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Abstract. The article considers the problems caused by the educational para-
digm shift as a result of the English language acquiring the status of the global 
language in the process of globalization. The authors argue that the transfor-
mation of English into the language of worldwide communication calls forth a 
revision of the traditional approach to teaching foreign languages. English as 
the global lingua franca could no longer be treated as a foreign language. This 
demands a reorganization of language education based on a transition to mul-
tilingual teaching and learning in which English language teaching is envi-
sioned not as traditional teaching of one of the national variants of English, 
which leads to acquiring the corresponding dominant cultures, but as teaching 
English as the language of world communication used for overcoming inter-
lingual and intercultural barriers in the globalizing world.  
Keywords: English as the global language; educational paradigm shift; teach-
ing and learning English; globalization. 

 
1. Introduction 

 
As the result of information revolution and globalization of all aspects 

of human activities, a need for a language for overcoming interlingual and 
intercultural barriers led to the fundamental changes in the world’s system of 
languages, i.e., the transformation of the English language into the language 
of global communication, which is an unprecedented phenomenon in history. 
In the historical epochs preceding the emergence of the capitalist mode of 
production and the industrial revolution, which led to the internationalization 
of trade flows and comparative growth of interlingual and intercultural con-
tacts, international contacts in the times of peace were limited to diplomatic 
relations, a relatively limited trade exchange and cultural as well as scholarly 
connections of the enlightened elite. The exclusive elitism of those relations, 
particularly diplomatic ones, shifted linguistic problems of international 
communications to the background since the subjects of those relations were 
representatives of the privileged circles, whose education included the study 
of the most important languages [23]. By the end of the 20th century, howev-
er, the increasing global interaction of people by means of international 
flows of money, ideas and cultural products, made the terms “global village” 
and “global language” quite fitting in describing the globalized world in 
which national borders were no longer barriers for creating one area of 
worldwide cooperation in all spheres of life. As English has assumed the role 
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of the global language in the globalized world, the educational systems of 
the world face new challenges in providing English language skills training 
to the new generation of the knowledge society when English language skills 
have become one of the main components of the notion of literacy. Howev-
er, the changes in the world’s language system put in question the continuing 
educational practices of teaching and learning English as a foreign language 
on the basis of one of the main English language varieties. 

In view of the educational paradigm shift, this paper aims at searching 
for the ways of meeting the language training challenges of the globalized 
world, which include not only raising English language proficiency levels in 
order to empower people in entering the world’s economic, political and cul-
tural areas, but ensuring that the use of English as the global language poses 
no threat to the linguistic and cultural diversity of the world.  

 
2. Research and results 

 
The unprecedented phenomenon in the world’s system of languages, 

namely, the transformation of one of the international languages – English - 
into the language of global communication, changes the generally accepted 
notions about foreign languages and literacy. One of the first researchers 
who noted the change of the educational paradigm in English language 
teaching was the Brazilian web-master Ricardo Schutz, who designed the 
educational site “English Made in Brazil” and headed a group of authors 
contributing language materials and research to this site. In his article “The 
International Language”, that was first placed on the website December 20th, 
2002, Schutz drew the site visitors’ attention to the social changes in the 
course of history as the result of which illiteracy, which was common in 
Middle Ages, when there existed even professional scribes for writing let-
ters, gave way to universal literacy of the population in a few centuries. 
Thus, the literacy level in Europe in 1700 made up from 30 to 40 percent. By 
the middle of the 19th century, the literacy level reached 55 percent, and it 
was no longer considered as the chief qualification in human society. At pre-
sent, illiteracy in the developed countries of the world has been practically 
eliminated. If the traditional education includes into the notion of literacy 
skills of reading, writing and arithmetic, then, according to Schutz’s opinion, 
soon it will be necessary to include into the notion of elementary literacy the 
skill of speaking English as one’s second language. Schutz holds that the 
English language can no longer be regarded as a foreign language since it 
has become the means of worldwide communication and is a required part of 
the system of education. “Having chosen English as the global language, 
Schutz claims, history has sentenced monolingualism in the not-too-distant 
future to illiteracy” [1]. 
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The implicit recognition of the new educational paradigm according to 
which the English language is no longer considered as a “foreign”, but as a 
necessary condition of “ensuring the participation of all Europeans in the 
new society built on knowledge”, can also be found in the documents of the 
European Commission – “Education & Training: Work program adopted by 
the European Commission in 2001” and “A New Framework Strategy for 
Multilingualism” (2005), which put before the European educational systems 
a task of achieving by the Europeans of “practical skills in, at least, two lan-
guages apart from one’s native language” [2, 3]. The authors of “A New 
Framework Strategy for Multilingualism” point out that a multilingual socie-
ty cannot be built if the tendency of foreign language teaching being limited 
to the teaching of the English language is continued [3].  

The tendency of changing the attitudes of linguists and political elite 
to the status of the English language and their recognition of the educational 
paradigm shift can be observed in the English language development re-
search carried out by David Graddol on behalf of the British Council and 
published in 1997 and 2006. In the first research titled “The Future of Eng-
lish” [4], Graddol, in his own words, “analyzes the complex combination of 
material and cultural tendencies which will form the global destiny of the 
English language”, and comes to the conclusion that “the future is more 
complex and less predictable than it was thought to be” [4: 1]. The author of 
the research refers to the opinion of the academic community about the ad-
vent in the 21st century of the new “world order”, in which the Internet and 
information technologies may lead to the changes in the traditional ways of 
communication. Graddol considers that in the new “world era which the hu-
manity has entered, the language and communication will play a more cen-
tral role than before in the economic, political and cultural life just at the 
historic moment when the global language emerges” [4: 3]. The research 
emphasizes the role of the English language as an important element of the 
global scientific, technological, economic and cultural development, but it 
gives a very cautious evaluation of the tendency of the English language 
domination in the world arena in the future: “We cannot just extrapolate on 
the basis of the last decades and assume that this tendency will continue 
without change” [4: 4]. During the following decade the English language 
globalization tempos continued to grow rather than slowing down. The glob-
al status of the English language can be seen when we look at the data about 
its use in the tourism industry. In 2004, in 74 percent of cases the English 
language was used in the international tourism as a means of interlingual 
communication among non-native speakers of English. The use of English in 
international tourism among the English language native speakers made up 
only four percent, and in twenty two percent of cases the English language 
was used in contacts between native and non-native speakers of the English 
language [5: 29].  
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The following research by David Graddol published by the British 
Council in 2006 presents the development of the English language during the 
next decade as a period of its unconditional triumph as the global language in 
practically all spheres of human activities. According to the forecast in this 
research, by the end of this period three billion people will speak English, 
which exceeds the population of countries where English is a state language 
almost five times [5]. The very title of the research testifies to the change of 
the British Council’s attitude to the development of the English language: un-
like the uncertainty, characteristic of the research published in 1997, the title 
of this research directly emphasizes the new status of the English language and 
departure from regarding English as a foreign language: “Why Global English 
May Mean the End of English as a Foreign Language” [5]. 

The transformation of the English language into the global language 
of universal communication, and a general transition to teaching and learn-
ing English not as a foreign language (EFL), but as a second language 
(ESL), requires a refusal from the traditional model of the spread of the Eng-
lish language and its use around the world in the form of three concentric 
circles, which was first proposed by the American linguist of Indian descent, 
Braj Kachru in his ground-breaking article “Standards codification and soci-
olinguistic realism: The English language in the outer circle” (1985) [6]. Ac-
cording to Kachru’s model, three concentric circles, the internal, external 
and expending ones, represent “types of spreading, models of acquisition 
and functional spheres (domains), in which the English language is used as a 
means of intercultural and interlingual communication” [6: 11-36]. In the 
internal circle, including the main English speaking countries (Great Britain, 
the USA, Canada, Australia, New Zealand and so on), the English language 
is native for the majority of the population (L1). In the external circle, in-
cluding the countries in which the English language is not native for the ma-
jority of the population, but, in view of the special importance of the lan-
guage in state governance, education and national economy, it has the status 
of the second language (L2) and is taught as ESL (English as the second lan-
guage). The external circle includes India, Pakistan, the Philippines, Nigeria 
and other countries, where the English language has the status of the state 
language. The expanding circle includes all the countries in which English is 
not native or a second language for the majority of the population, where it is 
not used in government and education, and is taught in the school education-
al systems as a foreign language (EFL).  

The changes that took place in the world by the end of the 20th century 
had brought David Graddol to conclusion, presented in the English language 
development research published in 1997, that Kachru’s concentric circles 
model “will no longer be useful for describing the use of the English lan-
guage in the 21st century” [4: 10]. Graddol’s criticism of Kacru’s model was 
based on “the shift of the center of gravity” from the native speakers of Eng-
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lish to the speakers of English as the second language. In Graddol’s opinion, 
with the growth of the number of speakers of English as the second lan-
guage, the future of the English language will be determined to a considera-
ble degree by the non-native speakers, rather than by the native speakers of 
English. Correspondingly, instead of the concentric circles Graddol proposed 
three, partially overlapping each other, circles. In this research, Graddol still 
considers acceptable, in relation to the English language, the use of the ter-
minology according to which all English language speakers are divided into 
three groups: speakers of English as their first language, speakers of English 
as the second language and speakers of English as a foreign language. Ex-
plaining the difference between the categories of speakers of English as the 
second and foreign languages, he writes, “The main difference between a 
fluent speaker of English as a foreign language and the speaker of English as 
the second language depends on whether the English language is used in the 
country and in the speakers’ family, and thus on whether English determines 
the language repertoire of one’s personality” [4: 11].  

However, the criterion for the presence in the country or region of the 
national variety of the English language for determining the English lan-
guage speakers as speakers of English as the second language (L2) loses its 
force with the emergence of the global language. In the age of globalization, 
the countries which until recently were, according to Kachru’s language 
model, outside the internal and external circles of using the English lan-
guage, as a result of a tempestuous growth of international contacts and 
higher requirements for language skills in international English, found them-
selves in the external circle where the English language is used so widely 
that it can no longer be regarded as a foreign language. Japan, South Korea, 
Latin America and China, which were not included into the “English-
speaking world area” before the acceleration of the globalization processes, 
no longer consider English as a foreign language alongside with other “in-
ternational languages”. A high demand for English language skills has 
brought about the emergence of the world community of teachers of English 
as the second language (ESL), which became possible as a result of the In-
formation Revolution and formation of the World Wide Web (WWW), 
which provides an opportunity of responding to supply and demand in or-
ganizing the teaching and learning of English in any point of the globe on 
the basis of scores of websites advertising ESL teaching and providing the 
necessary support. The largest and the most perspective market for thou-
sands of English language native speakers offering their services in ESL 
teaching is China. According to the database of the international organiza-
tion, ESL Teachers Board, in China there are more than 550 English lan-
guage schools, including schools for preschool children and professional 
schools, where English is used as a medium of instruction in teaching special 
disciplines. The teaching staff of English language schools in China is 
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formed from native speakers of the English language from the main coun-
tries of the English speaking world – the USA, the United Kingdom, Canada, 
Australia and New Zealand [7: 1-11]. 

With the transformation of English into the global language, the native 
speakers form the main English-speaking countries, according to Graddol, 
lose their absolute control over the use and development of their language, 
which becomes a property of the whole world as the number of speakers of 
English as a second language is growing at an increasing rate. In the second 
research of 2006 into the prospects of English language development, Grad-
dol described in the following way the peculiarities to teaching and learning 
English as a foreign language (EFL), which is becoming part of history: 
“Approaches to teaching EFL, the same as to teaching any foreign language, 
consider the learner as an outsider, as a foreigner – as a person trying to be 
accepted by the community of the target language. The target language is 
always someone’s native language. A learner is regarded as a language tour-
ist who is allowed to visit the country without the right of residence and who 
must respect the superior authority of the native speakers” [5: 82].  

In connection with the English language acquiring the status of the 
global means of communication and with the transformation of English 
teaching into a multibillion dollar industry, the question of what the lan-
guage of world communication is and in which ways it differs from national 
varieties of the English language becomes relevant. One of the characteristic 
features of the English language variability, which is not reduced to differ-
ences in grammatical and lexical structures of the two main varieties of the 
English language that have been formed historically as a result of the inde-
pendent political development of the USA, leading to the emergence of the 
North American variety of the English language. The British variety, how-
ever, has retained its influence on all the other countries, the former English 
colonial possessions, and then – the countries of the Commonwealth (until 
1947 – the British Commonwealth of Nations). Both main varieties of the 
English language – American English and British English, despite their ob-
vious differences separating them from each other, are not homogeneous 
themselves. The British variety of the English language in Australia, New 
Zealand, South Africa and so on has its peculiarities, which allow consider-
ing the English languages in these countries as separate varieties. Variability 
of the American variety of the English language, in its turn, can be found not 
only in the certain differences between American and Canadian varieties, but 
in a considerable variability inside both the American and Canadian varieties 
of the English language. The English language variability is often considered 
by linguists, according to the American researcher James Milroy, as a “result 
of purely linguistic development independent from human activities in using 
the language in social and situational context”. Milroy pointed out that vari-
ability is determined by social processes, and he drew attention to significant 
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variability observed in synchronous studies of a language in language com-
munities of our times, which are frequently underestimated in describing the 
standard forms of a language [7: 2]. 

The notion of “English as the global language” presents a completely 
new phenomenon, even though many researchers of the English language 
use for international communication, yet long ago before the transformation 
of English into the global language, carried out notable research into English 
as a Lingua Franca (ELF) as a new research field, different from the study of 
the use of English as a national variety by the native speakers themselves. In 
early 21st century, as Anna Mauranen writes in the preface to the collection 
of academic articles “English as a Lingua Franca” published in 2009, the 
study of the use of English as a Lingua Franca has become one of the “most 
vibrant research areas” [8: 2]. Mauranen describes the changes that have tak-
en place in less than two decades since the start of research into the peculiar-
ities of the use of English in international communication as follows, “The 
English language has undoubtedly established itself in the position of the 
global Lingua Franca. Besides this status, it has become a symbol of our 
times, alongside with globalization, social networks, economic integration 
and the Internet” [8: 1]. The global ELF researchers come forward against 
the continuing practice of using two leading varieties of the English lan-
guage – American and British – in teaching and learning English as an inter-
national language. The researcher of the ELF phonetic peculiarities, Jennifer 
Jenkins, speaking at the first ELF conference in Helsinki in 2008, stated, 
“Taking into account the socio-linguistic fact that languages are formed by 
their users, and that nowadays the English language native speakers are in 
minority among the English language users, it will be more reasonable in 
teaching English to give up the almost exclusive concentration on the na-
tional varieties of the English language” [9: 11]. As an example of a lack of 
correspondence in promoting the use of national pronunciation norms to new 
sociolinguistic realities, Jenkins refers to continuing practice of support for 
British standard pronunciation RP (Received Pronunciation) in the systems 
of teaching English to foreigners. In spite of the fact that English as the lan-
guage of worldwide communication is used mostly for interlingual and in-
tercultural communication among the non-native speakers of English, educa-
tional materials for teaching and learning English, particularly in Europe, 
still present RP as an exemplary model of English pronunciation norms.  

Basic arguments of the opponents of the use of national varieties in 
teaching pronunciation skills, including the new argument based on the the-
sis that native speakers have lost their right of ownership of the language as 
the number of speakers of English as the second language has exceeded con-
siderably the aggregate population of the majority English speaking coun-
tries, are not supported not only by the teachers and directors of language 
schools, but by sociolinguists who insist on abiding by language standards. 
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Thus, Peter Trudgill expressed his support for the national standard variants 
in the following way: “Even if the native speakers of English ‘do not own’ 
the English language, it is important that English comes from them, particu-
larly historically, and abides in them” [10: 11-12]. 

The tendency of the emergence of multiple national English language 
varieties was noted by David Crystal in his works about the transformation 
of the English language into the global means of universal communication. 
A natural, in his opinion process of transformation of the Standard English 
variety into local language varieties expressing national identities will not 
lead to the fragmentation of the English language into mutually unintelligi-
ble English varieties, and will not interfere with the process of forming the 
English language as the language of worldwide communication. Fragmenta-
tion as, for example, in the case of the Latin language presents a common 
phenomenon, but, as Crystal writes in his paper “World English: Past, Pre-
sent, Future”, “The language history must not be a guide to us anymore” [11: 
8]. He considers that as one of the consequences of globalization, the means 
of global communication allow people to provide unhindered excess to other 
languages and varieties of the English language. In his opinion, the satellite 
connection will lead to the creation of a “system of interconnection and in-
ter-constraint”, which will balance a tendency to the formation of national 
varieties differing from Standard English by striving to comprehensibility on 
a global scale, which, in its turn, will contribute to the convergence of na-
tional varieties and Standard English [11:8]. 

The process of transformation of the international English into the 
means of global communication at the turn of the 21st century was proceed-
ing so rapidly that the academic community failed to reach a consensus 
about the world’s standard of English as the global language due to the in-
sufficient research in the newly emerging field. The thesis concerning the 
necessity of recognizing the right of the language of worldwide communica-
tion to work out its own norms on the basis of studying the available re-
search material contained in the database of the use of the international Eng-
lish by the speakers of English as the second language is not sufficiently 
convincing at the present stage of the world system of languages transfor-
mation, since it contradicts the theory and practice of emergence and devel-
opment of languages. The number of speakers of a language, no doubt, is of 
importance for the value of the language as a cultural capital, but the control 
over the language development and the language standard forms is deter-
mined by political, economic and cultural influence of the main English 
speaking countries, even though the number of native speakers of English in 
these countries is lower than the number of the users of English as the sec-
ond language in the world. 

One must also note a certain limitation of the concept about a new, in-
dependent standard of English as the global language from the viewpoint of 
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applying information theory to language communication. The basic ideas of 
information theory were initially expounded by Claude Shannon in his semi-
nal paper “The Mathematical Theory of Communication” published in 1948 
in the Bell System Technical Journal, and later in a book under the same title 
published in 1949 [12: 379-423]. Shannon proposed a model of a communi-
cation system of transmission and reception of signals from a transmitter to 
receiver, in which one of the most important elements is the communication 
channel used as a means of signal transmission. The transmission of a signal 
from a transmitter to receiver is often hindered due to the presence of noise 
in the communication channel in the form of break-ups in signal transmis-
sion and as a result of disturbances, resulting in errors in transmitting a mes-
sage. Shannon demonstrated that using a system of signal coding and decod-
ing can ensure correct information transmission in spite of noise in the 
communication channel [13: 280]. A communication process is one of the 
most typical processes of information transmission and receiving, to which 
the main ideas of information theory can be applied. There are four main 
elements in the process of information exchange: sender of the message, the 
message itself, information transmission channel and the receiver for whom 
the information is intended and who interprets it. An important problem of 
the communication process is the identification of the probable noise 
sources, understood as everything which distorts the meaning of the trans-
mitted information, and search for the means of their removal. 

In carrying out interlingual and intercultural communication, coding 
and decoding of information takes place on the basis of the English lan-
guage, and in this process any deviations from the standard language forms 
connected with phonetical, grammatical and lexical phenomena lead to the 
emergence of noise in the information channel, and at certain levels of dis-
turbance, they result in break-ups in communication. Typical mistakes in the 
speech of users of English as the second language, which proponents of the 
concept of the independence of the global language standard propose to fix 
as a norm, considerably increase noise in the information communication 
channel, and with the growth of quality and scales of language teaching may 
be brought to a minimum.  

In connection with claims made by the leading linguists (for example, 
David Graddol) that the native speakers of English have lost their right of 
ownership of the language, and, therefore, their main standard varieties must 
not be regarded as the world standard of English, and also in connection with 
attempts to work out a new world standard of the global language on the ba-
sis of the ‘characteristic features’ of its use by non-native speakers of the 
language, whose number has exceeded the total population of the main Eng-
lish speaking countries, it is interesting to note that no reorientation has tak-
en place in the activities of the multibillion dollar industry of English teach-
ing and learning from reliance on the native speakers of English and from 
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the use in language teaching of the two main language varieties – British 
English (BE) and American English (AE) to the non-native speakers of Eng-
lish and the “new world standard”. The largest market for English language 
teaching in the world is found in China, where the annual turnover of the 
businesses dealing in ESL teaching at all levels makes up 10 billion yuan 
[14]. Every year, China hires 100 thousand ‘foreign experts’ from the main 
English speaking countries, and the basic requirement in getting a job of an 
English language teacher is proficiency in the main language standard. As 
Niu Qiang and Martin Wolff write in a paper about revolutionary transfor-
mations in English language teaching in China: “The only criterion in hiring 
English language teachers in China is the requirement of being a native 
speaker and having a bachelor degree, which must not necessarily be in the 
English language, literature, linguistics or education” [15].  

 China is no exception in carrying out the policies in selecting English 
language teachers for the network of public and private schools from English 
language native speakers – nationals of the main English speaking countries. 
A leading authority on questions concerning working abroad, Jean-Marc 
Hachey, the author of the bestseller “The Big Guide to Living and Working 
Overseas”, in his article about carriers of English language teaching in for-
eign countries writes: “One billion people around the world want to learn 
English, so that finding an English language teaching job abroad is not hard 
… Your job of an English language teacher is guaranteed if you are a native 
speaker, have a university degree and passed a short course of teaching Eng-
lish as a foreign language”. Among the countries and regions with the high-
est demand for native speakers’ educational services, Hachey singles out 
such ‘hot markets’ as Eastern Europe, Turkey, Korea, Taiwan, Hong Kong, 
China, Japan, as well as a number of countries in Latin America [16].  

 ESL teachers certification, which is traditionally organized by univer-
sities of Great Britain and the United States on the programs of TESOL 
(Teaching English to Speakers of Other Languages) and TEFL (Teaching 
English as a Foreign Language), has turned into a big business in organizing 
teaching courses and certification of the teachers of English as the second 
and foreign languages, including online mode teaching, in many countries of 
the world. As Tom Davidson remarks in an article about abuses in the indus-
try of ESL and EFL teacher training and certification, due to the difficulties 
connected with the international certification system regulation, full-time 
courses and online courses are often taught by people passing as native 
speakers and having no educational credentials from any recognized accredi-
tation bodies from the main English speaking countries. Before an interna-
tional legislation in regulating the systems of training and certification of 
ESL and EFL teachers is passed, Davidson concludes, the main principle in 
this industry will be ‘Caveat Emptor’ (Latin for ‘Let the buyer beware’)[17].  
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3. Discussion 
 
The question of Standard English is a source of heated arguments 

even in the case of national varieties of the English language. A wide spread 
of the English language in the post-World War II period and its acquiring the 
status of the global language at the turn of the 21st century have made this 
question even more complicated. That the question about the standard of the 
global English language is far from solution can be seen in the fact that un-
like other European languages the English language has not been codified, 
and the notion of ‘standard’ does not include prescriptive language forms, 
but is understood as a status-functional variety of the language associated 
with the educated elite. Peter Trudgill defines Standard English as “a variety 
of the English language that is used in written and oral forms in the English 
speaking countries of the whole world, and, therefore, the variety spoken by 
‘educated people’, and which is used in teaching English to all those for 
whom the English language is not native” [18: 117-128]. In the absence of a 
generally accepted world standard of the English language, Peter Trudgill 
and Jean Hannah in their book “International English” refer to the wide 
spread practice in teaching English (in countries where English is not a state 
language) which is based on the choice of one of the most influential nation-
al varieties – British Standard of the English language, which they call ‘Eng-
lish English (EngEng)’ or American Standard of the English language, 
which they call ‘North American English (NAmEng)’. The British variety, 
as Trudgill and Hannah write, means “standard English in its written and 
oral forms used by educated speakers in England and, with a few differ-
ences, in Wales, Scotland, Northern Ireland, Irish Republic, Australia, New 
Zealand and South Africa”. The American variety is understood by them as 
“English used in its oral and written forms by the educated speakers in the 
USA and Canada” [10: 1-2].  

The absence in English speaking countries of special state organs, like 
Académie française in France, with the purpose of studying the national lan-
guage and literature and forming the language and literary norms of the na-
tional language, is puzzling in those countries where the codification of the 
national language norms is part of the national legislature. Even a greater 
uncertainty in relation to what the ‘proper English language’ is and which 
language forms are not ‘standard’, takes place in teaching English as the 
second language (L2) or foreign language (EFL). In a paper presented in 
March, 2000 at a working seminar in Paris on prescriptivism in teaching for-
eign languages, the British linguist Richard Hudson expressed his opinion 
that a codification of the English language would be useful for the English 
people themselves in school teaching. Hudson pointed out that a high de-
mand for textbooks of English as a foreign language has brought about a 
high degree of codification of the English language for foreigners. On the 
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other hand, it is the descriptive form of teaching grammar that is practiced in 
Great Britain’s schools. The National Curriculum of 1999 contains no warnings 
about undesirability of using non-standard forms. The school students are not 
informed about the list of non-standard forms that must be avoided in oral and 
written speech. Hudson takes exception to the widely spread opinion that native 
speakers of English do not need a description of their own language. Referring 
to Peter Trudgill’s estimate, confirmed by his own research that Standard Eng-
lish is native only to 10 percent of the population, Hudson rejects the argument 
that teaching Standard English in the UK’s schools is unnecessary. “Recent 
changes in our system of education, – writes Hudson further, – have shown a 
necessity of teaching Standard English to some 90 percent of people who are not 
proficient in the normative language, rather than remonstrating with them to use 
it … The time has come for another fundamental shift in British culture, this 
time in the direction to a distinct and clear codification of Standard English for 
the native speakers themselves” [19].  

A formal standardization of the English language is also absent in the 
USA, where language norms are prescribed in grammar and language usage 
textbooks, but not by the National Language Regulators. However, the ab-
sence of formal standardization does not interfere with the maintenance of 
Standard English on the basis of the system of national education responsible 
for English language teaching. As Walt Wolfram and Natalie Schilling-Estes 
write in their book about variability in American English, “Without an offi-
cial agency responsible for the maintenance of uniform formal Standard 
English, one can expect differences of opinion between prescriptive gram-
marians, but there is a high degree of agreement in most cases” [20: 10]. 

A critical attitude to deviations from standard varieties of the English 
language in the process of formation of new English language varieties in 
countries where it traditionally fulfilled the function of the means of interlin-
gual communication can be found in the use of the contemptuous expression 
‘broken English’ in relation to numerous forms of English that have emerged 
in in former colonies of the British empire and in countries taking an active 
part in world trade. A change of attitude in relation to ‘non-standard forms’ 
was the result of recognition of the English language transformation into the 
universal language of worldwide communication, which demanded refusal 
from the notion of ‘English as a foreign language’ and the use of an ideal 
native speaker model in English language teaching. As the British linguist 
Randolph Quirk pointed out yet in early 1960s, the ideas about the English 
language as the Englishman’s gift and that English remains fundamentally 
the language of its native speakers are narrow-minded and naïve, do not cor-
respond to realities and can only harm the cause of improving human rela-
tions and establishing international harmony [21].  

In 1994, Patrick Blanche in his article “Is the International Language 
‘Broken English’?” analyzed the reasons of the success of the wide spread-



Teaching and learning English                                              61 

 

ing of English and emergence of its multiple forms, and came to conclusion 
that “in connection with the growth of demand around the world for intercul-
tural communication, it must be recognized that the phrase ‘broken English’ 
has outlived itself” [22: 6]. As a proof of his thesis about a gradual transfor-
mation of the English language into the universal language of global com-
munication he adduced evidence about an ever greater number of non-native 
speakers of English accepting it ‘from inside’ as their language, and that the 
volume of fiction literature in English produced by authors from many coun-
tries of the world, particularly on the Indian subcontinent, Eastern and 
Southern Africa and on the islands of the Caribbean, is growing continuous-
ly [22: 7]. Blanche emphasized the importance of maintaining local lan-
guages and cultures in order that English perform its role of the language of 
worldwide communication more effectively, “Peoples strive for harmony 
without losing their identities, and they … want establishing better relations 
without losing their values and cultural heritage” [22: 11]. Summarizing, 
Blanche expressed his opinion that “it would be useful to consider that the 
international English language has no native speakers, and is a tool which 
anyone can learn to use skillfully with due account of the language situation 
in order to improve communication in the whole world” [22: 12].  

It should be, however, noted that both Quirk and Blanche while criti-
cizing the unjustified arrogance of the Standard English variety defenders 
vis-à-vis numerous national forms in countries where the English language 
has become widely accepted as a means of interlingual and intercultural 
communication, came out in defense of national and regional modifications 
of the standard British variety, which manifest themselves in colloquial 
speech and lexis, reflecting the local cultural identities and saturated with 
cultural realities. Indian English and Pakistani English in Asia, Nigerian English, 
Ghanaian English in Africa and others, with all their insignificant deviations 
from the standard variety, are the forms of the standard British variety that have 
emerged in the local conditions. In all spheres of formal communication in 
countries where English is the official or one of the official languages, it is the 
standard variety of the English language that is used, with differences from the 
standard form manifesting themselves only in pronunciation. In the spheres of 
unofficial English language use, Pidgins and Creoles formed on the basis of 
English and serving as means of interlingual communication among the people 
who do not speak Standard English varieties reserved for education and state 
government, are in wide circulation. The existence of numerous varieties of 
English throughout the world, however, does not interfere with the use of its 
standard, internationally accepted form, which has acquired the global lingua 
franca status due to its superior communicative value, as an important tool of 
international communication [23: 67-68]. 

After acquiring independence, countries that accepted English as offi-
cial or state language, as a rule, directed their efforts on depidginizing and 
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decreolizing their populations, declaring all nonstandard forms to be ‘broken 
English’ resulting from an insufficiently developed systems of national edu-
cation. Therefore, a struggle against non-standard varieties of the English 
language very often takes the form of campaigns for promoting literacy and 
adult education. Only in some countries, like, for example, in the most multi-
lingual country of the world, Papua-New Guiney, nativization (transforming 
pidgins into Creole languages) received a state support. Thus, New-
Guinean’s pidgin, Tok Pisin, turned into the native language of a part of the 
population and into a convenient means of general communication in a coun-
try where only a small minority of the population are proficient in Standard 
English [24: 3].  

 
4. Conclusion 

 
The transformation of English into the language of global communica-

tion demands a revision of the traditional approach to teaching foreign lan-
guages. English as the language of worldwide communication loses its status 
of a foreign language. It calls for a reorganization of language education that 
envisages a transition to multilingual teaching based on teaching English not 
as one of the two major national varieties of the English languages, which 
leads to acquisition of corresponding dominant cultures, but as the language 
of worldwide communication used for overcoming interlingual and intercul-
tural barriers in the globalized world. The transition to multilingual teaching 
is based on regarding the English language as a necessary condition of a 
knowledge society individual’s entry into the world’s economic, political 
and cultural areas, and includes, apart from one’s native (or state language) 
and the English language, teaching and learning of one of the foreign lan-
guages offered by the national system of education.  
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