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Abstract

Globalisation is now a set fixture in our daily lives and internationalised curriculum in higher education is
imperative in assisting students to develop global competencies and negotiate identities as global citizens.
This essay first provides an overview of language learning contexts in Japanese higher education, followed
by an exploration of multimodal approaches to language instruction. Recommendations for a variety of

multimodal pedagogical practices will be offered and associated implications will be addressed.
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Introduction

Internationalisation and globalisation are complex terms and can be described in a variety of ways.
From a higher education perspective, it has been suggested that, "internationalisation at the national, sector,
and institutional levels is defined as the process of integrating an international, intercultural, or global
dimension into the purpose, functions or delivery of post secondary education” (Knight, 2002 in Huang, 2007 p.
48). This suggests that internationalisation is multi-dimensional, and a dynamic process of institutional
change. Globalisation can be interpreted from many perspectives and is a major characteristic in our daily
lives. It has had a considerable impact on the quantity and accessibility of knowledge worldwide and
facilitated an increase in global interdependence. A close relationship exists between globalisation and
internationalisation, and the internationalisation of higher education is not only an agent of globalisation, but
also a response to globalisation (Huang, 2007).

As a result of increasing global interconnectivity, there is a growing trend in universities implementing
new technologies into the curriculum to help students develop global competencies and increase their

marketability (Patterson, Carrillo & Salinas, 2012). Recent literature has suggested that the internet is now
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the main source of information for students who belong to the “Net Generation” (those who have grown up
with digital technology), and consequently, change in universities is a requirement as opposed to an option
(Jones, 2011). Curriculum in modern classrooms has demonstrated several innovative uses of new
technologies including blogging, personal digital assistants, text messaging, and online communication tools
such as Skype, to enhance teaching and learning, and to provide students with opportunities to communicate
beyond the classroom context (Walsh, 2007; Patterson et.al., 2012).

This essay discusses the internationalisation of curriculum, primarily in language learning, in Japanese
higher education. Here, it will be argued that to promote a curriculum that is more responsive to
contemporary shifts in globalisation, educators in this context need to adopt a multimodal approach to
facilitate intercultural understanding and communication, and to prepare students for a future in an
increasingly globalised world. First, an overview of teaching contexts commonly found in Japanese higher
education will be provided and reasons for requiring an increasingly internationalised curriculum direction
will be identified. Next, multimodality will be explored, highlighting its usefulness in addressing deficits, and
its potential to enhance internationalised curriculum. The final section will focus on recommended teaching
practices to further internationalise curriculum in Japanese tertiary education, and the implications of

implementing a multimodal approach will be addressed.

Context
In Japan, the Japanese language has traditionally been the sole medium for academic instruction from
kindergarten up to tertiary-level education. However, as a still relatively recent development, English as a
Foreign Language (EFL), English for Academic Purposes (EAP) and English Medium Instruction (EMI) have
become popular pedagogies adopted by the majority of Japanese higher education institutions, both in the
public and private sectors (Toh, 2016). Currently, these contexts could be described as internationalised due
to factors such as the presence of native English teachers from diverse backgrounds, the increasing presence
of students from varying cultural backgrounds, and access to world maps and the internet. In addition, the
teaching practices adopted in classrooms are in themselves representative of an internationalised classroom.
Instead of the traditional grammar translation method of language teaching still regularly utilised in many
junior high and high schools throughout Japan, the Western-influenced ‘communicative approach’ is used to
engage students in discussion on a range of topics including ‘culture’ and ‘stereotypes’, and to facilitate role-
play activities focused on skills such as ‘making requests’ and their associated pragmatics norms.
Traditionally, Japanese students have been conditioned to be passive learners; however, in many
contemporary Japanese universities, the curriculum is designed so classes are student-centered and student-
led, and the role of the teacher is facilitative rather than directive, sanctioning a shift for learners from
passive bystanders to active participants (Sakamoto, 2012). In some situations, after class, students are
required to send written responses to teachers via email using the university intranet, which encourages
appropriate written communication through an English medium by use of technological resources.
Despite there being evidence of internationalisation within Japanese university curriculum, there are

some areas where this context could become further internationalised. One example is that the classroom-
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based content, prevalent in many university courses, primarily focuses on printed materials rather than
promoting a multimodal approach. In addition, in EFL and EAP settings, students generally have less
contact with English speakers from other cultures than in other situations. Consequently, it is essential for
teachers to create opportunities for learners to develop a sense of their personal cultural identities and make
connections between their lives and the world outside the classroom walls (Jewett, 2011). Several views exist
concerning the impact of globalisation on identity. For some, globalisation threatens identity and promotes
cultural homogeneity; for others, it enhances identity, and yet to others the impacts of globalisation on
identity are both positive and negative (Sasaki, 2004). To promote internationalisation, teachers in Japanese
higher education need to help students develop a global awareness from a global perspective, and alert

students to both the positive and negative consequences that globalisation could bring to their local context.

A Multimodal Approach

Multimodal literacy refers to meaning-making that occurs through reading, understanding, responding
to, and interacting with digital texts and multi-media (Walsh, 2010). A multimodal approach can help
students to develop multimodal literacy skills, or skills associated with new digital technologies, that are
becoming essential for communication in an increasingly globalised world. By adopting a multimodal
approach in Japanese EFL/EAP classrooms, teachers can prepare their students for new literacy practices,
so they can use and manipulate new technologies and engage in cross-cultural communication (Walsh, 2010).
In addition, by incorporating more modern technologies such as social media sites into the curriculum,
learners can become empowered to ‘produce’” and share information about their culture and identity, rather
than simply ‘consuming’ norms from outside cultures (Gee & Hayes, 2011).

Japan can be described as having a strong sense of national culture and national identity. According to
Stuart Hall (1992), national identities are merely imagined communities’ constructed from a discourse that
organises our actions and influences our conception of ourselves. Increased exposure to other cultures
through new technologies would not only offer students in these educational settings opportunities to
compare and contrast their national identities with other national identities, but also allow learners to
negotiate new identities and consider membership into other imagined communities on a global scale.
Furthermore, as students in EFL/EAP settings have limited exposure to English in intercultural contexts,
introducing the concept of imagined communities to students through new technologies such as social
networking sites can engage students in language use, and help them recognise and establish their roles as
English users in a globalised community or communities that transcend the classroom context.

Global interconnectivity is often viewed in terms of macro issues such as global economic activity, major
health concerns and shared environmental problems. However, implementing a multimodal approach would
offer students opportunities to explore globalisation from a perspective that focuses on micro issues such as
negotiating identity issues in their community as it becomes increasingly transnational (Rizvi, 2009b).
Particularly for students in Japan, who live in a society that is thought to be predominantly monocultural, a
multimodal approach would incorporate a more cosmopolitan approach to teaching and learning to help

students gain an understanding about the nature, scope and consequences of global transformations at a local



Internationalising The Curriculum In Japanese Higher Education  (Nyree JACOBS)

level in relation to a larger network of societies (Rizvi, 2009a).

Recommendations

Since the mid-1990s, theorists have argued that on a global scale there has been a semiotic shift from the
verbal to the visual, which has seen an integration of modes of meaning-making including the spatial, the
audio, and the behavioural. Included in this shift are technological change and information technologies,
which are transforming the ways we communicate and the processes by which information is produced,
shared and accessed (Archer, 2006). Multimodality is a response to this shift in semiotic landscape, and refers
to both a theory of communication and an approach to teaching pedagogy. As a theory of communication,
multimodality accounts for diverse modes of meaning-making and addresses the relationship between
semiotic shifts, globalisation, glocalisation, and formation of identity. From a teaching perspective, a
multimodal approach incorporates a range of modes through which proficiency in multimodal literacies can
be achieved (Archer, 2006). In these globalised times, more and more educators are adopting a multimodal
approach that blends new and traditional literacies through creative teaching pedagogies in classrooms that
are technologised to promote connectivity, inquiry, creativity and reflective dialogue to prepare their
students for their futures in a globalised society (Cloonan, Hutchison & Paatsch, 2011).

Due to Japan’s strong sense of national identity, although it is not untouched by globalisation, many
agree it has been less influenced than other countries (Sasaki, 2004). To further internationalise the
curriculum in Japanese higher education, teachers need to create more opportunities for learners to use
English in cross-cultural communication with people from diverse backgrounds, to promote global citizenship
and develop skills required to function in an increasingly globalised society (Rizvi, 2009a). Fazal Rizvi (2009a)
claims that educators’ approach to teaching global interconnectivity must first address the social
transformation of local communities through links with communities around the world. Based on Rizvi's
argument, it is imperative for the curriculum direction to have a strong focus on the development of
intercultural relations through social networking sites such as blog websites and digital communication tools
like Skype, to offer students opportunities to learn about global interconnectivity through cosmopolitan
learning, which aspires to help students develop different perspectives on knowing and interacting with
others through cultural exchange produced by global networks (Rizvi, 2009b). As globalisation spreads, and
its impact has a greater influence in Japanese society, students need to be prepared for the changes that will
take place so they can protect and improve their local communities.

Another reason the facilitation of intercultural relations should play a key role in an internationalised
curriculum is because it will be increasingly necessary for language learners in modern society to
communicate effectively with people from diverse backgrounds, across a range of contexts. Eli Hinkel (2012)
suggests that for this to be achieved, learners need “to become proficient in both the language and the
culture of its speakers” (p45). Hinkel argues that being aware of cultural norms allows learners to make
informed linguistic choices that impact on the effect of communication, and because of the close links
between language and culture, competencies in both are essential for successful communication.

In recent years, blogs have become a popular form of media used to engage students in literacy and
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communication, and to facilitate individuals’ production and interpretation of discourse (Liang, 2010). Using
blogging as a pedagogical tool makes the cultural and social contexts of English communication explicit to
language learners, and through interaction with multimodal texts, students can develop their virtual
identities and engage in cultural exchange with a wide audience (Liang, 2010). Blogging combines new and
traditional literacies, and, particularly for students in EFL/EAP settings, allows them to organise and
circulate their diverse interests, knowledge, and experiences with a wider discourse community. Social
networking sites such as blogs serve as digital forms of imagined communities’ and allow people from
different backgrounds, in diverse locations, to share information and negotiate identities. Furthermore,
blogging encourages learners to compare and contrast how local communities are being socially transformed,
through cross-cultural interactions with communities around the world (Archer, 2006; Rizvi, 2009a; Liang,
2010).

There is much literature to support the argument that identity, be it individual or national, is not a fixed
concept and is instead dynamic and complex in nature (Black, 2009). Identities are profoundly connected to
processes of globalisation, and as the world becomes increasingly interconnected, language learners in Japan
will need to be prepared to negotiate new identities as they shift and develop across time and space
(Hornberger, 2007). Through implementing more modern technology into the curriculum, students will be
provided with opportunities to form new identities and consider their own cultural beliefs and how they
relate to other societies in the world. Furthermore, through exposure to new technologies and cultural
exchange, where conceptions of others and ourselves are defined relationally, students in Japanese EFL/
EAP settings can develop a better understanding of global citizenship and mitigate cultural homogeneity
(Rizvi, 2009; Gee & Hayes, 2011; Jewett, 2011).

Vlogging, or video blogging, has also been on-trend in contemporary institutions. Vlogging is
particularly beneficial for students who are visual learners, to make topics relatable and facilitate
comprehension (Social Media and the Classroom, 2012). However, instructors have to be mindful of school
policies and privacy guidelines surrounding the use of visual multimedia in class curriculum to avoid
inadvertent non-compliance, and in order to protect the privacy of their students. Blogging and vlogging
through social networking sites such as YouTube creates opportunities for learners to interact with people
from different backgrounds in ‘virtual classrooms’, and explore cultural norms in both written and spoken
discourse. Through these interactions, students will have several opportunities to gain an understanding of
and interpret cultural norms through language use in written and oral communication. Furthermore,
through these interactions, English is promoted as an international language (EIL); “a language always in
translation”, that is used differently, in different contexts, in relation to other languages, to demonstrate to
students how socio-cultural norms can inform behaviour and language use (Pennycook, 2008, p.38; Hinkel,
2012

Lucas Walsh (2007) claims that the adoption of information and communication technologies (ICTs) in
education is fundamentally linked to processes of globalisation, and is required for students to adapt to the
‘new realities’ brought about by globalisation such as methods of information distribution, standardised ‘best

practice’ in the global market place, and a growing interdependence of nations. The use of blog websites,
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YouTube, and Skype also promote a student-centered approach which is consistent with current curriculum
and offers students opportunities to develop skills to access, interpret and analyse information through
independent learning (Walsh, 2007).

Global learning is another growing trend in modern universities in their attempts to further
internationalise their curriculum and create global citizens. According to Lynn Patterson, Paula Botero
Carrillo and Rigoberto Solano Salinas (2012) “...global learning offers the knowledge, skills, and attitudes that
students acquire through a variety of experiences that enable them to: understand world cultures and
events; analyze global systems; appreciate cultural differences; and apply this knowledge and appreciation to
their lives as citizens and workers” (p.183). Through global learning, students ideally develop global
competencies including self-awareness, the ability to embrace diversity, and knowledge and skills that will
enable them to protect and improve local and global communities. Global learning also provides
opportunities for educators to highlight the connections between local and global contexts, which is
particularly useful in EFL/EAP situations where there are often limitations for students to experience
diverse settings. New technologies provide unique learning experiences, and make it possible for students to
engage in intercultural communication online and experience new places and relationships that they would
be unlikely to have access to in normal circumstances (Patterson et.al., 2012).

Due to the increased popularity, affordability and accessibility of smartphones, media players and tablets
in recent years, mobile-assisted language learning (MALL), or language learning that is enhanced through
utilisation of hand-held devices, has become a prevalent pedagogical practice in both public and private
universities across Japan. MALL and other forms of e-learning can offer students ubiquitous learning, and
learning that adjusts to the pace of the individual learner, which is not always possible within a classroom
setting (McCarty, Obari & Sato, 2017). Another benefit of MALL is that learners have increased access to

other people utilising target languages, and resources on demand (McCarty, Obari & Sato, 2017).

Implications

For successful implementation of multimodal components in Japanese universities, educators will need
to be prepared for the challenges that exist when blending new and traditional approaches to teaching and
learning (Walsh, 2010). Teacher training and development in modern technologies will be essential, and
student assessment procedures will need to be reevaluated. Furthermore, because the strong sense of
national identity that currently exists in Japan continues to inform policies at universities, teachers may be
discouraged from designing curriculum that offers broad perspective and challenges the concept of Japanese
national identity.

The Ministry of Education, Culture, Sports, Science and Technology (MEXT), often employs a top-down
approach to the implementation of curriculum initiatives in Japanese higher education. One example was the
enactment of the Global 30 Program, which offered 13 universities substantial government support to
provide complete degree programs through an English-medium, in an attempt to attract large numbers of
international students to Japanese universities and boost the international competitiveness of Japanese

tertiary education (Goodman, 2016; Mock, 2016). This type of approach can generate hesitation for teachers
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hoping to implement more unconventional, new-age technologies into curriculum, in the event that it
contradicts university policy.

Although there are several merits, the implementation and effectiveness of MALL and other e-learning
tools could be affected by institutional, cultural and geographic factors. The pedagogical practice of MALL is
dependent on the availability and desirability of mobile devices within a local area, the accessibility of the
Internet, and institutional policy (McCarty, Obari & Sato, 2017). Other challenges lie in the accessibility and
management of remote human resources. It may be difficult to establish a relationship with people
internationally, and even if a connection is established, scheduling Skype sessions could become problematic.
In addition, students will need to be prepared for communication challenges that may occur and develop
strategies for communication repair so activities do not result in negative consequences. When
implementing activities that focus on interaction between different cultures, teachers will need to create a
culturally responsive environment where they can use their cultural knowledge to cater for students’ diverse
learning needs and ensure learners from all backgrounds have equal opportunities to engage in successful

communication and avoid intercultural tension (Hue & Kennedy, 2012).

Conclusion

Although Japanese higher education has elements of an internationalised curriculum, the
implementation of a multimodal approach would allow students to engage in regular cultural exchange
through which they could negotiate identities, gain global competencies, and develop intercultural
understanding. Through connections to communities around the world, Japanese learners could explore the
social transformation that is taking place in their local contexts and become aware of the diverse ways
globalisation influences Japanese society and the world. Increased use of new technologies would further
internationalise the curriculum by helping students develop multiliteracies necessary for information
distribution, the acquisition of knowledge, and intercultural communication in an increasingly globalised
world. More exposure to people from diverse cultural backgrounds would provide opportunities for students
to learn about language and culture through language use to help them communicate effectively.

Higher education institutions in Japan need to evolve as the impact of globalisation becomes more
pronounced in Japanese society. Responsive education is essential to prepare students for the future, so they

can function successfully as global citizens in a globalised world.

References

Archer, A. (2006). A multimodal approach to academic ‘literacies Problematising the visual/verbal divide. Language and
Education, 20 (6), 449-462.

Black, R. W. (2009). Online fan fiction, global identities, and imagination. Research in the Teaching of English, 397-425.

Cloonan, A., Hutchison, K., & Paatsch, L. (2011). Reimagining poetry: innovative literacies, national agendas and digital landscapes.
Creating an Australian curriculum for English: national agendas, local contexts, 81-98.

Gee, ]J. P, & Hayes, E. R. (2011). Language and learning in the digital age. NY: Taylor & Francis.

Goodman, R. (2016). Foreword. In J. Mock, H. Kawamura, & N. Naganuma (Eds.) The Impact of Internationalization on Japanese
Higher Education: Is Japanese Education Really Changing? Rotterdam: Sense Publishers, vii-ix.

Hall, S. (1992). National cultures as “imagined identities”. In S. Hall, D. Held, & T. McGrew (Eds.) Modernity and its futures.
Cambridge: Polity Press in association with the Open University, 291-299.



Internationalising The Curriculum In Japanese Higher Education  (Nyree JACOBS)

Hinkel, E. (2012). Language learning and language culture in a changing world. Applied Research in English, 1(2), 45-56.

Hornberger, N. H. (2007). Biliteracy, transnationalism, multimodality, and identity: Trajectories across time and space. GSE
Publications, 1-10.

Huang, F. (2007). Internationalisation of Higher Education in the Era of Globalisation: What have been its Implications in China
and Japan? Higher Education Management and Policy, 19(1), 47-61.

Hue, M. T., & Kennedy, K. J. (2012). Creation of culturally responsive classrooms: teachers’ conceptualization of a new rationale
for cultural responsiveness and management of diversity in Hong Kong secondary schools. Intercultural Education, 23 (2),
119-132.

Jewett, P. (2011). “Some People Do Things Different from Us”: Exploring Personal and Global Cultures in a First Grade Classroom.
Journal of Children’s Literature, 37 (1), 20-29.

Jones, C. (2011). Students, the net generation and digital natives. In M. Thomas (Ed.) Deconstructing Digital Natives: Young
People, Technology, and the New Literacies. Routledge, 30-45.

Liang, M. (2010). Exploring communicative practices in the blogging of female EFL university students. The JALT CALL Journal
6(2), 71-84.

McCarty, S., Obari, H., Sato, T. (2017). Implementing Mobile Language Learning Technologies in Japan. Singapore: Springer
Nature.

Mock, J. (2016). The Impact of Internationalization on Japanese Higher Education: Is Japanese

Education Really Changing? In J. Mock, H. Kawamura, & N. Naganuma (Eds.) The Impact of Internationalization on
Japanese Higher Education: Is Japanese Education Really Changing? Rotterdam: Sense Publishers, xv-xx.

Patterson, L. M., Carrillo, P. B, & Salinas, R. S. (2012). Lessons from a global learning virtual classroom. Journal of Studies in
International Education, 16(2), 182-197.

Pennycook, A. (2008). English as a language always in translation. European Journal of English Studies, 12 (1), 33-47.

Rizvi, F. (2009a). Teaching global interconnectivity.

Rizvi, F. (2009b). Towards cosmopolitan learning. Discourse: Studies in the Cultural Politics of Education, 30(3), 253-268.

Sakamoto, M. (2012). Moving towards effective English language teaching in Japan: issues and challenges. Journal of Multilingual
and Multicultural Development Vol. 33(4), pp. 409 - 420.

Sasaki, M. (2004). Globalization and national identity in Japan. [nternational Journal of Japanese Sociology, 1.3 (1), 69-87.

Social Media and the Classroom. (2012). Retrieved from:
http://socialmediaandtheclassroom 415.weebly.com/vlogging.html

Toh, G. (2016). English as Medium of Instruction in Japanese Higher Education: Presumption, Mirage or Bluff? Switzerland:
Palgrave Macmillan.

Walsh, L. (2007). The future of e-learning in international education: issues, challenges and lessons from the past two decades. In
M. Hayden, J. Levy, & J. Thompson (Eds.) Sage handbook of research in international education. Thousand Oaks, CA: Sage
Publications, 199-209.

Walsh, M. (2010). Multimodal literacy: What does it mean for classroom practice. Australian Journal of Language and Literacy, 33
(3), 211-239.



