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Bullying ([jime) in Japanese Schools: Teacher-Student
Relationships for Prevention

Keita YAMADA*, Yasushi FUJII**, Ariane SCHRATTER***,
and Jun KANNO**

Abstract

Bullying (;77/me) among students is one of the biggest problems that need to be dealt with in
contemporary Japan. There were eighty-six teacher participants in the present study from four
different schools (two elementary schools, a junior high school, and a high school) in Japan.
Participants received a survey questionnaire to examine the question “Do teachers perceive more
bullying among students if they are willing to build a strong teacher-student relationship?”
Surprisingly, the result showed that teachers who spend more time with students to embrace a
teacher-student relationship indicated that they are not sure whether bullying does not exist in their
classroom or not. Moreover, it was found that teachers who spend more time with their students and
have a strong relationship with students could not predict how often they see bullying behavior
among students. Most of the teachers expressed serious concern towards bullying in school and a

small number of teachers were absolutely confident about dealing with both physical and

psychological bullying behaviors.
Key words: bullying, school, teacher, prevention

INTRODUCTION

The Ministry of Education, Culture, Sports,
Science, and Technology (Monbukagakusho)
in Japan defines sime (bullying) as “a
situation where a certain student feels
psychological distress from receiving both
mental and physical aggression from a person
or a group, and the incidents can be observed

both inside and outside the school
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environment” (2006). While bullying is a
worldwide social phenomenon that needs to
be tackled, public concern toward i/ime in
16 students had
committed suicide due to jjZme at school from
1984 to 1985 (Morita, 2010).

In Japan, fjime is more likely to take place

Japan increased after

in the classroom compared to other countries
in the

2001).
Typically in Japan, students spend most of

where gime is more common

playground for example (Morita,

their time with only one teacher who is in
charge of the classroom. Thus, the role of
teachers and their attitudes toward bullying

at school is critical to prevent and reduce


https://core.ac.uk/display/286940026?utm_source=pdf&utm_medium=banner&utm_campaign=pdf-decoration-v1

LG OR A OR D B WE S HI3E B 1S

bullying. Yoon (2004) found that the cognitive
patterns of teachers, such as empathy,
self-efficacy, and perceived seriousness are
significant aspects of the teacher-student
relationship. According to her study, those
three cognitive patterns of teachers are very
important to the teachers’ intervention in
coping with bullying. Significantly, teachers
who perceive bullying more seriously, score
higher in self-efficacy and demonstrate more
empathy were more likely to want to sort out
bullying situations. As a result, teachers’
knowledge of outcomes and impacts resulting
from bullying would change their attention
toward it, and cause them to intervene.

In the classroom where teachers show more
importance to bullying and create a peaceful
learning environment, it may create a healthy
environment where students are more willing
to tell teachers about becoming victims of
bullying (Biggs, Vernberg, Twemlow, Fonagy,
and Dill, 2008). However, in many cases,
children do not talk about their experience to
teachers. A Japanese national survey on
bullying concluded that 43% of victims did not
tell teachers when they were bullied (Morita,
1999). The reason why students are reluctant
to tell about 7jime when they are victimized is
because usually they do not trust their
teachers, are afraid that the situation might
get worse, and stick it out until they can
overcome the problem by themselves
(Kanetsuna, Smith, & Morita, 2006).

Similarly, 77ime is more likely to happen
where teachers are not willing to listen to
their students, and the relationship between
teachers and students is poor and lacks trust
(Yoneyama, 1999). Yoon and Kerber (2003)
attitudes toward

investigated teachers’

bullying and their methods to deal with the
behavior. They concluded that teachers who
were not serious about school bullying were
less likely to intervene than those who were.
It is a huge problem that teachers are very
passive about dealing with bullying and used
“lenient intervention strategies (i.e. ignoring)”
Those

approaches and lack of

when it actually happens.
inappropriate
strategies to cope with bullying result in
repeated bullying among students.

Hence, the

relationship is an essential key to prevent

strong  teacher-student
and reduce izime. If the teachers could
maintain a strong relationship with students
by creating a bullying-free atmosphere in the
classroom, students may feel more
comfortable reporting to teachers the bullying
behaviors. Additionally, teachers are more
likely to have a responsible attitude to
perceive and recognize the act and to
intervene.

To examine the hypothesis that a strong
teacher-student relationship can prevent
school bullying, we conducted a survey on
teachers’ relationship with students and their
attitudes
hypothesized that teachers who spend more

toward  bullying. It was
time with students to build a strong
teacher-students relationship can predict and
perceive more bullying behaviors among

students.

METHOD

Participants
In this study, there were eighty-six teacher
participants from four different schools (two

elementary schools, a junior high school, and
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a high school) in Miyazaki prefecture, Japan.
Fourteen teachers failed to complete the
backside of the survey, and thus, were
removed from the data set and so the total
number of teachers used in this study was
Most
teaching for more than fifteen years (n=47)

seventy-two. teachers have been
while others for less than one year (n=3), or
between three to four years (n=4), between
five to ten years (n=9), and between eleven to
fifteen years (n=9). We failed to obtain data of
participants’ sex and age. The first author
chose the participating schools and they
represent a relatively varied sample of
schools. The sample schools are located in a
fairly big city and they represent general
types of schools in Japan in terms of size.

None of them received compensation.

Materzals

Each participant received a survey and
responded to the questions using a 5-point
Likert scale. The first author compiled the
survey questions in order to examine the
attitude of teachers toward bullying at school
and their relationships with students. Some
of the questions requested participants to
describe their personal experiences in detail
(Appendice). All materials were translated

into Japanese.

Procedure

Participants received a survey and
consented to participating in the study by
completing the survey anonymously. At each
school after the completion of the survey, the
questionnaires were collected and sent to the
first author. Minitab versionlb software was

used for the statistical analysis in this study.

Research ethics

The study was carefully considered and
approved by the Maryville College
Review Board
(Protocol#25-09-09-03). All participants were

treated in accordance with the “Ethical

Institutional

Principles of Psychologists and Code of
Conduct” (American Psychology Association,
2002).

RESULTS
Perception of teacher-student relationships

whether

teachers could predict and perceive more

The research question was

bullying among students if they spend more
time with the students and have a strong
relationship with them. To answer this
question, teachers were asked two questions
to see how often they notice bullying.

The first question was “How often do you
see bullying among students?”. Five
teachers (6.94%) answered “never’, forty
teachers (55.56%) replied “rarely”, while
twenty-four teachers (33.33%) responded
three (4.17%)
answered “often” and no teacher cited “all the

“sometimes”, teachers
time”. Teachers were also asked to describe
the types of bullying they saw. Some of the
examples were: “making fun of a specific
individual”, and “cut an individual’s hair”
(Table 1).

The second question was “How confident
are you that there is no bullying in your
classroom?”. Five teachers (6.94%) answered
“not at all”, thirty-three teachers (45.83%)
answered “a little”, yet twenty-two teachers
(30.56%) responded “somewhat”, ten teachers



Table 1
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Specific descriptions of responses

Question

Description

Number of responses

How often do you
see bullying

among students?

-Making fun of an individual
-Cruel words

-Commenting on web page
-Punching

-Avoiding touching things which
an individual touched

-Not playing together

-Cutting an individual’s hair

-Being mean

= o= N Ot

How often do you
spend time with
your students

outside of classes?

-Club activities

-Lunch break

-Cleaning time

-Student organization
-Individual conversation
-School events

-After school

-After school classes
-During exam week
-Dancing

-Visiting home

How often do you

activities) to know
more about your

students?

try something (e.g.

-Individual conversation
-Chatting

-Diary

-Cleaning together
-Survey

-Moral education
-Encounter method

-Conflict resolution between students

= ot = = = WOt YR = NW W R O

(13.89%) cited “very’, and two teachers
(2.78%) reported “absolutely”.

Three questions were asked to gouge how
often they spend time with students to build a
The

first question was “How confident are you

strong teacher-student relationship.

about the level of communication between
you and your students?”’. None of the teachers
answered “not at all”, three teachers (4.17%)
reported “a little”,
(52.78%) cited
teachers (38.89%) responded “very”, and three

thirty-eight teachers

“somewhat”, twenty-eight
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teachers (4.17%) answered “absolutely”.

The second question was “How often do you
spend time with your students outside of
classes?”. No teacher answered “never”, while
seven teachers (9.72%) replied “rarely”,
(38.89%)  cited

“sometimes”, twenty-five teachers (34.72%)

twenty-eight  teachers

responded “often”, and twelve teachers

(16.67%) reported “all the time”.

were asked to describe the answer specifically,

Teachers

and some of the responses were: “talking and
playing during lunch break” and “clean the
classroom together” (Table 1).

The third question was “How often do you
try something (e.g. activities) to know more
about your students?”. One teacher (1.41%)
answered “never’, nine teachers (12.68%)
responded “rarely”, forty-two teachers
(59.15%) cited “sometimes”, eighteen teachers
(25.35%) reported “often”, and one teacher
(1.41%) replied “all the time”. Teachers were
asked to describe their answers and some of
them cited “individual conversation” and
“visiting home” (Table 1).

Three questions, which were to see how
often they spend time with students to build a
strong teacher-student relationship, were
combined into a mean communication
variable and the mean was calculated (M =
3.38, SD=0.74).

A statistical analysis was conducted to
examine the correlation between the mean
communication variable and the question
“How often do you see bullying among
students? (M= 2.35, SD = 0.67) variable. The
result showed that the teachers with closer
relationship with students did not see more
bullying than others (r=0.91, p < 0.01). The

correlation between the mean communication

variable and the question “How confident are
you that there is no bullying in your
classroom?” (M = 2.6, SD = 0.91) variable
showed that the teachers with a strong
teacher-student relationship was not certain
whether bullying does not exist in their
classroom or not (r=0.89, p < 0.01).

The result indicated that the hypothesis
was not supported. The strong
teacher-student relationships did not help
teachers to perceive bullying behaviors.

In addition to the main research question,
teachers were asked four questions to
understand the level of seriousness in
bullying and two questions to see the
likelihood of intervention in both mental and

physical bullying.

Teachers’level of seriousness of bullying

The first question was “How important is it
to educate students about bullying?”. No
teacher responded both not at all and “a
little”, two (2.78%)
“somewhat”’, eighteen teachers (25%) cited
and fifty-two (72.22%)

mentioned “absolutely”.

teachers answered

“very”, teachers

The second question was “How important is
it for the teachers to learn more about
bullying prevention?’. No teacher answered
both “not at all” and “a little”, four teachers
(5.56%) cited “somewhat”, sixteen teachers
(22.22%) responded “very”, fifty-two teachers
(72.22%) answered “absolutely”.

The third question was “How important is
it for the teachers to help a student who is
bullied?”. No teacher answered “not at all”,
one teacher (1.43%) responded “a little”, two
(2.86%)  cited
(31.43%)

teachers “somewhat”,

twenty-two teachers teachers
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“very”, and forty-five teachers
(64.29%) reported “absolutely”.
The fourth question was “How important is

answered

it for the teachers to deal with a student who
bullies others?”.
“not at all” and “a little”, two teachers (2.78%)

“somewhat”,

No teacher answered both

responded eleven teachers
(15.28%) cited “very”, and fifty-nine teachers

(81.94%) stated “absolutely”.

Teachers’ bullying intervention

The first question was “How confident are
you about dealing with psychological bullying,
such as ignoring a person and writing cruel
letters, in your class?’. Three teachers
(4.17%) answered “a little”, while thirty-eight
teachers (52.78%) responded “somewhat”,
twenty-eight teachers (38.89%) cited “very”,
and three teachers (4.17%) reported
“absolutely”.

The second question was “How confident
are you about dealing with physical bullying,
such as kicking and punching, in your class?”.
Four teachers (5.56%) responded “a little”,
twenty-six (36.11%)
“somewhat”, thirty-three teachers (45.83%)

cited “very”, and nine teachers (12.50%)

teachers answered

replied “absolutely”.

At the end of questionnaire, teachers were
asked to answer the question “What kind of
preparation for school bullying have you had?
Please list lectures or classes you have taken.”
The result showed that twenty-three (31.94%)
out of seventy-two teachers had had some
kind of anticipation for school bullying. The
answers included “meeting among teachers”
and “communication with parents.” A
complete set of answers can be found in Table

2.

Table 2
Responses to the question, “What kind of

preparation for school bullying have you had?

Please list lectures or classes you have

taken.”
Question Description
What kind of -Discussion of

preparation for
school bullying
have you had?
Please list lectures
or classes you have

taken.

bullying in the
classes
-Survey about
bullying in the
school
-Classes about
human rights
-Public speech
-Lectures in school
-Anti-bullying and
hikikomori
(withdrawn
students) committee
‘Meetings among
teachers
-Moral education
-Conversation with
parents
-Conversation with
counselors
-Meeting with
teachers from
elementary school
‘Reading related
books
-Using related videos

and news in classes
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DISCUSSION

The study investigated a question “Do
teachers perceive more bullying among
students if they are willing to build a strong
teacher-student relationship?”

The hypothesis that teachers who spend
more time with students to build a strong
teacher-students relationship can predict and
perceive more bullying behaviors among
students was not supported. Teachers who
spend more time with their students outside
of classes to embrace a closer teacher-student
relationship and who have a high level of
communication with students indicated that
they are not confident enough to say that
there is no bullying in the classroom.
Likewise, it was suggested that the amount of
time teachers spent with their students and
the strength of their relationships with
students did not predict how often they saw
bullying behaviors among students. Teachers
who spent more time with their students
outside of classes to embrace a
teacher-student relationship and who had the
highest level of communication with students
did not see more bullying than others.

These

explanations. First, it may be true that there

results suggest two possible
is no bullying so teachers simply did not see
any bullying. Second, there may be bullying
behaviors among students and teachers are
not recognizing the behavior. Some forms of
difficult to detect.
According to Liepe-Levinson and Levinson
(2005), there are three types of bullying which

were verbal, physical, and relational. Since

bullying are more

this study focused on bullying that can be
observed by teachers, relational bullying that

girls engage in more than boys such as
ignoring and isolating might have been
neglected. In general, verbal bullying and
physical bullying are more noticeable than
relational bullying. Since teachers reported
their self-perceptions in this study, future
studies should include reports from both
teachers and students in order to discuss the
actual number of bullying behaviors and the
detection of the incidents by teachers.

In this study, the results showed that most
teachers displayed a serious attitude toward
bullying behavior in schools. Besides, this
study certainly indicated that a small number
of teachers were absolutely confident about
their capacity to handle both physical and
psychological bullying behaviors as Morita et
al (1998) mentioned. This result suggests the
necessity of teachers to learn more about the
types
Similarly, understanding the mechanism of

characteristics and of bullying.
these bullying behaviors would help teachers
intervene in and to identify the signs of
bullying activities.

In the present study, a concept of strong
teacher-student relationships was measured
by three questions that the first author
decided. The

confident are

first question was “How
you about the level of
communication between you and your
students?”, the second asked “How often do
you spend time with your students outside of
classes?”, and the third inquired “How often
do you try something (e.g. activities) to know
more about your students?”. These questions
may not necessarily define or measure a
strong teacher-student relationship and
further studies are needed in this respect.

Limitations of this study should be
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considered in the interpretation of the results
and we cannot assume similarities and
differences. It is impossible to establish
causality from this particular study, and
further research should be carried out with a
random sample of a broader range of

teachers.
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APPENDICE
Survey about school bullying

My name is Keita Yamada, and I am working on my senior thesis. You have been
selected to fill out a survey about bullying. Please do not put your name on this survey. I
do not ask for any personal information. I am conducting this study to assess teachers’
attitudes about bullying among students in this school. Once you have completed this
survey, all the survey sheets will be collected, and then sent back to me. Your completion
of this survey implies your consent. Thank you for your time.

Please answer the following questions by circling the number on the scale, from 1 to 5,

which best describes your experience.

1. How often do you see bullying among students?
1 2 3 4 5
Never Rarely Sometimes Often All the time
Please describe:
2. How confident are you that there is no bullying in your classroom?

1 2 3 4 5
Not at all A little Somewhat Very Absolutely
3. How important is it to educate students about bullying?
1 2 3 4 5
Not at all A little Somewhat Very Absolutely

4. How confident are you about dealing with psychological bullying, such as ignoring and
writing cruel letters, in your class?
1 2 3 4 5
Not at all A little Somewhat Very Absolutely
5. How confident are you about dealing with physical bullying, such as kicking and
punching, in your class?

1 2 3 4 5
Not at all A little Somewhat Very Absolutely
6. How important is it for teachers to learn more about bully prevention?
1 2 3 4 5
Not at all A little Somewhat Very Absolutely
7. How important is it for the teacher to help a student who is bullied?
1 2 3 4 5
Not at all A little Somewhat Very Absolutely
8. How important is it for the teacher to deal with a student who bullies others?
1 2 3 4 5
Not at all A little Somewhat Very Absolutely
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9. How confident are you about the level of communication between you and your

students?
1 2 3 4 5
Not at all A little Somewhat Very Absolutely
10. How often do you spend time with your students outside of classes?
1 2 3 4 5
Never Rarely Sometimes Often All the time

Please describe:
11. How often do you try something (e.g. activities) to know more about your students?
1 2 3 4 5

Never Rarely Sometimes Often All the time

Please describe:

12. How long have you been teaching?

Less than 1 3-4 years 5-10 years 11-15 years More than 15

year years

13. What aged children do you currently teach?

14. What kind of preparation for school bullying have you had? Please list lectures or
classes you have taken.

THANK YOU FOR YOUR TIME!



I - #&JE - SCHRATTER - % 1 HARDYHILICE T 2\ U d P« BRI OEEERICEH L <

HADFRIZEBIT 5V CDTE « ZbAEER O
EHERRICEA LT

IO pEiE**  Ariane SCHRATTER*** 5 B ffi*+*

RV PN NS NI R 2 e
LR B R N R A2 e
***Faculty of Psychology, Maryville College

O

AT TIIEEI OV UK T 5 Ei A 21TV, TOEELZHEIET L2 LT
DT DT DEERDEENOWTHRE LTz, /IHEOHEIS 6 /1t LTT 7
— MR ZITo 7o, BRI, WEAREOGFHEEREEZ S LT HZMIT LY
2 DNEDIZK B DNE NS Z EICEREY T, ZOMBIEIT SR ST,
WWEAE L BVWMEEBRICH D LT 2HMMIAFZH > T EDITRNEITF VY]
T, BT LHEVEDIZESRIS LN ZETIEHRNWZ EXRENT, £141H
OFEICLY, <L DHEHTFER TOWV LD EIEINZITIED TITND H DD, W
COICED L IZHINTIIET R WD E7enE LTWD Z LR aiiz, A5
WZED, WUDZETET 27D DOFRMED SLBETO WU ORI E W olo b DD W,
BPEDRIB ST,

F—T—F 0L, K, HEh, TP



