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The aim of the work — to suggest and provide grounds for a specially developed set of tasks and exercises aimed at skills progression
in dealing with professionally oriented texts, which form medical students’ professional communication ability.

Subject to the study is a set of exercises meant for formation of medical students’ professional communication skills within a training
cycle “Professional English”. Exercises for the original professional text “Digestive system” aimed at developing both receptive and
productive type of the students’ speech activity are suggested. Theoretical methods of scientific study (analysis, synthesis, summarizing,
explanation, classification, etc.) have been used in the study.

The main body. Learning professionally oriented foreign language is accomplished on the language and informational basis of original
professional texts. The text ought to be a tutorial, providing a basis for its further discussion that contributes directly to the development
of students’ communicative competence and to the optimal acquisition of a foreign language by making it capacious and effective,
provided it is based on well thought-out, systematic and purposeful activity using properly selected system of tasks and exercises. The
latter should meet the following requirements: (1) to be aimed at solving a specific task in line with the ultimate training objective; (2)
to consider the standard of students’ speech efficiency; (3) to provide phased formation of professional knowledge, skills and abilities;
(4) to be of problem type, thus contributing essentially to students’ critical thinking and their active involvement in the training process.

Conclusion. The suggested system of tasks and exercises provides active work of medical students with an original professional text
at practical training and contributes to the development of their communicative skills and abilities, thus enabling to participate actively
in different types of communication. Presented task samples do not fully cover the whole variety of forms and methods in dealing with
foreign professionally oriented texts that is promising in view of further scientific studies.

Key words: exercise system; professional English text; communicative competence.

Merta po60oTH — 3arpOIIOHYBaTH i 06IPYHTYBATH Criel{ia/IbHO po3p00/Ie I KOMIUIEKC 3aB/IaHb Ta BIIPAB /Ijisi PO3BUTKY HAaBUUYOK POOOTH
3 ripocpeciiiHo OpieHTOBAaHMMU TeKCTaMH, SIKi 0T 3MOTY (hOpPMYBATH y CTyZeHTiB-MeJUKiB BMiHHSI CII/IKyBaTHCS Ha IpodeciiiHi Temu.

ITpesMeTOM JOCTIIPKEHHS € CHCTeMa BIpaB /17151 (pOpMyBaHHs HABUUOK iHIIIOMOBHOT'0 NpodeciiHOTO CriIKyBaHHs MaiibyTHIX Me/IMKiB
y Me>KaX TeMaTHYHOTO LIMKJTy HaBYaIbHUX 3aHSTh 3 JUCHUIUIIHY “AHITiFICbKa MOBa 3a podeciiiHAM CrpsiMyBaHHSIM”. 3aITpOIIOHOBAHO
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[iSTIBHOCTI CTYZIeHTiB-MeJUKIB 3 JaHOI TeMaTHKK. Y JOC/iPKeHHI BUKOPUCTaHi TeOpeTUYHI MeTOJY HayKOBOTO 0 C/Ti/PKeHHs (aHasmi3,
CHHTe3, y3ara/jbHeHHs], OsICHeHHs], K1acudikariist ToIo).

OcHoBHa yacTuHa. BrBueHHs npodeciiiHo opieHTOBaHOI iHO3eMHOI MOBH 3/ilICHIOETBCSI Ha aBTEHTUYHUX (PaxOBUX TEKCTax, sKi €
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CHCTeMaTHYHOI Ta L{iJleclipsMOBaHOI po60TH 3 BUKOPUCTAHHSIM BZiasio MiflibpaHoi CHCTeMU 3aB/laHb Ta BIIPaB.

Brpasu Ta 3aBfjaHHs, Sk 3aci6 ¢popMyBaHHS MOBHOI KOMIIETEHTHOCTI, MarOTh BiZ[TIOBiZlaTH TaKUM BUMOram: OyTH CIIPSIMOBaHUMH Ha
BUPIIIIeHHS KOHKPETHOTO 3aBJaHHs BiIMOBiZHO /0 KiHI[eBOT METH HABUAHHSI; BpAXOBYBaTH PiBeHb MOBHOI ITi/ITOTOBKY CTY/EHTIiB; 3a6e3-
TievyBaTy oeTarnHe (GopMyBaHHs NpodeciiiHUX 3HaHb, HABUUOK Ta YMiHb; MaTH NPo0/IeMHHI XxapaKTep, 110 CYTTEBO CIIPHUSIE aKTUBi3arlil
KPUTUYHOI'O MUC/IEHHS CTYAEHTIB Ta IX aKTUBHOMY 3a/yUeHHIO /I0 HaBUaHHS.

BucHOBOK. 3arponoHoBaHa CHCTeMa 3aB/iaHb i BIpaB 3a0e3reuye akTUBHY POOOTY CTY/eHTiB-MeJUKiB 3 aBTEHTHUHUM (DaXxoBUM
TEKCTOM Ha NPaKTHYHOMY 3aHSITTI, CIIPHSIE PO3BUTKY IXHiX KOMYHiKaTUBHUX YMiHb i HABUUOK, 1110 JACTh 3MOTY 6paTH akTHBHY y4acTb
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Introduction. Teaching foreign language at non-
linguistic departments of higher educational estab-
lishments should be regarded as a means of delivering
essential information, both social and professional;
as a way of practising in using foreign informational
sources in the professional activity, and as an instru-
ment of training a specialist-to be for continuous
studying. These can be accomplished through profes-
sionally oriented learning of the foreign language. The
up-to-date professionally directed approach suggests
that students should acquire an adequate capacity of
foreign language communication in concrete professio-
nal, business and scientific spheres/situations, specifics
of professional thinking taken into consideration [1].

Language competence can be developed through
various exercises which should meet the following re-
quirements: (1) to be aimed at solving a concrete task
in accordance with the ultimate objective of training;
(2) to consider students’ speech level; (3) to provide
stage-by-stage formation of professional knowledge,
skills and abilities; (4) to be of problem type, thus
contributing essentially to the activation of students’
critical thinking and their active involvement in the
training process.

The aim of the work — to suggest and provide
grounds for a specially developed set of tasks and
exercises aimed at skills progression in dealing with
professionally oriented texts, which form medical stu-
dents’ professional communication ability.

Subject to the study is a set of exercises meant for
formation of medical students’ professional commu-
nication skills within a training cycle “Professional
English”. Exercises for the original professional text
“Digestive system” aimed at developing both recep-
tive and productive type of the students’ speech acti-
vity are suggested.

Objective and content of major tasks conditioned on
the use of theoretical research methods (analysis, syn-
thesis, summarizing, explanation, classification, con-
crete definition, theoretical generalization of results),
based on the analysis of reviewed scientific studies
on the problem by the other authors, both native and
foreign, as well as on the own experience in teaching
“Professional English” for the 2-year students of the
Medical department.

The main body. As a basis for the formation of oral
speech skills and as a communication motive, a foreign
language text should satisfy the following require-
ments: (1) to consider specifics of future specialty and
students’ professional interests (professional orienta-
tion arouses interest to the language learning); (2) to

be in conformity with the subject matter; (3) to further
the solution of specific communicative tasks; to take
into account socio-cultural practicalities, representing
specifics of the language behaviour (ethical communi-
cative principles); (4) to contain the factor of novelty;
(5) to arouse interest [1-4].

It is not uncommon that, when working with a text,
the teachers give preference to reading, translation,
speech exercises, asking questions (mostly by the
teacher), learning by heart and rendering. By doing
so, they nullify the students’ creativity. In addition,
reproduction of what has been memorized can hardly
be classified as “active” speech. Memorizing verbatim
is ineffective, since the speech skills gained are not
transferred into another situation and, if need be, the
student fails to speak decent foreign language, i.e. can’t
find proper word equivalents, makes lexical and gram-
mar mistakes and quite often avoids communicating.

Nowadays, competent-active approach implies
changes in the content of education in order to create
language competence of the student. The development
of new knowledge has activity manner, so students
are trying in various ways to apply their knowledge
in practice.

Among characteristic features of competencies
Akzhan M. Abdyhalykova identifies:

The versatility and the ability to use in daily life.

Interdisciplinary approach and versatility.

Forming the basis for the further development of
thought, reflection and self-assessment” [5].

Jack C. Richards in his “Communicative Language
Teaching Today” emphasizes basic principles underlying
current communicative language teaching, e.g.:

“Language learning is facilitated when learners are
engaged in interaction and meaningful communication;

Successful language learning involves the use of
effective learning and communication strategies;

The role of the teacher in the language classroom
is that of a facilitator, who creates a classroom
climate conductive to language learning and provides
opportunities for students to use and practice the language
and to reflect on language use and language learning;

The classroom is a community where learners learn
through collaboration and sharing, etc.” [6].

The above-said taken into account, the teacher’s
primary task is not to set reading classes as dull me-
chanical work, but as a speech interaction of student —
teacher, student — student, student — students, etc. Ef-
fective work with the text presumes a set of exercises,
targeted both at the formation of speech skills and
abilities (in particular, differentiation, reconstruction,
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transformation and construction of language units for
the purpose of accomplishing a given learning task),
and at the development of creative rethinking capabili-
ties. Learning tasks and exercises properly considered
by the teacher “provide opportunities for students to
negotiate meaning, expand their language resources,
notices how language is used, and take part in the
meaningful interpersonal exchange” [6].

While developing a set of exercises, it is necessary
to take into account a number of factors that affect
foreign language mastering, in particular:

(1) Purpose (target), speech task (conditional or real);

(2) Student’s speech activity level;

(3) Verbal form and content;

(4) Consecutive formation of student’s language
skills and abilities;

(5) Time frame for doing exercise;

(6) Expected results;

(7) Language material (verbal or/and non-verbal:
text, pictures, diagrams, maps);

(8) Exercise type (oral, written);

(9) Type of activity (individual work, work in pairs,
group work, etc.) [7].

Formation of students’ language skills and abilities
is much more effective due to applying linguodidactic
model, which includes pretext, in-text and post-text
stages of working with professional text. Each stage of
work is provided with a special set of exercises aimed
at solving a concrete task in accordance with the ulti-
mate objective of training (tab. 1).

Pretext tasks are directed on the modelling of
background knowledge necessary for text reception,

Table 1. Exercises purpose due to the stage of work with professional text

Exercises sequence Exercises purpose
Pretext To arouse interest in the topic.
exercises To allow students predicting the content of the text.
To pre-teach new vocabulary.
To eliminate semantic and language difficulties.
In-text To allow students checking if their predictions were correct.
exercises To introduce students to the text for the first time.
To test the students’ reading comprehension.
To continue formation of the appropriate skills and abilities.
Post-text To use semantic information of the text as a linguistic, verbal, and informative support for
exercises the development of students’ skills in oral and written communication.

on the elimination of semantic and language difficulties
as well as on the development of “understanding
strategy”.

The teacher’s task at the initial phase of working on
foreign language professional text is to form students’
interest in the particular subject, as well as to help in
previewing the content and to obviate probable speech
difficulties. “Teacher —student” dialogue is aimed at
foreseeing the meaning content of a scientific text. For
example: What is the title of the text?, What problems
is the text supposed to deal with?, Guess the main is-
sues discussed in the text, etc.

In particular, at the preceding phase of working on the
text “Digestive Tract” [8] the students are supposed to
answer the teacher’s questions What is the role of the
digestive system for the human beings?, What are the
main organs of digestion?, Do you know any accessory
organs involved in digestion ?, What helps to digest food?,
basing on the lexical material of the topic “Systems of the
Human Body” they have previously learned.

For the students to comprehend the text “Digestive
Tract” [8], the teacher suggests to look through it and
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to answer the following questions: How many parts is
the text divided into?, How are these parts connected
with each other?, How are these parts introduced?

To obviate difficulties in understanding the text, a
system of tasks forming language guess and skills of
word-formation can be suggested, for example: Find the
words the stem-compounds bloodstream, sublingual,
submandibular, gastrointestinal, nasopharynx,
oropharynx, carbohydrate are formed from; Guess
the verbs the nouns digestion, mastication, chewing,
absorption, preparation, secretion are derived from;
Find the meaning of the words bit, breakdown, deliver,
dilate, flexure, intake, moisten, parietal, retain and
other contextually.

Doing exercises aimed at the presentation of new
vocabulary to the topic is essential: Translate and
memorize the following words and phrases; Complete
the sentences using one of the following medical terms;
Find substitutes for the following word combinations.
Then use them in the sentences of your own, etc.

Studying a foreign language, learner’s growth in
vocabulary must be accomplished by opportunities to
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become fluent with that vocabulary. This fluency can
be partly achieved through doing a set of exercises/
tasks, the most efficient of which are:

Ranging tasks. The use of ranging tasks encourages
interaction between students in mastering active
vocabulary. Students are given a list of words that they
should rank according to certain criteria (e.g. easy/
difficult to remember/to spell/to pronounce, etc.) and
explain their decision.

Sorting and ranking activities. The learners are
offered to group the terms denoting the organs of the
digestive system into main / accessory, preparing food
for intake / digesting food, etc.

Grouping words by collocations. Another way
for learners to remember new words is to join them
according to the words they are often found with.
Students are given a list of adjectives and a list of
nouns to match (tab. 2).

Table 2. Grouping Digestive System terms by collocations

Adjective

Noun

accessory alimentary digestive
dilated gastrointestinal hard parietal salivary serous
small soft visceral

bits canal coat enzyme gland
intestine layer organ palate
portion system tract

Synonyms / Antonyms exercises. These can be
effective since this activity is based on words and phrases
the students have already learned (e.g. Arrange the
following words in pairs of synonyms / antonyms; Choose
the best synonym or antonym for the word given).

Matching exercises. The learners are given a list of
words from the text and a list of definitions that need
to be matched.

Vocabulary quizzes. Using quizzes with students
on vocabulary keeps them constantly learning words.

In-text stage of working on the English professional
text should be directed at:

Studying the lexical content of the text, for exam-
ple: Look through the text and find the key medical
terms used. Trace them through the text. What are
they repeated for?; Guess the meaning of unknown
words; Using dictionary entries, give the definitions
of unknown words;

Detecting causative relationships, for example: Join
the beginning and the end of the sentences using the
adverbs consequently, therefore, hence, so; Complete
the sentences using introductory phrases of scientific
English.

At this stage of working on the foreign scientific
text the students carry out tasks meant for obtaining
substantial information according to communicative
goal, for example: Give the main idea of the text; Find
the key sentences in the text; Chose the sentences,
which describe...; Find (write, name) main (key)
facts that tell about...; Find facts which confirm/deny/
characterize. ..; Point out conclusive sentences; What
do the following refer to in the text?; Find in the text
English equivalents of the following words and phrases
and translate the sentences containing them; Substitute
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the words and phrases in bold type by close in their
meaning from the text.

The objective of the 3 (final) stage is to use the
content of the professional text as a linguistic/speech
basis for the development of learners’ communicative
skills and habits. For this, the tasks focused on the text
understanding and interpreting are required: Work with
a partner to label each statement true (T) or false (F).
If the statement is false, correct it so that it is true;
Work in pairs. Ask and answer comprehension check
questions on the contents of the text; Explain given
in the text figures/pictures/drawings; Agree/disagree
with the following statements...; Enlarge the following
statements; Render in English.

Composing a marking table of three columns (What
do I know? / What do I want to know? / What have
I learned?) is another way of reading efficacy con-
trol with notes. When working on the text “Digestive
Tract”, students may be suggested to compose a KWL
chart (tab. 3).

By activating acquired information on the digestive
system organs and their own imagination, the students,
on behalf of a fictional character “Food”, are expected
to compose a short story of its “journey” through the
alimentary canal:

Oral cavity — Pharynx — Oesophagus — Pyloric
Sphincter

Stomach

The following pattern may be used: I am a piece of
cake. Incisors take a bite of me. I am in the mouth.
Saliva is getting me wet and the tongue is pushing me
around the mouth. I’'m getting soft ...

The following Vocabulary keys for interaction are
useful for students to express verbally their surprise,
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Table 3. KWL chart: Stomach

K w L
Know Want Learn
What do I know? What do I want to know? What have I learned?

The stomach is a dilated portion of the
alimentary canal. It lies in the upper
abdomen under the diaphragm. In
anatomy, the stomach is an organ in the
alimentary canal used to digest food.

stomach;

(1) Anatomical regions of the

(2) Avariety of functions it serves;
(3) Gastric enzymes.

The stomach’s primary function is not the
absorption of nutrients from digested food.
The main job of the stomach is to break
down large food molecules into smaller
ones, so that they can be absorbed into the
blood more easily.

consent, disagreement, dismay, or other emotions while
discussing various situations or making dialogues on
the relevant topic (tab. 4).

Students are recommended to use library recourses,
the Internet or other sources of information to create
their own Healthy Food Pyramid placing (a) carbo-
hydrate (e.g. bread, cereal, paste, rice), (b) vegetable,
(c) fruit, (d) dairy (e.g. milk, cheese, yoghurt),
(e) protein (e.g. meat, poultry, fish, egg, beans), (f) fats,
oil, sweets within the pyramid to show their value for
the human body and substantiate their choice. Figure
1 may serve as an example.

Interactive discussion in groups of 3 learners contri-
butes noticeably to the development of critical thinking
ability, for example:

The digestive system is our favourite system of the
body;

Food and the Digestive System;

Eating Healthy for Digestive Problems;

Tips for a Healthier Digestive System;

My own eating habits and making suggestions for
change.

Fig. 1. Food Guide Pyramid

Conclusion. The suggested system of tasks and
exercises provides active work of medical students with
an original professional text at practical training and
contributes to the development of their communicative

Table 4. Vocabulary keys for interaction

Phrases expressing:

agreement partial agreement

disagreement

There is no doubt about it that...
I completely / absolutely agree
with you.

I agree with you entirely.

I totally agree with you.

I simply must agree with that.

I am of the same opinion.
That’s exactly what I think.

That’s true, but...

reservations.

It is only partly true that...
I can agree with that only with

That seems obvious, but...

That is not necessarily so.

It is not as simple as it seems.

I agree with you in principle, but...
I agree with you in part, but...
Well, you could be right.

I don’t agree with you.

I’'m sorry, but I disagree.

I’m afraid, I can’t agree with you.
The problem is that...

I (very much) doubt whether...

This is in complete contradiction to...
I cannot share this / that / the view.

I cannot agree with this idea.

What I object to is...

I have my own thoughts about that.

skills and abilities, thus enabling to participate actively
in different types of communication. Presented task
samples do not fully cover the whole variety of forms

ISSN 1681-2751. MEIMYHA OCBITA. 2017. No 4

and methods in dealing with foreign professionally
oriented texts that is promising in view of further
scientific studies.
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