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Presentation Objective
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At the end of this session, participants will 
be able to identify and discuss the 
advantages of using a Dedicated Education 
Model for clinical experience for both the 
preceptors and the nursing students.



Dedicated Education Unit Model
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Implementation
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Where to Start?
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Students Pre-work Packet
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Content covering:

 Interventional Cardiology

Heart Failure

 Arrhythmias & Treatment Modalities

 Cardiac Surgery 



Concept Maps
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Common Diagnoses
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Common Procedures
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Common Medications
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Policies & Procedures
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DEU Preceptor Workshop
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 Role and Responsibilities of the Preceptor
 Post-it game

Working with Students

 Student Nurses-Medication Administration 
Policy

 Teaching/Learning Agreement 

 Understanding learning styles

 Communication techniques



Creating a Safe Learning Environment: Understanding the 
Student Skillset, Learning Style, & Competence Level
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Creating a Safe Learning Environment: Understanding the 
Student Skillset, Learning Style, & Competence Level
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Maine Nurse Core Competencies



Creating a Safe Learning Environment: Strategies to 
Improve Critical Thinking, Reasoning, and Judgment 
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The One Minute Preceptor
The Five Microskills Needed to Precept:

1. Get a commitment
2. Probe for supporting evidence
3. Teach general rules
4. Reinforce what was done right
5. Correct mistakes

Neher, J. O., Gordon, K. C., Meyer, B., & Stevens, N. (1992). A five-step 
“microskills” model of clinical teaching. The Journal of the American 
Board of Family Practice, 5(4), 419-424. 



Creating a Safe Learning Environment: Feedback vs 
Feedforward ~ Effective Communication 
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Creating a Safe Learning Environment: Feedback vs 
Feedforward ~ Effective Communication 
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Mocktail Hour
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Students and Preceptors discuss:

 Teaching/Learning Agreement

 Casey-Fink Readiness for Practice Survey 

 Student learning styles



Orientation to the Cardiac Telemetry Unit

19

 Students were paired with a NT or RN for 2 hours
 Switched for the next 2 hours

 Verified that each student had computer access

 Preceptors demonstrated remote access to Pyxis

 Students went simulation at UMO



Pilot Study

> Header & Footer 20



Research Questions
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• What is the effect on students’ perception of 
clinical competency level and self-confidence 
when the DEU model, traditional 8 hour clinical 
or traditional 12 hour clinical rotations are used 
for the clinical experience?

• What is the preceptors’ perception of benefits, 
support, and commitment to the preceptors’ 
role when participating as a DEU preceptor?



Sample
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• Convenience sample (n=35) of all second semester 
junior nursing students enrolled in a level III Adult 
Health medical/surgical clinical at the University of 
Maine, School of Nursing.

• The sample for the preceptors (n=6) were the 4 
nurses assigned to the preceptor role and 2 
alternate nurses assigned as substitute preceptors 
by the nurse educator for the cardiac unit at 
Eastern Maine Medical Center.



Instruments
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• Casey-Fink Readiness for Practice Survey: consists of three sections, the 
first section: demographic data and information about clinical experience. 
Second section: the students’ comfort with performing skills/procedures 
and the third section: 20 item Likert scale that asks to student to report 
about comfort/confidence in key practice skills. Cronbach alpha reliability 
coefficient: 0.69 (Casey, Fink, Jaynes, Campbell, Cook, & Wilson, 2011).

• Tool on Preceptors’ Perceptions of Benefits, Rewards, Supports and 
Commitment to the Preceptor Role. This questionnaire consists of a 
demographic sheet and uses a Likert scale to measure perceptions for 
three different sections: the preceptor’s perception of benefits and reward 
scale (PPBR), preceptor’s perception of support scale (PPS), and the 
commitment to the preceptor role scale (CPR). The Cronbach alpha 
reliability coefficient for the three scales was reported as 0.91 for the 
PPBR, 0.86 for the PPS and 0.87 for the CPR (Dilbert &Goldberg, 1995).



Clinical Groups

> Header & Footer 24

Clinical Group Setting of Clinical Sample Size

DEU: 12 hour clinical Cardiac Unit n=8

12 hour clinical with clinical 
instructor present

Cardiac Unit n=7

Traditional 8 hour clinical Cardiac Unit n=7

Traditional 8 hour clinical Surgical Unit n=6

Traditional 8 hour clinical Rehabilitation Unit n=7



Preceptor Survey Findings
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Pre-Survey Scores and Post-Survey Scores

Sections of the Survey p Value

Total survey p=.391

Part 1: Perception of Benefits and Rewards p=.242

Part 2: Perception of Support p=.919

Part 3: Commitment to the Preceptor Role p=.020



Preceptor Survey Findings
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Survey Section Question p Value

Part 1 Preceptors 
Perception of Benefits 
and Rewards Scale

Q 4: Keep current and 
remain stimulated in 
my profession

p=.037

Part 3 Commitment to 
the Preceptor Role

Q 34: I feel loyalty to 
the preceptor program p=.024

Part 3 Commitment to 
the Preceptor Role

Q 40: Deciding to be a 
preceptor was not a 
mistake on my part

p=.039



Student Survey Results
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Pre-Survey Scores and Post-Survey Scores: 
Total group (n=35) mean increased from 
58.74 to 65.08 (p=.000)

Means for post-test comparing groups to 
DEU group:
Group Mean Score p Value

DEU 67.25

Cardiac 12 hours 64.71 p=.482

Cardiac 8 hours 63.42 p=.301

Medical/Surgical 8 hours 64.83 p=.460



Student Survey Results 
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Three Questions were statistically significant when 
comparing the DEU group with the two or more of the 
other groups

Question 8: Ethical issues in patient care responsibilities

Question 9: Recognizing significant changes in my patient’s 
condition

Question 16: Knowing what to do for a dying patient.

Group Question 8 Question 9 Question 16

Cardiac 12 hr. p=.023 p=.113 p=.009

Cardiac 8 hr. p=.006 p=.004 p=.014

Med/Surg 8 hr. p=.047 p=.013 p=.260



Limitations
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• Small Sample Size

• Convenience Sample

• Single Site

• Pre-test/Post-test design

• Use of different instructors in clinical setting on 
three different clinical units



Questions?
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