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CHAPTER I

THE PROBLEM

Introduction

During the past quarter of a century many changes
have been made in the educatlion of teachers, Some of these
changes have been based upon a deeper understanding of the
meaning and character of democracy with 1its influence upon
the education of the youth of America., Other changes have
been brought about by an increased knowledge of how chil-
dren grow and develop and the expanded knowledge of how and
under what conditions people learn. Many of the changes
have been based on a combination of these factors. One
change growlng out of the influence of both democratic
principles and the findings of psychology has been the
greater emphasls placed on student teaching as part of the
pre=-service educatlon of teachers.

Student teaching 1s generally regarded as the

most 1lmportant single experlence in any teacher
education programe College students look forward
to the perlod when they can takes over the actual
instruction of a group or groups of boys and
girls, In the minds of these prospective tea-
chers, there are two major reasons for the great
importance of student teaching; 1t 1s something

real and practical, and the success in student
teaching has a lot to do with getting a Job and



with success on the Job.1

Student teaching programs have attempted to pro-
vide guldance and direct experiences desirable in improving
the quality and quahtity'of professional skills and atti-
tudes. The following statement by Curtis and Andrewa
emphasizes the 1mportancé of helping the student develop
his full potentialities as a teacher.

The purpose or function of student teéching,«,

across the country, is to provide opportunities,
under guidance, for the student teacher to
develop and evaluate his competencies in the

ma jor areas of teacher activity in the public
schools,?

An outstanding characteristic of teacher education
programa throughout this nation is diversity. Teachers
are prepared not in any one type of institution of higher
learning, but many types--teachers colleges, state colleges,
universities, liberal arts colleges, and private insti-
~tutions,

This diversity can be looked upon favorably for
" several reasons, It offers an‘opportunity for individuals

‘who are working in teacher education to use their own

- creativity and ability in developing programs. It allows

lpwight E. Curtis and Leonard O. Andrews, Guiding
Your Student Teacher (New York: Prentice-Hall, Inc.,

3 195L), p. L.
' 2Tbide, Pe le




for adjustments to be made to take care of individual
differences in institutions. It also gives many different
kinds of institutions of higher learning an opportunity

to contribute to the teaching profession.

While 1t is recognized that there are many dif-
ferences in colleg?s and universities preparing teachers,
there are also controls, both direct and indirect, estab-
lished to insure degrees of quallity in teacher education
programs, Stratemeyer and Lindsey state:

However, teacher education in the various
states of this natlon are not entirely without
controls from outside the local institutions. '
Indeed, there exlist powerful direct and indirect
controls, One 1llustration of such a control
is found in the National Council for Accredi-
tation of Teacher Education; an organization
of representatives from various groups concerned
with the education of teachers, which accredits
institutions on the basis of the degree to which
their programs meet certain standards set up by
this representative council, Since most insti-
tutlions desire to be accredited, the council
tends to control broad aspects of the program
through 1ts accrediting function., Another illus-
tration is the indirect control exerclsed by the
professional groups and organizations which
carry on studles and investigations; report their
findings, and seek the implementation of them
through appeal to their members, Still another
control, direct in nature, 1s the state certi-
fication requirements for teaching which make
i1t necessary for institutions to provide for
their students meeting requirements if they wish
to have graduates certified to teache.

These and other controls, both direct and in-
direct, serve a worthwhile function in teacher
education, They provide stimulation and encour-
agement for institutions to offer the best
programs possible. They tend to curb those



colleges which would try to prepare teachers
without adequate personnel or program., Hence,
teacher educatlion 1n this country 1s in the
fortunate position of having freedom along with
assigned responsibilitg and obligation to offer
high quality programs,

For many years the American Assoclation of Colleges
for Teacher Education (formerly American Association of
Teachers Colleges) used a series of standards as the basis
for accreditation. These standards defined the character-
istics of an acceptable program of teacher education.
Developed by the Associlation 1tself, and not some outside
accrediting agency, these standards were constantly re-
vised to keep pace with the needs of a growing program.lt

In 1936, the American Association of Teachers
Colleges decided to move in the direction of qualitative
standards, as opposed to quantitative ones. Over a
period of several years, all standards were revised and

evaluatlon schedules prepared to facllitate their appli-

cation in the various types of teacher education

3Florence Stratemeyer and Margaret Lindsey, Work-
ing With Student Teachers (New York: Bureau of
Publications, Teachers College, Columbia University, 1958),

Po 2le

hEe Se Evenden, "A Quarter Century of Standards,"
First Yearbook, American Assoclation of Colleges for
Teacher Education [Oneonta, New Yorks American Assocl-
ation of Colleges for Teacher Education, 1948), p. 99.




institutions. (See Appendix B).5

In 1954, the American Association of Colleges for
Teacher Education transferred its accreditation responsi-
bility to the National Councll for Accreditation of
Teacher Education.® In substance and form, there 1s very
little difference in the standards used by this organi-
zation and the revised standards which were used by tpg
American Assoclation of Colleges for Teacher Education.
It will be noted that the accreditation standards ot.
b6£h organizations are not concerned with minimum require-
ments but with desirable goals. As far as 1s known by
the wfiter, no institution has at present a program of
teacher education that fully meets all the provisions of
these standards, However,lprogress toward the kind of
program envisioned by these standards has become a major

concern of many teacher education institutions.

Statement of the Problem

This study was selected because there was evi-

dence that some defensible quantitative standards were

SAmerican Association of Colleges for Teacher
Education, Revised Standards and Policles for Accrediting
Colleges ror Teacher Education of the American Assocl-
ation of Colleges for Teacher Education (Oneonta: American
Association ofsgolleges for Teacher Education,1952),ppe 5-40.

6George F. Donovan, Develogments in the Accreditation
of Teacher Educatlion in the United States (Washington:
National Catholic Educational Association, 1956), pe. Te




6
needed to implement the desirable practices which would
be consistent with the philosophies set forth in the
standards of both the American Assoclation of Colleges
for Teacher Educatlion and the National Council for
Accreditation of Teacher Education. Recognizing that the
value of the student teaching experlence depends to a
large extent on the quality and the quantity of the types
of experiences provided during student teaching, and the
supervision of the program, the writer has 1ldentified two
ma jor purposes of the study as follows:?

lc To develop a set of quantitatiﬁe criteria for
student teaching programs in teacher education institutions
which would satisfy a jury of competent teacher educators
and which would serve to elicit high quality student
teaching practices in these institutions,

2. To describe existing practices relating to
student teaching in these institutions, using the quanti-
tative data provided by the institutions.

Definition of Terms

To avold confusion iﬁ the interpretation of the
terms used in the study, the most important ones are de-
fined below:

A standard is a goal or objective or criterion of
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education expressed either numerically as a statistical
average or philosophically as an ideal of excellences !

Quantitative 1s a term which 1s characterized by
8

the possibility of belng measured or counted,
Qualitative 1s used to distinguish differences in

attributes rather than numerical differences.?

Student teaching 1s a period (or periods) during

which a student receives guldance in learning to assume
responsibility for the major activities of teachers in
the public schools.10

Student teacher 1s a term used for any college

student engaged 1n the specific experlence defined as

student teachingell

Director of Student Teaching is the person desig-

nated by the college with administrative responsibility

7Carter Ve Good, Ed., Dictiona of Education
(New York: McGraw-Hill Book Company, %nc., 1959), p. 5200

81bid., p. L3k

9&00, clt,
10Curtis and Andrews, op. cite, p. ix.
1l

E_QA cite
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for organizing and coordinating the college's total pro-

~

gram of student teaching.l2

Resident center 1s a student teaching center in

which the student lives and participates in the cormunity
life and activities as a part of the professional labora-
tory experience .13

A cooperating school 1s a school which is not con-

trolled or supported by the collaeage but which does provide
facllitles for professional laboratory experiences 1in the
teacher education program.lh

A campus laboratory school i1s a school which 1s

controlled and supported (all or in part) by the college
and which 1s organized as an integral part of the teacher
education program to provide significant opportunities to
study and relate the various phases of the teacher's

activities both in and out of school.15

A laboratory school supervising teacher 1s one who

performs the responsibilities of a supervising teacher in

12The Association for Student Teaching, "Selected
Terminology in the Fleld of Professional Laboratory Ex-
periences in Teacher Education,™ (Cedar Falls, Iowa: The
Association for Student Teaching, 1958), pe l. (Mimeographed.)

131pid., po 26

Wroc, cite

15106, clt.
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a laboratory schools This person 1s a member of a labora-
tory school staff and is recognized by the college as
Qualified to guide a group of puplls and one or more col-
lege students, gulding the latter in their underétanding
and teaching of a given pupil group.lé

A cooperating school supervising teacher is one who

performs the responsibilities of a supervising teacher
in a cooperating school,17 This person works directly
with the students in the cooperating school and with the
student teachers,

The college supervisor of student teaching 1s the
college representative who is responslble for supervising
a student teacher or a group of student teachers.l8 .

Coordinator 1s the term used to refer to the college

supervisor who is responsible for the entire group of

student teachers in an off-campus center,

Scope and Limitations

The study included elghty-four institutions of

higher learning in the Southeasterm Region of the United

100, cite
17Loc, cit,

18&22‘ cito
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States which held membership in the American Association
of Colleges for Teacher Education during the school year
of 1958, These colleges are located in Alabama, Florida,
Georgla, Kentucky, Mississippi, North Carolipa, Tennessee,
Virginia and West Virginlia, South Carolina was excluded
from the stwdy because there were no lnstitutions listed
as members during that yeare
The study was limited to the organization, admin-
istration, and supervision of the ﬁtudent teaching program.
In other words, it did not include any other phase of the
professional laboratory experiences provided by these in-

stitutions,

Procedures and Sources of Data

The first step in the procedure was to review the
work of the Commlittee on Standards and Surveys of the
American Assoclation of Teachers Colleges and the American
Assoclatlon of Colleges for Teacher Educatlion to determine
the historical development of standards 1in teacher edu-
cation over a perliod of more than thirty years. In
addition to this, the writer surveyed professional litera-
ture pertalning to quality and quantity in student teaching
programs,

Next, letters were sent to outstanding teacher
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educators in the United States to get their opinions con-
cerning the value of such a study, All replies indicated
that the study had merit,

Tentative questionnalires were developed and sub-
mitted to the writer's graduate advisory committee for the
purpose of getting sﬁggostions for needed changes in
format and content. Revlisions were made in accordance
with their suggestions,

In order to determine the nature of the standards
now being followed in student teaching programs, the
following techniques were used:

l. Documentary analysis -- The writer examined

the standards and policies for accreditation of the
American Association of Teachers Colleges, the American
Association of Colleges for Teacher Education, and the
National Council for Accreditation of Teacher Education.
Chapfer II 18 the historical development of standards in
teacher education in the United States,

2 Questionnaire -- A four page questionnailre was

developed to obtain statements of practice in the admin-
istration and organization of the student teaching
experience, Respondents were also requested to make
recommendations for improvements in their own programs,

The questionnaires were sent to elghty-four
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teacher education institutions in the Southeastern Reglon
of the United States. Replies were‘receiyed from sixty,
or slightly more than 71 per ceﬁt. (One questionnaire
was not usable and two were returned %oo late to be in-
cluded in the study). Therefore, the study represents
approximately 68 per cent of the institutions, Data from
these questionnalres were tabulated and practices were
categorized in terms of the patterns of operation indi-
catede Chapter IV 1s a presentation of the data,

From the data, the writer i1dentified two distinct
patterns of organizatione. According to the practices
reported, value Judgments were developed, These value
Judgments were mailed to a Jury of outstanding teacher
educators with the request that they either "endorse" or
"not endorse" them. They were alaso asked to make recom-
mendations for standards which they would endorse, 1if they
stated they could not endorse the value judgment pre-
sented, ‘ '

On the basis of the jury reaction, a set of defen-
sible quantitative criterlia was evolved which should

elicit high quality in student teaching programs,

Organization of the Study

Chapter I has presented the statement of the
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problem and the purposes and procedures of the study.

Chapter II presents the historical development of
standards in teacher education since 1922,

Chapter III contalns a survey of related research
and literature,

Chapter IV presents the identificatlon of the
patterns of organization and a summary of current practices
in teacher education programs in the institutions partici-
pating in the study.

Chapter V contains value judgments reflecting
current practices in the institutlions participating in
this study, thelr recommendations, and professional litera-
ture, including the standards of the American Association
of Colleges for teacher education,

Chapter VI presents quantitative standards, based

on the jury's reaction, and the writer's conclusions,



CHAPTER II

BACKGROUND OF THE PRESENT STUDY

Historical Development of Standards

in Teacher Education

A review of the literature reveals that extensive
interest in standards for teacher education programs in
the United States has been exhibited by many individuals
and organizations. For well over a quafter of a century,
considerable emphasis has been placed on acceptable
standards for teacher education, Many standards have been
accepéed and then rejected when it was evident that a
change was needed in order to facilitate the programs of
various types of institutions educating teachers and to
meet the growing needs of the people preparing to enter
the teachlng profession.

To indicate the progress of the standards movement
in teaqher education, this chapter will be devoted to a
description of the activitlies of professional and accredi-
ting organizations since 1922,

Groups taking the most active lead in this movement
were the National Council for Education, the American

Association of Teachers Colleges, American Assoclation of

Colleges for Teacher Education, the Association for Student
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Teaching, and the National Council for Accreditation of
Teacher Educatione.

The need for adequate standards'in teacher edu-
cation was emphasized in a report of the National Council
of Education at the meeting of the American Association
of Teachers Colleges in Chicago, February, 1922 This
report carried the following recommendations concerning
standardization:

6. The teachers colleges should address them-
selves to the task of standardization, If they
are to be colleges in name they should be colleges
in fact. This means that for the entrance re-
quirements, student's load, content of courses,
academic preparation of the faculty, faculty load,
number of weeks'! teaching a year, et cetera, they
should "square"-with college standards. Teachers
colleges may never hope to have the respect and
recognition of the colleges and universities and
the public until this task of standardization is
achleved,

Te And as an aid to this standardization, the
committee suggests that a more detalled study be
made of the organization and administration of
teachers colleges and of the content of the course
of study, such report to be made by the present
committees or by some other committee authorized
for that particular purpose.l

The year 1923 1s one of the important dates in the

history of teacher education. It was the year of the

lcommittee on Teachers Colleges of the National
Council on Education, "The Teachers College Movement,"

First Yearbook, American Associlation of Teachers Colleges,
TPlace of publtcation not given: KEer%oan Assoclation of

Teachers Colleges, 1922), pe 30.
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merger of the National Council of Teachers Colleges -
(formerly National Council of Education) with the American
Assoclation of Teachers Colleges. The year also evidenced
the adoption of a set of detalled quantitative standards
by the American Assoclation of Teachers Colleges,

This first set of standards had the following pro-
visions pertaining to faculty preparation, teaching load,

and student teaching:

o The minimum scholastic requirement of all
teachers in such schools (except assistants in
the training school) should be equivalent to that
required for a standard bachelor'!s degree, supple-
mented by speclal tralning or experlience, or both,
of at least three years. The minimum scholastic
requirement of the head of a department should be
equivalent to that required by the master's degree.

S« The average teaching program of a teacher
in such schools should not exceed 16 hours (of 50
to 60 min. each, herein called "class hours™) per
week 1n actual teaching or the equivalent in art,
music, laboratory, shop, or supervisory instruc-
tion, or in physical education. The class unit
for instruction should not exceed 30 students.

6. Such teachers colleges and normal schools
should provide adequate fecilitles for obser-
vation and practice teaching, making this work
the integrating and controlling factor of the
curriculume.

8o The number of pupils annually en-
rolled 1n the training department
(including children in public
schools used for practice) should
not be less than four times the
annual number of graduates from the
institution,

bo The teachers in the training depart-
ment (including the director and
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assistants) should number not less than
one-third the entire Jjunior college
faculty of the institution, and (excepting
assistants) should possess the same

degree of preparation as other members

of the Junlor college facultye.

ce Each student candidate for the diploma
(60 semester hours of credit) should be
requlred to pursue the equivalent of
one school year of observatlion~practice
of not less than one dally class hour
or a total of 180 hours.2

A Committee on Standards and Surveys was appointed
by the American Association for Teachers Colleges for the
year 1923-24, During this year they made a study of the
prevailing practices which had' been sdopted.

At the annual meeting of the Association in 192l,
the Committee presented a set of more specific standards
with permissible minima for many of the 1ltems. These
standards dealt, in general, with the questions of adequacy
of the staff in polnt of number. The standards were as

follows:

I. The maintenance of a teaching force which,
1s adequate to carry on the work of a
teachers college with high collegiate
standards requires that in the college
department there shall be a ratio of stu-
dents to faculty which does not exceed
fifteen students to one faculty member,

2American Association of Teachers Colleges, "Stan-
dards for Accrediting Teachers Colleges and Normal Schools,"

Third Yearbook, American Association of Teachers Colleges
(Washingtons ﬁational Education Assoclation, 1925), DPe 17s
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The high grade of instructional service
expected of the faculty of a teachers
college demands that the programs of
teachers shall enable them to have time
and energy to consult original sources
freely, to replenish and reorganize their
materlial constantly, and to keep their
own minds enriched by continued con-
structive study, thus giving vigor and
originality to their inatruction, To
this end the following standard teaching
loads are held to constitute a reasonable
expectancy for the faculty of a teachers
colleges

(a) In English composition, 12 hours of
class work a week with classes of
25 students each, which i1s equivalent
to 300 student hourse.

(b) In general class-room subjects, 15
hours of class work a week with 25
students 1n a c¢lass, which amounts
to 300 student hourse.

(¢c) In shop and laboratory work, a weekly
class program of 20 periods, with
divisions of 20 students, or LOO
student hours,

(d) In physical education, 18 hours a
week with 30 students to a class,
which gives a load of 5)40 student
hours,

The conduct of practice teaching on a
basis which shall be effective in lead-
ing to a proper initial mastery of the
technique of teaching and which shall,
at the same time, protect the interests
of the children upon whom practice 1s
conducted, requires that:

(a) Two-fifths of the teaching in
training schools should be done
by the critic teachers, or by
other members of the facultye.
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(b) The standard amount of practice
required of every graduate of a
teachers college should be 180
hours of supervised teaching,
(e) For every six college student to
be glven practice teaching, one
critic teacher 1s required, with
a group of 30 to 4O pupils,3
It 1s assumed by the writer that the use of the
"student hour" in setting up these standards was merely
a device for determining the size of the faculty needed
for a given enrollment. This technique would standardize
the class size as well as the number of teachling hours
per week, Also, the standard set up for supervised
teaching seems to be simply a measuring unit for deter-
mining the size of the supervisory staff needed in any
situation,
These standards evoked much vigorous discussion,
Some felt that these standards were to¢ high and were un-
obtalinable by any but a small majority of the schools.
Many expressed concern that there was a danger that the
standards of supervision would break down by sheer in-

abllity of the present staffs to carry the supervisory
and teaching load, Others expressed the feeling that the

3H. A, Brown, "Some Next Steps 1ln Establishing
Standards for Teachers Colleges," Third Yearbook,
American Assoclation of Teachers Colleges (Washington:
National Education Association, 1925), Pe 5he
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teaching and the follow=up work involved in the kind of
instruction necessary in an institution for the preparatiqn'
of teachers could not be done in such large classes. The |
Committee defended their position by declaring that these
standards weré representative of current practices in good
private colleges and in some of the older and best organ-~
1zed teachers colleges. In their gpinion, these standards
did not devlate greatly from what was deslrable 1n teacher
education institutions,

Due to the intense disseﬂ%ion, the entire report
of the Committee on Standards and Surveys was postpoped\

. for further conslderation, No new set of standards was
proposed until the meeting of the American Assoclation of
Teachers Colleges 1n.Washingtoh, De Ce iIn 192&.

The influence of reglonal accredliting agencles was
being felt by the American Assoclation of Teachers Col-
leges at this time. Many teacher education institutions
were beginning to show an interest in the standards of
these agencles because they believed that the reglonal
standards would more nearly meet thelr needs, . In March,
1926, the North Central Association of Colleges and
Secondary Schools presented a report concerning thelr

policies for standardization at the American Association

of Teachers Colleges! meeting, but the report was not
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adopted because 1t was made kmown that the Assoclation
was working toward a new set of standards of its own.

After two years of intense study, the Committee on
Standards and Surveys presented another set of standards
at the Washington meeting of the Association in 1926,
These standards were not as rigid as those proposed in
1924 and they were unanimously adopted by the Associla-
tion, to become effective September 1, 1927, The post-
ponement of the date these standards were to become
effective was to allow the member 1nStifutions the re-
mainder of that year and an additional complete academic
year in which to study the standards and to prepare the
necessary data for accreditation and classification,

The new standards pertaining to teaching load and

student teaching were:

VI. Teaching Load of Faculty

The following teaching loads shall be the max-
imum for a teachers college faculty: Sixteen
clock hours per week, or the equivalent. Equiva-
lence shall be based upon the ratio of one class
period to one and one half class periods 1in shop
and laboratory work, one to one and one quarter
in physical education, and one to three fourths
in English composition,

VII, Training School and Student Teaching

Ae Each teachers college shall maintailn a
training school under its own control as a part
of 1ts organlization, as a laboratory school,
for purposes of observation, and supervised
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teaching on the part of students. The use of an
urban or rural school system, under sufficilent
control and supervision of the college to permit
carrying out the educational policy of the col-
lege to a sufficient degree for the conduct of
effective student teaching, will satisfy this
requirement,

Bo Student teaching shall be so organlzed as
to lead to proper initial mastery of the technique
of teaching and, at the same time, protect the
interests of the children in the tralning school.

Co RBach teacher in the training school, who
1s also responsible for a regular amount of stu-
dent teaching, shall be required to have charge
of not more than forty children at any one time.

D¢ The minimum amount of student teaching
required of every graduate of a teachers college
shall be ninety hours of supervised teaching.

E. For every eighteen college students to be
given ninety hours of student teaching, there
shall be a minimum group of thirty c ldren,
either in the campus training school or in
affiliated urban or rural schools under the.
supervision of the college.

Fe No training school teacher shall super-
vise, in a year, the entire student teaching of
more than elghteen college students, each of whom
does ninety hours of student teaching, or an
equivalent number of student teachers,

~ Ge In the case of use of affiliated urban or
rural schools for student-teaching purposes,
when the degree of affiliation and control is
restricted to such an extent that a teaching
force of more limited training than is contem-
plated by these standards must be used, and
which 1s not capable of effective supervision
of student teaching, there shall be one full-
time supervisor of student teaching for every
fifty student teachers, each of whom does ninety
hours of student teaching. Such supervisors
must possess the scholastic qualifications re-
quired of members of the faculty of the college
department.
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He It 1s recommended that at least two-fifths
of the teaching in the tralining school should be
done by regular teachers of the tralning school
or by other members of the facultyst

Kelth severely censured the membership of the
American Assoclation of Teachers Colleges for adopting
these standards, He claimed that they were "largely an
adaptation of those of the North Central Association of
Colleges and Secondary Schools~=a voluntary organization
of the Middle Westo"S He also criticized the current
tendeney of the Asséciation to try to standardize every
detall of procedure. He expressed a need for a clearer
definition of what things should be standardized and to
what extent by raising such questions as:

Should the hours per week for teachers be

standardized at all? Should this standard
be absolute (say 16), or should 1t be vari-
able (say 12 to 20)? And just why, in terms
of function, should such a standard be set?

I have a suspiclon that in our present state-
ment of standards we have imitatively copled
a standard that developed in a different

.functional environmment. . « « Even though
this association has formally adopted certain

hﬁmarican.Association of Teachers Colleges, "Stan-
dards for Accrediting Teachers Colleges," Fifth Yearbook
American Association of Teachers Colleges (Washington:
National Bducation Association, 1926), ppe 11-12,

5John A, H. Keith, "Plans for Studying, Modifying,
and Enforcing These Standards," Fifth Yearbook, American
Assoclation of Teachers Colleges (WashIngton: ﬁa%ionai
Education Association, 1926), pe 107,




standards, it 1s doubtful if any constituent

member attalns all the standards we have so

blithely set upe

The advisability of the establishment of rigid
standards which could nbt be enforced and which could
not be changed continued to confront the Association._ At
the 1928 meeting, Dr. E. S. Evenden? presented the report
for the Cormittee on Standards and Surveys and in his
opening remarks he reminded the membership of the Asso-
clation "that teachers colleges, as four-year degree
granting institutions, are relatively too young to be
handicapped by standards which cannot be changed and
which, in most cases, have been built upon personal
opinion and upon current practice which, in several re-
spects, is'admittedly beiow the desired levele" The
Committee recommended that no changes be made in the .
present set of standards at this time and the report was
adopted,
Considerable time was devoted to the discussion

and improvement of the standards at the annual meeting of

the Assoclation in Cleveland, Ohio, in 1929, By this time
the standards had been fully accepted by member institu-

6Ibide, po 109
7E. S. Evenden, "Report of the Committee on Stan-

dards and Surveys," Seventh Yearbook, American Association
of Teachers Colleges (WasEInéEon: ﬂa%IonaI Education Asso-
§5’, Po Eo

cTation, 19
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tions of the Assoclation and they were being clarified
through usage. Only one item pertaining to faculty
supervisory load was made. This standard was amended to
read: "If more than 90 hours of student teaching 1is re=
quired the number of student teachers should be decreased
so as not to increase the supervisory load."S

The process of study and re-evaluation of the
standards continued more or less without 1nterfuption
until 1932, The inclusiveness of the standards was the
dominant influence of them, They were now stated in such
a manner that they stimumlated improvemenﬁ in all teacher
education institutions from the smallest to the largest,
from the poorest to the best, .No institutions were left
out, and all were struggling to reach the goals set By
the highest requirements of the standardse,

At the annual meeting of the Associlation in Atlan-
tic City, New Jersey, in 1931, Phelps stated that one of
the best things that could be done for teachers colleges
would be to write a brief and entirely new set of stan-
dards, He expressed his bellef that the present standards

were designéd for heterogenous groups of small, poorly

8E. Se Evenden, "Report of the Committee on Stan-

dards and Surveys," Eighth Yearbook, American Assoclation
of Teachers Colle§es (Washington: National Education

Assoclation, 1929), pe 87,
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equipped, and poorly organized institutions. He indi-
cated that the standards were too long and that most of
the colleges at this time were in Tlass "A" group (four
vear degree-granting institutions) of the standards, and
that much of the materlal contalned in the standards was
useless,? However, the Committee on Standﬁrds and Surveys
requested that no changes be made in the standards at this
time for two reasons, First, they believed that since
some of the standards had 5een modiflied every year since
their origin that it would be wise to let them remain
substantially as they were for two or three years more
so that they could test the value of the standards by
applying them to the various schools and colleges, Second,
1t was thelr opinion that the investigation then being
carried on by the National Commission on the Survey of
Teacher Tralning would provide valuable evidence for mak=-

ing needed changes in the standards in the future,1°

9C. L. Phelps, "Our Standards--What Shall We Do

With Them?" Tenth Yearbook, American Association of’
Teachers Colleges (Washington: ationa ucation Asso=-

ciation, s De 50,

10y, =, Dearborn‘ "Report of the Committee on
Standards and Surveys,” Tenth Yearbook, American Asso-
clation of Teachers Colleges (Washingtont National
Educatlion Assoclation, I§§I,

9 Pe 62.
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Growing interest in standards of the qualltative
nature 1n contrast to the quantitative ones was becoming
more evident., Some individuals declared that the quan-
titative standards had served thelr original purposes and
that 1t was time to move toward standards which would
evaluate the quality of an institution in a more compre-
hensive wayo. Furthermore, it was expressed that proper
standards were necessary but that unsuitable standards
would constitute obstacles to effective work in teacher
educatlion programs.

Attention to qualltative standards continued to
gain impetus, and at the 1932 meeting of the Assoclation
in Washington, Whitley called for a slow and wise re-
vision of the standards, In his address to the member-
ship, he said:s

Standards are, of necessity, matters of

growth, and growth is something that cannot

be hastened., The hope 1s expressed, there-
fore, that those members of the Assoclation
who feel that changes ought to be made will
insist that changes be made slowly and that
nothing may be done hastily in the desire to
secure a revision of standards that will handi-
cap the great work the American Assoclation of

Teachers Colleges_has accomplished during the
past two decades,ll

llgsam H, Whitley, "President's Annual Address,"
Eleventh Yearbook, Amerlcan Assoclation of Teachers
Colleges (Washington: National Education Association,

1932 9 Po 300
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Not all persons felt that a drastic cﬁaﬁge in the
standards was needed, Dre John Alger, President of Rhode
Island College of Education, indicated that it was im-
possible to get away from the fact that some qugntitative
standards were necessary. He wanted to know how this
growing inclination toward standards of the qualitative
type could be meto In his remarks he indicated that the
present set up of standards were necessary when they were
adopted and that they had accomplished much in building
up a powerful organization and in enforcing improvement
in teacher education, He agreed, though, that it was 1in-
creasingly evidemt "(1l) that in many respects these
standards represent an undesirably low minimum, (2) that
they offer too little opportunity for developlng pérsonal
or regional ideals or experimentation, and (3) that in
some cases commendable results are being secured without
conforming entirely to the present forms of measurement,"12

Although Alger realized a need for some quantita-‘
tive standards he also favored a serles of goals or ideals
toward which to strive, rather than just a minimum set of
regulationse To illustrate his point, he rewrote some of

the standards 1n such a way as to make them represent

1250hn Lincoln Alger, "Our Standards of Accrediting,"
Eleventh Yearbook, American Assoclation of Teachers Colleggg
(Washingtons National Education Assoclation, 1932), DPe 12
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more fully an expression of goals or 1deals. The stan-
- dard concerning training schools and student teaching was
reworded as follows:

A, It 1s expected that as rapldly as possible
each college for the professional preparation of
teachers shall have, under 1ts own control and as
a part of its organization, a laboratory school
for use as follows:

1l For the development of its 1deal public
schoole.

20 For studies in the improvement of public
school education.

3. As a school with which every student ma
become thoroly{gig] familiar thruout[giéi
his course, and in which he may make his
first beginnings at teachinge

o As a meeting place for theory and prac-
tise[sic], and as a background for the
discussions in the college classes,

5« As a demonstration school, not only for
the students, but for teachers and school
officials thruout [sic] the field of ser-
vice,

Be In addition the college should have abun-
dant access to the public schools in all parts
of 1ts fleld, where students may serve as interns
for a full semester, 1f possible, under the best
obtalnable critic teachers, Such students should
have a large share of the work and of the res-
ponsibility for an entire classel3

The Associlation went on record aé favoring this

kind of standard and directéd the Committee on Standards

131b1d., po 131.
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and Surveys to direct 1its future effort toward standards
of a qualitative nature.

The year 1932 had not been an easy one for the
Committee on Standards and Surveys. It was faced with the
task of revising the standards and received recommendations
from members ranging from abandoning the standards alto-
gether to proposals to make them even higher. The standards
were changed this year 1n form only and improved by elimi-
nating the Class A and Class B distinction,

At the meeting of the Association in 1933, the
Committee on Standards and Surveys reported that ™"no
advances in the quantitative standards should bevfecom-
mended this year, not because there are none which could
be made, but in order that more attention may be given to
the consolidation of gains already made, to the completion
of present programs, and above all, to the study of the
less tangible and more important qualitative elements in
the work of the schoolsonlh The Comhittee also reported
that they recognigzed thenimportance of the qualitative
elements 1n teacher education but that they had been unable

to prepare stahdards for such elements.15

Ug, s, Evenden, "Report of the Committee on Stan-

dards and Surveys," Twelfth Yearbook, American Association
of Teachers Colleges (Washingtont National Education

Association, 1 s Po To
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The year 1934 found the Committee on Standards and
Surveys still not ready to propose a change in the stan-
dards, They requested permission to conduct a stpdy,
either through its own personnel or through some well
qualified graduate student, of the varlous pattefns of
student teaching and training school practices, From this
study, they hoped to complle a manual for guldance and
asslistance in improving the patterns and particular con-
ditions and problems confronting many institutions., It
was desired that these patterns might be lmproved to be-
come types, goals, objectives, or 1deals toward which an
institution could direct its effort. "Only in this way,"
the committee indicated, "can sufficient emphasis be
Placed upon the qualitative as well as the quantitative
aspects of the particular situations in the instltutions
concerned,"16

The Cormittee's request was granted and B. I. Fo
Williams, Professor 6f Educatlon at Heldelberg College,
Tiffin, Ohlo, was selected to carry out the researche

In the preliminary reporting of this study in 1935, great

160. L. Kjerstad, "Report of the Committee on
Standards and Surveys," Thirteenth Yearbook, American

Association of Teachers Colleges ashington: National
Education Association, 193L)s Pe e
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diversity 1s noted in the patterns of organization and
also the amount of student teaching required 1n various
teacher education institutions.l7 The study was still
underway and no recommendations came from it.

The Committee on Standards and Surveys agreed that
qualitative standards were preferable to quantitative
ones, but at the 1936 meeting of the Association, it recom-
mended that a sharp break from the quantitative standards
not be made at that time. The reason for making this
recommendation appears sound.

There had been two meetings of the Committee dur-
ing the year and they had been greatly impressed by the
new standards of the North Central Assoecliation of Colleges
and Secondary Schools in which definite quantitative
standards had been avoided, It was the opinion of the
Commlittee that the plan of the North Central Assoclation
would be of great assistance in modifying the standards
of the Assoclation. They also believed that the North
Central Assoclation's plan should be tested by use before
the Association adoﬁted a similar technique on a broad

scalee

17, c. McCracken, "Report of the Committee on

Standards and Surveys," Fourteenth Yearbook, American
Assoclation of Teachers Tolleges (Weshington: National
Education Associatli T§355

On’ ® p. 128.
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Realizing that the North Centra1 Asso9iat1op plan
had involved an expenditure of $135,000, it was the
opinion of the Committee thﬁt due to the professional
character of the member institutions of the Assocliation,
a careful study was needed to supplement the North
Central Assoclation study before a complete departure was
made from the quantitative standards.‘ The Committee re-
quested the Assoclation to grant }ts permission to make
this study and that it be authorized to prepare a plan
of study to present to some outslde source for financial
aidol8 Both requests were granted,

The major work of the Committee on_StandardQ and
Surveys during the remainder of the year centered around
developing the proposed plan of study. The Committee met
in Washington in October to discués the entire problem.
Representatives of the American Coupcil on Education and
the Natlonal Education Assoclatlion were invited to listen
to the discussions and to share the benefit of thelr
advice and experience. i ’

The second meeting of the Committee was held in

December along with the Accrediting, Executive, and

18y, H. Dearborn, "Report of the Committee on Stan-

dards and Surveys," Fifteenth Yearbook, American Association
of Teachers Colleges (Oneontas - American Association of
Teachers Colleges, 1936), p. 166
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Special Policlies Committees of the Assoclatione These
combined committees voted to authorize the chalirman of
the Committee on Standards and Surveys to appoint a
special committee to assist him in collecting data and
in preparing a statement to support a request by the
Association for fwnds to cbmpletely revise the standards
and for other needed studies,

West reports that the work of this special com-
mittee resulted in a memorandum presenting the historical
development of the Associatlon, the story of the develop-
ment of its standards, some items i1llustrating the
improvement of member institutions, a summary of the
professional status of the Association, and the desire
on the part of the Assocliation to bring about a refine-
ment of its standards.l?

A plan was then proposed for a commission to be
appointed by the Executive Committee of the Assoclation,
this commission to be empowered to ask for funds
necessary to carry out the program,

The studies to be conducted by this commission

were designed to continue over a period of three yearso

19r, L. West, "Report of the Committee on Stan-
dards and Surveys," Sixteenth Yearbook, American
Assoclation of Teachers Colle ges (Oneonta: American
Association of Weachers Colleges, 1937), Pe 103,
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It was proposed that studles already made, such as the
National Survey of the Education of Teachers and the North
Central Assoclation studles, be utilized but that new
material be gathered by means of questionnaireg,‘visi-
tation, conferences, and experimentation, It was estimated
that at least $50,000 would be needed for these studiles,
to be divided as follows: first year, $25,000; second
year, $15,000; and third year, $10,000,20

In the spring of 1937, the Committee on Standards
and Surveys presented their proposal to the secretary of
the General Education Board with a request for financlal
ald to carry out these studles, They were told that at
that time the General Education Board had a proposal from
the American Council on Education for studles 1n the fleld
of teacher education. The Committee was notified later
that the Board did not wish to make a grant at that time
but would be open to reconsideration of the request in the
Fall.2l

Since funds were lacking to pursue the complete

2oLoco citoe

21R, L. West, "Report of the Committee on Standards
and Surveys," Seventeenth Yearbook, American Association
of Teachers Colleges (Oneontat American Association of
Teachers Colleges, 1938), p. 117.
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refinement of the standards, the Assoclation authorized
the Committee to make what studies 1t could; from time to
time, of particular standards on the basls of qualitative
statements., As a result, Standards II, VII, and IX were
revised (See Appendix B) and plans were under way for the
analysls of the other standards.

In the fall of 1937, the Committee on Standards
was informed by the General Education Board that the
American Council on Education had been allotted $200,000
for studles 1n teacher education, An encouraging element
in the notification was that in the opinion of the General
Education Board, the purposes of the Assoclation probably
could be served by the studlies to be made under the
Amorican Council on Educatlon.

The Committee on Standards contacted the American
Council on Education and plans were made to conduct, co-
operatively, studles of major lmportance in the whole
field of teacher education, It was the bellef of the Com-
mittee that thls cooperative endeavor would be of great
assistance to the Assoclation 1n revising the standards

for teacher educationo22

22Tbides pPo 118,
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Many individuals and voluntary studles were
carried out during the next ten years, The Committee on
Standards and Surveys invited presidents and members aof
faculties 1n member institutions to become sub-committees
and to be responsible for specific studles for changing
the standards from quantitative to qualitative statementss

It 1s interesting to note some of the reactions to
this transition to qualitative standards.

A questionnaire was sent to presidents of member
institutions of the American Assoclation of Teachers
Colleges with the request that they indicate their atti-
tude toward qualitative standards, Thelr responses were
positive and definite. Eighty-three checked "strongly
favorable"; thirty-two "moderately favorable"; one, .
"slightly favorable"; ohe, "moderately unfavorable";
and one, "strongly unfavorable”, -

When asked for the reasons for their attitude;
these were the most frequently expressed:

(1) that qualitative standards are more

stimulating and challenging; (2) that they pro-
vide more flexibility for the development of an
institution's personality and adaptation to 1its

special needs; and (3) that they are more dif-
ficult to apply.23

23g, S, Evenden, "A Quarter Century of Standards,"

First Yearbook, American Assocliatlion of Colleges for
Teacher Eﬁucatton; I§EB), Pe 109,
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Some other typlcal answers weres
"More meaningful and helpful,"

"Permits greater adaptation to local con-
ditions within approved standards."

"Qualitative standards less likely to re-
sult in fixed goals."

"Eliminates the minimum 'deadline' and the
sense of having 'arrived’ as an institution.”

"Qualitative standards are not standards;
They can be something fto play around witht "2l

A study of great siénificance to teachef education
programs was begun in 1945, The Committee on Standards
and Surveys of the American Assoclatlon of Teachers
Colleges appolnted a subcommittee to give consideration
to the revision of Standard VI, "The Training School and
Student Teaching.™ Since the standards regarding student
teaching had not been revised for a period of twenty-five
years 1t was thought that a revision of this section of
the s tandards was urgently neededo It was also the
opinion of the Committee on Standards and Surveys that a
thorough~going study of the baslic assumptions governing
student teaching might be necessary before valld recom-

mendations could be madeoas

zhmco Oito

25John Go Flowers, "Recommended Standards Governinﬁ
Professional Laboratory Experliences and Student Teachlng,

First Yearbook, American Assoclatlon of Colleges for Tea-
cher Education (Oneonta:s American Assoclation of Colleges
for Teacher Education, 1948), p. 88,
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As the work of the subcommittee proceeded, it be-
came evident that the succeésful fulfillment of the task
.would require more time than the members of the sub-
coﬁmittee had at thelr disposal, and also more personnel.
Membershlip on the subcommittee had been enlarged to in-
clude many teacher educators throughout the m;mbership of
the American Association for Teachers Colleges and the
Assoclation for Student Teachinge In order to facllitate
and coordinate the work of such a large committee, Dro
Margaret Lindsey was employed as research a.sssoc;iat(b-e‘?6

Among the many decisions reached by the subcom-
mittee the following seem most important. Firét, it was
decided that the statement of standards should be quali-
tative in form since this was the policy of the American
Assoclation of Teachers Colleges. Second, 1t was decided
that basic principles governing professional laboratory
experlences and student teaching should be stated;, and
those agreed upon as valid should provide the "guide lines"
of reference for the complete study. Third, tﬁe subcom-
mittee agreed that they should be concerned with the
implementation of principles as observed in specific insti-

tutlons, Fourth, in order to carry out these plans, it

2610c, cits
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was agreed to use three types of printed materials: (1)
a report stating the prineciples agreed upon, including
descriptions showing how the principles could be imple-
mented in colleges and universities; (2) schedules for
evaluation; and (3) a statement of the recommended stan-
dards which would be & culmination of thelir study°27

As the subcommittee continued its work, 1t became
evident that the scope of the study should be extended
to include broader aspects of teacher education'programs
and not student teaching alone. It was decided to give
embhasis to active participation in community activities
and to lend importance to professional experiehces over
the entire period of preparation.28

The data upon which the committee based its recom-
mendations were secured (1) by means of an extensive

questionnaire which was sent to all member institutions

27J0hn Ge Flowers, et. ale School and Communit
Laborato Experiences in Teacher Education (Oneontaes
1 Tatl Teachers Coll

,American Associatlon of eges, 1948), p. 6-T,

28J’ohn Go Flowers, "Recommended Standards Governing
Professional Laboratory Experiences and Student Teachlng,
First Yearbook, American ggeociation of Colleges for
~\Teacher Education (Oneontat American Association of
Colleges for Teacher Education, 1948), p. 88.




b1

and to fifty liberal arts colleges having teacher edu-
cation programs, (2) by visitation and observation in a
large number of colleges, (3) by a series of conferences
attended by leaders in the laboratory aspects of teacher
education, and (L) by the use of consultants who were
regarded as experts in the field of teacher educationo29

The intense study and effort of this subcommittee
eventually resulted in the publication of one of the most
significant publicatlons known in teacher education cir-

cles, School and Community Laboratory Experiences in

Teacher Education, commonly referred to as the "Flowers

Report ., "30

As an outgrowth of the 1948 publication of the
"Flowers Report” was the official adoption by the Associ-
ation of Standard VI, "Governing Professional Laboratory
Experienceso"3l The adoption of thils standard was ac-
companied by a significant point of view in relation to
the purposes to be served by such a standard: A recog-

nition that few institutions would find in their programs

29140(‘. s Cit °

30John G. Flowers, eteale School and Community
Laboratory Experiences in Teacher Education. 340 ppe

3lFor the complete text of Standard VI, see
Appendix B,
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complete implementation of the various aspects of the
standard and that the standard should serve to provide
direction for improvement of teacher education programs,

About the time Standard VI was adopted, there
appeared.in the work of the American Association of Col-
leges for Teacher Education a decrease in the emphasis
upon evaluation and accreditation of institutions and an
Increase in attention to the stimulation of self-
evaluation and improvement by local staff members and
administrators, This shift in emphasls was demonstrated
‘with the establishment of a program of inter-visitation
and the development of instruments lknown as Evaluation
Schedules to be used by college staffs and visiting teams.
The primary purpose of the intervisitation program was
to ald 1n the improvement of programs for the education
of teachers by means of an exchange of ideas about suc-
cessful practices. It was felt throughout the Association
that the intervisitation program would prepare a sound
base for the future development of teacher education pro-
grams in America.

In 1948, it was decided to merge the efforts of
three organizations into one, to be known as the American
Association of Colleges for Teacher Education, These

three organizations were:¢ The National Assoclation of



43

Teacher-Education Institutions in Metropolitan Districts,
The National Assoclation of Colleges and Departments of
Education, and the American Assoclation of Teachers Col-
legese It was mutually understood thaﬁ the standards of
the American Association of Teachers Colleges would be
the accepted criteria for accreditation and membership
in this organization, Thus, the American Association of
Colleges for Teacher Educatlion became the sole national
voluntary accrediting assoclation in this fleld,

The next three years were critical years for the
American Association of Colleges for Teacher Educatione
Many colleges and universities became dissatisfied with
the multiplicity of accrediting agencles of all types=--
representing institutlions, professions, and licensing
departments at the state, regional, and national levels,
There was a tremendous increase in the burden of compli-
ance with requests each made, such as recurring visits,
high membership fees, and periodic reports to eache32

Much of thils unrest centered around the question-
able validity of some of the quantitative standards and
the non-objectivity of some of the qualitative standards,

3%, =. Peik, "The Accreditation of Colleges and
Universities for the Preparation of Teachers and the
Building of a Profession,” Journal of Teacher Education,
1:1L, March, 1950, po 20, .
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It was felt that some of the actions taken agalnst insti-
tutlons that did not conform to every detall of the
standards appeared unwarranted to the institutions con-
cernede33

‘A protest was registered by the American
Association of Land Grant Colleges against the merger of
the American Assoclation of Teachers Colleges wilth other
organizations. They felt that this merged assoclation was
planned to cover all institutions, some of which, like
land grant colleges, had not been subject to the standards
of the Association,’ This organization declared that the
merger was for the purpose of forming a second accrediting
association to involve all teacher-preparing institutions
which had not previously involved in the activities of the
American Assoclation of Teachers Colleges.3h
As a result of this controversy, the Assoclatlon

of Land Grant Colleges jolned with the Assoclation of
American Universities, the Assoclation of State Univer-
sities, and the Assoclation of Urban Universitles, to fofm

a National Commission on Accreditation.35

LOO! clt,
3hLocg cito
35Peik, Ope cites Po- 20~21.
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The objectives of this Commission were:

A, Support for full institutional control of
educational policy, when an institution 1s sub-
ject to appraisal by an accreditment [pic] agency.
The Committee will be expected to 'consider pro-
viding: (1) ways and means for institutions to
appeal from the decisions of accrediting agencles;
(2§ procedures for periodic review of established
accrediting agencies; and (3) methods of recog-
nition of new organizations seeking to accredit
institutional programs.

B, Simplification of accreditment, [sic]
In this connection, it 1s urged that primary
consideration be gliven to ways and means of
effecting: (1) a qualitative measurement of an
institution in relation to its own stated ob-
Jectives; (2) a reduction in the number of
areas under review; and (3) the simplification
and coordination of regorting and other pro-
cedures of the review.36

In order to fulfill these objectives 1t was be-

lieved by the Commission that one national accrediting

agency was needed,

The American Assoclation of Colleges for Teacher

Education pledged full cooperation to the establishment

of this one agency with the understanding that the

Association would hold membership in the organization

and that this new organization would serve only as an

accrediting agency, including the development of stan-

dards for professional schools of educatlone

36Loc. clt,
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This new accrediting organization, known as the
National Council for Accreditation of Teacher Educatlion,
was officially organized in 1952 with the following mem-
bership:

American Association of Colleges
for Teacher Education 6 Representatives

Council of Chief State School
Officials 3 Representatives

National Association of State

Directors of Teacher Education

and Certification 3 Representatives
The National Commission on

Teacher Education and Pro-

fessional Standards 6 Representatives

National School Boards
Assoclation 3 Representatives

Total 21 Members
An analysis of these representative organigations
holding membership on the Council indicates representation
from three important elements 1n educatlion--professional
teacher education institutions, state legal educational
officials, and national groups in teacher education and

research,37

37George F. Donovan, Developments in the Accredi-
tation of Teacher Education In the United States
(Washington: National Catholic Educational Association,
1956 ) s Pe To
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With the organization of the National Council for
Accreditation of Teacher Education, the main function of
the American Assoclation of Colleges for Teacher Edu~
cation came to be the upgrading of the quality of all
teacher education programs by providing guidance, stimu-
lation, and assistance when needed,

The National Councill for the Accreditation of
Teacher Education started immedlately to develop a set of
standards of a qualitative nature, similar in form and
content to the standards which had been used by the
American Assoclation of Colleges for Teacher Education,
On September 1, 1954, the National Council was ready to
assume the role of the official accrediting agency for
teacher education institutions 1n the United States,

This organizatlon has effectively performed the function
of accreditation since that time,

In looking back over almost forty years of prgw
gress in the standards movement in teacher education, the
followling conclusions seem to be justified:

' le The standards movement was inltiated, developed,
applied, and revised by individuals and organizations
dedicated to the improvement of teacher education,

2e¢ The standards at no time have been considered

fixed or statlc--rather they have represented a growing
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program in teacher education, capable of adaptation to
expansion, depression, war, and other adjustments,

3¢ The standards were developed through the con-
sistent effort of a Committee on Standards and Surveys
and by the voluntary work of many individuals,

4o At no time has it been indicated that stan-~
dards of some kind in teacher education were not
necessarye

Se Arriving at acceptable standards which could
serve all institutions involved in the education of
teachers has been no easy taske Groups and individuals
have braved opposition as well as financial difficulties
in an effort to bring these standards into focus.

6o The standards movement has brought stature and
prestige to the teaching profession. Because of the out-
standing work of the Commit tee on Standards and Surveys,
many professional and accrediting organizations have been
willing to become associated with the movement,

T7e Perhaps the greatest contribution of this
movement has been the exchange of 1deas concerning
policies and practices and the added emphasis for the
much needed experimentation and research 1n teacher

educatione



CHAPTER III
REVIEW OF RELATED STUDIES

There 1s a limlted amount of recent research re-
lated to this study in its entirety. However, some
studies have been completed concerning various elements
of 1t, such as the teaching load of the supervisory
staff, compensation for cooperating teachers, course wqu
load -of the student teacher during the student teaching
experience, and the nature of the supervision of student
teachers in institutions uslng cooperating schools,

In this chapter the writer will review some
studies which, in his opinion, have implications fpr 3
standards for putting into effect high quality student
teaching programs in teacher education,

One of the earlier studles was conducted by
Garrison in 1927, He indicates in his study, the need
for standards to improve the professional preparation,
professional status, and the work load of the super-
vising teacher in college laboratory schools. This study
bears particularly heavy upon the status of the super-
vising teacher on the college staff and upon the work
load of such a teacher., Garrison concludes:

1l The training supervisors, upon the attain-
ment of suitable standards in essential respects,
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should be given the same ranking titles that are
now enjoyed by the college staff, such as, in-
structor, assistant professor, assoclate professor,
professor, etco They should also be given the
privileges, ranking, and pay that are now enjoyed
by the college staff, upon the same or a similar
basis,

2. The work of the training supervisor is too
heavy, too multiple and varled, and too detalled
for the satisfactory performance of her major
duties=--coordinating her work with that of the
college and directing the student teaching in her
charge.

3¢ Expert leadership and guldance under the
general direction of the head of the professional
work of her division should be given the training
teacher,

o The handling of lesson plans should be
made to serve thelr fundamental purposes in the
training school-=to meet the student teacher's
needs 1n that regard. -

Se Definite, sultable, conference periods
should be regularly scheduled for both student
teachers and supervisors so that ample time
would be available for group and individual
conferences as needed each day. This conference
work 1s too valuable to leave to chance.l

The many changes in philosophy and practice in

student teaching have been brought about through ex-
perimentation and research in an effort to ilmprove the

professional preparation of the prospective teacher.

1Noble Lee Garrison, Status and Work of the Train-
ing Supervisor (New York: Bureau of Publications,
Teachers College, Columbia University, 1927), ppe. 92-97.
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Rucker 1dentifled the following trends:

l, There 1s a trend away from conventional
course organizations 1n student teaching.
This course 1s taking two directions:
ae toward a full-time practicum.
be toward a professional core or inte-

grated block near the end of the
college experience,

2e There 1s a trend toward:
ae Student teaching as a full-time

experience.

be the use of more laboratory exper-
lences 1n teacher education,

Ce more off-campus experlences 1in
student teaching, including
communlity experiences in the locale
where the teaching 1s performed.

de 1increasing the time allotment glven
to student teachling and to other
laboratory activities of teacher
education.

ee Increasing the amount of academic
credlt awarded for student teachinge

fo. the use of laboratory activities,
including student teaching, as the
reference point of the whole curric-
ulum in teacher education,

ge student teaching on more grade levels,?2

In 1948 the Association for Student Teaching
appointed a committee to explore the problems of off-
campus student teaching, Glennon and Weeks worked
Jointly to determine the administrative aspects of such
programs, Thils study represented practices in 139

teacher education institutions accredited by the American

2, Rax Rucker, "Trends in Student Teaching -
1932 to 1952, Journal of Teacher Education, L:261,
December 1953,
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Assoclation of Colleges for Teacher Educationo
An 1tem of 1nquiry in this study contained reference
to the academic program of student teachers doing off-
campus student teachings, It was found that 69.4 per cent
of the institutions reporting did require the student to
carry some course work while 30,6 per cent had no such
requirement, The medlan number of credit hours carried
was ten, with the least being two and the most beilng
seventeen. Thelr conclusion concerning this practice was:
It seems obvious that a student carrying ten
or more credit hours of course work concurrently
with his student teaching experience can hardly
be expected to feel adequate to both tasks or to
grow to his optimum in abllity to guide a teach~-.
ing learning situation,3
This study also included a question of policy as to
whether the student was required to live in the community.
during his off-campus experience. The analysls of this
item indicated 69,7 per cent of the institutions do not
require the student teacher to 1live in the community and
in 30,3 per cent of the institutions the student had to

meet thls requlirements In thelr opinion:

To allow the student to live elsewhere than
in the community, perhaps, deprives them of some

3Vincent Jo Glennon and Edwin E. Weeks, "The Admin-
istration of Programs of Off-Campus Student Teaching,"
Thirtieth Yearbook, The Assoclation for Student Teaching
ck Haven, Pennsylvania: Association for Student
Teaching, 1951), p. 5he
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of the most important benefits to be derived
from an off-campus assignment--becoming an
integral part of the community, adjusting to
its soclal 1life, and becoming acquainted with
not only the school personnel, but the clergy-
men,hthe businessmen, the political leaders,
etc,

A problem of great concern to institutions using
off-campus centers has been the status and recognition of
cooperating school supervising teachers. As an acknow-
ledgement of the valuable service rendered by the
cooperating teacher, most institutlions offer some type
of award, the most common type beling the payment of a
cash honorarium to the cooperating teacher,

According to Glenn and Weeks, other types of
awards made to cooperating schools and cooperating
teachers are:

l, Payment of money directly to the cooperat-
ing school or school district,

20 Awarding of tultion credit to the co-
operating teacher,

3¢ Awarding of cash honorarium to the
cooperating teachere.

o Murnishing substitute teachers for the
cooperating school,

5. Furnishing expense money for cooperating
teachers! attendance at workshops, conferences,
and conventlons.

6. Housing of public school students in
college-owned bulldings,

7o Granting to cooperating teachers the use
of college facilitlies not offered to other
teachers,

Uloc. cite
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8. Supplying educational equipment, supplies,

texts, and furniture.

9o Supplying occasional consultant services

by college staff,

10, Awarding of a four year scholarship to a
student of the cooperating school,

1ll, Awarding a cash honorarium to the cooperat-
ing prineipal,

12, Awarding of credit toward the bachelor's
degree to the cooperating teachers -

Evans' study in 1957 was to determine practices
pertaining to the supervision of student teachers and the
faculty load in 225 institutions which were members of
the American Assoclation of Colleges for Teacher Education,
In slightly over half of the colleges included in this
study, student teaching was done in both campus and off-
campus schools. Slightly less than half reported the use
of off-campus schools exclusively, and in only five cases
were campus schools used for student teaching entirely.

This study showed great variation in the number of
student teachers assigned to each supervising teacher.

In 45,7 per cent of the institutions, it was reported that
they assigned only one student teacher to each supervising
teacher in the cooperating or campus laboratory schoolj;

25.3 per cent assigned two students per teacher; seven per

cent assigned three; 6 per cent assigned four; and the

5Ibide, pe 58
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remaining 16 per cent were scattered.®
Evans also examined practices in the 1lnstitutions
concerning the number of student teachers for whom a col-
lege supervisor was responsible for visiting. It was
found that 70 per cent of the lnstitutlions had a formula
to gulde them in thelr practices. Of the institutions
having a definite formula, the median number of students
assigned per credit hour of load was 3.5.7
The extreme varlation in the practices reported
in this study, led Evans to conclude:
Probably it should not be expected, perhaps it
1s not even desirable that there should be any
strict uniformity among the schools with regard
to these practices, It would seem, however, that
the tendencies toward uniformity found among the
colleges and universities in thelr various aca-
demic practices would suggest that the varlations
in the practices with regard to student teaching
are more extreme than would be necessary in order
to provide for whatever particular dgfrerences
exist in the different institutions.
A nation-wide study was made by Strebel in 1935

to determine the nature of the supervision of student

6Howard Ro. Evans, A Survey of Student Teachin
Practices and the Calculation of Teaching Load (Oneontas
American Assoclation of Colleges for Teacher Education,
1957), Po 2. (Mimeographed.)

7Ibido’ Poe 50

BIbido, Po 80
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teaching in universities which used cooperating schoolse

The specific purposeé of the study were:

1l To make a survey of current supervisory
practices,

2. To evaluate present practice in terms of
principles established by documentation,

3¢ To make such recommendations relative
to the supervision of student-teaching done in
public high schools as may be warranted by an
interpretation of the data.9

Strebel used three different questionnaires for
supervisory personnel, student teachers, and directors
of student teachers, Participating in this study were
elghty-two supervisors, 196 supervising teachers, 1,302
student teachers, and thirty directors of student teach-
ing.

As a basis for evaluating the various aspects of
the study, Strebel set up the following principles as a
guide:

l. The student teacher should be inducted

into responsible teaching by means of a pro-
gressive series of increasingly difficult and
increasingly complex activitles,

20 The supervisory program should provide

for the preparation of student teachers for
thelr observation and participation activities

and for an evaluation of the experience received
in these activitiles,

9Ralph F.Strebel, The Nature of the Supervision
of Student Teaching in Universities Using Cooperating
Public High Schools (New York: Bureau of Publications,
Teachers College, Columbia University, 1935), p. 6.
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3e Members of the supervisory staff should be
thoroughly trained in the fleld of supervision
and have a breadth of experience,

Jo Supervision of student teaching should be
considered as a regular part of the service load
of supervising teachers and university super-
visors,

5S¢ The supervisory staff should carry on its
activities in terms of a well coordinated pro-
grame

6. The supervision of student-teaching
should make its focal point the integration of
educational theory and subject matter with

' classroom practice,

Te Induction and responsible teaching should
be differentiated in length and varlety of
activities on the basis of the needs of the indi-
vidual students.

8. Universities should have enough control
over the schools in which practice 1is given to
approve the teachers with whom students are
placed, determine the assignments of students
and modify the curriculum and methods of in-
struction in the schools,

Qe Cooperating public high school teachers
who serve as supervising teachers should be
subsidized by the university,

10, The student teaching program should pro-
vide for practice in all phases of the teacher's
work,10 .

Regarding the student teachlng supervisory staff,
some of Strebel's findings were:

l. The data reveal that with 23 per cent of
the university supervisors holding only a bac-
calaureate degree and with 53 per cent of the
supervising teachers holding less than a master's
degree, a large proportion of the supervisory -
staffs in student-teaching had inadequate aca-
demlc preparation.

2. Slightly more than 25 per cent of the
university supervisors were identified in a

101p34,, ppe 13-26s
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primary way with university subject-matter de-
partments, This 1s an encouraging indication,
but for effective integration there should be
upward extension of this to the point where a
large proportion of the subject-matter teachers
participate in supervisione

3. Since the evidence shows that university
supervisors assumed the supervislon of student-
teaching in addition to a regular teaching load,
thelr supervisory responsibllities were too
heavy for effective work, The supervisory load
of the supervising teachers was not excessive, 1

As a result of his study, Strebel made the fol-
lowling recommendations concerning supervision of student
teaching:

le The professional status of the super-
vision of student-teaching in the universities
should be raised.
2. Supervising teachers should be selected
jointly by the university and public schools
on the bases of professional training, experlence,
and personal fitness,
3¢ So far as possible, universities should
bulld up a permanent staff of supervising teachers,
he Since both classes of supervisory officers
have professional contacts with the student tea-
chers their work should be closely coordinated,
5¢ There 1s need for closer integration of
the various factors within the university which
contribute toward the preparation of teachers.l2

Standard VI, "Governing Professional Laboratory
Experiences," of the American Association of Colleges
for Teacher Education has had considerable influence on

teacher education programs, In 1953, Lindsey conducted

Ml1bide, ppe 37-380
121b1d., pp. 123=26,
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a study to find what changes had occurred in programs of
teacher education since the adoption of the Standard,
Her data was secured froms: (1) Evaluation Schedules,
(2) studies in teacher education over a period of five
years, and (3) a review of professional literature on
teacher education,

A summary of the data secured from a one-third
sampling of the Evaluatlon Schedules completed by the
close of 1953 show:

1l There 1s significant increase in provision
for professional laboratory experiences throughout
the four years of the college programe.

2o A greater number of 1lnstitutions provide
opportunities for prospective teachers to observe
and participate in activities in the total school
and 1n the community,

3e Provision for direct experiences 1s made
chiefly through work in educational psychology
and methods courses with very limited opportuni-
tles 1n subject-matter courses,

ho In general, students are spending more
time in student teachling, both because of
increased emphasis on full-time student teaching
and because of increase in the length of assign-
ment to student teachinge

5¢ Provision for individual differences of
students in student teaching is still 1limited,
the chief provision being through adjustments in
the nature of activities,

6o There 1s a marked increase in use of off-
campus, college cooperating schools in all phases
of the sequence of professional laboratory experi-
ences,

To The extent to which community agencies are
used as facllities for laboratory experiences is
far greater than that indicated in the 1948 report.



60

8. Students engaged in professional labora-
tory experiences still get their guldance from
laboratory school teachers of education, with
little participa{%on in this activity by sub ject-
matter teachers.

The activities of warious professionalergani-
zations, the evidence from professional literature, and
doectoral studles- also supported the coﬁclusion that
Standard VI has influenced teacher education programs.

In sumariging, Lindsey stateas:

The evidence 1s clear. Standard VI has greatly
influenced the thinking and behavior of teacher
educators. It has stimulated curriculum revision
in institutions engaged 1n preparation of teachers.
It has preclpitated, e ven among e ducators whose
chief concern is in in-service education, sincere
concern over the degree to whichlﬁrograms of
teacher education are realistic.

LMargaret Lindsey, "Standard VI--Five Years After,"
Seventh Yearbook erican Assoclagtion of Colleges for ;
Teacher Education iOneonta. American Association of
Colleges for Teacher Education, 1954), p. 124.

WThid., po 130.




CHAPTER IV

PRESENTATION OF DATA

Introduction

Teacher education programs have taken many forms
of organigzation and administration in an effort to pro-
vide the qualities of experience for prospective teachers
which are set forth in Standard VI of the American Assocl-
ation of Colleges for Teacher Education. This qualitative
standard imposes no riglid requirements, nor certain paths
to follow, but encourages progress toward goals which pro-
vide direction. _

The increasing college enrollments following World
War II, the demand for more direct experience 1in teacher
educatlion, and varying local conditions have presented
problems of intense concern for teacher preparing insti-
tutions. These problems are not pecullar to any one plan
or program of teacher education, and the severity of the
problems and possible means of solving them are often
different for each.

Many of the problems confronting teacher education
institutions have served to focus attention on a need for

some defensible quantitative standards in order to improve
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the effectiveness and the quallity of student teaching
programs, It appears that most administrators have little
knowledge of the job to be done by those working in student
teaching programs, and as a consequence, 1in many cases, are
reluctant to accept the recommendations of those partici-
pating in the program with respect to defensible standards.

In thls chapter the writer will present the data
obtained from the questionnaire (See Appendix A, page 165)
concerning organization, administration, student teaching

practlces, and recommendations for up-grading student teach-

ing programs.

Patterns of Organization

The responses of fifty-seven teacher education
Institutions indicate varying patterns or arrangements
for providing the student teaching experience. Table I
indicates that only two institutions, 3e5 per cent, use
campus laboratory schools exclusively, while fourteen in-
stitutions, 24.7 per cent use a combination of the campus
laboratory school and off-campus cooperating schools with
students commuting from the campus. Local conditions,
such as 1nadequate housing or nearness of the cooperating

school to the campus might be a determining factor in



PATTERNS OF ARRANGEMENT FOR STUDENT TEACHING EXPERIENCES

TABLE I
(Pattern I

IN FIFTY-SEVEN TEACHER .EDUCATION. INSTITUTIONS IN.THE
SOUTHEASTERN REGION OF THE UNITED STATES .

Patterns of Operating

- Numbsr

Per Cent

Campus laboratory school and off-

campus cooperating school with
students commuting from campus

Off-campus cooperating schools;
some students commuting and some
living in off-campus centers

Off-campus cooperating schools
with students commuting from the
campus

Combination of campus laboratory
schools, off-campus cooperating
schools with students commuting
from the campus, and off-campus
cooperating schools with students
living in off-campus centers

Off-campus cooperating schools’
with students living in off-
campus centers

Combination of campus laboratory
schools and off-campus coop-
erating schools with students
living off-campus

Campus laboratory schools
exclusively

14

11

B |

10

2T -

19.5

19.5

17.6

10.5

5.3

3.5

E7

100

63
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using the latter pattern. These same factors could be
the reason that eleven institutions, or 19.5 per cent,
use off=-campus schools with all students commuting from
the campus.

The necesslty for some students to take classes
on campus during the student teaching experience could
influence the fact that eleven of the colleges, 19.5
per cent, use off-campus cooperating schools with some
students commuting from the campus and some students
living in the off-campus center,

A combination of the above factors could account
for the fact that ten of the institutions use campus
laboratory schools, off-campus cooperating schools with
students commuting from the campus, and off-campus coop-
erating schools with students living in the center. The
need for facllitles for speclal programs such as vocational
home economics, vocational agriculture, and industrial arts,
which may or may not be found in campus laboratory schools
or nearby cooperating schools, could be the guiding influ-
ence here, This might also be the reason why three of the
Institutions use a combination of campus laboratory schools
and off-campus centers exclusively, with students living
in the centers. This practice might also result from a
combination of any of the factors mentioned for any of

the other plans,
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The influencing factors suggested for the diversity
of organlzatlion in teacher education are purely speculative.
This study did not attempt to determine the reasons for
employing the various arrangements to provide the student
teaching experlence.

In the opinion of the writer, teacher education
institutions in the Southeastern Reglon of the United
States should be commended for thelr effort to capitallze
on their local environment in developing their student
teaching programs. Thils dilversity appears to be a whole-
some 1ndication that there 1s a sincere desire on the part
of 1nstitutlons preparing teachers to lmplement the section
of Standard VI of the American Assoclatlon of Colleges for
Teacher Education which strongly emphasize the necessity for

o o o laboratory experlences sufficlently exten-
slve to provide for each student contact with
'normal' situatlions, varied enough to provide
contact-with different pupll groups and different
curriculum and administrative organlizatlons, and
located for student convenlence and staff accessi-
bility.d

Table I reveals two prominent patterns of organiza-

tion of student teaching programs in institutions of higher

lpmerican Association of Colleges for Teacher
Education, Revised Standards and Policies for Accrediting
Colleges for T Teacher Education of the American Association
of Colleges for Teacher Education (Oneonta: American
Association of Colleges for Teacher Education, 1952),

PPo 26"29 °
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learning in the Southeastern Reglon of the United States.
These are:

Pattern I: The student teachling experilences

take place in off-campus cooper-
ating schools, The students elther
commute from the campus or live 1n
the off-campus center,

Pattern II: The student teaching 1s performed

in a combination of campus laboratory
schools and off-caempus cooperating
schools. The students elther commute
from the cempus or live in the off-
campus center.,

It 1s not determined in this study if all the
student teachers included in Pattern II had experilence
1n_b6th the campus laboratory school and the off-campus
cooperating school,

For the pu;pose of thils study, the two schools
reporting the use of campus laboratory schools exclusively
have been eliminated. With the national trend away from
the exclusive use of campus laboratory schools for pre-
paring teachers, 1t 1s belleved that this pattern would

not be of enough significance to warrant its use.
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It 1s the purpose of this study to evolve some
defenslible quantitative criterlia for student teaching
programs, regardless of the institutional arrangements
for providing this experience. However, the data are
assembled and presented 1n terms of each of the two
patterns 1dentifled 1n order that the reader can get a
better understanding of current practice and problems

relating to each pattern of organization.

Pattern I

Twenty-elght institutions participating in the
study fall in thls pattern. In eleven of the institu-
tilons the students commute from the campus to the off-
campus cooperating school; six institutions report
students living in the off-campus centers. Eleven of
the 1nstitutions have a combination of both plans with
some students commuting from the campus and some students
living in the off-campus centers,

Of the institutions included in this pattern, 36
per cent are operated on a quarter basis and 6L per cent
follow a semester plan of organization. A survey of the
data does not reveal much difference 1n the practices of
the schools organized on the semester plan as agalinst those

organized on the quarter basis.
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Great difference is shown in the daily time allot-
ment for the student teaching experience in the institu-
tions participating in the study. The time variation
ranges from full-time student teaching for twelve weeks
to a dally two-hour block for eighteen weeks., Table II
indicates the time variations. _

Evidently the institutions are well satisfied with
these arrangements, Only four recommendations for changes
were made, and only one of these was concerned with the
time allotment. for the student teaching experlence. One
respondent expressed a need to lengthen the orientation
period prior to going off-campus for student teaching;
two iIndicated a need for an orlentation class to be
schedule& for one entire quarter before student teaching
1s taken; and one indicated a deslire to move into a full-
time student teaching program for secondary student teachers,

If the student teaching experience is to be an in-
tegral part of the total program 6f teacher educaﬁibn, the
supervision and guldance of thils experlience must be the
Joint responsibllity of the college supervisor and all
other teacher education personnel. The numerous tasks
these persons are expected to perform is generally agreed
to be an important factor in the quality of the service

which can be rendered.,



TABLE II
- (Pattern I)

DAILY TIME ALLOTMENT FOR STUDENT TEACHING

Number of Number of
Institutions Daily Time Allotment Weeks

5 Full Time 8

10 Full Time 9

6 Full Time 10

5 Full Time 12

. | Four Hour Block 9

1 18

N=28

fwo Hour Biock
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The determlnatlon of the work load of faculty
members engaged in the supervision of studeht teachers
presents an enduring and difficult problem to adminis-
trators. This problem 1s made even more difficult by
the many subjective factors 1lnvolved 1n the very nature
of the Jjob of the college supervisor. Some of the
factors which should be considered important in deter-
mining the work load are the number of students to be
supervised, the number of classes taught, the number of
advisees on campus, and the number and nature of the
committee assignments usually given faculty members.
There are undoubtedly many other factors,

A phase of thils study 1s concerned with the prac-
tices of 1nstitutions in arrivingat the work assignment
of a college supervisor and other faculty members 1in-
volved in the supervision of student teachers. In re-
sponse to the question, ™Does your institution use a
formula for computing thé work load of the student teach-
ing staff?", 32 per cent of the participants report that
they do hﬁve, and 68 per cent indicate that they do not
have any such plan,

Much variation 1n determining the c ollege super-
visor's work load 1s noted in the description of the
work-ioad formulas which the particlpators gave 1n the

original questionnalre.
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Work load consists of one coordinator per
center -- no other teaching responsibilities
provided the center has at least thirteen stu-
dent teachers. Other responsibilities consist
of advlsory and miscellaneous types. Exceptlions
to thls have been made; however, usually it 1s
adhered to rather strictly.

Fifteen student teachers 1s considered a full
load,

The Board of Educatlon requires that a full-
time teacher carry a work load of fifteen credit
hours. The supervision of student teachers 1s
counted as 60 per cent of the instructional work
load °

College supervisors of student teachers, one
credit for two and one-half student teachers.

College supervisors: three-fifths quarter
hour credit per student teacher. Twenty-five
student teachers 1s a full load.

" Elghteen stident teachers in off-campus -
centers (reasonably well grouped) constitute
a full load. Thils 1s an 1deal toward which
we work, but other responsibilities often make
it impossible to follow.
In response to the request that participants make
recommendations concerning the work load of faculty members
engaged in the supervision of student teachers, only three

chose to do so. These recommendations are:

Fifteen maximum per university supervisor with
reduced loads where other duties are assigned.

Reduce the number of hours required for in-
structional dutles and free more time for the
direct supervision of student teachers,

Count twenty student teachers as a full load
for a college supervisor,
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The lack of uniformity concerning the number of
student teachers a college supervisor 1s responsible for
during a term of student teachling reveals great varilation
and indicates a need for better criterla for evaluating
thils phase of his work in determining the work load. The
range 1n the number of student teachers assigned to a
college supervisor by the institutions participating in
the study 1s from five to ten student teachers in four in-
stitutions to thirty-five to forty-five student teachers
assigned by one institution. A survey of the data, how-
ever, Indlcates that all the college supervisors have other
dutlies on campus in addition to the supervisory obligations.
It 1s not determined what per cent of the work load the _
supefvisory dutles represent. The pymber of student teachers
assigned to a college supervisor by institutlons included
in this study 1s shown in Table III,

In order to perform effectively the supervisory
assignments, 35.7 per cent of the respondents recommend
ten to twenty student teachers per term as an adequate
load; 10.7 per cent recommend twenty to twenty-flve stu-
dent teachers. No recommendation was made by 53.6 per
cent of the participants‘concerning the number of student

teachers to be assigned to a college supervisor.



| TABIE III
(Pattern I)

NUMBER OF STUDENT TEACHERS SUPERVISED
BY COLLEGE. SUPERVISORS

‘Number of [ “Students
Institutions - Assigned
i 5-10

9 10 - 15

6 15 - 20

5 20 - 25

2 25 - 30

2 30 - 40

- 35 - L5

N=28
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According to the statements made by the respondents,
the number of students a college supervisor 1s responsible
for during the term does not appear to limit his effective-
ness as much as the other responsibilities he 1s assigned,
such as teaching classes on campus, advisees on campus, and
college committee assignments,
Table IV indicates the most prevalent types of dutles
’/;erformed by the college supervisor in addition to his
supervisory duties. It 1s noted that 60.7 per cent of the
college supervisors teach classes on campus. The range in
number of hours taught 1s three to six in four Instltutions
to twelve to fourteen hours 1n one. It was not 1lndicated
if the teaching assignments are late afternoon or evening
classes or if the classes are scheduled during the regular
school day.
The table also points out that twenty-one, or 82.1
// per cent of the college supervisors, are responsible for
advisees on campus. The number varies greatly from insti-
tution to institution. The range in the number of advisees
is from ten to twénty in six institutions to more than one
hundred in one institution. The writer realizes that the
kind of advising done 1s the important element in the num-
ber of advisees a faculty membér can handle., If the ad-
vising i1s limited to simply approving courses selected by
students, 1t 1s possible that a large number can be handled;
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TABLE IV

(Péttern I)

RESPONSIBILITIES, - OTHER THAN SUPERVISORY,
OF THE COLLEGE SUPERVISOR

Type of . Number Number of

Assignment Per Cent |Institutions Hours
. Reporting . Teaching
Teaching on campus| 60.7 I 3 - 6
2 6 - 9
I 5 =10
- 10 - 12
i o 8 =12
P 12 - 14
N=11
Number of
Advisees
Advisees on campus| 82.1 6 lo0 - 20
7 20 - .30
5 30 - 40
1 Lo - 50
3]: 50 .- 60,
0 60 - 70
0] 70 - -80
0 80 - 090
0] 90 - 100
1l 100 - 110
N=21

Committee Assign-
ments on campus 85.7
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but, i1f the guldance 1s of the nature of guldance and
counseling, or directing theses, the number should be
exceedingly small, ‘ i

The author belleves that the college supervisor
should actively participate 1n committee work on campus.

He should have a part in determining policy and in know-
ing what 1s going on in the college which prepares the
students he will supervise. Caution should be exeréised,
however, 1n making these committee assignments, and the
college supervisor of student teaching should not be
assigned to committees which will be so time consuﬁing as
to hinder his supervisory duties off-campus.

The institutions involved in this study report that
85.7 per cent of the college supervisors of student teach-
ing have c;mmittee assignments; however, the nature of the
committee and the amount of time Involved in committee work
is not described,

Other duties mentioned include the sponsoring of
student organizations and the teaching of extension classes
off-campus.

Several recommendations are made by the respondents
which point out the need to limit the extra responsibilities
of the céllege supervisor during the student teaching term.
Some of these are:

Reduce supervisory assignments according to
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other dutles assigned.

Full-time supervision of student teachers
without these extra responsibilities.

Reduce committee assignments.
Reduce teaching load.

Eliminate committee work or reduce the
teaching load.

Eliminate all teaching on campus during the
quarter supervision of student teaching is done.

In most cases, the key person in an off~campus
student teaching program 1s the cooperating teacher. A
major concern of the college supervisor of student teach-
ing 1s the identification and selection of qualified coop-
erating or supervising teachers. However, it 1s interesting
to note that 71l.4 per cent of the institutioné using the
off-campus plan report that they experience no difficulty
in securing a sufficienf number of cooperating teachers
with the required training. Only 28.6 per cent report
that they have this difficulty.

Professional preparation and experience appear to
be the outstanding qualifications required by the insti-
tutions for a cooperating teacher. The minimum requirement
in 46.4 per cent of the institutions 1s a bachelor's degree,

two to five years of experience, and some required courses

in supervision preferred. A master's degree, college
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courses in supervision, and three to five years of exper-
lience 1s the minimum requirement in 50 per cent of the
institutions. One institution reports a minimum require-
ment of a doctor's degree with experience on both the
elementary and tﬁe secondary school level, It may be that
this person Interpreted the question as having reference
to the college supervisor of student teaching rather than
to a cooperating teacher.

No requirements other than preparation and exper-
ience can be found in the recommendatlions made by the
participants. The quality of a teacher which enables him
to gulde the learmming of a group of children in a class-
room and at the same time promote the professional growth
of a student teacher is not suggested.

Some of the recommendations concerning minimum
requirements for the cooperating teacher are:

Public school teaching experience; training
in supervision,

Cooperating t eachers with some type of
"™ raining" relative to the supervision of student
teachers -- college courses, workshop, in-service,
or some method -- perhaps state certification.

Would like to use only people with degree,
minimum of three years successful teaching ex-
perlence, and who had completed & speclal pre-
paratory course for working with student teachers,

Minimum of master's degree and two years
experience as a teacher.
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The number of student teachers assigned to a

cooperating teacher during a term can influence the
effectiveness of the cooperating teacher in guiding

the growth of the student. Many institutlons are aware

of this and have made an effort to keep the number to a
minimum, At the secondary level, 60 per cent of the in-
stitutions report that only one student teacher 1s assigned
to a cooperating teacher during a student teaching term.
Two student teachers are assigned to a cooperating teacher
at the same time in 32 per cent of the schools. Only two
schools, or 8 per cent, report a ratic of three student
teachers to a cooperating teacher.

In the elementary school, 71,4 per cent of the
Institutions report one student teacher to a cooperating
teacher at the same time., Two student teachers are assigned
to a cooperating teacher in 10,7 per cent of the elementary
schools, and 7 per cent report a maximum of four student
teachers assigned to a cooperating teacher.

The recommendations concerning the number of student
teachers assigned to a cooperating teacher at the same time
indicates, that in current practice, the number is higher
than desired. Only one student teacher to a cooperating
teacher at the same time 1s recommended by 82,7 per cent
of the institutions and 14.8 per cent recommend a maximum

of two student teachers at the same time.
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The supervision of student teachers 1s considered
a part of the cooperating teacher's professional load.

In hany instances, student teachers are assigned to a
cooperating teacher in an understaffed school where teachers
gre already overloaded with teachling and other related re-

- sponsibilities. This raises the question in many teacher
education institutions of how many quarters or semesters

a year a cooperating teacher should be requested to super-
vise a student teacher,

In practice, the investigation reveals that at the
secondary level, L43.4 per cent of the institutions assign
a student teacher to a cooperating teacher only one quarter
or semester during the year; 34.3 per cent, twice; and 1.4
per cent of the institutions assign a student teacher to a
cooperating teacher three times during the year. Only one
institution reports that a cooperating teacher supervises
a student teacher four times during the year.

In the elementary schools, 54,2 per cent of the
institutions report that only one student teacher 1s as-
signed to a cooperating teacher during the year; 25 per
cent of the institutions assign a student teacher to a
cooperating teacher twice during the year; 12.5 per cent,
three times; and 8.3 per cent use the professional service

of a cooperating teacher four times during the year,

t o
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The most popular and most effective device for
guiding the teaching experlences of the student teacher
1s the conference. In many instances, the heavy teaching
schedule of the cooperating teacher prevents the sghedul-
ing of the necessary time for conferences with student
teachers. Therefore, conferences are held after school
in the afternoon, or not at all, | .

The investigatlon as to the per cent of cooperating
teachers having at least one period a day avallable for
conferences with student teachers, reveals great variation.
The range 1s from no time avallable 1n filve instances up
to all teachers having a period a day for this purpose in
six schools., Table V shows this variation in conference
time avallable.

Helping the cooperating teacher understand hils
role and responsibilities in the college's program of
student teaching 1s the obligation of thé institutlon.
Better relationships can be established between the coop-
erating schools and the institutions when the cooperating

teacher 1s made to understand the important part he plays

in making the student teaching program a success,

In order to bring about thils understanding, many
Institutions invite the cooperating teachers to t he cam-

pus for meetings concerning student teaching. This provides



TABLE V
(Pattern I)

PER CENT OF COOPERATING TEACHERS HAVING
SCHEDULED CONFERENCE TIME
FOR STUDENT .TEACHERS

Number of
Institutlions Per Cent of
___Reporting Teachers
5 None
3 10
1 25
1 L5
6 50
2 75
1 90
1 L
6 100
N=21
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an opportunity for the cooperating teachers and adminis-
trators to ask questions, share 1deas, and to become
better acqualnted with methods and techniqugs for im-
proving the professional service they are rendering.

Many institutions involved in the study do plan
meetings on the campus for the cooperating teachers, 1In
practice the number of meetings held each year range from
zero to six and fhe number of meetlings recommended Ey the
particlpants raﬂges from zero to four. Table VI reveals
the practices and recommendations of the various institutions.

The practlice wilth respect to the compensation of
cooperating teachers varles considerably from one insti-
tutlon to another. Many teachers are compensated direc%iy
for thelr service, usually on a»ber-student basis. How-
ever, some lnstitutlions contribute to the school system
and funds are used for the professlonal library, audlo-
visual alds, expenses for professional meetings, and
teaching alds and materlals from which the entire staff
would profit.

Other forms of compensation are less tanglble, but
important. These forms are usually scholarships for work-
shops in the supervision of student teachers, tuition-f;ee
courses, use of college library and film facilities, pay-
ment of membership 1ln the Associétion for Student Teaching,
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TABLE VI
(Pattern I)
NUMBER OF MEETINGS ON CAMPUS FOR COOPERATING

SCHOOL PERSONNEL AND NUMBER RECOMMENDED
BY PARTICIPATING INSTITUTIONS '

CURRENT PRACTICE RECOMMENDATIONS
Number of |Number of | Number of | Number of
Institutlons Meetings Institutions.j . Meetings

5 : 5 et - = T

10 . 1 6 1

5 2 7 2

2 3 6 3

1 6 5 L
N=27 N=26
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and recognition as members of the college faculty.

Since cooperating teachers provide a valuable
professional service for teacher education institutions,
1t seems that compensatlon, regardless of type, is
reasonable and defensible,

Table VII indicates the cash payments to cooperating
teachers or schecols by the institutions participating in
this study. The considerable variation from 1nstitut19n
to iInstitutlion can be seen, the range being from $15.00
per student teacher to $130,00 per student teacher. In
all but two cases, the money 1s paid directly to the
cooperating teacher. One institution pays the money to
the school system and the system in turn pays the coop-.
erating teacher. In the other case the money is paild to
the school system and is used for the professional growth
of the teachers in-service.

Other types of recognition or awards given by the
institutions participating in this study were:

l. One gives to ccoperating teachers in
scholarship consideration for summer
sesslons,

2¢ One offers credlt for graduate work.

3. In another institution ﬁﬁé cooperating
ﬁeacher is considered a member of the

faculty of the College of Education,



TABLE VII

(Pattern I}

COMPENSATION PAID TQ COOPERATING TEACHERS

AND SCHOOL SYSTEMS
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Number

Institutions

of

Amount of Compensation

HWwRH M B

(]

N RPHREEDHEE

j=.=======¥==

$

6.00
10.00

15.00

20.00
25.00
25.00

25.00

30.00
33.00
35.00
,5.00
50.00
60,00

100.00

130,00

(15.00

(30.00

TN N

40.00

PN LN PTVN PN NN N

for each credit hour

per hour excluding observation
and study halls
per month to supervising
teacher
per student teacher
per student teacher
per student teacher
school system; they
pay the cooperating
per student teacher
school system and used for
professional improvements

per
per
per
per
per
per
per
per

student
student
student
student
student
student
year

student

teacher
teacher
teacher
teacher
teacher
teacher

teacher

pald to
in turn
‘teachers
paild to

quarter - Temporary status,
B. S. Degree, no
specific training
for supervision

quarter -

quarter -

Provisional status,

B. S. Degree, one
~course.in super-
vision

Professional status,

M. A. Degree, three
courses in super-
vision '

State Department Honorarium:
20.00 quarter, Temporary status
30.00 quarter, Provisional status

© 50.00 quarte

r, Prolessional status
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lie A scholarship for a workshop in supervision

of student teachers 1s given by one.

Student Teaching

Section II of the questlonnalre used to gather data
for this study (See Appendix A, pagelég) deals with the
various activities of student teachers during the student
teaching experilence.

Standard VI of the American Assoclation of Colleges
for Teacher Education gives emphasis to the fact that the
professional activities of the teacher education program

should be designed to give "opportunity for responsible

participation in the ma jor areas of the teacher's work,"2

In the words of the standard, thils aspect 1s implemented
most fully:

l. When a varilety of experlences helps the
" student form working concepts of the role of
the teacher in the school and community; to
understand. children and youth of varied abili-
tlies and soclo-economic backgrounds and to
develop competence in working with children,
parents, colleagues, and community agencles,

2. When the period of student teaching
provides opportunities for the student to
perceive the major galn in a functional under-
standing of the interrelationships among the
various aspects through being an active agent
in the teaching process.

23ee Appendix B, Standard VI, Section B, pb. 195,
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: 3. When provision is made for some full-
time student teaching ~- a period of consecutive
weeks when the student's college program consists
only of those activities related to student teach-
ing. While the student may have contact with a
range of activities of the teacher through diver-
sified laboratory experiences prior to student
teaching, it 1s through a period of full-time
student teaching that the student can best see
these activities in relationship, in a single
setting, and test his ab}lity to carry on these
activities concurrently.

The data reveal that attempts are belng made to
provide a varlety of experiences during student teaching
to help the student gain a full understanding of the total
Job of a teacher.

Most of the institutions involved in this study
were of the opinion that no other work except related,
on-the-Job conferences and seminars should take place
during student teaching., This was evidenced by the fact
that 75 per cent of the institutions have a policy of not
permitting students to take classes on campus during the
student teaching experience in order that more of the
students! time can be devoted to school and community
activitiese.

The 25 per cent of the institutions allowing
students to take classes on campus during student teaching

expressed a desire that the policy be discontinued.

3Ibid., p. 196,
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In response to a question of policy as to whether
the student teacher 1s required to live in the community
in which student teaching is done, }48.1 per cent of the
institutions do have such a requirement while 51,9 per
cent reported no such policy. The reason for this might
be the nearness of the cooperating school to the campus,
or lnadequate housing facllitlies where the cooperating
schools are located,

It is interesting to note, however, the extent of
the student teacher's particlipation in community activities.
The approximate number of community meetings attended by
student teachers included in this study was from one to
five 1n nine Iinstitutions and twenty to twenty-five in one.
Table VIII shows the approximate number of community meet-
ings (i.e. church, P. T. A., scouts, civie clubs) attended
by student teachers in the various institutions.

The recommendations concerning participation in
community activities indicates favorable inclination
toward the practice. It 1s the oplnion of the writer, how-
ever, that the best plan 1s to present the values to be
derived from such participation to the student teachers
and then let them make the declsions. Forced attendance

will not likely yileld very effective results.,



TABLE VIII
(Pattern I)
APPROXIMATE NUMBER OF MEETINGS INVOLVING

COMMUNITY ACTIVITIES ATTENDED
BY. STUDENT TEACHERS

Number of Approximate Number
Institutions of Meetings

9 1 - 5

6 5 - 10

2 10 - 15

1 15 - 20

il 20 -~ 28

N=19

90



91

The keeping of adequate written reports during the
student teaching experlence 1s considered an important
phase of the professional education of teachers. Although
time consuming, record keeping 1s an on-going task of a
teacher,

All but three of the institutlons using the off-
campus plan for student teachimg require some written
reports. The three institutions having no requirements
Indicate that the decision as to the type and numﬁér of
written reports kept by the student teacher was left to
the discretion of the cooperating teacher.

The written reports most of ten required are the
diary, or log, and observation reports. Table IX shows
the distribution of the types of written reports which
are required by institutions,

In as much as school administrators have long ex-
pressed the desire to have beginning teachers more thor-
oughly familiar with report and record keeping, 1t seems
In order to suggest that the student teacher be required
to keep or become famillar with all the records and reports
kept by the cooperating teacher,

In order to extend the specilallzed experience of
the secondary student teacher, many institutlons are

making provisions for direct experience to take place at



TABLE IX

(Pattern I)

WRITTEN RECORDS AND REPORTS REQUIRED
OF STUDENT TEACHERS

Number of

Types of

Institutions Written Reports
2l Diary or log
T Special study of
one pupil
12 Anecdotal records
17 State register
21 Observation re-
ports
> No requirements

92
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both the senlor and the junior high school level. It is

indicated by the respondents in this study that the dual
assignment not only aids the prospective teacher in under-
standing the total school program and the behavior of
students at different maturity lsvels, but that the ex-
perience also enhances the possibility of employment for
the student.,

Of the institutions participating in this study,
34.8 per cent report that the practice of assigning
student teachers to a continued experience at both the
senior and Junior high school levels 1s followed. All
but one of the institutions included in the 65.2 per cent
not following this practice, indicate the desirability of
such an experience and would make 1t a part of the program
if local conditions were more adaptable.

The value placed on full-time responsible teaching
as a climax to the student teaching experience cannot be
questioned, Of the institutlions preparing elementary
teachers, 100 per cent report that the student teacher
takes the full responsibility of the cooperating teacher
for at least one full day before the completion of the
student teachling experience. Many express a desire for
more time, at least a minimum of one week, to be devoted

to the full responsibility.
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Of the institutions preparing secondary teachers,
92.2 per cent follow the practice of giving the student
teacher the full responsibility of the cooperating teacher
for at least one entire- day., Although the participators
heartily endorse the practice, some difficulty is encouﬁtered
at the secondary level because of the variation in the stu-
dent teacher assignment. For instance, a student teacher
in the fleld of mathematiés might be working with a coop-
erating teacher who teaches bgth mathematics and Latin.
Although the student teacher could manage the mathematics
classes successfully, he would be at a total loss in the

Latin classes.

Pattern Il

Twenty~seven institutions participating in this
study operate by this pattern. All the institutions have
a campus laboratory school. In addition to the campus
school, twenty-four institutlions report the use of off-
campus cooperating schools with students commuting from
the campus, and thirteen institutions use off-campus fa-
cilities with students living in the communities where
student teaching i1s done.,

In this arrangement, Lh.4 per cent of the insti-

tutions are operated on a quarter basis and 55.6 per cent
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on a semester plan of organization. A survey of the
practices reported does not reveal any significant differ-
ences 1n the schools organized on the semester plan as
against those organized on the quarter basis,

Great difference, however, 1s indicated in the
time allotment for the student teaching experience in
these institutions., The time variation ranges from full-
time for eighteen weeks in one institution to a dally two-
hour block for eighteen weeks in one institution. The
most common practice reported 1s a full-time experience
for nine weeks, Table X points out the time variations
for the student teaching experilence.

Satisfaction with these arrangements 1s not as
evident as the satisfaction Indicated by the institutions
following Pattern I. The response to the request for
recommended changes 1n the student teaching programs
organized under Pattern II, elicited the following com-
ments from the respondents:

I would 1like to see all student teachers
living off-campus whille teaching.

Possibly require all or some students to
live iIn the communities where student teaching
is done.

Off-campus centers with adequate college
supervision.

Would hope to do more full-time student
teaching.



TABLE X
(Pattern II)

DAILY TIME ALLOTMENT FOR STUDENT TEACHING

9%

Number of 4 i Number of
Institutions Daily Time Allotment . . Weeks
2 Full 'i‘im_e | 8
8 Full Time 9
3 Full Time 10
1 ‘Full Time - 33
5 Full Time - 12
)1 Full Time 18
g ‘Four Hour Block 12
. Three Hour Block ig' e
Two Hour Block 18

V=27

(o] . -

-
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- Entire group in an off-campus cooperating
school with the students living in the center.

We would liké to establish some centers.

I like for student teachers to live in the
community where they teach.

: Remove all student teaching from the 6ampus
laboratory school with the exception of hardship
cases that had been carefully screened.

That student teachers be concéntrated in fewer
schools.

Designated resident centers with college rep-
resentatives doing most of the supervising.

I would move to a full-time, off-campus
secondary student teaching program.

0ff=-campus centers., °

In addition to the off-campus centers, we
need more adequate campus facilities, especilally
for elementary student teaching.

Eighteen weeks student teaching period --
full time ° )

The problem of determining the work load of the
student teaching staff lnvolves many varlables that rarely
are common in two or more institutlons. The number of
students to be supervised, the distancg'of the cooperating
schools from the campus, the responsiblility for classes,’
advisees, and committee assignments on campus, the effec-
tiveness of the cooperating or supervising teacher, and
the extent to which certain aspects of the supervision 1is
shared with other college personnel, such as the subject-

area speclalist, are all factors to be taken into account
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in determining the work load of faculty members engaged
in the super#ision of student teachers. ‘

Realizing that quality supervision can result onlﬁ
when these factors are controlled, some of thewinstitu-
tions following this pattern have devised a formula, to
serve as a controlling agent, for computing the wofk load
of college personnel involved in the supervision of student
teachers,

In response to the question, "Does your institution
have a formula for computing the work load of the student
teaching staff?", 29.6 per cent reported that they do have
while 70.h havé no such plan,

Much variation 1s noted in the following descriptions
of formulas which the participants gave: '

Roughly the supervision of five student

teachers equals one hour in a sixteen-hour
teaching load.

Supervisors generally work twelve quarter
hours and supervise four student teacherg.

Five student teachers constitute a three~
hour teaching assignment., Approximately twenty-
five student teachers constitute a load,

Three student teachers per on-cempus super-
vising teacher, and one student teacher per
off-campus cooperating teacher.

One three semester hour class 1s equivalent
to six off-campus student teachers.,

College supervisor ~ twelve student teachers
to a full teaching load.
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Most supervisors are released from teaching

responsiblility whille supervising student teach-
ers, However, i1f a supervisor has only five or
six student teachers, he 1s given a practical
teachling load.

In response to the request to make a recommendation
concerning the work assignment of college personnel engaged
in the supervision of student teachers, only one quantita-
tive statement was glven:

Reduce the number to twenty student teachers

per supervisory load, or four student teachers
for a three~hour teaching assignment.

Interesting comments on the subject, however, were
made by two other respondents. These were:

I would prefer a definite plan for computing

work load. We recognize that a teacher teaches
fifteen hours -- about 150 students. A student
teaching supervisor can supervise any number of
students.

More exact implementation of the formula.

The latter statement 1mpllies that in theory a
formula does exist, but in practice, 1t 1s forgotten.

The considerable lack of unlformity concerning the
number of student teachers a college supervisor 1s respon-
sible for during a term of student teaching, polnts to a
definite need for a more adequate measure for evaluating
this phase of the college supervisor's work. The data are
so dlsparate that a doubt was ralsed as to whether all of

the participants had the same understanding of the meaning
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of the question. However, a further analysis of the data
Indicated that the respondents involved in the supervision
of more than twenty-five student teachers, recommend a
maximum load of from fifteen to twenty. The respondent
who reported the supervisory responsibility for from one
to five student teachers, recommended a maxirmum assignment
of from ten to fifteen. Therefore, the recommendations
tend to rule out any allusion of doubt on the writer's part.

The approximate number of student teachers aséigned
to a college supervisor by institutlons included in this
study 1s shown in Table XI.

For a oollege supéfvisor to effectively perform
his duties, 18.2 per cent of the respondents recommén@
ten to fifteen student teachers as an adequate number;
45.4 per cent recommend fifteen to twenty; 2 .3 per cent
suggest twenty to twenty-five as a sufficient number of
student teachers to supervise; and 9.1 per cent recommend
a student teacher load of from twenty-five to thirty. A
suggested student teacher - college supervisor rétio was
not made by filve institutlons.

The comments made by the respondents indicated that
the number of students a college supervisor 1s responsilble
for during a student teaching term does not appear to limiﬁ.
the quality of his effectiveness as much as other college-

assigned dutles, such as teaching classes on campus,



TABLE XI
(Pattern II}

NUMBER OF STUDENT TEACHERS SUPERVISED

BY COLLEGE SUPERVISORS

Number of Students
Institutions Assigned
. 1 - 3
0 5 -10
2 10 - 15
8 15 - 20
7 20 - 25
L D = 30
il 25 - 50
= 30 - 50
b | 50 plus
1 55
1 i ]
N=27

101
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advigees, and college committee wark.

Table XII indicates the per cent of college super-
viaors h&ving duties on campus in addition to his supervisory
duties. The extent to which these duties comprise a part
of the total work load of the college supervisor is not de-
termined in this study. It is noted that 7h4.l per cent
of the college supervisors teach college classes. The
range in the number of nourb taught 1s three to six in
five Institutions to twelve to fifteen credit hours in one
Inatitution. It 1s observed, however, that the respondent
teaching from twelve to fifteen credit hours is responsible
for only one to flve student teachers.

The table also focuses attention on the fact that
79.2 per cent of the college supervisors perform advisory
responsibilities on campus. The number of advisees vary
conslderably from institution. The range 1s from ten to
twenty advisees 1n two institutions to more than one hun-
dred seventy~flve in two instltutions. As stated earlier,
the advising done is the important factor in determining
the number of advigpees a college supervisor could properly
direct.

Orlthe college supervisors in the institutions
taking part in this study, 88.5 per cent reported commit-

tee assignments on campus; however, the nature of the
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TABLE XII

(Pattern II)

RESPONSIBILITIES, OTHER THAN SUPERVISORY,
OF THE COLLEGE SUPERVISOR

|
Type of Number of Numper of
Assignment Per Cent |Institutions Hours
Teaching
Teaching on Trsl 5 3 - 6
Campus 11 6 - 9
- 9 =12
1 .1 12 - 15
N=20
§ e
Number of
Advisees
Advisees on 79.2 2 10 - 20
Campus 6 20 - 30
L 30 - L0
2 o - 50
2 50 - 60
0 60 - 70
1l - 70 - 80
2 175 up
N=19
Committes Assign-
ments on Campus 88.5 23
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committees and the time involved 1n each was not described.
If these are standing committees which meet infrequently,
it is possible that the college supervisor could make a
worthwhile contribution without neglecting his supervisory
dutles. If, however, these are special commlittees, meeting
frequently and for long periods of time, and which involve
a great deal of research, such as a curriculum revislon,

the same may not be true,

Several suggested changes were made by the particil-
pants 1n this study which indicated a need to restrict the
number of added responsibilities of the college supervisor
during the student teaching term. These suggestions were:

Work out a formula for computing the work
load of the supervisor which includes super-
visory load; teaching responsibilities, and
other responsibillities.

That college supervisors be assigned the
same geographic territory rather than shift
them to news Teaching of classes should be
avolded when student teachers are assigned to
an individual,

More equltable loads.
I would 1like to reduce the number of advisees.

College supervisor should spend full time in
off-campus centers.

The Director of Student Teaching should be
relleved of the responsibllities of Laboratory
School Director.

Advisee load needs to be equalized.
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Relsase Director of Student Teaching from
all or most of his classes,

Teacher educators agree that a student teacher
must observe good teaching and that he must have an oppor-
tunity to put into use the theories he has learned about
teaching. To provide this experience, colleges preparing
teachers endeavor to identify and press into service the
best cooperating or supervising teachers availlable,
According to Schorling, the supervising teacher is the
crux of a program in directed teaching.h

The identification and selection of qualified
cooperating and supervising teachers 1s a great concern
to many college supervisors. In thils pattern of organi-
zation, using both campus laboratory schools and off-campus
cooperating schools concurrently, 52 per cent of the insti-
tutions reportsd that no difficulty is experienced in securing
the services of supervising and cooperating teachers with
the required training. However, U8 per cent of the insti-
tutions reported this difficulty.

Professional preparation and experience appears to

be the basls for selecting the cooperating or supervising

URgleigh Sechorling "Directed Teaching," The

‘Eduoatiﬁn of Teachers, (Chicago: TUniversity of.ChIcago
Tess, National Society of College Teachers of Education,

Twenty-Third Yearbook, 1935), p. 171.
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teacher. In 26¢l1l per cent of the institutions, the
minimum requirement for the cooperating or supervising
teacher was a bachelor!s degree, one to three years of
teaching experience ané the endorsement of the school
principal. In 73.4 per cent of the institutions, the
minimum requirement was a master's degree with three to
five years of teaching experiencé and college courses in
supervision.

Many Institutions are apparently aware that the
number of student teachers assigned to a cooperating or
supervisling teacher at the same time can be a determining
factor in the degree of success the teachers have in guild-
ing the professional growth of the student teacher. This
awareness was indicated by the fact that, aﬁ the secondgry
school level, L6.2 per cent of the institutions reported
that only one student teacher was assigned to a cooperat-
ing or supervising teacher during a student teaching term.
Two s tudent teachers were assignedt o a cooperating or a
supervising teacher at the same time in 34.6 per cent of
the schools. A ratlo of three student teachers to a coop-
erating or supervising teacher was reported by five, or
19,2 per cent of the institutions.

At the elementary school lsvel, 48 per cent of the

Institutions reported one student teacher to a cooperating
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or supervising teacher; 36 per cent reported two student
teachers as being assigned to a teacher; and 20 per cent
reported a maximum of three.

In interpreting the data, it is important to keep
in mind that this pattern of student teaching involves a
campus laboratory school as well as off-campus cooperating
schopls. Also, it is not determined 1f the student teach-
Ing experience is on the full-time basis or a two to four-
hour bhlock.

It was noted that some of the respondents indicated
that the ratlo of student teachers to cooperating or super-
vising teachers was higher than desired. Of the twenty-
four institutions making a recommendation as to the number
of student teachers to be assigned to a cooperating or
supervising teacher at the same time, 75 per cent indicated
one and 25 per cent suggested ggg student teachers as a'

sufficient number.

The supervision of student teachers, 1f done prop-
erly, makes great demands on the cooperating or supervis-
ing teacher's total work load. Reallzing this raises the
question or'how many times during a school year should the

supervisory services of a cooperating or supervising teacher

be requested,
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In this pattern of student teaching, the investi-
gatlon revealed that, in practice, at the secondary school
lavel, 30.l4 per cent of the institutions assigned a student
teacher to a cooperating or supervising teacher only one
quarter or semester during the year; 39.2 per cent, twice;
and 30,4 per cent of the 1nst1tution§ assigned a student
teacher to a cooperating or supervising teacher three
times during the year.

At the elementary school level, 39.1 per cent of
the inatltutlons reported that only one student teacher
was asaignéd to a cooperating or supervising teacher
during the year; 39.1 per cent reported that a student
teacher 1s assigned to a cooperating or supervising teach-
er twice during the year; 17.l per cent, three times; and
Lol per cent indicated that assignments were made to the
cooperating or supervising teacher four times durlng the
year.

A bopular and effective method for gulding the
teaching experiences of the student teacher 1s the
individual conference. In many instances, particularly
at the elementary school level, the heavy teaching schedule
of the c¢ooperating or supervising teacher prevents the
scheduling of the necessary time for conferences with

student teachers. Therefore, conferences are held after
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school 1n the afternoon, before school in the morning, or
not at all.

The investigation as %o the per cent of cooperating
or supervising teachers who had at least one period a day
avallable for conferences wilth student teachers, revealed
great diversity. The range was from no time available in
one institutionts report up to all teachers having a period
a day for this ﬁurpose in eight of the schools. Table XIII
indigates this variatlon 1n arrangements for conferences
from institution to institution.

Assisting the cooperating or supervising teacher
in undorstanding his role and responsibllities in the
teacher edugation program 1s the responsibllity of the
college. Better relationships can be established between
cooperating schools and the college, especially 1in this
péttern of student teaching, when the cooperating or super-
vising teacher 1s helped to understand the important part
he has in the total teacher education program.

In order to establish thls understanding, many
colleges invite the cooperating school teachers to the
campus for joint meetings with the laboratory school super-
vising teachers to discuss the problems and practices in-
volved in student teaching. This 1s an opportunity for

the supervising teacher to share ldeas and techniques with



PER CENT OF COOPERATING OR SUPERVISING TEACHERS

TABLE XIII
(Pattern II}

HAVING SCHEDULED CONFERENCE TIME.
FOR STUDENT TEACHERS

110

Number of

Institutions Per Cent of
__Reporting Teachers

& None

2 20

5 25

2 L5

3 50

| 60

3 75

1 80

8 100

N=2l
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the cooperating teacher, and also an opportunity for
teachers and administrators to seek solutions to problems
confronting them, It 1s by far the best method the college
has of assuring the cooperating school personnel that they
are rendering a valuable service to the teacher education
program and that thils serviée i1s appreciated.

Many of the institutions using both the campus
laboratory school and the off-campus cooperating school
plan in-service meetings on campus, In practice, the
meet; ings ranged from one to four during the year, but the
ma Jority of the institutions recommended at least three or
four such meetings a year. Table XIV reveals the practices
and the recommendations of the varlous 1ﬁstitutions con-
cerning such meetings.,

Of the institutions incIuded in this pattern, T4.l
per cent compensate the cooperating or supervising teachers
for the supervisory services they render, while 25,9 per
cent reported no such plan. The degree of compensation
varled greatly. No type of awafd, other than monetary,
was listed as a part of the compensation by any institu-
tion using both campus laboratory schools and off-campus
cooperating :schools.

Table XV 1indicates the cash payments to the cooper-

ating or supervising teachers in these instltutions. The
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TABLE XIV
(Pattern II)
NUMBER OF MEETINGS FOR COQPERATING AND SUPERVISORY

SCHOQL PERSONNEL AND NUMBER RECOMMENDED .
BY. PARTICIPANTS

- CURRENT , PRACTICE . RECOMMENDATIONS
Number of | ~Number of Number of ﬁﬁmper of
Institutlions Meetings Institutions Meetings-
9 0 1 1
9 1 T 2
M 2 9 3
2 3 : 3 -k
1 L 1 LI
' 2 = Weekly*
N=25 N=23

3

Campus Laboratory.Schools
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TABLE XV
(Pattern IIJ

COMPENSATION PAID TG COOPERATING OR
SUPERVISING SCHOOL TEACHERS#

Number of
Institutions

Amount of Compensation

H HN O HHE RPEOHER

N=20

(Bachelor's degree: $90,00 per nine weeks
(Master's.degree: $112.50 per nine weeks

(State Honorarium:

(
(
(

15.00

5.00
25.00
30.00
30.00

32.00
35.00

50.00
50.00

50.00

Demonstration school, $50.00 to $65.00;
off-campus cooperating teacher, $5.00
per quarter hour credit ‘ \

75.00 paid to supervising teacher

per month .

per semester hour per student
per student teacher

per student teacher

if member of AST, $25.00 if

not a member ‘

per student teacher

for one student teacher;
$50.00 for two

per semester

for one student teacher;
$75.00 for two A
er student teacher on campus;

536.00 per student teacher off-
campus

Permit status, $20.00
Provisional status, $§0.00
Professional status,. $§50.00

3

*No attempt was made to categorlze the above amounts 1in
terms of quarter or semester baslis. The purpose of this
Table was to show the varying degrees.of compensation
paid by the institutions,
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range in the amounts pald was from $15.00 per month to
$112.,50 for a term of nine weeks of supérvision.

It 18 Interesting to note that one institution
inecludes the membership fee to the Association for Student
Teaching 1f the cooperating or supervising teacher belongs
to that organization.

A state honorarium with three degrees of payment
in accordance with the special preparation for the super-
vision of student teachers is reported by two institutions.
To the writer's knowledge, only one State Department of
Education (Georgia) takes this type of leadership in the
teacher education program. Some states, however, do issue
speclal certificates for supervisors of student teachers,
but no recognition for this service is given in the state

pay scale.

Student Teaching
Pattern II

Student teaching 1s traditionally the most 1im-
portant step in the preparation of a teacher. It is the
experience which probably helps the student most in under-
standing and evaluating his reasons for wanting to teach.

Success in this venture is made possible, but not guaranteed,
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by careful investigation and planning on the part of the,
college personnel involved In the student teaching pro-
gram. If the student teacher 1s to receive maximum growth,
he must work under favorabie conditions where opportunities
for maximum growth are provided,

This section of the study deals with the types of
school and community activities in which student teachers
are involved during the direct experlence.

Of the institutions included in this study, 7h4.7
per cent of the respondents were of the opinion that teach-
ing 1s a full-time job and that the student teacher should
devote hils undivided attention to 1t. However, local situ-
atlons and arrangements for the student teachling experlence
have presented some difficulty in fulfilling this bellef.

Although 70.8 per cent of the institutions in this
pattern permit students to take classes on campus during
student teaching, 1t 1s interesting to note the respon-
dents' comments concerning the practice. These were:

. No classes on campus during student teaching;
preferably no campus activitles of an extra-
currlcular nature.

That student teaching be considered a full-
time responsibility for all interns.

Student teachers should be able to devote full
time to teaching.

That students never have classes durlng student
teaching.
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No other classes at the same time -~
except concurrent weekly conferences or
seminars on campus.

I believe the entire term should be
devoted to student teaching.

No college responsibillitlies on campus,

Under the quarter system 1t seems to be
necessary to offer classes,

In response to a question of policy as to whether
the student teacher was required to live in the community
in which student teaching was done, 18.5 per cent of the
institutions dld .have such a requirement while 81,5 per
cent did not follow such a poliey. Although there 1s no
requirement in the majorlity of the lnstitutions in this
pattern, it 1s highly recommended by 65 per cent of the
respondents that the students live in the communities
where the student teaching is performed.

Of particular interest i1s the extent to which the
student teachers in these institutions participate in
school and community activities, The approximate number
of meetings involving community activitles attended by
student teachers included in this study was from one to
five in nine institutions and twenty to twenty-five in two.
Table XVI 1llustrates the approximate number of meetings
such as church, P. T. A., scouts, and civic clubs attended

by student teachers in the various instltutlons.
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TABLE XVI
(Pattern II)
APPROXIMATE NUMBER OF MEETINGS INVOLVING

COMMUNITY ACTIVITIES ATTENDED
BY STUDENT . TEACHERS

Number of Approximate Numbéer
Institutions of Meetings

g P

-y 5 =10

1 10 - 15

1 by 15 - 20

P , 20 - 25

N=1L
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Many of the institutions not indicating a quanti-
tative reply did state that the student teachers were
expected to attend all the meetings the cooperating or
supervisling teachers attend. Other instlitutlons reported
that they have no way of estimating the number accurately,
while one institution required a written report by the
student teacher concerning the type and number of activities
participated in during the student teaching term. These
responses tend to lndicate that a phllosophy and a plan
for evaluating such a requlrement i1s needed in programs
for the professional education of teacher.

Keeplng and using adequate written records during
the student teaching experience 1s considered an important
phase of the student's work. Thls 1s emphasized by the
fact that 100 per cent of the institutions 1n thls pattern
of organization require some type of written records.

The most frequently required records and reports
in these institutions are the dlary, or log, the state
reglster, and observation reporté. Table XVII shows the
diatribution of the types of written records and reports
which are requlred by these institutions.

While 1t 1s quite easy to overburden student
teachers with written work of the above type, it 1s im-
portant that student teachling personnel spend sufficlent
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TABLE XVII
(Pattern II)

-

WRITTEN RECORDS AND REPORTS REQUIRED
OF STVDENT TEACHERS -

Number of : Types of
Institutions Written Records
a2y Diary or log
1.8 Special study of one
pupil
1L Anecdotal records
20 State register
19 Observation reports
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time with the student teacher in helping him to interpret
these records and reports. The student teacher needs to
understand how these records are a part of the professional
preparation of the student as well as a part of the on-going
function of the school system.

The policy of extending the specialized experience
of secondary student teachers to both the Jjunior and senior
high school level 1s not emphasized in this pattern of or-
ganization. This was evidenced by the fact that 76.9 per
cent of the institutions do not make teaching assignments
on both instructional levels and only 23,1 per cent of the
institutions provided this experience. Some of the respon-
dents expressed the potential value of the dual assigmnment
but due to local situations could not follow such a plan.
Other respondents, however, indicated that the dual assign-
ment would destroy the continued contract with one group
of learners; therefore, they do not recommend the practice.

The culmination of the student teaching experience
in most schools 1s the period of full-time responsible
teaching afforded the student. Reallzing the value of
this experlence, many institutlons plan for the student
teacher to take full responsibility for the work of the
cooperating or supervising teacher before the end of the

experience.
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The worth of this type of experience was emphasized
in the responses of the institutlons participating in this
study. In 95.8 per cent of the institutions preparing
elementary teachers, 1t was indicated that at least one
full day of responsible teaching was required of the
student prior to the completion of the experience. The
value of such an experience was further emphasized by the
unanimous recommendation of the respondents that the length
of time for responsible teaching be extended to a minimum
of one weeke.

Of the inatitutions preparing secondary teachers,
7842 per cent of the students take the full responsibility
of the cooperating or supervising teachers toward the end
of the student teaching term. The respondents indicated
a deslire to extend the full-time responsible teaching perilod
for secondary teachers to a minimum of from one to three
weeks,

The evidence presented in support of the time devoted
to full-time responsible teaching, leads ‘the writer to be-
lieve that teacher educators reallze that the student teacher
needs to understand and to test his ability to carry out the

various responsibilitlies of the art of teaching concurrently.
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Conclusion

In reviewing the data presented for Patterns I and
II, the writer 1s of the opinlon that there is ample
evlidence that teacher educatlion programs can be organized
and administered so as to set up and carry through varied
experiences which bring prospective teachers to partici-

pate, to make most things 1n the gxperience pertinént, to

develop a sense of responsibility, and to help each student
teacher to organize hls experiences and knowledges in a

manner that make them functional in hils teaching.




CHAPTER V

VALUE JUDGMENTS CONCERNING PRACTICES
IN STUDENT TEACHING PROGRAMS

Introduction

In the preceding chapter, the data were presented
reflecting organization and current practice in student
teaching programs in teacher preparing institutions in
the Southeastern Reglon of the United States. From the
data, two distincg patterns of student teaching were
identifled, as follows:

Pattern I: The student teaching experlences
take place in off-campus cooper-
atlng schools. The students
elither commute from the campus
or live in off—campus centers.,

Pattern II: The student teaching 1s performed
in a combination of campus labora-
tory schools and off-campus coop-
eratiﬁg schools. The students
either commute from the campus or
live in the off-campus center. |

The purpose of this chapter 1s to present some value

Judgments based upon data concerning current practice, the
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recormendations from the respondents of the institutions
participating in thils study, and the current llterature,
Including the qualitative standards of the American Asso-
clation of Colleges for Teacher Education. These value
Judgments are to be presented to a jury of competent
teacher educators for evaluatlion and endorsement.

It is the opinion of the writer that the value
Judgments developed and discussed in thls chapter can be
applied to both patterns of student teaching described
egrlier, ]

Each value judgment is prefaced by the statement
of a question in order to gilve clarity to the exact mean-

ing and application of the value judgment.

Value Judgments
l. What should be the length of the
student teaching experlence?
In order that the student teachér might attain
hils maximum growth by having ample time and opportunity
to participate in many phases of the total school program,

the student teaching experience should extend over a period

of at least nine weeks, If done full time, or & minimum of
elghteen weeks 1if glanned'gg a half-day basis.
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The time varlation for the student teaching exper-
lence in the 1nstitutlons included in this study, ranged
from full time for eighteen weeks 1n one institution to
a daily two-hour block in two institutions. Of these
institutions, 83.6 per cent reported having full-time -
student teaching for periods of time ranging from eight
to twelve weeks, '

The value judgment ls based upon the experlence in
the 1nstitutions participating in this study and also the
qualitative statement of the Amerlcan Association of
Colleges for Teacher Education, which stresses that "each
experience should be long enough to help the student achieve
the purposes for which beventered upon 11:."l If the stu-
dent's purpose 1s to percelve the ma jor aspécts of the teacher's
work as a whole and to gain a functional understanding of
the interrelationships among the various aspects through
beilng an active participant in the teaching process, it
seems reasonable that the value jJudgment can be Jjustified.

2. What should be the student load of the
college supervisor of student teaching?

lamerican Association of Colleges for Teacher
Education, Revised Standards and Policlies for Accrediting
Colleges for T Teacher Education of the American Association
Colleges for Teacher Education (Oneonta: American :
Association of Colleges for Teacher Education, 1952), p. 19.
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The college superivsor's load should be adjusted
so that he can devote a minimﬁm of two hours each week
Yo the supervision of each full-time student teacher.

This 1s not to be interpreted to imply two hours of
classroom observation of each student teacher during the
week, but 1s to include seminar, individual conferences,
and other dutles involved in the supervisory function.

Assuming that the college assigmment of the super-
visor 1s based on forty clock hours per week, a student
assigmment of sixteen student teachers would allow him
elght hours each week to be devoted to the continuous
college non-teaching responsibilities, such as travel,
committee work, advisees, and staff meetings.

Standard IV of the American Assoclation of Colleges
for Teacher Education states that the "total 'service load’
of teachers supervising laboratory experienceé including ‘
teaching, supervision, conferences and other institutional
responsibilities should be comparable to the load of other
members of the faculty."2 The value Jjudgment 1s based
upon a liberal interpretation of this statement.

3. What should be the mini professional
preparation and experilence for a coop-

erating teacher?

2Tb1d,, p. 18.
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The professional preparation and experlence for a

cooperating teacher should be the minimum of a bachelor's

degree, at least one preparatory course in the area of

supervision of student teachers, and two to five years of

successful teaching experience. The bachelor's degree

and the limited academic preparation 1s the accepted mini-
mum; however, the desired minimum is a master's degree,
several workshops and/or college courses in the area of
supervision of student teachers, and three to five years
of quality teaching experlence.

In addition to the professional preparation and
experience, this person should possess personal qualities
which -would enable him to gulde successfully the learn-
ing of a group of boys and girls in a classroom, and at
the same time promote and direct the professional growth
of a student teacher.

4. What should be the minimum professional

preparation and experience for a ca pus
laboratory school supervising teacher?

The minimum professional preparation and experience
for a campus laboratory school supervising teacher should

be 2 master's degree, several workshops and/or college

courses 1n supervision, and three to five years of success-

ful teaching experience,
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A campus laboratory school supervising teacher
generally spends a considerable part of his time working
with all college students in teacher education -- fresh-
men, sophomores, juniors, and senlors -- in the total
program of professional laboratory experliences. Therefore,
a distinction 1s made in the requirements since the nature
of thils work requires speclalized preparation. The coop-
erating teacher ordinarily does not have this responsibility.
5. How many student teachers should be
assigned to a cooperating teacher
during a quarter or semester?

In order to acquire and maintalin quality supervision

of student teachers, not more than one student teacher

should be assigned to a cooperating teacher at the elemen-

tary school level, and not more than two student teachers

Yo a cooperating teacher at the secondary school level

during a quarter or semester.

If student teaching 1s performed on a half-day basis,

—— — co——— a——t

exceptions may be made at the elementary school level to

permit two student teachers during a day, but never more

than one student teacher working in the classroom under

the directlon of a cooperating teacher at one time.

The data indicated that 78.9 per cent of the
participants representing institutions included in this

study recommended that only one student teacher be assigned
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to a cooperating teacher during a quarter or semester.
The value Jjudgment 1s base&‘upon this recommendation.
6. How many quarters or semesters should
a cooperating teacher supervise a student
teacher during an academic year?
In as much as the supervision of student teachers
is part of the professional load of the cooperating teacher,

not more than one student teacher at the elementary school

level should be asslgned to a cooperating teacher for more

than one quarter or semester during the academlc year.

Not more than two student teachera‘gg the secondary school

level should be asslgned to a cooperating teacher for more

than one guarter or semester during an academic year.

Slightly less than one-half (49 per cent) of the
participants included in this study reported that they
follow the policy of not assigning more than one student
teacher to a cooperating teacher in the elementary school
and not more than two at thesecondary school level. Recent
literature indicates that this seems to be the prevalling
practice.3 Thergfore, the value judgment 1s pased upon
the policy féllowed in the institutions participating in
this study and also the current literature.

3Homard T. Batchelder, Richard E. Lawrence, and

George R, Myers, A Guide to Pla for Off-Campus
Student Teaching ~(Cedar Falls, Eowa: The Association

for Student Teaching, 1959), pp. 16~17.
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The identification, selection, and preparation of
cooperating feachers should be an on-golng functlion of
the institutions using off-campus cooperating schools.
Therefore, efforts should be strengthened to have avall-
able a sufficient number of qualified cooperating teachers,
in all grade levels and subject areas, so as not to place
an unreasonable load on a few.
T« Should time for conferences with
student teachers and college super-
visory personnel be arranged, during
the scheduled school day, for the
cooperating teacher? 4
It 1s recognized that th§ most popular and most
effective device for gulding the teaching experlence of
a student teacher 1s the coni'erence.)4 Therefore, the
teaching schedule for all cooperating teachers should be
adjusted so as to permit at least three hours each week,
during the scheduled school day, for group and individual
conferences with student teachers and with college super-
visory personnel,

In as much as 67.2 per cent of the participating
Institutions reported that the cooperating teachers have

hFlorence B. Stratemeyer and Margaret Lindsey,
Working With Student Teachers (New York: Bureau of
Publications, Teachers College, Columbla University,
1958), p. 396.
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at least one period each day for conferences with student
teachers and college supervisory personnel, the value
Jjudgment seems reasonable.

8. How many times each year should coop-
erating school personnel be lnvited,
by the teacher education institution,
to particlpate 1n general meetings con-
cerning the student teaching program?
Cooperating school personnel place high %alue upon
the opportuﬁity to meet with other cooperating teachers
and college personnel to discuss matters concerning the
student teaching program. In order to improve the quality
of the supervision and to bring about a better understand—
ing between the college and cooperating schools, all coop-
erating school personnel should be invited to participate
in such meetings at least one time each quarter or two
times each semester. These meetings should be carefully
planned to 1nvolve college personnel, cooperating teachers,
supervisors, and administrators in the continuous evalua-
tion and improvement of the student teaching program.
Current literature stresses the value of teacher
education institutions and cooperating schools working
closely together in determining the scope and objectives
of the student teaching program. Also, the majority of

the institutions represented in this study recommended two

to four such meetings during the academlc year. The value
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Jjudgment 1s based upon current literature and the recom-
mendations of the institutions.
9. Should cooperating teachers receive
compensation for the supervisory
service they render?
Since cooperating teachgrs provide a valuable
service to teacher education institutions, it seems reason-
able and defensible that compensation or recognition of
some type should be given. To encourage professional growth

and at the same time give monetary asslstance to the coop-

erating teacher, the followlng schedule 1s suggested:

Per Student Teacher Teacher Status
$20.00 Temporag¥ status.
Bachelor's Eegree,

no speclal prepara-
tion for supervision.

$30,00 Provisional status.
Bachelor's degree.
At least-one work-
shop or college course
in supervision of stu-
dent teachers.

$50.,00 Professional status.
Master's degree. At
least three prepara-
tory courses in the
area of supervision
of student teachers.

When a financial burden would be placed upon an
institution following the above schedule, tultion-free
courses in the area of the supervision of student teachers,

or courses for graduate credit, should be awarded.
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Of the institutions participating in this study,
85.7 per cent reported that monetary awards are given.
Others reported tultion-free courses. Only four institu-
tions reported that no type of recognition was given to
the cooperating teacher for the services rendered. The
value judgment 1s based upon current practice.

The following value judgments pertain to the
activities of the student teacher during the student
teaching experience. ’

10, Should student teachers be permitted

to take classes on campus during the
student teaching experience?

A survey of the recommendations of the participants

in this study revealed that student teachers doing full-

time student teaching should not take classes on campus.

If, however, student teaching 1s performed on a half-day

basis, the student teacher should be permitted to register

for six guarter hours of academic credit or four semester

hours. It 1is highly recomménded by the writer that these

- courses be closely related to the student teaching preri-
encee, All academic work permitted should be scheduled at

a time of day most likely not to interfere with the school-
community related activities of the student teaching pro-

gram, preferably late afternoon.
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The value judgment 1s based upon the recommendations
of the participating institutions.
1ll. Should student teachers live in the
community where the cooperating
school 1is located? .
The student teaching eiperience should afford the
student an opportunity for responsible participation in
all the lmportant phases of a teacher®!s activity, both in

and out of school. In order to capitallize upon this oppor-

tunity, student teachers should reside in the community

where student teaching 1s done.

Of the institutions particlipating in this study,
56,2 per cent elther recommended or required that students
live in the community where student teaching 1s performed.
The value Judgment 1s based upon the recommendations of
the participating institutions.
12, To what extent should s tudent teachers
participate in community activities
during the student teachlng experience?
In order to get a complete understanding of'the

nature and mores of the community in which student teaching

1s done, students should avall themselves of the opportunity

Yo attend and participate in school-community activities.

However, these activities should be carefully selected in

terms of the contribution they make to the realization of

the objectives of the total.stulent teaching experiehceo
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The value of active school and community participation
during the student teaching experlience 1s stressed in
current literature. The "Flowers Report“s and also the
quaiitative standards of the American Associationiof‘COI;eges

for Teacher Education6

emphasizes the worth of such experi-
ences. The value judgment 1s based upon current literature.
13, VWhat written records and r eports should
student teachers be required to keep or
be familiar with during the s tudent
teaching experience?
In as much as school administrators have long
expressed the desire to have beginning teachers more thor-
oughly familiar with report and record keeping, student

teachers should be required to prepare and become famillar

with all the records and reports required of the cooperat-
ing teacher.

For the student’s own self-evaluation and growth,

an up-to-date record; such as a dlary or log, should be

keEt .

Some observation reports should be made, particularly

in the beginning stages of the student teaching experiencs.

5John G. Flowers, et al, School and Conmunt ty
Laborato Experiences in Teacher Rducatlion (Oneonta?
KmerIican XssocIaEIon ol Teachers Colleges, l9h8)_

6American Assoclation of Colleges for Teacher
Education, op. ¢it., p. 21,
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It is through the observatien report that the novice
learns to see first hand how experienced teachers meet
the needs of the educative process in the classroom and
in other pupll-teacher activities and experilences.

It 1s important that sufficient time be devoted,
by supervisory personnel; in helping the student teacher
understand the lmportance of these records and reports
in terms of his own professional growth and, also, the
Important role these records and reports play in the on-
going functlon of the school system.

Of the institutions participating in this study,
95.6 per cent required written reports of some kind from
student teachers. The most popular records mentioned
were the diary, or log, and the observation reports.

Current professional literature in the field of
student teaching also stresses the importance of record
and report making, and in most instances gilves examples
of how these reports are used.

Therefore, the value judgment 1s based upon current
practice and the professional literature in student teaching.

lj. Should secondary school student teachers

also be provided with instructional ex-
perience on the Junior high school level?

Where the junior high school 1s located in cl&se

proximity to the senlor high school, thls experience

should be provided.
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In order to extend the speclalized experience of
the secondary school student teacher, he should be afforded
the opportunity of having a continulng assignment, where
localldonditions permit, with a group of learners at both
instructional levels. In a full-time student teaching
program, this could be an assignment at the senior high
school level in the morning and an additional assignment
at the junior high school level in the afternoon. This
dual assignment would ald the student in understanding
the total school program, the behavior and needs of ado~
lescents, and would increase his versatility as a teacher,

The recommendations of the majority of the
participants included in this study indicate the desira-
bllity of such an assignment,

It appears to the writer that such an assignment
would serve to implement the phase of the standard of the
American Assoclatlon of Colleges for Teacher Education
which reminds teacher educators "to provide for each stu-
dent contact with *normal! situations, varled enough to
provide contacts with different pupil groups and different
curriculum and administrative organizations, and located

for student convenlence and staff accessibility,"/

TIbid., pp. 28-29.
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The value judgment is based upon the recommendations

of the institutions participating in this study and the
interpretation of the standard.

15. For how long a period should the student
teacher be expected to assume the full
responsibility of the cooperating teacher

0

in the school before the completion of
the student teaching experience?

An order that the student might ggdefstand and test
hls gbllity to carry out the varlous zsgpéagéhllzﬁisg of
the art of teaching, he should have the opportunity, under
gZuidance, to assume the full load of the cooperating

teacher for a minimum of at least flve days.
More than 90 per cent of the institutions participating

in thls study, follow the policy of arranging at least one
day of complete responsibility for the.student teacher.
The recommendations of these institutions indicated that

this experience should be extended to a minimum period of

at least one week.

Current professional literature indicates the
importance of prospective teachers percelving clearly the
relationship between the manifold nature of the Job of
teaching and the central purposes of guiding learning
activities in the classroom.8 This perception results
only as student teachers are provided opportunity for

full-time responsibility.

83tratemeyer and Lindsey, op. cit., p. 320.



CHAPTER VI
JURY RESPONSE TO VALUE JWDGMENTS

One of the purposes of thils study was to evolvewn
statements of quantitative criteria for student teaching
programs which would satisfy a jury of competent teacher
educatofs and which ﬁould serve to elicit high quality
student teaching practices in teacher preparing insti-
tutions,

In Chapter V the writer stated value judgments
based upon current practice, recommendations from the
particlpants in. this study, and current professional
liferature in student teachling, lncluding the qualitative
standards of the American Associafibn of Colléges for
Teacher Education.

The value judgments were presented to a jury of
competent teacher educators for evaluation and endorse-
ment, Eleven jungrs were selected 1n terms of the follow-
ing driteria:

l. Each juror 1s a representative of a teacher
education institution holding membership in
the American Assoclation of Colleges for
Teacher Education.

2. Each juror has distinguished himself or
herself as a national or regional officer

in the Assoclation for Student Teaching,
or they have been active participants 1n
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the organization at the local, regional,
or national level.

3. Each Juror is, or has been within recent
years, directly involved in the student
teaching program in their institution.

4. Each juror is recognized and accepted by
professional educators as a leader in

the field of student teaching and as a
competent teacher educator,

The purpose of this chapter 1s to present the
Jury's -acceptance or rejection of each value judgment,

and any qualifying statements made by them.

I, Value Judgment

THE STUDENT TEACHING EXPERIENCE SHOULD EX~
TEND OVER A PERIOD OF AT LEAST NINE WEEKS,
IF PERFORMED ON A FULL-TIME BASIS, AND A
MINIMUM OF EIGHTEEN WEEKS IF PROVIDED ON A
HALF-DAY BASIS,

This value Judgment was endorsed by nine, or
81.8 per cent, of the jurors. Accompanying the en-
dorsements were the following comments or qualifying
statements:

I would prefer twelve or more weeks.,

Bight or nine weeks or its equivalent
seems to be the minimum,

For students in special curricula -~ art,
music, etc., -- two one-half semester experi-
ences should be required.

This value Judgment was not endorsed by two,
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or 18,2 per cent, of the jurors. The following reasong

were given:
I would endorse eighteen weeks, full-time.

I heartily endorse an extended periog of full-
time student teaching. An arbiltrary designation
of number of weeks 1s difficult, however. Rather
than the half-time program, I would suggest the
block plan during a semester (eighteen weeks) when
the student would intern for an uninterrupted
period of approximately nine weeks., I do not
think highly of the half-day arrangement.

ITI, Value Judgment

THE COLLEGE SUPERVISOR!'S LOAD SHOULD BE
ADJUSTED SO THAT HE CAN-DEVOTE A MINIMUM
‘OF TWO HOURS EACH WEEK TO THE SUPERVISION
OF EACH FULL-TIME STUDENT TEACHER.

ASSUMING THAT THE COLLEGE ASSIGNMENTS
ARE BASED ON FORTY CLOCK HOURS PER WEEK,
A STUDENT ASSIGNMENT OF SIXTEEN STUDENT
TEACHERS TO A COLLEGE SUPERVISOR WOULD
ALLOW HIM EIGHT HOURS PER WEEK TO BE
DEVOTED TO THE CONTINUOUS COLLEGE NON-
TEACHING RESPONSIBILITIES,SUCH AS TRAVEL,
COMMITTEE WORK, ADVISEES, SEMINAR, ETC.

This value judgment was endorgéd by nine, or
81.8 per cent, of the jurors. The two Qualifying
statements presented along with the endorsements were:
Since student teaching should be a carefully
supervised learning and growing experience and
not jJust practice teaching, I think that sixteen
student teachers should be the maximum number
assigned to a college supervisor.

If only the usual public schools are used, yes..
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However, if we ever get to a program where we have
professionally trained, professionally competent
and experlenced cooperating teachers, the number’
could be increased to twenty-five or thirty-five.
We rust bring down the cost of the program and
having professionally prepared people seems to be
the best waye.

The two jurors, or 18.2 per cent, not endorsing
this value Jjudgment, made the following comments:

I agree that the quallty of supervision should
be improved, but through the supervisory services
of off-campus personnel. Using this as an approach,
I believe that the college supervisor can supervise

(fairly adequately) eighteen to twenty full-time
student teachers,

If there 1s some sort of group arrangement, one

hour per week for each individual should be a
sufficient amount, on the average.

III. Value Judgment

THE PROFESSIONAL PREPARATION AND EXPERI-

ENCE FOR A COOPERATING TEACHER SHOULD BE

THE MINIMUM OF A BACHELOR'S DEGREE, AT

LEAST ONE PREPARATORY COURSE IN THE AREA

OF SUPERVISION OF STUDENT TEACHERS, AND

TWO TO FIVE YEARS OF SUCCESSFUL TEACHING

EXPERIENCE. i

The replies from the jurors’indicate that
eight, or 72.7 per cent, endorse this value judgment
as the minimum preparation and experience for a
cooperating teacher. Qualifying statements from the
jurors who endorsed this value Jjudgment were:

The insistence of the M. A. degree often robs
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us of a good supervisor, and further the younger
teachers are more willing to share their class-
rooms and experiences.

The cooperating teachers should be carefully
selected by the college and the cooperating
school officials.

I endorse the statement, but I would change
the amount of experlience from two to five years
to three to five,

There were three jurors, or 27.3 per cent, who
did not endorse the value judgment and who gave the
following reasons for not dolng so:

I would endorse a minimum of a masterts de-
gree, at least one course in supervision-of
student teachers, and a minimum of three years
of successful teaching experience, preferably,
five.

Raise the lower limit of two years of
experience to three, or whatever is recognized
by the state to acquire a permanent or pro-
fressional certificate. A cooperating teacher
should have earned the master's degree.

Master's'degree plus one preparatory course
in supervision of student teachers and a minimum
of three years of successful teaching experilence.

IV, Value Judgment

THE MINIMUM PROFESSIONAL PREPARATION
AND EXPERIENCE FOR A CAMPUS LABORATORY
SCHOOL. SUPERVISING TEACHER SHOULD BE A
MASTER'S DEGREE,SEVERAL COLLEGE COURSES
IN SUPERVISION, AND THREE TO FIVE YEARS
OF SUCCESSFUL TEACHING EXPERIENCE,

The Jury were in complete agreement that the
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value Judgment, as stated, should be the minimum pre-
paration for a campus laboratory school supervislng
teacher. There were no qualifying statements concern-

ing this value judgment.

Ve Value Judgment

NOT MORE THAN ONE STUDENT TEACHER
SHOULD BE ASSIGNED TO A COOPERATING
TEACHER AT THE ELEMENTARY SCHOOL LEVEL,
AND NOT MORE THAN TWO STUDENT TEACHERS
TO A COOPERATING TEACHER AT THE SECOND -
ARY SCHOOL LEVEL DURING A QUARTER OR A
SEMESTER,

IF STUDENT TEACHING IS PERFORMED ON A

HALF-DAY BASIS, EXCEPTIONS MAY BE MADE

AT THE SECONDARY SCHOOL LEVEL TO PERMIT

TWO STUDENT TEACHERS DURING.A DAY, BUT

NEVER MORE X THAN ONE STUDENT TEACHER

TEACHING IN THE CLASSROOM UNDER THE

DIRECTION OF A COOPERATING TEACHER AT

THE SAME TIME, o

The flrst section of this value Judgment was
endorsed by eight, or 72.7 per cent, of the Jjurors.
One of the Jjurors who endorsed thls value judgment
qualified the endorsement by stating that he did not
bellieve the cooperating teacher at the secondary school
level should work with more than one student teacher
during a quarter or semester except in a very unusual
case. The "unusual case" was not described.

Of the eleven Jurors, three, -or 27.3 per cent,
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did not endorse any part of the value Judgment. The
reasons submitted were: A
One-to-one ratio regardless of level.

Not more than one-to-one relation on either
level., It seems hard enough to get adequate
responsible teaching time with this ratio. I
would not want any further division, especilally
at the secondary level, It 1s here we need the
longer and better experience. '

Supervising teachers and pupils in the class-
room should not be exploited at the expense of
trying to convenlence student teaching programs.
To avoid frustrations and mediocrity in quality
of work, I suggest that we seek out and builld
up enough desirable locations to accommodate
student teachers. Thus, we could eliminate
doubling in the assignments during a given term.,

Part two of this value judgment was endorsed
by seven, or 63.6 per cent, of the jury. One juror
qualified his endorsement by statling that:

This would permit the secondary teacher to

be the major supervisor for one student, and
also assist in broadening the experience of
another student having a minor in the coop-
erating teacher's area.

The second part of the value Jjudgment was not
endorsed by four, or 36.4 per cent, of the Jurors,
The corments submitted by all four Jjurors not endorsing
this value judgment indlcated that, in their opinion,
not more than one student teacher should be assigned

to a cooperating teacher during a quarter or semester,

regardless of the instructional area.
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VI. Value Judgment

NOT MORE THAN ONE STUDENT TEACHER AT THE
ELEMENTARY SCHOOL LEVEL SHOULD BE AS-
SIGNED TO A COOPERATING TEACHER FOR MORE
THAN ONE QUARTER OR SEMESTER DURING THE
ACADEMIC YEAR.,

NOT MORE THAN TWO STUDENT TEACHERSAT THE
SECONDARY SCHOOL LEVEL SHOULD BE ASSIGNED
TO A COOPERATING TEACHER FOR MORE THAN

ONE QUARTER OR SEMESTER DURING THE ACA-
DEMIC YEAR.

The first part of this value judgmeﬁt“indigaygd
conslderable agreement amo%g the Jjurors. The responses
indicated that ten, or 90.0 per cent, of the Jurors
endorse this value judgment. Two of the Jjurors made
qualifying statements, as follows: B
If the cooperating teacher 1s especlally
skilled wilth a student teacher, two quarters
a year might be made the exception.

In all féirness to the students of a teacher
in a cooperatlng school, I fell that one quarter
a year 1s all that they should be taught by a
student teacher.

The second section of the value judgment eliclted
conslderable disagreement among the jurors. Only six,
or 54.5 per cent, of the Jurors endorsed this portion
of the value judgment. The five jurors, or 45.5 per
cent, of the jurors who did not endorse the second part
of the value judgment, indicated that they belleved in

the one-to~one ratlo, regardless of academic'leVel.
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VII. Value Judgment

THE TEACHING SCHEDULE FOR ALL COOPERATING
TEACHERS SHOULD BE ADJUSTED SO AS TO PER-
MIT AT LEAST THREE HOURS EACH WEEK, DURING
THE SCHEDULED SCHOOL DAY, FOR GROUP AND
INDIVIDUAL CONFERENCES WITH STUDENT TEACHERS
AND WITH COLLEGE SUPERVISORY PERSONNEL.

This value judgment was endorsed by nine, or
81.8 per cent, of the jurors. The comments and the
qualifying statements contributed were:

Very good}

Yes, deslirable, but totally unrealistic now and
In the foreseeable future. '

An end to be strongly urged. It seems the weak
spot in most of our supervisory efforts.

I endorse the value judgment, but I canft see
it In practice in the public schools.

The amount of time for conferences recqmmendeq“;n
the value judgment 1s excessive in the thinking of two,
or 18.2 per cent, of the jurors. The following reasons
were given as reasons for not endorsing the value judgment:

If the cooperating teacher 1s assigned one -
student teacher as is usually recommended, three
scheduled hours of conferences seems excesslive,

Conferences are important and time should be
provided for them. I would not recommend that
teacher schedules be ad justed in order to in-
clude three scheduled conferences. Some modifi-
cation of this plan to include informal con-

- ferences would be desirable.
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VIII. Value Judgment

ALL COOPERATING SCHOOL TEACHERS SHOULD BE
INVITED TO ATTEND MEETINGS CONCERNING THE
STUDENT TEACHING PROGRAM AT LEAST ONE TIME
EACH QUARTER OR TWO TIMES EACH SEMESTER.

‘This value Judgment was endorsed by nine, or
81.8 pér cent, of the Jurors. The following comments

were contributed: '

This 1s a good 1deal )
We hope this will take place on our campus
this year. It may be the first step tédard a
unified interest in the program, with suf-
flclent strength to carry through 1n good action,

Ordinarily, every cooperating teacher and’ the
administrators of the cooperating school should
meet at least one time each year with the staff
of the college. '

The two Jurors not endorsing the combined
meetings for college personnel and cooperating school
teacher and administrators, gave the following reasons:

Times are not as important as how, circum-
stances, etc., plus the fact that condltions
alter cases. I could mark yes on "It 1s uSually
desigable for all cooperating teachers to attend,
etc.

If public schools are ‘located in distant
places, two meetlngs each quarter or semester
would be an unrealistic goal. Why not one
meeting on campus and one local conference to
which the college supervisor travels?
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Value Judgment

SINCE COOPERATING TEACHERS PROVIDE A
VALUABLE SERVICE TO THE TEACHER EDUCATION

INSTITUTIONS,

IT SEEMS REASONABLE AND

DEFENSIBLE THAT COMPENSATION. OR RECOG-
NITION OF SOME TYPE SHOULD BE GIVEN,

THE FOLLOWING FORMULA IS SUGGESTED:

PER STUDENT TEACHER

$20.00

$30.00

$50.00

TUITION-FREE COURSES FOR

TEACHER STATUS

g_mhpomum STATUS :
o Se ’

SPECIAL PREPARATION
FOR SUPERVISION

PROVISIONAL STATUS:

e Se E,
COURSE OR WORKSHOP
IN SUPERVISION

PROFESSIONAL STATUS:
M. A. DEGREE, THREE
PREPARATORY COURSES
IN SUPERVISION,

GRADUATE CREDIT

MAY BE SUBSTITUTED FOR THE MONETARY AWARDS.

The matter of compensation for the cooperating

teacher brought out differences of opinion among the

0f the jurors, ten, or 90.9 per cent, endorse

graduate credit.

the 1dea that the cooperating teachers should be compen-
sated, either by the payment of money for certain de-

grees of preparation, or by tultion-free courses for

In making their endorsements, the jurors stated:
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This is Georgla's plan, but 1s inadequate.
The teacher should receive a minimum of $100,.00,

I think the cooperating teacher should be pald,
but preferably not by the collegiate institutilon,

We would like for the cooperating school
personnel to have enough professional spirit to
be willing to do thls free of charge, but I do
not think that they should be asked to render
this valuable service without compensation. Your
designated amounts of pay shouyld be a minimum.

Yes, but not in cash unless 1t comes through
the state offlice and 1s tied in with some
speclallzed credential. We prefer a credit grant
to the school which cooperates, such as credit to
be used in upgrading the professional and subject
competence of the supervising teachers,

I commend you on the details of this plan.

I am not sure of the advisabllity of paylng
money.

The one Jjuror who did not endorse the value
Judgment stated:

The cooperating teacher should be pald iIn
‘terms of a professionally tralned person, quali-
fied to do the Jjob. The State Department of
Education should set up certification requirements,
Juat as they do for princlpals and supervisors, and
pay the cooperating teacher, from the state level,
in terms of hils professional qualifications.

X. Value Judgment

EXCEPT UNDER VERY EXTENUATING CIRCUMSTANCES,
STUDENT TEACHERS DOING FULL-TIME STUDENT
TEACHING SHOULD NOT TAKE CLASSES ON CAMPUS.



IF STUDENT TEACHING IS PERFORMED ON A HALF-
DAY BASIS, THE STUDENT TEACHER SHOULD BE
PERMITTED TO REGISTER FOR NOT MORE THAN TWO
CLASSES ON CAMPUS, THESE COURSES SHOULD BE
CLOSELY RELATED TO THE STUDENT TEACHING
EXPERIENCE.
This value Judgment was endorsed by eight, or
727 per cent, of the Jjurors. Two comments were made
concerning the idea of permitting students to take
classes on campus during the student teaching experi-
ence. These were:

Sometimes we have to make exceptions in the
best interest of the student teacher.

This suggestlon seems reasonable. y

This value judgment was not endorsed by three,

or 27.3 per cent, of the Jurors. The reasons stated

for not endorsing the value judgment were:

The limitation of two classes for a half-
day student teacher 1s still not tight enough.
We constantly find that his concern with térm
papers, examinations, etc., come at the most
crutial point of his student teaching responsi-
bilities and we would, therefore, like to see
FULL-TIME STUDENT TEACHING with not additional
course work,

Under no circumstances should the student
take other work when doing full time student
teaching.

Principle not easily realized in practice.

151
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XI, Value Judgment

IF HOUSING AND OTHER CONDITIONS ARE FAVOR~
ABLE, STUDENT TEACHERS SHOULD LIVE IN THE
COMMUNITY WHERE STUDENT TEACHING IS DONE,

This value Judgment was endorsed by 100 per

cent of the jurors. Only one qualifying statement was

made. It was: _ B
Ordinarily, only centers that can provide

the necessary living accommodatlions should be
selected.

)

XII, Value Judgment

STUDENT TEACHERS SHOULD PARTICIPATE IN
COMMUNITY ACTIVITIES DURING STUDENT
TEACHING, BUT THESE ACTIVITIES SHOULD BE
CAREFULLY SELECTED FOR THEIR CONTRIBUTION
TO A REALIZATION OF THE OBJECTIVES OF THE
TOTAL EXPERIENCE.,

This value judgment was endorsed, with no quali-
fying statements, by the entire jury.

XIII. Value Judgment

STUDENT TEACHERS SHOULD BE REQUIRED TO PRE-
PARE AND BECOME FAMILIAR WITH ALL THE RECORDS
AND REPORTS REQUIRED OF THE COOPERATING
TEACHER, ol

FOR THE STUDENT'S OWN SELF-EVALUATION AND -
GROWTH, AN UP~-TO-DATE RECORD, SUCH AS A DIARY
OR 10G, SHOULD BE KEPT.
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SOME OBSERVATION REPORTS SHOULD BE MADE,
PARTICULARLY IN THE BEGINNING STAGES OF THE
STUDENT TEACHING EXPERIENCE,

The members of the jury endorsed this value

Judgment in 1ts entirety. Only two comments were made

concerning this statement. These were:

I concur in your reactions to this phase of
the student teachlng experience.

Observation reports have perhaps not re-
celved the attention they should. So much of
the observation 1s casual and even pointless.,
On the other hand, you can clutter up the ‘ex-
perliences with too much written reporting of
various kinds,

XIV, Value Judgment

WHERE THE JUNIOR HIGH SCHOOL IS ILOCATED
IN CLOSE PROXIMITY TO THE "SENIOR HIGH
SCHOOL, PROVISION FOR INSTRUCTIONAL EX-
PERIENCE AT BOTH LEVELS SHOULD BE MADE.

This value Jjudgment was endorsed by nine, or
81.8 per cent, of the jurors. The comments concerning
the dual-assignment were as follows:

We provide the experience even though 1t
means assignment to a different school. Here
is the best argument for a full-semester of
experience; nine weeks in each type of school.

Even though this 1ls a speclal area, it seems
reasonable that the secondary majors should be
given introductory experiences in the junior
high school, particularly when they are availl-
able. :
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Student teachers should be alded and encouraged
to broaden thelr experience with some contacts
throughout their school system. ‘

My preference is for Junlor high experience
to the exclusion of senlor high. We face the
problem of finding adequate supervising teachers
on this level.

The two Jjurors not endorsing this value judgment,

contributed the following reasons:

The student teachér 1s insterested in learn-
ing to teach and should be provided a continuous
experience in one school,

My answer would be "yes" in some situations.
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APPENDIX A
QUESTIONNAIRE

Name of institutlon;

e

Person responding to questionnaire:

Posltion:

Part I. ORGANIZATION AND ADMINISTRATION OF STUDENT TEACHING

This section of the questionnaire has to do with admin-
istrative practices concerning student teaching at your
Institution., Please check the appropriate answers for each
question and recommend changes you would make 1f you were
free to do so,

1. This institution 1s operated on: Quarter basis
« = Semester basis

2. Student teaching 1s done in:

A campus laboratory school

An off-campus cooperating school with students commuting
from the campus

An off-campus cooperating school with students living in
an off-campus center '

-

Other arrangement (Please describe briefly]

Recommended éhanges you would make:

3. Student teaching is done:

Full time Number of weeks

hour block. Number of weeks
One hour per day Numbher of weeks
Other Number of weeks

o

(Please estimate number of clock hours student teaches, if
this is easier].

Recommended changes you would make if free to do so.
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Does your institution uyse a formula for computing the work
load of the student teaching staff? Yes No
If yes, please describe briefly.

What changes would you make in the formula If you were
free to do sc?

Approximately how many student teachers is each college
supervisor assigned per semester or quarter?

i) = g 20 - 25

5 - 10 25 - 30 :

10 - 15 - Other |

15 - 20 , Number jou Would recommend

What other responsibilities while supervising student teachers

i1s the college supervisor assigned?
Teaching assignments on campus g Number of hours

Advisees on campus ‘ Approximate No.

Committee assignments on campus

Other assignments

What changes would you make in this?

Do you always have a sufficient number of supervising or
cooperating teachers with the required training to meet
your needs? Yes No _ . .

What 1is the minimum tralining and experience you require for

a cooperating or supervising teacher?

What would you recommend?
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11.

12.

13-

k.

15.

~16.
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How many student teachers are assligned to a cooperating or
supervising teacher during a quarter or semester? High
school. Elementary school .

Number you would recommend

How many quarters or semesters each year do your supervising
or cooperating teachers supervise student teachers?
High school __ _ Elementary school

Do you have a policy governin% the number of quarters or
semesters a year a high school class may be taught by student
teachers? Yes No . If yes, how many?

How many times a year are the cooperating school supervising
teachers brought to the college campus for meetings concerned
with student teaching? + Number of meetings you
would recommend, O . ‘

-~

Do you have a director or general coordinator of:

a. Secondary student teaching alone? Yes No

b. Elementary student teaching glone? Yes No

c. Both elementary and secondary student teaching? Yes
No _

d. All Taeboratory experlences? Yes No

What proportion of his time 1s devoted solely to fhe admin-
istration and general supervision of the student teaching or
laboratory experlence program°

e s g

What changes would you recommend?

What is the minimum preparation required of your college super-
visors of student teaching? B. 8, M. A. Ph. D. "

Your recommendation for minimum preparation:

Are your supervisors of student teaching as well prepared
academically as those members of the staff who teach the
prerequlslite courses? Yes No

What are your recommendations?
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18.

2.
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What financial or other compensations are made to the coop-

erating schools and/or cooperating or supervising teachers
by the college? Please explain.-

Do you have staff members who devote all their time to super-
vising student teachers? Yes No

PART II

This sectlon of the questionnajlre deals with experi-
ences. of prospective teachers during thelr student teaching.

Do student teachers take other classes on campus during the
student teaching experience? Yes No

Your recommendation:

Are student teachers required Eo live in the community in
which student teaching is done? Yes No

Your recommendation:

Are student teachers roqﬁired to spend a majority of the
weekends in the community in which student teaching is done?
Yes No '

To what extent do student teachers participate in community
activities?

Approximate number of community meetings attended
(1, e., church, P. T. A., scouts, civic clubs, etc, l

Your recommendation.

Do secondary student teachers have teaching experience in
both the junlor and senior high school? Yes No

Your recommendation:
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How meny teaching assignments does a secondary student teacher

have at one time?

Major area

One
Two

Three

Minor area

One
Two
Three

Are student teachers expected to teach the entire day for
the cooperating teacher before the completion of the

student teaching experience?

Your recommendation:

Elementary Secondary

Appfoximately what per cent of your cooperating teachers have
as much as one perliod a day avallable for conferences with

student teachers?

PART TII

What changes, other ﬁhéh'the ones you have already
recommended, would you suggest for your program of teacher
education in general and student teaching 1n particular?
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APPENDIX B

REVISED STANDARDS AND POQLICIES FOR ACCREDITING
COLLEGES FOR TEACHER EDUCATION OF THE
AMERICAN ASSOCIATION OF COLLEGES
FOR TEACHER EDUCATION}

Part One. Statement of Palicy on Accreditation

The accrediting program of this Assoclation
1s a voluntary and cooperative effort to im-
prove the quality of teaching in American
schools, It is hoped that its evolving stan-
dards for the preparation of teachers will
commend themselves to the general publlc and to
such groups as state boards and departments of
education, the administration and faculties of
all institutions that prepare %teachers and pro-
fessional organizations of teachers, supervisors,
and admlnistrators, These are the groups whose
polnts of view have been considered in the
development of the standards and are also the
groups primarily responsible for translating
such s tandards iqto effectlve practice,

The American-Association of Colleges for
Teacher Education has no desire to duplicate
the work of other accrediting agencles 1in so
far as the non-professional phases of an insti-
tution's program and resources are concerned,
The Assoclatlon will accept accreditation by
the established reglonal accrediting agencles
on the general phases of such areas as: 'admis-
8lon, selection, guldance, and placement; non-
professional phases of faculty preparation;
teaching load; student health and living con-
ditions; non-professional phases of the library,
sclence laboratory and shop equipment; buildings
and grounds; financial support; and appointment,
academic freedom and tenure of staff members,

IAmerican Association of Colleges far Teacher Edu-
cation, Revised Standards and Policles for Accrediting

Colleges for Teacher E Education of the American Association
of Colleges for _Teacher Education (Oneonta: American
Association of Colle ges for Teacher Education, 1952), pp.5-40.
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As the proposed coordinatlion of reglional
accrediting assoclations progresses, plans
should be worled out to bring about a greater
uniformlity in reports which are submitted by
institutions of higher education to various
assoclations, authorities, and agenclies, Such
uniformity would tend to reduce further the
overlapping of organizational functlons and
the institutional work of supplying requested
datae

The AACTE, having standards which have been
continuously developed since 1923, will from
now on follow the general practice of applylng
only those of 1ts revised standards which are
directly related to the professional education
of teachers and other educational workers. 1In
cases of certaln types of lnstitutions located
in areas in which the reglonal assoclation does
not usually accredit these institutions, it 1is
understood that the AACTE will assume responsi-
billity for evaluating all phases of the program
for purposes of professional accreditation.

Part Two, Standards for Ungogggggggge Professional
rograms : ' ;

I. Deflnition, Objectives and Organlzation of a
: College for Teacher Educatlon®

A. Definition

The following types of non~profit institu=" -
tions of higher education (publiecly supported,
endowed, or church-related) may apply for mem-
bership in the American Assoclatlon of Colleges
for Teacher Education:

l. Independently-organilzed
ae Colleges of education and teachers
colleges
be Colleges or 1lnstitutes concered with
such special areas as music, art,
and physical education

#rontatively adopted at the Business Session in
Atlantic City February 16, 1951 and tabled for a year®
consideration, -



ce Liberal arts colleges having a
department, a school, or a division
of educatione.

2. Teacher~education units of
ae Unlverslties
be Land-grant colleges
ce Other multi~-purpose institutlons

In order to qualify for membershlip, the tea-
cher~education program of any of the above types
of instlitutlons must meet satisfactorily the
general and professional standards approved by
this Association.

B. Objectives

It 1s the desire of AACTE to encourage and
asslst colleges to adapt their teacher education
programs to the needs of teachers in the schools
and communities they serve. Each college should
develop 1its programs and procedures in terms of
well defined purposes and objectives, and each
should be evaluated in terms of its effectiveness
in meeting 1ts objectives,
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There are, however, certaln characteristics which

the Assoclatlion believes 1t desirable to develop
in all American teachers, While each institution
may attempt to develop these characteristics

through its own procedures and programs, it should

be held responsible for the results produced.
Some of the characteristics needed by all tea-
chers are also needed by all American citizens--
especially by those who are to become leaders

of American thought and action. Other charsac-
teristics, while desirable in other occupations
and professions, are especially required in the
teachlng profession,.

The professionally edutated tegcher:

l. Expresses carefully considered rather than
impetuous Jjudgments of public events. Views
his own affairs and those of hils profession
in the light ofi.a real understanding of the
social, economic, and political factors
operating in his community, nation, and .
worlde



2e

3.

L‘-O

5e

6

Te

8.

9.
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Shows in his relations with other people
as 1ndividuals and as groups, that he

reflects upon and practices the values of

democracy, accepting both the freedoms and
the responsibilities involved,

Has developed an appreclation of people who
are different from himself in cultural,
raclal, religious, economlc, and national
background, and 1s willllng to accord them
full equality of opportunitye.

Mas galned a useful understanding of the
learning process as 1t operates %n human
development and of effective methods of
gulding it in children, youth, and adults.

Has developed the abillity and initlative to
take responsibility for planning, gulding,
and evaluating hls own education and for
helplng others to learn.

Has learned to 1dentify issues of moral
cholice involved in his personal and pro-
fessional 1ife and has developed ethical
principles and spiritual resources to gulde
his actionse.

Has developed sufficlent understanding of
the activities and agencles of local com-
munitlies to enable him to relate the
educational activities of the school to the
ongoing processes of community improvement.

Has galned a working knowledge of the
principles governing the formation and
functloning of soclal groups and 1s able to
use group processes in the improvement of
individual and community life.

Understands the purposes, development, pro-
grams, financial support, and administrative
organlzation of the American system of public
education, and participates professionally
in group planning of improved educational
programs and in performing the speclal dutles
he assumes,
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10, Understands the physical and blological
environment sufficlently well to guide
children and youth in trying to use and
control the environment for the welfare
of all mankind.

1l, 1Is able to communicate his thoughts orally
and in writing with enough clarity and
logic to be effective as a teacher,

12, Has a real appreclation of aesthetic values
as these are represented in painting,
sculpture, architecture, music, literature,
and other media of creative expression.

13, Is able to demonstrate his ability to apply
his intellectual, moral, aesthetlic, and
profeasional learnings as an effective
teacher in a typical schoel situation.

4. Has acquired a teaching competence, in both
knowledge and skills, iIn the subject matter
areas in which he expects to teach.

Cs Organizatlon

It 1s assumed that each member institution
in AACTE has met the standards of 1ts regional
accrediting assoclatlion and therefore possesses
relatively adequate physical facilities, finan-
clal support, staff, teaching materlals, and
general instructional progrems. These may be
molded inte a well balanced, upified, and
effective teacher education institution through
appropriate organlization and administrative pro-
cedures. Sultable organization should be
developed in an institution through democratic
processes, Administrative procedures should be
of such character as will stimulate initiative,
creative thinking, experimentation, and pro-
fesslonal growthe One of the maln obJectives
of administrative leadership 1n a teacher edu-
cation institution must be to provide effective
channels of communication and mutual support,
and to keep these channels open,



175

I, Admission, Selection, Guldance and Placement

Note: It 1s difficult in institutions for
the education of teachers to separate the phases
of student personnel services that are distinctly
related to prospective teachers from the general
aspects of personnel services provided all stu-
dentse Therefore, this Standard, as adopted and
printed, includes all the elements in a compre-
hensive program of student personnel services,
most of which willl be adequately evaluated by
regional accreditation.

Even so, there are some phases of most of the
items that are directly concerned with teacher
educations The evaluation schedule for this
Standard stresses only selective admission to
teacher education curricula, progressive reten-
tion, educational guidance and counseling, and
placement and follow-up of graduates, since they
are clearly concerned with professional aspectse

A, Services Which Promote the Student's Progress
Toward the Educatlonal Goal of hils Cholce

le HRecruitment

In order to interest deslrable young people
in the teaching profession, the college should
provide catalogs, bulletins, and other descrip-
tive materlals to set forth 1ts functions,
requirements, and programs, Through visits to
the secondary school and through meetings on the
college campus, college staff and representative
student groups should make contact with the
secondary school faculties and the student bodles,
A well defined, clearly understood poliecy of
recrultment should be admlnistered by a desig-
nated agency of the college.

2e Admiasion
The minimum requirements for admission to a

college accredited by this Assoclatlon should
be: (1) graduation from an approved high school



or the equivalent; and (2) submission of a high
school transcript with complete record of
courses and marks for at least the last three
years of work in the high school, or equivalency
in terms of recognlized standards. Further evi-
dence of the student's qualification for college
work and as a promising recruit for teaching
should be required, Thls evidence may well 1n-
clude a certificate of physical condition by a
qualified physician, scores on standardized
aptitude and achlevement tests, rank in high
school graduating class, personality rating,
recommendation of school officlals, and an auto-
blography of the student,

3. Freshman Week

A definite period of time should be set aslde
before classwork begins in the fall for orilen-
tation toward or induction into significant
college experiences. The general purposes of
Freshman Week should bes %1) to help the new
student become acqualnted with the personnel
of the college--faculty members, upper classmen
in ke ositions, and--above all~--fellow fresh-
men; YE? to introduce the student to the new
environment, to the faculty and students who
perform speclalized functions, to the college
educational program, to the college as an in-
stitution--its traditions, standards, customs,
services, rules, regulations--to the .extra-
class activities of the college, and to the
surrounding community and neighborhood; (3) to
secure from the new student necessary infor-
mation to assist the college 1n guiding him 1n
his college experiences; (L) to assist the new
student in maklng cholces of college experlences.
These cholces involve the curriculum and, most
immedlately, the class schedule for the first
terme Also 1nvolved are cholces of deslrable
soclal experiences and associations and out~of-
class activitles provided by the college.

Suggested activities for carryling out these
purposes are: (1) arranging a program of socilal
events designed to make the student's transition
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to the college communlity one of hospitable
acceptance; ?2) administering a battery of
standardized tests upon the basls of which
class sectioning and educational counseling
can be done advantageously; (3) requiring
examinations for which remedial measures may
be recommended in general health, speech,
vision, and hearing; (l4) having programs de-
signed to acqualnt the student with the
educational, soclal, and extra-gurricular
opportunities of the school; (5) providing an
opportunity for the freshmen to have conferences
with faculty advisers.

4o Personalized Registration

Personal attention should be given to the
enrollment of each student in courses appro-
priate to his educatlional objective,s Provision
should be made for the student %o confer with
his adviser concerning his reglstration, and
the adviser should affix hls signature of
approval to the student's offlicial registration
card, Opportunlty should be provided for the
modification of the student's program in accord-
ance with his developing needs. Coordinatlon of
reglistratlion precedures should be assured by a
central organization.

S Orientation Course or Program

Instruction and information should be pre-
sented to the freshman students in an organilzed
program, either with or without credit, on some
or all of the following topies: (1) purposes
of a college educatlion and the specific edu-
catlional functions which the given college i
gserves; (2) rules and regulatlons of the college;
(3) achlevement at level of ability; (L4) scholar=
ship regulatlions~-standards of achlevement
expacted of each student and those required for
promotion, honor, and graduation; (5) effective
study habits; (65 use of the library; (7) ree-
reational and extra-curricular activities;

(8) physical efficiency; (9) social courtesies
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and competency; (10) appropriate dress and
groomings (11) personallty development and
good cltizenship; (12) vocational guldance;
and (13) finance and budgeting.

Adequate reference material should be
avallable to the students, and opportunlties
for practice or participation should be pro-
vldede In conducting the course, one person
should be responsible for the general super-
vision; but many members of the faculty,
qualified in specific areas, may contribute to
the program.

6. Educational Guidance and Counseling

Educational guidance 1s desligned to assist
each student in formuleting a program adjusted
to his needs and capabilit%@s, which will re-
sult in the highest possible professional and
personal development. A program of in-service
education for counselors should be provided,

Personal idances In order to assist stu-
dents in Eeve%oping interests, changlng @
attitudes, awakening responsibilitles, and
strengthenling weaknesses 1in background, the
college should provide personal guldance
through vocational, soclal, educational and
health information, references or suggestlons
from which may be formulated programs of
action according to needs and abilities.

Every student should have a counselor who I1s
famillar with the educational and scholarship
requirements of his chosen objective and who
merits the respect and the confidence of stu-
dents. Voluntarily the student should seek
the advice of.his.counselor.

Group Guldance. Group guldance should be
provided in dormitory, class, and extra-
course activities to assigt the student to
find an outlet for special interests or apti-
tudes and to develop qQualities of leadership
and group co-operatione

7o Progressive Selection and Retention

Progressive selection and vocational orien-
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tation of students should be practiced from
the first term onward, through the appli-
cation of standards of scholarship, personality,
health, and behavior established for continu-
atlon and promotion. Through a selective
process, the student should be admitted to
candidacy for teacher preparatien. It is re-
commended that the techniques of selection
should include consideration of: (1) the
quality of the applicant'’s scholarship; (2)
recommendations or descriptive statements from
counselors and other staff members relatlve to
the candldate's personal and social fltness to
become a teacher; (3) indications of qualitiles
of leadershlp, co-operation, responsibility,
and general cltizenship by particlpation in-
extra-course activities; (hg status and achleve-
ment in health; (5) standing in college testing
program; (6) volce, speech, and oral and written
English records; and (7) evidence of ability to
understand chlldren and to work with them,
Students seeking admission through transfer
from other colleges should meet the same stan-
dards required for the continuatlion of students
of similar classiflication.

8. Placement and Follow~Up

Placement and follow~up refer to all that 1is
done to help the student leaving college to
secure a position and %o continue his profes~.
slonal growth so that he may use his abllitiles
and potentialities to the greatest good for
himself and for those with whom he comes in
contact,

Techniquese The technliques of placement
for under ra%uates should inelude: (1) edu-
cational, vocational, and personal counsellng
when for reason such &8s 1ll health, no funds,’
or poor record for student leaves the college;
(2) information with respect to sequence of
steps necessary in the transfer to some other
institution. The techniques of placement for

raduates should include: (1) survey of the
service area for avallable positions; (2) in-
struction of students with regard to personal
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interviews and letters of application; (3) pro-
vision of folders of 1nformation regarding
graduates; (l4) arrangement of appointments of
graduates with school officers; (5) maintenance
of flles of information on graduates relative to
thelr successes, fallures, and changes of posi-
tions.

The techniques of follow~up service, planned
cooperatively with authorities in the situation
where the student 1s placed, should 1lnclude:

(1) visitation, (2) in~service assistance,

(3) professional advancement, () promotion and
transfer in positions, (5) studies and surveys
of the adjJustments of graduatese

O;s%nization. Responsibllity for placement
and follow-up should be a specific function
vested in a person, a committee, or a department
of the college. '

There should be a continuous study of place-
ment in order to improve the quality of
placement service in the communities depending
on the college and to provide information for
use in establishing the total number of students
to be admitted to the college each year (likewise,
the numbers in the special majors) whether
selection 1s initial or deferred.

Be Services Which Contribute to the Student's
Personel and Social Well-Belng -
and Developms nt

l. Student Health

Health services By means of sultable organi-
zatIons, the college should make provision for
the following phases of student health service:
(1) physical examinations, (2) consultations on
health matters and dispensary treatments, (3)
correction of remediable defects, and (hs hospi-
talization or infirmary care. (Thils type of
service may be provided through cooperative
arrangement with independent hospitals).

Minimum provislons for meeting the precedling
requirements are as follows: (1) elther a nurse
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or a physiclan as a full=tlime member of the
staff; (2) examination by a physiclan for
every student at least twice during the stu-
dent's college residence and at otherr times

as needed; (3) hospitalization for a week,
when necessary, with the followlng included:
board, room, general nursing, and expense

for the operating room in case of an emergency
operation. ‘

Student health servlices should be rendered
by qualified physicians, nurses, dental
hygienists, psychiatrists, and others on such
basis and in such manner as local conditions
demand, Offices and rooms of the health ser-
vice departments or organization should be
equipped with modern scientific apparatus, and
essentlal clerical services should be provided,

Health educatione Sultable courses in
health education should be offered and pro-
visions should be made in the training-school
department for observation and student teaching
in health education.,

Physical education. Facilitles should be
provigea for instruction in physical education
for indoor and outdoor physical recreational
activities,

Fands needed for an adequate health and
physical~education program for all students
should not be diverted to furthering an inter-
collegiate athletic program., The major purpose
of athletlics should be to promote the physical
and recreational welfare of the student body.
Consequently, subsidies and special concessions
to athletes and other tendencles toward pro-
fessionallsm have no place in the programe

2s Housing and Food Facllitles

BEach college should make definlte provisions
%o insure for its students living conditions
whilch provlide proper safeguards for health,
morals, and mental efficiency, and which foster
a responsible type of citilzenship and leadership
on the part of individuals concerned,

Dormitoriess Dormitories should be of fire-
resistive construction, should be kept in a




wholesome, sanltary condlition, and should com~
ply with exlsting regulations pertaining to
health and safety. A tralned personnel with
regular staff status should be employed as
resldent directors, and there should be a work-
able system of student participation in the
planning and the supervision of dormitory life.

Off-campus housings The college should in-
spect and approve annually all student housing
accommodations on the basis of established
standards of health, safety, morale, moral tone,
and study conditions. The college should set up
definite term-contracts for living accommodations
and rules of conduct similar to those for stu-
dents in the college dormitories.

Food servicese It 1s the responsibility of
the college to insure the provisions of food
services for those students who must eat away
from homes The food should meet with the best
nut ritional and dietary standards and should
be prepared and served under sanlitary cone-
ditionse, All food-serving establishments
catering to students should be regularly in-
spected and rated according to prevailing legal
standards,

3. PFinanclal Ald

The college should make provision for grant-
ing and coordinating financlal aild to students,
Ald should be administered so that educational
opportunities will be equallized and scholarship
encouraged.

Loanse Sound business practices should be
followed. The conditions under which loans are
made and the exact obligations of the reclplents
should be clearly understoodes No student should
be permitted to assume obligations for repaylng
sums »f money in excess of amounts that he
reasonably might be expected to pay within the
time limits imposed,

Scholarships and Grants in Alde, Scholarshlps
should be awarded prIﬁErIi on the basis of the
degree of excellence of scholastic recordse.
Grants-in-ald, such as remitting or reducing
tultion or fees, should be awarded primarily on
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the basls of the student'!s need for flnanclal
asslstance and only to applicants of satis-
factory record.

Emploxggn%. An adequate student employment «
service should be malntalneds Thils service
differs from "placement™ in that it helps stu-

dents find satisfactory part-time employment
while they continue 1in collegee.

he Social Competence

The college should provide a program which
wlll be conducive to the development of the
soclal competence of studentse Desirable types
of soclal actlvitlies should be sponsored, and
students should be encouraged to participate 1n
them.

Recreational rooms and other facilitiles
should be provided and properly supervised for
informal soclal gatherings and leisure-time
activitles of students,

5. Religious Life

As an aspect of personal development students
should be encouraged to participate in religlous
activities both on and off the campuse The col-
lege should encourage the development of
religlous organizations on the campus and co-
operate with the religious %roups in the community
én %rder to satlsfy the religlous needs of stu-

ents,

6. Student Government

The college should have a student councll
composed of representatives of the student
body who, in 'cooperation with the faculty and
the administration, wlll be responsible for
stimulating, encouraging, organlzing, and regu-
lating student activitles on the campus.
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T Speclal Services

Colleges which can make provision for
adequate support of cllinics sheuld provide
special services 1n psycho=educational
measurements, remedlal speech, remedilal
reading, hearing therapy, and such other
services as will promote the personal and
professional development of studentse

8+ Citizenship and Discipline

Good citizenshlip and self-discipline among
the students should be stimulated through well
established and conslderately administered
policles,

Ce Administrative Organization of Student
Personnel Services

l, Basic Principles

Student personnel services 1lnclude those
activities that supplement and reinforce the
classroom program of the college by promoting
the educational, personal, and soclal well~
belng of the students. The student personnel
program should be adapted to the purposes of
the college, to its educational philosophy and
to the needs of the student body. The respon-
sibllity for the organizatlon and administration
of personnel services should be clearly desig-
nated,

2. Administrative Organization

The administrative organization of the per-
sonnel progrem should be determined by the
charatter of the college. The personnel staff
should be competent in terms of professional
preparation and personal qualities; thelr
functions and relatlionshlps should be clearly
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deflinedes The organization should be con~
duclve to good working relatlonships within
the college and to the development and
maintenance of good morale among both the
members of the personnel staff and the
students of the college. :

3¢ Student Personnel Records and Forms

The effective functloning of student per-
sonnel services requires complete, conclse,
and understandable student records, They are
basic tools for the counseling of students
and for the selective admission and retention,
the personal and praofessional growth and de-~
velopment, and the recommendation and placement
of students.

The college should have a central personnel
file where significant data concerning each
student are recorded on appropriate forms,

This file may well include such data as (1)
personal information concerning the s tudent;

(2) family and community backgrounds; (3) high
school record; (L4) college scholastic and
course record; (5) standardized test scores;

(6) health record; (7) extra-course activities;
(8) awards and outstanding achievements;

(9) employment and financial aid; and (10) other
1tems, such as personality ratings, study con-
ditions, and recommendations, which members of
the staff find valuable in assistlng or obtalning
a better understanding of the student,

The student personnel records should be in a
convenient and usable form; the entrles should
be cumulative and continuous; the records should
be kept up~to-date and should be readily avell-
able to the proper personnel.

4o Office arrangement

Adequate and convenlently arranged offices
and office equipment should. be provided to
faclllitate the operation of personnel services
in a satisfactory manner,
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ITI. Preparation of Faculty

Faculty members of a college for teacher
education have speclal responsibilities beyond
the possession of scholarly attalnments and a
high degree of competency Zn thelr special
areas of professional services It has been
agreed upon by a large majority of the members’
of AACTE that the person well. qualifled to teach
in a college for teacher educatlon:

ae Is emotlonally stable and mature.

be Reflscts high 1deals through his behavior,

Ce Holds failr-minded attitudes on contro-
verslal issues.

de Shows an active interest in continued
professional growthe ‘

e Regards himself as primarily a college
teacher (rather than as a subject-
matter speclalist)e

fe Takes a broad (rather than departmental)
view of educational problemss )

ge Is friendly, democratic, tolerant, and
helpful in hils relations with students.

he Has an infectious enthusiasm for teach-
ing that 1nsplres students to want to
teach, .

1., Has demonstrated skill in methods of
instruction appropriate to his field.

Jeo Ieads students to take responsibllity .
for planning and checking their own
progresse

ke Inspires students to think for them-
selves and to express their own ldeas
sincerelye.

l. Organizes materlals and prepares care-
fully for each meeting wlth a class,

me TUnderstands the problema most often met
by college students,

IV. Teaching Load of Faculty

It 1s proposed that thils standard be left
to the consideration of reglonal accrediting
agencles, except that care should be taken to
see that the total "service load" of teachers
supervising laboratory experiences including



187

teaching, supervision, conferences, and other
institutional responsibilities should be com=~
parable to the load of other members of the
faoculty.

Ve Curriculum--Instructional Patterns

The curriculum of a college for teacher edu-
cation comprises all of the supervised or
stimulated learning experienges provided in the
professional preparation of teachers and other
educational workers during their perlod of
college residence,

A., General Education--includes a functionally
broad cultural background based upon the
need of the student for an understanding
of current life problems, a functionally
sound psychological understanding of him-
‘self and of other indlviduals, and a
corollary working comprehension of the
broad soclal and economic environment in
which he llvese

l. An importance purpose of this part
of the educational program should
be to insure a usable understanding
of the principal areas of organized
knowledgee

2¢ The maln emphasis throughout should
be upon effective personal, social
and civic living,

3¢ Students should be encouraged to
develop under guidance democratic
leadership with groups of children
and to participate in such varied
activities as community and extra-
class organizations, travel, work
experiences, and forumse.

lie Emphasis should also be placed upon
the development of the ability and
desire to think critically, evaluate
results, and continue growth in the
various flelds of study. Methods of
teaching and ways of learning are im-
portant phases of general education.
These elements are also essential in
teaching fields and in professional
education.
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Be Teachling Flelds—-are. Iinterpreted-to include

Ce

functional competencles in the areas to be
taught, combined with the abllity and will-
ingness to practice appropriate methods of
experimentation- and critical inquirye.

le There should be.adequate safeguards
agalnst over speclalization in the
various specific sub ject matter
fields., Some means of accomplishing
this are provislons for broader
areas 1ln teaching fields for secon-
dary teachers; group majors, group
minors, or gulded further work in
general education for elementary
teachers; and core curricular
patterns.

2« The functlional use of knowledge and
skills, rather than thelr mere accumu~
lation, should be the focus of work in
all teaching specilalties,

3 For prospective teachers in the elem-

. entary school, much of the general
education which all teachers need as
citizens becomes the teaching fleld,
These teachers need specific in-
struction in such broad flelds as art,
music, world geography, world history,
elementary school problems, general
sclence, health, and home and com-
munity livinges In such areas, the
content should be selected in terms
of 1ts use with young children in
order that the general education of
all future citizens may be enricheds

Professional Educatlon-~includes effective
mastery of professional knowledge and .
skills needed by teachers, an understanding
of the lnherent responsibilities of a tea~
cher 1n a democratic society, the develop-
ment of a constructive philosophy of
educatlion, and a continulng desire for
further professional growthe

This phase of the teacher's education

should provide for initial competence by



helping the student acquire:

le An understanding of the growth and
development of children, youth, and
adults, through observation and actual
work with children in learning situ-
ations,

2¢ An orientation to education and to
teaching which will provide the pros-
pective teacher with a basis for
professional choices and serve as an
interpretative professlonal background
for a career in education.

3¢ An understanding of the teaching and
learning processes as they affect the
selection, organization, presentation,
and evaluation of instructional
materlals and resources for different
age groupse

e A recognition of the inter-relation of
the school and the community and of the
teacher'!s role as a member of and leader

_ in community life.

5¢ A safe initlal amount of teaching skill
insured by participation in varied
supervised laboratory experiences, in-
cluding observations, demonstrations,
clinical practices and student teaching,
in the several professional courses,

6 An ability to read the professional-
technical literature that applies to the
work of the teacher,

*Te A working philosophy of education and
an appreciation of the teacher's ethical
responsibilities to children, to the
profession, and to democratic society.

De Elective Courses and gotivifias--provide
additional definite and positive contri-
butions to a well-balanced and integrated

personality and to the abllity to ald
others in developing such personalities.

It 1s now generally accepted that much of
a 'teacher's effectiveness depends upon -
personal traits, interests, and abilitles
which are not necessarily the direct oute

189
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. growth of formal units of the edu-
cational program,

Prospective teachers, therefore, should
have ample opportunities to participate
in a wide range of extra-class activities
such as clubs, socletles, sports, hobby
groups, forums, and local and school
government, and also to select from elec~
tive courses those which supplement or
widen their interests or creative talents,
These experlences should result in the
deve lopment of poise, articulateness, and
the ability to work cooperatively and
exerclse leadership in group activitles,
This phase of a teacher!s preparation
should be closely articulated with the
institution's program of gulidance and
personnel services,

A continuously developing curriculum for
teachers should 1nclude a balanced inter-
relationship of general and professional
education and oppartunities for wholesome per-
sonal developmente This should result in the
preparation of teachers who understand the
inter-relationships of education with other
influences in a democratic soclety, and who
desire to promote and implement democratic
l1deals,

VI. Professional Laboratory Experiences

Méaning and Function of Professional Laboratory
Experiences

The significance of direct experlence in the
learning process requires that the curriculum
of teacher education make provision for such
experience, for the need 1s great at all
maturity levels. To bulld the resourcefulness
needed by today's teacher in meeting varying
and different situations requires many oppor-
tunities to study the ma jor professional
activities of the teacher by participating in
such activities. There 1s need for direct
experience to develop understanding that goes
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beyond verballzation and fixed skillsj to
develop actlion based upon thinking and the
flexlble and creative use of skills, Such
direct experlence for the teacher-to-be may be
called professional laboratory experlences.
These laboratory experliences should provide:

le an opportunity to implement basic con-
cepts and ideas discussed in college
classes so that the student may study
the pragmatic value of the theory and
check his understanding of the theory
in action; ,

2« help for the student.in:seeing hls. needs
(both personal and professional) and
outlining experiences which should be
included in his further study; and

3« an opportunity for the student to study
his ability to gulde actual teaching-
learning situationse,

The first two of these purposes call for
laboratory experiences as an integral part of
education courses and of professionally-treated
content courses, In fact, such laboratory
experiences may well be a part of academic
courses whose content, while directed toward
the student as individual and ciltizen, 1s used
professionally by the teacher of children and
youthe The third purpose suggests a perlod of
intensive, continuous work w%th a glven group
of learners in whlch the student carrles ma jor
responsibility for gulding the learning pro-
cesse Such a perlod also contributes to the
first two purposes and may well be provided
through a separate course known as student
teaching. Although the student teachling perilod
contributes to all three purposes, 1t cannot
take the place of the more diversified laboratory
expariences extending throughout the period of
college studye. Such experlences need to be
included 1n course work to glve meaning to i1deas
discussed and concepts developede Nor can
laboratory activities had in connection with
college classes replace the more intensive work
with a given pupll group. Both are needed in



the program of professional education of tea-
chers. "Professional laboratory experiences"
1s an inclusive term; student teaching 1s one
type of such experience.

Professional laboratory experiences include
all those contacts with children, youth, and
adults, which make a direct contribution to
an understanding of individuals and thelr
guldance in the teachlng-~learning processe.

Student teaching 1s a period of gulded
teaching when the student takes increasing
responsibility for gulding the school ex~-
periences of a given group of learners over
a perlod of consecutive weeks,

Implementing the Concept of Professional Labor-
atory Experiences

To be adequate, a standard for implemen-
ting the foregolng concept of professional
laboratory experiences must deal with the
Qualltative aspects of the college program.
The ablilitles and needs of 1ndividual stu-
dents vary within any given college whille .the
background of experlence of students in one
college may differ greatly from that of stu-
dents enrolled in another institution.
Therefore, a simple quantitative standard
must glve way to one that 1s flexible, yet
glves direction in planning a desirable pro-
gram for a teacher education institution.

The following paragraphs outlline the several
aspects of a standard which 1s designed to
gulde the development of professional labor-
atory experiences appropriate for the purposes
and conditlions of each member institutilon.

A, The Place of Professional lLaboratory Exper-
iences in the College Curriculume The nature of
a student'!s preceding experlences in a given
area, rather than the age of the learner or his
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position in the educatlonal ladder, is the cri-
terion for determining the amount and place of
direct experience in the college currilculum,
Professional laboratory experiences, therefore,

should be an integral part of the work of each
ear year of college. This aspect of the standard
ﬁ—Iemented most fully:

1.

26

3e

When laboratory experlences prior to
student teaching are integrated with
other parts of the college programe
The student derives more from his
direct experlences prior to student
teaching whsn they grow out of and
are brought back to his work in col=-
lege courses than when they comprise
a separate and 1ndependent series of
gulded experiences,

When there 1is flexibility in planning
for professional laboratory experiences
as work progresses rather than schedul-

- Ing laboratory experiences for a

considerable period in advance. Thils 1s
necessary if provision 1s to be made for
the needs of 1ndividual students and for
student participation in the planning of
experiences,

When the i1ntensive period of work, known
as student teaching, occurs at that point
in the professional sequence when the
student 1s ready to assume a growlng share
of the responsibllity for gulding the ex-
periences of a group of learners. Such
readiness has many component parts, both
personal and professional, and 1s condil-
tioned by a variety of factorse. For
example, the student who 1s ready to en-
gage 1n student teaching should possess
some sensitivity to problems and factors
affecting a teaching-learning sltuation,
some understanding of the major aspects

of child growth .and development, some
abllity to study the needs, interests,

and abllities of a glven group of learners,
and some understanding of how to apply
basic principles of learning. He should
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likewlse possess some degree of emo-
tional stabillity, a reasonable amount
of polse, and good mental and physical
health, These factors of readiness
should be viewed 1n terms of develop-
ment to the polnt where the student
can profitably extend hls competenciles
by assumlng greater responsibility for
guiding the activitlies of a group of
learners over a consecutive period of
weeks,

Readlness 1s an individual matter.
Recognition of individual differences
means that not all students wlll enter
upon the work of student teaching at
the same point in the professional
sequence, Each placement 1s contingent
upon the ability of the student and the
nature of earller professional labor-
atory experiences,

When provision 1s made for professional
laboratory experiences following student
teaching: (a) to permit students to do
more Intensive work in areas of speclal
interest or competence; (b) to make it
possible to strengthen shortage areas;
(c) to help students gain a new overview
of the larger school situation and to
study the interrelationships of 1its
various parts. Again the nature and ex~
tent of laborato y experlences at this
point will vary greatly in terms of the
needs of the individual student. For
some the work willl be largely obser=-
vation, for others direct teaching; for
some there willl be many short contacts,
for others an extended period of work in
a slngle situation; for some the exper-
lences will be largely within the school
situation, for others chiefly 1n the
community., For some such laboratory con-
tacts wlll be extensive; for others they
willl be a resource to be used occasionally,
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Be Nature of Professional Laborato Exper-
IT the student 1s to build an actfon—

iences

picture of the role of the teacher in public
education there must be opportunity to exper-
lence the work of the teacher both within and
without the classroome This includes a study

of the work of the school as a whole, of pupill
and community backgrounds as a basls for im-
proving the educational program, of the
responslbllities of the teacher and the school
in sharing 1n and improving community activitiles,
The professional program should be designed to
afford opportunity far responsible participation
in the major areas of the teacher's work. This
aspect of the standard is implemented most fully:

le. When a varlety of experiences helps the
student to form working concepts of the
role of the teacher in the school and
the community; to understand children
and youth of varled abilitles and soclo-
economic backgroundsj and to develop
competence 1n working with children,
parents, colleagues, and community
agencles,

2« When the period of student teaching -
provides opportunities for the student
to percelve the major aspects of the
teacher's work as a whole and to gain
in a functional understanding of the
Interrelationships among the varlous
aspects through being an active agent
in the teaching process,

3¢ When provision i1s made for some fulle
time student teachling~~a period of
consecutlive weeks when the student's
college program consists only of those
activities related to student teaching,
While the student may have contact with
a range of activitles of the teacher
through diversified laboratory exper-
lences prior to student teaching, 1t 1s
through a period of full-time student
teaching that the student can best ses
these activitlies in relationship, in a
single setting, and test his abllity to
carry on these activities concurrently,
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e When the needs of the individual stu-
dent dictate for each area of teaching
the particular activitles to be engaged
In and the sequence of those activitles,

S« When the activities engaged in are those
inherent in the particular laboratory
situation and ones that would normally
be carried on with the given group of
learners,

6« When the internship, as a part of a
fifth year of professional study, 1is
recognized as providing certain experi-
ences that have unique values for the
preparation of teachers, Chlef among
the values to be kept in mind by col-
leges having an opportunity to develop
an internship program are:t (a) conti-
nulty between pre-service and in-service
education; (b) gradual induction as a
member of a school staff with part-
supervision by those who know the
beginning teacher; (c) more effective
placement for work; (d) opportunity for
the college to study the effectiveness
of 1ts work and make needed curricular
modificationse

Ce Assignment and Length of laboratory Experi-
ences. Where the student should engage in the
various types of professional laboratory experi-
ences and how long he should continue with a
~given experlence, and how long he should remain
in each situation are conditloned by the needs
of the student, the degree to which the given
experlence can contribute to those needs, and
the student's rate of growthe Cholée of labor-
atory situation anmd length of time spent there

will vary with individuals. Each experience
should be long enough to help the student
achieve the purposes for which he entered upon
it. This aspect of the standard is implemented
most fully:

l. When the assignment to a particular
laboratory situation 1s based upon the
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needs, lnterests, and abilitlies of the
individual student and the characteris- .
tics and opportunities of the given
situation. Attentlion should be glven to
the personallity of the student, the kind
of professional work anticipated, and
indicated professional competence and
needs In judging the laboratory situ-
ation such 1tems as the following should
be considered: :

ae¢ The group of children or youthe Is
this projected assignment in the
best interest of the children?

be The person directly responsible for
iding the laboratory experience

%ﬁereafter called the laboratory
teacher)s What 1s the ability of -
this teacher to give the particular
type of guldance needed by the stu-
dent? 1Is such an appointment
advisable in terms of the teacher's
total load=--teaching load, committee
responsibllities, health factors?

ce The program of the group and the
schools Are the normal interests
and activities of the group those
which provide the needed experiences
for the given student?

2. When the length of time spent in a given

3e

laboratory situation, as well as in each
professional laboratory experience or
activity, 1s flexible in terms of the best
interests of the student, his rate of
growth, whether hls needs can best be met
during the present period or through later
experlences 1n other situations, and con-
sideration of opportunities provided in
the gilven situation to meet the changing
needs of the student,

When provision 1s made for continuity in
the study of a given laboratory situations
Really to understand a situation, to be
intelllgently active about it, and to note
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change and how it came about call for
continuing contact with that situation.
Other things being equal, fewer labor-
atory situations, of varying types,
studied in thelr various aspects and
really understood are to be preferred
to a larger number that are partial and
not continued long enough really to-
achleve the purposes for which they are
designed,

When the perliod of full-time student
teaching is long enough to permit the
student teacher to understand the growth
of learners resulting from the guldance
givens There 1s need for each student to
stay with at least one laboratory situ-
ation for a period sufficlently long to
observe how activities develop and how
learning 18 extended and horizons
widened. The student should stay with a
laboratory situation long enough to see
the growth emerging from cooperative
efforts of teachers and learners so that
he may know the satisfactions of teach-
ing, kmow his strengths and weaknesses
in gulding teaching-learning situations,
and attaln a functional understanding of
the learning process,

When withdrawal from a laboratory situ-
ation 1s made with consideration for the
nature of the particular activitles the
student 1s developing with children. A
contact should be terminated with regard
for the best interests of the children
and at the point where withdrawal can be
satisfylng to the student himself,

When the number of different laboratory
contacts 1s varled to meet the needs of
individual students. What and how many
contacts are needed by the student are
contingent upon opportunities in a given
situation to meet the needs of the stu-
dent for experience with the scope of

the teacher's work in the school and the
community, with pupils of different soclo-
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economic backgrounds, abllitles, and
maturity levels, and with different
curriculum patterns and administrative
organizations in schools,

D, Guldance of Professional Laboratory Experi-
ences. The Quality o e professional %abOratory
experlence 1ls as lmportant as the range of ex-
perlence, i1f not more soj quality of experience

1s conditioned in large part by the guidance glven
as the student engages in a particular activity.
The quality and nature of the gnldance glven
become especlally important when fixed patterns
and prescribed regulations are replaced by con-
cern for individual differences among students,
Guldance of professional laboraty experiences
should be at all times in terms of baslc edu-
cational grinoiples. Guidance should demonstrate
the principles recommended for use in working
with children and youthe This aspect of the
standard is implemented most fully:

l. When the student has a vital and growing
part in the managing of his professional
laboratory experiencess As the student
shares 1in developing plans for hls own
program, he has first hand experlence
with the gnldance process and can see 1ts
effect upon himselfs Thus, hd can grow
in his understanding of what 1s involved
in the process of gulding children and
youth, A

2« When guldance of professional laboratory

experlences 1s directed toward helping

the student generalligze from experlences

and develop a set of educational prin-
ciples, Underlying concepts and basic
principles, rather than patterns and

fixed ways of responding, give the ¢
prospective teacher the power needed to
meet changing conditions in the laboratory
situation and 1n later teaching situations,

3¢~ When evaluation of growth in meeting and
dealing with laboratory experiences 1s a



continuous and integral part of the
learning process rather than a separate
activity engaged in periodically and
when 1t 1s in terms of the student's
ablility to use basic generalizations in
meetlng new experiences. Throughout,
evaluation 1s based on study and analysis
by the staff, cooperatively with the stu-
dent, of anecdotal and other types of
descriptive records of speciflic reactions
to situations,

Ees CGuidance of Professional Laboratozi‘gxpggi-
ences as a (ooperative Hespons T e

professional laboratory experiences are to be an

integral part of the college program, the develop-

ment of these experlences should be the joint
responsibility of the person directly responsible
In the laboratory situation and the College
Tepresentatives most closely associated with the
student's activities in the laboratory situation.
Laboratory and college staff members should work
together to help the student see the inter-
relationships between laboratory experiences and
other college activitles and mutually to re-
enforce learning experlences, College and
laboratory staff members should coordinate their
efforts to eliminate conflicts that interfere
with learninge Thils aspect of the standard 1s
implemented most fully:

le When assignments to laboratory situations
are made cooperatively by those persons
who are most fully acquainted, on one hand,
with the student and his needs and, on the
other, with the needs and opportunities 1in
the laboratory situation, Usually these
persons are the student's college advisor,
the student himself, and the director of
the laboratory program who brings know-
ledge of the work of the various laboratory
groups and the over~all program of the
laboratory center,

2 When data relative to the needs, abllitles,
and background of experience of the
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student are shared with the laboratory
teacher prior to the student's work in
the laboratory situation. This may be
done through conference, a special re-

‘port, or making student cumulative

records easily accesslble, Coordination
1s more easily realized where provision
is made for the cooperative study and
dlscussion of the datas

When conferences and other channels of
communication between laboratory and
college teachers are easlly avallable
throughout the several years of collegee.
These, both with and without the par-
ticipation of the s tudent, may include
consideration of such items as selectlon
of laboratory experiences, evaluation of
student progress and growth, determining
needed additional laboratory experlences,
advisement regarding teaching problems
in a given laboratory situation, and
understanding the respective philosophiles
and educational polnts of view of labor-
atory and college teachers,

When both college and laboratory teachers
share in the supervislon of laboratory
experiences, Each has a definite contri-
bution to make to the growth and develop~
ment of the student-~the college teacher
in helping implement ideas developed in
college courses, in bullding upon the
studentts particular abilitles and back-
ground of experience, and in turn
modifying his own teaching and the college
curriculum in terms of the needs shown by
students at work in laboratory sltuations;
the laboratory teacher in providing guid-
ance based upon an intimate kmowledge of

a particular teaching-learning situation,
upon a depth of understanding of chilld
development, and upon the competencles of
a capable teacher of childrene



F, Facllitles Needed to Implement the Program
of Profess%onal Laboratory‘-_Periences. Facil-
1tles should always be viewed with reference to
the goals to be achieveds They are essentially
service tools and thelr worth and the use to
which they are to be put can be judged only in
terms of that which they are to serve. The
number of college students to be served, the
specific curriculum deslign, the nature and
avallabllity of educational resources in the
gilven community all are factors that condition
decisions regarding the scope and nature of
needed laboratory facilitles.  There 1s need
for laborastory facllities sufficiently exten-
sive to provide for each student contact with
"normal" situations, varied enough to provide
contacts with different pupil groups and -
different curriculum and administrative organi-
zations, and located for student convenlence
and staff accessibilitye This aspect of the
standard 1s implemented most fully:

le When one or more college-controlled
schools are avallable for laboratory
experiences related to a school and 1ts
community. Control refers to a reason-
able 1nfluence by the college over
policles relating to selection of staff
and to procedures in curriculum develop-
mente In general, this school (or
schools) should be a representative
school in the sense of having a non-
selected group of children or youth and
a definite community setting, a staff
of able teachers qualified to gulde pro-
fessional laboratory experiences, and a
program that is dynamic and forward-
lookinge The school should be one in
which the staff, the administration, and
the community are wllling to cooperate
in making the school a s%tuation serving
the dual function of providing the best
possible program for children and or pro-
viding desirable experiences for pros-

" pective teacherse In some cases this will

mean a college-owned campus laboratory
school, in others an off~campus school or
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schools developed cooperatively by the
college and the local school system, in
still others a combinatlion of campus
and off-campus facilitiles.

When a range of other school situations
Is avallables No one school can provide
the needed range of experiences with
children of varied soclo-economic back-
grounds, with different ma jor educational
philosophies, with varled types of 1n-
structional materlals, with different
patterns of administrative organization.
No one school can provide the suggested
range of professional laboratory experi-
ences for a large student bodye Schools
or particular situations within a school
should be selected for the differentliating
philosophy, curriculum design, adminis-
trative organization, and community setting
presented., Llke the college=-controlled
situations named in the preceding para-
graph, these schools should be staffed by
teachers qualified to help students study
the particular poilnt of view or organi-
zatlon represented, see what 1s involved
in 1ts implementation, and analyze
critically 1ts effects upon children,
teachers, and the community,

When non-school educational agencles are
available for use cooperatively by the
colleges ILearning to understand and help
educate children and youth means seelng
them in a varlety of sltuatlons, recog-
nizing the place of the school in the
community, and understanding its role in
relation to other educational agencles,.
Direct contact with a range of community
agencies and situations helps to develop
the understandings necessary for the
modern teacher, Initlative for the -
supervision of the student's work 1n these
agencles should be taken by the college
representatives, The staffs of the
agencles can make a direct contribution to
the student's thinkling but should not be
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expected to have the same quallfications
for the guldance of professional labora-~
tory experlences as the teachers named in
l1tems 1 and 2 foregoinge

When the extent of facilities is such that
(a) each student has contacts with varied
types of school and community situations,
(%§ a student can tontinue in a situation
for a perlod of time that the experience
has learning value for him, and (c) his
experlences in the sltuattons are corisistéent
with those inherent in the given setting.
Thils means, for example, that class groups
should not be dlvided to accommodate a
glven or growing number of college stu-
dents, nor should the length of laboratory
contacts be condltioned by the number of
students. Rather, as college enrollments
increase, steps should be taken to extend
laboratory faclilitiess

When each laboratory teacher qualifies as
a child speclalist, a competent teacher of
children, and one skilllful in gulding
another i?/the art of teaching through
direct participating in teaching-learning
situations. It 1s not enough that the
laboratory teacher who is responslble for
gulding the experlences of the college
student be a teacher highly qualified to
work with childrene. . He should be equally
competent in his understandinf of the
college student and 1n his ablility to
gulde the student in working with children.

When the contribution of college instruc-
tors and laboratory school teachers: is
recognized as differing in type rather
than in quality or extent. If the college
program and laboratory activities are to
be coordinated as closely as ‘they should
be, responsibility for developing the
curriculum of the college-controlled lab-
oratory schools should be shared by the
entire college staff, and planning of the
unique function of laboratory experiences
in the college program should be done
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Jointly by the college and laboratory
school teachers, The laboratory
school teacher who carries ma jor re-
sponslbility for gulding the student
should be a recognized member of the
college facultye There should be no
differences in remuneration, rank, or
faculty privileges to cause status
barriers to arilse,

When the instructional load of all

staff members (laboratory teachers and
teachers of college classes) 1s adjusted
to provide for the inclusion of activ-
1ties with students 1n laboratory
situations.s Not only should the load of
each staff member be adjusted to make 1t
posslble to include professional labora-
tory activities, but those activitiles
should be considered a regular part of
the teaching loade To view the teaching
load in terms of number of classes or
clock hours of class 1lnstruection does
not coincide with the basic polint of
view of this report.

The laboratory school library should
serve three main purposes:

ae It should be a demonstration library
for the laboratory school and an
important part of the educatlional
experiences of the children.

be It should help student teachers to
learn how to use public school
libraries and community libraries
effectively both as a teaching tool
and as a means of continulng their
own education.

ce It should serve as a laboratory
and practlice center for the pre~
paratlion of teacher~librararians
those institutions in which these
are prepared,

If the laboratory school facilities of the



college are located in a separate building or
in separate bulldings a library unit should be
provided in each bullding or in each closely-
located group of buildings. This need 1is
sometimes met, although less adequately, by
providing a reading room and other facilities
for the laboratory school children in the
main library.

Provisions should be made in the labora-
tory school library for such facilitles as
reading tables and chairs of appropriate
height for all the students who will use 1it,
and for a small adjacent room in which student-
teachers can work on the preparation of teach-
ing units and have ready access to the - . .
children's books and materials that are kep in
that library.

Librarians, experienced in the field of
public school library service, should have
general responsibility for the speclal library
units in the laboratory schools and should be
able to demonstrate the services of a school
library with children of various ages and also
supervise the work of prospective school
librarians, and classroom teachers in the use
of the school library.

The foregoing standard 1s described in
terms of six majJor aspects, all parts of an
integral whole. As the art of teaching is
a mosalc made up of many parts, so the various
aspects of professional laboratory experi-
ences are an integral part of the total
program of teacher education. Each has a part
to play and that part must be seen in the
light of ' the total design of the curriculum of
the teachers college.

ViI. Libraz'y

The library of a college for teacher edu~
catlon should facilitate the instructional,
research, and public~-service programs of the
college. Obviously, there is no set of exact
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standards that would be equally desirable for
all such libraries. Library facilities must
be adjusted to the specific purposes and ser-
vices of the institution and so will vary
quantitatively and qualitatively as the pur=
poses vary. No satisfactory appraisal can be
made of the library's effectiveness until the
purposes of the institution have been clearly
formulated and accepteds, Some of the purposes
of a college for teacher education will natur-
ally be specifically, professional and would
not be found in the general college nor in
schools for other professions.l

One of the very important specilal services
- that a college for teacher education library
should maintain 1s a separate laboratory

school library.2

The Housing of the Library

The principal item under this heading which
is distinctly professional concerns the pro-
vision of an adequate library for the laboratory
schools.

lAny quantitative statements about the
library of a college for teacher educatlion may
be supplemented and 1llustrated by the quanti-
tative data from the "Special Report on the
Organization and Administration of Teachers
College Libraries" by the Committee of which
President R, W, Falrchild was chairman and which
was published in the Twenty-second Yearbook of
the AATC, pages 57-10L. Tgese data should not
be accepted as s tandards, but rather as indi-
cations of the practices prevailing in 1941-42.
This report may provide some rough bases for
estimates but due allowance must be made for
wide-~spread changes since the data were collected.

25 guide for the analysis of speclal services
of the library's program and helpful suggestions
for standards are contained in "Tomorrow's
Libraries for Teachers Colleges™ by Carter
Alexander, ‘
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The Book: Periodical, and Audio-Visual Collections
and The 86

——

Special attention should be given to ‘the
adequacy of the book and periodical collections
in such flelds as psychology, philosophy, edu-
cation, textbook collections and gppropriate
materlals in all categorles for the laboratory
school library units. Prospectlve teachers
will need to use and study more audie-visual
material than will students 1n other colleges.
Use of these materlals by instructors will
also be heavier,

Libraries of colleges for teacher education
should have adequate and up-to~date collections
of textbooks for the public school grades for
which teachers are being prepared and collections
of other instructional materials used in those
gradese.

The Staff

- The chief librarian or someone responsible
for the directlon of the professional library
should preferably have additional professional
preparation and experience in the field of pub-
lic school educations The staff should include
one or more librarians experienced in the fleld,

The Library Budget

Budge tary provision should be made for
laboratory school libraries and for audilo-visual
equipment and collections. This 1s especlally
important in cases where the support for part
of the program 1s shared by local school
authorities,

The Library Program of Services

Tﬁe range of services for all college ..
libraries 1s rapidly increasing so that they
are now expected to acquire, house, displgy, and



provide expert guldance 1n the use of books,
perliodicals, and audio-visual materials such
as slides and stereographs, microfilms,

motion plcture films, film strips, exhlbits,
musical scores, manuscripts, photostats,.tex-
tiles, maps, recordings, and posters,
Expanding college programs will add to this
list. Several of these collections will be of
greater concern 1n a college for teacher edu-
cation than 1n a general college and so should
be checked against the curricula of the college
and of the laboratory schools.

The total program of services of the library
in a college for teacher educatlion should be
checked to see that all of the students who are
potentlal teachers experience those library
services and develop attitudes toward the
library and hablts of using it which will make
them intelligent and habitual users of library
resources and enable them as teachers to gulde
children in the use of such resources,

VIII. Financial Support

Note:t This Standard is so largely cared
for by regional accrediting that no evalu-
ation schedule was prepared for 1t although
it may, under some circumstances, have to
be consldered 1n connection with aspects of
the professional program.

The flnancial support of a college for tea-
cher education should be adequate for and
sulted to the educational purposes implied in
its programe

The AACTE requlires that institutions apply-
ing for membership submit evidence that -
sufficient funds are avallable to meet the
standards of the Assoclation with particular
attention to: providing adequate student
teaching and other fleld experlences for all
students, affording opportunities for obser-
vation and demonstration of educational
practices with children and youth, and par-
ticipation in clinical worke
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IX.1 Appointment, Academlic Freedom and Tenure

Note: This Standard 1s so largely cared for
by reglonal accrediting that no evaluation
schedule was prepared for it although 1t may,
under some clrcumstances, have to be considered
in connection with aspects of the professional
programse

The policles incorporated in thls standard
are endorsed by the American Assoclation of
Colleges for Teacher Educatlon, the Assoclation
of American Colleges, the American Llbrary
Assoclatlon, the Assoclation of American lLaw
Schools, and the American Politlcal Sclence
Assoclation,

A, Appointment

The appointment of administrative officers
and of faculty members and the determination
of educational policies should be governed by
professional conglderations. Politlcal factors
should not be permitted to interfere with the
efficlency of an institution. The spirit of
these princlples should also be demonstrated
in the internal administration of the college
for the development and maintenance of the best
type of faculty service and of student growth,

It 1s presumed that administrative officers
and faculty members will be appointed on merit
rather than for political or other nonprofes-
sional consideration.

lPhe American Association of Colleges for
Teacher Education wishes to acknowledge 1its
1ndebtedness to the American Assoclatlon of
Uhiversity Professors for the Basis of this
standard which lies 1n the effective work of
the latter organization in this field over a
period of years.
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Be Academic Freedom and Tenure
Statement of Principles

The purpose of this statement 1s to promote
public understanding and support of academic
freedom and tenure and agreement upon procedures
to assure them 1n colleges and universitiles,
Institutions of higher educatlion are conducted
for the common good and not to further the
interest of either the individual teacher2 or
the 1nstitution as a whole. The common good
depends upon the free search for truth and 1ts
free exposition.

Academic freedom 1s essentlal to these pur-
poses and appllies to both teaching and research,
Freedom in research 1s fundamental to the ad-
vancement of truthe Academic freedom in its
teaching aspect 1s fundamental for the pro-
tection of the rights of the teacher 1n teaching
and of the student to freedom in learning. It
carries with 1t dutles correlative with rights.

Tenure 1s a means to certaln ends; specifi-
cally, (1) freedom of teaching and research
and of extra-mural activities, and (2) a suf-
ficlent degree of economic security to make the
profession attractive to men and women of
abllity. Freedom and economic security, hence
tenure, are indispensable to the success of an
institution in fulfilling obligations to 1its
students and to soclety.

Academic Freedom

(a) The teacher 1s entitled to full freedom
in research and in the publication of the re-
sults, subject to the adequate performance of
his other academic duties; but research for
pecuniary return should be based upon an under-
standing with the authorities of the institution.

2The word "teacher" as used in this document
1s understood to include the 1lnvestigator who 1is
attached to an academic instlitution wilthout teach-
ing dutiles,



(b) The teacher is entitled to freedom in
the classroom 1n discussing his subject, but
he should be careful not to introduce into his
teaching contfoversial matter which has no
relation to his subject. Limitations of aca-
demic freedom because of religious or other
ailms of the institutlon should be clearly
stated in wrlting at the time of the appoint-
mente

(c) The college or university teacher 1s a
citizen, a member of a learned profession, and
an officer of an educational institution. When
he speaks or writes as a citizen, he should be
free from institutional censorship or discip-
line, but his speclal position in the community
imposes special obligationse As a man of learn-
ing and an educational officer, he should
remember that the public may judge his profession
and his institution by his utterances. Hence,
he should at all times be accurate, should exer-
cise appropriate restralnt, should show respect
for the opinions of others and should make
every effort to indicate that he 1s not an in-
stitutional s pokesman,

Academic Tenure

(a) After the expiration of a probationary
period teachers or investigators should have
permanent or continuous tenure, and thelr ser-
vices should be terminated only for adequate
cause, except 1n the case of retirement for
age, or under extraordinary clrcumstances be-
cause of financlal exigencles.

In the interpretation of this principle it
is understood that the following represents
acceptable academic practice:

(1) The precise terms and conditions of
every appointment should be stated in writing
and be in the possession of both institutlion
and teacher before the appointment is con-
summated,
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(2) Beginning with appointment to the rank
of full-time instructor or a higher rank, the
probationary perliod should not exceed seven
years, including within this period full-time
service 1n all institutions of higher edu-
catlon; but subject to the proviso that when,
after a term of probationary service of more
than three years in one or more institutions,

a teacher 1s callsd to another institution 1t
may be agreed in writing that this new appoint-
ment 1s for a probationary period of not more
than four years, even though thereby the
person's total probationary period in the aca-
demic profession 1s extended beyond the normal
maximum of seven years. Notice should be given
at least one year prior to the expiration of
the probatlionary period, if the teacher 1s not
to be continued in service after the expiration
of that period, except that in the case of the
first one-year contract a notlce of at least
three months should be regarded as sufficlent.

(3) During the probationary period a tea-
cher should have the academic freedom that all
other members of the faculty have,

(4) Termination for cause of a continuous
appointment, or the dismlssal for cause of a
teacher previous to the expiration of a term
appointment, should, 1i1f possible, be considered
by both a faculty committee and the governing
board of the institution. In all cases where
the facts are in dispute, the accused teacher
should be informed before the hearing in writing
of the charges against him and should have the
opportunity to be heard in his own defense by
all bodies that pass judgment upon hls case., He
should be permitted to have with him an advisor
of his own choosing who may act as counsel,
There should be a full stenographic record of
the hearing avallable to the parties concerned.
In the hearing of charges of incompetence the
testimony should include that of teachers and
other scholars, either from his own or from
other 1nstitutions, Teachers on continuous
appointment who are dismissed for reasons not
involving moral turpitude should receive their



salarles for at least a ar from the date of
notification of dismissazewhether or not they
"are contlinued in their duties at the insti-
tutione. ‘

(5) Termination of a continuous appointment
because of flnancial exligency should be demon-
strably bona flde.

Part Three, Standards for Advanced Professional
Programs # : :

Section I. General Statement.

A. A member institution of the American Assocl-
atlon of Colleges for Teacher Education that
is now offering or plans to offer programs
leading to advanced degrees shall deslgnate
the flelds and the degree programs involved
and present such addltional reports as may
be called for., Recognition of advanced pro-
fessional work in an institution will be
given in terms of 1lts stated objectlves and
resources,

Be An institution will be considered for
visitatlon and study by the AACTE to deter-
mine 1ts qualifications for conducting
advanced professional work if its rela-:..
tlve 1nstitutional standing, compared with
the total AACTE membership, indicates that
it has the total resources to offer 1ts
present or proposed programs, The fol-
lowing factors may be assumed to be
signiflicant, subject to adjustment after
further study:

"..1e Faculty preparation
2 Faculty teaching load
3. Faculty-student ratio
4o Library and other teaching ailds
resources
5. Library, clinical, and fleld service

*Tehtatively adopted ét tﬁe Bﬁsiness Session
in Atlantic City February 16, 1951 and tabled for
a year'!s consideration.
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facilities
6. Student per capita instructional
costs,

Section II. General Over-all Reports.

A.

B.

Co

A statement of legal and institutional
authority for offering advanced work
should be filed.

Cooperative programs among institutions
that will serve better the professional
needs of their state or reglion are en-
couraged, Coples of such agreements and
programs should be presented,

An institution should offer advanced work
only after it 1s assured that such offer-
ings are consonant with 1ts objectives;
that there 1s an effective and continuing
demand for such on the part of its clien-
tele; that its undergraduate work 1s of
superior quality; and that i1ts resources

are fully adequate for advanced work with- "

out general diminution in the quality of
its undergraduate programs, Institutions
will state the purposes of the speciflc
advanced flelds and degree programs or
parts of cooperative programs they pre-
sent for approval in harmony with the
proved sustalned needs of the profession
and the resources of the institution,

Section III., Standards and Pollcles,

Information may be requested to show that the
institution's practices are in agreement with
such 1llustrative standards or policies as:

A.

Admission, Students admitted to advanced
professional programs shall be graduates
of colleges accredited by the AACTE or
equivalent and have professional quali~
fications similar to those required in
"high standard states" for a regular
teacher's certificate, or fulflll such
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B.

D.

E.

requirements integrated with their advanced
degree work, involving a correspondingly
lengthened program.

Admission to specific programs, While the
programs for advanced professional degrees
will frequently include work in general,
cultural, personal, and professional back-
ground development, they usually will be
aimed more at improving competence in pro-
fessional flelds, Deficlencles in the
student'!s preparation and experience in
his fleld of interest should be removed by
work on the undergraduate level or through
an extended program for hls advanced pro-
fessional degree.

Instruction, The lnstructional offerings
should be geared to the relatively more
mature thinking and experlence of the
graduate student, The specific work any
individual student undertakes should be in
harmony with hls current needs and future
objectives as well as those of the pro-
fession.

Instructlonal evaluatlion and selective
retention of students. Meaningful, func-
tlonal, and thorough evaluation of the
student's accomplishment in each course

or each-phase of hils work should be ob-
talned. Students should be judged on thelr
growth in professional knowledge and com-
petency; abllity to plan and work coopera-
tively and effectively with others; ablility
to do independent and constructive think-

ing; abllity to find, organize, and evaluate

evidence; abllity to Judge his own growth

with some objectivity; and ability to formu-

late and defend conclusions,.

Acceptance for Candidacy and Approval of
Program of Study. Formal evaluation of
each student's progress should be made in
the early phase of hls program before he

is accepted as a candidate for the master's

degree and his proposed program of work
approved,
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Degree Requirements. Successful completion
of an approved program of advanced work
covering the equivalent of one full year
shall be the minimum requirement for any
master's degree,

Off-Campus In-service Tgacher—I%provemsnt
Programs, Advanced professional education
suggests many cooperative relationshilps
with the professional fleld. In-service
programs for public school personnel
should be geared to the real emerging
needs of local school systems. Since this
work 1s still somewhat experimental and
outside the more commonly thought of resi-
dence or campus instruction, institutions
granting degree course credit for off-
campus work should make certain that thils
is equal 1n quallty to the regular campus
instruction., If an institution allows
credit for advanced degrees to be earned
in of f=campus work, a detalled description
of 1ts entire off-campus instructional
offerings for the previous year should be
presented with its annual report.

Part-time and summer’session student.

l, Some effective means should be em~
Ployed for controlling the amount of
work undertaken in any semester by
part-time students with due regard to
(a) the other obligations of the
individual and (b) his level of
abllitye. Five semester hours, or the
equivalent, should be the normal maxi-
mum semester reglstration for fully
employed part-time studentse.

2. The amount and quallty of credit

" earned by summer sesslon students
should be comparable to the standards
of the academic year,
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APPENDIX C

VALUE JUDGMENTS

" The following value judgments are based upon data reflecting current practice and
recommendations from institutions participating in this study. Each value judgment is
prefaced by the statement of 'a question in order to clarify the exact meaning and appli-
cation of the value judgment.

W11l you be kind enough to-check in the appropriate column whether or not you
endorse the value judgment? Also, your camments concerning each one will be greatly
appreciated.

3 Do you COMMENTS
VALUE JUDGMENT ~ endorse the If your answer is no, what
2 Yy . value judgment? . would you endorse?
Mo = : o Yes ~ No

1. What should be the length of the
student tgachipg*exggrignce?

The student teaching experience
should extend over a period of at-
least nine weeks, if performed on
a full-time basis, and a minimum of
eighteen weeks if planned on a half-
day basis.

gTc




" VALUE JUDGMENT

Yes

No

COMMENTS

2.

What should be the student load of
the college supervisor of student
teachers?

The college supervisor's load
should be adjusted so that.he can
devote a minimum of two hours each
week to the supervision-of each
full-time student teacher. .

Assuming that coIlege assign-
ments are based on forty clock’
hours per week, a student assign-
ment of sixteen student teachers
would allow him eight hours ' per
week to be devoted to the continu-
our c¢ollege non-teaching responsi-
bilities, such as travel, committee
work, advisees, seminar, etc.

3.

What should be the minimum pro-
fessional preparation and experi-
ence for a cooperating teacher?

The proféssional preparation
and experience for a cogperating
teacher should be the minimum of
a bachelor's ‘degree, a least one
preparatory course in the area of
supervision of student teachers,
and two to five years of success-
ful .teaching experience.
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VALUE JUDGMENT.

Yes

No

COMMENTS

k. What should be the minimum pro-

fessional preparation and experi-
ence for a campus laboratory
school supervising teacher?

" The minimum professional pre- -
. paration and éxperience for a
campus laboratory school super-"
vising teacher should be a master's
degree, several college courses in
‘supervision, and three to five
years of successful teaching ex-
perience.

S. How many student teachers should

be assigned to a cooperating

teacher during a quarter or a
senester? \

" Not more than one student
teacher to a cooperating teacher
at the elementary sc’:hool"lev'el,
and not more than two student
teachers to a cooperating teacher
at the secondary school level

.during a quarter or semester. -

If student teaching is’per-
formed on a2 half-day basis, ex-
ceptions may be made at the elem-
entary school level to permit-two’
student teachers during a day, but
never more than one student teacher
at the same time. e
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~ VALUE JUDGMENTS

Yes

&7

" COMMENTS

6.

How many quarters or semesters
should a cooperating teacher super-
vise a student teacher during an
academic year?

Not more than one student
teacher at the elementary school
level should be assigned to a”
cooperating teacher for more than
one quarter or semester during the
academic year. . . . S

Not more than two student
teachers at the secondary school”
level should be assigned to a ‘coop-
erating teacher for more than one
quarter or semester during the
academic year,

7.

Should time for conferences with
student teachers and college super-
visory personnel be arranged, dur-
ing regular school hours, for the
cooperating teacher?

" "The teaching schedule for all
cooperating teachers should be
adjusted so as to permit-at least
three hours each week, during the
scheduled school day, for group
and individual conferences with’
student teachers and with college
supervisory personnel,
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8. Should cooperating teachers receive
‘ compensation for the supervisory
services they render? . -

Since cooperating teachers pro-
vide a2 valuable service to the-
teacher education institutions, it
seems reasonable and defensible
that compensation or recognition of
some type should-be-given. -

" The following schedule is

suggested: ‘
Per Student Tedacher
Teacher . _Status_

- $20.00 Temporary statuss:

: B. E. %egree, no
special preparation

o i for.supervision.

$30.00 Provisional status:

: - B, 8. Degree, one
course.in supervision
or a workshop.

$50.00 Professional-statust
M. A, Degree, three

. preparatory courses b1
workshops in super-
vision.

- Tuition-free coursés for graduate:
credit may be substituted for the mone-
tary avards. . e
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VALUE JUDGMENTS

Yes

No

COMMENTS

9e

How many times each year should-
cooperating teachers be invited,
by the teacher education insti-
tution, to attend meetings con-
cerning the student teaching

program?

A1l cooperating teachers
should be invited to attend and
to participate in such meetings
at least one time each quarter or
two times each semester.

10.

Should student teachers be per-
mitted to take classes on campus
during the student teaching

" experience?

Except under very extenuating
circumstances, student teachers
doing full-time student teaching
should not take classes on campus.

If student teaching is- per-
formed on a half-day basis, the
student teacher should be allowed

.to register for not more than two

classes on campus. These courses
should be closely related to the
student teaching experience.
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VALUE JUDGMENT

Yes

No

COMMENT

11.

Should student teachers live in
the community where the cooperat-
ing school is located?
If housing and other con-

ditions are favorable, student
teachers should live in the com-
munity where student teaching is
done.

12

To what-extent should student
teachers participate in com-
munity activities during the
student teaching experience?

Student teachers should par-
ticipate in community activities™
during student teaching, but these
activities should be carefully
selected for their contribution
to a realization of the objectives
of the total experience.
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VALUE JUDGMENTS

Yes

No

COMMENTS

3%

What written records and reports
should student teachers be re-
quired to keep or be familiar with
during the student teaching ex-
perience?

Student teachers should be re-
quired to prepare and become familj
iar with all the records and
reports required of the c00peratin#
teacher.

For the student's own self-
evaluation and growth, an up-to-
date record, such as a diary or
log, should be kept.

Some observation reports
should be made, particularly in
the beginning stages of the
student teaching experience.
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VALUE JUDGMENT

Yes

No

COMMENTS

lho

Should secondary student teachers

also be provided with instruction-
al experiences on the junior high

school level?

Where the junior high school
is located in close proximity to
the senior high school, this ex-
perience should be provided.

For how long a period should the
student teacher be expected to -
assume the full responsibility of
the cooperating teacher in the
school before the completion of

. the student teaching experience?

In order that the student
might understand and test his
ability to carry out the various
responsibilities of the art of
teaching, he should have the
opportunity, under guidance, to
assume the full responsibility
of the cooperating teacher for a
minimum of at least five days.
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APPENDIX D

LIST OF JURORS
Dr. L. 0. Andrews, Coordinator
Student Fileld Experiences

Ohio State Unlversity
Columbus, Ohio

Dr. Howard T. Batchelder, Associate Dean
School of Education .
Indiana University

Bloomington, Indlana

Dr. Taft B. Botner, Director
Student Teaching and Placement
Western Cgrolina College
Cullowhee, North Carolina

Dr. E. S. Christenbury.
Director of Student Teaching
College of Education.
University of Tennessee
Knoxville, Tennessee

Miss Jessie Mae Halsted
Supervising Teacher
University of Wyoming
Laramie, Wyoming

Dr. Ben Horton

Director of Student Teaching
Appalachian State Teachers College
Boone, North Carolina

Dr. Jane Ellen McAlllister
Professor of Education
Jackson College

Jackson, Mississippi
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Dr. Allen D..Patterson -
Professor of Education
State Teachers College
Lock Haven, Pennsylvania

Dr. Helen Reed, Coordinator
Secondary School Student Teaching
University of Kentucky

Lexington, Kentucky

Dr. Chiles Van Antwerp
Peabody Demonstration School
George Peabody College
Nashville, Tennessee

Dr. Lutian R. Wootton
School of Educatilon
Unlversity of Georgils
Athens, Georgila
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