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ABSTRA CT 

The pur·pose of this study was to compare black and white 

females' perceptions of verbal aggression. Eighty black and 80 white 

female participants read a short dialogue of two female college room­

mates engaged in a verbal interaction. One of these women was 

arbitrarily selected as the identified aggressor; the other, the target. 

Pilot studies had established that participants similar to those used in 

this study thought that the dialogue contained verbal aggression and 

that each of the persons was equally verbally aggressive. A s  the 

participants read the dialogue, they had access to drawings of the two 

women. The experimental conditions were manipulated to produce a 

2 x 2 x 2 design: r.Jce of participant [black or white), race of 

aggressor (black or white), and race of target (black or white) . The 

dependent measures of aggressiveness were three scales of the I nter­

personal Behavior Survey ( 1980) and a combination of two scales from 

the A djective Check List ( 1952). There was a main effect for race of 

participant, such that ratings of aggression made by white females 

were significantly higher than those made by black females . There 

were no main effects for either race of aggressor or race of target; 

and there were no interactions. I mplications related to the socializa­

tion process of black and white females and suggestions for future 

research are discussed . 
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C H A PT ER I 

I NT RO D U CT I O N 

Statem ent of Purpose 

This s tudy examin es how black and white females respond when 

they perceive verb al aggression occ urring between two females of the 

same race or of a d ifferen t race from themselves . S pecifically , the 

stu dy in vestigates the q uestion of whether black and white females will 

perceive a d ifferen t amount of ag g ression as they respon d to a scene 

d epicting the participan ts as verb ally aggressive. A ggression, vio­

len ce, an d confl ict ten d to influence our lives either ind ivid ually or 

coll e cti vely, ei th er d irectly or in d irectly. I n  some of our own inter­

perso n al relZ! tion ships, d isa gr eemen ts or con flicts may arise. A s  

in d ividual citi z ens we may be potential victi ms of terrorist violence. 

We c a n  r ead a bout st reet crimes, d rug- related violence , homicid es, 

etc . in our- l o cal n ewspapers. Psy chol ogists an d others have been 

try in g to fi nd an swer s ,.rn d solution s to these prob lems for years . 

I nterr aci al aq g ressiO '.l , particul arly between b lack s an d whites, has 

also been of con ce r n  to us. I t  is a complex an d often perplexing 

phenomenon. This is d ue in pa rt to the history of in eq uality, racial 

sepa ration , racial vi olen ce, ra cial tension, an d racial conflict between 

these t w o  gro u ps in our coun try . Allport (1 9 5 4 )  notes that there are 

many sou rces of eth n ic conflict. S ocial, h istorical, and economic 

origin s are the cau se for many of the con flicts  between blacks an d 
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whites . Through the y ears, interracial aggression has taken many 

forms such as . bombings , lynchings, riots, confrontations over the 

integration o f  public schools, lawsuits and court ord ers reg ard ing the 

integration o f  public facilities, etc. Rogers ( 198 3 )  states that " the 

flames o f  interracial violence have been extremely d ifficult to 

extinguish; they smould er from generation to generation, read y to 

spark in to another type o f  fire" ( p. 2 7) .  

Re view of Literature 

Ther e has been extensive research done in th e area o f  ag gres­

sio n, only a small porti on of which is relevant to the present study . 

The to pic co ntinues to elicit interest among researchers as evid enced 

by the number of book s, journ al articles, and d issertatio ns that have 

been writ ten in the past few years. An enormous amount o f  the lit­

erature examines various d efinitions of agg ression and various theo ries 

reg ard ing its ant ecedents. A ttempts have been mad e to organize and 

examine the various th eoretical and conceptual viewpoints on agg res­

sion c1 nd to evaluate the research that has been conducted ( Geen & 

O ' N eal , 1 976 ; G een & Donnerstein, 198 3 ;  Ed mund s & Kend rick, 1 980) .  

I n  reviewing t he literature on agg ression, it is apparent that the 

na ture of aggression and the causes of ag gression are still o f  major 

conc ern to res earc he r s . I t  is also quite apparent that other issues 

in t he area of agg ression are being explo r ed by researchers. For 

example , Geen and Don nerstein ( 1 983 ) ,  in their review, id entify so me 

o f  the key topics being stud ied in aggression resea rc h. These areas 
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includ e:  the role of cognition in aggressive behavior, emotional 

arousal and aggression, how the phy sical environment affects aggres­

siv e behavior, variab l es in the social environment that affect aggres­

sion, the control of aggress ion, sex and g end er d ifferences in aggres­

sion, and race d i fferenc es in ag g ression. 

That portion of the literature on aggressi on that becomes relevant 

to th is study is that which reports research on the effects of race on 

agg ressiv e b ehavior. A n  initial perusal of the research in the area of 

interracial aggression ind icates an abunrl an ce of d ata, but a lack of 

consistency an d contrcJ d i ctions in many of the find ings. I n  his review 

of research on interracial aggress ion, Rogers ( 1983 ) used four major 

categories of  va riables in examining the stud ie s :  ( 1) the personality 

and attitud i nal factors of an aggressor in minimal social situations; 

( 2) anteced e n t  con ditio ns that instigate aggression; ( 3 )  factors whose 

presenc e i nhibits agg ression b u t  whose absence d isinhibits aggression; 

and ( 4) variables that control racial aggression . An examination of 

the research in th is framework id entified by Rogers enables one to see 

that , for the mos t part , the find ing s are generally consistent within a 

particular category but contrad ictory when ex amining results across 

thes e categ ories . I t  also becomes d ifficult to put some of the find ings 

in perspective because t he categories id entified by Rogers ( 1 983 ) are 

not mutually exclusiv e, and some of t he stud ies can be appropriately 

categorized cJ n d  d iscuss ed in more than one category . With this in 

mind, on ly those stud ies pertai ning to the personality and attitud inal 

factors of  an aggressor in minimal social situations will be ad d ressed. 
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S tudies that examine an aggressor' s personality and attitudinal 

factors l ook at aggression that varies as a function of the race of the 

target and the aggressor' s attitude toward that race. T herefore, 

racial attitudes are cl osel y connected with interracial aggression. 

R esearchers point out that although racial discrimination had less than 

a positive effect on the se l f-concept of b l ack children, these effects 

are not as p ervasive as they were in the past . I n  looking at b lacks' 

attitudes toward whites, there is considerab l e  evidence to indicate that 

since the l ate sixties b l acks are developing racial pride, greater self­

accep tance, self- assurance, and less d i sp ! aced ag gr ession against other 

b lack s, and mor e  hostility toward whites ( B aug hman, 197 1 ;  Schuman & 

H atchett, 19 74; M i ll er & Dreger, 1 973 ; Chang & Ritter, 197 6 ;  and 

Wil son & Rogers, 197 5 ). This change in perception has come about in 

part as a result of movements such as the Black Power movement. 

I n  ex amining whites' attitudes toward b l ack s, there is evidence to 

ind icate that al thoug h white racism may not be as p ervasive as it has 

been in the past, it i s  stil l w idespread ( Crosby ,  B roml ey, & Saxe, 

1980; Gaer tner & Dovi dio, 1977 ; Mcconahay, H ardee, & Batts, 1981 ; 

and Johnson, 1 9 80) . C rosb y et al . ( 1980) expl ain " that evidence still 

indicates th at whites have covert prejudiced attitudes that will produce 

hos ti l e  c1c ts tow a rd b lacks in situations where the anticipated negative 

con seq uen c es of the act are m inimal . 1 1 

Attit udinal fact ors that have received a g reat dea l of attenti on 

when deal ing with in terracial aggression are p rejud ice and stereotyp ­

ing. There are numerous studies which have dealt with prejudice, 



5 

stereoty pi ng ,  an d aggression (Gen thner & Taylor, 1973 ; Donnerstein, 

Donnerstein , Simon & Di trichs, 197 2 ;  Genthn er, Shuntich, & Bun tin g, 

197 5 ;  Larsen, Colen, von Flue, & Z immerman, 1974; Duncan, 197 6, 

197 9 ;  an d Sagar & Sch ofield , 198 0 ) .  Numerous book s (Miller, 1982 ;  

E h rli ch, 197 3 ; an d Stewart, Powell, & C hetwy n d ,  1979) have also d ealt 

with the areas of prej ud ice and stereoty ping. 

( 198 2 ) ,  in a review of the lit erature on 

Stephan and Rosen field 

s tereoty pin g, state that 

"stereoty pin g has various n egative effects on in terpersonal interaction . 

Becau se mem bers of ethnic ou tg roups are assumed to d iffer from in­

g roup memb ers on a n umber of d imen sion s, ingroup members may be 

reluct ant to interact with them, and may h ave negative attitud es 

toward them1 1  (p. 12 8 ) . They also exa min e the concepts of ethnocen ­

tric biases, assimilation an d con trast, scapegoatin g, an d other factors 

that a re negative effects of stereoty ping. This study d id not focus on 

a ri  u n d ers ta nding o f  how in terracial prejud ice a n d  stereoty ping in teract 

with in terracial ag g res sion, therefore, these topics will not be 

review ed in an y further detai I. 

Stud ies examinin g interracial aggression as a function of the 

race of t he target an d an aggressor' s atti tude toward that race have 

been n u merous . Th e majority of the research in th is area has focused 

on whites' b ehavior toward b lack s. The d ata in this area ten d to 

be mixed a n d  n ot eas i! y i nterpretable. In a stud y by Genthner, 

S hun tich,  and B u n ting ( 197 5 ), 16 male Caucasi an s scoring above the 

med ian an d 1 6  mal e Caucasi an s scoring below the med ian on the K elly, 

Fers on , an d H ol tzm an Desegregation Scale i n teracted in a competitive 
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situation with an attitudinally similar or dissimilar black stimulu s. 

Subjects had the opportunity to aggress against their opponent using 

electric shock . The results indicated that indiv iduals high in racial 

prejudice were more aggressive than indiv iduals low in racial preju-

d ice. High prejudiced white subjects did not agg ress more against 

those who were dissimilar in beliefs to them. High p rejudiced white 

subjects aggressed more than low prejudiced subjects ag ainst people 

similar to them in beliefs under conditions of low retaliation. A ccord­

ing to G enthner et al. , this study sup ports the Rok each ( 1 960 ) " belief 

cue" exp lanation of racial prejudic e ov er Triandis' ( 1 960 ) " racial cue" 

ex p lu nati on. " Thus, under low levels of retaliation from an opp onent, 

attitudinal cues about beliefs are more important in determining racial 

prejudice mediated aggression than are racial cues . " The result was 

in the opposite d irection of what Rok each's ( 1960 ) theory would p re-

die t. High prejud iced subjects agg ressed against familiar op ponents 

more than low prejudiced subjects. A pparently, then, highly p reju­

diced indiv iduals of either race are more sensitive to differences in 

belief than in race in competitiv e situations where there is an op tion to 

be aggressiv e. 

Genthner and Taylor ( 1973 ) hy pothesized that indiv iduals high in 

racial prejudice are also highly aggressive ,  indep endent of racial cues. 

Subjects interacted with a competitor in a reaction-time situation. 

R esults indicated that high prejudiced subjects set higher 
shock s for their opponent than low prejudiced subjects , 
indep endent of the race of the target. These results 
suggest that racial · cues do not produce differential 
aggressiv e responding among high p rejudiced subjects. 
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S upport was n ot foun d for the racial cue explan ation of 
racial prej udice. 

Don n erstein , Donn erstein, Simon ,  an d Ditric hs ( 1 97 2 )  con ducted 

two experim en ts with white male. un dergraduates hypothesizin g that the 

lev el of aggression directed toward blac k targets should be low un der 

situational con ditions design ed to increase the fear of black retaliation . 

A high level of aggression should exist un der con dition s designed to 

m in im ize the fear of blac k retalia tion, thus in dicating that whites have 

learn ed to fear reta liation . I n  Experim ent 1 , 80 white ma le subj ects 

used a m odified Buss ( 1 961 ) aggression mac hin e. I n  Experimen t 2 ,  the 

effects of a campus race riot on in terracial aggression were examin ed. 

Data obtain ed suggest th at altern ate form s of hostility were used with 

black targets but n ot with white targets. That is, in Experim en t 1 ,  

m ore in direc t forms of aggression were used with black targ ets than 

with white targets when the opportun ity for a target to retaliate was 

presen t .  Subj ects used m ore direct form s of ag gression with black 

targets than with white targets when retaliation was un likely. I n  

Experim en t  2 ,  after a racial disturbanc e  on cam pus, there were 

increa s es in direct forms of aggression toward black targets with the 

aggression bein g less depen dent on the opportun ity for retaliation . 

S ubj ects an ticipated more direct ag gression from black t argets than 

from white targets . According to the authors, "the results support 

the conclusion that white persons have learn ed to fear retaliation, but 

that this fea r acts on ly to in hibit direct forms of aggression in c ertain 

defin ed situation s. 1 1  
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Johnson (1980) in vestig ated aggression in 3 2  white m ale and 

fem al e m id western universit y students toward a black or white oppo­

nent who had just defeated him or her in a com petition. S ubjects lost 

the com pe tition based on one of two reasons : the opp onent was eco­

nomical l y  dep rived or the op ponent had superior abil ity. I t  was hypo­

thesiz ed that white subject s who l ost to a bl ack com petitor because the 

person was economically deprived would ex perience reverse d iscrimina­

tion b ased on race. In other word s, losing a desirabl e object to a 

bl ack op ponent because of the bl ac k ' s  economic deprivation woul d be 

perceived by a white as reverse d iscrim ination. White subjects would 

b e  more aggressive toward the successful bl ack com petitor than the 

successful white competitor. The resul ts  of this study supported this 

position. When wh ite subjects ex perienced what they perceived to be 

reverse d iscrimination, they tended to be m ore p rejud iced toward black 

peop l e  than whe n  they arbitra ri ly l ost to a white pers on who was eco­

nom ica ll y deprived . White subjects were significantly less ag gressive 

toward the black op pon ent who won because of his or her s uperior 

abil ity than the white op ponent who won d ue to his or her superior 

abil i ty. 

M cc onahay, H ardee and Batts (1981 )  investigated the theory of 

modern racism . Mc Con a hay and Hough ( 1976 )  view m odern racism the 

same as symbol ic racism . A ccord ing to them, symbol ic racism is "the 

ex p ression in terms of a bstract ideol ogica l symbols and symbolic behav­

iors of the fee l ing that b! ac k s  a re v i o l a ting cherished values and 

m ak ing ii l egitim ate dem ands for changes in the racial status q uo" 
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(p. 3 8 ) . Usi ng whi te male undergraduate stud ents i n  a ser i es of three 

exper i ments the author s hypothesized that whi tes r ecogni ze old ­

fashi oned raci al beli efs to be soci ally und esi r able rac i sm but d o  not 

vi ew moder n raci al bel i efs in the same wa y. 11 Results showed that, 

r egar d less of co ntext , the old-fashi oned i tems wer e per cei ved as mor e 

li kely to r eveal pr ejud i ce . 1 1 T he author s suggested 1 1 that anti black 

feeli ng r emai ns h igh and has been d i splaced from the soci ally undesi r ­

able old- fashi oned beli efs onto the new beli efs where the r aci sm i s  not 

r ecogni zed 1 1 • M cc onahay, Har d ee ,  and B atts ( 198 1) d efi ne some of the 

new beli efs as the r i g ht of blacks to acti vely pl ace themselves i n  

si tuati ons where they ar e not wanted and the d egr ee to whi ch black s 

are recei v ing mor e  money and attenti on than they d eser ve.  

In a stud y by R ogers and Prenti ce- Dunn ( 1981 1 ,  the effects of 

d ei nd i vi duati on , anger , and race-of-victi m on aggr essi on d i splayed by 

gr oups of whit es we r e  exami ned . T he purpose of the ex per i ment was 

to exami ne i nte r raci al aggr essi on w ithi n a group context ,  especi ally a 

context conduc i ve to  d ei nd i vi duati on. Di ener ( 1977 )  and Z i mbar d o  

( 1 97 0 ) d efi ne d ei nd i v i duati on a s  a process wher eby preced i n g  soci al 

cond i ti ons le ssen one1 s self- awareness and red uce concern wi th evalu­

ati on by others,  thus lessening restr ai nts aga i nst the ex pressi on of 

un d esi r able beha vi or s. S hock appar atuses were connected to a poly­

gr ap h. R esults i n d i cated 1 1 t hiJ t  nonangered whi tes were less aggr es­

si ve tow ard black than whi te vi cti ms, and anger ed whi tes wer e mor e 

aggressi ve toward black s than whi te s. I nter raci al behavi or was 

cons i stent wi th new, egalitar i an nor ms i f  anger was not aroused . 1 1  
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H oweve r , if anger was arous ed , i nter r acial behavior regr es s ed to the 

familiar , his to r ical patter n  of racial d iscrimination. T his p attern o f  

inter rac ial behavior was labelled by the author s  as r eg r es s ive racis m, 

a new and d iffer ent form o f  racis m. 

S chulman (1 974 ) ex amined · aggress ion as a function of a subj ect' s 

s co r e  on a S exual S ecur ity I nd ex. Results ind icated that s exually 

ins ec ure white males ad minis tered more intens e shock s to black targets 

than white targets, and for the most  par t, tho s e  subj ects who wer e 

s exually secure ad mini s tered an eq ual amount o f  s ho cks  to black and 

w hite targets . 

The Donner steins have developed a tho rough r es earch program 

dealing with var ious as pects of  inter racial aggres s io n. The g eneral 

procedur e has involved white male subj ects who have a chance to 

aggress agains t a black or white targ et ( C ro s by et al. , 1980). Sub­

j ects ar e brought to a labo r ator y  with the understand ing that they ar e 

par ticipat i ng in a lear ning exper iment, and then they are as s igned the 

r ole o f  a tea cher. S ubj ects deliver bogus electr ic s ho cks  us ing a Buss 

machine. S u bjects are able to s elect the s ho ck i ntens ity and may also 

d ep res s the shoc k button for any length of time. I n  thes e s tud i es ,  

s hock intens ity is vi ewed as a measur e o f  d ir ect aggress io n, and 

s hock durat ion i s  viewed as a measure o f  i nd ir ect ag gres s ion. The 

D on nerstei ns ' s tud ies have invo lved examining var ious ind epend ent 

var iables. 

S everal ( D o n nerstein & Donner stein, 197 2 ,  1 975 ; D o nner stein 

et al. , 1 97 2 ) o f  the exper iments examined potenti al retaliation. 
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Donne rstein & Donnerste i n  ( 1 97 3 )  and Donne rstein et  al. ( 197 2 )  manip­

ulated ce nsure and anony mity in their stud ies. T hat is, the subject 

m ay perform und er cond itions of the thre at of receiving high or lo w 

censure o r  greate r or  lesser anony mity when acting aggre ssively 

toward the targe t .  T hrougho u t  the course o f  their research, they 

have not found a consistent main e ffe ct fo r the race o f  the target. 

H o wever, in so me of the stud ies whi te colleg e males did aggre ss more 

against b lack s than against whites. On e e xperiment revealed that 

whi te subjects ad minister ed longer and more intense shocks to black s 

than to whites ( Donnerstein & Donn erstein, 197 5 ) . Donnerstein et  al . 

( 197 2 )  in one study found that black targets elicited more ind irect 

aggression the n white targets.  I n  another study ,  they found that 

whites d elivered mo re d irect a ggression to black s than to white s. T he 

Donnerst eins ha ve id entified a signi ficant pattern in their studies: 

" retaliation, censure, a nd anonymity all affect the behavior o f  white 

subjects to ward b lack targets but no t toward white targets" ( C rosby 

e t  al . , 1980). Specifically in regard to retaliatio n, Cro sby et al. 

( 1980) stated that when the ta rget was black , subj e cts showed more 

ind irect ag g ress i on and le ss d irect ag gression in the retaliation 

cond ition tha n in the no- retaliation condition. T he potential for 

retaliation d id not affect e it her d i r e ct or ind ire ct agg ression when the 

target was white. I n  reg ard to po tential ce nsure and anony mity the 

same patte rn was note d .  

When the target w a s  b lack , d irect agg re ssion was lowe r in 
the nonanonymo us cond itions than in t he a nonymo us cond i­
tions; whe reas ind irect agg ression wa s higher in the ce n­
s u re cond ition than in t he noncens u re cond itio n .  Ne ithe r 
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c ensure nor anon ymity affected the lev ei o f  aggression 
toward white targ ets. 

Donnerstein a nd Donnerstein suggest that these findings imply preva­

lent and subtle ho stility toward bl acks in white male college students. 

W hen cond itions are nonthreatening , the ho stility tak es the form o f  

d irec t aggression. T he ho stility becomes indirect when subjects 

perceiv e the conditions as unsafe. 

For the most part, all o f  the studies noted above have examined 

interra cial aggression with the use o f  questionnaires/surveys dealing 

with racial attit udes, opinions , etc . or b y  using shock apparatuses and 

examining shock d uration an d lev els of  shock intensity. Duncan 

( 1 9 7 6 )  used a different approach to examine a gg ression and one that is 

directly relev ant to the presen t stud y. H e  examined the phenomenon 

of d ifferential socia l perception in relati onship to intergroup v iolence. 

T he q uestion of  interest was whether people would be likely to label an 

act as more v io l ent when performed by a black than when the same act 

was performed by a white. Stimulus materia ls for this stud y consisted 

of v id eotapes o f  two black male stud ents and two white male students. 

T he experimental session involv ed a v ideotape o f  two males discussing 

a risky - s hift pro blem ( Brown , 1 9 6 5 ,  Chapter 13 ) which end ed with a 

heated d iscussion and an ambig uous shove towa rd the end o f  the tape. 

Subj ects were 1 0 1� 1,v hite male undergraduate students at the Univ ersity 

of California, l t"V ine, who were paid for their participation. Subj ects 

were ask ed to evaluate the behav ior o f  the actors in the videotape six 

times during certain intervals. T he six th rating was the major deren­

d ent mea sure and coincid ed with the heate d  d iscussion and ambiguous 
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shove. The rating sy stem used w as a simplified versi on of the I nter­

action Process Analysis ( I PA ;  B al es,  1970) . D uncan examined the race 

of harm- doer a nd race of target variables. R esults indicated that 75% 

of the subj ects chose the violent behavior category when it was a V 

black harm-doer/w hite v ictim pai ring, and 17% chose that category 

when it was a white h arm-doer/black victim pair i ng .  T he black harm­

doer/black target condition was labelled by 69% of the subj ects a s  

violent as compared to 13 % of the su bj ects who labelled the whi te 

harm-doer/white target con dition as violent . Duncan' s findings 

s uggest thcJt t he threshold for labelling an act as violent descends 

along the following harm-doer/victim continuum: black-white, black­

blacl< , white- black, a nd white- white. 

I n  a somewh at related study , S agar and S chofield (1980) did a 

conceptual replication of Duncan' s orig inal study (1976 )  to determine 

the i nfluenc e of racial cues, racial stereoty pes , and cultural d iffer­

ences on the interpretation of ambiguous ly aggressive acts. T his 

study was an expansion of D uncan' s (1976) study in its attempt to 

use a different population an d more equivalent stimuli . S agar and 

S chofield hy pothe s ized the followi ng: preadolescent white children 

would consid er ambiguously aggressi ve behaviors to be more mean and 

threaten ing when the be haviors were at lributed to a black child rather 

than to cJ white chil d, and this would also hold true for black chil­

dren; subjects' ratings of the persona l c haracteristics of the actors 

wou I d  depend upon whether they were the i nitiator or the target of 

the ambiguou sly aggressive act; and even though black and white sub­

j ects' ratings of behav ior will be influenced by racial cues, the two 
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groups will resp ond d ifferently to the behaviors per se, ind ependent 

of racial cues, as a result of subj ective cultural p ercep tions. Stimulus 

materials co nsis_ted of oral descriptions and an ar tist' s version of four 

d ifferent d y ad ic interactions. The four interactions which were 

d ep icted includ ed : using someone' s pencil without asking, req uesting 

food from another student, p oking a student in the classroom, and 

bumping in the ha I I  way . S ubj ects were 40  black and 4 0  white male 

sixth grade stude nts from an urban northeastern mid d le school. The 

oral descriptions were read by the experimenters in comparable tones 

to each chi I d .  All of the pictures were of males who appeared to be 

about the same age as the subj ects. Sagar and S chofield found a 

tend ency for subj ect s  ( black and white} to rci te t he behaviors of black 

a ctors as m ore mean/threatening than id entical behaviors of white 

actors. The r a ce of the target d id not sig nifi cantly influence the 

subj ects' j ud gments of the actors' behaviors. They found a general 

trend among this male student population and not necessarily a uniq ue 

white response . 8 lack actors' behav iors w ere rat ed more mean /threat­

ening than those of white actor s by black subj ects as wel I as white 

subjects. 

A review of the Donnerstein and Donnerstein research p rogram 

and some of the other stud ies reported in this section, ind icates that 

there is n ot consistent evid ence to ind icate that the ra ce of the target 

of aggression is related to the aggression of whites. Thus, und er 

certain cond ition s, blacks may receive stronger attacks than whites; 

and somet imes in the same experiment, blac ks  may recei ve less intense 
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attack s than whites . The D uncan ( 1976) stud y and the S agar and 

Schofield ( 1 9 8 0 )  stud y suggest that the r ace of the aggressor and the 

perception of the behavior in an ag g ressive situation may be the mor e 

impo rtant factors in d eter mining the subject ' s  view of how much 

agg ression is present. 

Up to this point, all of the studies reviewed have, for the most 

part,  focused on inter racial agg r ession from the per spective of white 

subjects.  Attention is now g iven to  inter r acial aggression stud ies that 

have used black s as  su bjects.  D'jncan ( 1979 ) ,  in a replication of his� V 
ear lier stud y , used 108 b lack male and female Upwar d B ound stud ents 

to establish the ph enomenon of d ifferential social perception of inter­

gr oup 'l iolence b y  black observers. The situation viewed by subjects 

was the same vid eotaped scene used in his earlier study . R esults 

ind icated that 5 6% of the subjects chose the violent behavior category 

when it  w as t he bla ck har m-d oer / white tar get cond ition, and 13 % chose 

that categor y when the har m- d oer was white and the target w as black. 

Eig hty-seven percent of the subjects labelled the behavior in t he bl ack 

har m- d oer / black targ et cond ition as violent as compar ed to 13% in the 

white har m-d oer / whit e target condit ion. 

I n  a nother stud y ,  Donner stein and Donner stein ( 197 1), examined 

the behavior of 24 black high school Upward Bound stud ents when 

they had the op portunity to  b ehave aggressively toward a tar get . 

Subjects w ere  given the opportunit y to d eli ver electr ic shock to a 

bl ack or white confede rate with a proced ur e similar to  that sug gested 

by Buss ( 1 96 1 ). The subject s wer e made aware that  t he tar get could 

( nonanony mous cond iti on) or could not ( anony mous cond ition) id entify 
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them as the aggressor. T his served as the man ipulation of the retalia-

tion variable. Three agg ression compon en ts (d irect , in d irect, an d 

extreme d irect } were id en tified . An ana lysis of varian ce on each 

compon en t d id not revea l an y sign ificant sources of varian ce. Possible 

retali ation an d the race of the target d id n ot seem to affect black 

subject s. W hit e subj ects, un d er similar con d ition s, d id not react in a 

comparable man n er. The authors caut ion ed about age d ifferen ces an d 

d ifferen ces in the soci oeconomic back groun d s  between this group of 

black subj ects an d t he white g roup stud ied earlier. 

G entry ( 197 2 } examin ed " the e ffects of in terperson al verbal attack 

on aggression an d aggression- relat ed behaviors in a biracial situation 

involvin g a whit e in stigator an d n egro vict im. 1 1  He also examin ed 

differen ces with regard to the sex of the victim. Subj ects were 2 8  

male an d female black un d ergrad uat e stud ent s  at a predomin an tly black 

un iversit y. Upon en tering the room, subjects had their blood pres­

sure checked an d then were given a test . A ft er complet ing the test, 

half of the subj ects were subjected to a verbal attack by a same- sex 

whit e experimen te r .  B lood pr essure wa s record ed on ce again . Sub­

jects were then given two questionnaires to complet e.  On e question ­

naire was a mood q uestion naire, and the oth er on e d ealt with the 

subj ect ' s  at titud e toward the experimen ter an d the experimen t. 

R esu lts in d ic ated that b lac k subj ects insul ted by a white peer reported 

more an ger than subj ects n ot in sulted . No s ex-of-vict i m  d ifferences 

were noted . Eq uivalent levels o f  an ger i n  both the con trol an d attack 

con d it ions were reported for male an d fe male subjects. I n sulted black 

subj ects were con sist ently more aggressive i n  their overall evaluation . 
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The d ata i.nd icate that insulted black femal es were more hostile than 

b lack males i n  their evaluation of the experiment. Accord ing to 

Gentry ( 1 97 2 ) , the results ind icate a relationship between aggression, 

interper sonal verb a l  attack, and aggression-re lated behavior in a 

b iracial situation. Black college stud ents who were " subj ected to 

insulting criticism from a white same-sex peer reported more anger, 

ex pressed more verb al ag g ression, and manifested a greater rise in 

d iastoli c b lood pressure than d id their counterparts who received no 

insult. " 

These d ata parallel some of the uniracial s tud ies where b oth 

instigator and victim were white (Geen, 1 968 ; G entry, 1 97 0 ) .  The 

d ata do  not support th e find ings of earli er stud ies that ind icate the 

ab sence of ex pressed ang er and aggression in b lacks following white 

provocation ( R rainerd , 1 94 9 ; Forb es & Mitchell, 1 97 1 ; and Yarrow, 

1958 ) .  Gentry suggest s several reasons for these resu I ts .  I n  this 

study subjects were inv olved in a real b iracial interaction, and this 

type of situation c ould have made the hostil e feelings and actions of 

the subjects more readily ac cessib le. Another reason that Gentry 

sugg ests is that the social position of b lacks has changed since some 

of the earlier stud ies w ere d on e .  B lacks may now be more willing to 

ex press their anger and agres sion. I n  this stud y ,  this seems to b e  

the case si nc e b lack college stud ents appear ed to read ily react to white, 

attack . Gentry ( 1 97 2 )  was particularly inte rested in the sex-of-victim 

d ifferences noted for verbal aggression. R l ack females who were 

attacked were more aggressive than attack ed b lack males in their 
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a tt i tude tow a rd s  the exper iment . Attac ked b l ack  fema l e s  demon st rated 

more i n d i rect agg ress ion than d i d  attacked b lack  ma l es or  contro l  

subj ects . Gentry had seve ra l ex p lanat ion s  for th i s . O n e  was  that 

b lack fema l es were l ess i n h i b i ted than b lack ma les  in  t he ove rt  ex pres­

s ion of  the i r  host i l i ty .  He  a l so suggested that  the resu lts  may ha ve 

had someth i ng to do w i th  the ty pe of attack  a n d  agg res s i on u s ed i n  

th i s  study . B u s s ( 1 9 6 3 , 1 9 6 6 )  ha s sugges ted tha t  sex  d i ffe re nces w i th 

respect to agg res s i on may depend to some extent on the ty pe of 

agg res s i on s tud ied . B u s s  ( 1 9 6 3 , 1 9 6 6 )  a n d  Tay lor  a n d  Epste in  ( 1 9 6 7 )  

i n  phys ica l  ag g ress i on stu d i es dea l i ng w i th w h i tes s how that ma les  a re 

more agg ress i ve than  fema les  toward same-sex pee r s . 

T he resea rch repo rted i n  th i s  sect ion dea l i ng w i th i n te r rac i a l  

agg ress i on a n d  b lack  subj ects i s  m i xed . A ca refu l eva l u at i on o f  the 

resea rch i nd icates some cor roborat i on of some of  the  other resea rch 

stu d ies  c i ted in  the previous sect i on . S pec i fi ca l ly , D u nca n ' s  ( 1 979 )  

s tudy seems to i n d ica te that the race o f  the  agg ressor i s  a n  impor­

ta nt dete r m i n a n t  w h en exam i n i ng agg ress ion . Donnerste in  a n d  

Donnerste i n ' s  s tudy ( 1 97 1 ) i nd ica tes t h a t  rac i a l  d i fferences i n  regard 

to agg ress ion  m i g h t  e x i st between b lacks a n d  w h i tes . I t  a l so re i n-

forces , to  some exten t ,  the  fi nd ings  of stu d i es tha t  reported b lacks  

a re not  as  i n h i b i ted i n  ag g ress i ng towa rds w h i tes nor  o r  they d i sp lac­

i ng that  ag g res s i on on b lack s .  Gen try ' s  ( 1 972 ) study seems to s how 

some d i ffe rences in ,-espon d i n g  between b lack ma l es a n d  fem a l es . O n e  

note of i n terest  i s  obse rv i ng how t h e  subjects respon d ed after be ing  

p rovoked . The  s tudy a l so l ends  su pport  to  the i dea that  b lacks  are  

not  i n h i b ited when  i t  comes to aggres s i ng towa rds w h i tes . 
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The last section of this literature review will focus on sex and 

gend er issues as related to aggression research .  Wi I son and Rogers 

( 1 975 ) have co nducted a classic study with black females. I t  was 

hypothesized th at blacks in a socially sanctioned situation would 

aggress more tow ard s white targ ets than toward blac k targets. A n  

interaction between a retaliati on variable and a race o f  target variable 

was hy pothesized . W hite targets would receive more intense aggres­

sion than black targets; however, potential retaliation would inhibit 

overt aggression if the targ ets were black . I t  was also pred icted that 

blacks would aggress mo re strongly toward insu lters than noninsulters, 

reg ard less o f  the ra ce o f  the target. Sixty-four black female und er­

graduate stud ents used a mod ified Buss ag gression machine that was 

connected to a phy siological recording machine. R esults revealed that 

black s d elivered mo re intense shoc k s  and d irect verbal hostility to 

white tar gets than to black targ ets. I nsulting targets r eceived 

stron�er shocks than those who were not insulting. Victims who could 

not retaliate received more intense shoc ks than those who could retal i­

ate .  I nsul ting blacks who could retaliate recei ved less ag gression than 

any other group. W hite in sulters who could not retaliate received 

more aggression than any other group. B lack victims were shocked 

longer than white victims , and insulting victims were shock ed longer 

than noninsulting ones. This study by Wilson and Rogers corro borates 

previous research in tha t the relationship between shock d uration and 

intensity d epen d s  upon the race of the a ggressor and the victim. 

This study also revea led a co mplex patt_ern o f  black aggression 
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depending upon the form of aggression and the c omb ination of inde­

pen dent variables . 

There are several reviews (White, 1 983;  M accoby & J ac klin, 1 974;  

and Frodi, M acauley, & Thome, 1 977 ) that critic ally evaluate research 

studies conducted i n  this area and discuss the most sali ent issues and 

concerns. Accordi ng to W hite (1 983 ) ,  studies reviewed since Frodi 

et al. 's review ( 1 977 )  reve al no major c hange in direc tion or focus of 

the trend s assoc iat ed with the aggressive behavior of women and men. 

Topic s continuing to rec eive attention inc lude gend er of 
instig ator by gender of target interactions, response modes 
availab le, and suc h external cues as gender of the experi­
menter. Also of importance are various emotional states 
that may mediate aggression arousal, suc h as anger, 
aggression anxiety , g ui I t, fear, and empathy . Finally , the 
effect of one' s sex role orientation has received increased 
attention a s  a predic tor of aggression. (p. 1 0) 

The variables that seem most relevant for this study are :  gender 

of i nstigator and target , re sponse mod e, and gender of experimenter . 

I n  regard to gender o f  instigator and target , W hite ( 1 983 ) states that 

" w h i le early stu d ies fo und that femal es were ty pic ally the target of 

l ess agg re ssion than males, these studies often used same-sex subj ects 

and targets . I n  more recent rese arc h, the interac tion of subj ect' s and 

vic tim' s sex ofte n has proven to be signific ant" ( p. 1 0) . I t  seems that 

more and more of t he studies examining gend er and aggression are 

revealing the importance o f  the sex composition of this dy ad. Very 

l ittle w ork has been done to compare gender differenc es in terms of 

preferenc e for one mode of aggression to another. W hite ( 1 983 ) states 

" it is a commonly held stereoty pe that w hereas men- are phy sic ally 
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aggressive, females ar e verbally ag�J r essi ve f i  . e . ,  catty, g ossipy). 

T he experimental d ata d o  not seem to support su ch a contention" 

( p. 1 2 ) .  

R ati onale for Current Research 

T he research literatu re i n  the area of aggress i on is q u i te exten­

sive. However, researc h d ealing with interrac ial aggressi on and with 

g end er differenc es and aggress ion i s  q u ite limited . T he paucity of 

r es earch in these areas ma k es thi s  resea rch q uite challenging in the 

sense that n ew information can be provid ed . T he task also becomes 

d iffi cult si nce there is very little information u pon which to  build . 

T his area of resear ch is an important on e d ue to  t h e  nature of the 

topi c an d its soc ial imp I ications for interpersonal relationships, grou p 

relati on s, and social pol i cy.  

The research conducted i n  the area of  aggress ion has the gen er al 

theme of examini n g  the intensity of agg res sion an d in d etermining 

und er w h at cond itions or circumstances peopl e  wi l l  be ag gressi ve. 

Other trends focus on the nature of aggression and how ag gressive an 

ind i vidual or a g r oup is toward anoth er ind ividu al or grou p.  One 

oth er pro m inent feature of this literature is the res earch m ethod used . 

For example, much of the research has centered around the subj ect ' s  

use of e lectric s hock t o  measure the amount of aggression. 

A s  can be seen from the for egoing review of I i terature, th ere is a 

limited amount of research that examines th e subj ect ' s  perception of 

ag gression occu rring among others. The stud ies by D u ncan ( 1976, 
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1 97 9) and Sagar and Schofield ( 1980) add r ess this is sue. These thr ee 

studies seem to indicate that the tendency to perceive mor e aggr es sion 

in the behavior of . black males than in white males appar ently general­

izes to a number of differ ent situations and age gr oups ( s ixth 

gr aders ,  high school students, and college students) within the male 

population. A n  . important q uestion that their r esear ch leaves un-

answered is whether fema ! es of either r ace w i  i i  per ceive the behavior 

of black s as more aggressive than that of whites . A nother q uestion 

that arises wh en r eviewing t h e  lit erature is whether blacks and whites 

will be per ceived differently when the aggression is verbal r ather than 

phy sical . 

There ar e se ve ral ways in which the pr es ent study differs fr om 

pr evious r esearch . M uch of the aggr ess ion r esear ch has examined 

phy sical  ag g res sion. I n  many instances a phy sical r es ponse is 

measur ed in order to deter mine the amount of aggr ession exhibit ed by 

a s u bj e ct .  This s tudy is one step removed in that subjects evaluate 

the ver bal aggr es siven ess of another per son. The stimulus materials 

used in th i s  research depict females , and the procedur e is a non­

threatening ( paper-and -penci l) activit y .  A nother differ ence fr om 

pr evious r esearch is that the pr esent study is designed to examine 

with female subjects only the r ace of subj ect . r ace of aggr essor, and 

r ace o f  ta r get for their main or interactive effect on the amount of 

aggr ess ion perceived. Previous r esear ch ha s examined onl y t wo of the 

variables in some c ombination and us uall y has involved subj ects of only 

one r ace and two genders .  I n  s ummary ,  the final difference between 
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this research and previous research is the attempt t o  understand how 

black and white females perceive each ot he ,- and themselves in terms of 

aggressi on. To th is end, the following hy pot heses w ere formulated 

and tested in t his study : 

1 .  There will be a significant main effect for race of subj ect 

such that whit e subjects w ill give higher ratings of aggression than 

black subj ects on P, Q ,  and R scor es . ( P, Q ,  and R scores are 

explained on pages 2 9 -36 . ) 

2 .  Ther e will be a significant main effect for race of aggressor 

such that bot h  h lack and whit e subj ects will rate the behavior of a 

black ag� ressor as more aggressive than that of a white aggressor on 

P, Q, and R scores. 

3 .  T here will be a significant int erac tion effect among race of 

subj ect , race of ag 9 ressor, and race of targ et such t hat when there is 

a blac k a gg re ssor and white tar get , white subj ects will give a higher 

mean rating of aggression th an will black subj ects when there is a 

white ag gressor and a black ta rg et as ind icated by P, O ,  and R 

scores . 
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CHAPTER 1 1  

METHO D 

Sam ple S ize 

The sample s ize for this stud y wa s det ermined by using power 

analysis (Cohen, 1 977 ) .  Accord ing to Cohen (1 977 ) ,  1 1 t he power of a 

statistical test is the probabilit y that it will yield s tatistically 

s i gnificant res ults 1 1  (p. 1 ). One type of power analysis d escribed by 

Cohen is one in which an am ount of power is specified, a s ignificance 

criterion is set, and an effect size is expected . Effect size refers to  

how freq uently a phenom enon occurs in the population. The s ignifi­

cance criterion is t he s y m bol ind icating t he m eas ure of proof that a 

phenom enon ex i sts ( Cohen, 1 97 7 ). The larger this value, the greater 

is t he d egree to which t he phenomenon und er s tud y is m anifested . 

Cohen (1 977 )  s ug gests conventional levels for effect s ize and for 

power. As a convention, he recom mends t he following values for 

effect s ize : . 1 0 for a s m all effect s ize, . 2 5 for a m ed ium effect s ize, 

and . 40 for a la rg e effect size. The values s elect ed for this stud y 

were as follov:s : p ower = . 87 ;  significance crit erion, alpha = . 05; and 

a m ed ium effect size = . 2 5 .  Us ing Cohen' s (1 97 7 )  sample s ize tables 

for the analysis of v ariance, it was determined that 1 60 participants 

were need ed for thi s  s tudy. 

S ubjects 

The research participants were 80 black und ergraduate and grad ­

u at e  women and 80 white und ergrad uate and grad uat e wom en enrolled 
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a t  The University of Tennessee, Knoxville. They were all voluntary 

participants who were id entified and selected in one of two way s. 

Orig inally , both b lack and white subj ects were selected randomly from 

a master list of all stud ents living in the re sid ence halls compiled by 

the D epartment of Re sid ence H alls. The random selection process was 

cond ucted by  using t he R andom N umbers Table ( My ers, 1 9 7 9 ) . S tu­

d ents were sen t  a letter b riefly ex plaining the project. Later they 

w ere contacted by  phone to con firm a date and time of appointment. 

R efer to A. ppend ix A for a copy of the letter s sent to these stud ents. 

T his method of selection d id not resul t in a large enough numb er of 

participants. To secure ad d itional black subjects, two University of 

Tennessee b lack soror ities ( Alpha K appa Alpha and D elta S igma Theta) 

and the Sig mc1 S ilhoue ttes, little sister org an ization of the Phi Beta 

Sigma fraterni ty,  were contacted. O ne other · b lack campus organiza­

tion ( Love U n ited Gospel Choir) was con tacted. A time was set up 

wit h each organin:i tion' s presid ent to ad minister the stud y. A d d itional 

white subjects wer e selected from classes in the D epartment of Ed uca­

tional and Counseling Psy chology and th e D epartment of S pecial Ed uca­

tion. Certain classes in these two d epartments were chosen d ue to the 

in structors' cooperativen ess and their willing ness to allow students to 

use class time to complete the stud y .  Finally , to ob tain the remaining 

2 5  b lack sub ject s, a graduate student assistant was contacted to help 

solicit ind ivid u al volunteers on campus. Th e proced ures used for the 

protection of human subj ects and a copy of the informed consent state­

ment can be found in A ppendix B. 
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Proced ure 

Ex perimenter and Desi gnated Assistants 

Six white fema les and four black females agreed to serve as assis­

tants and were trained by the ex perimenter to administer the stud y . 

The white assistants conducted the stud y with the 80 white partici­

pants . The black assistant s conducted the stud y with the maj ority of 

the 8 0  black participants. When there were scheduling conflicts for 

the black assistants, the ex perimenter (a bla ck female) conducted the 

stud y with the black participants.  This procedure was used so that 

each participant interacted with a person of the s ame race. I t  was 

hoped that such an arrangement would minimiz e the sensitivity of the 

participants to t he hypotheses and alleviate any tend encies to give 

socially acceptable or stereoty pical responses that might occur when 

intera cting with an assistant of a d ifferent race. 

Treat ment 

Each participant was randomly assigned t o  one of four treatment 

cond itions. The treatment was ad minister ed to participants in a small 

group setting or on an ind ivid ual basis. B efo re each ad ministration of 

t he stud y, participants were given an info,· med consent statement to 

read and sign. After signing and returning the consent statements, 

participants were given the stimulus materials and instructions fo r 

completing the task. 

A stand ard set of instructions was used by the ex perimenter and 

t he d esignated assi stants. A copy of the instructions is provid ed in 

A ppend ix C .  The instructions were read aloud t o  all participants. 
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Each participant received materials r elated to a d iscuss ion between two 

roomm ates . ( S ee Append ix D and the Stimulus Materials section below 

for information ab out and copies of  all ma terials us ed in the s tud y). 

Partic ipants were then g iven an envelope which contained a Personal 

Reac tion I nventory , a B ackg round I n  formation Q uestionnaire, a narra­

tive which desc ribed the roommate scene in written d etail, two d raw­

ing s of the roommate sc ene, and three vig nette reaction inventories to 

be us ed for rating one of the characters in the vig nette . 

Res earch participan ts wer· e instructed to read and complete the 

Persona I Reaction I nventory and then to read and c omplete the Bac k­

g round I nformation Q uestionnaire. R es earch participants then were 

ins tructed to exa mine the d rawing s and read th e narrative related to 

the roommate s c ene d epicted in the d rawings .  After a s ec ond examina­

tion of the pictures , participants completed the three vig nette reac­

tion inv entories . After pa rticipants completed thes e vig nette reac tion 

inventories , they rlac ed all of the materials back in the envelope; and 

all envelopes w ere collected by the d esignated assis tants and/or 

exp erimenter. Par tic ipan ts were then as k ed to provid e specific feed­

bac k and general reactions to th e material s ,  proced ures , and the s tu d y  

its elf .  Q uestions us ed to g ather this information from the partic ipants 

c an be found in Ar,pendix E .  D ates , times , and loc ations for the vari­

ous debrief i ng s es s ions were then rl i sc us s ed with the partic ipants . 

D ebriefi ng ses s ions were held at the desig nated times . 

S timulus Materials 

I nfo rmation pertai n ing to a conve rsa tion between two roommates 

and d rawing s of a roommate scene compris ed the s timulus materials for 
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this stud y. All of the materials wer e placed in an envelope; and each 

participant receiv ed an envelope. Contents of the envelope consisted 

of (a ) a written narrative, ( b) two drawings which d epicted the room­

mate scene, ( c)  three vignette reaction inventories with questions 

pertaining to on e of the characters, ( d ) a Personal Reaction I nven­

tory, and ( e) a Back ground I nformation Questionnaire. The roommate 

scene involved two female roommates seat ed in a d ormitory room having 

a d iscussion. The conversation was written in such a way that both 

characters were to be viewed by research participants as eq ually 

verbally aggressive. A series of procedural check s carried out in an 

earlier pilot stud y confirmed that the two characters w ere viewed as 

equally agg ressive. Therefore, by an ex perimenter' s coin toss, Mary 

was chosen as the aggressor to be rated . The narrative was written 

in sim ple, everyd ay languag e. I t  required n o  more than a fifth-grad e 

read ing level as d etermined by the Rightwriter ( 1 984) assessment of 

read ing level and d ifficulty. 

T he Back grou nd I nformation Questionnaire contained information 

related to certai n d emograph ic variables. These variables includ ed 

par-ticipant1 s age, sex, educational level, educational aspirations, 

educational level of parent s, family income, and population of the 

commu n ity in which the par ticipant g rew up. The Personal R eacti on 

Inventory ( Marlowe-Crowne S ocial Desirability Scale, 1 964) provid ed 

information which ind icated a participant' s tend ency to respond in a 

socially d esirable manner. This information was ind icative of whether 

a subject mig h t  give socially acceptable/d esirable answers in the stud y 

rather than hones t answers based on one ' s  true feelings and beliefs. 
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Design and Data Analy sis 

I nd epencl ent Variables 

T h e  d esign for this study yiel d ed a 2 x 2 x 2 MANOVA with rac e 

of subj ect ( black and white) , race of aggressor in the vignette (blac k 

and white), and rac e of target in the vignette (blac k and white) as 

the ind epend ent variables. T he ind epende nt variables were m anipu­

lated to form the following ex perim ental groups and c ond itions: 

(A) B LA CI< PART I C  I PAl'l T S : Cond ition 1--8 lack Aggressor/ E3 lack T ar­

get; Cond ition 11--B l ad<: A ggressor /Whit e T arget; C ond ition 111--White 

Aggressor/ Blac k T arget; and Cond ition I V--White Aggressor/White 

T arget; and ( B ) WHI T E  PART I C I PANTS : Cond ition 1--Blac k A ggres­

sor/B lack T arget; Cond ition 11-- Black Aggresso r/White T arget; Cond i­

tion 111 --White Agg ressor/Blac k T arget; and C ond ition I V--White 

Aggre ssor/White T arget. 

Dependent Variables 

T here were several de pende nt me asures used in this stud y . T he 

first d epend ent measure was th e com bined aggressive and hostile score 

given to the ag g ressor in the vignette (P score) . T his sc ore was 

obta in ed by com bining th e scores on the Dominance and Aggression 

scales of the Adj ective Chec k List (Gough, 1 9 5 2 ) . T he adj ectives that 

com prise th e Dom inance sc ale refer to a person' s influenc ing and con­

trolling relati onsh ips and in seek ing and maintaining a role as a lead er 

in groups. T h e  adjectiv es that make u p  the A ggression sc ale d epic t 

beha viors that attac k or hu rt others. 
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The A d j ective Chec k List is mad e up of 300 ad j ectives freq uently 

used to d esc ribe a person' s a ttributes. The c urrent ACL has 3 7  

scales. S ome of these scales were developed rationally ; others were 

developed empiric ally . Fifteen of these scales ( inc lud ing the Aggres­

sion and D ominance sca les) are based on qualities id entified by Murray 

( 193 8 ) in his need-press theory of personality. The words are pre­

sented in a systematic and standard ized format. The Adj ect ive Chec k 

List ( ACL) was selected for several reasons: ( 1 ) it is easy to und er­

stand and d oes not ta k e  long to ad minister or complete; ( 2 )  it has 

been used in other researc h stud ies, often in stud ies d ealing with 

stereoty pes; ( 3 )  it is a very easy way to describ e a person' s attrib­

utes; and ( 4 )  it c an be ad ministered on an 1 n d ividual or group basis. 

The normative samples for the ACL consisted of 5 , 23 8  males and 

4, 144 females . The male sample consi sted of a variety of people. 

Those included h igh school stud ents, college stud ents, grad uate stu­

d ents , m ed ic al students, d elinq uents, psyc hiatric patients, and adults. 

The female normative sample was d rawn from high sc hool stud ents, 

colleg e stud ents, gra d ua te students, med ic al stud ents,  law students, 

d elinq uents, and ad ults ( profe ssional an d occupational groups) . The 

samples may not have been truly representative of the general popula­

tion, but they d id represent d iversity in regard to ed uc ation, social 

status ( S ES ) ,  age, a nd occupa tion. 

Three d i fferen t aspec ts of reliability have been examined for the 

A d j ective Chec k List. They inc lud e :  ( a) agreement among raters 

when using the Chec k Li st, ( b) the test-retest reliability of the total 

list of word s, and ( c )  the reliability of scales and scored variables 
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(Gough 8 H eil brun , 1 965 ). All of the res ults seem to indicate that the 

en tire Adj ective Check Lis t  can be us ed to d es cribe others with ade-

q uate reliability. The maj ori ty of the s cales als o s eem to pos ses s  

adequate reliab ility , es pecially over a 10- week in terval. R es ults for 

the Aggress ion s cale were as follows: 10 weeks , . 80 and . 90; for 

6 mon ths , . 6 2 ;  and for 5½ y ears, . 60 . The Dominan ce s cale res ults 

were: 1 0 weeks ,  . 7 6  and . 79 ; for 6 mon ths, . 66;  an d for 5¼ y ears , 

. 65 . 

Gough an d H eilbrun ( 1 983 ) report both alpha and test-retes t reli-

abil i ty coefficients for the ACL . The alpha coefficien t calculations 

were bas ed on s amples of 588 females an d 591 m ales . T he coefficients 

for males rang ed from . 56  to . 95  with a median of . 7 6. The ran ge for 

females was from . 53 to . 94 with a median of . 7 5. The alpha coeffi­

cient for males on the Dominance s cale was . 79, and for the Aggres ­

s ion s cale it was . 7 2 .  For females the alpha coefficient was . 78 for 

the Dominance s cale and . 74 for the Aggress ion s cale. 

Calcu lations for the tes t-retest correlation s were bas ed on a 

s ample of 1 99 ma les who were retes ted after a s ix-mon th in terval. 

S cores ranged fr om . 34 to . 77 with a median of . 65 . The test-retes t 

correlations for the 45 femal es ran ged from . 45 to . 8 6  with a median of 

. 71 . R etestin g for the female sample occurred after one y ear of their 

in itia l testing. T he tes t-retes t coefficient for males on the Domin ance 

an d Aggress ion s cales were . 74 and . 77 respectively. The tes t-retes t 

coeffici ent for females on the Dominance s cale was . 78 and on the 

Agg ress ion s cale . 85.  
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T h e  second dependent  mea s u re , Q score , u sed i n  th e s tu d y  w a s  

t h e  tota l score of t h e  s i x teen ( 1 6 )  most freq ue n t l y  c h ec ked adject ive s  

from t h e  Dom i n a n c e  a n d  Agg ress i o n  sca l e s o f  th e Adject ive C heck L i st 

iden ti fi ed b y  part i c i pa n ts in a p i l ot study con d ucted ea r l i e r  b y  the 

e x p e r i menter  ( Ph e l p s , 1 9 8 5 ) . T h e  h i ghest  i n d i v i d u a l  score fo r each 

adject ive wa s 5 ;  a n d  the  lowest score for each a dject ive wa s 1 . O f  th e 

s i x teen adj ect ive s ,  s even we re fou n d  on both t h e  Ag g re s s i on a n d  

Dom i na nce sca le s .  N i ne o f  the  s i x teen adject ives w e r e  fou n d  o n l y  on 

the Dom i n a n c e  sca l e , a n d  fo u r teen o f  th e s i x teen adject ives  w e r e  fou nd 

o n l y  on t h e  Agg res s i on sca l e .  

T h e  th i rd de p e n d e n t  mea s u re , R score , used i n  t h  i s  stu d y  w a s  a 

comb i n ed tota l score from t h e  ( 1 )  G e n e r i.:l l  Ag g re s s i ve n e s s , Ra t i o n a l  

sca l e ;  ( 2 )  t h e  H ost i le Sta nce sca l e ;  a n d  ( 3 )  t h e  Ve r b a l  Aggress i veness  

sca l e  o f  the  I n te r pe r sona I Behavior  S u rvey ( M a u g e r  & Ad k i nson , 

1 9 8 0 ) . T h ese t h r ee sca les  w e re com b i n ed i n  o r d e r  to p rov i d e  a 

b roader  mea s u re o f  agg ress ion , Ag g ress i on i s  o ften recog n i z ed a s  

be h a v i o r  t h a t  i s  o ffe n s i ve a n d  w h ose sou rce i s  d u e  t o  fee l i ng s  a n d  

att i tudes  o f  host i l i ty a n d  n ega t i v i sm towards  others . I t  c a n  a l so b e  

v i ewed a s  a d i s reg a rd fo r a n d  v i o l a t i on o f  the r i g h ts o f  ot h e r  peop l e .  

T h e  i n tent  o f  agg res s i ve behav ior i s  to dom i n a te a n d / o r  a tta c k  others . 

T h e  category o f  ag g re s s i ve n e s s  sca l e s  on the  l n te? p e r so n a l  B eh a v i o r  v" 

S u rvey ( I B S )  i s  com posed of  the fo l l ow i ng i n d i v i d u a l sca le s : G e n e r a l  

Agg re s s i ve n es s , F� a t i ona l ;  H o st i le S ta nce ; E x pr es s i o n  o f  A n ge r ;  D i s ­

reg a rd fo r R i g h t s ; Ve rba l Agg ress i ve n e s s ; Ph ys ica l Ag g re s s i veness ; 

a n d  Pa s s i ve Agg res s i ve n es s . T h e  G e n e r a l  Agg ress i ve n es s , Rat i ona I 

sca l e ;  t h e  H ost i l e  Stance sca l e ;  and t h e  Ve rba l Agg res s i ve n e s s  sca l e  
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were the most app ropriate and relevant scales for this p articul ar 

stud y.  The General A ggr essiveness, Rational s cale measures the gen­

e ral resp onse class of aggressiveness over a wid e variety of item 

content includ ing aggressive behaviors, feelings, and attitud es 

( Maug er & A d k i nson, 19 8 0 ). The Hostile S tance scale seek s to id entify 

the attitud e  that justifies aggression in ord er to move forward and 

get ah ead . I t  i s  an op posing attitud e tow a rd others. Mauger and 

A d k inson ( 1 980) suggest that the Ve rbal A ggressiveness scale gives an 

i nd ication of using word s as weapons by d oing such things as mak ing 

fun of others, criticizin g, and putting others d own. Accord ing to 

M aug er and A d k inson ( 1980), "the I nterp ersonal Behavior S cale ( I BS) 

was d eveloped to d i stinguish assertive behaviors from aggressive 

be haviors and to sample subclasses of these behaviors" ( p. 1 ). 

Accord ing to Mauger & A d k inson (1 980), th ree method s were used 

to construct the I B S  scales. First, internal consistency item analy sis 

was used for the original set of scales. This procedure involved 

correlating all of the items with the Denial scale. A ny item that had a 

significant c orrelation was not used . Another item analysi s technique 

was u sed . A ccord ing to Mauger and A d k inson ( 1980), it was based on 

a multi trait mod el. The second method used to d evelop the I B S  was an 

i tem-level factor analysis. I t  was d etermined that all of the scales 

measu red only assertive and aggressive b ehaviors. T he third method 

used to d evelop some of the I BS scales was the empirical item analysis 

technique. 

The selection of samples was a close represe ntation of the popula-

ti on ba sed on 1 970 U nited States census information . Four hundred 
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female and 400 male co mmunity resid ents from the southern part o f  the 

United S tates mad e up the General Reference norm group for the I B S .  

O f  the 4 00 fem ales, 2 2% were black, and 2 3 %  were fro m rural back­

ground s .  O f  the 400 males, 20% were black, and 13 % were from rural 

backg round s .  I n  ad d ition to the General Reference norm group, there 

were s everal other nor m  groups--a co llege s tud ent group, a black 

group, and an adolescent group (Mauger & Ad kinson, 1980). The 

college s tud ent gro u p  consis ted o f  443 males and 683  females from two 

southern public univers ities . The black sample, with an ap proximate 

mean age o f  2 8, was mad e up o f  95 female and 52  males who were com­

munity resid ents and co llege s tud ents . The socioecono mic s tatus was 

calculated for each black subj ect. Results ind icated that 7 1  were o f  

mid d le socioeconomic s tatus and 76  were o f  lower socioecono mic s tatus. 

The adoles cent samp le was compris ed o f  high school s tud ents . There 

were 6 0  females and 48 males . 

There are s everal scales of  the I BS that have long and short 

vers ions. Two o f  these s cales, the General Aggres sivenes s, Rational 

s cale and the Verbal Aggressiveness s cale were us ed in this s tud y.  

The long er versions o f  both scales were s elected for us e becaus e 

res earch us ing al pha co efficient values ind icated that the longer s cales 

tend to be  more reliable. Maug er and Ad k inson ( 1 980) sugges t us ing 

the longer forms for res earch due to their superior p s y cho metric 

characteris tics . 

When co mp ared with other co mmonly us ed p ersonality tes ts , it has 

been found that the reliability values for the I BS are as high or 

----------------- - -
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higher. The alpha coefficient internal consistency proced ure and a 

2 -d ay and 10-week test-retest proced ure have been used to d etermine 

the reliability of the ! BS.  Accord ing to Maug er and Ad k inson (1 980) , 

" the mod al test-retest reliabili ty value over both a 2 -d ay p eriod and a 

10- week period is greater than . 90. Comparisons of the scale means 

from the first and second test ad ministrations show no evid ence of 

regressi on toward the mean on the s econd testing" (p. 1 2 ) .  T he alpha 

coefficient and test-retest reliabilities are found in Tables 1 and 2 .  

Factor analytic stud ies have been conducted on various I BS scales. 

The results ind icate two response sets--aggressiveness and assertive-

ness. Comparisons with other personality tests have been mad e to 

assess the convergent and d iscriminant valid ity of the ! BS .  This has 

involved an examination of the correlati ons between the I BS and other 

personality instruments and by plotting the means of d ifferent g roups 

on each scale. 

The last dep endent measure used in th is stud y was the social 

desirabi lity score d erived from the Marlowe-Crowne S ocial Desirability 

S cale. T his instrument was selected in ord er to assess the tendency 

of each parti cipant to be viewed in a favorable, socially d esirable/ 

a ccep table manner. Reliability was determined by using the internal 

consistency and the test-retest coefficient method s. 

Crowne and Marlowe (1 964), 

Accord ing to 

usi ng the l< ud er- Richard son formula 20, the internal consis­
tency coeffi cient for the final form of the scale was . 88.  
Fifty-seven subjects took the scale on two occasions 
separated by a one- month interval. A test- retest corre la­
t ion of . 88 was obtained . These correlations ind icate that 
reliabi lity was very satisfactorily achieved . (pp. 2 4 ,  2 5 ) 



3 6  

TA B LE 1 

I nterna l Con sisten cy R elia bilit y 

S cale D eriva tion Sa mplea Cross-Va lida tion Sa mple 

G G R 

H S  
. 88 

VE . 7 1  

aN = 1 50 college stud ents. 

b �-l = 1 59 college stud ents. 

. 87 
. 8 1  
. 68 

G G R  = G en era l Aggressiven ess S ca le. 

H S  = H ostile S ta n ce S ca le. 

VE = Verba l A ggressiven ess S cale. 

TA B LE 2 

Test-Retest Rel i a bilit y 

First Test S econ d Test 

X S D  x S D  r S E  

2 - D ay I nterva l a 

G G R  48. 40 1 0. 9 1  48. 70 1 1  . 48 . 93 2 . 89 
H S  49. 95 1 2 . 00 49. 70 1 3 . 46 . 9 2  3 . 39 
VE-S 48 . 44 1 0. 09 48. 63 1 0. 77 . 9 1  3 . 03 

1 0-Week I nterva l b 

G G R 45 . 38 8. 48 44. 92 8. 2 1  . 9 2  2 . 40 
H S  44 . 90 8. 2 7  44. 43 8 . 3 3 . 88 2. 86 
VE-S 49. 92 9. 2 3  48. 58 9 . 08 . 9 1  2 .  77 

aN = 43 college stud ents.  G G R  = G en eral A ggressi ven ess S cale. 
bN = 68 n ursi n g  stud ents. H S  = H ostile S ta n ce S ca le. 

VE-S = Verbal A ggressiven ess S ca le. 
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C H APTER 11 1 

R ESULTS 

D emographic I nformation 

The black and white participants were compared on s everal demo-

g raphic variables . These demographic variables were examined for 

possible s ignificant differences between the two groups that might 

potentially attenuate the interpretation of any s ignificant results . 

Chi-square analys es were conducted to determine whether the freq uen­

cies in the categ ories of these various demographic variables differed 

for the two groups . 

f\lons ignificant differences were found for the following variables : 

mother' s highes t educational level (X2 [ 11 ]  = 9 . 007, p > . 05 or NS); 

father' s  highest educational level (X2 [ 1 1 ]  = 1 3 . 843 , p > . 05 or NS); 

family income (X2 [ 6 ]  = 12 . 3 1 7, p > . 05 or NS); s ingle-parent hous e-
2 2 hold (X [ 1 ] = 3 . 11 5 1, p > . 05 or NS); two-parent household (X [ 1 ] 

= 1 . 398, p > . 05 or NS); and population of participant' s  hometown (X2 

[ 7 ]  = 11 . 588, p > . 05 or NS). Significant differences between the two 

groups were found for the following demographic variables : partici­

pant' s class ifica tion-- freshman, s ophomore, j u nior, s enior, and 

5th year and beyond (X2 [ 4 ]  = 1 7 . 167, p < . 01); participant' s highes t 

level of educational aspi ration ( x 2 [ 5 ]  = 1 3 .  981, p < • 05); and 

participant' s  maj or (XL [ 1 0] = 53 . 471, p < . 001 ) .  I n  terms of partici-

pant' s clas sification, there were more black females clas sified as 
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5 th year or beyond than white females. There were more blac k partic­

ipants who expressed their ed ucational aspiration as obtaining a l aw 

d egree or d octoral d egree than white participants . There were more 

white participants who expressed their educational aspiration as 

obtaining a master' s d egree. There were more black participants in 

business, engineering, and other majors than white participants. 

There were more white females in education than black females. S ev­

eral of the cells in the chi- square analyses for subj ect ' s  highest level 

of educational aspiration and subj ect' s major had expected frequencies 

of less than five. A cell count of less than five may inflate the 

2 calculated X v alue, thereby causing the resu Its to b e  overestimated . 

I n  these cases, a further test, the difference between row mean scores 

( H ays, 1981 )  was used . Significant differences were still found for 

both of these v ariables. An examination of the d emographic informa­

tion ind icates that overall the two groups d id not d iffer significantly 

on variables that might otherwise have been ex pected to affect the 

outcome of the stud y.  I n  terms of  th is set of d emographic variables 

t he black and whit e participants were remarkably similar. 

Tests of Hypotheses 

The hypoth eses were examined within 2 x 2 x 2 multivariate and 

univariate analy ses of variance. The ind epend ent variables were : 

race of subj ect ( black and white), race of aggressor ( black and 

white) ,  and race of target ( black and white) . The d epend ent mea-

sures treated as a multivariate set were : total score obtained on 
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the Dominance and A ggression scales o f  the A d j ective Check List ( P 

score); total score obtained in an earlier pilot s tud y on 16 o f  the most 

freq uently checked a d j ectives on the Do min anc e  and A ggression scales 

o f  the A djective Check List ( Q  score); total combined score obtained 

on the G eneral Aggressiveness, R ation al scale; the H o stile S tance 

scale; and the Verbal Ag gressiveness scale o f  the I nterpersonal Behav­

ior S u rvey ( R score) ; and total score ob tained on the Marlowe-Crowne 

So cial Desirability Scale ( S D  score) .  

The results of the multivariate and univariate analyses o f  variance 

can be found in Tab! es 3 -7 .  Resu lts in Table 3 ind icate a significant 

multivariate main effect for race o f  subject ( F [ 4,  1 49 ]  = 9 .  70, p < 

. 001). A ll o ther multivariate main e ffects and interaction effects were 

nonsignifiecm t .  The univariate analy ses of vari ance provid ed informa­

tion in d etermining which specific depend e n t  variables were responsible 

for the significant multivariate main effect for race o f  subj ect in 

Table 3 .  I n  Tables 4 and 5,  it can be seen that significant univariate 

main effects for r ace o f  subj ect for the P score ( F [ 1, 1 5 2 ] = 13 . 92 , 

p < • 0 0 1 )  and for the Q score ( F [ 1 , 152 ] = 29 .  01 , p < • 001) were 

found . I n  Table 6 ,  the test o f  the univ ariate main effect for race o f  

subj ect on the R sco re is seen not to be sign ificant ( F [ 1 ,  152 ] = 

1 .  37, p > • 05 ).  Th e sig nificant univariate results for the P and Q 

scores in Tab l es 4 and 5 provide confirmation of hypothesis 1 . The P 

score mean for black participants w as 9 .  7 5 ,  and the mean for white 

participants wa s 12 . 8 9  ind icating that white pai-tici p ants, regard less o f  

the race o f  the aggressor or target, had significantly hig her scores on 
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TAB LE 3 

S u mmary Tab le  fo r Mu lt ivar i a te A n a l y s i s  
of  Va r i a nce for P ,  Q ,  R ,  a n d  S D  Scores 

H y pothes i s  E rror 
Ove ra l l  E ffect df d f  Va l u e  

Race of Su bject 1-1 1 4 9 . 7 9 3  
( A )  

Race of  Agg ressor 4 1 49 . 9 7 4  
( B )  

Race o f  Ta rget 4 1 49 . 9 8 5  
( C ) 

A X B 4 1 49 . 9 9 2  

A X C 4 1 4 9 . 9 6 1  

B X C 4 1 49 . 9 6 8  

A X  8 X C 4 1 49  . 9 5 3  

F*  

* * 9 . 70 

1 . 0 0  

0 . 5 5 

0 . 3 2 

1 .  5 0  

1 . 2 4  

1 . 8 5  

*Mu l t i va r i a te tests a re based on W i l ks '  Lambda Sta t i s t i c . 

* * p  < . 0 5 . 

P score = Dom i na nce a n d  Agg ress ion Sca les  of  the Adject ive 
Li s t .  

p 

. 0 0 0 1  

. 4 1 1  5 

. 6 98 1 

. 8 66 4  

. 2 0 3 7  

. 2 9 7 3  

. 1 2 2 0  

C h ec k  

Q score = S i xteen Adject ives from the Domi n a n ce a n d  Agg ress i on 
Sea J es of the Adject ive C heck L i s t . 

R score = Genera l  Agg ress iveness , Rat i ona l Sca l e ;  Host i le Stance 
Sca l e ;  and Ve rbal  Agg ress iveness  Sca l e  of the I n te r pe r son a l  
B ehav i or Su rvey . 

S D  sco re = Ma r l ow e-Crowne Soci a l  Des i rab i l i ty Sca l e . 



Source of 
Variation 

Race of Subj ect 
(A) 

4 1  

T ABLE 4 

Univariate Analysis R esults Associa ted 
with P Score 

df  ss MS 

3 9 3 . 7 5 6  3 9 3 . 7 5 6  

Race of Aggressor 2 . 7 5 6  2 , 7 5 6  

( B ) 

R ace of Targ et 43 . 0 5 6  4 3 . 0 5 6  
( C) 

A X B 3 , 3 ()6 3 . 3 06 

A X C 21 . 7 5 6  2 1 . 7 5 6  

B X C 6 8 . 9 06  6 8 . 9 0 6  

A X B X C 21 . 7 5 6  2 1 . 7 5 6  

Er ror 1 5 2 4 29 9 . 4 5 0  2 8 . 28 6  

Total 1 5 9 4 8 5 4 . 7 4 4  

* p < . 0 5 .  

p sco1· e = D ominance an d Aggress ion Scales of the 
L i s t .  

F p 

* 1 3 . 9 2 . 0 0 0 3  

0 .  1 0  . 7 5 5 3  

1 .  5 2  . 21 9 2 

0 .  1 2  . 7 3 29 

0 .  77  . 3 8 1 9 

2 . 44 . 1 207  

0 .  7 7  . 3 8 1 9 

Ad jective Check 
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U n i v a r i ate Ana l y s i s  Res u l t s  Assoc i a ted 
w i th  Q Score 

Sour· ce of 
Va r i a t i on d f  ss  M S  

Race o f  S u bject 1 8 70 . 056 1 8 70 . 0 56 

( A )  

Race o f  Agg ressor  1 1 3 . 9 06 1 1 3 . 9 06 
( B )  

Race o f  Ta rg et 6 1 . 256 6 1 . 256 
( C )  

A X B 3 5 . 1 5 6 3 5 . 1 56 

A X C � 1 8 . 5 56 21 8 . 5 56 

R X C 7 . 656 7 . 656 

A X 8 X C 9 7 . 656 9 7 . 6 5 6  

E r ror- 1 5 2 9 7 9 9 . 2 5 0  64 . 469 

T ota l 1 5 9 1 220 3 . 4 9 4  

* p < . 05 . 

Q score = S i xteen Adject ives from the Dom i n a nce 
Sca l es of  the Adject ive C heck L i s t . 

F p 

* 29 . 0 1 . 0 0 0 1  

1 .  7 7  . 1 8 5 8  

0 . 9 5 . 3 3 1 2 

0 . 5 5 . 461 4 

3 . 3 9 . 067 5 

0 .  1 2 . 7 3 0 9  

1 .  5 1  . 2203 

a n d  Agg re s s i o n  
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TAB LE 6 

Univariate Analysis Results Associated 
with R Score 

S our ce of 
Variation d f  ss  MS 

Race of Subject 204 . 7 56 204 . 7 56 
( A) 

Race of Aggres sor 57 3 . 8 06 5 7 3 . 8 06 
( B ) 

Race of Targ et 8 2 . 656  8 2 . 656 
( C) 

A X B 0 . 3 06 0 . 3 06 

A X C 1 5 . 0 06 1 5 . 0 06 

B x C 2 28 . 0 06 228 . 0 06 

A X B X C 8 9 7 . 756 8 9 7 . 7 56  

Error 1 5 2 2 2747 . 9 5 0  1 L[ 9 , 6 5  8 

Total 1 5 9 24750 . 2 4 4  

R score = General Aggressi veness, Rational Scale; 

F p 

1 . 3 7  . 24 4 0  

3 . 8 3  . 0 52 1  

0 . 5 5  . 4 5 8 5  

0 . 00 . 9640 

0 .  1 0  . 75 1 9 

1 .  5 2  . 2 1 9 0 

6 . 00 . 0 1 5 5 

Hostile Stance 
S cale; and Verbal Aggressiveness Scale of the I nterpersona I 
B ehavior Survey. 
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U n iva r i ate A n a l y s i s  Resu l ts As soc i a ted 
w i th  SD Score 

Sou rce of  
Va r i a t i on df  ss  M S  F p 

Race o f  Subj ect  2 4 . 806 2 4 . 806 0 . 7 4 . 3899  
( A )  

Race o f  Agg ressor  0 . 306 0 . 306 0 .  0 1  . 9 2 38 
( B )  

Race o f  Ta rget 3 . 9 06 3 . 906 0 .  1 2  . 7 32 7 
( C )  

A X  8 1 3 .  8 ()6 1 3 . 806 0 . 4 1 . 5 2 1 0  

A X C 1 2 . 6 56 1 2 . 6 56 0 . 38 . 5 38 9 

B X C 0 . 7 56 0 . 7 56 0 . 0 2  . 8 80 5 

A X B X C 1 63 . 756 6 3 . 756  1 .  9 1  . 1 6 8 9  

E r ror  1 5 2 5070 . 9 50 33 . 36 2 

Tota l 1 5 9 5 1 90 . 944  

SD score = Ma r l owe-C rowne Soc i a l  Des i rab i l i ty Sca l e . 
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the Dominance and A ggression scales of the A dj ective Check List than 

black participants . The Q score mean for black participants was 

4 8 . 8 2 5 ,  and the me an for white participants was 55.  6 63 indicating that 

white participants g ave significantly higher ratings than did black 

participants to the 1 6  most freq uently check ed adj ectives on the Domi­

nance and A gg ression scales of the Adj ective C heck List . 

H y pothesis 2 was tested by the main effect of race of aggressor 

( B ) .  I n  Table 3 ,  it can be seen that the multivariate main effect of 

race of aggressor ( B )  ( F [ 4 ,  11-19 1 = 1 .  0 0 ,  p > • 0 5 )  was nonsignificant. 

Therefore, univariate effects were not examined . 

Hypothesis 3 was ex amined by the interaction effect between race 

of subj ect ( A ), race of aggressor ( 8 ), and race of target ( C). 

Tables 3 ,  4 ,  and 5 reveal nonsignificant interaction effects.  Table 6 

shows an interaction effect ( F [ 1 ,  1 52 )  = 6 .  0 0 ,  p = • 01 5 5 )  which was 

interpreted as non significant due to the stringent criterion needed to 

maintain an overall a = . 0 5 when examining a number of analyses as a 

group (Nc ter, Wasserman, & Kutner, 1 985 ). B ased on the multivariate 

and univariate analyses of variance, this hy pothesis was not sup­

ported. 

T he Marlowe-Crowne Social Desirability I ndex ( SD score) was 

used to determine wheth er any significant differences existed between 

black an d white participants on the social desirability variable. I f  any 

significant d iffer ences existed d ue to this variable, they conceivably 

could confou nd the interpretation of other significant differences in the 

resul t s. Data in Table 7 indicate that all univariate main and inter­

a ction effects were nonsig nificant . 
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Secondary Analyses 

To further clarify the results and to obtain some ad d itional 

information about socia l perception of verbal aggression and race, 

multivariate and uni va ria te analyses of variance were conducted for the 

1 6  adjectives associated with the Q score. T here w as a significant 

multivariate main effect for race o f  subject (F [ 1 G , 1 3 7 ]  = 2 . 78 ,  p < 

. 0 0 1 ) .  A ll ether m ultivariate mu in and interaction effects were non-

signifi cant. T hese results can be found in Table 8. A significant 

univa riate main effect for race of subj ect wa s found for the following 

ad jectiv es : aggressive f F [ 1, 1 5 2 ]  = 1 2 .  5 4 , p < • 0 0 1 ) ;  argumentative 

( F  [ 1 , 1 5 2 ]  = 1 6 . 9 1 , p < . 0 0 1  ) ;  d emand ing (F [ 1 , 1 5 2 ]  = 8 . 8 8 ,  p < 

. 0 0 1 ) ;  d omi nant (F [ 1 , 1 5 2 ]  = 1 4 . 9 5 ,  p < . 00 1 ) ;  head strong (F [ 1 , 

1 5 2 ]  = 1 2 . 4 9 ,  p < . 0 0 1 ) ;  hostile (F [ 1 , 1 5 2 ]  = 2 2 . 5 1 , p < . 0 0 1 ) ;  

q uarrelsome ( F  [ 1 , 1 5 2 ]  = 1 2 . 7 4 ,  p < . 0 0 1 ); and vind ictive (F [ 1 , 1 5 2 ]  

= 1 2 .  73 , p < • 0 0 1 ) .  I n  all cases, white participants had the higher 

scores . All other univariate mai n effects were nonsignificant. All 

uni v ariate interaction effects were n on significant wi th the exception of 

race of su bje ct x race of agg ressor x race of target for the "d ominant" 

adj ective ( F  [ 1 , 1 5 2 ]  = 11 . 1 5, p = . 0 0 1 1 .  The resu I ts of the 

second ary an aly s es for the 1 6  adj ectives v l so confirm hypothesis 1 .  
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TA B LE 8 

S ummary T able for Multivariate Analysis 
of Variance for Q S core 

H ypothesis Error 
O ver a I I  E ffect df df Value F* p 

Race of Subject 1 6 1 3 7 . 7 55  * *2 . 78 . 0007 
( A )  

Race of Aggressor 1 6 1 3 7 . 963 . 3 3 . 9934 
( B }  

Race of T arget 1 6 1 3 7 . 909 . 86 . 61 38 
( C) 

A X B 1 6 1 3 7 . 8 56 1 .  4 3  . 1 3 4 3  
A X C 1 6 1 3 7 . 92 6  . 69 . 801 7 
B X C 1 6 1 3 7 . 8 69 1 . 2 9 . 21 3 6  

A X B X C 1 6  1 3 7 . 884 1 .  1 2  . 3 432  

*Multivariate tests are b ased on Wilks' Lambda S tatistic . 

* * p < . 05 . 

Q score = S ixt een /\dj ectives from the Dominance and Agg ression 
Scal es of the ,\ dject i ve Check List. 
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CHAPTER I V  

DI SCUSS I ON 

General Conclusions 

The following conclusion can be derived from t he results of this 

stud y :  t he perception of verbal agg ressiveness as d epicted in this 

stud y is sig nificantly d i fferent for b lack and white females. W hite 

females g ive hig her rat ing s of agg ression than black females reg ard less 

of the race of th e agg ressor or the race of the targ et. 

General Li mitations 

The g eneraliz abilit y of the results of  this stud y is somewhat 

limited, and statement s about t he find i ng s  should be mad e with cau­

t ion . S everal a spects of the stud y affect its g eneralizability. The 

first aspect that may have affected t he stud y an d its g eneralizability is 

the number of desi g nated assistants who assisted with the stud y. D ue 

to t he fact t hat t he1·e  were a rel atively large number of assistant s, it 

was so mewhat d ifficult to monitor their activities reg arding proced ures 

for t he stud y. A! t houg h t he same instructions were used by all of the 

assi stants , t here may ha ve been some d ifferences in their met hod of 

presentation, t he amount of ent husiasm ex hibited while conducting the 

stud y ,  the am ou nt of time allotted for individual tasks, etc .  Another 

factor reg ard ing t he assistant s that may have affected t he study is the 

fact that the assist<1 nts  were conducting the ex periment for the first 

time. T he n ewness o f  conducting the proced ures for the first time 
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may have had an effect on the assi stants. The comfort lev el may not 

hav e been as hi gh as i t  would hJve been had they cond ucted the 

stud y prev iously . T he unfamiliari ty of the p roced ures for the assi s­

tants may h ave i nd i rectly i nfluenced the subjects who recei v ed the 

treatment. To p rov i d e  some control for the effect of the d esi gnated 

assi stcl nts on the stud y all sti mulus materi als were randomi zed across 

cond i ti ons such that no one assi stant ad mi nistered all of the same 

treatment cond i tions. T herefore, i t  is unli k ely that the use of a large 

number of assi stants wa s a maj or li mi tation. 

Another li mi tation s tems from the sti mulu s materi als used in the 

stud y. Black and whi te p en and ink drawi ngs d ep i cti ng b lack and 

whi t e  females were used . These d rawings represented one arti st' s 

conception of black and white females an d hi s concepti on of a roommate 

d i scussion scene. The fact that  p en and i nk d rawings were used i n  

the stud y rath er than v i deotapes or photograp hs of real people in a 

real-life si tuation may hav e had an effect on the p articipants. 

Parti ci p ants may not have percei v ed the people i n  the drawi ngs to be 

as realisti c or as true-to-life as p hotograp hs or v i d eotapes. However, 

i n  a p i l ot stud y peop le d id clearly and correctly i d enti fy which person 

w as whi te and whi ch w as black i n  th e drawi ngs . S i nce thi s was the 

c a s e, th ere i s  strong reason to believ e that the drawi ngs were not a 

major I imi ti ng factor. Also, the p i ctures may not have comp I i mented 

the narrativ e or v ice v ersa as much as was possi ble. T he roommate 

narrati v e  may hav e  been too short and not d etai led enough to prov i d e  

enoug h information for subjects to accur ately complete the v i gnette 

reacti on i nv entori es. 
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A nother aspect of the stud y that limits its generalizab ility is the 

subject pool. There was difficulty in initially o btaining enough black 

females and i.n getting them to participate in the stud y, pa rticularly on 

an ind iv idual basis . Many of  the black females participated in the 

stud y as part o f  an organized group ( sorority, little sister organiza­

tion, go spel cho i r, etc . ).  Participating in t he stud y in a group among 

friend s and acq uaintances may hav e subtly affected some of the black 

females and may in turn hav e influenced how serio usly they perceived 

the entire end eavo r .  A lso , so me of the black females may have been 

affected by the fact that they w ere participating in a psychology 

experiment, and this in turn may have influenced their attitud e about 

the stud y and their cho ice of  answers when completing the v ignette 

reaction inv entories. O ne other aspect o f  the subj ect pool to be con­

sid ered when d iscussing limitations is the fact t hat subjects consiste d 

of college stud ents at a fairly large, predominantly white so uthern 

land- grant institution .  The results may not be applicable to other 

college stud ents at d ifferent types o f  institutions or appl icable to other 

populations in g eneral . 

I mplications 

I n  genera! , the find ings seem to ind icate that there is not a 

totall y female ( b lack and white) response to v erbal aggression. The 

significant main effect for rac e of subject clearly suggests that 

regard les s o f  the race o f  the aggressor or target, black and white 

females perce iv e verbal aggress ion differently.  T his tends to support 
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Triand is1 ( 1976 )  concept of subjective culture. I n  his explanation of 

this p henomenon , Triand is suggests that blacks and whites perceive 

the social environm ent differently. When this occurs, the values, 

norm s ,  beliefs, and e x pectations of the two groups are d ifferent. 

B ased on this find ing, there seems to be some ind ication that the 

socialization process for black and white females m ay be d ifferent. 

Upon closer examination of the data, particularly the Q scores, it 

a ppears that the adjectives which received the highest ratings from 

white partici pan ts were word s which can be v iewed negatively or which 

have a nega tive connotation. I t  may be that white females are social­

ized in such a way that more negative va l ue is p laced upon these 

word s than is p laced upon t he word s by b lack females.  Another 

aspect to be considered here is the d ifferences found in majors for 

the b lack and white participants . A majority of the black females were 

in majors where black s have generally been underrepresented ( engi­

neering, busin ess, p hysical sciences, etc. ). Their view of these 

word s may not ha ve been negative because the word s describe behav­

iors whi ch they h ave found helpful and nece ssary in getting to their 

p resent position. This find ing a I sa seem s to ind icate that for whites 

aggression and what it represents may be more salient than race. 

The result ind icati ng that black and white females do not perceive 

the verbal behavior of a black aggressor as m ore aggressive than the 

verbal behavior of a white aggressor may ind icate that white females 

have a better u nderstand ing of black women than they d id years ago. 

The find ing seem s  to suggest that white college women m ay be more 
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sophistica ted in rega rd to ra ce rela tions a nd racia l i ssues tha n they 

were a few yea rs a go. This finding does not sup p ort previous studies 

which sug gest tha t bla ck s  view themselves nega tively or tha t blacks 

a re full of self-rej ection. 

Future R esea rch 

Other tha n  the Donnerstein a nd Donnerstein (1 97 1, 197 2 ,  1973 , 

and 1975 ) resea rch program, there does n ot s eem to be a n  extensive 

a nd consistent resea rch program in the a rea of a ggression. The 

development of a research progra m in the g enera l a rea of interra cia l 

a ggression a nd specifica lly focusing on verba l a ggression would be a 

worthwhile a nd va lua ble contribution in extending knowledge in this 

a rea. It would be importa nt to esta blish a ba sis for exa mining verba l 

a ggress i veness a nd t o  conduct resea r ch built on tha t ba sic founda tion. 

Sinc e a ggression, particula rly interra cia l aggression, is of 

i n terest to most of us in our da ily intera ctions the exa mina tion of this 

phenomenon in other settings is ap p r opria te. An exa mina tion of verba l 

a ggressiveness between b la ck a nd white fema les in other socia l situa­

tions a nd work settings might provide some additiona l informa tion con­

cerning interpersona l rela tionships. 

The know l ed ge in this a r ea mig ht a lso be enha nced by exa mining 

the phenom enon in d i fferent a ge groups. R esearch could provide 

a ns wers a bou t the ap prox i mate a ge a t  which verbal ag gression is first 

recogn ized in bla ck a nd white fema les, if ther e a re differenc es in age 

when verbal a ggr ession is recogniz ed , a nd how long v erbal a gg ression 

persists. 
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I n  th i s  resea rc h , pa r t i c i pa n ts were g i ve n  a n a r ra t i v e  i n  w h i c h  o n e  

p e r so n  w a s  l a be l l ed a s  verba l l y agg res s i v e . F u tu r e  resea rch may 

i nvo l ve a s to ry in  w h i c h  the pa rt ic i pa n t  s u p p l ies  t h e  deta i l s .  An 

e x p e r imenter  cou Id  then exam i ne the perce p t i o n s  o f  b la c ks and w h i te s  

t o  dete ,· m i n e  w h a t  each race co n s i de r s  t o  b e  verba l l y  a g g ress i ve a n d  

h o w  m u c h  so . 

Futu r e  research m i g h t  a l so exam i n e  ve r b a l  ag g re s s i o n  i n  b l a c k  

a n d  w h i t e  m a l e s . T h e re a re stu d i es w h ich i n d icate that  ma l es te n d  t o  

be more p h y s ic a l ly t h a n  v e r ba l l y ag g re s s i ve , a n d  s o m e  s tu d i es i n d icate 

that m a l es a re eq u a l l y  agg res s ive in  both fo rms o f  ag g re s s i o n . 

D e s i g n i ng s tu d i es that  wou l d  exa m i n e  d i ffe rences i n  ma l e s  a n d  fem a les  

reg a rd i ng verba l agg res s i on wou l d  a l so be b e n ef ic i a l .  
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March 5 ,  1 9 86 

Dear 

I am a doctoral student in the Educat ional and Counseling Psychology Department 
here at The University o f  Tennessee , I am currently conducting a research 
proj ect , and I need vo lunteers to participate . I am wri t ing this letter  to ask 
your cooperat ion and to ask you to part icipate in my p roj ect . 

I t  wi ll require NO MORE THAN 4 5  MINUTES o f  your t ime . 
will be  kept confident ial , and your anonymity wil l  be 
withdraw from the study at any t ime . After the s tudy 
will be  given a det ailed exp lanat ion . 

All o f  your responses 
maintained . You can 
has been completed , you 

If you are intere s t ed in participating in this proj ect , p lease select  one o f  
the t imes listed below.  Someone will contact  you t o  f ind o u t  which t ime i s  
mos t  convenient for  you to a t t end . 

DATE T IME LOCATION 

Monday , March 1 0 ,  1 986  6 : 45 p . m .  - 7 : 45 p . m .  He s s  Hall Library 
Monday , March 1 0 ,  1986  8 : 00 p . m .  - 9 : 00 p . m .  Hes s  Hall Library 

Tuesday,  Ma rch 1 1 ,  1 9 8 6  6 : 4 5 p . m .  - 7 : 4 5 p . m .  He s s  Hall L ibrary 
Tues day,  Ma rch 1 1 ,  1 98 6  8 : 00 p . m .  - 9 : 00 p . m .  Hes s  Hall Library 

Wednesday , March 1 2 ,  1 9 8 6  6 : 4 5 p . m .  - 7 : 4 5 p . m .  Hes s  Hal l  Library 
Wednesday , March 1 2 ,  1 9 8 6  8 : 00 p . m .  - 9 : 00 p . m .  Hess Ha l l  Library 

If you think you are interested in participat ing and would  l ike mor e  informa t ion 
or if you are interes ted and none o f  these times are convenient for you , please 
feel free t o  call me . I can be reached at 974-4466  between 1 0 : 00 a . m .  and 
7 : 00 p . m .  Monday - Friday , and I can be reached at 5 2 2 - 1 206 after  7 : 00 p . m .  and 
on the weekend s . 

Thank you very much for  your t ime and cooperat ion ! ! . 

S incerely , 

Rosemary E .  Phelps 
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March 5 ,  1 986  

Dear 

I am a doctoral s tudent in the Educat ional and Counseling Psycho logy Department 
here at The Univers i ty o f  Tennessee . I am currently conduc t in g  a research 
proj e c t ,  and I need volunteers to participate . I am wri t ing this letter to ask 
your cooperat ion and to ask you to participate in my proj ect . 

I t  will require NO MORE THAN 45 MINUTES o f  your t ime . 
will be kept confidential , and your anonymity wil l  be  
withdraw from the study at  any t ime . After the s tudy 
will be  given a detailed exp lana t ion . 

All  o f  your response s  
ma intained . You can 
has been completed , you 

If you are interested in part icipating in this proj ect , p lease se lect  one o f  
the times listed below.  Someone wil l  contact you to find out whi ch t ime i s  
mos t  convenient for you to at tend . 

DATE TIME LOCATION 

Monday , March 1 0 ,  1 986  6 : 45 p . m .  - 7 : 45 p . m .  Mas sey Hal l 1 s t  floor study 
Monday, March 1 0 ,  1 9 8 6  8 : 00 p . m . - 9 : 00 p . m .  Ma ssey Hall  1 s t  floor study 

Tues day , March 1 1 ,  1 9 86  6 : 4 5 p . m .  - 7 : 45 p . m .  Mas sey Hall 1 s t  floor study 
Tuesday , March 1 1 ,  1 986  [l : 00 p . m .  - 9 : 00 p . m .  Massey Hall 1 s t  floor study 

Wednesday , March 1 2 ,  1 9 8 6  6 :  1� 5 p . m .  - 7 : 45 p . m .  Massey Hall  1 s t  floor study 
Wednesday , March 1 2 ,  1 98 6  8 : 00 p . m .  - 9 : 00 p . m .  Mas sey Hal l 1 s t  floor study 

If  you think you are interested in participat ing and would l ike mo re informat ion 
or  if you are interested and none of these t imes are convenient for you , please 
feel  free to call  me . I can be reached at  974-4466  between 1 0 : 00 a . m .  and 
7 : 00 p . m .  Monday - Friday , and I can be reached at 5 2 2 - 1 206 a f t er 7 : 00 p . m .  and 
on the weekends .  

Thank you very much for -your t ime and coopera t i on ! ! 

Sincerely , 

Ro semary E .  Phelps 

room 
room 

room 
room 

room 
room 
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March 5 ,  1 9 86 

Dear 

I am a doctoral student in the Educational and Counseling Psychology Department 
here at  The University  o f  Tennessee . I am curren t ly conduc t ing a research 
proj ect , and I need vo lunteers to part icipat e .  I am wri t ing this l e t t er t o  ask 
your cooperat ion and to ask you to participate in my proj ect . 

I t  will require NO MORE THAN 4 5  MINUTES o f  your t ime . 
will be kept confidential , and your anonymity will  be  
withd raw from the  s tudy at  any time . After  the  s tudy 
will be given a detailed  exp lana t ion .  

All  of  your responses 
maintained . You can 
has been completed , you 

If you are interested  in par ticipating in this proj ect , please select  one of 
the t imes listed below. Someone wil l  cont act you to  f ind out  which t ime is 
mos t  convenient for  you to a t tend . 

DATE T IME LOCATION 

Monday , March 1 0 ,  1 986  6 : 45 p . m .  - 7 : 45  p . m .  Morrill  Hall Mul t ipurpose 
Monday , March 1 0 ,  1 986  8 : 00 p . m .  - 9 : 00 p . m .  Morrill  Hall  Mul t ipurpose 

Room 
Room 

Tuesday , March 1 1 ,  1 986  6 : 45 p .  m .  - 7 : 4 5 p .  m .  South Carrick Hall SGA Room 
Tuesday , March 1 1 ,  1 98 6  8 : 00 p . m .  - 9 : 00 p . m .  South Carrick Hall SGA Room 

Wedne sday , March 1 2 ,  1 9 8 6  6 : 4 5 p . m .  - 7 : 45  p . m .  South Carrick Hall SGA Room 
Wednesday , March 1 2 ,  1 98 6  8 : 00 p . m .  - 9 : 00 p . m .  South Carrick Hall SGA Room 

I f  you think you are interested in participating and would l ike more information 
or  i f  you are interested and none of  these t imes are convenient for  you ,  please 
feel free to call  me . I can be reached at 974-4466  between 1 0 : 00 a . m .  and 
7 : 00 p . m .  Monday - Friday ,  and I can be reached at 5 2 2 - 1 2 06 a f ter 7 : 00 p . m .  and 
on the weekends .  

Thank you very much for your time and coopera t io n ! ! 

Sincerely , 

Ros emary E .  Phelps 
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March 5 ,  1986  

Dear 

I am a doctoral student in the Educati onal and Counseling Psycho logy Department 
here at The University  of Tennessee . I am currently conduct ing a research 
proj ect , and I need volunteers to participate . I am wri t ing this letter  t o  ask 
your cooperation and to ask you to participate in my proj ect . 

I t  will require NO MORE THAN 45 MINUTES o f  your t ime . 
will be kept con fidential , a,1d your anonymity wi ll  be 
wi thdraw from the study at any t ime . After the s tudy 
will be given a detailed exp lanation . 

Al l o f  your  responses 
mainta ined . You can 
has been comp leted , you 

If you are interested in partic ipat ing in this proj ect ,  p lease select  one o f  
the t imes listed be low . Someone wil l  contact you t o  f ind o u t  whi ch t ime i s  
most  convenient for you to at tend . 

DATE TIME LOCATION 

Monday , March 1 0 ,  1 986  6 : 45 p . m .  - 7 : 4 5  p . m .  Humes Mult ipurpose Room 
Monday , March 1 0 ,  1 986 8 : 00 p . m .  - 9 : 00 p . m .  Humes Mult ipurpose Room 

Tuesday , Ma rch 1 1 ,  1 986 6 : 4 5 p . m .  - 7 : 4 5 p . m .  Humes Mul tipurpo se Room 
Tuesday , March 1 1 ,  1 9 8 6  8 : 00 p . m .  - 9 : 00 p . m .  Humes Mul t ipurpose Room 

Wednesday , March 1 2 ,  1 9 8 6  6 : 4 5 p . m .  - 7 : 4 5 p . m .  Humes Mult ipurpose Room 
Wedne sday , March 1 2 ,  1 986  8 : 00 p . m .  - 9 : 00 p . m .  Humes Mul tipurpose Room 

If you think you are interested in participa t ing and would l ike more informa t ion 
or  i f  you are interested and none o f  these times are convenient for you , p lease 
feel free t o  call  me . I can be  reached at 9 7 4-4466 between 1 0 : 00 a . m .  and 
7 : 00 p . m . Honda� - Friday , and I can be reached at  5 2 2 - 1 206 a f t e r  7 : 00 p . m .  and 
on the weekend s .  

Thank you very much for your t ime and cooperation ! !  

S incerely , 

Rosemary E .  P helps 
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P R OC E D U R ES FO R T H E  PROTECT I O N  O F  H UMAN S U B J E C T S  

A human subjects form was submitted and ap proved by the re­

search committee at The University of Tennessee, K noxville. S ubj ects 

had the op tion of withdrawing from p articipation at any time. A t  the 

conclusion of the treatment, all subjects were given a thorough expla-

nation of the stud y. 

follows. 

A copy of the informed consent statement 

I N FO RM E D  C O N S E N T  S TAT EM E N T  

und erstand that the purpo se of this stud y is to examine ho w 

p eople talk to each other. have been info rmed that I will look at 

some p ictures , read a story, and answer som e  q uestions which will 

req uire no more than 45 min utes . I und er stand that if I p articipate in 

this stud y ,  my responses will be held in  the strictest confid ence. 

und erstand that I am not req uired to sign my name. have been in-

formed that can withd raw from participation at any time without 

p enalty. I t  is my und erstand ing that afte r  the stud y I will be told in 

more d etail what the study is about. I f  I have any further q uestions 

after the d etailed explanation, I have the op tion of contacting the 

exp erimenter at the number I i sted below. 

Ro semary E. Phelp s 
(615 )5 2 2 -1 206 

�..J ame 

Date 
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I N S T R U C T I O N S  FO R E X PE R I M E N T E R  

A N D / O R  D ES I G N AT E D  ASS I ST A N T  
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In structions for Experimen ter and/ or D esignated A ssistant 

E xperimenter and/ or D esignated Assistant reads the following 

paragraph to partici pants: 

Thi s study that you are ab out to participate in is a study 
designed to ex plore how people talk to each other. A s  a 
participant in this study, you will be asked to examine a 
situation. Y ou wil I look at some pictures, read a descrip­
tion of a story whi ch goes with the pictures, and then fill 
out some rating scales. A ny responses that you make will 
b e  held confidential, and you wi ll not be req uired to sign 
your name. Y our identity will remain unknown. Y ou may 
choose to wi thdraw at any ti me during the study without 
penalty. A fter the study has been completed, you will be  
told in more deta il what the study is about. A fter the 
explanation i f  you still have q uestions, you have the option 
of contacti ng the experimenter. B efore we co ntinue, I must 
have each o f  you read , sign, and date an informed consent 
statement. ! f you are i nterested in the results of th is 
study and would like to have a copy of the results, please 
put your ad d ress at the bottom of the informed consent 
statement. 

Experimenter and/ or D esignated Assistant distributes the I nformed 

C onsent S tatem ent forms . A fter each person has completed the form, 

the experimenter an d/ or designated assistant will collect all of the 

forms . After the form s have been collected, the e xperimenter and/or 

d esignated assistant will continue by saying: 

I will now give each of you an envelope. D o  not open the 
env elope. Please wait for further instructions. 

Experimenter and/ or D esignated Assistant distributes the envel-

opes and then read s the following: 

Y ou now have an envelope i n  your possession. Please do 
n ot open it until you are told t o  d o  so. I n  your envelope 
y ou w ill find the following: 

a personal reaction inventory; 
a b ackg round information q uesti onnaire; 
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a written na rra tive o f  a scene a nd two pictures which 
when put together correctly will show a particular 
scene. These will be pa per cli pped together; 

three vignette rea ction inven tories la belled P ,  Q ,  a nd 
R .  

N ow open y our envelope. R emove a ll of the contents from 
the envelope. Your first item is the Persona l R ea ction 
I nventory . Please complete it a t  th is time. W hen y ou ha ve 
finished the Persona l R ea ction I nventory, plea se put it a side 
or undernea th y our stack of pa pers. 

E xperimenter a nd/or Des igna ted Assista nt  a llows time for ea ch 

pa rticipa nt to com plete the Pers onal R eaction I nventory a nd then 

continues by sa y ing : 

Your next item should be a Ba ck ground I nforma tion Ques­
tionna ire. Plea se complete it at  this time. W hen y ou ha ve 
completed the questionna ire, plea se put it a side or under­
nea th y our sta ck of pa pers. 

Experimenter a nd/or Designated Assistant a llows time for ea ch 

pa rticipa nt to complete the Background I nforma tion Questionna ire a nd 

then continu es by sa y ing: 

N ext you will fi nd a roommate discussi on na rra tive a nd two 
pictures.  P lea se remove the pa per clip a nd ta k e  the two 
pictures a nd a rrange them so tha t the one la belled LE FT is 
on y our left side a nd the one la belled R I GH T  is on y our 
right side. E xa mine both pictures ca refully . 

Expe rimenter a nd/or D esigna ted Assista nt a llows time for pa rtici­

pants to exa mi ne the pi ctures and then continues by say ing: 

�l ow read carefully the written na rra tive of this scene. 

Experimenter a nd/or Designa ted Assista nt a llows time for ea ch 

pa rticipa nt to read the story a nd then sa y s :  

Look ca refully a t  the pictures onc e a ga in. Y ou may refer 
to both the pictures a nd vig nette while filling out the 
vign ette reaction inventories if y ou need to do so . 
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Experimenter and/or Designated Assistant allows time for partici­

pants to exami ne the pictures again and then says : 

There are three vignette reaction 
T hey Ll re l abelled P ,  Q ,  and R .  
time.  A fter you have completed all 
i es, please put everything back in 
the envelope asid e.  

i nventories to complete. 
Complete them at this 
three of the inventor­
the envelope ; and put 

Experi menter and/or Designated Assistant allows time for the par­

ti ci pants to complete the vignette reaction inventories and then pro­

ceed s by saying: 

would now like to g et some feed back from you about this 
stud y. wi l I d i stribute s ome d ebriefing q uestions that I 
would lik e you to answer. 

E xperimenter and/ or D esignated Assistant d istributes the d ebrief­

ing q uestions to each participant. After each person has finished , the 

experimenter and/or de signated assistant will collect all of the envel­

opes and d ebriefing q ue stions. After thi s has been d one, the experi­

menter and/ or d esig na ted assis tant will conclud e by say ing : 

T han k you ver y much for t a k ing the ti me to participate in 
t his stud y .  The experi menter, R osemary E. Phelps, really 
appreciates it. S he wi ll have several d ebriefing s essions if 
you are i nt erested in fi nd i ng out more d etails about her 
stud y. The d ebriefing sessions wi ll be held on : 

T hursd ay, March 1 3 ,  1 9 8 6  

Monda y, M arch 1 7 ,  1 9 8 6  

Tuesd ay , March 1 8 ,  1 9 8 6  

6 : 00-7 : 00 p. m. 
6 : 00-7 : 0 0 p. m. 
6 : 00-7 : 0 0 p. m. 

All sessions wi ll be held in R oom 20 C laxton Education 
Build ing. 
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The Ma rlowe-Crown e Social Desirabilit y S cale is found below. 

Each subj ect was given d irections for comp letin g the scale. The 

und erlin ed respon ses in d icate on e poin t  toward social desirability. 

PERSONAL REACT I O N  l f'.l VENTORY 

Listed belo w are a n umber of statemen ts con cern in g p ersonal att i-

tud es and traits .  Read each item and d ecid e whether the statement is 

true or false as it pertain s to you person ally . Please circle your 

choices. 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

1 .  Befo re votin g I thoroughly in vestigate the q ual ification s  
o f  all t he can d ida tes. 

2 .  I n ever hesitate to go out o f  my way to help so meo n e  in 
tro uble. 

3 .  I t  is so metimes hard for me to go on with my work if I 
am n ot en couraged . 

4 .  I have n ever in ten sely d is I ik ed a n yo n e .  

5 .  O n  occasion I have had d oubts about my abilit y t o  suc-
ceed in life. 

6 .  sometimes feel resentful when I don ' t  get my way. 

7 .  am a lways careful about my man n er o f  d ress. 

8. My table man n ers at ho me are as good as when I eat out 
in a restauran t .  

9 .  I f  could get in to a movie without p ayin g and be sure I 
was n ot seen, I wou Id  probably do it . 

10. On a few occasion s, I have given up doin g  somethin g 
because I thought too little o f  my ability. 

11 . I lik e to go ssip at t i mes . 

12 . There have b een times when I felt like rebelling again st 
p eople in authority even though I k n ew they were rig ht . 



T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 
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13 . N o  ma tter who I ' m  ta lking to, I ' m a lways a good listene r .  

1 4 . I ca n reme mber II pla y in g  sick"  to get out of something. 

15 . T here  ha ve been oc casions when I took a d va nta ge of 
someone . 

1 6 . I ' m a ! wa y s  willing to a d mit it when I ma ke a mista ke . 

1 7 . a lwa ys try to pra ctice wha t I preach .  

18 . d on' t find it pa r ticula rly d iffi cu lt to get a long with 
loud mouthe d, obnoxious people . 

1 9 .  I sometimes try to get eve n ,  ra the r tha n forgive a nd 
forge t. 

2 0. Whe n  I d on' t know something I d on' t a t  a ll mind a d mit­
ting it. 

2 1 . I a m  a lwcJ ys courteous , even to people who a r e  d isa gree­
a ble . 

2 2 . At times I ha ve really insisted on ha ving things my own 
wa y.  

23 . The re ha ve been occasions when 
things. 

felt like sma shing 

2 4 . I wou ld neve r think of  letting someone e lse be punishe d 
for my wron gd oings . 

2 5 . never resent being a sked  to retur n a favor . 

26 . have never been i r ked when people e xpressed idea s 
ver y  d iffe rent from m y  own. 

2 7 .  I neve r ma ke a long tr ip w i thout check ing the sa fety of 
my ca r .  

2 8 . T here  ha ve been times when I wa s quite j ea lous of the 
good for tune of othe rs. 

2 9 .  ha ve a lmost ne ve r felt the ur ge to tell someone off. 

3 0 .  a m  sometimes irr ita ted by people who a sk fa vors of me . 

3 1 .  ha ve ne ve r felt that I wa s punishe d without cause . 



T F 

T F 
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3 2 .  I sometimes think when people have a misfortu ne they 
only got what they d eserved. 

33 . I have never deliberately said something that hu rt some­
one's feelings. 
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BACKGROUND I NFORMAT ION QUEST IONNAI RE 

Be low you w i l l  f ind !3ome quest i ons regard ing you and your fam i ly 
background P l ease respond to these i tems. I f  there are i tems that you do 
not w i sh to answer, you may om i t  those ques t i ons. 

1 .  AGE: __ 2. SEX: Fema l e  __ Male  __ 

3. CLASS I F I CAT I ON: Freshman __ Sophomore __ Jun ior  __ 
Sen ior __ Stt\ year & beyond __ 

4. PARENTS' EDUCAT I ON: Check the h i ghest l eve l  o f  educat i on at ta ined by 
each parent. 

At tended grade schoo 1 

Graduated from grade schoo 1 

Attended h i gh school 

Graduated from h i gh schoo l 

Obta i ned a General Educat i on 
D i p l oma (GED) 

Attended vocat i ona l  schoo l 

Completed vocat i onal school 

Attended co l l ege/D i d  not 
rece ive a degree 

Rece ived a two-year degree/ 
(A.A Degree)  

Rece ived a four-year degree/ 
(B .A or B .5. Degree )  

Received a graduate/profess iona l  
degree/(M.A , Ph .D . ,  M.D. , e tc )  

H i ghest l eve l  of educat i on 
atta i ned i s  unknown 

Mother Father 
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5. What i s  t he h i ghest degree you p l an to obta i n?  
Assoc i ate Degree (A.A. ) __ Bachelors Degree (B.A./B .S . )  
Masters Degree (M.A. ) __ Doctoral Degree ( Ph .D ./Ed .D) __ 
Law Degree (J.D . )  __ Medica l  Degree (M.D., DDS, DVH) __ 
No Degree __ 

6. What i s  your current f i e l d  of  study? 
Agricu l ture __ Arch i tecture __ Arts and Human i t i es __ 
Bus iness __ Computer Sci ence __ Educat i on __ 
Engi neering __ Phys i ca l /B i o l og i ca l  Sc i ences __ 
Nurs ing __ Soc i a l  Sc i ences __ Undec ided __ 
Other ( spec i fy)  _______ _ 

7. What i s  the best est i mate of your fami ly 's  tota l  i ncome before taxes 
last year? 
Less than $ 1 0,000 __ Between $ 1 0,000 and $ 1 9, 999 __ 

Between $ 20,000 and $29,000 __ 
Between $30,000 and $39,000 __ 
Between $ 40,000 and $ 49,000 __ 
Hore than $50,000 __ 

8. Do you l ive i n  a s i ng l e-parent househo l d?  Yes__ No __ 
I f  yes, p l ease ind icate w i th whom you l ive. 

Mother __ Stepmother __ Father __ 
Stepfather __ Other ( spec i fy)  _______ _ 

9. Do you l ive i n  a two-parent househo l d?  Yes__ No __ 
I f  yes, p l ease Ind i cate w i th whom you l ive. 

Both natura l  parents __ Mother __ Father __ 
Stepmother __ Stepfather __ 

Others (spec i fy) _________ _ 

I 0. I n  the commun i ty where you grew up, the best est imate of the 
popu l at i on i s: 
Less than 1 0,000 peop l e  __ Between 1 1 ,000 and 20,000 __ 

Between 2 1 ,000 and 50,000 peop l e  __ 
Between 5 1 ,000 and 1 00,000 peop l e  __ 
Between 1 0 1 ,000 and 500,000 peop l e  __ 
Between 50 1 ,000 and 1 m i l l ion peop l e  __ 
More than 1 m i l l i on peop le  __ 
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N A R RAT I VE OF ROOMMATE VI GN ETTE 

Lisa and Mary are roommates, and they have decided that they 

need to have a heart-to-heart talk because they are both d issatisfied 

with how things have been going between them lately. They decide to 

sit d own and talk out their grievance s. After they have been talking 

for 1 O to 1 5  minute s, the conversation bec omes heated .  Their conver­

sation can be heard by people passing in the hall and by the people 

I iving ne xt d oor. 

Lisa: . . . and be sides that you stay on the phone a 1 1  the 
time . Y ou are too d umb to realize that I might want to 
call someone or that someone might be trying to call me. 
Oh no . . .  you stay on the phone all the time . . .  all 
hours of the day a nd night. 

Mary: Well, you d on' t ta ke phone m essages when I get calls. 
Y ou are so rude and d iscourteous. All you say is No, 
she ' s  not he re and hang up. Y our manners are awful. 

Lisa: Another thin g that bothers me is that you d on' t make 
up your bed in the morning. That makes our room look 
so me ssy . Of course you probably woul d n' t  notice--you 
look mes sy an d unclean yourself. 

Mary: Well, I wish you would n' t throw your clothes all over 
the room. I t  would be nice if you hung them up and 
the n our room would n' t look li ke a zoo. Wheneve r you 
wear your clothe s, the y always look d irty and wrinkled 
--j ust like you've sle pt in the m. 

Lisa: I wish you wouldn' t use my thin gs without asking me. 
I t' s  amazing how stin gy you are . . . . Rather than 
using your own stuff you' 1 1  use other people ' s  things. 
I think you took my u m brella last wee k, and I haven' t  
seen i t  since then. 

Mary: H uh . . . at le ast I use material thing s. I ' m  not like 
you-- 1 d on' t use people. I feel s orry for your friend s 
and boyfriend . Y ou really get a big kick out of using 
t he m  and abusing the m. Y ou u sual ly tre at them like 
trash . . . 
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V I G � J ET T E  REAC T I O N I NV E N T O R Y  

( P ) 

From the list below please che ck the words which describe the 
behavior and comments of Mary. 

active headstrong re sourceful --

aggre ssive hostile responsible 

alert impatient re tiring 

ambiti ous inhibited sarcastic 

apathetic irre sponsible self-confident 

argumentative irri table self- pitying --

arrogant lazy shy --

as5e rtive mannerly silent --

autocriJ tic meek spine less 

calm mild strong 

confident obliging submi ssive --

cynical opinionated sympathetic -- --

de manding outgoing timid --

depende nt outspoken touchy --

determined patient unambitiou s --

dominant peaceab le unassuming 

dreamy praising understanding 

enterprising q uarre lsome une motiona I --

excitable q uiet unk ind --

fearful re bellious vindictive 

forceful relaxed weak 

good-natured rese rved withdrawn 
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V I G N ET T E  R EA C T I O N  I N V E N T O R Y  
( Q )  

T h e  fo l l ow i n g  s ta temen ts refe r  t o  M a ry 1 s beh a v i or a n d  comments 
in the v i g n ette that  you just rea d . P lease c i rc l e  the  a pp ro p r iate 
res pon se . 

D U R I N G  T H E  D I S C U S S I O N  W I T H H E R  ROOMMA T E ,  MA R Y  WA S :  

A G G R ESS I VE :  

2 3 4 5 
�f ot at  a I I  E xt reme l y  

A RG U M EN T AT I VE :  

2 3 4 5 
N ot at  a l l  Extreme l y  

A S S E R T I VE :  

2 3 4 5 
N ot at  a l l  E x t reme l y  

D EMA N D I N G :  

2 3 4 5 
E xtreme l y  N o t  at  a I I  

D ET E RM I N E D : 

2 3 4 5 
E x t reme l y  N ot at a l l  

D OM I N A N T : 

2 3 4 

Ext remely Not at  a l l  

FO R C E FU L :  

2 3 4 5 
Ex treme l y  N ot at a l l  

H EA D S T RO N G : 

2 3 4 5 
Extreme l y  N ot a t  a l l  
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H OSTI LE: 

1 2 3 4 5 
Extremely N o t  at a I I  

MANN ERLY: 

2 3 4 5 
Extremely N ot at a I I  

OPI N I ONATED: 

2 3 4 

Not at all Extremely 

OUTS PO l< EN :  

2 3 4 5 
N ot at all Extremely 

QUARRELSOME: 

2 3 4 5 
Not at a I I  Extremely 

RE8 ELLI OUS : 

2 3 4 5 
Extremely Not at a I I  

TOUCHY : 

2 3 4 5 
Extremely N o t  at a 11 

V I NDI CTI VE:  

2 3 4 5 
Extremely Not at a 1 1  



8 6  

Vignette Reaction I nventory (R) wa s mad e  up of three scales from 

the I nterpers ona l Beha vi or Survey . The following d irections were 

given to ea ch subject . T he und erlined resp onses ind ica te one point 

towa rd a p ercep tion of a ggression. 

V I GNET T E  REACT I O N I NVENT O R Y  
( R) 

D I RECT I O NS: After rea ding and rea cting to the vignette involving 

Mary a nd Lisa , I a m  interes ted in how y ou be! ieve Ma ry 

T F 

T F 

T F 

T F 

T F 

ty pica lly beha ves. rea lize this may be a difficult ta sk 

bas ed on the limited informa tion tha t y ou have been 

given; however, plea se answer a I I  of the q uestions . D o  

not leave a ny of them bla nk .  

T here a re no right or wrong a nswers. I f  you be! iev e 

the s ta tement describes Mary ' s  beha vior m ost of the 

time, circle T (True). I f  you be I ieve the sta tement 

does not d escribe Ma ry ' s  b eha vior most of the time, 

circle F ( Fa lse). 

1 .  M a ry rarely loses her temp er. 

2 .  Mary believes that it is never a ll right to ha rm someone 
else.  

3 .  Mary freq uently interrupts people who bore her by ta lk­
ing too much. 

4 .  T here a re times when Mary would enj oy ma k ing someone 
she dislik es look foolish in front of others. 

5 .  Mary tries not to give people a ha rd time. 



T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 
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6 .  Mary doesn ' t  believe she has a right to get back at a 
member o f  her family w ho treats her un fairly . 

7 .  Mary n ever d eliberately hurts another p erson ' s  feelin gs. 

8 .  Mary gets mad easily . 

9 .  Some people th in k Mary has a violent temper. 

1 0 . Mary doesn ' t  try to get even when another p erson does 
something again st her. 

1 1 .  T here are times when Mary would enj oy hurtin g p eo p le 
she loves. 

1 2 . M ary o ften becomes an gered an d upset by members o f  
her famil y for n o  good reason .  

1 3 .  Mary doesn 't lik e to hurt other peop le' s feelin gs, even 
when she has been hurt. 

1 4 . Mary rarely criticizes other p eople. 

1 5 . Mary seldom argues with others. 

1 6. Mary usually tells people o ff when they d isagree with 
her. 

1 7 .  Mary d isl ikes watchin g vio l en t  T V  shows. 

1 8 . Mary has at times embarrassed a frien d just to get his o r  
her reaction .  

1 9. M ary believes that sometimes you can ' t  help hurting 
others to get ahead . 

20. Mary had mad e fun o f  a teacher or boss who she thought 
was stupid . 

2 1 . W hen arguing with her frien d s, Mary n ever gives in 
un til she has won .  

2 2 .  Mary would n o t  hit back if a frien d hit her first. 

2 3 .  Mary would enjoy mak in g a fool o f  a teacher or bo ss who 
had previously cut her down i n  fron t  o f  other p eople. 

2 4 .  Mary doesn ' t  like to win when she has to hurt p eo p le in 
o rd er to do it. 



T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

T F 

8 8  

2 5 . Mary doesn't like t o  see anyone punished . 

2 6 .  When a friend does somet hing that hurts Mary deeply, 
she would rather get even than let that person k now of 
her deep hurt . 

2 7 .  M ary feels that a person who say s somet hing stupid 
deserves to be put down. 

2 8 .  Mary tak es care of her own needs and doesn' t worry 
much about others. 

29 . Mary feels that in life you push or y ou are shoved. 

30. I f  Mary had a brother or sister who did p oorly in 
school, she would mak e sure that he or she knew that 
she was smarter. 

3 1 .  Mary think s that you can get ahead in the world without 
having to step on others . 

3 2 . Mary think s there are times when force is necessary t o  
get things done. 

3 3 .  When playing a team sp ort, such as bask etball, Mary 
feels that it is ok ay to take out her anger phy sically on 
her oppon ents.  

3 4 .  Mary would be afraid of being in a fist fight . 

3 5 .  Mary enjoy s being involved in a good argument . 

3 6 . Mary feels that it is not right to hurt others even if 
they hurt you first . 

3 7 . Mary often imagines herself beating or k illing a person 
or an animal. 

38 . Even if Mary were very angry with someone, she would 
not mak e  fun of him or her.  

39 . There are times when Mary would lik e to pick fist fights. 

LI O .  S ometimes Mary mak es fun of people who look very dif­
ferent from her. 

4 1 .  S ometimes Mary say s nasty things when people don' t 
understand what she is trying to do . 



T F 

T F 

T F 

T F 
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4 2 . M a ry d i s I i kes reduc i ng her fr i e n ds to tea r s . 

43 . G e n e ra l l y , Mary does n ' t  d i sag ree w i th mem b e rs of  h e r  
fam i l y  beca u se s h e  does n ' t  wa n t  t o  h u rt t h e i r  fee l i n g s . 

44 . Ma ry does not ca l l  peop l e  names w h e n  s h e  g ets u ps et 
w i th  them . 

4 5 . At t i mes M a ry s p read s  gos s i p  to get  bac k  a t  peo p l e . 



A PPEND I X  E 

DEB R I EF I N G  Q U EST I O N S  
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D ebriefing Questions 

1. Were the instructions easy to und erstand ? 

Yes 
Comments : 

N o  

2 .  D id y ou find it d ifficult to d o  the task ind icated by the 
instructions? 

Yes 
Comments : 

N o  

3 .  The amount of time al lowed to complete th is task was: 

too long too short sufficient 

4 .  When y ou were rating Mary, d id y ou have d ifficulty using the 
rating form? 

Yes 
Comments : 

No  

5 .  Please comment on the narrative related to the roommate d iscus­
sion? 

6 .  D id the narrative seem realistic? 

Yes 
Comme nts : 

No  

7 .  Were the pictures realistic? 

Yes 
Comments : 

No  



8 .  
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Were you able to d istinguish the race o f  Mary? 
o f  Lisa? 

Pl ease comment on this aspect of the p ictures. 

Yes 
-Yes 

9 .  Other co mments and suggestions about the stud y:  

THA N K  YOU VERY MUC H FOR YOUR T I ME ! ! 

No 
-No 
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