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CHAPTER I
INTRODUCTION
The Liturgical Movement

in wecent decades the major portion of organized Christendom has
seen within its ranks a liturgical revival which has burst forth iato
full bloom. The Church of England saw the beginning of her liturgical
movement already in the nineteenth century, when the Tractarian movement
gave impetus to what is now 2 flourishing Anglo-Catholic party within her
broad latitudinarian boundaries. Rome has been involved in her own 1li-
turgical revival for many years. The Lutheran Churches of Europe and
Amevica have been the scene of liturgical study and activity. Even non-
liturgical Protestant denominations are becoming increasingly aware of
liturgy's significance, especially in the spirit of twentieth century
ecumenicism, In this respect Luther Reed wrote:
Communions which until recently gave but scant attention to the sub-
ject are now deeply concerned. Books and pamphlets abound. Courses
of instruction ave being introduced in theological seminaries.
Church music schools are being established. In many instances this
is a reaction from an over-emphasis upon purely intellectual or emo-
tional aspects of religion. There is a real desire to recover lost
or impaired qualities of dignity, reverence, and beauty, and to pro-
mote a definite “awareness of the presence of God,” Men seek to
rise above the uncertainty and medioccrity of individuzlism in an

avpreciation of forms of dignity and beauty and practices of uni-
versal and permanent significance.

Perhaps the only major division that has not been greatly affected

by this modern movement is the Eastern branch, largely, it would seem,

lluther D. Reed, The Lutheran Litur ﬁgl (Philadelphia: Muhlenberg
Press, c.1947), p. 1.
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because she has perpetuated the liturgical traditions that have been
hers from the beginning. The Churches of the Westera tradition are en~
deavoring busily to re-discover and apply the heritage which they over-
looked for many years under the influence of subjectiviem and rationalism.

Peelings are still divided about this movement., Many are alarmed
over what they call "Romenizing tendencies.” In some quarters there is
active opposition. Nevertheless, as a whole the liturgical movement is
bound to achleve--it has achieved, in fact--wholesome results in the 1life
of the Chuwxch., A few years ago Walter E. Buszin wrote in the Comncordia

Theological Monthly:

This movement ie not chiefly a seeking after forms and ceremoanies,
nor ie it mevely a reaction against irvveveremt and amorphous wor-
ghip practices.

The movement is in large pavt ecumeniczl in character and crosses
many denoninational lines without much difficulty. It 1s by no
means sectarian and uepawatz...»tic. It is really not interested in
licurgy for liturgy's sake, but it does manifest an awareness of
the very important and intimate relationships which must of neces-
sity exist between liturgical worship and Christian doctrine,
Christian avt, and Christian culture. Those who have followed and
taken part in the wovement have learned long ago that sound and
healthy liturgical activities and interests, if they are to flour-
ish, go hand in hand with sound Biblical theology.“

The movement, particularly as it is commected with Churches of the
American Protestant tradition, has given critical examination to worship
practices and has suggested improvements that seem to move im a healthy
dirvection. Willard Sperry of Harvard's theological school sounded the

clarion call of revival thirty years ago in his Reality im Wership.

Protestant worship is falling everywhere to-day because it uncon-
sclously suggests that it is uot an end in itself, or a suggestion
of that end which is announced in the opening afﬁrmtion of the
_ Shorter Catechism E..e. the Westminster Catechism, in which

2yalter E. Buszin, "leiturgla--an Opus Magnus in the Making,”
Ccmcordia Theological Monthly, XXIV (Jume, 1953), 404.

TS X S
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affirmation the chief duty of man is the glorification of Go@].
its reference is to man and not to God, It is a means for self-
help rather than for self-expression, thanksgiving, dedication,3

Archibald Davison, eminent musicologist at Harvard, wrote just a
few yeavs ago:

One of the weaknesses of Protestantiecm is its failure to define

the meaning and significance of the words "religion' and "worship.”
For many Protestants a "religiocus" man is ome who in all his
worldly affairs conducts himself according to precepts implicit in
the religion he professes; precepts laid dowa by a higher author-
ity in a book called the Bible; but the visible sign of his re-~
ligiousness consists in turning up pretty regularly for the Sunday
service., “Worship" is just plain going to church. Except for
recognition of God as the church’s titular head, the Being from
whom all our blessings flow, a Benign Chaperon eager to overlook
cur indiscretions, and our Genial Host of a Sunday, there is little
sense of God as a figure whose totality is not to be comprehended,
supreme and all-powerful and above all to be reverenced; a God
"worthy at all times of worship and wonder." . . . With that
realistic concept as a background it is easy to view the service

of worship as an occasion when our considerate father will be
pleased if we are pleased, and the etep from this to almost complete
precccupation with our own service preferences is but a short one.

To improve this situation Davison suggested,

one Sunday a year, it would seem, should be dedicated to clarifi-
cation. It might be called "definition Sunday,” a day on which
would be offered sermons on the meaning of religion and worship,
explaining that God and not man is the be-all and end-all of reli-
glon; and that worship, including music, is a reverent gesture
syabolizing recognition of that fact.

Thus there is evidence that the liturgical wevival in Protestantism
has brought with it a wvholesome "back to Ced” movement in worship and

theology.

|
'ﬂ
|
f’
|
5
|
|
|
1
|

3willard L. Sperry, Reality in Worship (New York: Macmillan Company,
¢.1928), pp. 248-249,

“archibald T. Davison, Church Music: Illusion and Reality
(Cambridge: Harvard University Press, c.1952), p. 76.

Sibid., p. 77.



The latheran Liturgical Principle

Por every Christian, of courss, worshilp iz an essential and most
vital activity. It is & neceseary part of the Christian 1ife. Litur-
gical forms and practices and the whole scope of liturgical arts, oa the
other hand, are adiaphora. They are never iu themselves worship, but
rather a neans toward worship, as the Iutheran Confessions teach,

cevemonies or chuvrch rites which are neilther commended nor fore

bidden in God's Word, but have been instituted alone for the sake
of propriety and good ovder, 2re in and of themselves no divine

worship, nor even a part of it. Matt, 15,9: In vain they do
worghip Me, teaching for doctrinmeg the commandments of men.

Hote, therefore, that the fovce and power of this commandment E..e.
the Third Cm:smndm'anﬂ lles not in the resting, but in the sancti-
fyiug, so that to this day belonge a special holy exercise. Feor
other works and occupations are not properly called holy exercises,
unless the man himself be fivst holy, But here a work is to be
done by which man is himcelf made holy, which ie dene (as we have
heard) alonc through God's Word. For this, then, fixed places,
timng, pergons, and the entive external order of worship have been
created and appointed, so that it may be publicly im operation.’

The Confessions furthermove declare that urniformity in liturgical
practice, while desiveble, le not necessary, and that the Church may make
revisions subject teo certain restrictions.

And to the true unity of the Church it is enough to agree concern-

ing the doctrine of the Cospel and the administration of the Sacra-

ments. Hor is it necessary that human traditions, that is, rites
or cercmonies, imstituted by men, should be everywhere alike.S

6uFormula of Concord," Book of Concord: The Symbols of the Evan-
gelical ILuthewran Chuwch {5¢. louls: Concordia Publishing House, 1950),
Pp 229- :

7Martin Luther, "The large Catechism,” Book of Comcord: The Symbols

of the lical Luthevan Church (St. Louis: Comcordia Publishing
House, 1950), p. 175.

8vAugsburg Confession,” Book of Comcord: The Symbols of the Evan-

goxgu lutheran Church (St. Iouls: Comcordia Publishing House, 1950),
Pe .

A
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We believe, teach, and confess that the congregation of Cod of
every place and every time has the power, according to its cir-
cumstances, to change such ceremonies in cuch manner as may be
most useful and edifying to the congregation of Geod.

Nevertheless, that hewein all frivolity and offence should be
avoided, and especial carve should be taken to ezercige forbearance
coward the weei im faith. 1 Cor. 8, 9; Rom. 14, 13.9

What, then, ave we to think of the Sunday and like rites in the
house of God? To this we answer that it is lawful for bhishops

or pastors to make ovdinances that things be done ovdevly in the
Church, not that thercby we should merit grace or make satisfac~-
cion fovr siuns, or that consciences be bound to judge them neces~
sazy services, snd to think chat it ic a sin o break them without
offence to others. . « . ;

It ig proper that the churches should keep such ovdinances for the
sake of love and tranguillity, so far that one de not offend
another, that ail things ba done in the churches in ovder and with-
out confusion. . 19

To carry on services of worship “decently and im order,"” the Churech
from earliest times developed ovders of worship. The 01d and New Testa-
ments and synagogue worship forms were the sources of liturgical material,
wirich gradually became f£ixed in the patterns ecmployed by the Western
Church, Io Clezts has described the process as follcws:

The relation of litupgy to the apostolic age is obvious. It has
£lowed through the centuries like a ceaseless otream. It had ite
£ivst deep sources in the synagogue. It is not only that a few
words have remained in continucus use since that time, such as
&men, Hallelujah, and Hosanna, but the whole structural form of
cur order of worshilp shows clearly its velation to that worship
which Jesus Himself sharved in the synsgogue at Hazareth and in
which, as a grown man, he officiated when He was invited to read
and interpret the Scriptures. To the ancient worship of the
synagogue the apestolic chuwrch added the Holy Communion, that

new creation which she received Lrom the Savior Hiwmself and vhich
is the center of all liturgy. As it is celebrated atill, with the
tradicional chants, the Preface and the Sanctus, it is essentially

9"Pormula of Conecord,"” p. 229,

lo"Ansebutg Confession," pp. 24-25.
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a contribution of the first century.ll

And commenting on the background of the Liturgy also, Luther Reed

said,

Common appreciations of Cod's greatness and goodness, and appro-
priations of His grace in Christ Jesus, have prompted common ex-
pressions of thanksgiving and petition., Urawing upon the rxich ex-~
periences of faith and devotion in many lands and times, the Church
has fashioned its Liturgy, and empowered and enviched it with the
fullest resources of architecture, music, amd other arts,lz

The Lutheran Church never considered herself apart from that stream
of Western Christianity. Rather, she saw herself im a pivotal position--
purifying and restoring that stream to its original chanmel. Iuther and
his co-workers instituted a significant liturgical revival in their day
as they set out to cleanse the medieval liturgy and veturn it to its
original Christian and catholic simplicity. Paul Strodach described the

principle of luther's liturgical reformation:

The one all-controlling principle in every liturgical reform and
application is the centralization of and approach to the Word.
That which he and they possessed, in which they were expressing
their worship~-life, which had become part and parcel of their life,
was not to be thrown aside ruthlessly either as inadeguate or
worthless; for that it was not: 1life had proved, and was still
proving, otherwise. But it was to be measured by, and treasured
for, the life it had found in and cthrough this Word amnd only as it
had served this Word. Only such elements as met this standard
could be retained. Here reformatiom meant cleansing and retention
of the pure and true, and not necessarily rejection or revolution
or a new buillding; rather a restoration on the foundation of the
ancient holiness and singleness and simplicity.13

po Gierts, liturgy and Spiritual Avakening, translated from the
Swedish by Clifford Ansgar Relson (Rock Island, Ill.: JAugustana Book
Concern, c¢.1950), pp. 11-12,

12peed, op. cit., p. vii,
13Pau1 Z. Strodach, "General Imtroduction to luther’s Liturgical

Writings,” Works of Martin Iuther, The Philadelphia Edition {(Philadelphia:
Muhlenberg Press, c.1932), Vi, 13.
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in addition, the Lutheran Liturgy was influenced by specific doc~

trinal emphases of the Iuthevan wmovement. Walter Buszin pointed out its

relation to the Universal Priesthood.

lather was awave of the fact that the doctrine of the universal
prieasthood was a force and a power which should express itself com-
tinvously in every phase of life and worship. . . . The Lutheran
Church was destined to become a liturgical Church; that was taken
for granted. Luther's democratic spirit, which was & product of
his belief ia the doctrine of the universal priesthood, did not
induce him to ignore liturgical practice, order, sequence, and
beauty. He did not permit the ignorance of the people to induce
him to adopt standards for services of worship which were on a
rather low level, For Luther their priesthood, not their cultural
and spiritual poverty, was the deteramining factor.lé

Reed commented on this doctrinal influence as follows:

its [ph~ Tatheran chutch‘é] strong grasp of the heart of the Cospel
and the peculiar gifts of its people have emabled it to simplify
and purify the historic services of the Church and envich them with
noble contributions of its own in prayers, hymms, and liturgical
music,

Egsentially, then, the Lutheran liturgical principle is one of re-

tention aml moderation. Liturgical forms aml the liturgical arts and

symbolism are to be used so loug as they serve the purpose of the Word

and are means toward sincere worshlp., Uniformity is desirable for the

salke of good order, but it can never be forced against the will of people

and congregations. Liturgy must remain in the realm of adiaphora.

The Liturgical Movement and The Lutheran Church--Missouri Synod

During the last three decades the liturgical movement has made a

Yialeer E. Buszin, The Doctrine of the Universal Priesthood and Its

Influence upon the Liturgies and Music o of the Lutheran Church (St. Louis:
Concordia Publishing House, n.d. ) TR |

lsmd’ Op. s_i_g.. P vii.

cTemans _...v...n..u.‘.._u._.g..

M \II“RY
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permanent mark upon The Lutheran Church--Missouri Synod. in the early
19305 it fivst met with strong opposition and gave rise to a contro-
versy that has continued to this day in certain arcas of synodical life.

Pro Ecclesia Iutherana, the publication of the old St. James Society,

and Una Sancta, @ periodical still in publication, fostered the revival.

Concordia Theological Monthly, the officlal theological journal, teook a

moderate though critical view of the movemsnt through the niddle 1930%g.16
Through the following years this pericdical gave increasing attention to
the impovtance of worship and Che significance of the Liturgy--all the

while maintaining a sencible and moderate attitude. The Iutheran School

Journal published by the faculty of Concordia Teachers® College at

Biver Forest, Iilinoig, no doubt because of the courses in organ and
liturgical music at that institution, gave more favorable recognition to
the movement in the eavly yearse--even to the extent of encouraging church

musiciane to vead Pro Beclesia iuntherana., Iatheran Education, successor

to the Iutheran Schoecl Jourial, has continued this intercst in liturgics,

particularly in coanection with parochial school devotions and training
in worship.

Controversy over the liturgical movemsnt has centered in two areas,
the external traditions and the relative importance of Holy Communion in
the liturgical scheme. In regard to the first the lines are quite clear-
ly dzasm. The summaries of two men, although they write from the middle,

give clear expression to the arguments from either side. Carl Halter im

18¢g, L. Fuerbringer, “Die rechte Mitte in der Liturgie und Owdaung

des Gottesdiengtes," Concordia Theological Monthly, V (April, May, and
Juna, 1934).
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hic book, The Practice of Sacved Music, has this to say about traditional

forms

The advantage is that most of the elements used in any service ave
of other than contemporary origian. When we attend an average ser-
vice, we sing hymns and chaats and uce responges and listen to
prayers which have beea used by genervations and centuries of the
gaints back to the Apostolic era and beyond, This sense of unity
with all the believers in Christ, regardless of time, is one of the
chief fruits of corporate worshilp. God is contemporary because He
meets our needs today; but Cod is wmuch more than merely contemporary.
YBefore Abraham was, I am.”

Another value to be secured by the use of tradition is to be found
in the rich storehousc of faith and beauty which the saints of
other days have created out of their love of CGod. How uncompre-
hending it would be to ignore the Apostles' Creed, ov "A Mighty
Fortress,” or the Cathedral of Chavtres! How wasteful and comn-
temptuous of God's gifes!l

And yet traditiom can becone a danger to the Church. It becomes a
danger when it is so far from the experience of the worshiper that
it becomes a spivitless form, or when it ig chosen and used not
primarily for its value for the souls who use it, but rather pri-
marily for its avtistic and historic value. 1Lt is dangerous when
it ceages to give Chrictian joy by uniting souls with God 17

And iheodore Stelzer, writing in Iutheran Education, said,

The first function of form, therefore, is to insure a proper time
for all the factors necessary to a complete service. This makes
poseible the joint participation in a most glorious, common confes~
gion, profeseion, and possession of the greatest humam needs and
spiritual values, Without form thewe would be chaos and disturbance,
Wich form there is strength and mutual assurance.

. Among the strong points in favor of form are the following: It
gives the strength of dignity and beauty; it recognizes the moods
of worship, moving through various moods; it makes use of what is
time-tested, the prayers and lectioms of the ages; it gives sub-
stance to our worghip; it igs an orderly guide, all inclusive.

Some of the dangers that have been pointed out and that must be
avoided ave: A given form, constantly repeated, may become unduly
familiar; it may ceem antiquated: limited to forms three centuriecs

Y7¢arl nalter, The Practice of Sacred Music (St. louis: Concordia

Publishing House, ¢.1955), pp. 4-5.

T &
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old; doctzinally overcharged; it may lead to formalism.18

In the gsecond area of controversy the lines of argument are not so

distinct. The clasgic Lutheran tradition maintained & balance between

the Word and Sacrament. 7Thic was part of the restoration, according to

Luther Reed,

Yhe Iutheran Church restoved the "primltive synthesis” of the early
Church by including in balanced proportion the preaching of the
Word and the administration of the Sacrament in the principal Serv-
ice of the Day.lg

For two hundred years the Iutheran service was the "purified Mase

or Hauptgottesdienst with its twin peaks of secymon and Sacrament.”

Finally under the influence of Calvinism, piletistic subjectiviem, and

rationallism the Bucharist fell into disuse, and the emphasis turned to

doctyrinal discussion and the elevation of the gmlpit.zs

The present liturgical revival is attempting to restore this tradi-|

tional Iatheran balance between Word amd Sacrament. As a result rather

strong statements have been made concerming the place of Holy Communion

in relatien te the Service of the Word. Reed, for example, had this to

say:

the Eucharist is the Church's supreme act of wowship, its highest,
holiest endeavor to realize actual communion with God. Here as
nowhere else is the Christian conscious of the presence of his
lLord and Saviour, the Jesus of the Judean hills, the Christ of
history and the Iord of all eternity. Here as nowhere else is
there such concentration of all Chrigt's words and works in the
realization of His completed redemption. Here as nowhere else is
there such conviction of our actual participation in the salvation

18mheodore 6. Stelzer, "Worship,” Iatheran Education, LXXXVII

(Maxrch, 1952), 347,

19peed, op. cit., p. 232.
203pid., p. 233.
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He has won for us through incorporation with His own true Body in
the Sacri:mnt, and in fellowship with His mystical Body, the
Church.®

And from the pens of Missouri Synod writers, Stelgzer and B. ven
Schenk:

If it is a Communion service, the climax comes in the partaking of
the Sacrament.22

I believe no separation ghould be made between Word and Sacrament,
nor to exalt one above the other. The Word and the Sacrament make
one indissoluble unity. The Word of the pulplt comes to its cli-
max in the Word of the Altar. They are two circles with a common
center, The Morning Prayer in the Anglican Church and the stunted
Magss of the Lutheran Church which ends with the sermon can hardly
be pleasing to our Lowrd, for at the Altar the graveclothes of

history and doctrine are folded and put to one side aund the risen
Saviour appears, making Himeelf known by the Breaking of Bread.23

On the other side, wmen are alarmed by this scemingly extreme posi- :
tion that almost gives the appearance of sacerdotalism. Richard Klamm,

writing in Concordia Theological Monthly not too long ago, acknowledged

1

|

the preeminence of Holy Communion as worvship, but warned against extremes. 1
The Christian who wozrships God in the reception of the Sacrament 1
pays Him a double honor: (1) by his cbedient and willing useof the J
Sacrament he honors Cod's command and imstitution, which unguestion=- |
ably pleases Cod; (2) by its observance he offers Cod praise, wor-~ ‘
ship, and thanksgiving which is another way of confessing Christ |
before the world. 7o pay such honor and thanksgiving to God is the

highest type of worship and the most glorious work: it is a thank- i
offering. . . . i
1

The Lutheran pastor is a prophet of the Word, pre-ecainently. There
is no magic at the altar by which God becomes physically manageable
and disposable by a lutheran or any other celebrant. . . . An em-
phasis upon the paraphernalia of worship, utterly out of proportion
to their importance, as though vestments and liturgy possessed
magical powers, any depreciation of the Word which is preached, as

2lypid., pp. 231-232.
2zstelzer, op. cit., p. 347,

23Berthold von Schenk, The Presence (New York: Ernst Kaufmannm,
c.1945), p. 14,
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though Cod’s promise comes to us outside the preac?ed Word in a wore

perfect manner, theese comstitute a digtortion of the heritage which

the Reformation has bestowed upon us.?

The answer to these iesues of controversy, it would seem, lies in
the modervate, conservative principle laid down by the reformers them-
selves. Because neither Calvian nor Rome, but ILuther is the guide, the
whole matter of liturgical practice is an adiaphoron, fully subject to
the Christian liberty of those who use it. Only the Word and the Sacra=~
ment are of absolute necessity. As Klann put it,

No ome is to force a liturgy of the lord's Supper upon a Christian

congregation. Good usage and God's honor amd praise are the com-

siderations in the adoption of a liturgy. The liturgy is never an
end in itself. It promotes Cod-pleasing worship. Its precisg form
is unimportant as long as the Word is afforded a £ree course.”

Accovding to F. R, Webber, however, as Iumtherans

we will employ all the eccleslastical arts, such as music, liturgies,

paranmentics, ritual, and the Church Year because these things are

the mature development of an unbroken devotional 1gge that extended
throughout many centuries of Christian experiecace.”

while the liturgical movement in the Misscuri Synod has produced
but few books of importance to this time, it has achileved significant

and lasting results. The imtreduction of The Igtheran Hymmal in 1941

with its large liturgical section, the vaising of musical stamdards, the
development of homiletics courses that involve preachers with "themeg-
of-the-day,” and a gemeral lifting of gights toward the spivitual value

of worship are all prescat~day accomplishments of the movement.

24pichard H. Klamn, “The Relation of the Liturgy to the Word,™
Concordia Theological Monthly, XXIII (May, 1952), 235-238.

234bid., p. 237.

20p, R, Webber, "The Avt of Worship," Pro Ecclesie lutherana, I
(1933), 43. PE
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Education in Worship and the Iiturgy

One of the more pronounced affects of the liturgical movement in
general has been in the avea of education. More and more it has been
realized that Christian education must relate people to the life they
ave to live in the Church, and that this Church-iife is tightly bound
up in the whole idea of worship, Ian Lutheran circles this need has

been expounded in recent years. R. C. Rein wrote in ILutheran Educatiom,

The necd for instruction and tralaing in the art of worship is an
esgential part of Christian life under all conditions. But such
instruction end training becomz2s a matter of double importance in
a litupgical church, such as ours,; which employs a formal liturgy
that cannot be properly underatood and appreciated without a
knowledge of its content and purpose.

The proper use of a formal liturgy for the worship of the congre-
gation demands understanding, according to Stelzer:

If form is to functlon for the good of worship, the worshipper must
understand why he does what he does, LIt ie incumbent, therefore,
upon teachers and pastors to explain the liturgy, and every part
of it, to the children and people. Since there is a reason for
every act, it 4s well that all know it and do it understandingly,
meaningfully, and devotionally. Then all appointmenis, vestments,
and paraments cam become part of the worship act. Form for form's
sake is perfunctory. Form for worship's sake can be beautiful,
wmeaningful, and salutary,

A good deal of attention has been given to worship as part of the
curriculum in Christian education. Meaningful worship has become a goal
in Lutheran education. In 1956 at its St. Paul Comvention, The Lutheran
Church--Missouri Synod adopted a resolution to this atffect:

Subject: Teaching the Meaning of Qur Liturgical Heritage

27R. ¢. Rein, "ﬁorahip in the Sunday School,” Iutheran Education,
LXXXIV (May, 1949), 520,

28gtelzer, op. cit., p. 347.
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Whereas, Our Iatheran hymns, liturgies and music are some of the
precious gifts of God to our church; and

Whereas, Ignorance of the meaning of the liturgy tends to lead to
confusion; therefore be it

Resolved, {a) That we urge our congregations, schools, Bible classes,
and organizations to teach with diligence the meaning of our wor-
ship practices to our people; and be it further

Resolved, (b) That we encourage the Committee ou Hymnology and Li-

turgics and Concoxdia Publishing House to prepare more wmaterials
for this purpose.

Scope and Objective of the Thesis

The problem undertaken by the thesls is tied to this need for mean-
ingful worship and the lack of materials, While books and articles have
appeared from time to time, they have all been concerned primarily‘wlth
phases of parish education other than the confirmation class. In Missouri
Synod circles there have been only a very few significant works on wor-
ship education at any level. The purpose, therefore, was to survey as
many works in this area as time would permit and synthesize the findings
into a workable approach toward the teaching of worship and the Liturgy
in the confirmation class.

To reach this goal an initial study was undertaken in the field of
liturgics, Here the temptation to lose oneself is very stromg, since
the fleld is vast and since this author still can hardly qualify as more
than a liturgical novice even after the research. A decislon was reached

after gome time to limit the study in liturgics to a number of good

29The Lutheran Church--Missouri Synod, Proceedings of the Forty-
third Regular Convention, June 20-29, 1956 (St. Iouis: Concordia
Publishing House, 1956), p. 614.
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souzces on worship and on the Lutheran Liturgy. ZIssues of Pro Ecclesia

Iutherana and Una Sancta in Pritclaff Meworial Library vere consulted

and pertinent articles in Concozdia Theclogical Monthly, Lutheran Educationm,

and its predecessor, lutheran School Jouzrnal.

in the field of Christian education selected works were surveyed on
Christian education in general, Iutheran education, and confirmation in-
gtruction. Aéain the synodical periodicals on theology and education
were consulted. ‘

Since sources in ncither of these two flelds had much in the way of
specific information about teaching children to worship, further research
was devoted to this combined area, Here largely non-Ilutheran, Protestant
material written about Sunday school worship programs was found helpful.

To gain historic insight a number of catechisms published by wvarious
American Iutheran bodles were surveyed briefly, as well as all the issues

since 1930 of Concordia Theological Monthly, futheran School Journal,

and Lutheran Education.

Primarily this is a practical study, concerped with the practical
side of liturgics and education as they narrow down into the single
theme of education in meaningful worship for the confirmation class. It

offers a practical program to provide this training.
Definition of Terms

Throughout the thesis various words are employed for the activities
of worship and forms of worship. The word "worship" itself has two
meanings: a broad sense denoting life im the presence of God, the Chris-
tian life of service; and a narrow ccnnotation for the specific activi-

ties of worship in the Christian community. The term "liturgy,” not
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capitalized, refers in a general sense to the form any service of wore
ship may take, or it may mean the body of forms used in corporate wor-
ship. When "Liturgy"” is capitalized and particularly in the combina-
tions “lutheran Liturgy" or "Christian Liturgy,” it stands for the tra-
ditional order of the Holy Communion as it has come down from the early
days of the Church through the Reformation to its present use in the
Lutheran Church. Occasionally in the quotation of another writer
"Liturgy" may denote the traditional order of the Holy Communion as it

is found in all the liturgical churches of the West,




CHAPTER II
WORSHIP AND THE LIFE OF THE CHURCH
Worship Is the DHstinctive Mark of the Church

The Christian faith itself is worship. "The catholic faith is this,
that we worship one God in FTrinity and Trinicy in Unity."l According
to Reed worship is "faith in asection."?2
Furthermore, public worship is the distinctive mark of the Christian
Chuzrch. A sermon may not be necessarily distinctive-~-other men besides
preachers address impassioned appeals to public gatherings. A house-to-
house canvass or mission campaign is not the perogative of the Church
alone, for even salesmen carry oun an individualized, house-to-hcuse
"ministry,” The world abounds in organizations. Public worship alone
is distinctive, as Sperry wrote:
There vemains to the church, then the conduct of public worship as
an office which no other institution has claimed as its perogative
and peculiar mission. . « « Wherever and whenever men mset together
avowedly to addvess themselves to the act of worship there is a
church, clearly and distinctly defined.?
Or as another Protestant writer has put it,

the fact still remains that what the Protestant Church calls public

Inthe Creed of Athanasius," Book of Conmcord: The Symbols of the
Evangelical Lutheran Chuzch (St. louis: Concordia Publishing House,
1950), p. 9. :

21uther D. Reed, The Lutheran Liturgy (Philadeiphia: DMuhlenberg
Press, c.1947), p. 1..

22;:111::‘:-:1 L. Sperry, Reality in Worship (New York: Macmillan Compsny,
c.1928), p. 163,
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worship is central to its life, and wichout it aozething vital
would go and the imstitution itself disintegrate.

There cen be no doubt that corporate worship is the heavt of life
in the Church as a whole and in thé individual congregation. For it is
here especially that God’s people gather on earth im a visible manifes~
tation of Christ’s mystical Body. They avre confronted by the Almighty
G-od; Who is holy amd separated compleéely from anything earthy--and yet
at the same time a loving Father Who has t:evgaled Himself through His
Son. In worship they yileld themselves in humble submission with their
sacrifice of praise and thankegiving. They confess their sins and re-
celve His gracious abeolution. They hear the message of the Cross ap~
plied to their lives. They receive His blessings of fovgiveness and new
life in Holy Commmmion. They bring God their prayers and intercessions.
And in this contact with Cod and His Word the Holy Spirit operates in
human lives.

it is here in corporate worship as nowhere else that the life of
the Church is nourished end sustained--though thias does not belittle
private worship and family devotioms where certainly most of these wore
ship elements come into play. But it is in corporate worship that the
members of Chrigt's Body fumction together im communion with God. For :
that is the meaning of worship in its fullest sense.’ Reed has a good

description of this value in group worship:

The Church is more than the aggregate of its mewbers. A4s a fellowship

4Iruia G. Paulsen, The Church School and Woxship (Nashville:
Abingdon Press, c.1940), p. 15.

»
SEdward T. Horn, Outlines of Liturgics (Philadelphia: Lutheran
Publication Society, c.1890), p. 8.
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a living body, it possesses functions and powers not found in the

experience of individuale apavt from the group. Corporate wor-

ship is something different and stromger than the sum total of the

peresonal devotions of individual worshipers. . . .

For the great majority of believers, corporate worship is mowe ?

gignificaent and constructive than any other single factor im their

Christian experience. The Idturgy and the Liturgical Vear, with

their vegular unfoliding am! offering of the Means of CGrace, main-

tain & weekly and seasonal rhythm which keeps the Church in spir-
itual health. They discipline, divect, and enlarge the individual
religicus experience of all individual Christians.

Gorporate worship, therefore, by its very nature is the center of
all ectivity in the Church. Around it vevolves the entire program of
education, evangelism, stewardship, and fellowsghip. From it flows the
Spirit-given nourishment that energlses groups and individuals to put
Christian falth into action in church activities, homes, jobs, schools,
and lelsure pursuits. The congregational program which is not grounded
in worship stands littie chance of spiritual success. Az James Smart

has written:

All the Church's activities and utterances are manifestations of

its being, but behind them, as their hidden source, isg the Church's

commnion with God, the unceasing movement of God into the life of

his people and the enswering movement of their heart and life,

responding to him in gratitude, love, and obedicnce.

Worship is the Christian's vital breath.?

Worship, them, needs no justification for its position of importance
in the life of the Church. It is its own justification--an end in itself.S
Liturgical forms may change, for they are omly the vehicles for worship,

subject to conditions of time and place and the people who use them.

%Reed, op. cit., p. 10.

7
James D. Smart, The Teaching Ministry of the Church (Philadelphia:
Westminster Press, c.1954), p. 130. et

8?aulsan; op. gig.. p. 11,
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Worship itself is e “"grouing emerging force” that is not an "accomplished
and codified methed safely embalmed in rules."® As long as theve are

Christians upon earth there will be worship.

The Theological Basis of Corporate Worship

Iin leiturgia Peter Brumner treated the Biblical concepts that under-

lie the Christian sexvice of worship or Gottesdienst.l0 He first offered

a detailed word-study and comparison of the basic Greek words that are

s /
involved in the wmeaning of “worship,” '/) ,(,T[p S (oA, a AT PEUVSEL 5

~ / 7
L Lo T RUVECY s Qeﬂ,omu A a‘z;ﬁ.toﬁ-tc " o vAsrgsiy s

. s
and ) S rotvby( A « After an exhauvstive treatment of these words,
. L l

he summarized his findings with the thought that these concepts really
have little to do with the Sunday activities of the Christian congrega-

tion in its QGottesdienst. They are rather iavolved with either 0ld

Testament cultic practices or the total 1life of Christian service to God,

But hear him say it:

Wiz sgtehen vor elnetr @ehr bedeutsamen Tatsache. Keiner der Begriffe,
die bei den Griechen cder im Alten Testament £lr die spezifische got-
tesdienstliche Verehrung der Gottheit gebraucht werdem, vermag das
auszudrlicken, was dort geschieht, wo sich Christen zum Gottesdienst
versammeln, Was in diesem Gottesdienst der Christen geschieht, ist
offenbar ein schlechthin Neues. Dieses CGeschehen ist in seinem Wesen
nicht nur von dem heidnischen Kult, sondern auch von den Gottes-
diensten Israels absolut verschieden. Dabei ist besonders auffallend,
dasz die fiir den alttestamentlichen Kultus kemnzeichmenden Begriffe
tells £Ur die Bezeichnung von Jesu Heilswerk aufgenommen werden,

9Carl Halter, The Practice of Sacred Music (St. Louis: Concordia
Publishing House, c.1955), p. 2.

10peter Drunmer, “Zur lehre vom Gottesdienst der im Mamen Jesu ver-
sammelten Gemeinde,” Geschichte und lehre des Evangelischen Gottesdienstes,
in Leiturgia, edited by Rarl Ferdinand Miller and Walter Blankenberg
(Rassel: Johannes Stauda-Verlag, 1954), I, 99-112.
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teils eigentimlich umgedeutet unter Abstreifung des konkrethkult-
ischen Sinnes von dem christlichen Wandel Bberhaupt oder von
besonderen Diensten imnerhalb der Kirche ausgesagt werden, aber
gevade von dem besondeven Cottesdienst, in dem die Gemeinde betet,
singt, das Wort hBrt, das Abendmahl feiert, geflissentlich nicht
gebraucht werden,

Anderseits zelgt uas das Neuve Tegtamesnt, dasz diese gottesdienst«
lichen Zusammenkinfte der Gemeinde £Ur das ganze Denken, Tun und
Iassen der Christen von zentraler Bedeutung gewesen sind, 11
Brunner found a greater meaning for the study of Cottesdienst in

) /
the concept of the Church, &Kk 2 %o- (2_, gathered in the Mame of

Jesus, "im Namen Jesu versammeit sein.” Here he treated such Biblical

4 ’ | Vs
terms as o 0V.(\/é‘o-9¢g_c 5 &ovzip)(;o- 8 4 ¢ s LO- OV 4)/%‘}[?:
7 : . .

'
and o Gy :Af { ¢ « GCommenting upon this idea he said,

Der Dedeutungsgehalt "'Versammlung' steht fermer in niichster Nihe
zum Inhalt des Wortes ekklesia, Cottesdienst als Versammlung der
Christengemeinde im MNamen Jesu ist geradezu die zentrale Erschei-~
nungswelse der Kirche auf Erden. In solcher Versammlung ereignet
sich die Epiphanie der Kirche. Kirche ist solche Versammlung im
Namen Jesu, und solche Versammiung im Nemen Jesu ist Kirche. Die
volkstiimliche Redeweise, die sagt, "es ist Rirche,” statt zu sagen,
"as igt Gottesdienst,” ist sicherlich durchaus richtig; sie kommt
auch dem neutestamentlichen Tatbestand und den althkirchlichen
Bezeichnungen synagege und synaxis am n#chsten.}?2

The idea of "Dienst” of "service"” has come down to its present-day

/
usage from the Greek )¢ € 70 ¢ P v (&  through the Iatin of the

medieval Church,

Die ummittelbare Entspruchen flir umser Wort "Gottesdienst"” diirfte
sexvitivm die sein, ein Ausdruck, der vor allem das Mbnchslebea,
aber auch den kirchiichen Cottesdienst im Sinne von officium eccle~
slasticum bedeutet. « .

Luther und die lutherischen Bekenntnisschriften das lateinische

Wort cultus vdllig unbefangen als gleichbedeutend mit "Gottesdienst".
Die Eranzbsische und vor allem die englische Sprache hat sich an
servitium ohne Genetivverbindung angeschlossen (service).13

Y3bid., pp. 104-105.
lzlbid., pp. 106-107.

L1pid., p. 110.

v
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Brunner drew this conclusion, finally, that & clear-cut definition
cannot be determined from these word-studles. The real meaning of Chris-
tian worship is somewhat obscuzed in both concepts, "service” and
“"gathering in the Name of Jesus.” It is only in these gatheriags of the
Christian congregation that the real definition is discovered., For here,
he wrote, Cod Himself is present-~and His presence is so real and iati~
mate that wen addvess Him as "You.,” ". . . Cott dem Menschen aktuell so
gegenwdreig ist, dasz der lMensch krafe des in ihm wirkenden Celstes God

den Vater durch Jesum Christum als *Du' anrvedet."'id
Doctrinal Considerations

The focus of Christian worship is the Triume God, and it can never
be anything less. "First of all," said Reed, "worship must have a great
and holy objective-~nothing iess than the etermal, holy God and etermal
and holy things.”l3 Any attempt to lower this objective of worship will
weaken its power. Among the move liberal Protestant church bodies the
liturgical wovement has had a wholesome affect in that it is turning men
toward GCod-centered worship and away from subjective worship centered in
man. This may produce an accompanying improvement in their theology.

In the Lutheran Church this objective emphasis upon God is quite pro-
nounced in both liturgy and theology. However, it does not hurt to men-
tion the importance of true objectives, because the danger is always

present that these objectives wmight be lost.

Yagpid., p. 111,
ISReed' 220 g_i__t.-. p‘ 11.
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Something ie lost when the holy, almighty God mo longer impresses
His creatuves with His overpowering majesty. Vhen God’s love and mercy
are overemphasized and His wrath and holinese neglected, a vital doc-
trine is obscured. Too much "God hates sin, but loves the simmez" and
too little “"There is no difference, for all have sinned and come short
of the glory of God" fosters a "buddy" rzelatiomship with God 1In the
minds of people. Ceod ig the Holy, the Untouchable, completely set apart
from any familisrity with sinful humsn beings. He ig the Mystezium
tremendun, the terrifying and awful Being before whom His pitiable
creatures must tremble. He is the Wiolly Othez.:é 9his holy, almighty
God hates sin and hates sinners because of their sin, It is only when
Christians understand this holiness of God that they can fully appre-
ciate what it m=2ans to approach Him through the love and merey He has
raevealed in His Son.

Worship, therefore, must be involved with the doctrine of God and
faith in that dectrine, as Bvelyn lnderhill wrote:

Chrisitian worship is yet always conditioned by Christian belief;

especially belief about the Hature and Action of God, as summed

up in the great dogmas of the Trinity and the Incarnation. Though

the awe-struck movement of the soul over against the surrounding

mystery, and intimate devotion to the historic person of Christ,

in Whom that mystery draws near to men, both enter into it, its

emphasis does not, or should not, be on either of these complete

opposites of our spiritual experience. 1Its true secret is hidden

between them, and is at one and the same time & persomal communicn
and a metaphysical thirst,

Perhaps we come as near to that secret as human language permits,
if we define Christian worship as the total adoring response of
man to the one Eternal God self-revealed in time.l

16udolph Otto, The Idea of the Holy, translated from the Cerman by
John Harvey (london: Oxford University Press, 1950), pp. 12f££.
17

Evelyn Underhill, Worship (Torchbook editicn; New York: Harper &
Brothers, 1957), pp. 60-61.
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The root meaning of the BEnglish word "worship" iz "worth-ship,"
which signifies the revereat acknowledgment of God%s "worth." Worship,
according to educator Lois LeBar, is

the culmination of spiritual experience, when self reaches out for
God, feels Him near, and adores HHim,

7o worship is man's highest perogative, because im it God is all.
it is submissive adoratloa_ot the King of kings and lord of low rds.18

Christian worship also recognizes the dectrine of human creatureli-
ness and gin, for in worship a man must see himself in comirast to the
holy Creator. Before God a2 man muat acknowledge his guilt and confess
his sin,

Worship should proceed under the asswmption that God has a purpose

for wen, urote Irwin Paulsen in The Church School and Worship. Men are

not only to seek fellowship with God but knowledge of His will, They
should seek to make the adjustwents His will requires of them.}? Wor-~
ship, therefore, involves the doctrine of sanctification and the Chris-

tian life. As Ceorge Hoyer introduced his Bible class series om Chris-

tian worship,

Worship is our respomse to God. That cam mean life as worship or
the worship life. In both imstances it is our respomse to God.
Everything that a Christian does should be done in love that re-
sponds to the love of GCod in Christ. Then that life is worship.
But the adoration of God; the confessing to God, the thanksgiving,
and the supplication--these things of the worghip life are in a
special sense our response to God.20

181018 E. LeBar, Children in the Bible School (Westwood, N. J.:
Fleming H. Revell Company, ¢.1952), p. 295.-

lgl’lulsen, _O_E. E_‘_-E_o’ Pe i7.

20george Hoyer, Faith's First Response, Teacher's Manual to the Adult
Bible Class Discussion Cuide of the same title (St. Youis: Concordia
Publishing House, c.1956), p. 3.
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The idea of sacrifice is prominent in the worship of all zeligioms,
including Christianity, accowding to Underhill:

Worship, the respouse of the human creatuwe to the Divine, is

sumnad up in sacwifice; the action which expresses more fully than

any other his deep 1f uncomprehended relation to God. . « « E¥

this self-gilving action, man takes his consclous part in the re-.

sponge of the universe to the Source of its being; and unites the

small movements of his childish soul to the eternal sacrifice of
the Son,.

In Christian docirine, of course, the concept of sacrifice is zal1-
ways restricted by Christ's cwun sacrifice for the world's gin. BSacri-
fice in the Christian sense can never be thought of in terms of marit
or the appeasement of God's wrath., The sacrifice of Christians is urged
by the Scriptures as a vesponse to Chvist's sacrifice.

L2t this mind be in you, which was in Christ Jesus « . . and being

found in fashicn as a man he humbled himself and became obedieat ‘

unto death, even the death of the cwoss. I beseech you thevefors, e

brethren, by the mercies of God, that ye present your bhodies a

- . ren o

living sacrifice. . . .22

In worship Christian sacrifice is offered to God in pralse and
thankegiving, and offevings or gifis in token of the total submission of
man to God,

The doctrine of the Universal Priesthood is also connected with
Christian worsghip. The pastor is not a sacerdotal intermediary between

God and His pecple--rather he is the leader of a comgregation of

assembled priests.

According to its very etymology, the liturgy is a work of cthe
people, GCod's people. Mot only the clergy and teachey, but also
the Christian laity belong to God's chosen gemeration, lis holy
nation, and His voyal priesthood. The Christien liturgy is a work
of the whole Church and of the whole comgregation. . . « It lies

2lynderhill, op. cit., pp. 47-48.
22pni1, 2:5,8; Rom. 12:1
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in the very mature and character of the Christiaa liturgy tozs
unify and to weld people into one people, into God's people.

it has been noted already that the doctrine of the Church is neces-
garily comnected to corporate worship, Perhaps one fuvther note might
be added, this by Buszin:

In her services of corporate worship the Christian Church presente

the eternal verities of Cod’s holy aud infallible Word, exhorts to
high regard for Christian doctrine and to the application of Bibli-
cal teaching, receives the benefits of the blessed Sacraments, and
enjoys a feliowship which has ice roots in the very Cospel of Christ
Jesus, Beariag in mind the character of these momentous objectives
of ecclesiastical worship and taking into consideration, too, the
words of warning expressed im Holy Writ itself (Bccl., 5:1) the de-
vout and intelligent Chrictian attaches to his corporate worship f
activities thoughts of sanctity and counsecratiomn, which are created, /
indeed, through the work of the Holy Spirit., The very objectives /
of Christian corporate worship help impel the Christian to regard .
the Church ae the holy Christian Church,.24 '

The work of the Holy Spirit im the corporate worship of the Church
may at times be overlooked. Uanderhili has pointed to this danger:

That living and realistic devotion to the Holy Spirit--the direct

source and cause of all the experiences of religion--which was the

ifngpiration of the primitive Church, and which the ancient hymns to

the Spirit so grandly express, has lost its place; and our total

Chrigtian vesponsc to the vich self-disclosure of God is gravely

impoverished by this,23

Carl Halter referred to the operation of the Spirit as a key to the
understanding and appreciation of the whole process of worship, when he
wrote,

The first problem in Christian worship is that of volition. While
it is true that all men wish to worship, it is also true that all

23Hh1ter E, Buszin, "Teaching Worship and ILiturgics im Qur Schools,"
Lutheran Education, IXXXIX (Scptember, 1953), 7i.

24yalter E. Buszin, "The Genlus of lutheran Corporate Worship,”
Concordia Theological Monthly, XXI (April, 1950), 260.

23underhill, op. cit., p. 6b.
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men wich to comstruct their own geds. Man does not wish to worship
the God of the Bible. S8Self-created gods can be appeased by self;
but the God of the Bible can be appeased only by Himself. This fact
requires of man an act of self-zenunciation which no man has ever
been willing to perform, unless enabled to do so by an act of God.
“"The carnal wmind is emmity against God." Luther put it this way:

"I believe that I cannot by my own reason or streangth believe in
Jesus Christ, my Lord, or come to Him, but the Holy Ghost has

called me by the Gospel, enlightened me with ¥ils gifts, sanctified,
and kept me in the true faith."

The desire of a Christian, then, is not a product of his own will,
but of God's. It is important for the conduct of worship that this
point be fully appreciated. There is no merit earned by the act of
worship., Worship itself is an evidence of God's grace, a gift from
Him for us to savor and enjoy.26

28ya1ter, op. cit., p. 1.




CHAPZER IIL
WORSHIP AND CHRISTIAN EOUCATION
Worship As a Method in Christian Education

The corporate worship of the Christian congregation is im itself an
educational agency. For the majority of the members in almost any parish
worship activities are the omly regular contact they have with organized
Christian teaching. Alan Steinberg gave recognition to thia‘ aspect of

worshlp in & 1954 article in Iutheran Education:

Receat figures reporting adult educaticn and Bible class attendance
throughout Synod provide evidence that the majority of our coafirmed
Istherans are not at preseat veceiving formal instruction from
Scripture except im the Sunday service., . . . OCorporate worship is
the prime medium of the Church for performing itz teaching fumction
on a large scale.l '

This is not to say that corporate worship is the only successful
educational agency nor the best, but for many it is the only agency they
ever know. The liturglcal year provides for am educational emphasis as
it progresses week by week through the great Christian doctrines of God's
action toward men in the festival half and the Christian life in the
Trinity season.

Christian educators in increasing numbers have turned to activity
as a learning process, particularly in the training of children. The
time is past when memorization and storytelling were the primary methods

in use. If, as Alta Erb reported, children remember ninety percent of

lalan Steinberg, "The Church Year and the Parish School,” Lutheran
Education, IXL (No'vjember. 1954), 105-106.
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what they do, seventy percent of whet they say, £ifty percent of what
they see, but only tem percent of what they hear, this activity euphasis
is certainly in the vight direction.2 Harold Dorn in a Concondia

Theological Monthly avticle on confirmation instruction supported this

educational prenisc:
there is no teaching unless there is learning. Igarning iavolves
the child's activity, his thiaking, his willing, his apeaking, his
feeling, his acting, his believing. In the study room, it is
teacher actlvity; ia the classroom it should be child activity.3
Christisn worship is such a learning activity. As a child, or adult
for that matter, enters an cuperience of wowrship, he is brought into
imnedlate contact with Cheistian doctzine, Worship presupposes God's
existence, His revelation im Chzrist, His approachability through Christ.
Wowship aids in the learning of prayer and other devotional truths, be-
cause the pupil does nmot mewvely vead or hear about it, but actually par-

ticipates in it.

Clarice Dowman, ic Ways Youth leava, commented oa this educational

value in worship. As an sctivity of learming, she says, worship can
open the eyes or touch Che heart with new compassion for others. It can
lead to a comviction of sim. And £inally, it adds a “plus element” which
operates over and above the teacherw and printed teols.&

Worship way operate educationally in this sense, that it brings a

sudden flagh of mew insight or gives a new dirvection to 1life. The

2Alta Mae Erh, The Christien Nurture of Children (Scottsdale, Pa.:
Herald Press, 1949), p. 129.

Sﬁarold Dorn, "The Confirmation Instruction of Childrem, A survey,"
Concordia Theological Montbly, XXIV (March, 1953), 186.

4glarice M. Bownman, Ways Youth learn (Mew York: Harper & Brothers,
c.1952), p. 121,
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solution to a problem may coms to the worshipper.-

Even the liturgical worship of the adult congregation may be educa-
tional to the child, as little as he understands. Reu described this
process in his great work on Christiam education.

An educational agency . . . is the divine service, however true it

is that this is far more than a mere educational factor, Although

it is the exception when children understand the sermon as a wacle,
they do understand many & section of it. With the sight of the
worshipping congregation, with the liturgy, the power of song, the
lesson conveyed by some striking plcture here and there, it caanot
be denied that the Church's worship is a powerful educational fac-
tor in the life of the child,®

And as John C. Williams so aptly summarized,

An act of worship in point of fact commmicates xeligious truths

£ar move powerfully than any kind of direct religious instructione=

and it does so at & much deeper level, because the tzruths are im-~
plicit and not explicit; because, in fact, they are simply taken
for granted.7

Bseentially, this plus factor which worship adds to education is
ite appeal to the emotions., What would otherwise be purely intellectual
assimilations of knowledge receive an emotional impact in worship that
gerves to plant them more firmly and laestingly in the heart., Paulsen
wrote that worship, because of ite emotional stimulation, speeds up the
process of transformation and makss for a more marked change of character

by stirring conviction, feeling, and impulses.®

Sruin G. Paulsen, The Church School and Worship (Nashville:
Abingdon Press, ¢.1940), p. 16.

. Reu, Catechetics (3rd edition; Chicago: Wartburg Publishina
House, 1931), p. 391.

“3ohn G. Willlams, Leading School Worship (londen: S.P.C.E.,
National Society, 1953) p. 6.

Spaulsen, op. cit., p. 19.
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Reginald Iamb, an Anglicen, has devised an emtire approach to re-
ligious education on this principle. Rather tham the education of what
he called "children of knowledge" he encouraged the nurture of “children
of grace,” training them toward their full partcicipation in the 1ife of
the Church. He centered his educational philosophy im worship and the
sacraments. Although the situation is somewhat differemt, the problem
he described about the “chlldren of knowledge” sounds quite familiar to

Iutherans in America.

Week by week thay teach them the Bible {or Catechism) in the day
school; but very little happens about it on Sundays., Their kunowl-
edge remailng what that great Nonconformist educator and hymn-writer,
Dr. Watts, called "notional.” They know quite well their Sunday
duty, but they lack the envivonment and inward impulse to do what
their ninds assure them to be right. They will possibly come to a
Sunday school until the first omset of adolescence; but thereafter
they will joim those friends who have other ways of spending Sunday
afternoon, and the Church will see no more of them until they come
to put up the banns. 7Then, on that occaslon . . . if there ig aay
discussion on the sacramental aspects of Holy Matrimony they will,
if pressed, veply with much charm and a clear comscience, "You
mustn’t think chat we are irrveliglous because we never come Co
church., UWe both believe in God." A "belief" in Cod, for whom and
about whom they are prepared to do nothing at alle-that is the
terminus of "the children of knowledge.“9

Paulsen also epoke of the:weakness of an educatiomal program that
reaches the head but not the heart. Such education, he said, referring
especially to the Sunday school, is "only half a program if worship is
inadequately provided for, ov cateiessly and badly haendled.”™ He does
not advocate an “elither-or" choice between worship and instructiom, but
rather both in such balance that each is made mutually more effective.
Christian educators muat recognize that worship is a vital part of the

curriculum which "demands as mach time, thought, intelligence, and

93, Raginsld Lumb, The Education of Souls (London: The Faith Press,
L., 1952), p. 7.
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devotion as any other part of the program."10
Worship and the Goals of Chriscian Education

Christian education, writes James Swmart, "fiust be a step by step

growth into the 1life which the Church has with Cod in aorship.”ll it

must be education into the worshipping community, for "before tha Church

can do anyching or say aanything, it wust have its being, and it has itce

bedng in worship, which is its humble, grateful regponse to God who,
by his Woxd, has called it into being.” Christian education therefore
is not just the study of theology, but study to be the Church.12

Most moderm Christian educators spealkk of worship in their goals for
Christian education. Some writers give a great cmphasis to worship as a
goal while others merely wention it in passing, but they usually include
it. Reu, for example, wrote these thoughts in his goals:

the aim of religious imstruction should, generally speaking,

be the training for complete pavticipation in the whole life of

the mature congregation~~a training not for Christian maturity in

the sense of Christian excellence and relative moral perfectionm,

but for such maturity as fits one for adequate participation in
the life of the Church.

Any kind of training that does uot aim at thoroughgoing influence
upon the heart, upon the whole imner man--his intellectual, emo-

tional, volitional life, amd does not strive to establish a per-

sonal relation between the young and Christ, the Savior and Eing,
has no right of existence in the Bvamgelical Church.

L . L L] o L] - L] - L L ] L] L] L] L L] - L] - L] 2 L] - LU L Ld L L - L] e . L

If . . . the aim in the veligious iunstruction of the young cammot

1Gl'aulsen, op. cit., p. 37.

Y 3ames D. Smart, The Teaching Ministry of the Chutch (Philadelphia:
The Westminster Press, c.1954), p. 119.

Lyvid., pp. 129-130.
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be anything but the training of the rising generation for compre-
hensive and persomal participation in the life of the mature com-
gregation in all 1ts remifications, the training for a persomal
1ife of faith and active perticipation in congregational wowship
is bound to occupy the foreground. The welfare of the rising
generation depends upon the first named factor which, in turm, is
inzeparable from the second; nor can there be any other founda-
tion for the various manifestations of the life of the coagrega-
tion, The personal 1ife of falth, however, dare not recelve so
ons-sided emphasis as to endanger the iraining for participation
in the whole life of the congregation.™?

Allan H. Jshsmann, whose theses on the Foundations of Lutheran

Education is the most comprehensive work to date on the Lutheran philos~
ophy of education, had this to say:

if the mewmbers of the Church arve to be participants in public wor-

ship, and not spectators, they will have to be trained not only in

regular attendance, but also to an appreciation of the oxders of
service, music, hyms, prayecrs, and other forms through which

Iatherans commune with God corporately.

Cne of the primary aims of Igtheran education; he said, is to de-
velop worshipping Christians who not omly worship privately but partic-
ipate joyfully in the corpovate worship of the congregation and appre-~
ciate the power of the sacraments,lé

fnd Buszin, another Lutheran writer, wrote these words om objec-
tives:

Taking cthe very nature and objectives of all true Christian educa-

tion inte consideration, it seems rather obvious that it is

incumbent upon the Christian teacher to teach the youth entrusted
to his tutelage also to worship his God im spirit and im truch,15

Iz addition, worship works toward thé realization of other goals in

13peu, op. cit., pp. 275-277.

Ya11an Hare Jahsmann, “The Foundations of latheran Education," umn=-

published Doctor's Thesis (Saint louls University, St. Louis, 1936),
PP. 276-277.

Lyaleer E, Buszin, "Teaching Worship and Liturgics in Qur Schools,”
iutheran Education, LXXXIX (September, 1953), 69.
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Christian education. That the mere possession of knowledge is insuf-
ficient has been mentiloned earlier in this chapter., Worship helps the
pupil apply Christian doctrine to his life. The goal of character trans-
formation, sald Paulsen, can be accomplished only by guiding pupils into

experiences which are religiously and spiritually significent,l0

16Paulsen, op. clt., pp. 17-18.




CHAPTER IV
WORSHIP AND CONFIRMATION INSTRUCTION

Worship and the Coal of Confirmation Instruction

Confirmation and the instruction that leads to it hold a signifi-
cant position lin the structure of the Lutheran Church in America. Ac~
cording to Jahsmann, Lutheran confirmation is that rite "by which the
individual professes publicly his faith in the Triune Ced and the teach-
ings of the Lutheran Church, and enters into the communicant membership
of the Church."! Traditionally confirmation instruction has been par-
ticularly concerned with the i.n#octiination of Christian theology via;
Luther'es Small Catechism, preparation for admission to the Sacrament of
the Altar and for the rite of coﬁfimation, and training for church mem-
bership in general. Regarding its importance Jahsmann states, ". . . the

confirmation classes at the elementary level account for most of the
| accessions to the commmnicant membership of the Church."2

Everything that has been said inm chapter three about the goals of
Christlan education applies with special emphasis to confirmation in-
struction. Here the specific cobjectives deal with churchmanship in the
best sense nf that word. Paul Koenig has listed the following as

objectives: ’

I. Thorough Indoctrination in the Fundamentals of the Christian

1a1lan Hart Jahsmann, "The Foundations of Iutheran Education," um-
published Doctor's Thesis (St. louis University, St. Louis, 1956), p. 417.

21bid., p. 418.
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Religicn

1.

24

To give the child a better understanding of the doctrine
of sian.

To impart a deeper knowledge of the grace of God in Christ
Jesus.

Ii. Prepaving for the Rite of Confivmation

1.

2,

To teach the child the meaning and appreciation of Holy
Baptimo

To enable the child to confirm his beptismal vow by re~
nouncing Satan, his works and his ways, and pledging
loyalty to the Triune God.

LY, Training for intelligent Church-membership

1.

To erable the child to wake an adequate euamination of his
1life accowrding to the Ten Commondmenie.

To teach the child the umeaning and appreciatioa of the

lord's Supper.

To enable the child to judge Christian doctrine om the

basis of the Word of God.

To cause the child to realize what church-membership implies:

a. BDiligent church attendance;

b A life of prayex;

c. Constant use of the Word of CGodj

d. Regular attendance at Holy Communion;

e. Willingness to give time, effort, and means for the
support and the extensiom of the Chuzch.

IV, Training for a Christian Life

i.

2.
3.

To enable the child to have a clear ethical judgment onm all
matters pertaining to every-day life;

To prepare the child for the duties of Christian parenthood;
In general, to lead the child to reduce to practise the
teachings of God's Word.3

&xthur C. Repp of Concordia Seminary has suggested the following

cne-gentence objective:

That every confirmand as a child of Cod and as a mewmber of the Body
of Christ have a more developed perscmal faith-life, so that he is
prepared to veceive the Sacrament of the Lord's Supper and as a

3paul Koenig, "Objectives of Confirmation Imstructiomn," in syllabus
of 575 Confirmation in the Lutheran Church,” Arthur C. Repp, Concordia
Seminary, St. Louis, 1957 (mimeopgraphed).
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maturing Christian is able to assume more fully his rgsponsibil-
ities ac 2 member of the Evangelical Lutheran Church.”

Worship and training in worship are intimately connected to these
goals of coafirmation instruction, Erdman Frenk, a prolific Iutheran
writer of articles on Christian education and confiznmation instruction,

had this to say:

While designed for all 1life and life in its vavious ramificatioms,
confirmation instructlon is ceapecilally directed toward corporate -
worship ia church. It ls here that the public confessicn of Christ
is made, the catechumen is admitted to the L@rg's altar and wor-
ships his God in the fellowship of the saints.”

What Reu wrote about tralning in worship applies here with special

force,

The Christian congregation is consciocus of being the comwunion of
believers especially at common worship when it gathers avound the
Word and the Sacraments in order to be buillt up wmore and more into
a spikitcual temple; to express its life of faith through united
praise and thanksgiving, and to manifest also outwardly its es-
sential oneness. Accordingly it is the duty of the Church to

train her youth for aun ianielligent and active participatlion in her
worship. If the lifec of faith can not exist apart from the Scrip-
ture, the same is true of worsghip through which the 1life of faith
is exprescsed and strengthened. Hence, teaching for the intelligent
and personal use of Scripture must be intimately connected with the
training fowr faith and worship.ﬁ

In ILutheran Education articles on worship training have the paro-

chial day school in mind, but what they have to say is often directly
applicable to the confirmation class. Carl S. Meyer wrote im such am

arvticle, "It belongs to the functiom of the Christian day school to

bNotes taken in class in “575 Confirmation in the Zutheran Church,”
Arthur C. Repp, Concordia Seminary, St. Louis, 1957.

SErdman Frenk, “Confirmaticn Imstruction," Iutheran Educationm,
LXLIIX (November, 1957), 117.

6!. Reu, Catechetics (3rd editiomn; Chicago: Wartburg Publishing

House, 1931), p. 276.
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further the devotional life of the pupils.“7 This also belongs to the
function of confirmation instruction. In a similar article Alan
Steinberg described the benefits thie education in worship will bring
to graduates in the future,
The life of the parish school does not end with graduvation, and a
teacher naturally reckons with this fact as he comsiders the pur-
pose which his school is trying to achieve., No longer will the
graduate have a religion lesson between nine and ten from Monday
to Friday; insctead the church year and the liturgy will for the
wost part supplant the school in this functiom. . . . His parisgh
school training should have prepared him for corporate wcrship.s

The situation of the catechumen after confirmation ig exactly the

game, and he will have needed the same training in corporate worship.
Worship and the Process of Learning

In confirmation instruction as in all Christian education there is

a need for life-related training. Sara Little in Iearning Together im

the Christiam Fellowshilp quoted Calvin to this effact:

Doctrine is not an affair of the tongue, but of the life.. . . is
received only when it possesses the whole soul, and finds its seat
and habitation in the immost recesses of the heart. . . . To doc-
trine in which our religion is contained we have glven the first
place, since by it our salvation commences; but it must be trans-
fused into the breast, and pase into the conduct, and so transform
ug into itself, as not to prove unfruitful.

Two Lutheran writers on confirmation instruction have expressed the

same thought:

Just memorizing sc much dectrine and Scripture texts is no guarantee

70&:1 S. Meyer, "Liturgical Forms for School Devotions,"” Lutheran
Education, LXXXVIII (February, 1953), 288.

8Alan Steinberg, "The Church Year and the Parish School,” lutheran
Education, IXL (Novealew, 1954), 106.

Jsara Little, Learning Together in the Christian Fellowship (3rd
edition; Richmond, Va.: Johm Knox Press, ¢.1956), PP 13-14,
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of fruitful harvest. . . . 7The presumption that much heariag
and memorization always bears frult, ex opera operato, is pure
fantasy.10

All comfivmation instruction that is truly life-related and adapted {
to contemporary needs must begin with the child where he is. . . . 4
The catechumen must recognize his needs, the resources available, '
aud then allow himself to maks the proper use of the resgurces in

order to saticfy his needs.

Much of our past instructiou has been neither life-related nor
child-centered, Our tChought and practice in both preaching and
teaching often has followed this order: A certain body of truths
has been given to us by inspiration; these we feel obligated to
transmit to others. We proceed to impavt the recelved docteines
one by one as best we can to those whom we would form and f£ashion
mentally, worally, and spivitually. We begin with the curriculum,
continue with ourselves, and them igok for some sort of fruition
in the child.

Ui T
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Unless the purpose of confirmation imstruction to relate Scripture
truthe to the life of the catechumen is cleariy seean and conceilved,
many instructional effovts are bound to be misdivected, and the
catechumen will fumble and stumble and not be able to sense the
meaning or feel the direction of the imstruction.ll

L i onden Gy

Reu's swmmmary statement of aiws in Christian education carried
essentially the seme argument:

The aim is: (1) Faithfully to imbed and anchor in the INTELLECY of
the rising generation all the holy truths upon which the life of
the mature congregation fundamentally is based, and by which alone
it is constantly vencwed, and without a konowledge of which one can
not possibly participate im its emtirve life; (2) To stir the
EMOTIONS to a vital ianterest in those truths; (3) To bemd the WILL
c0 that it wmay run in the paths in which the iioly Spirit, turning
to account those truths, in His own season, leads to persomal faith
and to participate in the life of the mature congregation.

learning to worship will nwot only help the child in the portionm of

his life that revolves around the Church--important as that is--but it

10uarold Dorn, "The Confirmation Imstruction of Childrem, A Survey,”
Concordia Theological Monthly, XEIV (March, 1953), 183.

llprenk, op. cit., p. 113.
lzaeu, op. cit., p. 280.
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will also assist him in the application of intellectual knowledge to
all of life. Murray commented upon this educaticnal process in the
Anglican Church:

Yet while this familiarizing of the child with doctrine has a great
deal to do with church membership, it has nothing necessarily o do
with religion. It is possible to be a fiercely loyal Anglican or
Qatholic or Honconformist without being a religlous person at all.
e o o it is one of the commonest fallacies in religlous education
that knowledge of words produces a change of heart,

Nevartheless words in some contexts acquire a power which they do.

not in themselves possess. Statements of failth ave to be found not
only in catechigms but also in liturgies, and this assoclation with
worship gives them an emotional tiage which helps to make the idea

behind them more easily assimilated.

Bugzin wrote concerning the relationship between the catechism and

worship:

Catechetical instruction will be richer and wmore meaningful if it
is velated to the practice of worship on the part of the Christiang
this applies not only to teaching the Third Coummandment and its
meaning, but it applles also to teaching the entire catechism in
all its parts.l®

A, W. Martin in 1930 devoted an entive book to the value of worship
in the Sunday school. lie maintained that,

Worship is in itself an effective means of tralning persons in the
Christian way of life. In helping pecple to learn to live as
Christians the Sunday school wust provide ways and means of helpiag
them to practice the thinking of Christian tnoughts, to practice:
Christian attitudes toward all men, and to share in acts of love
and sacrificiasl service.

Men are bzought face to face with these fundsmental issues of life
in Christian worship. That is, in the worship experience the empha-
sis is placed not upon telling a man how ke cught to feel and act
toward God and his fellowmen, but upon helping him to feel and act
Q_B' .!lg. O%hto

13yictor A. Murray, Education into Religion (Mew York: Harper &
Brothers, 1953), pp. 142-143.

Yigalcer E. Buszin, "Teaching Worship and Iiturgics inm Qur Schools™
Lutheran Education, LEZXIX (September, 1953), 70.
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Worship is, therefore, an experience in which persoms actually
learn the fundamentals of Christian living just as effectively
as in the more commonly vecognized ways of teaching. Wo Sunday
school worker can afford to overlook the opportunities of charac-

ter development through Christian worship both im his own life and
in the lives of his pupila.lJ

Cne further value of worship in the process of confirmation in-
struction is the high spivitual tone it glves to the whole learning
gituation., The sights of both the leader and the class are raised
toward the ultimate Christian goals of the imstructiom. Iessons receive
a deeper meaning that carries over into an education for life "ia the

Iord."” GBrdman Frenk made this point,

Experience again proves that where, in the thinking of the catechu-
wen, confirmation instruction becomss velated to the school, the
instruction invariably suffers in more than one respect. If on the
other hand, confirmation inmstruction becomes related to the church
and in the thinking of the catechumen prepares him for pavticipa-
tion in the corporate worship of the church, the tone and level of
that instruction will be definltely spiritual, a matter of comstant

grouwth, and carry its own spiritval appeal down to the very close
of the instruction perioed,ld

15A. W. Martin, Worship in the Sunday School (Nashville: Cokesbury
Press, c.1930), p. 24.

lasrdman Frenk, "Improving Confirmation Instruction,” Lutheran
Educatioa, IXZXV (September, 1949), 123.
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CHAPIER V
WORSHIP AID THE CHILD OF CONFIRMATION ACE
Physical Chavactevigtics

The years of late childhood and early adolescence are the most
popular pericd for confirmation instructicn in the Lutheran Church.

The usual practice 1g a one or two year courge of training. The chii-
dren enter the class when they have reached the seventh or eighth grade
in elementary school, and their confirmation studies comtinue until the
time of their graduation., At this time they receive the rite of con-
firmation, The age-span of catechumens, then,vis roughly from the late
eleventh to the early fourteenth years.

Children in this age bracket have normally reached a leveling-off
in physical growih, a period of relatively slower development which ex-
tends from about the nianth year until the beginning of adolescence.l
The well known Gesell studies have shown that at ten years the child
almost seems ¢o be a caﬁpleted product after the second wmajor growth
period from the sixth to the tenth years. Gradually in the eleventh
year a new stage of development begims as childhood gives way to
adolescence.?

- Although these pre-adolescent years are relatively umtroubled

mentally and spiritually, the child is chavacterized by physical

M. Reu, Catechetics (3rd edition; Chicago: Wartburg Publishing
House, 1931), p. 254.

2prnold Gesell, Francis Ilg and louise Ames, Youth: The Years fr
Ten to Sixteen (New York: Harper & Brothers, c.1956), pp. 66, 68.
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restlessness. He has tremendous and continuous enecrgy. He wants to be

doing things. When he is forced to sit still for long pericds he ex-

presees his annoyance by wiggling and squirming in bhis seat.?

mnake

For some of the children, chiefly among the girls, puberty will

an appearvance toward the middle or end of this age period. With

suberty comae the great physical developments, growth, external sex
I3 +f g P

characteristics, voice changing, and the like, as the child--now no

ionger a child-~becomes an adolesceant,

£rom

this

Lo

Mental Development

Reu has given detalled study to the mental development of the child
the educational viewpoiat, and much of his work is appropriate im
connectlon with worship and training in worship. He said:

As regavds the mental life of the children, the absorptiom of things
and concepis appreaching them from without still occuples the fore-
ground. However, now the goul is not only capable of much more co-
plous abeorption, but also of a more thorough and asccurate examina-
tlon of the things absorbed--a step of progress which, in turn, re-
sults in a great improvement of the intuiticn., The organs of sense

have not only become more delicate and discriminating, but the mental

possessions acquired also prove an efficient key to the apprehension
of the new and its coordination with the old. The multitude of the
imprescions and concepts of which the soul at this time is capable,
provided they are presented with concrete vividness, is astounding.
Even more surprising, perhaps, is the ability to retaim them.®

The child's thinking activity increases greatly during this period.

He ie learning how to think along conatructive and logical limes, and he

is able to fashion concepts.

The thinking activity is marked by decided progress during these
years. In the same measure in which the child becomes able to

3bid., p. 68.

4Reu, op. cit., p. 255.
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observe the objects of the external world with greater accuracy,

and to distingulsh the essential from the unessential and acciden-

tal, he learns to coordinate the essential warks and to form con-

ceptions, to affirm judgements, and to draw conclusions.

The development of feelings and the ability to appreciate justice
and beauty continue at a vapid pace through these years.

there is a strengthening in these years of the intellectuzl feel-

ings. The esthetic feelinge, too, under proper guidance, awake

at this time. The ethical emotions assume more definite forms;

whenever the development has been normal, conscience now enters

as a strong {actor although sug%eatiou and the example of adults

are as yet still more powerful. '

These years see the begloning of the great social urge, Increasing-
ly groups and scciety play a significant role in the child®s 1ife. It
is at this age of confirmation ingtruction that the "herd-instinct” takes
meaning. The peer-group becomes all-important until the latter years
of adolescence. The Cesell stwdies describe it in a year by vear account:
At eleven the child likes to be with his family;7 at twelve the group
eituation becomes quite important and the child enjoys group participa-

8

tion;” at thirteen he glories in his peer-group.?

As the child enters adolescence most of these mental factors take

on additional meaning.
Spiritual Development and Worship

“A child's idea of God is comstantly changing, expanding,

S1bid., pp. 256-257.
63bid., p. 257.

TGesell, op. cit., p. 69.
Sibid., p. 131,

9;221., p. 144,
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developing. « . 70 The chriscian educator should understand that out-
side the element of faith planted by the Holy Spirit in Baptism a child's
conception of God is entirely limited by what he is able to comprehend.
He must be viewed as morally and spiritually immature from the adult way
of thinking.

Tae faith of the catechumen, on the other haend, is clear and un-
troubled, While his complete conception of God may be limited, 1f he
has had proper religious instruction he will have a confidence in Cod's
love and in Jesus Christ that would put many adults to shame. The werk
of God's Spirit in connection with the teaching of His Word dare never
be minimized. As Reu pointed out,

God, especially by boys, is felt as Iaw and Power; but He can be

experienced also as Holy Love, especially by the baptized child,

8o that he does not only view God with awe but surrenders to Him

with all the power of his youthful emotions.ll

The child of this age is not troubled with doubts and problems as
occagionally his adolescent brothers and parents may be troubled., How-
ever, as the catechumen reaches the early stages of adolescence the
picture begins to get cloudy. His basic question is no longer "What?"
but "Why?" As Lumb wrote,

The characteristic question of the adolescent, the 14 and 15 plus,

is "Why?" Everything that touches his life intimately is under

review, During the years of infancy and early childhood ke accept~
ed the authority of parents and teachers, and at 11 plus and for

a few years afterwards (unless he was precocious) he accepted the

group-answer. Now he wants to "know for himself." Can the answers

that have been given be harmonized with what he sees im the world
around him, what he reads in books and newspapers and hears on the

19george Herbert Betts and Mardom O. Hawthorme, Method in Teaching
Religion (New York: Abingdon Press, c.1925), p. &49.

Ugeu, op. cit., p. 257.
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wireless, what his friends say, and above all with his own as yet
unanalysed intuitione?l2

The adolescent becomes increasingly aware of his own person. Per-
conality is a large topic of conversation., He comes to realize comn-
flicts and problems within himself, not the least of which is sin and
his own shortcoming. He is idealistic and holds great hopes for his
own future contribution to scciety. He loves beauty. He admires truth
and reality, but despises sham and pretemse. All about him he sees a
world that seems to demy every truth and value he has been taught in
childhood and the ideals he himself has come to maintain,

Bxperience in worshilp can be very beneficial to such catechumens.
For the pre-adolescent it will help to enlarge his idea of Ged. It will
give him the living reality of commmion with his God. Worship will
help the adolescent find an anchor in the troubled and turbulemt process
of veaching maturity. Even from the Christless viewpoint of determimistic
psychology this is important, for Paul Landis wrote, "God in a stable re-
ligious system is the one fixed point in the individual’s universe about
vhich he may build confidently and with assurance,”!3 The worship ex~
perience will enable him to bring his conflicts and doubts into the

presence of God in the intimacy of prayer.
| learning to worship effectively, therefore, is of vital importance
for the children in the confirmation class. GCeorge H. Betts and Marion

0. Hawthornme have this to say im Method in Teaching Religion:

Iater childhood and youth, though lacking the credulity of early

125, Reginald Iumb, The Education of Souls (lLondon: The Faith
Press, LID,, 1952), p. 120.

13paul 1. landis, Adolescence and Youth (2nd editiom; New York:
YMcGraw~-Hill, c.1952), p. 174.
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or middlie childhood, is characterized by a driving search for
truth, for new ideas, for new experience. Religion for this group
must be on & concrete plain. Cod to them must be made intensely
real. For the adolescent, worship must be personal, and effectual
in meeting daily needs, in solving life problems., Training in wore
ship during these unfolding years makes possible an intelligent and
increasingly satisfying experience of God in the life, and a grow-
ing sense of sprivitual values.lé

Furthermore, education in worship can be carried on quite success-
fully with children of this age. They are naturally enthusiastic and
gladly accept the challenge of a new experience. They are at a stage
of real religlous concern.ls They are active, imaginative, and creative.
They will velcome the opportunity to learn what worship is all about,

I£ the nature and purpose of their confirmation instruction has been
made clear to them, they will want to become full participants in the
corporate worship of the congregatiom.

in addition, as Reu mentioned, these are/years of acquiring habits,
and the Church should do its best to give them good habits instead of
the poor habits they will pick up if they arve left to their own devices.

Veneration for age, respect for the powers that be, obedience,
conciliatoriness and self-control, sympathy with others, helpful-
nees, self-denial, devotion, sacrifice, comsecration before the
eyes of the ommigcient and ommipresent Ope, prayer to the great
heavenly Friend, all these attitudes must become fixed matters of
habit, now more than ever -they were before. The practice of church
attendance must now begin. Salutary even before this age, there
are particular reasons why it should now become habitual. wWhile
the children ave not likely to understand the sermom as a whole,
they will understand sections of it. To this factor must be added
the sight of the congregation at worship, the solemn liturgy, the
power of song, and the impressions gained from the pictures that
may belong to the equipment of the church--all this can not but
permanently affect the soul.l®

Lipetes, op. cit., p. 4S1.
15gesell, op. cit., pp. 131, 137.
15Reu, op. cit., p. 261.
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Thie is an excellent age in which to inmstruct children in the mean-
ing and use of the liturgy. Murray stated,
They [ghildreé] are vitualistic in play as in other activities,
and like things done not only in order but in the sawme ovder. That

which appears to the adult to be mere formalism is often to chil-
dren full of suggestiveness,l?

Not only are children ritualiste by nature, but they will accept

the Iiturgy and liturgical arts without prejudice. As Buszin said:

While it is often very difficult to remove anti~-liturgical preju-
dices and misgivings from adults and to teach them to think aad

to function liturgically, it is varely difficult to give liturgical
instruction to the youth of the church. Children and young people
have more open minds and hearts than do adults.

YWyictor A, Murray, Education into Religion (New York: Harper &
Brothers, 1953), p. 207.

lawalter B, Buszin, "Teaching Worship and Iiturgics in Our Schools 2
Lutheran Education, LIXXIX (September, 1953), 71.
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CHAPTER VI
EDUCATION IN MEANINCEFUL WCORSHIP
Meaningful Worship

Paulgen has suggested two basic veasons for lack of interest im
worship: Incapacicy for worship on the part of worshippers and the
failure of the worshilp itself to satisfy spiritual hunger. The sclu-
tion o these problems is education.t

For this fivst section of chapter six Paulsen's second reasom is
the subject under consideratiom. Sperry told an anecdote that illus-
trates the problem of meaningless worship:

HoLfding, in one of his books, telis of a Danish Protestant church

in which the worshipers, passing down the aigle, always turned and

bowed towards 2 blank white opace om the side wall, No valid zea-
son for this practice could be given, save that it was the custom
of the local church-goers to bew in that directican. o other and
better reason was forthcoming until a thorough restoration of the
interior of the fabric discovered beneath the whitewash on the
walls a pre-Reformation mural painting of the Virgin Mary. The

Catheolic custom of obeisance to the Virgim had survived three

hundred years of obliterating Protestant whitewash.

That this liturgical custom of the Danish congregation was meaning-
lecse is casily seen in thie, that 1f the people had buown the meaning
they as Protestants would certainly have put an end ¢o the custom. The
point is simply that meaningful worship first of all must have signifi-

cant liturgles and practices. Sperry set down a scund principle when

Yizrvin G. Paulsen, The Church School and Wership (iashville:
Abingdon Press, c.1940), p. 105.

2wi.llard L. Sperry, Reality in Worship (Mew York: DIMacmillam
Company, c.1928), p. 48.
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he said,

It may be lald down as @ sound canon for the ordering and conduct

of public worship that the service should give to the worshiper a

strong impression of truthfulness and sincerity in its total trans-

action. WMo ingenuitcy of factitious interest which may be arcused
can do permanent and equivalent duty for this basic intimation of
veality. 7o say that the natural men cannot discern spiritual
things may be the ultimate wisdom. But it is the last resort, to
be involkted only when we are sure that everything we do and say in
church represents our devot%on to truth and is the best we cam do
to open the way to reality.~

A rather typical example of the abuse of reality in worship is the
Sunday school “opening exercise.” Even in Lutheran cizcles these ex~
ercises arve often "dull, monotonous, unprepared, and conducted without
much thought of their educational value or even their religilous sig-~
nificance."?® Almost every writer on Sunday schools and Sunday school
worship brings the same charge in one form or anocther.

Here, however, the concerm is for the confirmation class and train-
ing in the Lutheran Liturgy. The Liturgy is full of meaning, both in
its logical sequence and in its individual parts. ILiturgical arts and
symbols all have a vich inspivational value, provided that their mean-
ing is known and applied by the worshipper. All these, however, depart
from reality when the worshipper is unaware of their significamce. For
the child or adult who cannot see the meaning the result is exactly
identical to the obeisance toward a blank wall. Thoughtless repetition
of the Lord's Prayer, mere formality in the Liturgy aund prayers, “going

through the motions" in any way makes worship a sham. And sham worship

31bid., p. 206.

aRnlph D. Heim, Leading g Sunday Church School (Philadelphia:
Muhlenberg Press, ¢.1950), p. 215,
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said Gerrit Verkuyl, is fatal.”
The first goal of education in worship, therefore, is to make

worship meaningful.
Training the Worshipper

Paulsen's firat reason for lack of interest, the worshippers'® in-
ability to worship, pointe to the second area of education, namely,
that of conditicaing the worshipper. L. David Hiller, writing in the

Unlted Intheran Church periodical, Pavish School, pointed to this need:

Some adults who have attended the Lutheran Church week after week
gince they weve children ave unable to enter effectively into the
liturgical worship of the Luthewan Church. Their minds wander.
ey lose track of what the pastor is saying. Often they are
tempted to stay at home,

Generally these habits began when they were children, Although
thelr parents comscientiously took them to church every Sunday,
the children recelved no guidauce or explanation of the Service.
They needed an interpretation to carry the experience to fulfill-
ment., Since it wasn't provided, their wotshép was haundicapped for
many years, and bad habits merely increased.

The Tatheranm Liturgy itself is a reason for this need., It is
couched in language which is antiquated and obselete im all except
churchiy usage. Its thought patterme are far removed from the average
worghipper. Its lLatin and Greek nomenclature is certainly out of reach
for most and mowe than likely a cause of disturbance to the non-Lutheran
vigitor or thoughtful child., The greatest difficulty comes with the
continued use of things that have no meaning--again like gbeisance to

the whitewashed wall. The people become set in their ways of unreality.

Sgerrit Verkuyl, Enrichigg feen-age Worship (Chicago: Moody Press,
c.1950), p. 11.

6y,. David Miller, "Prepare Children for Liturgical Worship,” Parish
School, XXHVIIX (April, 1958), 17.




As Steinberg wrote,

The Christian church year and the Morning and Communion services
receive wide usage in the Missouri Synod, Usability does not, how-
ever, necessarily imply intelligibilicy. . . . for the church o
develop a liturgy is one thing;_for the congregation to participate
intelligently is quite another,

The blame does not lie entirely upon a difficulec lituzgy, however.

As Klaugler suggested, comparing the current situation with earlier

periods im church history,

Today some cf that early church excitement of danger and the Refor-
mation enthusiasm for worshiping in a group seems to have faded

into a halfhearted performance on the part of a group of people who
regard attending church as a dismal chore. Who is te blame? Some
critics point to the clergy who have forgotten the essential reason
for worship; other critics complain that cholrs, organists, and even
a return to the elaborate liturgical practices ¢f another era have
turned the congregation Into an audience. Perhaps no one is gpecif-
ically to blame. Perhaps the hidden discase of spectatoritis has
subtly infected clergy and people alike; for this is an age when
pecple sit back impatiently waiting to be amused, enlightened, de-
presged, excited, or enthrallied.

The truth 1s Christians must realize once more that they are not
merely an audlence in the church. They do assemble om Sunday
morning not to hear of the world nor what the choirmaster has
managed to concoct for their edification, but the Gospel of Jesus
Christ., Born of God, they want to hear His Word and worship Hiwm
Who, though unseen, ie nevertheless present and waiting for the
confessions, the praise, and the prayers of His childrem. Thus
every hymn that is sung, every prayer, spoken or umspoken, every
Scripture lesson, and every sermon keeps in mind the centrality
of God,"

What Klausler implied is training--that the worshipper must be con=
“ - g
ditioned to the whole process of worship. As Buszin said, he may have

"amassed a wealth of religious knowledge and yet be unable to worship."g

7Alan Steinberg, "The Church Year and the Parish School," lutheran
Bducation, IXL (November, 1954), 105.

SAlfred P. Klausler, Christ and Your Job (St. Louis: Concordia
Publishing House, ¢.1956), pp. 95-96.

%alter B. Buszin, "Teaching Worship and Liturgics in Our Schools,"
Lucheran Education, LXXXIX (September, 1953), 69,
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Brdman Frenk in anm article on confirmatiom instruction described
the tremeadous loss to the church of the newly confirmed:

The loss of catechumens from the roster of the church within a

year of confirmation is staggering. In some congregationggas

many as 50 per cent of a class may be lost in five yeavs.

He suggested improvements for the instruction to offset this loss,
and among these .improvements he included education in wovship.

Jut the manner of public worship wmust be learned, eepecilally im the

formal, historic, and liturgical Lutheran Church with its zich

vitualistic hevitage. The orders of service must be imnterpreted.

Anvl elnce most of our congregations in theip extrems individualism

and denocratic frecdom wmsi have their own wafs of doing things,

these ways must be taught to the catechumen, &

Obviously, then, the second task of Christiam educatien in this re-

gard is to imstruct worshippers ia the neaniang of worship and the Liturgy

and to train them in the art of worship,
Planning an HBducational Program in iowship

A program of education in worship for the confirmation class would
geem to be the solution. This is not to deay the validity nor the ef-
fectivenese of training in worship at elther earlier or later stages in
pavish education. An overall program for people of cvery age is not
only advisable but necessary. The complete program should begin with
worshlp and worship training in the home and then together with the
family in the congregation's corporate worship., The Sunday school--from
the nursery to the Bible class for adults--ghould provide for imstruction
and experience in worship. Organizations may well include such training..

Few Sundays should pass without some explanation of the propers amd their

L0Erdman Fremk, “Confirmation Instruction,” lutheran Educatiom,
LXLILIT (Wovember, 1957), 1l12.

lizpid., p. 117.
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velation to a central theme for the service. Occasionally an entire
gervice may be devoted to instruction in the Liturgy.

Here the concern with thic program of education in worship is oaly
in its association with one particular phase of parish education, the
confirmation class. OSuch a program ls especially appropriate for con-
firmatlon instruction, since it is bound so closely to the total ob~-
jectives of that instruction. However, a difficulty lies in gsecuring
materials directed specifically to such a program on the confirmation
level., uhile writers on confirmation speak of the need and value of
training in worship and e feow may suggest the liturgical material to
be used in such training, noune have taken the trouble to attewpt an
actual program of imstruction.

Sunday school educators have shown an interest in this phase of
education in worship, and many have devoted sections or chapters or even

whole books to the subject. Ralph D. Heim, a Lutheran, in his Leading

a Sunday Church Scheol wrote concerning worship activities that always,
“they are to be properly related to one ancther and te study and imn-
struction so as to provide a unified program which, further, is in-
tegrated with the total work of the church.”l? [ie suggested that such
a program should begin with a planning session to coansider the whole
eituation in the congregation in zegard to purpose and practice. In
this planning, he said,
the Church School pecple should represent the educational ideal of
growth through, in, and for worship. OQut of the planning should
come a clear-cut understanding of the mutual relationships and
special emphases of the common congregational services and all

other services of worship, especially those in the educational
agencies.

lzﬂeim. Cp. E.!'_E" Pe 214,
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A total program would provide for a vaviety of satisfying worship
experiences to neet the needs of every member and result in the

three types of growth mentioned above., The Church School leaders,
doubtless, would be made wespongible for a stress on variety of

worship, worship of the more informal type, worship adapted to the
immediate circumstances of the pupils, worship graded to the _
variousla"ea, and worship plamned and conducted by the pupils them- i
selves, 4 '

Trwin Paulsen poiuted out that the church school muet provide not
only experiences in worship but a definite "program of training in wor-
ship” which would ultimately relate boys and girls to the practice of
covporate worship with the congregation.

To vear a generation so schooled is dependent on a curriculum of

woEship in the church school, a curriculum that makes conscious

and systematic provision for experiences of worship, traiulng in
worship and the relatiug of the boy_ and girl at a given age to the
common worship of the church. . . L5

‘The function of this curriculum of worship would be as follows:

1. 7o asaist in developing awarenegs of the exilgtence of God as
an objective reality and to begin te do it with the little
child,

2. 7o develop those inmer drvives eand compulsions which cend us
out ko live in the daily round of experience in home, school,
leisure and the world of work, the Christian attitudes and
principles taught in the classroom.

3. 7o make provision for the element of decision, commitment,
even conversion when that is the basic need.

4. To help persons appropriate spiritual resources for living.

5. To prepare the young ultimately to take their place as per-
. manent and as worshipping members of the adulg consreggtlon.ls

This training in worship would include, as Paulsen saw it, the

neaning and function of worship--what happens in worship, why things ave

L3ghid,, pp. 215-216.
Yipauleen, op. cit., p. 11,
151pid., pp. 28-36.
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done in certain ways. There would be imstruction in prayer, the neces-
sary background of all worship. The training would also include.the
weaning of reverence.l6

Smart, in his section on training in worship, spoke of an overall
program of educatlon for everyons, The worship ia the church school,
he said, is to be taken as seriously as the worship of the adulte in
the common service.l?

In setting up aims for such education in worship Betts and
Hawthorne wrote:

The aim for training childhood and youth in worship is so to moti=

vate worship that the experience may be characterized by such

feelings and attitudes as will enrich and clarify the worshiper's

consciougness of God, and vitalize his comscicusness of social

relationships, threugh releasing to him an unfalling source of

gpiritual dynawic,

Training in worship should establish the individual in such vital

and personal relationghip with God that he may be made increasingly

congcious of the respomsibilities which that relationahip entails

and be made incteasingly able to discharge it 13

R. C. Rein wrote in his article "Worship in the Sunday School" for

Tatheran Educaticn:

Such worship training implies cultivating in our pupils a deep
appreciation of, and a love for, the musical hevitage of the
Church, its hymns, its liturgy, and ite prayers. . . .

it also implies an attitude of reverence for holy things. . . .
An additional element of worship training is that of training the

pupils in a personal prayer life and in the practice of personal
and family worship ia the home.

161bid., pp. 101-102.

17 jemes D. Smart, The Teaching Ministry of the Church (Philadelphia:
The Westminster Press, c.1954), pp. 120-121,
queorse Herbert Betts and Marion 0. Hawthorme, Method in Teaching
Religion (New York: Abingdon Press, ¢.1925), p. &51.
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We suggest: A. That the Sunday school curriculum offer one or more
units each year dealing with subjects on worship instruction and
training, e.g., the liturgy of the Caurchj the churech year; private
and public worship; church symbolism; Christian hymns; revereuce for
holy things; Christian fellowship; the Christian sermon, etc,

B, That guidelines for teachers be developed, « « « 9

In recent years Lutheran Education has published articles about

worship training and devotioms in the Christian day school. These
articles occasionally have something that applies to the program for the
confirmation class. TFor ezample, this 1ist of obiectives by Velma
Schmidt and L, G. Bickel is helpful:

1. To create a worshipful attitude in the child,

2, To promote in the child a realization of the inportance of
beginning the day with God.

Je To train the child to utilize devotions in actual life situa—
tions,

4o To appreciate the opportuaity for worshipping God with othera.
5. To make every devotion meaningful to each child 290

in planning a program of education in worship for the confirmation
class, therefore, many things are involved. 'Firs; ig the matter of
setting goals or objectives. Secondly, & curriculum must be devised
through which the objectives will be reached., Finally, there is the
operation of the program=--how it will function and the methods to be

employed,

%, ¢. Rein, "Worship in the Sunday School,” Lntheran BEducation,
LXXKIV (May, 1949), 521.

204 1ma Schuoidt and L. G, Bickel, "Devotions for Christian Day
Schools, Lutheran School Jourmal, IXXIX (January, 1944), 204.
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Setting the Objectives

Two rather obvious objectives have been comsidered carlier in the
chapter in their rvelatlon to the need for education in worsghip~-mean-
ingful worship and conditioned worshippers. These may be combined iuto
a single statement for the fivet goal: that worship in gemeval, the
Iutheran Liturgy, lituergical erts, and liturgical praciices are made
meaningful to the catechumen through instruction.

The second objective ls closely tied to the first: that the cate=-
chumen through training and practice is able to participate fully and
intelligently in the corporate worship of his church.

The third lies in the area of the catechumen's experience in cor-
porate worship: that he has come to lmow the value of corporate wor-
ship in his own life and finde joy im it.

The fourth objective: tchat the catechumen has developed a sense
of reverence and respect for the sanctuary awd for holy things.

The £ifth: that the catechumen kaows and feels the relationship

between his training in worship and the life he will lead im his church.




CHAPTER VII

CIRRICULIM-~PRINCIPLES OF WORSHIP

Building a Curriculum

The curziculum 4s bullt on the basis of objectives and needs. In

this program therefore, a curriculum is desired that will make worship

and the Liturgy meaningful to the confirmation class. It should allow
for experience and practice in the liturgical forws themselves, and in

ouch @ way that it will interest the children and gilve them joy in doing
it. The curriculum should alm at teaching reverence befere God's altar
and should foster the fecling that this training is for life in the cor-

porate worghip of the Church.

Such a curriculum will include, first of all, a study of Christian
worship itself-~what it is and how 1t functions. These principles of
worship will be taught with the worshipper in mind and the part he is

¢ play. Secondly, the curriculum will provide imstruction in the forms
used in corporate worship--the Iutheran Liturgy. The children will study
Christian symbols, thirdly, and all the liturgical arts used to enrich
the devotional 1ife. And finally, the curriculum will include all the
other apsects of learning which have a bearing upoa what is taught.

Since there is virtually nothing written for the curriculum in the
confirmation class, the process of building will be largely ome of se-
lecting and adapting materials from other sources. These materials are
to be found in general works on worship, studies of the Lutheran thursy.a,
and various articles and books about worship training in the Sunday
school and Christian day schoel.
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In this chapter the principles of worship will be the subject under
consideration. The Liturgy end other curricular matters will receive

treatment in the fellowing chapters.
Understanding Worship Itself

Worghilp itself is difficult to definme, since it is so deeply in-
volved with the inner man and his zelation to Cod, Some writers have
attempted a definition in terms of man's vesponse to the almighty God.
Rlausler, for example, said, “ihe idea back of worship ie response, the
response which man makes to Cod. This response may take a variety of
forms~~from the simple worship of 2 small ﬁisaion church to the surging
dynamism of a great Christian congregation, singing praise on Eaater
morning.”l Andrew Blaclwood, the weli-kuown Protestant writer on homi-
letics and practical theolopy, spoke of worshlp as a fine avt which is
essentially "man's response to God's revelation of Htﬁseif."z Agaia, in
the classic statement of Evelyn Underhill, "Wowehip, in all its grades
and kinds, is the response of the creature to the Etermal, . , ." For,
she continued,

worchip is an acknowledgment of Transcendance; that is to say, of

a Reality independent of the worshipper, which is always more or

less coloured by mystery, and which is there f£irst.~”

Paulgen called worship "first of all, a personal experience iato

vhich God enters and which enriches life in some fashion.,” Concerning

laifred P. Rlausler, Christ and Your Job (St. iouis: Concordia
Publighing House, ¢.1956), p. 9G.
2pndrew W. Blackwood, The Fine

t of Public Worship (Hashville:
Cokesbury Press, c¢.1939), p. . 164

Pty

3Evelyn Underhill, Worship (Torchbook edition; Mew York: Harper &
Brothers, 1957), p. 3.
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these experiences he wrote:
1. They are inner experiences for each person concerned.

2. In each there is an external point of referemce, God, or at
least the sensing of spivitual reality.

3. Life is modified as a result, sometimes radically, sometines !
imperceptibly %

Zdna Crandall gave her definition gs contact and commmion with
God, and said the purpose of worship programs for children is to bring
the group into a realization of Cod's prescace and a sense of being in
touch with Him.”

Others have sought definicions in terms of worghip's function.
A, W, Mavrtin, following a thought of Zrother ILewrence,; spoke of it as
the "practise of the presence of God."® Edna Baker in her book on wor-
ship for 1little children sald worship is "both the passive coantemplation
in which the self meets and recognizes Cod . , . and it is the active
response of the individual to the conscicusness of the presence of God .7

Perhaps the best ocutlook on definition is that of Carl Halter who
said,

Finally, it cannot be defimed; it can ounly be experienced and,

perhaps, described. If, however, we seek to penetrate to the es-

sence of true worship, we shall probably arrive at some syathesis
such as this, from vhichever divergent viewpoint we may begia:

%rwin G. Paulsen, She Church School and Worship (Hashville:
Abingdon Press, ¢.1940), p. 17.

SEdna M. Crendall, A Curriculum of Worship for the Junior Church
School (New York: The Century Co., c.1925), pp. 3, 10.

6a, w. Martin, Horship in the Sunday School (Washville: Cokesbury
Press, ¢.1930), p. 20.

"Bdna Dean Baker, The Worship of the Little Child (Nashville:
Cokegbury Press, 1927), p. 13.
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Worship is joyful concerm with €od through Christ,®
As Halter pointed out, worship is above definition, AlL the attewpts
at definition quoted sbove ave really descriptions. Response, comaumion,
contact, expericnce, and contemplation--each in its own way describes
what transpives in wovrship, and together they give a rather complete
picture of the process. It is best to leave it at that, remembering, as

Halter sald, that,

Worship has been euperienced in many ways, and all these ways can
be and are useful in illuminating the subject. ¥The very multiplic-
ity of expeviences reveals the essential subjectivity of worship.
Hot all men can and do worship God in the same manner. . « « He-
cause of the great variety of expeviences possible, worship ie not
subject to pat definition, or close and exact analysis. Worship

iz a growing, emerging force, mot an accomplished and codified
wethod safely embalmad in rules.”

ihe Focus of Worship

The focys of Christian wovship lies correctly in two places--on
God first of all and then on man, What has beea called "objective
worship” or the objective agpect of worship is essentially this, that
God is present as an objective fact. This involves the vivile christian
doctrine that God IS, the all-powerful I AM THAT I AM. He is the ulti-
mate goal of worship. As Reed wrote:
The Chvistian believes in a reality which includes the spiritual,
He believes in a great objective Reality, a Wholly Other apart from
himself, a divine Being who in Jesus Christ has revealed Himself
as the eternal God and Fathexr of mankind,
Faith presupposes revelation. Xt is not mere aspiration, pious

wish, or beautiful ideal. It rests upon something objective.
Christianity is essentially a revealed veligion, Faith is am

Scarl Malter, Ihe Practice of Sacred Music (St. Louls: Concordia
Publishing House, ¢.1955), p. 2.

91bid.
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adventure, but an adventure with map in hand, compass in heart,

and a Voice to guide, Cod lives and loves and speaks first of

all., Because He is, we arve; because He first loved us, we love

Him; because He has spoiken, we believe.t

Subjective worship, on the other hand, i3 focused on man, his sin
and need, and the wall-being he feels as a vedeemzd child of Ged. While
thils is necessary in worship, it presenﬁs an ever-pregent danger. 4n
over~emphasis upon man may lead to feeling-worship, syrupy and sticky
with sentiment. Then God will no longer be the cbject of man's response,
but instead worship will become man's emotional vesponse to his own
spiritual feeling. Such an over-emphasis may lead to a neglect of the
objective truths that arve the only source of man's subjective juséifica-
tiom. -

therefore, as Blaclkwood suggested, a Ealauce ig needed with o%jec~
tive worship prevailimg. Gods chavacter must be the determining factor.ll
Klausler said, ”Noréhip must help ws see'Jeéus, must help vs grow in Him,
and must kait us together in Chrise,n12 Klauéler algo wrote inm another
place that worship must involve a very persomal and subjective response
to the objective reality of God. Offering advice to the man whe has
difficulties entering honest worship he said:

Forget for a moment the congregation, those hundreds of others

gathered for the same ostensible purpose. Forget the intonations

and inflectlons of the clergyman in the chancel. Forget the hack-

ing and coughing of the congregation. Think first of the personal
relationship to God.

10zuther D. Reed, The Lutheran Liturgy (Philadelphia: Muhlenberg
Press, ¢.1947), p. 5.

llnlackwood.‘gg. cit., pp. 19-20,

1251¢red P, Klauélét, Growth in Worship (St. Louis: Concordia
Publishing House, ¢.1956), p. &.
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Once submezrged in such an attitude, inevitably there comes the
moment when the worshiper is aware that others alse are doing
exactly as he is, that these others also feel their unmworthiness,
and are awvaiting the announcement of grace.

As the worshiper joins the congregation in the chanting of the ve=
cponses, ia the glorious hymns, and ian the revereat silence of the
prayers, he will find a strength eatering his being which coumss
from the knowledge of peace with God. 413

Sacramental and Sacrificial Aspects

Describing the nature of worship Underhill named ritual, symbol,
sacrifice, and sacrament as the four chief eloments. * The first two,
vitual and sywbol, will be considered in later chaptere on curriculum.
Sacrament and sacrifice in theivr velation to the Christlan cultus are
to be treated in this gection. Defining these two elements Paul Z.
Strodach has written:

In chis worship two things stand out:--what God gives to us; what

we give to Him. Iet us wot forget that glving means receiving.

Other holy consequences ave bound to follow, but all true worship

is nothing more and nothing less than just these two elements,

Jahsmann commented on these two elements as they ave found in

Lucheran worship in particular. He said that worship is

esgentially communion with Cod, in which Cod either comes to man
with His Spirit or man approaches Cod with his spizik.

God's Spirit comes to man only through the means of grace, the
Word of God and the Sacraments, particularly through the Gospel
in both., Man's spirit cem approach God through meditation,
thoughts of adorationr, praysr, soage of praise, and offerings of
gifte, the greatest gift being onme's whole self, 15

Lgz1auvsler, Christ and Your Job, pp. 97-98.

l4payy 2. Strodach, A. Manuai on Worship (revised edition;
Philadelphia: Muhlemberg Press, c.1946), p. xxix.

15a11an Harte Jahsmanu, “The Foundations of lLutheran EBducation,”

unpublished Doctor's Thesis (St. Louis University, St. Louis, 1956),
PP. 260-261.
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The sacramental aspecte of worshlp, then, are those through which
God comas to man. Particularly they are the elements of worehip which
emphasize what Cod has done and ig dolng for man. They show what CGod
gives to man. Sacramental elements in worship often employ symbolic
wethods, said Underhill, but with this digtinction:

A gymbol is a signiflcant iwage, which helps the worshippiang soul

to apprehend spivitual reality. A sacrament is a significant deed,

a particular uvse of temporal things, which gives to them the value

of eternal things and thus incorporates and conveys spiritual

reality. Hence sacraments involve an incarnational philoseophy; a

belief that the Supernmatural draws near to man in and through the

natural,

Pavther aloug she continued,

Generally speaking, however, it is true to say that from the peint

of view of cultus, oymbols represent and suggest, wnilst sacraments

work, Gffective action is essential to them; and thies action is

from God to man, not from man to God. « « .

A valid sacrament, therefore, always leaves the situation different

from what it was before. By means of the natural needs and actions

of men, it effects a communication of the Wholly Other, over

against men. . . 10

Sacrificial elements in worship are those in which man offers some-
thing to God. Man cannot be passive in communion with Cod. In a serv-
ice of worship man is active. He has a definite part in the transaction.
This participation of man--his response of adoration, confession, and
thanksgiving--is well summed up in the word “sacrifice.” This thought
is expressed in the ILutheran Confessions when they distinguish “Sacra-~
ment" from “sacrifice.”

A Sacrament is a ceremony or work in which Cod presents to us that

which the promise annexed to the ceremony offers; as, Baptism is

a work, not which we offer to God, but in which Cod baptizes us . . .

and God here offers and presents the rvemlssion of sims, etc., ac-

cording to the promise. . . « A sacrifice, on the contrary, is a
ceremony or work which we render God in order to afford Him honor.

10gnderhill, 2p. cit., pp. 42-43,
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Moreover, the proximate specles of sacrifice are two, and there are
no more, One is the propitiatory sacrifice, i.e., a work which
makes satisfaction for guilt and punishment, i.e., one that recon-
clles Cod, or appeases God's wrath, or which merits the remission
of sins for others. The other species 1s the euchavistic sacrifice,
which does not merit the remission of sins or reconclliation, but

is rendered by those who have been reconciled, iu order that we

may give thanks or retura gratitude for the remission of sins that
has been weceived, or for other benafits receilved.

L] L] . L] - - L] L L] L] L] L] L L] L ] L L ] . L L . * L 2 . L] L] . L ] L ] . v - - Ll

But in fact there has been only one propiciatory sacrifice in the
worid, namely, the death of Chrisc. . . .

How tChe rest are eucharistic sacrifices, which are called sacrifices
of praise , . . namely, the preaching of the Cospel, faith, prayer,
thanksgiving, confession, the afflictlons of saints, yea, all good
works of saints, These sacrifices are not satisfactions for those

making them, or applicable on behalf of others, so as tc merit for
t!equ, ex opere operato, the remission of sines or reconciliation.
Fox Lbcy arve wade by those who have been reconciled.l?

Prayer«~The Basic Form

The simplest and fundamental form of worship in the sacrificial
sense of response is prayer. "Prayer is the Christian child®s vital
breath.”18 It ghould pervade all of life--"without ceasing," as St.
Paul said, Even though the program is primarily designed for the teach-
ing of public worchip, the prayer life of the individual must be given
consideration because it is a vital pazrt 6f life and a prerequisite for
all wvorship. As Constance Garrett has said in her bobk on prayer, "The
greataer part of our prayer life is individual and private. If we de-

pended upon our public worship for our relatiomship with God; we would

17vApology of the Augsburg Confession,” Book of Concord: The Symbols

of the Evangelical Lutheran Chutch (stc. Louis' Concordia Publishing
l'lousa, 1950); PP 117"1181 %

18p1¢a Mae Brb, The Christian Nurture of Children (Scottsdale, Pa.:
Hiezald Press, 19#9), P p. 136.
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be poor indeed. . . ."19
That prayer is basic to all worship is easily seem in this fine

description of farrett:

Prayer is the response of the soul in its longing to be reunited
with Ged., Prayer is being in the Presence of God. However and
whenever the spirit is 1ifted to God to be rekindled by contact
with him, thie is prayer. Prayer is the recognition of the power
of God, and the wealization that we can get power from no other
source. it is recognizing that we have no power withim ourselves
to help ourseclves, knowilng our utter dependence on God for every
good thin§6 Prayer is opening the heart to Ged that he may come
fng s,

She gave such excellent treatment to the spirit of prayer that
it is included here in its entirety. Taking the example of Jesus, she

wrote:

Jesus prayed first of all inm the spirit of humility. Jesus, the
very Word of God made flesh, prayed with humilicy, seceking the
wisdom and strength of God. He did nothing of himself; "The words
that I speak unto you I speak not of myself: but the Father that
dwelleth in me, he doeth the works. My doctrine is not mime, but
his that sent me. For I have not spoken of myself; but the Father
which gent me, he gave me 2 commandment, what I should say.”

This bhumility is the basic spiclt of all true prayer: it keecps
the eyes fized steadfastly upon Ged. Humility keeps us from many
words, high sounding phrasges, and vambiing figures of speech. It
ieeps us from sitting in juwdgment on others in our prayers, from
ingtructing the Lord, from wasting his time and ours on triviali-
ties and half-formed thoughts. Humility brings us as "very young
childrven of the most high Cod" before our lovrd and King, the all-
wiee and all-holy Ruler of the Universe, to be directed and formed
by him, by his grace, as we hold up to him our needs and the needs
of others.

Jesus prayad with complete faith. "Father, I thank thee that thou
has heard me. And I knew that thou hearest me always." He taught
hies disciples, "What things soever ye desire, when ye pray, believe
that ye receive them, and ye shall have them.” "If ye then, being
evil, know how to give good gifts unto your children, how much more

1900natance Garrett, Crowth inm Prayer (3rd printing; New York:
Macwmillan Co., 1951), p. 115.

201pid., p. 4.
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shall your Father which is in heaven give good things to them that
ask him?"

We too can pray in faith, knowing that Cod is more veady te give
than we ave to receive, and that he has all wisdom and all power

in giving. Jesus has taught us to believe that when we pray we
have~--not will have-~that for which we pray, whether it be strength,
or wisdom, or love, or healing, or whatever it be, If it is some-
thing we can pray for in the name of Jesus, we know that we shall
receive, and receive in the way which in the great wisdom and love
of Cod is best.

Jesus prayed with e will wholly surrendered to God. Because he
knew God through complete cbedience and by constantly abiding in
his Presence, he knew that God is all wisdom and love. HNo man,
not even the Son of Man, has the wisdom of God. He sees the end
from the beginning; he knows all the factors. God's wisdom is
composed of complete knowledge and perfect understanding warmed

by everlasting love. He wills nothing but complete good. Because
Jesus knew this experimentally as well as factually, he prayed,
YHot my will, but thine be dome."

Do we really want the will of God rather than our own? Are we

willing to trust ourselves completely unto Cod, willimg to have,

to do, and to be whatsocever God wills, willing to suffer with him

and for him, willing to be made a saint and in his own way? If

80, then we are able to pray in the spirlt of Jesus. If not, we

need yet more teaching in the art of prayer. 1

This isc the spirit of prayer which must be imncluded in the curricu-
lum, Children need instruction in the correct Christian philosophy of
prayer, for their prayer without training is nearly always selfish,
lacking the sense of adoration, thanksgiving, confession, and inter-
cession for others. Quite possibly it may never grow beyond the simple
prayer of childhood. So instruction and practice is needed in the art
of private prayer, its form and function in life.

Secondly, as the fumndamental form for all worship, prayer should
be taught with a view toward understanding the sacrificial response of
corporate worship., The basic concepts of adoratiom, thanksgiving, con-

fession, and supplication are found in both private and corporate prayer.

211b1d0' PP. 10-12-
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When the child has learnmed to follow these four types of prayer in his
ovn devotion, he will be prepared to utllize them as they appear im the

licurgies of common worship.
The Power of Cﬁxporaue Uoruhip

Speaking of the value of corporate prayer, {arrett wrote,

We people, in general, are gregarious. Hone of us lives to him-
self alone., We depend upon one another for the necessitles of this
life, for pleasure, for much of cur inspiration and courage and
for our very thinking. Many people begin their personal relation-
ship with God through public worship and are shy and uncertain
about approaching Ged directly and indilvidually.

If we think of individual prayer as a solo which we offer to Geod,
then public worship le a great symphony in which every persen
plays some instrument, iandividual in tone and operation, yet all
playing the same tunc and offering up to God a great burst of
music of praise and thanksgiving and petition. %he prayer of the
individual is caught up with that of others and the whcle sweeps
up to God in perfect harmony. 22 .

Corporate worship enables the individual tc incorporate his own
devotion with that of the entire Christian fellowsuip. As Strodach
wrote, the Christian does not go to church for the sake of his own
spiritual profit alone but ag an integral part of the congregation.

He worships in the communion of saints.?3 Murray too mentioned this
fellowship experience as & special fruit of worship.

The highest experience of that fellowship is to be found . . . in

worship. And worship is not simply bowing dowm to someone whom

we acknowledge to be higher than ourselves; it is belonging to a

community created by Him and through which He is made known by

name to the world of men., It is, therefore, an activity and is
rightly called "service."24%

223pid., p. 115.

235trodach, op. cit., p. ix,

24v1ctor A, Murray, Education into Religion (New York: Harper &
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In the worship of children and adolescents this force of fellow-
ship is especielly important. At the age of twelve and thirteen the
social urge has already begun, and group worship bullds effectively
upon that social spirit, It fosters solidarity and cooperation and
raises loyalty for Christ end each other.25 Concerning this power

Klausler stated:

Thus wowship, as a force which bullds the sense of group strength,

i8 of high value., It unifies, and it strengthens. It gives the

individual the feeling of being in an army perfectly equipped and

ready to do battle when the time comes. It provides morale or
esprit de corps.

Wowship in a group has a way of melting away the jagged edges

present inm almost every group, of submerging the powerful person-

ality, of welding even the most craggy kind of individual into
the fellowship.d

Heve is the spivit of corporate worship children will understand

and appreclate, and through which they will grow toward full participa-

tion in the liturgical worship of the church. It is the spirit of

person-to~person communication-~~that each individual in the comgregatiom
not only adds his response to the combined response of all, but actually
commnicates one man to the next his faith im and love for God. It is
a third activity in worship which flows in and through the sacrificial

response of man to Cod and the sacramental givimg of God., The congre-

gation, for example, as it speaks its faith and loyalty to Cod in the

Creed also speaks person to person, edifying and uplifting the brother

worshipper. As the pastor reads God's Word or applies it in a sermonm,

he speaks not only from God to the people, but also as the called

25gerrit Verkuyl, Enriching Teen-age Worship (Chicago: DMoody Press,

C. 1950) » PPe 61"62.

26A1fted P. Klausler, Growth in Worship, p. 3.
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spokesman of the people he speaks man Co man.
With such a foundation in the principles of worship, prayer, and
corporate worship the catechumens will be prepared for the Lutheran

Liturgy.




CHAVTER. VILY
CURRICULIM~-~THE LUTHERAN LITURCY
Ritual and Form in Corporate Worship

It should be quite obvious that there must be form and ritual ia
corporate worship, Lf for no other reason than ¢o make group action pos-
gible. Underhill made this clear in speaking of the common characteris-
tics of ritual, symbol, sacrament, and sacrifice.

When we take together the four chief elements of Cultus~-that is to
say, the deliberate activity in which man exprecses his worship--
at once we see that Ritual, Symbol, Sacrament, awd Sacrifice have
certain common characteristics. Filrst, they possess a marked social
quality, They all make it possible for men to do things together.

+ » o namely the agreed symbols, and the esteblished formulas and
rites, which make concerted religicus action and even concervied
religioue emotion poseible, and so create the worshipping group.1

And some pages later she said, comcerning the liturgy in the worship

of the group:

The Christian liturgy--taking this word now im its most geuneral
sense--ig the artistic embodiment of this social yet personmal life,
Here we are not concerned with ite historic origlas, its dectrinal
implications, or the chief forms it has assumed in the couvse of
its development: but simply with its here-and-now existence, value,
and meaning as the ordered framework of the Chuvch's corporate wor-
ship, the classic medium by which the ceaseless adoring action of
the Bride of Christ iz given visible and audible ezpression,2

Ritual and form played am important part in corpovate worship from
the beginning of the Church. St. Paul gave liturgicel advice to the

Corinthian congregation where disorganization was the order of worship--

1Eve1yn Underhill, Worship (Torchbook edition; New York: Hharper &
Brothers, 1957), p. 22.

21bid., p. 85.
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individuals apeaking in tongues, prophesying, and preaching at will.

How is it then, brethrem? When ye come together, every ome of you

hath a psalm, hath a doctrine, hath a tongue, hath a revelaticn,

hath an interpretation. Iest all things be done unto edifying.

if any man speal in an unknown tongue, let it be by two, or at the

most by three, and that by course; and let one interpret. Dut if

there be no interpreter, iet him keep silence im the church; and
let him speak to himself, and to God,

iet the prophets speak two or three, and let the other judge., I€

any thing be revealed to another sitting by, let the first hold his

peace. For ye may all prophesy one by one, that all may leara, aund
all may be comforted. '

And the spirits of the prophets are subject to the prophets. For

God ig not the author of cenfusion, but of peace, as in all

churches of the sailats.

Here is a primitive order of worship, given to correct the con-
fusion which a lack of order permits. St. Paul concluded his instruec-
tions with the verse that has come to be the principle for all liturgi-
cal formulation, "Iet all things be done decently and im order . "%

In the final apralysis any and all orders of worship constitute a
liturgy, and so long as they lead to decency and order they are fully
legitimate and allowable.

The formal Christian Liturgy of the Western trvadition grew out
of this need for order. Gradually it became fixed in the form that has
survived to this day. Its value--outside of the order it brings--is
chiefly this, that it enables the individual to participate in the wor-
ship of the group. Without a form corporate worship would hardly be
possible., As Halter wrote,

There is a sense of confidence experienced in the use of familiar
and beloved lituzgical forms, hymns, and music. The possibilities

31 cor. 14:26-33

1 cor. 14340
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in worship are enlarged by the use of ideas and modes of expres-
sion all of which would not occur to any one imdividual., And
then there is present that heightened sense 0f awareness which
comzs only when people willingly co-cperate im any activity. The

average uuxshiper sings with more enthusiazsm and with less self- |
consclousness vhen he can sing with the whole community of

believers.”

Garvett offered this thought about form in corporate prayer:
Formal pvayexs not only glve us words and phrases to use, and
teach us what te pray for, but they also give us a form of
prayer. . . » OFf course this does not mean that every prayer has
to be fitted into this form, But it does mean that, by learning
the form, prayer is made easier, more effective, and more beauti-
ful, Porm is pa"“icufarly ioporcant for public prayer, and the
form once learned can be used in endless variety. « .« .
Formal prayerxs make possible united public prayer in which those
who hear may take part with as much sincerity and devotion as the
one who 1e%du.
‘This value of fixed forms should be made part of the imstructiom,
The catechumens will apprecilate the liturgical ritual for its purpose,
once they have learned that it is morve than merely a form for the sake

of form.
The Lutheran Iiturgy as Curricular Material

Because the Liturgy plays such an important role in the worship
life of the Church and its individual members, said Buszin, it is
quite necessary that Christian teachers acquaint the youth of the Church
with her licurgies and teach them how to use these liturgies intelli-

gently for hearty and sincere worship purposes.“7 Instruction in the

garl Halter, The Practice of Sacred Music (St. Louis: Concordia
Publishing House, ¢.1955), p. 4.

6constance Garrett, Crowth im Prayer (3rd printlug, New York:
Macmillan Co., 1951), pp. 20-21.

?Halter E. Buszin, "Teaching Worship and Liturgics in Our Schools,”
lutheran Bducation, ILXXXIN (September, 1953), 71.
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Liturgy thus embraces two aspecis, learning its meaning and learning
its use through practice.

The Liturgy itself, as it has been shown, ig basically the product
of wany centuries, It represents a virteally unbroken scheme of devo-
tion from the early days of the Church down to the presemt. EBven more
significant than its form is the content, a8 Reed stated:

Its cssential gignificance, however, lies inm its content vather
than {u lis form. It presents a complete and well organized
summary of the Christlan faith and 1ife as a basis for common
meditation, prayer, and thanksgiving., It ic an exposition of the
Creed apd the Qatechism in devotional form. In the full roumd of
the liturgical Year it unfolds God's etermal plan of salvation
in the life, teaching, death, and vesurrection of Jesus Christ
outr lord., It regularly reviews the "things most surely believed
anong us.” Tt reminds ue of the history of the Chuvrch and of the
purifying and enabling power of the Holy Spirit inm the iives and
conduct of belisvers., Uslike many privately ovdersd worship pro-
granms, it omite no essential part of the Gospel. it includes
wothing insignificant or unworthy. Because of its confessicmal
character and its careful preparation, it is a Iivlng, truthful
expression of the Church®s fundamental beliefs.®

The Lutheran Liturgy is inseparably tied to lutheran theology. As

Karl Hamse wrote in Lutheran Rducatloan, the Liturgy represeants "not

wevely a form of worship, but is a confession of faith."9 F. H. Knubel

in his introduction to the first edition of Stredach's Manual on Wership

stated that this distinctive faith of the Lutheran Church is its justi-
fication for recommending a definite liturgy.w Stelzer has also com-

mented on this relation between faith and the Liturgy: '"The Lutheran

Sruther b. Reed, The lutheran Liturgy (Philadelphia: Muhlenberg
Preas, ¢.1947), p. 2l.

9&1:1 Haase, "The Lutheran Teacher and the Liturgy," Lutheran School
Journal, LXXI (January, 1936), 277. T T e

10paul z. Strodach, A Manual on Worship (revised editiom;
Philadelphia: Muhlenberg Press, c.1946), p. X.
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Liturgy is based upon a living faith, its theology is well defined, and
though its liturgy is not a ritual, the rhetoric thereof is formal, con-
forming to such theology end €aith. "1l

The Liturgy is completely based on Scripture and satuvated with
Biblical thoughts and words. Reed wrote:

The scriptural content and tone of the Liturgy ie ome of its

greatest distinctions. Gems from the Psaims, the Prophets, the

four Cospzls and wmany other books of the New Testament are set

in the golden fabric of its text surrounded by puvre pearls of

devotion in confessions and thanksgivings, canticles and collects.

These too ave scriptural in tone and feeling, “The Word of the

Iord endureth forever.” Embodied in letter and spirit in the

historic and beautiful services of the universal Chuwrch, it glows

with glory unquenchable apd gives spiritual grace and power to
all vho hear and heed it,

Finally, the Liturgy is closely bound to the doctrines which the
catechumens study, as Buszin ctated: "It ic distimctly doctrinal in
character and is related therefore very directly to the doctrines
presented iam the Lutheran Catechism,"i3

In teaching children the Liturgy one must first give them a view
of the Liturgy in its full perapective. Buszim wrote,

Enowing & liturgy as @ unit and @s an entity helps people to gain

this perspective. We find inm all great liturgies . . . a graduat'.ed

development and logic which arouse our admivation. . . .

The various parts of the Christian liturgy are velated to ome

another, and pointing out these interrelationships to his studeats
can afford the Christian teacher a great deal of satisfaction and

joy.l‘&

umeodore G. Stelzer, "Worship," Iutheran Education, IXIKVII
{Maxch, 1952), 347.

12)?;eed, op. cit., p. 21.
133\!3!1“, op. S_i_-j_-'-_o. P 71,
l4gbtd., p. 72.
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Reu gave this overall statement om instruction im the Iiturgy:

The firet task in this connection will be the introducticn of the
children to the structure and meening of the common service and
the communion service. Let the teacher make clear to the pupils
that we here deal with things sacred through use for the purpose
of worship for over f£ifteen centuries; that here the adoration of
God is the object in view and that we join the throng of suppliants
of every time and clime. Iet him wake clear everything that re-
quives elucidation, carefully practice the wusical parts, arouse
enthuslasm for the participation of all mewmbers of the congrega-
tion in the divine service, and especially in the liturgical part,
in contrast to Rome which condemns its laity to silence. How
should an actilve and spontaneous participation in these things

be possible, if there has anever been any introduction to them?
From the commnion serxvice it is easy to go back to confession
and its liturgical setting. Rspecially the imstructioa of the
catechumens with its pastoral chavacter affords occasion to cast
the necessary light on these acts, to discuss the salutary char-
acter of confession and the custom ¢of announcement for communion,
the primciples of ILutheran worship, of Lutheran pract ce, and of
Iutheran customs and Luthersn usage in gemeval.ls

Secondly, education in the Liturgy will include explanation of the
various parts. As Lewis A. Convis suggested in his approach to member-
ship instruction of children from the general Protestant viewpolat:

Above all, explain the meaning and value of the varicus parts of

the public worship of the church. . . . What is the purpose and

value of the Iavocation? Why do we sing hymas at particular places
~in the gservice? Is the choir just showing off when it sings an
anthem? Do we take a collection or make an offering? Give them

some sense of the rhythm of worship, of its systole and diastole,
its steady climb toward God.lO

The Structure of the Liturgy

An extremely interesting little document appeaved as an article in

an early issue of Pro Ecclesia Lutherana titled "A Catechism of the

ISM. Reu, Catechetics (3rd edition; Chicago: Wartburg Publishing
House, 1931), p. 381.

1610uis Albert Convis, Adventuring into the Church (New York:
Harper & Brothers, ¢.1951), p. 30.
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Common Sexrvice," in which the underlying Lutheran principle of liturgi-
cal structure was well stated:
9. wWhat determines liturgy? The thinge with which we have to do

in & service, the Word, the Saecrament, the prayer and adora«
tion of the belilevers ussembled for worghip.

10. How might this principle which underlies liturgy be expressed?
Function determines forn, |

11. What liturgy or ovder of service is prescribed in the New
Testament? None,

12, Uhat licurgy is prescribed by the Book of Concord? None.

13. What general rule concerning the ordering of a service does
the New Testament offer? "lLet all things be dome decently
and in ovder.” 1 Cox. 14,40,

14, What is each congregation free to do since the Bible does not
prescribe any fixed owvder? It is freec to make its own order
of service.

15, what is the only requirvement to be met in an order of serv-
ice? That all things are done decently and in ovder.17

The function of worship determines the form and structure, and in
the case of the ZLutheran Liturgy--though it is not prescribed and is in
the nature of an adiaphoron--the prescribed and most necessary Word and
Sacrament constitute the basic structure. As Reed said,

The proclamation of the Word and the administration of the Sacra-

ment determine the structuve of The Service., Devotional introduc-

tions and conclusions, and a preliminary service of Confession,
are built into the liturgical framework,l8

Thus the Liturgy is built around twin emphases of Word and Sacra=-
ment, the spoken Word and its visible applicatiom. The ovder follows
this very simple cutline: (1) Confessional preparation; (2) Office of

the Word; (3) Office of the Holy Communion.

17"A.Catechism of the Common Service," Pro Ecclesia Lutherana, IV
(December, 19356), 26.

laaeed, op. cit., p. 234,
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- Concerning the velative value of the spoken as against the visible
Word of the Cospal, it would be best to leave them as equals, since they
are each means of grace in theilr own zright and since they mutually en-
hance the proclamation of grace im each other, Each is done in obedieace
to the command of Christ, and each enjoys the accompanying activity of
the Holy Spirit. They both have been part of the way of worship since
their very begimming,

Both the Office of the Word and 0ffice of the Holy Communion have
a necessary place in the educational program. The catechumens will
need an understanding of sermons and Scripture lessons~-how they are
to listen and apply them. The Holy Comaunion needs full explanation,
not only doctrinally but in its use ami reception. 7The dominant note
is really thanksgiving, as the name Eucharist implies, and not the
deeply penitential spirit that has crept into the celebration. A4An ex-
cellent study of Holy Communion was made by ¥mgve Erilioth in his

Bucharigtic Faith and Practice: Evangelical and Catholic. The spirit

of thanksgiving, he wrote, was lost to penitence in medieval piety, and
the Lutheran Church in general has failed to restore it. A major objec-
tive of Lutheran liturgical revival, he said, should be the recovery of
thanksgiving as an emphasis in the Bucharist. The concept of commumion
and fellowship has also lost ground in the Lutheran Church because of its
doctrinal stress on God's grace to the individual, %his, too, wrbte
Brilioth, should be regained since one really cannot become a member

of Christ’s Body without at the same time becoming fellow-member to
others in the Body. The idea of commemoration--showing the Lord's
death-~must be prominent. "In the Christian Mystery the past is
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realized as present to falth. But it is necessary for the appreciation
of its truec significance as Mystery that the past should also be con-
templated as pest, and as belonging to hietory.“19 Jhe Eucharistic
sacrifice is likewise importante--not that such sacrifice influences
God, but in the symbolic sense the sacrifice of praise and thanksgiving
in a spontaneocus act of worshilp vwepresents the total oblation of self
wvhich is a necessary part of living faith. In this semse, he wrote,
the Christian is able to participate with the great High Priest in
Hlis self~sacrifice. Finally Brilioth pointed to the concept of mystery
as necessary for the understanding of the Bucharist. There is am ele-~
ment of the uncomprehendable in this means by which Christ makes Him-
self knowm perscnally in the breaking of bread,20

With this understanding of the Holy Communion, its celebraticm will
become what Reed called "the Church'c supreme act of worship, its highest,
holiest endeavor to realize actual communion with God,"21

The climax of the Liturgy should receive some attention, perhaps
from two points of view--sacramental and sacrificial. .Sacramentally
speaking, the climax will be the application of the Cospel in both ser=-
mon and Sacrament. The absence of the Sacrament in the service or the
CGospel in the germon will, of course, limit climactic action. The
climax of sacrificial worship lies in the Bucharistic sacrifice of

praise and thanksgiving. The focal point of this climax might well be

19¢ngve Brilioth, Eucharistic Faith and Practise: Evangelical and
Catholic, translated from the Swedish by A. G. Hebert (london: Society
for Promoting Christian Knowledge, 1939), p. 282,

201b4d., pp. 277-286.
2lpeed, op. cit., p. 231,
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made in the offering, as von Schenk suggested:

If the member of the congregation understands the true meaning of
the Offering, the nced of the giver to give, and his self-identi-
fication with the greatest Sacrifice ever brought, which is shown |
forth at the Bucharile¢, he will indeed f£1l1 the water pots to |
overflowing with wvhat he has. He knows that here he cannot give
a token gift, or participate in a mere cellection when the plate

+ is passed., It must always be an offering, and there can only be
an offering at the Huchavist.<=

Crdinaries, Propers, and the Church Year

As the pas&or‘undertakes the explanation of individual parts‘in
the Liturgy he will do well to follow several basic lines of ﬁhought.
Since this training in the liturgical forms applies to the wérahip
principles already learned, it is best that the forms are taught in
their relation to sacrificial and aaé&amental concepts, prayer, cor-
porate worghip dynamics, and the like,

The ordinaries are the great hymns and responses of the Church,
wost of them dating far back into‘Church history. These are used in
worghip every Sunday and festival because they aptly and beautifully
express the faithful response of God'§ people. They represent the
"steat‘unchanging Eeliefs, needs, aspirations, and cemsolatlions of
believers."®3 fhese fixed forms used gingly or inm combination provide
excelient devotional materilal for the program of training im worship.

The properl and the Chureh VYear, so to speak, tepreaen: the
marching order of the Church. the plan of action that aaveIOps weelt by

week for the Church Militamt. Set in the fixed frgmework of the Service,

2ZBerthold von Schenl, "Dluepriat for Your Catholic Parish,”
Seminarian, IL (Mavch, 1958), 11.

23Reed, op. cits, pe 234
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each proper in its place precents a different meseage or prayer every
Sunday and festival, and together they build a logical "theme-for-the-
day." Reed wrote,

The CGocpel for the Day ususlly presents the central objective

thought., The Epistle expands or impresses this in a practical

vay. The Collect sums up the whole in a brief but pertineunt

prayer. The Introit strikes the keynote and indicates the mood

and spirvit of the day. The Gradual provides a transition from

the Epistle to the Goespel or links the thought of the two.

The sermon and hymns ave parts of this theme~scheme end should be
written and selected in relation to the cemtral thought of the day. «

A vitally important part of the training will be involved in the
meaning and use of liturgical language. This will also be one of the
more difficult parts of instruction. Words like “praise” and "adora-
tion" almost defy definition on the elementary level. The pastor will
have to extend real effort to bring his own concepts to the level of
the twelve-year-old.

Since informaticm about each of the liturgical forms abounde in

Reed’s The Zutheran Liturgy and Strodech's Manual on Worship and similar

books which are available to Iamtheran pastors, further detail is un-

necessary at this poiat.
Other Liturgiles

Study and use of other liturgies is quite valuable, particularly

vhere the congregation employs them for its corporate worship. The

principles considered in training for the Common Service will apply also

to Matins, Vespers, Suffrages, litanies, and the like.

241bid., p. 235.



CHAPTER ZX
CURRUCULARI~--LITURGICAL ARTS
Art and Worship

Avt has always enjoyed a prominent position in the devotionmal iife
of the Church. Some church groups, to be sure, have adopted puritanic
attitudes over ageinst art through the yeare, as also they rejected the
formal Christian Liturgy itself, largely because they would not appreci-
ate the objective truth proclaimed by veligious art. As othe senti-
meatalized their worship, they substituted subjective art for the great
objective liturgical arts. To some extent Americam Protestantism still
suffers this latter deflciency., The trend today, however, seems to be
tovard a new appreciation of Christien avt.

Art deserves the place it holds in Christisn worship. It enviches
man's vesponce and heightens his devotion. As Underhill wrote,

Since Chrigtian belief, and Christian experience, declare the rich-
ness and variousness of the simple Divine Nature--the triune Reality
of God Transcendent, God Manifest, and God Immanent--so they endorse
the richness and variousness of man'c response. %They have a place,
and should have a great place, for the absolute, the non-utilitariam,
the utterly adoring temper of the soul: the alabaster vase broken,
and the precious ocintment poured out., No human approach to the
Eternal love can truly claim to be worship, where this esseatial
element is suppressed, and less than our best is given. So the
great service, the incense, all that is finmest in music, colour,

and light, are true expresgions of worvship. %hey do not exist for
the gsake of the congregation, or because of their devotiomal appesl.
They are the inadequate offerings of creaturely love, as much in
Place in some remote and unvisited aanctunry as in the crowded
alsles of a great parish church.l

lEvelyn Uaderhill, Worship (Torchbook edition; New York: Harper &
Brothers, 1957), pp. 70-71.
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Axt works as the handmalden of religlon, said Paulsen. Its beauty
lifts the soul toward God and helps human beings to feel and express
spiritual reality.? Reed spoke of this value in art whean he compared
its function to that of religion dtself;

In the liturgical field it is art which eaables the truth and good-

nese of the Christian faith to express themselves sigaificantly

and beautifully.

Art has supreme powers of expression., Scleuce is statistical. It

asgembles, states, and explaims facts. It has to do primarily with

; the extent, the gquantity of things. Ave, like religion itself, is
concerned primarily with the inmer spirit, with relationships, with
moral and spivitual walues., It is descriptive, represeutational,

interpretative. It percéives and interprets quelity in 1ife. .

Philosophy and science discuss universal truth impersonally. Creat

art is objective too, but, perceiving gquality in persons and things,

it expresses truth with feeling and discerns values even in gpecific
truths. Liturgical art derives its iumspivation from the Christian
faith and its emotional power quickened by that faith heightens its
spirvicual gerceptiuns and intensifies and ennobles its formal ex-
preasions .- . -

For meaningful worship art must be intelligible. It should have
something to say to the worshipper. WNormally Lutheran churches abound
in sywmbols and artistic windows, which, 1f they speak a message and the
worshipper understands, add much to corporate worship, MNMeaningless.
decorations or art in bad taste detract. Even the best of liturgical
arts are only a pretense if the worshipper is uminstructed in their
function.

Vhile learning to apprecilate art for its own sake is importaat,

the instruction 1n-1itursica1 arcs shouid give first place to Ehei: :

27rwin G. Paulsen, The Church School and Worship (Nashville:
Abingdon Press, c¢.1940), p. 95.

Stuther D. Reed, The Lutheran Liturgy (Philadelphia: Muhlenberg
Press, ¢.1947), p. 17.
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value for worship and devotion. The catechumens, therefore, should
study the message that underlies liturgical symbolism and learm how to
apply its meaning to their own lives. In the final analysis the ob-
jective of liturgical art is the enrichment of worship, and that is the

educational goal as well,
Music

Musle is one of the most used liturgical arts, even in non-liturgi-
cal churches. Its value for worship lies in several areas, accordiag

to Carl Halteyr:

We may distinguish & number of functions which music performs in
carrying out its service to God and man in the Church., At thes
very lowest level it serves a purely practical purpose in aiding
the congregation to proceed with greater umanimity through the
liturgy or form used in the service. It is easler to have a con~-
gregation sing a hymn than it is to have the same group of pesople
read in chorus a prose or evem poetic selection. The rhythm of
the music is easily apprehended and serves to unite all the
individuals worshiping. So also the almost constant flow of
music during the liturgical portions of the service tends to kanit
the service together and to provide continuity.

Secondly, we must recognize a didactic purpose in the use of music
by the Church. The educational value of music in connection with

worde has been one of the main reasons for the creation and use of
hymns by the Chuxch e ‘

Halter warned of the danger if only these two functions of music
are recognized as he introduced his thizd value:

When music is looked upon by musicians, clergy, or people merely
as a handy tool to be called upon when needed for some purely
practical reason, the chief functions of music are demied it.
Music's chief value for worship lies in the realm of the spirit,
Music has the power to move the soul of man for good or ill.

When music is used in the praise of God and for the edification of

%Carl Halter, The Practice of Sacred Music (St. Louis: Concordia
Publishing House, ‘c¢.1955), p. 8.
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man, it has the power to 1ift man's soul to greater appreciation
of God and His love for man.d

in a further treatment of this spiritual value of music he said
that, while music like preaching and other arts can never make God's
love greater than it is or add anything to Gﬁd, it doecs afford "the
most direct and ¢ffective avenue into the human heart of any of the
arts, an avenue which Cod is pleased to use and eucourage."6 &nd in a
final statement of this value he added, quoting Iather,
"1 am not pleased with those who, like all the fanatics, despise
music. Music is a gift of God, not of men. HMusic drives away
the devil and vakes peoplie happy; in the.presence of wmusic one
forgetes all hate, uanchastity, pride, and other vices. After
theology I accord to music the highest place and the greatest
honor.” : _ o
The church which neglects its music or assigns to it a hurely
pedestrian function, vobs itself outrageously, and it flies in
the face not only of the experience of the Church, but also of the
will of Cod.7 |
Paulsen commented briefly upon this value of music and hymnody.
It 15 one of the chief aids to worship in that it ianvokes a dual re-
sponse of the worshipper--emotionally to the beauty of musical art and
Christian verse and intellectually to the message of the words .S
liturgical music should be the best the Church has to offer, the
principle which applies to all the arts. The thought that children
must sing only hymns that are “on their level” leads to the use of
childigh, insipid tunes and texts that are am insult to the children

and God as well. Music and hymns are to be understandable, but never

slbido, PP 9-10.
61bid., p. 10.
Y1bid., p. 11..

8Paulsen, op. cit., p. 88.
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of inferior quality or theology. Buszin apoke of this need for good

music in Concordis Theological Monthly, describing the views of the

reformevs:

Lather and others realized from the very outset that not only the
text, but also the tune is iwmportant and that a poor and inferior
hyon tune will not fit well into a good liturgical service. Iuther
and others never argued, as do some today, that ouly the text is
important and that the quality of music is unimportant and irrel-
evant. Hymn tunes were to be volkstuemlich, but they too, had to
£it into a good service of worship if they were to be used at all.?

John G. Williams wrote an exceptionally fimne paragraph agbout the
use of good hymas for the worship of children:

With children over the age of sevem or eight I should feel per-
fectly free myself to ugse only the great hymms of the Christian
tradition., Por very tiay children, who find the mere avticulation
of words difficulec, there is plenty of admirable material 1like
“Prajse Him, praise Him, all ye little childven”, depending on
simplicitcy and vepetition., But ag scon as they caa begin to get
their tongues round the actuval words (that is the veal test) start
them off on some of the great Christian hyms--yes, the adult ones,
not those monstrosities so often included im hymm books under the
heading "For the Young.” (liany of those, by the way, cupress senti-
ments which adults think children ocught to feel, though im fact
they don't. What healthy-minded child could pray, withcut compro-
nising his integrity, "Pity oy simplicity” or subscribe to the
sentiment, "We ave but little children weak"?) As soon as a child
energes from babyhood, his one ambition is to be growm up, and it
is good for him to get come grown-up ideas about religion by sing-
ing grown-up hyms. Vever mind if they do not understand the werds,
as long as the words are theologically and emotionally healthy and
true. God is a "mystery” still even to the wisest theologian, and
children must be given the opportumity of realizing in their wor-
ship that GCod is great and powerful and wise beyond theivr tiny
understanding. Whenever ve approach God in prayer, we ought to do
so with awe, because we kanow we are standing in the presence of
mystery. The disastrous thing--and so many poor Lymms and prayers
for childven try to do this--is to attempt to water dowm great
religious tvuths within their limited grasp {like the woman who
wrote and asked me how she could “explain” the Triunity to hew
little girl of fivel!). Children find the vight kind of delight im

Yalter E. Buszin, "The Integration of the Lutheran Service of
Worship,” veprint of an article in the September, 1948, issue of the
Concordia Theological Monthly, published by Concordia Seminary Mimeo,
St. mis' Badla %mimegraphed), Pe 5.
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singing somc of the great mysteriocus hymms of adoration (“Immortal,
invigible", for example, and "Holy, Holy, Holy, Lord God Almighty™)
and it is the worde that intrigue them as well as tha tune, make
no mistake about it. But do not try to explain the thing away to
them~~let them experience it at their own level without any undue
interference f£rom us. The only question we need ask about a hywn
is not, "Will the children understand it?” but “Does this hymn ex-
preas sound Christian truth?”--becausa the theology of it will seep
into their minds and shape theilr whole attitude to God., The only
limit I myself would set in choosing hymns for children is this--
avold sentimental ones {that is obvious) and avoid ones that ex~
press emotions or subjective experiences (such as profound peni-
tence for sin) which childrem cannot be expected to kmow. Go for
the great obje ctive hynms, with good clean tunes, and you cannot
go far wrong.*

Thie argument of Williams is acceptabie with but ome reservation.
In using the great hymms of the Church for children awl particularly
in the program of worship training, cave must be taken that these hymms
are not taught just for their own sake as great art. Their value as
worghip is far more important and must be emphasized. As Buszin asked,
Do we teach the youth of the Church to worship when we acquaint
them with Christian hymaody, or do we focus their attention rather
on tunes, poatry, words, rhymes, and meters? Although an acquaint~

ance with the mechanics has great value, Christian worship suffers
when men and women ignore the worenip values of Christian

hymody. « « AL

This temptation to teach art for its owm sake is especlally strong
in the Lutheran Church with its great musical heritage. The children
should learn to appreciate good music, but not at the expense of worship.

The art of listening devoti;onally to the music of organ and choir
should be developed as part of the edﬁcation in worship. Heré worship

tends to be a sort of corporate personal devotiom as the music leads the

1030hn ¢. williams, Leading School Worship (london: S.P.C.K.,
National Society, 1953), pp. 10-1l.

Llyaiter . Buszin, "Teaching Worship and Liturgics in Qur Schools,”
lutheran Education, LXXXIX (September, 1953), 70.
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worshippers one by ome through thoughta of Cod and response.

The training will inciude practice in singing hymns and liturgical
forms, toward the goal of full pavticipation in corporate worship and
the use of these hymms end forms inm private devotions. Drill and prac-
tice are involvgd, but only after imstruction in the meaning and never

during the worship itself.
Symbolism and Other Liturgical Arts

Symbolism plays a large role ia worship., Strictly speaking, a
synbol is a nacural pilcture or image which implies & spivitual truth.
What is an allegory in the art of words is 2 symbol in the visual arts.
Perhaps the simplest example of an effective symbol and its use is the
cross or crucifix., Ae an aild to worsuip or a focus of worship the image
in itself is not worshipped, but rather the Christ whom the image repre-
sents. Such simple things as the color of paraments contaian symbolic
meaning. Klausler wrote, speaking of the worship value of symbole and
their gbundance:

The deaign of the church building serves as a constant reminder of
the crucifixion; for the chancel, the nave, and the transepts form
one gigantic cross within which the congregation assembles. Mo
church is so poor but has at least a series of symbols which spell
out pictorially various aspects of the faith. The lamb, the de-
scending dove, the all-seeing eye serve as reminders of the three
persons of the Trinity. The symbol of the fish reminds the wore
shiper of the days when it sexved as a signal or amnouncement for
the underground church. . . . Fixing the eye on these synbols pro-
vides the worshiper with one more opportunity to remind himself
that he belongs to the long traim of faithful who also worshiped,
He is in a vast company of the faithful whose prayers have pre-
ceded his to the throne of etermal mtcz. No thinking Christian
can remain unmoved by these reminders.l _

12p1¢ved P, Kiausler, Christ and Your Job (St. louis: Concordia
Publishing House, ¢.1956), pp. 98-99.
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These symbols form an important part of worship training. The
catechumens should learn how to "vead"” the symbols in their own sance
tuary, so that the underlying message may enhance their worship, With-
in the framework of a wowship cuperlence a symbol or series of symbols
might serve well as the focal poiat.

Church architecture should receive some attention in the traiuning,
particulariy in cém‘zect‘.’.ozz with the symbolic features of a given church.
The design, as Klausler mentioned above, may have the significant shape
of the cross. The "liturgical east"~~whether it is literally true or
not @s the case may be--lg a concept that deserves explanation. The
vindows with whatever picture ov symbol they may contain, the extermal
syabols on the steeple, and the church building iteelf should be made
familiar to the class so that they come to think of it as their cwn
church,

Chancel appointments also may be explained. T%The altar, pulpit,
lectern, canmdles, crucifix, peraments, and other appointments offer a
profitable iesson for the class, again particularly in their symbolic
meaning.

The pastor's vestments may be interpreted symbolically amd in
their historic significance.

Liturgical customs and practices also, especlally those peculiar

to the local congregation, require instruction to make them meaningful.



CHAPTER X
CURRICULUM~~CONCOMITANT FACTORS
The Leader of Worehip

Host writers om worship in the Sunday school wmention the importance
of character and a personal example of réverence on the part of the
leader. While it is taken for granted that the pastor is aware of these
aspects of the learning situation in his confirmation class, it will
not hurt to mention them. In a chapter on "Your Influence in WOrship"
Victor Heoag stated:

The unfailing attltude of the teacher toward holy things, shown in
the simplest words and actions, is one of the most subtle teaching
methods in cur book. If you ave really veverent, it shows ltself,
in all kinds of ways.

Thus, a manual may say, "Why do we bow to the altar?” The answer
may be priated, "Because it is the place vwhere Christ ccmes to
blese vas; it is His throne.” Y¥You may drill on the amswer, get it
back again on the writiten examination, amnd thus equip the pupil so
that he may vecall the explanation at some future day. But the
realization and deepest feeling of the fact can come only from
some other person who has come fo believe it from years of Chris-
tian worship, and who shows it.

Heim wrote:

There are many personal characteristics which an ideal leader of
worship possesses. Some of them are: reverence, dignity, self-
command, sincerity, good voice, pleasing appearance, friendly dis-
position, quietness, religious enthusiasm, positiveness. MNost of
all, however, the ideal leader of worship is one who can be, while
leading others, the chief worshiper himself.2

19ictor Hoag, It's Fun to Teach (abridged edition; New York:
YMorchouse-Gorham Co., c.1951), pp. 49-50.

2Ralph D. Heim, Leading a Sunday Church School (Philadelphia:
Muhlenberg Press, €.1950), p. T225,
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Pauloen also mentioned the leader's example of reverence and added
this thought, that the leader muct be a person who can keep his own
personality from intruding into the group's worship.3 Speaking specif~
ically about the pastor and hiec velation to the confirmation class,
Frenk said,

His pastoval persomality determines the chavacter and worth of the

inctruction in the eyes of the catechumens. Iis techniques may be

fauity, but if hies perscnality is good, the confi;mation insiruc-
tion will in all probability vegister. Herve iove, not the law,
must shine through his persomality as the great motivating force.

I£, on the other hand, the pastor's approach to his class is nega-

tive, his pupils can develop a definite distaste for confirmation

instruction and all that goes with ic.%

In his opproach the pastor will do well to follow the advice of
Paulsen and avold platitudes, ezhortation, aml stereotyped phrasee.
Instead he ghould use concrete word-pictures and comcepts. Rather than
talking at the catechumens or dowa to them, he will speak with them.”

Betts and Hawthorme suggested that the leader of Sunday achool wor~
ship continue in a program of traiming of his own:

Worship can be made a vital and integral part of youth's religious

training only when the leaders of youth (1) come to study, to inter-

pret, and better to understand the religious needs and capacities

of their pupils; (2) when they come to understand the nature of

worship and its function in the religious development of their
pupils; and (3) vhen they develop skill in selecting materials and
directing activities necessary to worship.

Paulcen spoke of an on-going, on the job trainiag for lecaders that

3rwin G. Paulsen, The Church School and Horship {Raghville:
Abingdon Press, c.1940), pp. 76=77.

dBraman Frenk, "Confirmation Instruction,” Lutheran Education,
LXLIXE (Nmmbar, 1957)' 1208,

SPaulsen, op. eit., p. 62,

Sceorge Herbert Betts and Marion 0. Hawthorme, Method in Teaching
Beligion (Wew York: Abingdon Pzess, c.1925), p. 348.
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includes constant ilmprovement through self-atudy.7 S0 also the pastor
will want to spend time in his study with worship materials and materials

on worship.,
Envivonment of Worship

The place where worship is to be held has a definite bearing upon
the effectivencss of the worship. For the program of training in wor-
ship this would alsc hold true. Heim described the ideal setting for
Sunday school worship in these words:

"Atmosphere' is an indescribable but very real part of it. There
is a quality in the leader's manner, the pupils' demeanor, and the
very physical effect of the room which cam inspire or frustrate
worship., Cood avchitecture, decorations, equipment, fernlture,
heating, Lighting, pictures, and symbols are the more tangible
parte of the effective setting.”

This setting for effective worship should include an atmosphere of
silent, but active, anticipation, according to LeBar. "As they enter
the door of their Bible school room,” she wrote, "they should feel that
something of a spiritual nature has always happened in the past, some-
thing worth wailting for . . . and today also something will happen."9
The development of this spirit of quiet anticipation imvolves training,
assisting them to a point of self-preparation for worship, Fro= the
leader's point of view this involves preparing the childrem by freeing
their minds of all foreign and unvelated ideas, thus inducing a spirit

of mental freedom and receptivity. The leader should help them focus

7Paulnen, op. cit., pp. 78-79.
SHeim, op. cit., p. 216.

9ois E. LeBar, Children in the Bible School (Westwood, N. J.:
Fleming H. Revell Co., ¢.1952), p. 297.
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their attention upon God and theiy owm relation to Him in meditation.lo

For the purpose of the confirmation program envisionad in this
study the church sanctuary itself would seem to be the best place for
training in worship. Velwma Schmidt and L. C. Bickel suggested the church
as the best worship centew for Christian day scheol devotions, because
ite enviromment "ailds greatly in making the child realize that he is in
comunion with his God and has the special opportunity to glorify Ged
and express his love towawrd Him,"2l This would apply to the catechumen
with special force when he knows that this training in the church is for

a life of wovship there.
influence of Adults

While this factor of concomitant learning has little to do with
the training of catechumens itself, it does apply in an obligue mamner.
All the pastor's efforts in this program will be hindered if the adult
congregation has little feeling for worship. The influence of surround-
ing worshippers on a Sunday morning is far greater than that of mere in-
struction, according to Hilda Moellew:

It will do very little good to tell the class about worshipful

attitudes in church. Little children leavn basic atiitudes and

behavior patterns from adults with whom they participate inm pub-
lic worship.12

Paulsen found the solution to this problem in the following pro-

cedure: formulation of the program in writing in the official policy

103@tts, 92- gj-_;t_ot ppo 461'%2.

Wyeima Schmidt and L. G. Bickel, "Devotions for Christian Day
Schools,” Lutheran School Jourmal, LXXIX (January, 19&&). 205.

1253 14a Moeller, "The Young Child wo:-smpa." Luthcrm Educntion.
LEL (Wovewber, 1954), 112,
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of the church; promotion of the program to gain the support of parents
and all aduits; an effort to bring unchurched pazents into the wor-
shipping membership; and 2 progran of education in worship for adules.l3
L. David Miller wrote in support of a congregation-wide progran of
training:
The pastor must find time somewhere in his bugy schedule to train
his parishioners in the esgsentials of worship. He may devote a
few nminutes at each service to an explanation of the liturgy. He
may discuss worship in a sermon, or at a meeting of one of the
church organizatioms. He way invite all church members to re-
fresh their learning by visiting new-member classes in worship,
liturgy, and doctrins, It may comceivably be the fivst time eome
wembers will have heard these fundamentale of church membership.
Regular meetings with church school superintendents and teachers
can provide time for the pastor to explain The Service and prin-
ciples of worship. ILay leaders will then have a better background

from which to lead others. Certainly good resource materials arve
alvays help€ul,lé )

The Holy Spirit

it is a sorry thing to see the Holy Sﬁiitt as the last item in a
curgiculum, for the part lie plays in Chriscién education is of first
importance. Real Christian worship can take place only where thére are
people who have been brought to f£aith by God’s Spirit. It is the Holy
Spirit who moves men in and through wotship. And in the final'annlésis,
if the education of confirmation children is to achieve true success ian
that it brings them into a life of full communion with God through Jesus

Christ, it is the Holy Spirit who must achieve it.

laraulsen, op. eit., p. 123,

143, pavid Miller, "Prepare Children for School Devotioms," Parish
School, XEXVIII (April, 1958), 18.




CHAPTER X
THE APPROAGH
Approaches NHow in Use

Historically, it would seem, training in corporate worship and the
Liturgy has been largely an incidental part of confirmation iustruction.
An overview of the catechisms used by Lutherans in America through the
last seveaty-five years revealed a minor interest im the subject, little
more than hymn verses, prayers, a page or two on the Church Year, and
in one imstance certain chants and canticles. Instruction in worship
to this day has been left in the hands of individual pastors to deal
with it at their discretion.

Many scill use the incidencal approach. Cenerally this approach
includes a consideration of worship as it rélates to four doctrimes in
the Small Catechism of Luther. The Third Commandment and Luther's ex-
planation provide an opportunity for an explanation of worship in terms
of duty and honor toward preaching and GCod's Word, The First Article
of the Creed gives a second emphasis toward the life of worship in the
broad sense of the word--"for all which it is my duty to thank and to
praise, serve and obey Him." The Lord's Prayer gives occasion to a
consideration of prayer and its technigue; The fourth opportunity is
in the Sixth Chief Part, The Sacrament of the Altar, which offers a
direct contact with Christian corporate worship.

Where the unit method is used there usually is a development of
vorghip in a single unit or in a combined unit with the Third Command-

wment,
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The extra session approach is sometimes used in commection with
either the incidental or unit method. In the closing wmonths of con-
firmation instruction the class will meet in the church for the specif-
ic purpose of learning worship and the i.iturgy, this sesslion often re=-
placing the regular Sunday school hour. The length of the instruction
in worship may vary from a week or two to a period of wmonthe.
In some churches the final section of the confirmation instruction
itself may be devoted to training in worship, perhaps lasting several

weeks,

H. J. Boettcher's Instructor’s Manual for Iuther's Small Catechism
contains an excellent, continuin;_:;; emphasis uéon education in woréhip.
Besides a good unit on worship under the Third Gommandment he includes
in all his units related liturgical material in the section e:‘..tled.
"Music."! Those who make use of this material have the foundation for
a comprehensive program of training in worship.

Berthold von Schenk's handbook for catechumens, Lively Stones, de-

serves special mention.? It is thé product of a man closely associated
with liturgical revival for many years, and it has a cotroag liturgical
orientation, Its outline of units gives comprehemsive treatment to
Christian theology and includes seven full units out of a total thirey-
three on the function of the Christian im corporate worship and the
Liturgy. The lessons themselves, however, are presented in what ap-

pears to be a difficult style for childrem--although an attempt is made

14, 3. Boettcher, Instructor's Manual for Luther's Small Catechism
{St. Louis: Concordia Publishing House, c.1946).

2perthold von Schenk, Lively Stomes (New York: The Lutheran Church
of Qur Saviour, c.1951)s.
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to vaise 1t from the uwswvally dull, stilted style of catechisms and

workbooks.
The Devotional Approach

What is needed is an on-going educational progrem in worship, one
that provides for a good development of understanding and experience
in the Lutheran Liturgy. Frenk stated the need for this continuing

emphazis;

They [@r&ewa of sevvice, the Eituzgi] should not come as an after-
thoughit or an incidental appendage to the interpretatcion of the
Third Commandment but wather as a major subject essential to the
faith and life of the catechumen. His urge to worship must be

fed and led., What is wore, he must acquive certain worship dis-
ciplines and technigques in the course of his instruction, He must
be definitely habituated in the art of worship. (Oh how much we
have yet to learn from the Roman Catholic Church.) He must learn
to understand the charvacter and inmer progression of ocur various
services (including baptismal, warviage, and burial serxvices), the
church year, cur more common iiturgical terms, and the 1ike, <

A continucus program is necessary, one that will give the coanfir-
mand the Liturgical equipment he will need, both in kaowledge and sgkills,
for a 1life of corporate worship in the Church. To meet this need a de~
votional approach would seem to be the most suitable--an approach that
utilizes the class devotional period for the traiming.® Hilda Moeller
suggested thie type of appreach for the christiaﬁ day school:

why not use the church as a classroom to teach worship and proper

conduct? Why not use the church building, its symbols, and its

liturgy? We go to God's house to sing, and to pray, and to hear
God®s Word, and to show our love to God by bringlng an offering.

Sgrdman Frenk, "Confirmation Instruction,” Lutheran Education,
LXLIIT (Novewber, 1957), 117-118.

bmhis is basically the approach suggested by George Hoyer in "570
Child amd Youth in Worship," Concordia Seminavy, St. louis, 1956.
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We cannot accompliesh these things by touring the building several
times & year. Ve can make church worship a whole year's project.

Paulsen spoke of a simliar program for the Sunday school to mske
provision for training in worship as conscilenticusly and systematically
as any other part of the Sunday school curriculum.®

The idea of using liturgleal forms for the devotional exercises of
classes and small groups is not new. VYouth groups have used forms from
the Common Service and other liturgiés in their devotions for wmany years.
Nor is the idea of 2 combined instruction and worship session new, for
Pauisen suggested a similar program for Sunday schools eighteen years

ago. For the confirmatlon class, however, the approach is new.
The Devotional Approach in Detail

The devotional épprnach makes use of the standard opening or clos-
ing devotion of the class for a brief period of training im worship and
follows immedistely with an experieace of worship based upon the previ-
ous instyuctlon. It employs the educaﬁional principle that knowledge
must be turned into action. Worship is not just learned but experi-
enced, and the worship expevience beéames a learning expetience_as well.
Martin spoke of the value in such an approach:

The best training for-worship is, of course, training in worship.

Bvery time & person takes part in a helpful and wholesome worship
service, the wore certain he is to want to repeat the experience.

“Hilda Moeller, "The Young Child Worships,” Lutheran Education,
LXL (November, 1954), 112.

61rwin G. Paulsen, The Chureh School and Worship (Nashville:
Abingdon Press, c.1940), p. 86.

L W. Martin, Worship in the Sunday School (Hashville: Cokesbury
Press, ¢.1930), p. 110. :
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And on the following page he added,

Many schools have found it helpful to give the fivst ten minutes

of the Sunday school hour to a fellowship peried in which the

eatire achool may prepare for the worship service to follow,

This is an excellent time for practicing songs, the reading of

Scripture passages, and the learning of other worship meterials.®

The training is not parxt of the worship itself, but leads and pre-
paves the class for the devotion. The approach from the point-of-view
of worship is quite informal. Class participation is avoused through
explanation awl! digscusaion., The children are encouraged to ask ques-
tions, The pastor leads the class into the principle of worship or
the liturgical concept for the day, and them together they hold their
devotion.

Either the opening or closing devotion may be used for this pur-
pose, or perhaps a devotion in the middle of the clase period. These
times may be interchanged for vaviety or for the sake of some perticu-
lar emphagis. The length of time for the teaching-worshipping process
is wore iuportant. Paulsen offered several suggestlons for this pro-
gram in the Sunday school: ten or f£ifteen minutes of worship; a full
thizty minutes of trainisg with no worship; combinations of these two;
or a cavefully worked out combination of training for twelve minutes
and worship for eighteen minutes.? For a confirmation class that meets
only one hour a week the devotional period will have to be shorter.
There is too much material to cover im the whole curriculum of confir-

mation imstruction to allow wmore than fifteen minutes at the most for

worship. wWhere the confirmacion cléss has more than one hour a week at

81bed., p. 111,

Opaulsen, op. cit., p. 87.
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its disposal the peviod for worship may be a little longer. It should
be divided with about ten mimutes for training and five for worship
itself.,

On the basis of all that has been said up to this point, it is
obvious that the most suitable place for the training and devotion is
the church sanctuary itself. Here the children may be seated im the
ficst few pews while the pastor leads them from the alsle or immedi-
ately before them in the nave. Informality should mark the instruc-
tion, and the children should be free to discuss worship material with
the pastor or ask questions. The worship itself is formal, and the
pastor may lead the group frowm the nave or chancel.,

The instruction and the devotiom should be well organized into a
single, simple theme. Where the devotion is to be composed of more
than one part careful directions will give the childrenm certainty in
their worship., For, as Murvay said,

It needs caveful preparation and arrangement, although the

greatest art here, as everywhere else, 1s to conceal art. It is

a matter not so much of adornment as of things dome decently and

in order, and this is most necessary with children. They dislike

uncertainty, a sense of not being sure of what is going to happen.

Those who arvange worship, therefore, not only should have a plan

themselveaabut should ensure that the worshipper understands
it. L] L ] -

Arvanging @ Two Year Schedule

The two year schedule will have to be comprehensive in its scope
and yet concise and simple in its individual devotions. The prin-

ciples involved in scheduling arve: (1) that the schedule covers

Wyictor A. Murray, BEducation into Religion (Mew York: Harper &
Brothers, 1953), p. 207.
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principles of worship, the lutheran Liturgy and its parts, and other

aspects of liturglcal worship thoreoughly; (2) that each devotiom is a

step toward growth in the individual worshippers and builds upon what

has been previcusly cazpevienced; (3) that each devotion will include

explanation, practice, and cpportunity for worship; and (4) that every

clags meeting for devotion is understood to be part of the preparation

for a life of covporate worship im the Church.

The schedule wight be arranged im this fashiom:

A, Prin

G

S.

L. First Year (thirty-six Devotions)
ciples of Worship (Five Sesslous)

Worship, Cur Response ko Cod
The actioms that take place im worship.
Devotion: formulation of a simple prayer.

Sacramental Worship
God's action toward the worshipper.
Devotion: the Apostolic Benediction after a simple prayex.

Sacrificial Worship
The response of adoration and thanksgiving.
Devotion: a simple prayer of thanks and praise.

Corporate Action in Worship
The dynamics of group worship, the sharing of faith.
Pevotion: Johm 3:16 read or recited together, followed by

a simple prayer.

Review
Devotion: John 3:16, a prayer including adoration and

thanksgiving, the Eenedictien.

B. Prayer and Its Form in Wowship (Five Sessions)

1.

2.

3.

Adoration
What it means to pralse God.
Devotion: children suggest prayer thoughts of praise.

Confession
why confession of sins and how God forgives.
Devotion: children suggest prayer thoughts of confession.

Thanksgiving ;
Why and how thanksgiving is offered to God.
Devotion: children suggest prayer thoughts of thanksgiving.
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&, Suppiication
Praying for others as well as oneself.
Devotion: children suggest prayer thoughts of supplication,

5. Review
Devotion: children suggest prayer thoughts of adoratiom,
cenfession, thanksglving, and supplication. The Benedie~
tion follows.

Sacramental Aspects of Public Worshlp (Pour Sessions)

1. A4bsolution
Cod's answer to confession.
Devotion: Declaration of Grace from the Order of the Holy
Communion follows a prayer of confession.

2. 'Teaching
Genaval introduction to the function of lessons and sermon
in public worship.
Devotlon: children suggest thoughts for prayer of thanks
for the preaching of God's Word and prayer for the help of
God's Spivit to listen and leaxn.

3. %he Sacraments
How God works in Holy Baptism and Holy Commsnilon.
Devotion: class formulates prayer of thanksgiving for
God's gifts in the Sacraments, particularly their own
Raptism. The Benediction follows.

L. Review.
Devotion: confessional prayer, Declaration of Grace,
prayer of thanks for God's gifts and blessings, Benedictiom.

Songa of Worship (Four Sessiomns)

1. Singing Praise to God
Study good hymn of praise such as "Praise to the Loxd the
Almighty.”
Devotion: sing the hymn as adoration, Bemedictiom.

2. Objective Hymn of Faith
Study hymn such as "Built on the Rock the Church Doth
Stand."
Devotion: use hymn to share faith.

3. Hymm of Confession
Study hyma such as the musical setting of Psalm 130, Ho. 664

in the Lutheran Hymnal.
Devotion: use hymn.

4. Review
Devotion: arrange worship with three hyamns above, Dene-

diction.
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My Church (Three Sessions)

drchitecture and Chancel Appointments

Bxplain meaning and use.

Devotion: children suggest prayer thoughts of thanks to
God for their house of worship.

Symbols

Explain their use.

Devotion: use a prominent symbol im the church building
as focus of worship.

Favameates and Vestments

Explain meaning and use.

Devotion: prayer thoughts on symbolic lesson of seascnal
color,

Liturgical Worship (Four Sessions)

i.

2.

b

The Meaning of Liturgy

What a liturgy is, liturgical principles.

Devoticn: form a simple order of service with Confession,
Absolution, Scripture lessonm, hymn, prayer, Benedictien.
Use material learnsd previously.

Background of Lutheran Liturgy

Its history, meaning, and relation to liturgical principles.
Devotion: use liturgical forms from early Church,
Hallelujah and Kyrie.

Structure of the Liturgy
The great sacramental framework of Word and Sacrament.

Devotion: Gospel for the coming Sunday, prayer of thanks
for the Liturgy, Bemediction.

The Great Liturgical Hymns of Response

Gloria in Excelesis.
Devotion: Gloria in Excelsia, Cospel for coming Sunday

with responses.

Section One of the Order of the Holy Commmmnion (Three Sessions)

1.

2.

Invocation
Explain meaning and use.
Devotion: Invocation, followed by simple gervice of hymn

aud prayer.

Versicles and Confession, Absolution

Explaunation.
Devotion: vetoiclea, Confession, Absolution.

Review ' ;
Devotion: use above in brief liturgical service.
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The Church Year (Two Scssions)

1. Overall Structure of Church Year
Buplanation .
Devotlon: prayer of thanks for Church Year.

2. Church Year and the Propers
The relatilonship of seasons and Propers.
Devotion: Propers for nearest festival in a liturgical
setting of Invecation, Confession and Absolution, Introit,
and Gloria Patri, Ryrie, Gloria in Bxcelsis, Collect,
Epistle, Gradual, Goepel and responses, closing prayer,
Benedicticn. This also will sewrve as review of first
year's devotions,

Festivals (Siz Sessions)

Throughout the year at the appropriate times a session is de-
voted to the themes and colows of Advent, Christmas, Epiphany,
lent, lioly Week and Faster, Ascension.

Devotions: Collect for the respective festivals.

II. Second Year (Thirty-six Devotioas)
Review (Four Sessions)

1. Principles of Worship
Devotion: class suggests prayer thoughts of zdoratien,
confession, thanksgiving, supplication.

2. Section One of the Liturgy
Devotion: liturgical sevvice including the Preparvatcica.

3. The Church Year
Devotion: Propers for the coming Sunday.

4. Review
Devotion: wuse liturgical service, Imvocation to the

Cospel, Propers for coming Sunday.

Section Two of latheran Liturgy, the Office of the Word
{Twelve Sessions)

1. Introit and Gloria Patri
Bxplain mieaning and use. -
Devotion: Introit for the coming Sunday f£ollowed by Glovia

Patri.

2. Salutation and Response

Explanation.
Devotion: Introit and Cloria Patri, Gloria in Excelsis,

Salutation and Respoasec.
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Collect
Bzplanation.
Devotion: Collect for coming Sunday.

Bpistle

“Aulanation.

Devotion: Gloria in Hxcelsis, Collect, Epistle for ceming
Sﬂnday .

Cradual and Gospel, with Responses

Hxplanation,

Devotion: Intvolt, Gloria Pateri, Kyrie, Gloriz in Excelsis,
Salutatiom, Collect, Bpistle, Gradual, Gospel, (Propers for
coning Sunday).

Creed
Explanation.
Devotion: Cospel for coming Sunday end responses, Cieed.

Review
Devoticon: full Licurgy from opening hymm to Creed.

Sermon

Explanation of what it is, how it is velated to ae:vice
and Propers, and how to use it for worship.

Devotion: brief sermomette, hymn prayew.

Offertory
The offering of one's self, the offering of gifts.
Devotion: Offeriory.

Ceneral Prayer
izplanation.
Devotion: GCensral Prayer.

Review
Discuss sermon for coming Sunday.
Devotion: Offertory, General Prayer.

Overall Review
Devotion: full Liturgy from Iatroit to Ceneral Prayer.

Part Three of Lutheran Liturgy, the Office of the Holy Communion
{Yine Sessions)

i.

2,

Salutation, Sursum Corde

Exlpanation.
Devotion: Salutation, Sursum Corde.

Eucharistic Prayer and Proper Preface

Explanation
Devotion: Salutation, Sursum Corde, Bucharistic Prayer,

Preface.
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3. The Sanctus
Bzplain and practice.
Devotion: Sanctus,.

4., ILord's Prayer
Explanation of its use in the liturgy.
Devotion: Salutation to Lovd's Prayer.

5. Institution, Pax, Agnus Dei
Explain and practice.
Devotion: Paux, Agnus Ded.

¢, Distribution, Blessing, Commpmion Hymn
Explanation.
Devotion: Agnus Del, communion hym,

7. Nunc Dimittis
Explain and practice.
Devotion: Wunc Dimitcis,.

5. Thanksgiving, Salutation, BDensdicamus, Benediction
Explanation,
Devotion: Thanksgiving, Salutation, Benedicamus, Benediction.

9. Overall Review
Devotion: the Office of the Holy Communion.

Other Liturgies (Three Sessions)

1. Litany
Bxplanation.
Devotion: Litany.

2. Suffrages
Explanation.
Devotion: Morning Suffrages.

3. Matins
Explain amd practice.
Devotion: Matins.

Overall Review in Preparation for the Rite of Cenfirmation
{Two Sessions)

1. DBaptism and Confirmation
Explain relationship.
Devotion: Liturgy from opening hymm to Gemeral Prayer,
sermonette on confirmation, (Pentecost Propers).

2. Holy Coumunion
Review meaning, encourage frequency.
Devotion: Liturgy from Salutation to Bemediction in the
Office of the Holy Commmumion,

CONCORDIA SEMINARY

LIBRARY
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Festivals (Six Sessiong)

Throughout the year at the appropriste times a session
voted to the themes and colors of Advent, chrhm. lpt ,
lent, Holy Week, Baster, Ascension, Bl
Devotions: Liturgy with Propers. . ‘
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CHAPTER XHIX

METHODS |
Methods iun the Devotional Approach

The primary method in the devotional approach is worship itself.
While explanation and drill play an important part, the real learning
of worship takes place im activities of worship. Arthur ¢, Piepkorn
gave recognition to this value in the ritual of the Latheran Liturgy:

One of the values of vitual recognized by the ILutheran Church in

its reteaticn is the aebility of adoring worship to call foxth

adovation in the very practice of it. . . . The use of a liturgy

which embodies the time~tested forms not of onme man, nor of a

few men, but of generations of men, accommodates all men, and

opens up for all unlimited possibilities for developing the grace

of worship.

Worship itself is combined with other methods for explanation and
instruction. A form of the lecture method may be used to explainm a
principle of worship or the weaning of a liturgical form. Stories or
object lessons are very effective., Class discussion and participation
wmay be arcused by the use of provoking questions. The children should
be encouraged to ask questions of their own. In learning the use of
hymns and liturgical forms both the words and purposes should be under-
stood in terms of the princlples of worship before the worship itgelf
begins., All drill and practice should be held to the period of ia-
struction and mot be allowed to intrude imto the worship itself.

Paulsen suggested this procedure for the study of hymms, which may

Yarthur carl Piepkorn, "The lorm of Lutheran Piety,” Una Sancta,
VI (lent, 1946 and Baster, 1946), 3-9, 10-15. e
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be applied also to the study of Liturglcal forms in the devotional ap-
proach: after a discussion of the background, author, circumstances,
structure, and the 1like, (1) the plano or organ plays the melody; (2)
children hum meledy; (3) childrenm sing words; (4) children sing words
to full accompaniment; (5) leader coaches them in phrasing, expression,
volume, and climexes.® Betts and Hawthorne added these thoughta to a
similar process of learning: describe how the hymm has been used -
effectively by others; use a story to explain the meaning; discuss each
line; read each linme silently and aloud; and study each sl:énza used as
well as the first.3 ‘

John G. Williams offeved & simple memmonic device for the prin-
ciples of worship--the word "ACTS.” In s:;crifi.cial worship these letters
stand for "Adoration, Confession, Thankégiving, and Supplicaticn.“‘"
George Hoyer has developed this device for sacramemtal worship aspects
also. Here "ACTS" reminds the student of "Absolving, Confirming, Teach-
ing, and Sacrements.” The word "ACTS" is also useful im this, that it
gives force to the concept of activity in worship. Sacvamental worship
is Cod's "action” towards the worshipper. Sacrificlal worship is the
"action" of response toward God on the wétehipper'ﬂ part.d

The spirit of corporate unity may be fostered not only by the

zlm’in G. Paulsen, The Church School and Worship (Nashville:
Abingdon Press, c.1940), pp. 88-89. :

3ccorge Herbert Betts and Marion 0. Hawthorne, Methed im Teachimg
Beligion {dew York: Abingdon Prass, c.1925), p. 459.

4ishn G. Willlams, Leading School Worship (Lemdon: S.P.C.K.,
Nationai Society, 1253), p. 8.

3 ' ‘Peacher's Manual to the Adult
George Hoyer, Faith's First Response,
Bible Class Di.ﬂctw;ion Guide of the same title (St. Louls: Concordia
Publishing House, c.1956), pp. 19-20.
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explanation of group dynamics in worship, but also by a few practical-
methods. The suggeation of Bonhoeffer comcerning unison singing is
very good:

Becauge it is bound wholly to the Word, the singing of the congre-

gation « . « is essentially singlng in unison. lere words and

music combine in a unique way. - The soaving tonme of unison singing
finds its sole and essential support in the words that are sung
and therefore doas not need the musical support of other voices.

« o o The purity of unison singlng, unaffected by alien motives

of musical techniques, the clarity, unspoiled by the attempt to

give the musical art an autonomy of its own apart from the words,
the simplicity and frugality, the humanenesz and warmth of this
way of singing is the escence of all congregational singing.

Croup splrit may be fostered in the preparvation for devotion. The
children as a group should be taken into the pastor's confidence with
the arranging of the devotion, thus helping them to feel it is their
worship.’ .

Class participation in worship is aided by inviting their coneri-
bution of thoughts for the formulatiom of prayers. IHethods like the
circle prayer are excellent, although in a large group they may be
awkward for a formal devotion.

Reverence in God's house is better “caught" than taught. The ex-
ample of the pastor and the others at worship will do far more than
direct instruction to convince the child. A processional hymn as the
children enter will set the spiritual tene of reverence for the devotion.

Visual methods will be used particularly in the study of the church
building, its'symbols and windows, and the colored paraments amd vest-

ments. QOccasionally a good object of art in the church may serve as

O)ietrich Bonhoeffer, Life Together, translated from the German by
John W. Dobezstein (Hew Y::rk: Harper & Brothers, c.1954), pp. 59-60.

Paulsen, .op. cit., po 104.
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the focal point for instruction and worship.

Metheods in the Classroom

Part of the training in worship and the liturgy will be done during

the regular clasgs sessions or at homs, Many methods have been suggested

for this phase of the program:

i.

2.

e

G

G

7

8.
9.

g,

i1,
iz,
13,
14,

Church atiendance project: class attendance in a body, records
of attendance, report cards, class worship chart.

Sermon study: class submits theme and outline of previous
Sunday's sermon.

Prayer study: dindividevals submit prayers, offer them in
devetion,

Term paper: on subject like “What Worship Means to Me."
Field trips: visits to beautiful churches of city.
Visual aids: symbols studied in class, f£ilmstrips ou worship.

Cuest spealers: sextonm, organist, and head usher explain their
part ia worship.

Bible study: Bible content in Liturgy.

Handicraft: symbols, worship objects (crucifix, plaque) for
family alter.

Pamily worship project: to encourage childrea in instituting
fomily devotions at home.

Service project: helping to beautify the church or its grounds.
Class gift: to purchase gift for sanctuary or chancel.
Audio methods: listening to good sacred music,

Worship in the clessroem: ''spontansous worship,"” devotions,
prayers.,
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CHAPTER XIIX
TEXTBOOKS AND HBLPS
Textbooks

Horn, Edwawd T,, ¥II. The Church at Worship., Philadelphia: Muhlenberg
Press, ¢.1957. Paperback of forty~six pages, treating worship, the
church building, liturgicel terms and words, liturgical actions,
customs, and vestments, the Liturgy, symbols, and Church Year.

Lang, Paul H. D. Thae Lutheran Order of Services. St. Imuis: Coacordia
Pablishing House, ¢,1952, Fifcy-eight pages on the Lutheran crders
of woreghip, -

Little Service Book, The. MNew York: The School Press s Our Saviour
Lutheran School, 1956, PFifty pages for children on worship, the
Liturgy, and the Church Year,

Lutheran Uyanal, the. St. Louis: Concordia Publishing House, c.1941.

Visual Alds

C'hrisl::f.aq Prayer. Fllmstrip. Church-Craft. The doctrine of prayer.
Available at Concordia Publishing House.

Christian Symbols. Filmstrip. Bvemgelical and Reforwed Church, De-
Scribes symbolism used in Chriscian literature, architecture, and
decoretions. Avallable at Concordia Publishing House.

lord's Supper, The. Filmstrip. Church-Craft. Doctrinal basis of Holy
Communion. Available at Comcordia Publishing House.

Lost Symbols, jhe. Sound Filmstrip. Cathedral Films. Symbols no
longer in use. Available at Concordia Publishing House.

Oxder of the Holy Commmmion, The. Filmstrip. ILuther-Craft. Visual
treatment of the uméy?uﬂitable for introduction to detalled.
8tudy or veview. Available at Carroll Cood, New York City, New York.

L“"!‘Lﬁ.x Around the World. Filmstrip., Broadcasting and Film Commission--
Rational Council of Churches. Treatment of worship practices ia
other lands, Available at Concordia Publishing House.

Symbole of Faith. Sound Filmstrip. Cathedral Films. Available at
Concordia Publishing House.
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Syabols of the Cross. Sound Filmstrip. Cathedral Films. The Cross ia

many forme end the ueaning. Available at Concordia Publishing
House,

Symbols of the House of God. Sound Filmstrip. Cathedral Films.
Symbole in church avchitecture and design., Available at Concordia
Publishing House. : ;

Symbols of the Mew Testament. Sound Filmstrip. Cathedral Films.

Symbols trace the life of Christ. Available at Concordia Publish-
ing House.

Symbols of the Old Testament. Sound F:lestzip. ‘Cathedrzl Films,
Symbols of the faith of Israel, Old Testament origin, prophecy.
Available at Concordia T’ubliam.n,_, tiouse.

You Belong. Sound Filmstrip. Concordia Publishing House, Treats
membership in the congregation, 8yned, aand the Holy Christian
Church, and what that mewbership involves.

Helps for the Pastor

Beettcher, H, J. Inmstructor's Manual for Luther's Small Catechism. .
St. Louis: Concordia Publishing House, c.1946. Contains excellent
material on the relation between doctrimes and liturgical forms.

Hoyer, George. Faith's First Besponse. St. Iouis: Comcordla Publish-
ing House, c¢.1956. Bible class series on the art of wozship.
Teacher's Manual includes helpful material. —

Kretzmann, Adalbert R. Symbols. Chicago: Walther league, c.l344.
Very extensive handbook om Christian symbols in velation to
Scripture references and hyms. | ;

Reed, lather D. The Lutheran Liturgy. Phi.ladelph:.a- Muhlenberg Press,
c.1947. The classic on the Liturgy. -

Strodach, Paul Z. A Manual on Worship., Revised editiom. Philadelphia:
Muhlenberg Press, c.1946., Shotter treatment of Liturgy, long om
the externals of worship, chancel appointments, architecture, etc.

Underhill, @velyn. Worship. New York: Harper & Brothers,.c.1936.

1957 reprint in inexpensive Harper Torchbook Series, deep consid~-
eration of the primciples of worship.

Other Worship Forums

Coates, Thomas. Handbook of Worship. Portland Oregon: Concordia
College, (mimeographed), m.d. Includes many litanies and prayers,
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Klaualer, Alfred P. Crowth im Worship, S5t. louis: Concordia Publish-

ing House, ¢.1956. Includes many suggestions and a variety of
worship forms for youth groups.

Glossaries of dturgical Teruinology

Liste of terms aad their definitions may be found in:

Coates, Thomas. Haadbook of Worship. pp. 1OSEE.

lautheran Hymaal, The. p. 168.

Read, Luther D. The Lutheran Liturgv. pp. 641££,

Strodach, Paul Z. A Manual on Worship. pp. 319€f,
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CHAPTER XIV
CONCZUDING REMARKS

in summary, the study has revealed that, while worship is vital to
the life of the Church and many educators acknowledge its rightful place
in the curriculum of Christian education, in practice not a great deal
has been done about it to this date. In the étea of confirmation in-
struction the need for training in vorship and the Liturgy is felt
keenly and described vividly, but materials for this purpose have been
slow in appearing.

As an answer o the problem, this study has endeavored to select
and adapt materials from the few existing sources on worship training
and to arrange them in an organmized program of education for the par-
ticular needs of the confirmation class. It set as its objectives:

(1) that worship in general, the Lutheran Liturgy, liturgical arts, amd
liturgical practices are made meaningful to the catechumen through in-
Struction; (2) that the catechumen through training and practice is
enabled to participate fully and intelligently im the corporate wor-
ship of his church; (3) that the catechumen has come to know the value
of corporate worship and finds joy im it; (4) that the catechumen has
developed a sense of reveremce and respect for the sanctuary and for
holy things; and (5) that the catechumen has understood and felt the
relationship between his training in worship and the life he will lead
in his church.

To fulfill these objectives a curriculum was established which

included: (1) the principles of worship; (2) the Lutheran Liturgy;
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(3) liturglcal arts; and (4) concomitant factors.

Finally the pastor's approach to worship training was comsidered,
centering upon & devotional approach. This approach was exzamined in
detall as onc which would provide both instructiom in worship and the
opportunity to experience worship in a class devotionm.

To the readew this approach o the problem may seem somewhat ideal~
Istic, and indeed it has not been the intention of the author to suggest
that the mere addition of a progrem will end all problems. Like the
Liturgy iteelf the program is only a tool, a2 means toward the goal of
meaningful, sinceve worship for Lutheran people. Its success depends
to a lavge degree upon the spirit of those who would use it. Experience
has ghown the practicability of the devotional approach, for the author
has seen it employed to great success in the Christian day school and
has himself found gratifying results with its use in a confirmation
situation, its value is chiefly this, that it is simple,.continuous,
life-related, growth-conscious, and that it puts into practice what it
peaches.,

The program was presented with a view towards the congregation
which has no present program of worship training for children on any
level, it starts from “scratch," in other words. For that congregation
where such a program is already in operation in the Sunday scheol or
parcchial school, a more advanced curriculum may be used in the cea-
firmation class.

Since the scope of the study was limited to Protestant writeré
and Lutherans in particular, additional research in Roman Cactholic
Sources would be fruitful.

The question of revised, up-to-date English in the Liturgy--raised
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8o eloquently by Elmer Kettner--would be another good area of inquiry.l
it is the opilnion of this observer, however, that a simple revision would
fall short of its goal of meaningful worship unless a program of educa-=
tion were added,

The thesis here presented has satisfied this inquirer in that
positive results were achieved and a workable program developed. It is
his hope that those who use it will discover the same joy he has found

in leading children to meaningful worship.

1E1mer A, Kettner, "An Indigenous Church in America," Advance, V
(January, 1958), 30-31.
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