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Abstrak

Kajian lepas menunjukkan bahawa strategi pembelajaran perbendaharaan kata
memainkan peranan penting meningkatkan pengetahuan perbendaharaan kata
dalakalangan pelajar bukan penutur jati bahasa Inggeris. Namun begitu, kajian
tentang kesan penggunaan strategi pembelajaran perbendaharaan kata untuk
meningkatkan pengetahuan perbendaharaan masih kurang dijalankan di Libya. Kajian
lampau juga memperlihatkan bahawa penguasaan pembelajaran perbendaharaan kata
dan pengetahuan perbendaharaan kata dalam kalangan pelajar sekolah menengah
adalah lemah. Kajian ini meneliti kesan strategi perbelajaran perbendaharaan kata
dalam meningkatkan pengetahuan perbendaharaan kata dalam kalangan pelajar
sekolah menengah di bandar Bani-Walid, Libya. Kajian juga meneroka maklum balas
pelajar terhadap jenis strategi pembelajaran perbendaharaan kata yang mereka
gunakan sebelum dan selepas intervensi. Instrumen yang digunakan dalam kajian ini
ialah soal selidik, ujian perbendaharaan kata, temu bual separa berstruktur, dan buku
log. Data dianalisis dengan menggunakan sampel ujian t bebas, statistik deskriptif, dan
analisis tematik.. Soal selidik VLS telah diedarkan kepada 280 orang pelajar sekolah
menengah. Ujian pra dan ujian pasca perbendaharaan kata telah dikendalikan kepada
80 orang pelajar sekolah menengah yang terdiri daripada kumpulan eksperimen dan
kumpulan kawalan. Kumpulan eksperimen menjalani latihan selama sebelas minggu
dengan menggunakan VLS, manakala kumpulan kawalan didedahkan dengan teknik
pembelajaran secara tradisional. Seramai dua belas orang pelajar terlibat dalam sesi
temu bual separa berstruktur. Buku log pula diedarkan kepada enam orang pelajar.
Dapatan kajian menunjukkan perbezaan yang signifikan dalam markah ujian
perbendaharaan kata antara kumpulan eksperimen dengan kawalan. Dapatan kajian
juga memaparkan terdapat pengaruh yang positif terhadap strategi pembelajaran
perbendaharaan kata dalam meningkatkan pengetahuan perbendaharaan kata dalam
kalangan pelajar di Libya. Kaedah strategi ingatan didapati memberikan kesan yang
signifikan dalam meningkatkan pembelajaran perbendaharaan kata dalam kalangan
pelajar ini. Kajian menyarankan agar  aspek latihan para guru Libya yang
menyepadukan strategi pembelajaran perbendaharaan kata dalam pembelajaran
perbendaharaan kata dimasukkan ke dalam kurikulum. Pembelajaran, Perbendaharaan
kata, Strategi

Kata kunci: Pembelajaran perbendaharaan kata, Pengetahuan Pembendaharaan kata,
Pelajar sekolah menengah, Libya
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Abstract

Studies have shown that vocabulary learning strategies (VLS) have an essential role
in improving vocabulary knowledge among non-native learners of English.However
in Libya, studies on the effect of using vocabulary learning strategies to enhance
vocabulary knowledge are still lacking. Studies have also revealed that there is a weak
performance in vocabulary learning and vocabulary knowledge among secondary
school students. This study investigated the effect of vocabulary learning strategies in
enhancing vocabulary knowledge among secondary school students in Bani-Walid,
Libya. It also explored students’ feedback on types of vocabulary learning strategies
the students used before and after the intervention. The instruments used were
questionnaire, vocabulary test, semi-structured interviews and logbooks. The
independent sample t-test, descriptive statistics, and thematic analysis were employed
to analyse the data. The VLS questionnaires were distributed to 280 secondary school
students, and the pre-tests and post-tests of vocabulary were administered to 80
secondary school students in the experimental and control groups. The experimental
group received the treatment for eleven weeks using VLS, whereas the control group
was taught using the traditional method. Meanwhile, the semi-structured interviews
were conducted with twelve students, and logbooks were distributed to six students.
The findings showed a significant difference in vocabulary test scores between the
experimental and control groups. The findings showed a positive influence on the
vocabulary learning strategies in enhancing vocabulary knowledge among the learners
in Libya. The results also indicated that the memory strategies had a significant effect
in enhancing vocabulary learning among these learners. The findings propose that the
curriculum include training Libyan teachers to integrate vocabulary learning strategies
in the vocabulary teaching.

Keywords: Vocabulary learning, Vocabulary learning strategies, Vocabulary
knowledge, Secondary school students, Libya
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CHAPTER ONE

INTRODUCTION

1.1 Introduction

Vocabulary is central to any language and of critical importance to the typical language
learner (Sener, 2009). According to Nation (2001), vocabulary help learners listen,
speak, read or write more effectively. Without having sufficient vocabulary, students
find it difficult to communicate in any language. Wilkins (1972) also states, “Without
grammar very little can be conveyed; without vocabulary nothing can be conveyed”
(p. 111). These statements stress upon the importance of vocabulary in conveying
meanings and expressing ideas, emotions, and feelings to others during
communication. This means, without the mediation of vocabulary, no amount of
grammatical or other types of linguistic knowledge can be employed in second
language communication or discourse. The knowledge of vocabulary is essential when
using a second or foreign language owing to the fact that one is unable to communicate
with others without having a sufficient repertoire of words at one’s disposal. In light
of this, vocabulary becomes the primary concern for language teachers and applied
linguists who put much emphasis on vocabulary teaching making it as a very

significant factor in language teaching (Anderson & Nagy, 1992).

In Libya where the present research was conducted, English is taught as a foreign
language (Altaieb, 2013). The need for communication in English has played an
important role in curricular restructuring at both the middle and the high school levels.
The widespread use of English has left a significant impact on education and business.

For the reason that nowadays most universities in the world use English language as
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APPENDIX A

Teaching of Vocabulary According to New Curriculum of English Language in
Libyan Schools
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APPENDIX B

The Old Curriculum of English Language in Libyan Schools (Living English for
Libya)

LESSON TWO

A. Ahmad’s father, Mr. Fellah, is a farmer. His farm is not big. But
it is not small, either. He likes his farm very much. He always
says, “*‘My farm is part of me!” From an airplane the farm looks
like this:

The big part of the farm is for trees. The other two parts are
for animals and wheat and barley. Mr. Fellah grows some vege-
tables, too. Potatoes, onions and carrots are vegetables.

B. Mr. Fellah works hard.
Only his wife and
children help him. But
he has machines.
Machines can help
farmers very much.
Look at Mr. Fellah.
What is he doing? He
is working. He is driving

a tractor. The tractor is pulling a plough. What does the plough

do to the earth? It cuts the earth, and it turns it over. :

Mr. Fellah’s machines always run well. Why do his machines
always run well? Because he always cleans them. He always oils
them, too.
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. AHMAD:
ALl
Hant:

WAFI:
AHMAD:

SR
Hani:
WAFI:
AHMAD:
ALl

AHMAD:

Here we are in school again!

Yes, and we feel fresh and happy.

We're in Class Two this year. I hope our English
lessons will be interesting this year.

I hope our Arabic lessons will be interesting, too.
And I hope our other lessons will be interesting.

I'm not good at maths!
And I'm not good at science!

~ And I'm not good at history!

And I'm not good at geography!

We'll work hard this year. We'll be good at all our
lessons.

We have two new teachers this year. One comes from
Derna. The other comes from Sebha. 1 hope they’ll
be nice teachers.
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War:  Thope so. Nice teachers give interesting lessons.
They'll = They will

E. What's his lesson?

As B

¢
ACD +DCB= 180"

H,0 = WATER

F. Answer these questions:

. What does Mr.Fellah always say?

2. Why does he say so?,

3. Which part of the farm is for trees”
4. What vegetables does he grow?

5. Is a peach a vegetable or fruit?

6. Does Mr.Fellah work hard?

7. Who helps him on the farm?

8. Why do his machines always run well?
9, What does a plough do to the earth?
10. What day of school is it
11. How do the pupils feel?
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APPENDIX C

The New (Current) English Language Curriculum in Libya Schools
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APPENDIX D

Teaching of Vocabulary According to Teacher’s Guide Book
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APPENDIX E
Results of Secondary School Students for Academic year (2013-2014)
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APPENDIX F

Sample of English Exam in Libyan Schools
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APPENDIX G

Statistics about the Population of the Libyan Secondary School Students in Bani-
Walid, Libya as Provided by the Sector of Education — Bani-Walid for academic year
2014-2015
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APPENDIX H
Determining Minimum Returned Sample Size

Table for Determining Minimum Returned Sample Size for a Given Population Size
for Continuous and Categorical Data

Sample Size

Continuous data Categorical data

(margin of error=.03) (margin of error=.05)
Population | Alpha = |alpha = |alpha =|alpha = |alpha = alpha
size .10, 05, t=].01, t=].50, 50,  t=]=.05,

t=1.65 1.96 2.58 t=1.65 1.96 t=2.58
100 46 55 68 74 80 87
200 59 75 102 116 132 154
300 65 85 123 143 169 207
400 69 92 137 162 196 250
500 72 96 147 176 218 286
600 73 100 155 187 235 316
700 75 102 161 196 249 341
800 76 104 166 203 260 363
900 76 105 170 209 270 382
1,000 77 106 173 213 278 399
1,500 79 110 183 230 306 461
2,000 83 112 189 239 232 499
4,000 83 119 198 254 351 570
6,000 83 119 209 259 362 598
8,000 83 119 209 262 367 613
10,000 83 119 209 264 370 623

Source: Extracted from Bartlet, J. E, Kotrlik, J., W. & Higgins, C. C. (2001).
(p.48).Organizational Research: Determining Appropriate Sample Size in Survey
Research. Information Technology, Learning, and Performance Journal, 19(1), 43-50)
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APPENDIX 1
The VLS Questionnaire (English Version)

The Vocabulary Learning Strategies Questionnaire (For Secondary School

Leavers Group)

Dear Valued Student,

I would like to introduce myself, my name is Salma Hasan, a Libyan doctoral candidate
in Applied Linguistics at Universiti Utara Malaysia (UUM), Kedah, Malaysia.
Currently, I am conducting a survey on the influence of Vocabulary learning
strategies in enhancing autonomous vocabulary learning among secondary school
students in Libya as part of the requirements for the award of a PhD degree. I would
be grateful to you if you kindly help complete this questionnaire as accurately as
possible. Your responses will be treated with the greatest confidentiality and used
purely for academic purposes. I highly and sincerely appreciate your kind co-operation
and precious contribution.

Thanking you in advance for your response.

Yours sincerely,

Salma Hasan
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PART 1: Background Information:

1. Gender: Male [ | Female [ ]
2. Age

a. 17yrs.[ ]

b. 18yrs.[ ]

c. 19 yrs. and above [ ]

3. Score in English exam

75%-80% [ ]
81% -85% [ ]

More than 85% [ ]

4. Faculty
e Medical Technology [ ]
e Medicine [ ]
e Engineering [ ]

e Modern Languages [ ]

Part Two: Vocabulary Learning Strategies

The following part is a list of vocabulary learning strategies. I would like to know how
you actually learn words, not how you might learn them. If you do not use a strategy,
please circle number 1 (never, 0%). If you use a strategy, please circle one of the
numbers, 2 (rarely, 25%), 3 (sometimes, 50%), 4 (often, 75%), 5 (always, 100%).
Please read all the choices before you make your selection, and tick only one choice.

™)
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Vocabulary learning
strategies

Never

Rarely

Sometimes

Often

Always

MS1

1.

I make a picture in my
mind of the new word
meaning

MS2

I study the spelling of the
new word.

MS3

I study the part of speech
of the new word (verb,
noun, adjective) to
remember it.

MS4

I connect the new word to
a personal experience (e.g.
connecting the word
research with the final
project).

MS5

I paraphrase the meaning
of the word I am learning
in another way.

MS6

I study the sound of the
new word.

MS7

I group words to study
them

MS8

I associate the new word
with its coordinates
(apples with oranges,
peaches and etc.).

MS9

I connect the new word to
its synonyms and
antonyms.

MS10

10.

I use Affixes and roots to
remember the words

MSI11

11.

I make an image in my
mind of the form of the
new word.

MS12

12.

I use semantic maps

MS13

13.

I use the Keyword method.

MS14

14.

I use the new word in
sentences.

Cog.S1

15.

I repeat the new word over
and over.

Cog.S2

16.

I write the new word many
times.

Cog.S3

17.

I make my own lists of
new words.

Cog.S4

18.

I keep a vocabulary
notebook for expanding
rehearsal.

Cog.S5

19.

I take notes of the newly
learned words in class

Det.S1

20.

I identify the part of
speech of the new word
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(verb, noun, adjective) to
help me know its
meaning.

Det.S2 | 21. Ibreak the new word up
into the main parts (un-
safe-ly = unsafely).

Det.S3 22. .I check for Arabic words
that are similar in form
and meaning to the new
word.

Det.S4 | 23. Tanalyse any available
pictures to help me
understand new words.

Det.S5 24. I analyse any available
gestures to help me
understand new words.

Det.S6 | 25. Tuse a bilingual
dictionary (English /
Arabic).

Det.S7 | 26. luse a bilingual
dictionary (Arabic /
English).

Det.S8 | 27. I use a monolingual
Dictionary (English /
English).

Det.S9 | 28. I guess the meaning of the
new word from the context
in which it occurs.

Met.S1 | 29. Itry to develop my
vocabulary knowledge by
watching English TV
channels (e.g. movies,
songs, documentary). .

Met.S2 | 30. Itry to develop my
vocabulary knowledge by
using computer programs
(e.g. internet)

Met.S3 | 31. Itry to develop my
vocabulary knowledge by
listening to English radio
programs (songs, news).

Met.S4 | 32. Itry to develop my
vocabulary knowledge by
reading English
newspapers and
magazines.

Met.S5 | 33. Irevise the newly learned
words soon after the initial
meeting.

Met.S6 | 34. I continue to study the
word over time.
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Met.S7 | 35. Irevise the newly learned
words using spaced
repetition.

Met.S8 | 36. I skip the new word.

Met.S9 | 37. Itry to assess my
vocabulary knowledge
(e.g. with word tests).

Soc.S1 38. I ask teacher for
translation of the new
word into Arabic.

Soc.S2 39. I ask a teacher for a
paraphrase of the new
word.

Soc.S3 | 40. I ask a teacher for a
sentence including the new
word.

Soc.S4 | 41. . If you use word lists, do
you ask a teacher whether
they are accurate?

Soc.S5 42. T ask classmates for the
meaning of the new word.

Soc.S6 | 43. Idiscover new meanings
through group work
activity.

Soc.S7 | 44. Istudy and practice
meaning of the new words
in a group of students.

Thank you for your Kind Cooperation
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The VLS Questionnaire (English Version)

The Vocabulary Learning Strategies Questionnaire (For (the present) Secondary

School Students Group)

Dear Valued Student,

I would like to introduce myself, my name is Salma Hasan, a Libyan doctoral candidate
in Applied Linguistics at Universiti Utara Malaysia (UUM), Kedah, Malaysia.
Currently, I am conducting a survey on the influence of Vocabulary learning
strategies in enhancing autonomous vocabulary learning among secondary school
students in Libya as part of the requirements for the award of a PhD degree. I would
be grateful to you if you kindly help complete this questionnaire as accurately as
possible. Your responses will be treated with the greatest confidentiality and used
purely for academic purposes. | highly and sincerely appreciate your kind co-operation
and precious contribution.

Thanking you in advance for your response.

Y ours sincerely,

Salma Hasan
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PART 1: Background Information:

1. Gender: Male [ |
2. Age

o 14-16yrs.[ ]

o 17-19yrs.[ ]

20 and above [ ]

3. Department

Basic Science [ ]

Literary

[ ]

Female [ ]

Part Two: Vocabulary Learning Strategies

The following part is a list of vocabulary learning strategies. I would like to know how

you actually learn words, not how you might learn them. If you do not use a strategy,

please circle number 1 (never, 0%). If you use a strategy, please circle one of the

numbers, 2 (rarely, 25%), 3 (sometimes, 50%), 4 (often, 75%), 5 (always, 100%).

Please read all the choices before you make your selection, and tick only one choice.

™)

Vocabulary learning
strategies

Never

Rarely

Sometimes

Often

Always

MS1

45.

I make a picture in my
mind of the new word
meaning

MS2

46.

I study the spelling of the
new word.

MS3

47.

I study the part of speech
of the new word (verb,
noun, adjective) to
remember it.

MS4

48.

I connect the new word to
a personal experience (e.g.
connecting the word
research with the final
project).

MS5

49.

I paraphrase the meaning
of the word I am learning
in another way.

MS6

50.

I study the sound of the
new word.

MS7

51.

I group words to study
them
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MS8 52. T associate the new word
with its coordinates
(apples with oranges,
peaches and etc.).

MS9 53. I connect the new word to
its synonyms and
antonyms.

MS10 54. T use Affixes and roots to
remember the words

MSI11 55. I make an image in my
mind of the form of the
new word.

MS12 56. 1 use semantic maps

MS13 57. Tuse the Keyword method.

MS14 58. T use the new word in
sentences.

Cog.S1 | 59. Irepeat the new word over
and over.

Cog.S2 | 60. I write the new word many
times.

Cog.S3 | 61. I make my own lists of
new words.

Cog.S4 | 62. I keep a vocabulary
notebook for expanding
rehearsal.

Cog.S5 | 63. I take notes of the newly
learned words in class

Det.S1 64. I identify the part of
speech of the new word
(verb, noun, adjective) to
help me know its
meaning.

Det.S2 65. 1break the new word up
into the main parts (un-
safe-ly = unsafely).

Det.S3 66. .I check for Arabic words
that are similar in form
and meaning to the new
word.

Det.S4 | 67. Ianalyse any available
pictures to help me
understand new words.

Det.S5 68. I analyse any available
gestures to help me
understand new words.

Det.S6 | 69. Iuse a bilingual
dictionary (English /
Arabic).

Det.S7 | 70. Iuse a bilingual
dictionary (Arabic /
English).
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Det.S8 71. I use a monolingual
Dictionary (English /
English).

Det.S9 | 72. I guess the meaning of the
new word from the context
in which it occurs.

Met.S1 | 73. TItry to develop my
vocabulary knowledge by
watching English TV
channels (e.g. movies,
songs, documentary). .

Met.S2 | 74. 1try to develop my
vocabulary knowledge by
using computer programs
(e.g. internet)

Met.S3 | 75. 1try to develop my
vocabulary knowledge by
listening to English radio
programs (songs, news).

Met.S4 | 76. 1try to develop my
vocabulary knowledge by
reading English
newspapers and
magazines.

Met.S5 | 77. Irevise the newly learned
words soon after the initial
meeting.

Met.S6 | 78. I continue to study the
word over time.

Met.S7 | 79. Irevise the newly learned
words using spaced
repetition.

Met.S8 | 80. I skip the new word.

Met.S9 | 81. Itry to assess my
vocabulary knowledge
(e.g. with word tests).

Soc.S1 82. I ask teacher for
translation of the new
word into Arabic.

Soc.S2 83. I ask a teacher for a
paraphrase of the new
word.

Soc.S3 | 84. Task a teacher for a
sentence including the new
word.

Soc.S4 | 85. . If you use word lists, do
you ask a teacher whether
they are accurate?

Soc.S5 86. I ask classmates for the
meaning of the new word.
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Soc.S6 | 87. Idiscover new meanings
through group work
activity.

Soc.S7 | 88. Istudy and practice
meaning of the new words
in a group of students.

Thank you for your Kind Cooperation
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APPENDIX J
The VLS Questionnaire (Arabic Version) (For Secondary School Leavers Group)
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The VLS Questionnaire (Arabic Version) (For Secondary School Students

Group)
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APPENDIX K
Vocabulary Test

Name: Group:

**Please answer the following question.

Q1- Choose the right word to the right space to go with each meaning.
Ex.
business

clock __wall  part of a house

horse __horse  animal with four legs
shoe

Wall

YVVVYYVY

dust game
operation winning
oW

sport

victory

VVVVYY~

(2 marks)

choice

crop

flesh meat

salary money paid regularly
for doing a job

secret

YV VYVVVwe

(2 marks)

w

> cap

» journey numbers to measure
with

» parent going to a far place

> scale
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» trick
(2 marks)

attack
charm
lack

pen
something
shadow

VVVV &

A\

(2 marks)

cream
factory
nail
studying
pupil
sacrifice

YV VVYVu

(2 marks)

adopt
climb
examine
pour
satisfy

VVVVYYea

(2 marks)

bake
inquire
purpose
limit

size
recognize
wander

(2 marks)

VV V VVa

burst
concern
deliver
someone
fold

VYV VVVe

pleasing quality
not having

part of milk
person who is

g0 up
look at closely

walk without

keep within a certain

break open
take something to
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Y

YVVVYYVY

VVVVY e

VVYVY VVm

YV YV VYV -

urge
(2marks)

original
private
royal
slow
sorry

(2 marks)

brave
electric
firm

hungry
local

(2 marks)

climate
executive
hand
notion
palm
victim

(2 marks)

acid
bishop
chill
0X
ridge

(2 marks)
13.

YVYVYYVYV

bench

jar

mate
mirror
province
(2 marks)

14.

>

boot

first
not public

wanting food
having no fear

idea
inner surface of your

cold feeling
farm animal

long seat
part of a country
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device
lieutenant
marble
phrase

YVVY

(2 marks)

apartment
candle
timber
happening
horror
prospect

YV V VYV

Y VY

(2 marks)

betray
dispose
embrace
injure
proclaim

YVVYVYYVYV

(2 marks)

encounter
illustrate
inspire
plead

seal

YV VYV -

(2 marks)

assist
bother
condemn
erect
trim

YV VYV -

(2 marks)

19.
concealed
definite
mental
previous

VVVY

army officer
a kind of stone

a place to live
chance of something

say publicly
hurt seriously

meet
beg or help

help
cut neatly

wild
clear and certain
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» savage
(2 marks)

0.
dim
junior
magnificent wonderful
maternal not clearly lit
weary

(2 marks)

YV VVYV

1.

benefit

percent part of 100
principle general idea used to
guide one’s actions

source

survey

(2 marks)

YV VVV N

element

layer skilled way of doing
something

philosophy study of the meaning of
life

proportion

technique

(2 marks)

VV YV VVwN

consent

enforcement

investigation agreement or permission
parameter trying to find information
about something

trend

(3 marks)

YV VVVVN

4.

anticipate

compile control something skilfully
convince expect something will happen
denote

manipulate (2 marks)

VVVVY N
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ol

Vein
Draft
Odd
Publish
Whirl

VV VYV VN

4

infallible

pervert
tardy
procure

YV VY Y V

principle

labour
benefit
document

VYV VVR

28.

> summit
» conclusion
» fibre

> loop

» plank

29,

» consistent
» concrete
» proportion
» era

» technique

<

3
> reject
> hug
» lease
> plague
» devise
3

[y

» predict

conformity

expected time

fundamental

information

produce books and newspapers

tube through which blood flows

(2 marks)

delayed beyond the

identity with standards or rules

(2 marks)

a paper that provides

essential
(2 marks)
circular shape
top of a mountain
(2 marks)
constant or stable
a long period of time
(2 marks)
plan or invent
hold tightly in your arms
(2 marks)
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» offing

» condescend
» blend

» convictions
32.

» precede

> tease

» reject

» bleed

» skip

33.

» causal

» desolate

» fragrant

» radical

» unique
34.

» oblivious
» implication
» deploring
» cluster

» seldom

35.
» feather
» Archaeology.

» shortcomings
> Plume
» impressionable

» boot

» device

» bench
something.

» inevitable

» compels

conformity
infallible
expected time
pervert

rules

tardy

vV Vv vy

mix together
guess about the future

(2 marks)

come before
move with quick steps and jumps

(2 marks)

sweet-smelling
only one of its kind

(Zmarks)

rarely to find
forgetful

(2 marks)

weakness
sensitive

(2 marks)

fated
force (someone) to do

(2 marks)

delayed beyond the

identity with standards or
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» procure

38.

ascetic
cruising
restore

wings quickly
exquisite
flutter

YVV VVYVY

39.

>
>

>
>

scrub
queer
clean it
meet
inspire
» plead

40.

YVVV VY

allege
plush
shake-up
candid
» face

41.

Y VYVV

miniature
cube
consequence
kind
correspond to
» deficit

42.

YVVVYY

perform
fracture
squeeze
navigation
intensity

43.

» mess

> game

» dust

» operation

(2 marks)

make like new again
hover by flapping the

(2 marks)

rubbing it hard to
odd or strange

(2 marks)

claim without proof
to say what you really think

(2 marks)

went down a lot in value
a very small thing of its

(2 marks)

small piece
power or strength

(2 marks)

state of untidiness or dirtiness
expression of admiration
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» compliment

4.
shadow
alcohol
hip
clothes
phase
apron

VV VVVaka

45.
» apparatus
> ledge
machinery
> tile
» scrap
» mortgage

6.
decisive
treasurer
something
scale
disclosure
» pleasing

VV VVaxu

7.
bulb
legion
province
people
mare

» pulse

YV VVVak

8.
fundamental
principle
information
labour
benefit

» document

VV VVau

49.
» summit
» conclusion
» fibre
» loop

» plank

(2 marks)

stage of development
cloth worn in front to protect your

(2 marks)

set of instruments or
money raised from a bank

(2 marks)

declaration about
to be crucial

(2 marks)

female horse
a large group of soldiers or

(2 marks)

a paper that provides
essential

(2 marks)

circular shape
top of a mountain

(2 marks)
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50.

VVVYVYY

» causal
desolate
fragrant
radical
wholesome

sweet-smelling
good for your health

(2 marks)

(Total =2 x 50=100 marks)

THANK YOU FOR YOUR COOPERATION
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APPENDIX L

The Interview Questions (English Version)

Q1. Could you explain to me how English is important for you in your study?

Q2. What language element do you think is necessary for good listening, speaking,
reading, or writing English?

Q3. Do you pay attention to vocabulary learning outside class or rely mainly on the
subject material?

Q4. How often do you study words at home?

Q5. How do you usually plan your learning of vocabulary?

Q6. How do you review the words you have learnt in the class?

Q7.what difficulties do you face in learning words?

Q8. What do you do to discover the meanings of English vocabulary inside the class?
Q9. What do you do to discover the meanings of English vocabulary outside the class?
Q10. What do you do to expand English vocabulary when you outside the class?
Q11.What are the techniques that you use to learn new vocabulary?

Q12. How you practise newly learnt words?

Q13. Have you been taught vocabulary learning strategies (VLS) inside or outside
class?

Q14. What is the method that is usually used in teaching vocabulary in classroom??

Q15. Do you have any comments on vocabulary learning strategies in your present
class?
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APPENDIX M
The Interview Questions (Arabic Version)
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APPENDIX N

Consent Form For The Interview

The purpose of the study being conducted is to examine the influence of Vocabulary
learning strategies in enhancing autonomous vocabulary learning among Libyan
secondary school students in Libya. I am interested in learning about the vocabulary
learning strategies that you employ in order to learn new words. Your participation in
the study will involve an interview with an estimated length of one hour. This interview

will be tape recorded for later analysis.

This study poses little to no risk to its participants. I will do my best to ensure that
confidentiality is maintained by not citing your actual name within the actual study.
You may choose to leave the study at any time, and may also request that any data

collected from you not be used in the study.

Please contact interviewer ..., with any questions or concerns.

Signature of Interviewee

Signature of Interviewer
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APPENDIX O

Instructions for Using Logbook (Arabic Version)
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APPENDIX P

Results of Pilot Study

Overall Strategy Use
Descriptive Statistics
N Minimum |Maximum| Mean |Std. Deviation
IOverall 30 1 3 1.83 .648
Valid
30
(listwise)
Individual Strategy Use
Descriptive Statistics
Std.
N Minimum | Maximum | Mean Deviation
MS1 30 3 5 4.60 621
MS2 30 2 5 4.63 .669
MS3 30 3 5 4.13 776
MS4 30 1 5 4.07 1.311
MS5 30 2 5 4.23 1.073
MS6 30 1 5 3.70 1.317
MS7 30 1 5 3.43 1.135
MSS8 30 2 5 4.00 1.174
MS9 30 2 5 4.37 .999
MS10 30 1 5 4.27 907
MS11 30 2 5 4.57 .679
MS12 30 2 5 4.33 .844
MS13 30 3 5 4.57 .679
MS14 30 1 5 3.87 776
Cog.S1 30 1 5 3.83 1.392
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Cog.S2
Cog.S3
Cog.S4
Cog.S5
Det SI
Det S2
Det S3
Det S4
Det S5
Det S6
Det S7
Det S8
Det S9
Met.cl
Met.c2
Met.c3
Met.c4
Met.c5
Met.c6
Met.c7
Met.c8
Met.c9
Soc.S1
Soc.S2
Soc.S3
Soc.S4
Soc.S5
Soc.S6
Soc.S7
Valid
(listwise)

N

30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30
30

30

e e N e e S S g S S S g G O [ S S e O S TR S T N ) S —"

EENEV BV, RV, BV, BV, RV, B, RV, B SV, BV, IV, RV, I S TV, BV, I YAV, BV, G, BV, IV, RV, IV, IRV, V) |

3.63
4.00
3.50
3.73
4.17
2.83
3.20
3.67
2.47
2.73
3.10
3.73
3.00
3.93
2.60
3.87
3.40
3.70
3.17
2.83
3.70
3.43
3.67
3.13
2.73
2.67
3.03
2.67
247

999
1.203

974

.868

950
1.724
1.690
1.093
1.548
1.337

712
1.388
1.875
1.230
1.380
1.196
1.248
1.803
1.206
1.341
1.664
1.547
1.348
1.358
1.363
1.493
1.629
1.539
1.196
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APPENDIX Q 1: VOCABULARY LEARNIG STRATEGY LESSON PLAN 1
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson One /
Date

Teaching Memory Strategy “Study Part of Speech”
Date: October 6, 2014

Number of 50(Experimental Group)
students:
Objectives At the end of the lesson,
e Students will be able to use one of memory strategies to learn new word
which is studying the part of speech of new words.
e To motivate students to be reflective
e Understand the meaning of words
Moral Value | Helping others.
Theme Crossing the Wadi. (course book)
Lesson Time Instructions Teaching Materials
Structure
9 am-9:10 | Opening : The course book
am Warm up: greet students.
Stating the objectives of the current Hand outs
experiment. Try to motivate students to
achieve the tasks of this experiment.
9:10 am - Presentation:
9:25 am The teacher will discuss and explain
the nature of memory strategies, and
show the all components of parts of
speech.
Distributing of worksheets
containing (Memory strategy one:
studying the part of speech of new A_rm
words). Bite
Cry
The teacher will distribute Edge
worksheets containing this strategy Fqur—wheel
to raise the students’ awareness of drive
such strategies. Funny
9:25 am- | Practise Halfway
9:35am The students will be given the Heavy
opportunity to share their ideas on this ﬁﬁ:’:al
topic.
Individually, all students were given ten P?h‘? tree
minutes to highlight unknown words, and Picnic
then classify them according their Pr?y
function in sentence. Rain
Story
9:35am- | Evaluation I\{/I:zic;nscmus
9:45am The teacher will give students six words, Wait
and ask them to find out their meaning Wide
according to their part of speech.
(exciting, courage, education, employee,
strengthen, happen)
9:45am Closing
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The teacher will recap what you have
studied and learned during the lesson. She
will close my class with a “goodbye”.

Test

Find out the meaning of the following words:

1. Exciting ...................

2. Courage

3. Education ......................
4. Employee ....................

5. Strengthen ........................
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APPENDIX Q 2: VOCABULARY LEARNIG STRATEGY LESSON PLAN 2
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Two /
Date

Teaching Memory Strategy “Study Synonyms and Antonyms ”
Date: October 13, 2014
Number of students: 50(Experimental Group)

Objectives

At the end of the lesson, students will be able to use one of memory
strategies to learn new word which is studying synonyms and antonyms
of new words.
e To motivate students to be reflective

Moral value

Mercy for animals

Theme Dangerous animals. (course book)
Lesson Time Instructions Teaching Materials
Structure
9 am-9:10 | Opening : The course book
am Warm up: greet students.
Stating the objectives of the Hand outs
current experiment.
Try to motivate students to
achieve the tasks of this
experiment.
9:10 am - | Presentation:
9:25 am The teacher will discuss and
explain the nature of Memory
strategy: studying the synonyms
and antonyms of new words.
The teacher will distribute Paralyze
worksheets containing this Prey
strategy to raise the students’ Snakebite
awareness of such strategies Tiger
9:25 am- | Practise Type
9:35am The students will be given the Venom
opportunity to share their ideas on | Venomous
this topic. Victim
Clean tidy- dirty
The class will be divided into Easy hard-simple
eight groups. Fast quick-slow
Scared afraid-brave
Each group highlight the unknown | Quiet silent- loud
words in the text. Right wrong true
group activities :one group say the
word and another group say its
synonym or antonym
9:35 am- | Evaluation
9:45am The teacher will give each group
six words, and ask them to find
out their synonyms and antonyms.
9:45am Closing
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The teacher will close her class
with a “goodbye”.
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APPENDIX Q 3: VOCABULARY LEARNIG STRATEGY LESSON PLAN 3
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Teaching Memory Strategy “Paraphrase word meaning ”
Three/ Date
Date: October 51, 2014

Number of students: 31(Experimental Group)

Objectives |e At the end of the lesson, students will be able to use one of
memory strategies to learn new word which is paraphrasing
word meaning.

e To motivate students focus on spelling of words

Moral value | Appreciation the Erath

Theme Life on other planets? (course book)
Lesson Time Instructions Teaching
Structure Materials

9 am- Opening : The course book

9:10 am | Warm up: greet students.
Stating the objectives of the lesson | Hand outs
Try to motivate students to achieve
the tasks of this experiment.

9:10 Presentation: Astronauts
am -9:25 | The teacher will discuss and Atmosphere.
am explain the nature of memory Conditions
strategies, and distribute of Cross out
worksheets containing (Memory Difference
strategy: paraphrasing word Discovery
meaning to raise the students Jupiter
‘awareness of such strategy. Lifeless
Ocean
Providing an examples for more Possibility
illustrations of the strategy. Similar
Solar system
Happy “happy is opposite sad” Space
Ocean “is a body of saline water” | Unlikely

9:25 am- | Practise
9:35am | Each student highlight unknown
words in text.
> Read the text, and highlight
unknown words.
> Find out the meaning of
unknown words by
dictionary
> Put the dictionary aside
> Try to write the meaning of
new word in your own
words.
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> Teacher check the
paraphrased of word

meaning.
9:35 am- | Evaluation
9:45am |e Each find a word
e Try to write the meaning of
new word in your own words.
9:45am | Closing

The teacher will close her class
with a “goodbye”.
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APPENDIX Q 4: VOCABULARY LEARNIG STRATEGY LESSON PLAN 4
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Teaching Memory Strategy “Study Affixes and roots to
Four/ Date | remember the words”

Date: October 57,2014

Number of students: 34(Experimental Group)
Objectives |e At the end of the lesson, students will be able to use one of

memory strategies to learn new word which is studying Affixes
and roots to remember the words.

e To motivate students focus on roots of words

Moral value

Importance of researching

e Fach student find out
some words in the text

Theme History of telescopes (course book)
Lesson Time Instructions Teaching Materials
Structure
9 am- Opening : The course book
9:10 am | Warm up: greet students. Hand outs
Stating the objectives of the
lesson
Try to motivate students to
achieve the tasks of this
experiment.
9:10 Presentation:
am - The teacher will discuss and
9:25 am | explain the nature of memory
strategies, and distribute of _
worksheets containing gf‘ir,lal 1
| ilingua
(Memory strategy: studying the Bimogdal
affixes and roots of words to Concave
raise the students ‘awareness Convex
of such strategy. Fixed
History
9:25 Practise Hopped
am- e The students will be given | Powerful
9:35am the meaning of some Rebuild
prefixes and suffixes Return
Search
Simple
o Undone
o Each student highlight the | {jpiverse
unknown words in the Unsafe
text. Walked
Randomly
Easily
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that have either prefix or

suffix.
9:35 Evaluation
am- e The students will work in
9:45am pairs

e FEach two students will
answer the test.

9:45am | Closing
The teacher will close her class
with a “goodbye”.

Q- Make four words from each root word below using either the prefixes or suffixes

in the box.

re -able -ible -s -es -ing -ed -er -or

1.act

2. farm

3. open

4. move

5. work
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APPENDIX Q 5: VOCABULARY LEARNIG STRATEGY LESSON PLAN 5
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Five/ | Teaching Memory Strategy “Grouping words together”
Date Date: November 3, 2014 Number of students: 28(Experimental
Group)

Objectives |e At the end of the lesson, students will be able to use one of
memory strategies to learn new word which is grouping words

e Promote students’ awareness of how to group similar word
families based on similar root, sound, spelling, and meaning or
grammatical function.

Theme Earth and space (course book)
Lesson Time Instructions Teaching
Structure Materials

9 am- Opening : The course book

9:10 am | Warm up: greet students.
Stating the objectives of the lesson | Hand outs
Try to motivate students to

achieve the tasks of this Develop
experiment. Dilemma

9:10 Presentation: Economy

am -9:25 | The teacher will discuss and Face

am explain the nature of memory Government
strategies (Memory strategy: Lend
grouping words to raise the Murder
students ‘awareness of such Philosophical
strategy. Political

Defining grouping words strategy | Prevent
as collecting words according to | Promise

similarity in spelling or sound, Protect

similar meanings, grammatical Risk

similarity Birds
Ostrich

Providing an example to illustrate |Penguin
the various relations among words |Robin
enable learner to be familiar with | Cardinal
using such a technique of Hawk
memorising words, since to it canary
improve learners’ recalling words

9:25 am- | Practise

9:35am | The students will be given to write

group words for one word “

e Each student choose a word
and associate it with its
coordinates
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9:35 am- | Evaluation

9:45am | Each group will be given a
crossword puzzle to group words.

9:45am | Closing

The teacher will close her class
with a “goodbye”.

Group the new word (Ensure)

with words that have the same:

Spelling Sound Meaning

Assure Assure Assure

Insure Sure Guarantee
Insure Insure

Grammatical Related
function topics
Enclose, include, Guarantee,

assure, vouch, en

sure
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ge, ensure, ass
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Answer Sheet

PIA|P|E|R

BIA|C|K|P]A|C|K

RIUILIE|R

LICJA|S|E

BIO|O|K

=

PIE|IN]|C

CIR[A]JY|O|N
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Answer Sheet

PIL|J|A|IN]E

Y

R

N

A

TIA|X

C

K

TIRIA

S|C|H]JO|O|L|B|U|S

WIA|IL|IK
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APPENDIX Q 6: VOCABULARY LEARNIG STRATEGY LESSON PLAN 6
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Six/ | Teaching Memory Strategy “Using the new word in a sentence
Date to clarify its meaning ”

Date: November 11, 2014 Number of students: 28(Experimental
Group)

Objectives |e At the end of the lesson, students will be able to use one of
memory strategies to learn new word which is using the new
word in a sentence to clarify its meaning

Theme Philosophical dilemmas. (course book)
Lesson Time Instructions Teaching
Structure Materials

9 am- Opening : The course book

9:10 am | Warm up: greet students.
Stating the objectives of the lesson | Hand outs
Try to motivate students to
achieve the tasks of this
experiment.

- Acid rain
9:10 Presentation: Cheap
am -9:25 | The teacher will discuss and Cook
am explain the nature of memory Dam
) . Device
strategies, and distribute of Electrical
worksheets containing (Memory | Expensive
. . Generator
strategy: using the new word in a Greenhouse
sentence to clarify its meaning to |Machine
raise the students ‘awareness of Mechanical
Nuclear
such strategy. P
Renewable
Providing an examples to illustrate |Source
this strate Supply
gy Wind
windmill

Dam is a barrier to hold back
liquid.

9:25 am- | Practise
9:35am | e The students will be given the

words and ask them to use these

words in sentences to give their

meanings

e Each student choose a word
and use it in a sentence
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9:35 am- | Evaluation
9:45am |e Each student choose a word

and ask his/her colleague to use
it in sentence

9:45am | Closing
The teacher will close her class
with a “goodbye”.
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APPENDIX Q 7: VOCABULARY LEARNIG STRATEGY LESSON PLAN 7
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson
Seven / Date

Teaching Memory Strategy “studying the sounds of the words”
Date: November 11, 2014 Number of students: 30(Experimental

Group)

Objectives |e At the end of the lesson, students will be able to use one of
memory strategies to learn new word which is studying the
sounds of the words

Moral Value | Honesty

Theme How honest are you? (course book)

Lesson Time Instructions Teaching

Structure Materials

9 am- Opening : The course book
9:10 am | Warm up: greet students.
Stating the objectives of the Hand outs
lesson
Try to motivate students to
achieve the tasks of this
experiment.
9:10 Presentation:
am -9:25 | The teacher will discuss and
am explain the nature of memory
strategies, and distribute of
worksheets containing (Memory
strategy: studying the sounds of
the words to raise the students Also
‘awareness of such strategy. Bottle
Bought
Providing an example to illustrate galmht
English sounds (vowels and Dzife
consonants) Duty
Earn
9:25 am- | Practise glrlg;‘tgh
9:35am | e The students will be given Guide
pronounce each sound Half
House
e Each student find out two Love
words have similar sound Pause
Receive
Should
9:35 am- | Evaluation 212;1]?
9:45am |e In groups (three students in Stressed
each) find out five words have | System
similar sound Eilgh
Weather
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9:45am | Closing

The teacher will close her class
with a “goodbye”.

Consonants of English

/p/ play, stop, speak, power
/b/ bad, baby, big, object

/t/ ten, later, little, pot

/d/ day, advice, bed

/k/ character, quick, taxi

/g/ got, exam, ignore, finger
/f/ food, laugh, telephone

/v/ vain, over, Stephen

/0/ thin, earth, method, both
/0/ they, father, breathe, with
/s/ small, since, scene, psalm
/z/ zoo, goes, xenophobe

/[ shell, nation, machine

/3/ genre, measure, vision

/h/ hot, hair, whole, whose
/m/ moon, lamp, lamb

/n/ can, snow, pneumonia

/y/ string, singer, tongue

/tJ/ chair, match, future

/d3/ just, general, age, soldier
/1/ look, small, bottle, isle

/t/ real, train, wrong, write

/j/ yes, Europe, university
/w/ window, twin, quick, why

Vowels of English

/1/ pin, English, business
/e/ bed, head, bury, exit

/®/ cat, bag, apple, black
/a/ the, a, woman, banana
/v/ look, put, could, cushion
/o/ clock, what, because

/A/ cut, come, mother

/3:/ girl, burn, word, heard
/a:/ car, art, heart, half

/a:/ or, board, door, small
/1./ sea, bee, people, receive
/u:/ too, blue, fruit, fool
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Word lists — Diphthongs

ai kind and aU out | 39U toe and 2i join i@ ear and e® hair | U3 pure and ei paint

ai a0 i9 ua

1. kind 1. toe 1. ear 1. pure

2. flight 2. propgse 2. bear 2. secure

3. pride 3. toast 3. near 3. manicure

4. height 4. boat 4. fear 4. mature

5. sight 5. coast 5. clear 5. Europe
al 2i ed ei

1. out 1. join 1. hair 1. paint

2. owl 2. employ 2. there 2. remain

3. house 3. avoid 3. sgquare 3. rain

4. around 4. lawyer 4. stairs 4. stay

5. about 5. spoil 5. prepare 5. sale
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APPENDIX Q 8: VOCABULARY LEARNIG STRATEGY LESSON PLAN 8
Second Grade Secondary School Students in Bani-Walid, Libya

The teacher will close her class
with a “goodbye”.

Lesson Teaching Memory Strategy “Use semantic maps”
Eight / Date | Date: November 24,2014
Number of students: 34(Experimental Group)

Objectives |e At the end of the lesson, students will be able to use one of
memory strategies to learn new word which is using semantic
map

Theme The sinking city(course book)

Lesson Time Instructions Teaching

Structure Materials

9 am- Opening : The course book
9:10 am | Warm up: greet students.
Stating the objectives of the lesson | Hand outs
9:10 Presentation:
am -9:25 | The teacher will discuss and
am explain the nature of memory Archaeological
strategies, and distribute of Carry out
Ksheet taini M Colourful
worksheets containing (Memory | .
strategy: using semantic map. Historic
Hopefully
Providing an example to illustrate |Inconvenient
Enolish d 1 d Modern
nglish sounds (vowels an Palace
consonants) Polluted
Put up with
Resident
9:25 am- | Practise Sink
9:35am | e The students will work in Site.
partners. Typical
Unique
e Students will create a semantic
map by categorizing list of
words
e Each partners should show the
map and explain it.
9:35 am- | Evaluation
9:45am | Ask students on meaning sematic
map strategy?
9:45am | Closing
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Features

water
island
beach
shells
sand
salt
lagoon
waves

phosphorus

Sea life

FIGURE §9. SAMPLE SEMANTIC MAP: PHASE 3.

Sports

fish
whales
sharks
starfish
reef
coral
algae
dolphins
jellyfish

seaweed

Synonyms

surfing
fishing

sailing

Living on the sea

ocean
body of water

islander
harpoon
boat
cange
nets
Adjectives
Colors adventurous
blue i 4
green massive
coral vast
brown beautiful
white



APPENDIX Q 9: VOCABULARY LEARNIG STRATEGY LESSON PLAN 9
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Nine /
Date

Teaching Memory Strategy “Keyword Method”
Date: Decemberl , 2014
Number of students: 34(Experimental Group)

Objectives e At the end of the lesson, students will be able to use one of memory
strategies to learn new word which is using keyword method
e Help the students develop new ways to learn and remember the
vocabulary words.
Theme The sinking city(course book)
Lesson Time Instructions Teaching Materials
Structure
9 am- Opening : The course book
9:10 am | Warm up: greet students.
Stating the objectives of the lesson Hand outs
9:10 am - | Presentation:
9:25am | The teacher will discuss and explain
the nature of memory strategies
“Keyword Method” Automatically
Change
e Keyword Method is a memory Easy to use
technique used to help one Patient
associate two things, such as an g::grlcanon
English word and an Arabic word, |conquer
or a face with a name. Preform
e  Write the words on the bored Primitive
Raise
e and pronounce them Repetitive
e  Define the target word Waist attend
e Think of a keyword for the target
word
e  Write the keyword beside each
e Word and pronounce it.
e Link the keyword with the
meaning of the target word
e Recall the meaning of the target
word
9:25 am- | Practise
9:35am  |e Students will find a keyword for
the target word.
See-energy. Cheese
9:35 am- | Evaluation
9:45am Every student should apply keyword

method to learn these words
Sterling (n), Chinese (n), Europe
(n)

Franc (n), Religion (n)
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9:45am

Closing
The teacher will close her class with a
“goodbye”.
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APPENDIX Q 10: VOCABULARY LEARNIG STRATEGY LESSON PLAN10
Second Grade Secondary School Students in Bani-Walid, Libya

Lesson Ten | Teaching Strategy “Using dictionary ) English — English —
/ Date Arabic )”

Date: December8 , 2014

Number of students: 27(Experimental Group)

Objectives |o At the end of the lesson, students will be able to use one of
determination strategies to learn new word which is using
dictionary ) English — English — Arabic )

Moral Value | Appreciation of Nature

Theme The sinking city(course book)
Lesson Time Instructions Teaching
Structure Materials
9 am- Opening : The course book
9:10 am | Warm up: greet students. Dictionary
Stating the objectives of the lesson | Hand outs
9:10 Presentation:
am -9:25 | The teacher will discuss and
am explain the nature of Bathroom
determination strategies, Bathtub
(Determination strategy: using Bed
dictionary ) English — English — Finish
Arabic ) Floor
e Guide Words: Furniture
e Headwords Install
e Syllabication Living room
e Phonetic symbols Oven
e Accent marks Progress
e Parts of speech RefligClators
e Definitions Useful
Wall

Washing machine

9:25 am- | Practise

9:35am  |e Each student will use his/her
dictionary to find out the
meaning of word in English
and in Arabic.

9:35 am- | Evaluation

9:45am e In pairs working, each
student will ask his/her
friend to use a dictionary
to find out the meaning of
given word in English and
in Arabic.

9:45am | Closing
The teacher will close her class
with a “goodbye”.

383




Word list: By unit

APPENDIX R

The List of Words that included in the syllabus

Unit 1

arm 11

bite (n, v) 11

cry (v) 11

edge 11
four-wheel drive 11
funny 11

halfway (~ across) 11

heavy (~ rain) 11
hospital 11
nurse 11

palm tree 11
picnic 11

pray 11

rain (n, v) 11
story 11
unconscious 11
wadi 11

wait 11

wide 11

check in 1.3
get up 1.3

go back 1.3
goonl3
grow up 1.3
hurry up 1.3
kick off 1.3
Leave out 1.3
read out 1.3
run off 1.3

set off 1.3
slow down 1.3
speak up 1.3
speed up 1.3
wake up 1.3
depart 14
sleep 14
throw away 14
ride (v) 1.5
sand dune 1.5
attack (n) 1.6
break (v) 1.6
diamond 1.6
hungry 1.6

key (n) 1.6
lost (get ~) 16
neighbour 1.6
rainstorm 1.6
ring (n) 1.6
stairs 1.6
trouble 1.6
bleed (v) 1.7
end (in the ~) 1.7

fall off 1.7

first aid 1.7

run over 17

attack (v) 1.8

central nervous system
18

exaggerate 1.8

feet (= measurement) 1.8

fly (n) 1.8

length 1.8

lion 1.8

paralyze 1.8

prey 1.8

snakebite 1.8

tiger 1.8

type (n) 1.8

venom 1.8

venomous 1.8

victim 1.8

wolf (pl wolves) 1.8

wrap (v) 1.8

bandage 19

become 19

cowboy 19

dry (v) 19

elbow 19

identify 19

knee 19

lie down 19

still (keep ~) 19

tie (~ a bandage) 19

treatment (medical ~) 19

wash (v) 19

wound (n) 19

arachnid 110

class (= type) 110

crustacean 110

example 110

invertebrate 110

leg 110

pair (n) 110

part (n) 110

shellfish 110

spider 110

amputate 111

anaesthetic 111

doctor 111

hygiene 111

iLL 111

mean (v) 111

operation (= surgical) 111

penicillin 111

philosopher 111

philesophy 111
studies (pl n) 111
surgeon 111
translate 111
box 111

disaster 111
forget 111
remember 111
work (n) 111

Unit 2
astrobiologist 2.1
astronaut 2.1
astronomer 2.1
atmosphere 21
conditions 2.1
difference 21
discovery 21
Jupiter 21
Lifeless 2.1
Mars 21
microbe 2.1
ocean 2.1
possibility 2.1
similar 2.1
solar system 21
space 21
unlikely 2.1
cross out 2.3
knock out 2.3
pick up 2.3

run out of 2.3
turn down 2.3
work out 2.3
agriculture 24
crime 24
education 24
fact 24
industry 24
shadow 24

sky 24

topic 24

traffic 24

ant 2.5
firework 2.5
gold 2.5

hot air balloon 2.5
Internet (the ~) 2.5
iron 2.5

laugh 2.5

Lleaf (pl leaves) 2.5
mosque 2.5
motorbike 2.5

shape (n) 2.5
star 2.5

stem (n) 2.5
umbrella 2.5
worker 2.5
zo0 2.5
difficult 2.6
enjoyable 2.6
opinion (in my ~) 2.6
place (n) 2.6
singer 2.6
subject (n) 2.6
cookery 2.7
endangered 2.7
nature 2.7
plot (n) 2.7
scenery 2.7
science fiction 2.7
series 2.7
unusual 2.7
wild (in the ~) 2.7
aerial 2.8
concave 2.8
convex 2.8
fixed (adj) 2.8
history 2.8
powerful 2.8
search (v) 2.8
simple 2.8
universe 2.8
belt 29
billion 29
comet 2.9
galaxy 29
light year 29
million 2.9
orbit (v) 29
sword 2.9
thousand 29
long 210

low 2.10

river 210
waterfall 2.0
believe 2.11
centre (n) 211
circle (n) 211
mathematician 2.11
monk 211
movement 211
Poland 211
Polish 2.11
exhibition 211
special 211
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Unit 3

attitude 31

borrow 31

choice (make a ~) 31
develop 31

dilemma 31
economy 31

face (v) 31
government 3.1

hold on 31

keep (~ a promise) 3.
Llend 31

murder 31
philosophical 3.1
political 3.1

prevent 31

promise (n, v) 31
protect 31

reduce 31
representative 3.1
risk (v) 31

solve (~ a problem) 31
weapon 31

cheat (v) 3.3

clerk 3.3

criminal (n) 3.3
depend (it ~s) 3.3
honest 3.3
immediately 3.3
mistake (by ~) 3.3
personality 3.3
truth (tell the ~) 3.3
answer (v) 34
depend (~ on) 34
pay (~ for) 34
phone call (make a ~) 34
heat (v) 3.5

speed Limit 3.5

wet (get ~) 3.5
congestion (traffic ~) 3.6
debate (n) 3.6
disadvantage 3.6
exist 3.6

missing (~ word) 3.6
rush hour 3.6

traffic jam 3.6

acid rain 3.8

cheap 3.8

cook (v) 3.8

dam 3.8

device 3.8

electrical 3.8
expensive 3.8

generator 3.8

greenhouse effect 3.8

hydroelectricity 3.8

machine 3.8

mechanical 3.8

nuclear power 3.8

plentiful 3.8

renewable 3.8

source (n) 3.8

supply (n) 3.8

wind (n) 3.8

windmill 3.8

authorities (the ~) 39

bridge 39

hovercraft 39

island 39

Link (v) 39

mainland (the ~) 39

public transport 3.9

road 39

tunnel 39

benefit (n) 3.10

complete (v) 310

decision 310

lorry 310

passenger 310

ship (n) 310

absorb 311

CFGCs 311

coastal 311

diagram 311

flood (v) 311

global warming 311

greenhouse gas 311

greenhouse 3.11

grow 311

ice cap 311

lead (~ to) 311

long-wave (~ radiation)
in

made of 311

methane 311

nitrous oxide 311

ozone 311

percentage 311

radiation 311

shortwave (~ radiation)
n

town 311

trap (v) 311

warming 311

work (v) 311

audience 311

reliable 311

Unit 4
archaeological 41
carry out 41
colourful 41
economic 41
historic 41
hopefully 4.1
inconvenient 4.1
modern 4.
palace 41
polluted 41
put up with 41
resident 4.1
sink (v) 41
site 41
typical 41
unique 4.1
air conditioning 4.3
building work 4.3
eat out 4.3
get on 4.3
give up 4.3
go out 4.3
Live with 4.3
Look for 4.3
look up 4.3
make out 4.3
maove out 4.3
take ofter 4.3
talk about 4.3
turn off 4.3
carry 44
expand 44
language 44
recognize 44
shrink 44
uncover 44
cupboard 4.5
mend 4.5
paint (v) 4.5
run (v) 4.5
appliance (domestic ~)
46
bathroom 4.6
bathtub 4.6
bed 4.6
finish 4.6
floor 4.6
furniture 4.6
install 4.6
Lliving room 4.6

oven 4.6

progress (n) 4.6

refrigerator 4.6

useful 4.6

wall 4.6

washing machine 4.6

advertise 4.7

advertisement 4.7

apply for 4.7

recruit (v) 4.7

automatically 4.8

change (n) 4.8

easy to use 4.8

housework 4.8

inside 4.8

patient (n) 4.8

prediction 4.8

robot 4.8

steer 4.8

supermarket 4.8

close (v) 49

complicated 49

conquer 49

drill (v) 49

fit (v) 49

impossible 49

lower (v) 49

open (v) 49

perform 49

primitive 4.9

raise (v) 4.9

repetitive 4.9

rotate 49

teach 49

video camera 49

waist 49

attend (~ a conference)
410

heart 410

medical (~ student) 410

transplant (heart ~) 410

brochure 411

formal 411

informal 411

Laptop 411

price List 411

product (n) 411

signature 411

software 411

Yours faithfully 4.11

Yours sincerely 411

Lesson 411

writer 411

66 Word list: By unit
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APPENDIX S

A Sample Interview Script (English Version)

Interviewer: Salma Hassan

Interviewee: Kareema (1)

Date: 22sec September 2014

Time: 11.15 a.m.

Place: Hitteen Secondary School in Bani-Walid, Libya

Researcher: Assalamualaikum.

Interviewee: Walaikumsalam.

Researcher: Please have a seat.

Interviewee: Thank you.

Researcher: How are you today?

Interviewee: Fine alhamdulillah, and you?

Researcher: good, alhamdulillah. Let me introduce myself, please?

My name is Salma Hassan, a Libyan doctoral candidate in Applied Linguistics at
Universiti Utara Malaysia (UUM), Kedah, Malaysia. Currently, I am conducting a
study on the influence of vocabulary learning strategies in enhancing autonomous
vocabulary learning among Libyan secondary school students in Bani,Walid Libya as

part of the requirements for the award of a PhD degree.
Interviewee: My name is Kareema. [‘m a second year majoring in basic science.

I like those who study abroad, this motivated me to study harder, and get scholarship.
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Researcher: Nice to meet you Kareema, and I wish you all the best. Keep studying

hard, who knows? One day you will study abroad too...
Interviewee: yeah, insyAllah.

Researcher: I would like to ask you about your English vocabulary learning and I wish
you to cooperate with me. Please put in your consideration, there is no right or wrong

answer. Just share with what you actually do to learn new words.
Interviewee: Alright, let’s start then.

1. Imterviewer: QI could you explain to me how English is important for you in
your study?

2. Participant 1: Learning English is important, so if we study English every day
that means we will speak it when we grow up fluently. My elder brother is
studying computer science in UK. He always encourage me to learn English.

Because he said it will help you to communicate and get job easily when I grow

up.

3. Interviewer: Q2 what language element do you think is necessary for good
listening, speaking, reading, or writing English?

4. Participant 1: Umm, of course having many words, because words are the basic
component for any language, for example I can express my idea by two or three

words, even they are grammatically wrong but they still can be understood.

5. Interviewer: Q3- Do you pay attention to vocabulary learning outside class or
rely mainly on the subject material?
6. Participant 1: actually I study the words that are in the syllabus only, because

they will come in the exam.
7. Interviewer: Q4- How many hours a week do you study English in the classroom

at your school?

8. Participant 1: four classes a week, and 45 minutes for each.

387



10.

1.

12.

13.
14.

15.

16.

17.

18.

19.

20.

21.
22.

Interviewer: Q5- How do you usually plan your learning of vocabulary?
Participant 1: [ keep a vocabulary list with words definitions, when I get the

chance at the end of the day, I evaluate my words learning.

Interviewer: Q6- how do you review the words you have learnt in the class?

Participant 1: it depends writing them down or using them.

Interviewer: Q7-what difficulties do you face in learning words?

Participant 1: My biggest problem with vocabulary learning is that the words I
learned’ today are often forgotten tomorrow. This sometimes frustrated me. There
were a lot of words which I learnt before, but I forget them for the reason that

there wasn’t opportunity to use them.

Interviewer: Q8- What do you do to discover the meanings of English
vocabulary inside the class?
Participant 1: I prefer either asking teacher because he is the source of

knowledge, or asking friend to share with him the knowledge.

Interviewer: Q9- What do you do to discover the meanings of English
vocabulary outside the class?

Participant 1: it depends actually, I ask my brother. I sometimes skip it too.

Interviewer: Q10- What do you do to expand English vocabulary when you
outside the class?

Participant 1: Actually, I usually use dictionary to find meaning then I write it
down repeatedly. Also, I remember, my brother learnt me that I can use the verb

then I can add er or ing to give another meaning.

Interviewer: Q11.What are the techniques that you use to learn new vocabulary?
Participant 1: mmmm......... I sometimes ask my sister, since she is studying
medicine, She is better than me in English language. So I find that easier and

doesn’t take much of time as looking in dictionary .hhhhhhh,
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23.
24.

25.

26.

27.

28.

29.

30.

Interviewer: Q12 - How you practise newly learnt words?

Participantl: Actually I prefer revising words by repeating them.

Interviewer: Q14- Have you been taught vocabulary learning strategies
(VLY) inside class before?
Participantl: as I said earlier, I haven’t study the either in class or outside class.

Our teachers usually ask us to study them at home only.

Interviewer: Q13- What is the method that is usually used in teaching
vocabulary in classroom?

Participantl: the teacher asks us to check the words that listed at the end of the
book. We should check each list for each lesson, translate and study them at
home. For either speaking or writing class I usually ask teacher or friend about

what does Arabic word meet in English.

Interviewer: Q15- Do you have any comments on vocabulary learning
strategies in your present class?

Participantl: ok...very helpful and flexible. In this training session I think they
are very useful. I wish teachers teach us these strategies. At least at one level. I
mean if they taught us these strategy at eighth level of our study, I think that we

will improve our learning. At least we learn how to use these VLS.
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APPENDIX T

A Sample Interview Script (Arabic Version)
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APPENDIX U

Coding The Interview Data

CATEGORIES
QUESTIONS Responses to the question were
sorted into:

Q1.Could you explain to me how English is }Eélllg)gftl;rl;lrzlg)uage 1s important :
. . 0
important for you in your study? Communication (C)

Good career (GC)
Q2. What language element do you think is Language element :

. . . Vocabulary (V)
necessary for good listening, speaking, o
reading, or writing English? Pronunciation (P)
& & s Grammar(Q)

Q3. Do you pay attention to vocabulary
learning outside class or rely mainly on the
subject material?

Q4. How often do you study words at
home?

Q5-How do you usually plan your learning
of vocabulary?

Q6. How do you review the words you have
learnt in the class?

Q7.what difficulties do you face in learning
words?

Causes of Inadequate Vocabulary

knowledge:

Problems in Vocabulary learning
(DVL)

Frequency of studying English words
(Fq)

Sources of  vocabulary learning

(SVL)

Q8. What do you do to discover the
meanings of English vocabulary inside the
class?

Q9. What do you do to discover the
meanings of English vocabulary outside the
class?

Q10. What do you do to expand English
vocabulary when you outside the class?
Q11.What are the techniques that you use to
learn new vocabulary?

Lack of adequate knowledge in VLS
Techniques of learning words inside
classroom (TLV.in)

Techniques of learning  words
outside classroom (TVL.out)

Q12. How you practice newly learnt words?
Q13. Have you been taught vocabulary
learning strategies (VLS) inside or outside
class?

Q14. What is the method that is usually
used in teaching vocabulary in classroom??
Q15. Do you have any comments on
vocabulary learning strategies in your
present class?

Lack of Training on using VLSs:
Method of teaching vocabulary
MTV(

Lack of practice on using vocabulary
learning strategies )LP.VLS(
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