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NWHAMIKA TA IEPCIIEKTHBY TBOPEHHS IIOHATH B OCBITHHBOMY
ITPOLECI

The aim of the work — to highlight the development of the concept-categorical apparatus in the field of education.

The main body. The article deals with theoretical concepts of dynamics and development of concepts in the educational process. In
the context of Ukraine’s integration aspirations, it is important to comprehend the prospects for the development of domestic science,
including education, the conceptual-categorical apparatus of pedagogy in order to harmonize with world and European vectors. It is
proved that the system level of scientific concepts, reflecting the degree of development of its theory and reveals the relationship of
objects and diversity of cognitive situations that arise during the study, education of the individual and allows the participant to clearly
outline the subject of the study and build its consistent concept. Taking into account the technical innovations of modern pedagogical
science, it has been assumed that a clear system of concepts is an integral part of the educational process. The relevance of the study
by the authors is due to the subjective determination of the conceptual-categorical apathy, which manifests itself in general tendencies
in various scientific fields.

Because of the essential analysis of the concepts of “man”, “individual”, “personality” and their explication, the versatility of the
interpretation of the conceptual-categorical apparatus in the domestic and foreign scientific spaces has been proved. The necessity
of studying the basic tendencies of the conceptual-categorical apparatus of pedagogical science has been substantiated. The triad of
pedagogical concepts “man”, “individual”, “personality” has been singled out.

Conclusions. We conclude that the educational conceptual-categorical apparatus is one of the conditions for the development of a world
pedagogical culture as integral quality that ensures the development of an individual pedagogical culture, the acquisition of scientific
theories, and educational technologies in a single, multicultural informational and educational space. As the pedagogical system of
concepts becomes an instrument for finding new landmarks that develop the educational industry and contribute to the comprehensive
development of the individual.

Key words: conceptual-categorical apparatus; development; educational process; concepts.

Merta po6oTH — BUCBiT/IeHHsI PO3BUTKY MOHSATIHHO-KaTeropiiiHOTo arnapary B OCBiTHil ranys3i.

OcHoBHa yacTHHA. Y CTaTTi pO3IVIAal0ThCsl TEOPeTUYHI KOHLeTLIii JMHAMIKU Ta PO3BUTKY IOHATh B OCBITHBOMY mpoLieci. B ymo-
Bax iHTerpaniiHUX yCTpeM/IiHb YKpaiHU Ba)K/IMBHUM € OCMHCJ/IEHHsI TIePCIIeKTUB PO3BUTKY BiTUM3HSHOI HayKH, BK/JIFOYHO 3 OCBiTORO,
TIOHATIIIHO-KaTeropiliHOro arapary reZaroriki 3 MeTor rapMoOHi3aLlil 3i CBITOBUMH Ta €BpOIeHCLKUMU BeKTopaMu. [loBesieHo, 1110
CHCTeMHHUH piBeHb HayKOBHX TOHSTB, 1[0 BifjoOpa)ka€e CTYMiHb PO3BHUTKY HOro Teopil i po3KpHBae B3aeMO3B’sI30K 00’€KTiB i pi3HO-
MaHITTs Tli3HABa/IbHUX CUTYaLlili, [[[0 BUHUKAIOTH TIi/] YaC HaBUAHHS, BUXOBAHHsI 0COOMCTOCTI, i [I03BOJISIE YUACHHUKY UiTKO OKPECTUTH
npeMeT JOCIipKeHHs Ta 1oOyayBaTi Horo rnoc/i/oBHy KOHLeMLito. BpaxoBytoun TexHiuHi HOBOBBEZIEHHS CyuyaCHOI Ie/jaroriuyHoi
HayKH, Oy/10 MpUIyIIeHo, 110 YiTKa CHCTeMa MOHATH € HeBijl’EMHOI0 CK/IaJ|0BO0 OCBiTHBOTO MpoLecy. AKTYasbHICTb JOC/Ii/KeHHs
aBropaMu 06yMoB/ieHa Cy0’ eKTUBHOIO JleTepMiHalliero MOHATIHO-KaTeropiliHoro arapary, 0 MPOsB/ISETLCS Y 3aTa/lbHUX TeHZEeHLIisAX
y Pi3HUX HayKOBUX ranyssix.

Ha ocHOBi cyTHicHOTO aHasi3y MOHATH “MoguHa”, “iHAUBIL”, “0COBGMCTICTE” Ta IX eKCILIiKallil J0BeZeHO pi3HOIIAHOBICTh
TpaKTyBaHHS MOHATIHHO-KaTeropikHOro amapaTy y BiTUM3HSAHOMY Ta 3apyb6iKHOMY HayKoBHUX mpoctopax. OOGIpyHTOBaHO
HeoOXiJIHICTh BUBUEHHs OCHOBHMX TeHJeHLIiii PO3BUTKY MOHATIHO-KaTeropiliHOro anapary rnejaroriyHoi Hayku. Bysio BUOKpemsieHO
TpiaZly NefaroriuHyux NOoHATh “/MoauHa”, “iHAuBIA”, “ocobucTicTh”.

BucnoBku. OcBiTHil noHsTiiiHO-KaTeropiasbHU anapar € ofHi€l0 3 YMOB PO3BUTKY CBiTOBOI IefjaroriuHol Ky/IsTypH sIK LjilicHOI
SIKOCTI, 1110 3a0e3reuye po3BUTOK iHAVBiTyaIbHOI MTearorivyHoi Ky/bTypH, OBOIOJiHHS HAYKOBUMH TeOPisiIMH, OCBITHIMU TEXHOIOTisIMU
B €/JUHOMY, 0araToKy/IsTypHOMY iH(OpMaLiiiHOMy Ta OCBiTHbOMY IpocTopi. OCKi/TBKY MeJjaroriyHa CcTeMa IMOHSITh CTa€ iHCTPYMEHTOM
TIOILIYKY HOBHMX OPi€HTHPIB, 5IKi PO3BHUBAIOTh OCBITHIO rajty3b Ta CIPHUSOTH BCeOiYHOMY PO3BUTKOBI 0COOMCTOCTI.

KorouoBi csi0Ba: noHATiMHO-KaTeropiiHuii anapar; po3BUTOK; OCBITHiH Mpoliec; MOHATTS.
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Introduction. The development of modern soci-
ety is a complex, multifaceted process, the important
component of which is the phased social and cultural
society environment and the transformation of these
results into an external, hostile force. In the conditions
of essential social changes, the problem of pedagogi-
cal concepts determination acquires a special scale
and relevance.

A distinctive feature of recent years was the growing
interest of representatives of various sciences to the
questions of pedagogical concepts determination. This
is all more important as a complex and contradictory
processes of differentiation and integration of science
take place. Autonomization of scientific knowledge can
be considered as a stage of development. Disseminated
information flows tried to unite the philosophy, whose
representatives were quite successful, but not always
effectively sought to answer the main questions of
world knowledge, giving advice to representatives of
individual sciences. In the process of developing each
science, its content and methods became so complicated
that the gap between each science and pedagogical
generalization became increasingly apparent. More-
over, the authors of the pedagogical studies tend to use
examples from the achievements of modern philoso-
phy, logics, biology and other sciences, these attempts
do not always look right and meaningful.

Nowadays the researchers’ interest to the dynamics
and prospects of concepts construction in educational
process has developed considerably. As a result,
the approaches to the determination of pedagogical
concepts in historical-pedagogical and subject-
thematic relation has been increased. The formation
of the prospects of conceptual-categorial apparatus
has been carried out. The study of its dynamics as
in connection with the development of educational
process and the progress of science has been defined.
The reasons for changing the concepts definitions has
been researched.

The dynamics and prospects of concepts construction
in educational process becomes the subject of a study
as a unified means of pedagogical reality reflection
in all variety of multilingual world cultural traditions
(P. Shchedrovitsky); as a means of clear and adequate
expression of scientific and pedagogical concepts, their
interpretation, definition and clarification (N. Razkin);
as the necessary element of special scientific and
pedagogical information transfer (V. Polonsky); as a
reflection of historically formed and consolidated in the

language integration processes of the rapprochement
and synthesis of sciences, pedagogical traditions
and systems that characterize various pedagogical
cultures (E. Bondarevska). Attention has been
paid to the socio-philosophical, culturological and
psychological roots of the concepts that function in
pedagogical science (E. Bondarevska, I. Kantor),
wide use of general scientific terms in pedagogy
(I. Sushkov, E. Kryukova). The genesis of new concepts
establishment of pedagogical science (I. Rozina,
A. Fedorov, A. Novikova), the nature of relations
between the previous and new values, borrowed and
traditional pedagogical terms have been studied.
Furthermore, according to given aspect, different
concepts have been explored through the dynamics and
prospects of its construction in educational process.

The aim of the work — to outline the dynamics
and prospects of concepts construction in educational
process.

The main body. The operation of concepts is
a prerequisite for the study and construction of
theoretical models, as well as for the study of
educational processes in dynamics and prospects.
We believe that the very understandable system of
concepts creates a conceptual-categorical apparatus
of pedagogical science. Violating the principle of
novelty, we have a chaotic accumulation of facts
in the history of pedagogy. Thus, pedagogy along
with other humanities cannot get closer to the level
of understanding of the laws of educational systems
development, and the laws of human development have
not even become the priority of modern science. These
contradictions have been manifested from the system
of basic concepts, completing the laws of development
of creative abilities. Let us consider this problem on
the example of determination the notion “concept”.

If we analyse the state of the humanities that study, or
at least should study the laws of human development,
then the existence of crisis phenomena, due to subjective
and objective factors, is obvious. Subjectivity, in our
opinion, is due to the lack of researchers who would be
able to combine the encyclopaedic level of knowledge
in philosophy, pedagogy, psychology, sociology with
practical experience. Moreover, each of the above-
mentioned sciences is experiencing a period of crisis,
which in the nearest future will become a prerequisite
for a qualitatively new stage of development. It
should be noted that the characteristic feature of crisis
phenomena, the hidden form of dissatisfaction with the
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existing state of affairs is the appearance of dozens of
types of “concepts”. The study of the historical features
of the system of pedagogical concepts in the history of
the development of pedagogical science will positively
influence the decision of the pedagogical problem of
systematization of knowledge about the conceptual-
categorical apparatus and will improve the intellectual
level of society.

Let us try to use the works of famous thinkers of the
past to outline important issues of the present. It is note-
worthy that a number of scientific studies are devoted
to terminological problems of pedagogy. For example,
H. Shchedrovytskyi noted, “the real processes, bodies,
or phenomena being investigated form one or another
concept, constitute the object of thought. The content
of the concepts never exhausts all the properties of
objects, remaining always relatively limited and one-
sided. It is through “the development of a community
of practice, it is constantly changing, as a result of a
change in the content of concepts is changing their
structure” [8]. In addition, another scientist believes
that the scientific concepts “reflect the essential and
necessary signs, and the words and symbols (formulas),
which express them, are scientific terms” [7].

It should be noted that a number of conditions affect
the formation of scientific concepts. First, this is a sepa-
ration and generalization of significant signs that are
separate from the other external, non-essential features.
The second condition of the concept content must be
taken into consideration in such form that can be used
in the following mental processes, but the goal will
be in creating a clear amount of signs of this concept
that is, the process of its formation ends with verbal
formulation. Despite the fact that “the formation of
the concept relies on verbal structure of thinking, so at
the moment of concept appearance we have only the
process of its origin and it may not have the proper
word for it” [4]. Therefore, the process of formation
and development of the conceptual-terminological
apparatus of any science is rather closely connected
with the process of formation and development of the
very scientific knowledge. Therefore, the formation of
the concept — is a complex dialectical process, which
is carried out by using such methods as comparison,
analysis, synthesis, abstraction, idealization, generali-
zation, experiment, etc.

The process of formation and development of
concepts and terminology of any science is closely
associated with the process of formation and
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development of scientific knowledge. The integration
of a concept in pedagogy is a complex and lengthy
process of scientific investigation. Indeed, the
latest achievements of science, social practice are
accumulated and concentrated in terms. The starting
material for the formation of concepts serves as sensory
images of reality perceived and clearly serves the
recipient. This process is carried out by abstraction and
generalization of any of these parties’ sensory images
and understanding them as a special, independent
content of thought. As a conversion tool practice,
pedagogical integration can eliminate duplication, that
optimize the teaching process, lead to the creation of
new objects (concepts, theories, educational systems,
new courses, activities, change of environment, new
models, technologies, teaching tools). The integration
of conceptual and categorical apparatus of pedagogy
is a purpose for association (synthesis) certain
pedagogical concepts into independent educational
purpose system that has the aim to ensure the integrity
of knowledge and skills.

Note, that the logic of the “concept” is an inte-
gral element of the judgment (subject, predicate) or
syllogism. Because, there are concepts in the broad and
narrow sense, as well as separately allocate scientific
concepts. The first formally distinguish common (simi-
lar) signs the general subjects of universal phenomena
fix them in words. Concepts in the narrow sense belong
to a certain branch of science; clearly define the main
features of an object, phenomenon, process or object.
In general, essential and necessary signs of a single
object, object, phenomenon or process, and words and
expressions (formulas) characterize scientific concepts
expressing them are scientific terms. We add that the
totality of generalized, reflected, in the concept of
objects is called the volume concept, and a set of
essential features, which summarize and allocate
objects in the concept — its content.

From the point of view of the history of philosophy,
we have two opposing lines concerning the theory
of concepts: materialistic believes that the concept is
objective in its content, while the idealist states that the
concept is an imaginary entity that arises spontaneous-
ly, is completely independent of the objective reality.
The philosopher 1. Kant believed that any concept is
“a general idea of what is common to many objects,
and therefore, an idea that can be contained in various
objects” [9]. However, according to G. Hegel’s “no-
tion” is a “synonym of a true understanding of the es-
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sence of the case, and not just the expression of any
general, any similarity objects contemplation. In the
concept reveals the true nature of things, but doesn’t
mention its similarity to other things, and it should find
its expression not only the abstract community and a
feature of its object” [2].

It should be noted that in logic there are different
types of definition of “concept” as a form of thinking.
Here are some definitions of the term “concept”:
the concept is “an integral set of judgments, that is,
thoughts, which somewhat argue about the distin-
guishing features of the object being investigated, the
core of which is the judgment of the most and at the
same time, the essential features of an object” (M. Kon-
dakov). The concept is “a form of thinking, which is
the result of the generalization and allocation of objects
of a certain class on the general and specific features
of them” (A. Konversky). “The concept is an idea that
captures the signs of objects and phenomena that are
displayed in it, which make it possible to distinguish
between these objects and phenomena from adjacent to
them” (D. Gorsky). “The concept is a thoughtful reflec-
tion in the form of the direct unity of general, essen-
tial features of objects” (I. Chupakin). Summing up,
the above definition of the concept reflects the essence
of the concept as a form of thinking. However, each
determination or definition of a particular concept in
science, generally, is incomplete or unclear.

Analyzing the psychological-pedagogical literature,
we can cite several definitions of the term “concept”:

— “the concept is a form of thinking, which displays
items in their general and essential features” (M. Tof-
tul);

— “the concept is an idea that, by pointing out a cer-
tain sign, distinguishes itself from the universe and
generalizes objects that are characteristic of this class
in the class” (I. V. Khomenko);

— “the concept is a form of thinking, which shows
significant signs of single-element class or a class of
related objects” (A. Hetmanova);

— “the concept as a form (kind of) thought, or as a
mental formation, is the result of the generalization of
the objects of a certain class and the thoughtful allo-
cation of this class in a certain totality of the general
objects of this class — and a set of distinctive signs for
them” (E. Voishvillo);

— “the concept is an idea that captures the signs of
objects and phenomena that are displayed in it that
make it possible to distinguish between these objects
and phenomena from adjacent to them” (D. Gorsky);

— “the concept is a form of thinking, which is the
result of the generalization and allocation of objects
of a certain class on the general and specific features
of them” (A. Konversky) [6].

Therefore, pedagogical concepts allow recipients
to open new opportunities, to master generalizations
cumulative knowledge that freed them from the one-
sided development and will improve the conditions
for full formation of each individual. Preparation of
conceptual and categorical apparatus is connected with
structuring and systematizing the scientific pedagogi-
cal knowledge. In the process of scientific investiga-
tion thesaurus knowledge modeling, identification and
classification of basic notions, that are correlated to
develop a model of scientific knowledge in the sub-
ject plane study of basic educational concepts, takes
place. The elaboration of the conceptual apparatus with
application of foreign sources lead to better theoretical
analysis of the problem of conceptual and categorical
determination of pedagogical science apparatus, and
thus for further experimental work.

A distinctive feature of the modern level of pedagogi-
cal science is their integration. Here are some typical
examples. In the preface to the popular philosophy in
Ukraine, the authors state: “The dynamic processes
of the contemporary contradictory world place every
person in the extremely difficult conditions of social
life. The radical change in value orientations, the
urgent need for a constant search and quick finding of
vital decisions, stressful situations — all these are the
problems of everyday human existence, the sphere of
practical application of ideological culture, the basis
of which is the philosophy” [3]. Obviously, a similar
introduction could open a manual on psychology or
pedagogy. In addition, it is no coincidence that the
authors analyse the specificity of philosophical com-
prehension of reality, the philosophical foundations of
being and knowledge, the specificity of world outlook
as a spiritual and practical phenomenon. The authors
substantiate the methodologically important conclu-
sion that knowledge of the general laws of being is
the basis of world outlook. At the same time, “the
worldview is not only a collection of knowledge about
the world, but is rather a kind of synthesis of types of
knowledge and various meanings of comprehension
of the world by man, the projection of personal prob-
lems. In other words, it is not a high process of as-
similation of the finished knowledge, but inside work
and self-attainment. Absolutisation of knowledge is
a defect in the educational concept of a person. The
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analysis of scientific papers that directly or indirectly
affect the outlined problems shows that there is a lack
of comprehensive research on the formation and de-
termination of concepts. In addition, scientists have
traditionally focused their attention on the logical and
meaningful clarification of educational concepts. While
the formation of global thesaurus of different fields of
science, education and development concepts as the
concentrated expression of historically achieved peda-
gogical knowledge in pedagogy has not been solved
at the conceptual level. In our study, we qualify peda-
gogy thesaurus scientific as a scientific and cultural
phenomenon, providing an understanding of scientists
and practitioners in the global educational space and
consistency of methodological principles of research of
problems. It is a system of concepts that are designed
for people and their assimilation, mainstreaming the
successful orientation in the plane of the subject of
scientific knowledge. In the formalized language as it
appears in the system terms or terminology research
problems of educational system concepts.

We can state that in the context of the research prob-
lem: “the description of the conceptual apparatus in all
the humanities must begin with the famous triad: hu-
man — individual — personality”, further building up
this “triad” scientist proposes defining such concepts:
“human is a living creature, capable of development
and self-knowledge. The individual (from the Latin
language —“indivisible) is a human, who are charac-
terized by unique qualities. Personality (a person, in
Greek theater it is a mask for an actor) is individual,
characterized by the ability to creativity. This approach
allows us to treat the person as a living being capable
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to development and self-knowledge and characterized
by unique qualities and the capacity for creativity” [5].

Since most of the concepts and terms derived from
Latin and Greek equivalents, it is advisable to begin
our comparative analysis of the above mentioned
“triad” of concepts from Latin glossary. In Latin lan-
guage Individuum, I n is person, individual, and that
is synonymous to identical concepts. Persona, ae f is
personality or person. Personalitas, atis m is persona-
lity. Homo, inis m is man, intelligent, sensible, honest
decent and weak creature [5]. Consequently, the fol-
lowing notions are the primary source of a number of
synonymous concepts regarding personality: indivi-
duum, persona, personalitas.

Conclusions. Let us sum up that a certain paradox
of the situation manifests itself in a peculiar imbalance
between pedagogical science and practical needs. This
paradox is not surprising, given the fact that even the
very concept of “science” has no distinct definition.
There is another difficulty. In the process of historical
development, the semantic content of many concepts
has changed and, therefore, in the history of any sci-
ence it is necessary to specify these aspects as well.
Every science of the humanities originates from folk
culture, which in the course of development reaches
the level of ethnophilosophy, ethnopedagogy, ethno-
psychology. If we compare the achievements of the
representatives of different nations, which is one of
the main tasks of comparative studies, then one can
see an interesting thing. Each nation uses the ways of
expressing the main ideas, inherent in its culture. At
the same time, the content, main vectors of generali-
zations coincide completely.
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