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PREFACE

The success or failure of a nmusic program in
any school depends very much upon the‘development
and maintainance of musical interest in the school
and the commumnity. The teacher of musie will succeed
or fail providing he is technically capable and that
a proper balance of interest has been developed in
the community and school.

Usually music teachers are specialists in their
field. There are the orchestra teachers, band
teachefs, choral teachers and the elementary class-
room music teachers. Music teachers are sometimes
assigned in various teaching combinations, such as;
choral-band teachers, band-orchestra teachers. Gener-
ally these teachers are classifled as instrun:.ntal
or vocal teachers and, because of their backsround of
cxperience, excel in one phase more than the other,
This paper places special erlphasis on thec work of
the instrumental teachér; however, thc subjéct of
interest is vital to all teachers of mucic. That
which applies to the instrumental tcec.cy may also

apply to the vocal teacher and the cluscroom teachers

(1)



From teaching experience and observation of
the teaching of others, this writer has observed
that the absence or presence of interest was an
important factor in the progress of the individﬁal
and the musical group. The apparent unawareness
of the interest factor by some teachers and the
little attention given it by others, induced this
writer to make an investigation of interest and

its influence upon music education.

(ii)



PART I

INTEREST AND ITS FORCES

It has been shown by Edward L. Thorndike and
pther psychologists, that people learn faster and
~retain the learning longer in subjects of interest
than in subjects of non-interest.1 They have also
shown that children are less able to learn non-
interesting materials than are adults.2 Adults,
since they have a definite purpose in mind, are
willing to learn non-interesting subject matter
in order to reach their objectives. A skill is
an}example of this sort of learning. Children,
generally, do not set definite goals and therefore
attach no importance to subjects which do ndt
interest them., Hence, it is neccessary to motivate
them and interest them in the subjects for which
they may have no immediate interest,

Most everyone has experienced the drudgery
of learning facts which were of no interest to
him. Most everyone, too, has experienced the
. delight of learning facts which were in them-

selves of intense interest,

-1, Edward L., Thorndike, Adult Interests
(New York, 1936), p. 50.
2. Ibid., p. 5k.
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Even subjects which are interesting to a person
may contain some phases of drill or facts which
are uninteresting, Adults are often cognizant
of the necessity of learning these isolated facts
or of dolng the necessary distasteful drill in
order to reach desired ultimate goals, Teachers
must realize that children cannot be expected to
accept this responsibility consistently, even at
the secondary school level,

Why are some people interested in an object
or a subject and other people upon contact with
the same object or subject have no interest?
What is interest? Charles DeGarmo states the
following concerning these questions:

It might be thought that the pre-
sence of objects is enough to arouse
interest in them, Yet if this were true
it 1s difficult to see why the same
objects should arouse interest in some
and aversion in others, while gtill
others may remain indifferent.,

Lester and Alice Crow concur with DeGarmo.u

They state that interests vary because of the

emotional element, It is their opinion that

3, Charles DeGarmo, Interest and Education,
(New York, 1903), p. 1l2.
i, Lester Crow and Alice Crow, Mental
Hygiene and the Individual, (New York, 1951), p. 20.
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~an individuals degree of emotion is contingent
upon body glands, the nervous system and past
experiences,

DeGarmo disposes of the instinct of survival
as being the determining factor of interest in
modern man but leaves the impression that it might
be in primitive man and in beasts. He also

disposes of the thought that the mind through

its own activity creates ideals of objects
and then becomes interested in them. He believes
these factors to be too one-sided. He says:

A more adequate conception of the group
of psychical states known as impulse, desire,
interests, volition, is that the self is
seeking through its own activity to express
or realize itself., At first this effort at
self-expression 1s, as we have seen, merely
a doing of things that lead to physical sur-
vival, But as life broadens, and something
more than food and clothing becomes necessary
for those forms of survival that we prize,
the fleld for self-active expression con-
stantly widens, so that, with the growth of
new ideals, new motives to action appear,
new interests absorb the mind. In other
words, the interest that was once instinctive
becomes consc%ous, and is directed by
intelligence, '

In summation one might say that (a) interests

vary because of the variance of environment on

5. DeGarmo, op. cit., p. 12.
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people; (b) people differ from one another in
their self-expression and; (c)hereditary instincts
and traits in conjunction with the learning of
the individual,

| "We may say in general that interest is
a feeling that accompanies the idea of self-
exgression."6 It is obvious then, that self-
expreésion of music students should be rewarded
with a feeling of personal success, or, an
acknowledgment of value by the music teachef,
parents, school and community. If the student
is to have successful self-expression, then the
music material must be such that it is technically
and expressively attainable by the student with
the help of the music teacher or the result is
frustration and loss of intercst.

"Interest is a feeling. This, like all

feelings is not to be defined. It is only to
be felte More precisely, it is a feeling of
the worth, to the self, of an end to be attajned."7

The subjective side of the music student's interest

6. Ibid‘, po 18.
Te Ibid., p. 28,

(L)



is the constant feeling that self-expression in the
form of his playing or singing is of value to him.
The interests which an individual possesses
are the result of inheritance and environment.8
The individual inherits a certain degree of
intellect, mﬁscle coordination and temperament.
The measure of these inherant qualities exert
considerable force on the formation of an interest
and will influence the individual to choose act-
ivities in‘which he is equipped by birth to excel.
The individual is influenced to certain
interests by the environmment in whiéh he lives,
He is influenced more in his early years than
in later life.10 Psychologists have observed
that development of the physical and mental
growth follow certain patterns and they have
devided these growth stages and labeled tﬁem.
Because of individual differences of growth, the
psychologists have been careful not to sét
ébsolute boundaries for these stages but rather

average boundaries., These stages are: Later

8. Florence Greenhoe Robbins, Educational
Sociology, (New York, 1953), p. 16.
90 Ibid., Pe 160 '
10. Edward L. Thorndike, The Psychology of
Wants, Interests and Attitudes, (New York, 1935),
Poe 109,
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infancy (3 to 6 years of age), Early childhood

(6 to 9 years of age), Middle childhood (9 to

11 years of age), Later childhood (11 to 13 years
of age), Early adolescence (13 to 1l years of _
age), and Middle adolescence (lh to 16 years of
age)e.

The effect of training during these early
years of the imdividuals life 1s very important.
It is a time of life when habits are formed
' easlly because thHere are fewer old hablts to
be eliminated., It 1is élso the time when the
individual 1is most expressive of his emotibns._

An individual may become interested in
something in two ways; Immediate interest and

11 Immediate interest is a

Mediate interest.
natural 1nterest‘f6r something., Mediate

interest 1s interest for something only when
connecting interests cause the shift in interest
to something more attractive., One would have
mediate interest for something if that something
would not appeal by itself but is interesting for

some other reason, and 1s the result‘df selection

11, Lester Crow and Alice Crow, op. cit.,
bpe. L|-6f"750 :
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or rejection.

.In all cases of ‘immediate interest, there
is no break between the end of self-expression
and the act of self-expression, for the act is
the end and the end is the act., In the case of
a band this cycle is an ever starting and ending
one, with simply the media of self-expressioﬁ
changing as all-around.proficiency increasese.

As proficiancy increases Interest aiso increases.,

In the case of immediate interest there is
a coincidences«of the ends‘and the means. Immediate
interest may also be limited by time. After a
certain length of time intérest begins to diminish,
This may reéult from eighér boredom or better
"understanding and evaiuation. Such a case may
be observed in the band when the. initial playing
of an inferior piece of music is liked very much
but through continued playing the students find
the real value of the music "lacking and become
‘disinterested. The opposite experience develops
at times with the playing of superior music.

DeGarmo had this sort of situation in mind when

(7)



?ba”said: "In most cases, especially in educational
‘gctivities, the ends and the means do not coincide
in time,"12

Percy C. Buck preseﬁted the same ideas as
Dedarmo and Thorndike on the subject of interest.
Buck says: "It is possible to be born with an
interest for a certain subject. It 1is possible to
hgve a natural interest destroyed. It 1s possible
to acquire new interests,"3

Ybuth is interested mainly in concrete things
but as he grows up he becomes more interested in
1deas.1u |

The mind must have some sort of ihterest in
~the thought of realizing itself, or expressing
itself by attaining a certain end, whether that
end pertains to physical well-being, aesthetic
satisfaction or intelléctual attainment. But
the object to be attained being only an idea,
it is evident that self-expression requires a
series of intervening acti#ities. If interest in

the end alone remains and no interest attachgs to

12, DeGarmo, op. cit., p. 30.

13. Percy Buck, Psychology for Musiclans,
(Oxiord University Press, New York-London, 1945),
Pe 1, .

1. Loés.cibe . .-

(8)



~ the means, then we have drudgery. If, however,
interest 1s attached to the end, and also is
preseng in the means for reaching the end, then
thereris enjoyable worke. It is conceivable that
the workman may have a great interest in the
dollar he is to receive for his day's wages and
yet be indifferent to or detest the labor itself,
which is the means for reaching the dollar, In
this case we may.have a‘form of drudgery. Many
forms of routine &ork conform to this proceduree.
In the same way, a pupll may have a direct or
~indirect interest in learning to play a difficult
scale., Drawing an analogy to the case of the
workman, the same attitude may be found with many
rusic students in our schools in the practice

of certain scales.

It is possible to have interest if interest
naturally attaches itself to the end of self-ex-
pression and is carried over into the means for
reaching the end. For example, fhe means and the
end coincide in play. Work may be as enjoyable

as play, but the quality of the enjoyment in the



work is different from that in piaj, because of
the separation of means and end. There are those
people for whom interest in the end is attached
- equally to the means fox reaching the end. The
artist and sculptor are such people. Such people
do not consider their work as drudgery. The
teacher should consider the daily routine of
work toward certain nusical goals as an artist
working toward a finished product; eveernew
experience will be a stimulus to renew effort,.
The good music teacher should have this interést
in his work. To enable the pupil to approximate
the artistic attitude toward his music, even for
brief intermittent periods, is an accomplishmént
of the few; yet it should be the attitude of all.’
it is in the modificaﬁion Sf interests that
the music teacher can assume his most important
function. it is important that the music teacher
remember that no matter what the state of interest
may be for g‘certain subject;gthat interest caﬁ
be modifiedf Edward L., Thorndike has listed the

following forces which modify interest. These

15. DeGarmo, ope. cit., pp. 206-38.

* .
]
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are: Contiguity, suggestion imitation, conditioning
and selection by rewards'and punishments.16

Contiguify is.an association of interesting things
with uninteresting things, with the aim of influencing
the person to interest in the uninteresting thing.

Suggestion 1is simply the opposite of compulsion,

+ argument and persuasion. Suggestion of an activity
subject or object is more readily acceptable than a
‘demand for an activity, subject or object consideration.

The force of imitation is exemplified in such things
as style changes, doing the same things a group leader
does, etc, Imitation of a person is dependent upon ap~
prgval or admination., The music teacher who shows his
- approval of something a student has done may influence
others to be interested sufficiently to imitate the
successful student.

Conditioning may modify interest in two ways. In-
terest may be modified by reflex reSpthe: by striking
a tuning bar the students may become more interested in
their intonation., The second way of modifying by con-
ditioning is assoclative shifting. An example; Pfac-
ticing a concert program with some selections that stu-
dents like more than others, By alternating practice
of the selections‘and by proper order in the concert,
interest can'be increased in the numbers which were

less interesting at the beginning of practice.

16, Edward L. Thorndike, The Psychology of Wants,
Interests and Attitudes, (llew York, 15355, De
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PART TII
CREATING AN INTEREST IN MUSIC

Reflecting upon thé‘foregbing discussion of

interest and its forces, the importance of the

flelds of psychology and especialiy an under-

standing of the psychology of the indlvidual is

evident. Even with a background in psychology,

the teacher of music cannot use the same teach-

Ing techniques each time, James Mursell has

this to say about teaching procedurs:

Psychology can never tell a
teacher that he must follow certain
definite procedures in a certain
absolutely definite order, As a
matter of fact, it can do much
better than this, It can formulate
the principles upon which any good
teaching procedure must depend, Methods
in music are often a snare and a de-
lusion, Many school music teachers
suppose that there 1s a fixed method
of doing everything., That 1s abso=-
“lutely false, But there are right ways
and wrong ways, distinctions which
psychology, and psychology alone can
make clear, The right procedure varies
with the situation, wjith the child,
"and with the teacher,

School Music Teaching, (New York, 1

l, James Mursell, The Psycholgéx of -
932

)‘;—.po 3.

(12)



Music is generaily an elective subject above
the eighth grade. Instrumental music at all levels
must, of necessity, be on an electiv%$basis. The
‘teacher is, therefore, confronted wigh the problem
of arousing and maintaining interest in music, if
'the group is to grow. It is the music teachers
job to maintain this Interest once it has been
léroused.

Teaching is most enjoyable when one is working

*With students who are intersested in their worke.

EVery few teachers on the high school level develop
%ﬁhese ideal,conditions.' The music teacher is among
ifhose fortunate few because it is rare that any
istudent,elects music who has no initial interest
lin the subject. The mﬁsic teacher 4s expected

.to make music so intefesfing that students will
desire to participate iﬁ‘the various:music act-
ivities. Teachers of all elective courses must
make thelr work interesting and valuable. The
misic teacher with a backlog of past eﬁperience

in teaching under such conditions should be in

(13)



a far better position to adjust to these modern trends
than\yill those feachers of academlc subjects who have
in some instances made very little effort to make
their classes interesting enough to be a success
without the requirement of attendance. The music
teacher will do,well to consider the elective "tag"
placed on his courses as a challenge to his teaching
ability, and also asa added assurance that his work
will be more interesting than it would be if labeled
as a required subject,. .

From the above discussion, it is obvious fhat
the music instructor, by the virtue of his subject
matter has many advantages. It only remains for him
to exploit these advantages and to maintain a positive
situation once it is established.,

The necessity for arousing interest in music
_amohg the student body has been shown. IExperience
-has shown that it is necessary to arouse interest
in the éommunity too. This may seem unugual since

it is not necessary to do so for other areas in

the curriculum, with the possible exceﬁtion of

(14)



athletics. Music must be "sold" to the community
because the financial support of the community

ié needed for the program of instrumental music.
Parents must buy instrumeﬁts; they must be con-
vinced of the importance and value of music if
they are to purchage these instruments.

When students become,arqused or interested,
they discuss these questions»at home, and their
parents become ihterested and project these ques-
tions to members of thve community. The logical
first'stepvin putting over a music program, is,
therefore, tha arousal of interest in thé student
body. This may be done in the following ways:

1. Make participétion in musical activities

an enjoyable experience.- -

If the student who elects music finds
it gives him real enjoyment; that there is
work as wéll as play; that he is more cap-
able today than he was last week;_that thé _
muéic period emphasizes personal expression
of the tjpe%that brings a pleasing emotional
releasé; thaﬁ the music uséd is more interest-

ing than he thought 1t would be; then the

(15)



matter of interest will take care of‘;tself.
The interested participant will advertize

to the non-participating student the joy of
mﬁsic. |

2e Organize a series of projects which will
motivate the work; pefforming groups must work
toward some specific objective. Participation
1s enjoyable and the knowledge that there is

a definite event to look forward to will
create additional enthusiasm.

Some good projects for the musical
organizations are: public concerts, assémbly-
, progréms, club concerts, operettas, minstrel
§h6ws, football shows, music contests and music
- festivals.

3. DMake music a vital force in the life of
the school. It should not be necessary to
to to the music room in order to come in
contact with music. ‘The student body can

be brought into contact with music through
all the school activities such as: plays,
shows, athletic events, assembly and radio

programs, concerts, etc.

(16)



lle Use the school paser to publicize the

music department. Make music activities,

.

" achool activities.

e Usne builetin boards throughout the
schoole In this way all the students

may be brought face to face with musical
news. %

6o Use the school library for the display
of musical ?eriodicals.

Te Use the band in co-operation with the
cheering section at athletic events. |

Be Correlate music with litoraturé, soclal
science, art, physics.and many obtiier areas,
The classroom teacher can use the assistance

of music é%udents and teachers of musice.

9. _Make the music room an attraction which

pupils will like to visit. The music room,
housing as it does aesthetic experiences
which appeal to the ear, the intellect and
the emotions, should also appeal to visual
sensitivities. The room should pro&ide a
restful relief from the uéually bare and

unattractive classroomne.

(17)



The music teacher should encourage pupil
visits to the music department. The habit of
 dropping in to the ﬁusic room to hear record-
ings, or to visit wﬁth the teacher is a good
one. Those students who are not in any -
musical organization should feel perfectly
free to use the record iibrary. Musical
enjojment in any form at éﬁy time should
b;.encouraged. _Sphools should provide a
‘record lending library. All schools and
public libraries should have record collec-
tions comparable to their present array of
books and should provide adequate listening
- opportunities. ,

10, Students in the upper grades of the
elémentary school should be given the
aﬁportunity of developing skills in instru-
mental music; players from the high school
can help in arousing interest in these |
grades by playing for them at all opportune
timese. Photos of players, Iinstruments, and
organizationslshould be displayed in the

classrooms. At least once a term each child

(18)



in the elementary school should be given the

opportunity of becoming acquainfed with the

instrument of his choice, Music-talent tests
may be used to arouse interest in conjunction
wlth practical exploration and experimentation,

The music conductor at work in the school 1s
an educator, His principal duty 1s to educate
children, Offen the music teacher is too intb%%
in promoting his own interests and loses sight of
his responsibility to the child, "Sometimes we
aé rmusic educators must remind ourselves that we
should teach children first and music second."2

The music teacher, if he 1s to be respected
as an educatof by the community and is to be an
effective teacher, must be careful not to become
too narrow in his perspective.

There may be times when the educational oppor-
tunities of the student 1n music are so curtailed by
lack of funds that the teacher may be forced to
assume a responsibility which belongs to the

Board of Education; that of ralsing funds, A great

2. Herman F, Smith, "The Business of Building
Citizens", The Instrumentalist, (March-April 1949),
pi 6o ' |

(19)



deal of attention should be given to the problem
and a thorough discussion with the legal repre-
sentative of the Board of Educatién is advisable
before certain steps are taken.
The following may be used in creating musical';?
interest in the commmunity:
1. Interest the student body in rusic. The
advantages of indirect contacts with the parents
has been discussed. |
2e Public performance by the music teacher.
The teacher who ia a good performer should
perform in public.
3. Students should perform for community
functions as individuals as well as in groupse
School organizations will usually contain
several students capable and in need of individ-
ual'éxperience. These pupils should perform
before audiences. Civic groups are always
in need of entertainment, These groups should
be furnished with a list of available soloists
and ensembles, | g
e Dembnstrations and lectures in the community

by the music teacher and his students,

(20)



The music teacher should appear before
clubs and civic zroups to explain and discuss
the work being done in the music department
of the schoole. An outline should be made of
what is needed to make the &epartment function
more successfully, Talks of this nature may
often be arranged by school officials who
are usually associated with various civic
groups.

5., TUse of lpcal newspapers and radio stations
"as public relations outletss

A continuous supply of well written
afticles concerning the music activities of
the school build up public interest.

6. Organize and direct adult or posteschool
misic organizations.

- If the music teacher furnishes trained
musicians in the community the opportunity to
play, sing and'enjoy music he will certainly
build public‘support and interest in the
school music pfogram
7« Demonstrate leadership in developing

community concert programs.

(21)



PART III
MAINTAINING INTEREST IN MUSIC

It 18 not wise for the musie teabher to relax
and enjoy the fruits of his labor’once he has
created interest within the students, the public
and the administrators of hi& s&hdol. Acfually
his task now becomes even more difficult Interest
rmst be maintained throughout tha whole community

if he 1s to retain the goals he . hqs attained.

Once again the first consiéf ficn~of;the
teacher must be the students, Wiﬁhéﬁt their_
cdntinued interest it will be impoassible to
maintain the interest, and support for the musiec
department. To galin and retain interest, the
band rust continuaily "sell" itself,  The band,
or other musical organizations must be of a
relatively high level themselves. This reali-
zation will not accrue if the students are not
interested in their immediate efforts.

“If ik erest 1s to be maintained in the musical

organlization it is important to recognize some of

the causes of lack of, or of the deterioration of

(22)



interest. Also it is of equal importance to know
what to do about such situations.

Activities

The activlities of the musical organization are
most important. These activities mustwbe desireable
to the student; hence, the studentsigust be iIncluded
in the planning and the wérking of these activities.
. Téo many activities may bb as harmful as too few,
The students may become bored, or careless in their
performance, if thefo are too many; or, being
denied as many as he would like, mé§ dislike or
resent doing the ones scheﬁﬁled.r
Not only is the right balance of activities

important but the manner in which they are handled
is important. The teacher should not allow the
continuance of an activity if a reasonable amount
of work toward attaining a good,degpgg of perform-
ance is not forthcoming from the students. But he
must not expeét ﬁerfbptiqn either. The students'
satisfaction in~doing\som?th1ng as well as he can

will maintain interest; over-emphasis may destroy ite

(23)



Activities of the music éepartment to be of
greatest benefit must be considered as activities
- of the whole student-body, the Intent of the admin-
istration, the commnity, the fellow teachers,
The interest of all the commnity will be main-
talned in music if the music teacher consciously
tries to interest them, The followlng was said
about the genéral curriculum and 1t could be
applied to the area of music as well, "The char-
acter of the school and the content of it's
curriculum are deﬁermined by the society it serves,
It's influence upon socigty is reciprocal."1 The
muslc department should be the social as well as
the musically intellectual center of the community.

When planning musical activities the principal
. and teachers of the school should have a part.
Everyone in the school system should be concerned,
With such a pblicy the muslc teacher is sure to
have the Interest and support which is so -necessary
to a progressive and happy schéol. Another reward
of such planning will be a balanced schedule of
activities throughput the school,

l. Harry Wilson, "Relations With The Community,"
Music in the High School, p. 339.

(24)



- Muslc teachers who have become principals
seem to understandkthe problem of the mﬁsic teacher
very well, In their roll: as administrators they
have been most outSpoken:in pqinting(ouﬁ some of
the mistakes of music téaqhers in public relations,
Merle J, Isaac, principdiJof the Talcott Elementary
iSchool in Chicago, offers this advice:

One of the first things to consider
about the principal, and this applies to
the superintendent as well, 13 that he is
not merely an offlclal representing the
board of education but that he is a human
being. Furthermore, he has been a iteacher
and probably still consliders himself a
teacher, It should, therefore, not be too
difficult to understand him and to work
out plans for mutual cooperation.

When we speak of principals and super-
intendents, we are speaking of individual
human beings, and it is not safe to generalize
to any great extent about their personal
likes and dislikes., However it is reason-
ably safe to assume that most princilpals
like to know what is going on in theilr schools,

Undoubtedly the principal will take
more interest in a department about whiech
he is fully informed and it 1s to the misic
teachers advantage to have his full coop-
erition in plenning a program for the
as school activities must be well spaceg.
to achieve sueccess, If members of the #Music
department are to make a special appearance,
the principal should be informed well in
advance., Better still, ask his advice, or
even his permission, beforehand,

(25)



Here again the point of view which the
principal holds may be different from that
held by the teacher., Possible disadvantages
arising from certain aetivities are more
likely to be seen by the princlpal, who can
be more objeetive in the matter since he is
somewhat removed from the spontaneous en-
thusliasm of youth.

From the principal's point of view, A
rmuisic is just one part of the educational
program that 1s offered in the school,

3

Principals like to have effective,
functioning music departments in their
school. They do n®t like to have any
department feel, however, that it is the
center about which the rest of the school
revolves. When the tail wags the dog, it
is as bad for the tail as it is for the
doge Music is important but children are
more important. Let us bring children and
music together with the emphasis on the
children, giving them vital music experiences
so that they will love music*in ‘school aﬁd
out of school and even after graduation.

The school band drrchorus which sound and
looks good will certainly do much to maintain good
wili, and interest in the community toward the  *
‘school. The music teacher will usually ha&e'
excellent support from his administfator if he
has been successful in»pleasing the public with
hié group perfonmances;“ The Board of Education,
as well as the principal will be pleased to have

any depaftment of the school winning public apﬁroval.

2, Merle J. Isaac, "Memo To Teachers", The
Instrumentalist, Jan.-Feb,, 1953, p. 1.
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An increasing number of pringipals are approving
and praising music in education., A typical
statement is this one by Howard Eckel: "The
band has done a great deal to bring out people
closer to the school and its problems. It is
probably the leading exponent of a good school-
public felation program., This 1is true because
even though there is much good educatlon present
in other phases of cur‘school, the good educational
values of an aéﬁivity such as band are more
readily seen and appreclated by the people.“3
Those activities which are listed in the
second section of this paper are also activities -
which can be used for the maintaining of Iinterest,
Those forces set forth in the first section for
modifying interest are also‘applicable to maintain-
" Ing Interest., It is the careful use of these |
features along with other activities which will
enable the music teacher to maintain interest in
music, When to use which force - ~ the point at
which to shift, are the crucial decisions which

the music teacher must make wisely, Without a

3., Howard C, Eckel, "Band Education and the
Community,” The Instrumentalist, (Nov.-Dec., 1948),
Pe L o , .
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doubt, the music teacher is required by the
emotional and drill aspects of his subject to
_use an& understand psychology of teaching more
than teachers of other subjgcts.”

One of the major brobiems which the music
teacher faces is that of maintaining interest in
the advanced players, while copeing with the less

~capable or inexperienced student. Kach organi-
zation contains those individuals who are
heglected in rehearsals because the teacher is
occﬁpied with the musically average student in
the organization.V,Charles'Boardman Righter,
director of bands at the University of Iowa,
suggests that in order to prevent "coagting"
of musicians during their.last two years in
high school, the advanced players be given more
challéﬁging music through use éf ensembles. He
also suggests "doubling" on other instruments.u
The music teacher Should have a good balance
of materials for his rehearsals and concerts.

There should be music ranging from very easy

to difficult. Such a balance of material will

_ h. Charles B. Righter, "Dear Joe", The
Instrumentalist ~April 195L p. 8,
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insure that no musician in the group feel himself
a failure. On the other hand, using difficult
materials presents'a-éhallenge to the advanced
player. Materials'seleCted with the conside;ation
of not boring the organization nor setting un-
attainable goals will help maintain interest.

A majority of the music should be that which

will be chalienging enough to the majority to
insure continuous advancement musically.

Mény of the fundamentals necessary for good
performance of more advanced music can be taught
through the musieal.approach. Teaching through
the use of thermétic materials is an example of
this musical approach. It is not necessary to
disregard the method approach all the time,

To maintain interest during the rehearsal
the music teacher should try to adopt a
pleasant aﬁpr@ach, a pleasing personality and

use techniqu&ﬁ which are atlmulatlng. The

teacher must be,praparad to shift approach when
the situation changss, as it May from day to day.
Too lon% a rehearsal:period~may diminish

interest. Work and then rest, and work again,

-
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ig one way of avoiding a»diminishing return of
interest. In striving to improve parts in thé
music, .tensions build up, and thése necd to be
eliminated or enjoyment in doing will;be'loét.

Enjoyment of the musie and of the’gfoup
actiﬁities are essential in maintaining interest,

| ' The music teacher must not become repetitious
- with words, anecdotes and storles. If he does,

he may become boring. The music teachem must

have a wide vocabulary and a great number of
"tricks~of ~the-trade" on hand to maintain
interest, : “

Ghanging'thé set=up of the organization will
help maintain interest. Individuals may éventually
get tired of sitting near the same person amd
hearing the same souﬁds. A change in seating

1s always stimulating.

Competition for positions in the band is
stimulating. Whenewer interest is waning, an
election for officers will«re—vitalize interest.
It is customary for "first chairs" in a section

of an organization to be "prized". This is usually
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carried on down the line throughout the sections.
Challenging for position in fhe section is fun
and will stimulate practiééi The competitive
ihterest for'advahcment in théwgroup can bé
exploited for the good of the organization and .
the individual.

bay_to day progress can be focussed to the
attention of the group. The successful member of
an organization will be an interested one.

The director must inject interest into the
group. He must seek ways to maintain his own
interest as well as that of the group. uHe must
continually analyze and ask himself this’queétion,
"Are my students showing interest'orvlack-ef
interest?"

The music teacher must face facts. It may
be that what is popular to the children will
not be popular fo him. Nevertheless, he cannot
ignore the interests of the children. He must
try to blend what he thinks should be in the
culture of our society with what he finds is

already there. He must try to lift the cultural
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level but he cannot do it if he is "highbrow".
The chart on the following page will
demonstrate a fact which the music teacher
cannot deny; yet he must do something about
it. A small percentage of students like
classical music and a large percentage like
popular dance music. A second fact presented
graphically is: The interest in classical
rmusic increases until a certain age and then
decreases, but popular dance music continues

in increase.
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TABLE I
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PERCENT PREFERENCE FOR CLASSICAL MUSIC AND
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The table on page 33 was compiled'by C. W
Brown after a survey of twenty-five hundréd boys
and girls in grades 5, 8, 10 and 12, The boys
and girls were asked to check the typeé of radio
programs they llked best.5

Whatever technic the music teacher turns
to in his efforts to maintain interest, he
mist call upbnvall of his knoﬁledge of psy=-
chology. He must ever seek new psychologlcal
concepts and give sufflicient thought to thelr
application, Knowing psychological approaches
is not enough, planned applidation must be
doupled with this knowledge.

5. Arthur J. Klein, Psychology and the New
Education, (New York, 19li), p. T?E.
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PART IV

¢

PERSONALITY AND PHILOSOPHY OF THE MUSIC
TEACHER '

A

There are no two personalitles exactly alike.
There are, however, certain personal criteria
which may be necessary for a music teacher to
possess, Personality 1s dependent upon one's
philosophy of music education, Both personalitj
and philosophy can be modified, The musilc
>teachérfs philosophy of music educatlon 1s simply
his ideas and 1ldeals, PhiloSOphy reflects
itself in personallity and personallty reflects
itself in philosophy. It is impossible to |
consider one without thé other if there.is to
be drawn ahy conclusions about deslrable tralts
in the music teacher,

, Personallty Traits

Enthusiasm 1s a desirable trait 1n the
teacher's personality., It 1s Infectlous to
children and adults, Enthusiasm will often.
create and maintain interest where knowledge
alone will fail, James Mursell believes this

about enthusiasm, "A teacher's conviction and
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enthuslasm are worth more than all the methodo-
logies ever Invented and all the devices for
classroom management ever hat;:hed.','6

A neat and attractive appearance is a
desirable personality trait. Anyone would
rather associate himself with a neat and
attractive person than one of the opposite
appearance. This is a natural outgfowth of
the individualt's love for beauﬁy. A neat and
attractive appearance 1s admired by the whole
community, as well as the students,

Friendliness is a desirable trait in the
personality, Friendliness causes others to
trust and return friendship. Many students
become interestedbin a subject for no other
reason than that they like the teacher,

Human understanding is another desirable
personality trait, Adolescent youth so often
considers the adult as- nonunderstanding, The
teacher who can convince any age group that

he understands them has won an ally and can

'become instrumental in guiding them,

6. James Mursell, Music And The Classroom
Teacher, (Chicago, 1951), p. 2.
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Expressiveness 1s another desirable trait of
the misic teacher. No one 1likes the MwWooden indian"
or a stolc type of person., Children of elemantary
school age are and should be expressive, The
expressive person stimulates expression in others.
This 1s especially important to the music teacher
for misic is expression;

Leadership 1s a most desirable trait for the
rmuslc teacher's perscnalitj. Most people are
followers and look to someone to tell them or |
demonstrate to them what to do. The muslc teacher
mist be a‘léader in the school and in the community.

The criteria used in selecting teachers by
school administrators includes good personallty
‘traits. A pleasing personality is desirable in
all teachers but it is especially so in ﬁhe
school music teachér becéuse of the aasgﬁetic
and social qualitiles inherent in his field,
| School adminlistrators seem to share in the
view of Percy C. Buck, that: "Education does
not imply knowing a lot oflthings but belng
a certalin person. One may be a technical

master but still not be interesting."7

7. PGI’CY C. BuCk’ .0_2'-. Cit., pg >L|-1V.
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The importance of the personality of the
music teacher 1s discussed conéiderably by all
leading writers ip the field‘of music. These
are somé typical quotations from musicians
and administrators, |

I am inclined to consider a magnetic
personality as important to a conductor as
i1s scholarship, and ruch more essential
than either perfect pitch or a photographic
memory. '

In addition to possessing certain
personality tralts, the teacher of music
must be an integrated and well adjusted
individual, He must have the emotional
stabllity and character necessary to lead

.children in the cooperative effort which
is requisite for successful musical organ-
izations, Personality in the teacher may
be dedcribed as personal adequacy. It
includes proper attitudes in regard to
work, students, fellow teachers, admin-
istrators, and the commmunity as a whole,
Such attitudes are dependent upon sincer-
ity of purpose. Only such a person is
qualified to.be a tsacher of music in
the public schools,”’:

If moral and spiritual values are to
be found in music education, they must be
found in the character, peri8nality and
life of the music educator.

8. David Ewin, Dictators of the Baton,
(Chicago, 194l), pe 9.
9. Robert Wilson, Music in the High School,
(Chicago, 1941), p. 366,
10, Earl Enyeart Harper, "Moral and Sptiitual
Values in Music Education," Music Educators

Journal, (June-July, 195&5, Pe 13
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The music teacher should analyze himself for
desirable and undesirable ﬁersonality traits., As
perviously stated, the personality can be modified.
The important thing is to really try ;o improve
one'!s personalitye.

An educational philosophy for the music
.teacher is of necessity a‘prqduct of personal
growth, One cannot have a phllosophy unless
he holds it with conviction. Conviction will
come with téﬁ%ing and proving. Philosdphies
presénted'%jioéher people as worthwhile should
be adopted temporarily. That is, they should
be held until the inexperienced teacher has the
opportunity to put them to test,.

In the preface té this paper this writer
listed his present philosophy of music education,
This writer does not claim that ten years hence
his philosophy will be exactly the same as nowe.
A music teacher must be flexible; hié philosophy
must also be flexible.

In perusing the music educat%onal philo?
sophy of some of this country's most esteemed
music educators this writer found these men

and women to holdivery much the same ideas about
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public school music.

Moral and spiritual values are emphasized
by Earl Harper, -director of the School of Fine
Arts at the University of Iowa; Raymond R. Reed -
supervisor of the department of muslc in the
Arlington, Virginia, Public Schools; Charles
B. Righter,rdirector of bands at the University
of Iowa; Percy C. Buck, professor of music at
Oxford University, Englend; Beatrice Krone,
James Mursell, Peter Dykema, Robert Wilson
and Authur Ward. Many of the‘quotations in
this paper contain the implication of this
belief in the importance of spiritual values.

| The sunmation of the philosophies of music
edutation by these writers, mentioned in the
foregoing paragraph,.are:

le There are individual differences in,
abilities and these individual differences
should be served and satisfied.

2 'Social adjustments are more important
than the skills énd knowledge of music taught.
3. 3. Mbdral and spiritual development are
of priﬁe importance.

lie Music should Be taught for all children

and not just the gifted or intelligent.
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5. Enrichment of the énviromment during
physical and mental growth. E

6. The teaching of beneficial effects
for life after school years.

Charles A. Henzie of Butler University,
Indignapolis, Indiana, evaluates the need
for é demoératic condept In education in this

statements

The need for music and the cultural
and emotional values derived from parti-
cipation in music is greater for the
averaze student than the talented and
above average student, The music teacher
must learn to work with all types of
students. Selection is not desirable
at the elementary and secondary levels 11
in public education; it is undemocratice.

v lle Charles A. Henzie, Music Education
of Education Through Music" Educational Music
Marazine April-May 195l p. 25,
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SUMMARY -

It has been the purpose of this paper to
investigate the general forces which affect interest,
andvto'present some motivating techniques for
déveloping interest; also, tp show causes for
lack of interest. It is believed that such inry
formation will provide a positive approach for
the teachér of musié. |

| This writer believes that teachers can do a
much better job of teaching children music if
they reﬂognizé and understand the forces which act
upon Interest, Teachers must be able tb‘use these
forces in their teaching. They must also have a
wide variety of techniques for activation of these
forces.

Interest cannot be motivated éﬁclusively by
the possession of psychoiogy but is contingent
upon teacher personality, philosophy and the nature
of physical and social surroundings.

Every music teacher éhould not only make use
of his knowledge of intereSt, psychology and human
behavigr but should make daily reappralsals of
individual studehts. Awareness:of ﬁhe'importance
of interest is of great importance, Observance |

of dally attitudes and receptiﬁeness is of great
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importance, to0o0s
There are some specific causes for lack of .
interest among music students. These are:
l. Music which i1s not aesthetically attractive
2. Emphasis on the process instead of the music
ﬁ. Too much emphasis on the teaching of technique
e Overemphasis on drill
e Overemphasis on sight-reading .
6. Lack of proper conduct on the part of students
7 Lack of incentives
8, Lack of group or "team" feeling,
This writer believes that the music teacher
may have greater success if he will give more con-
sideration to the attitudes and interests of his
students and try to use the knowledge and techniques
suggested in thils paper to improve his music class

approach.
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