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ABSTRAK

Banyak telah tertulis mengenai pentadbiran dalam

pendi di kan. Nampaknya, pengetua- pengetua sekol ah-
sekol ah menengah mempunyai stail pimpinan yang
ber| ai nan. Terdapat empat jenis stail pimpinan yang

dikemukakan ol eh Hersey dan Blanchard (1976, 1982, 1993)
laitu, “Telling”, “Selling”, "Participating"” dan
“Delegating”. Kesesuai an dan keberkesanan setiap stail
pi npi nan bergantung kepacia keadaan dan kematangan kerja
kumpulan (Hersey dan Blanchard, 1982).

Tuj uan kajian ini adal ah untuk menyelidiki stail
pimpinan pengetua- pengetua di sekolah-sekolah menengah
yang terpilih di daerah Muar, Johor. Khasnya, ia
bertujuan untuk menentukan sSejauh manakah pengetua-
penget ua mengamalkan stail pimpinan "Tel l'ing",
“Selling”, “Participating” dan "Delegating" seperti
di | elaskan dalam "Leader Effectiveness and Adaptability
Description (LBAD)” yang diusahakan ol eh Hersey, 1989.
Kajian ini turut nengkaji persepsi guru-guru terhadap
stail pimpinan pengetua-pengetua, mengikut jantina,
kelayakan , pengalaman guru-guru dan gred dan lokasi
sekolah.

Data-data dianalisakan dengan menggunakan “Leader

Effectiveness and Adaptability Description" (Hersey,



1989) dan skor dianalisakan dengan menggunakan

statistik “descriptive”.

Responden dalam kajian ini terdiri daripada 20

orang pengetua dan 388 orang guru. Berdasarkan kepada
hasi| kajian ini, didapati pengetua-pengetua memilih
“Selling” sebagai stail pinpinan Yang utama,

"Participating" sebagai stail pinpinan sampingan yang
utama. Mreka menunjukkan flexibiliti yang tinggi dalam
stail pinpinan "Selling dan Participating" t et api
mempunyai penyesuai an stail pimpinan yang agak rendah.
Juga didapati, persepsi pengetua-pengetua dan guru-guru
adalah sama dal am stail pinpinan utama tetapi berbeza
dal am stail pimpinan sampingan, stail pimpinan berj arak
dan penyesuaian stail pinpinan. Juga didapati persepsi
guru-guru terhadap stail pimpinan  utama penget ua-
penget ua berbeza dari segi jantina dan kel ayakan guru-
guru, tetapi tiada per bezaan dalam stail pinpinan
penyesuai an dari segqi kelayakan guru-guru, gred dan
lokasi sekol ah.
Nampaknya, hasil kajian nmenunj ukkan bahawa

penget ua- penget ua sekol ah masih kurang berkebolehan
dal am menyesuaikan stail pi mpi nan  mereka terhadap

sesuatu situasi dan kehendak- kehendak gur u- gur u.

vi



ABSTRACT

Much has been witten about educat i onal
adm ni stration. It appears that secondary school
principals have different styles of |eadershinp. Ther e

are 4 distinct types of |eadership posited by Hersey and
Bl anchar d(1 976, 1982, 1993), that 1Is, "Telling,,,
"Selling,,, *'Participating,, and "Del egating,,. Each
style is appropriate and effective depending on the
situation and the “maturity” of the work group (Bersey
and Blanchard, 1982).

The purpose of the study was to investigate the
| eadership styles of principals in selected secondary
schools in the district of Muar, Johor. Specifically,
it was to determne the extent to which the principals
denonstrate the | eader ship styles of "Telling,,,
"Selling", “Participating" and "Del egati ng" as
delineated in The Leader Effectiveness and Adaptability
Description (LEAD) designed by Hersey in 1989. The
study also | ooked into the perceptions of teachers of
the | eadership styles of their principals by gender,
qualification, working experience, grade and |ocation of
schools. Data was analyzed usi ng the “Leader

Effectiveness and Adaptability Description,, (Hersey,



1989) and scores were then analyzed using descriptive
statistics.

Respondents in the study were 20 principals and
388 teachers. Based on the findings, it was found that
principals chose “Selling” as the domnant prinmary
| eadership style and “Participating” as the dom nant
secondary |eadership style. They denonstrated high
flexibility in "Selling and Participating” but rather
| ow style adaptability in general. It was found that
the perceptions of principals and teachers were simlar
on the dom nant primary |eadership style but differed
concerni ng secondary | eadership style(s), style range
and style adaptability. It was also found that
teachers' perceptions of primary |eadership styles of
principals differed by gender and qualification but
there was no difference in the |eadership style
adaptability, by qualification ofteachers, grade and
| ocation of schools.

The results appear to indicate that principals
still lack the ability to adapt their styles of |eader
behavior to nmeet the particular situations and needs of

their teachers.
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CHAE' TERI

STUDY RATI ONALE

1.1 Background of study

| brahi m Ahmad Baj unid (1994: p. 11) stated that:

“The Educational Vision of Mlaysia draws from

and translates the concerns articulated in

Vi sion 2020 into the educational context. It

is a synthesis of wvarious mgjor ideas in

circulation in the educational arena for

sone tine. The governing ideas of the nationa

Educati onal Vision are : Know edge Culture,

Readi ng Cul ture, Cul ture of Excel | ence,

Caring Culture, Enpowernent, Zero Defect and

Leadership Managenent Style".

| brahi m Bajunid Ahmad also stated that in 1988, the
governnent accepted the Statement of the Philosophy of
Educati on. The Phil osophy of Education highlights the
goal of devel opi ng the | ear ner intellectually,
emotionally, physically, spiritually in a balanced way

to enable the person to realize his fullest potentials.
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In schools, principals can be seen as | eaders
instrunental to the realization of Vision 2020.

The literature on | eadership in education for the

past decade has been extensively on the principal ship

(Ednonds, R R 1979; Blumberg and Geenfield, 1980,
Li phman, 1981; Synder and Anderson, 1986). Mich has
been witten about school | eader ship affecting

organi zati onal health and climte, school change and
i nnovation, staff norale and professionalism =~ and thus
school effectiveness and students' achievenent. As cited
by Ladd and others (1992: p. 398) in "School |eader as
motivator”, Maehr, Mdgley and Urden argued that school
| eaders influence the notivation of students and attend
to the psychological environment of the school by
"inaugurating, supporting and nonitoring certain school
wi de policies, practices and procedures"”.

Razi k Taher (1995 p. 548 ) expresses the role of
the principal as follows:

" As the key educat i onal actor, the

effective school principal is seen as one

who is primarily responsible for school

i mprovenent and who ensures an atnosphere of

order, discipline and prepares a climte of

hi gh expectation for staff and students,

collegial and collaborative staff relation-



ships, commitment anong staff and students

to school goals, adequate tinme for instruc

-tion and adequate staff devel opnment.”

From personal observation and the experience of
others in the teaching profession, there is an apparent
need for a study of the |eadership styles of principals
in Mlaysian schools to shadow some |ight on |eadership
behavi or of principals. Preval ence of cliques have been
reported, together with the dissatisfaction of teachers
on several issues regarding their work situations.
Di ssatisfaction anobng the teachers have been attributed
to various factors, chief of which has been the anomaly
in the salary scheme (Thani, 1972 ). The reason for
this dissatisfaction could be the lack of feedback given
by principals during the appraisal. This may be related
to the |eadership styles of the principals. The
exi stence of cliques in a school may  suggest
di ssatisfaction with the daily adm nistrative routine
within the school, especially with the quality of
Interaction between the superiors and the subordinates.
(Thani, 1972). Teachers react in specific ways to the
| eadership style exhibited by the principals. They have
certain expectations of the way their principal should

behave. The behavior of the principal with respect to
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the expectations of the teachers, whether of his or her
role, governs whether or not the teachers are satisfied.

Darcy and Kleiner (1991: pg. 12) stated that

"Changes both large and small, sinple and

conplex - doninate and define t oday' s

busi ness world.”

Changes are also happening in the educational
environment. The nove towards realizing the country's
goals is expected to bring about changes in the school
system Changes are intended ultimately to benefit an
organi zation, other changes are net with both fear and
uncertainty by teachers and thus becone the true
challenge for the principal to inplenent successfully.
Such changes produce a turbulent environment wthin an
organi zation (Darcy and Kleiner, 1991). Darcy and
Kleiner added that to inplenment change successfully, a
princi pal nust understand the inpact of the change on
t he people who will be affected. The principal nust
positively orient himsel f or herself towards the
upcom ng change in a manner which will ensure his or her
effective |eadership. The principal should endeavor to
enploy many of the managenent techniques including the
concepts of managing practically, actively, flexibly and
sensitively. Petit and Hind (1992) cited in Duignan

and Macpherson (1992: p. 106) also suggested that
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reorgani zation involves nmajor changes to the existing
way that an institution operates and it also enconpasses
internal changes such as mjor reform to the curriculum
involving the creation of new depths and the dem se of
others, mjor changes in teachers' roles or very
different and nore direct forms of accountability.

Leader effectiveness is conplex and has to be
defined in a variety of ways. Stogdill (1974), for
exanpl e suggested that the effectiveness of a group be
defined in terns of group output, satisfaction of its
menbers and its norale. The choice of |eadership
effectiveness criteria depends on many factors including
the value of the evaluator, | eadership theory and the
tinme perspective and the managing of the change process.
Duke (1992) noted that administrative effectiveness can
be neasured as a function of traits, conpl i ance,
conpetence and attained school outcones.

Vari ous perspectives have been used to study and
anal yze |eadership, anong them the trait approach, the
behavi oral approach and the contingency approach. Keith
and Grling (1991: p. 58-60) expressed the three
approaches as follows:

"Trait theories place enphasis on the personal

characteristics of |eaders. Research wthin

the trait theory tradition tries to identify



a set of personal characteristics that separate
effective leaders from ineffective |eaders.
However, researchers have been unable to
establish a single | eader ship profile
associ at ed with effective rmanagerial out-
comes. Mreover, although the studies of |eader
ship traits have provided interesting taxono-
mes, they fail to provide insight into how one

m ght develop the necessary skills."

Keith and Grling (1991) stated that behavioral
theories focus on a combination of personal and
situational variables or on the interaction between the
expectations and perceptions of |eaders and followers
within differing organizational conditions. Based
largely on comparative studies of effective and
ineffective |eaders, behavioral approaches, including
nost contingency theories , suggest that effective
| eadership requires one to adjust his or her style to
fit differing situations. Conti ngency theory &fines
good |eadership as the ability to match the right
| eadership style to the situation (Keith and Grling,
1991). Uilizing the two styles of |eadership (that is
relationship orientated and task orientated), t he

contingency approach suggests that depending on the



]
situational configuration, one of these styles will be
appropriate.

Situational theory provides some valuable insights
into |eader-follower behavi or; it helps |eaders
diagnose the situation and devel op strategi es to adapt
their |eader behavior to neet the demands of the
situation. According to Hersey and Bl anchard (1982},
stated Schein (1975) captured the intent of the theory
when he observed that |eaders nust have the personal
flexibility and range of skills necessary to vary their
own behavior according to the needs and drives of
subor di nat es.

Si tuati onal theory attempts t o  provide
understanding of the relationships between the effective
styles of leadership and the level of maturity of
fol |l owers. Sinmply stated, the basic assunmption of the
theory is that |eader effectiveness depends on the
appropriate matching of |eader behavior with the
maturity of the group or individual (Hersey and
Bl anchard, 1982). Here the maturity of the group or
followers is enphasized as a critical situational
variabl e that noderates the relationship bet ween
| eadership behavior and effectiveness. In Hersey and

Blanchard’s Situational theory (1982), the |eader's

behavi or and Situation are considered together to
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determne the primary style, secondary style and style
range of a leader, in addition to his or her |eadership
style adaptability. Hersey and Blanchard used the terns
"task behavior” and "relationship behavior" to describe
concepts simlar to the terms "Consideration" and
"Initiating structure” of the Giio State studies
initiated in 1945 by the Bureau of Business Research at
Chio State University. "Initiating structure” or task
behavior refers of the leader's behavior in delineating
the relationship between hinmself and nenbers of the work
group and in endeavoring to establish well-defined
patterns of organization, channels of conmmunication, and
met hods of procedure. "Consideration" or relationship
behavi or refers to behavior indicative of friendship,
mutual trust, respect and warnth in the relationship
between the |eader and the nenbers of the staff (Hersey
and Blanchard, 1982). The four basic |eader behavior

quadrants as shown in Figure 1 (P. 9) are |abeled: hi gh

task and low relationship; high task and high
rel ationship; high relationship and |ow task; and | ow
relationship and |ow task. The theories pertinent to

this study will be expanded upon in Chapter 2.



Relationship Behavior (High)

(Low)—

High Relationship High Task
and and
Low Task High Relationship
Low Task High Task
and and
Low Relationship Low Relationship
(Low) * Task Behavior * (High)

FIGURE 1 . THE BASIC LEADER BEHAVIOR
STYLES (HERSEY AND

BLANCHARD, 1982)
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1.2 Statement of the problem

Leadership in au institution dedicated to education
must itself be educative (Duignan and Macpherson 1992).
They stated t hat:

“ An educative leader is a person who challenges

others to participate in the visionary activity

of & ining ‘rightness' and preferred ways of
doing and acting in education. W see an edu-
cative |ea& as a person who challenges
educators to commit thenselves to approaches
to admnistration and professional practices

that are, by their nature, educative.”(1992: p.4)

Thevar (1994) stated that Paul Hersey (1978) quoted
President Bill dinton, then Chairman of the U S
Nati onal Governors Association, as saying that the
school principal is the key to educational change in
school s. Being directly involved in bringing about the
change, principal s should be awar e of the
characteristics of effective |eadership styles and to
what  extent their own styles can be considered
ef fective. The Southern Regional Education Board
(1981), U. S. cited in a thesis project by Thevar
(1994: p.1 ) stated that,

“The success or failure of a public school

depends more on the principal than any



other single person.”

Therefore, Malaysian principals nmust be able to
read the changes in schools and apply the correct mx of
| eadership styles in order to be effective |eaders and
to lead the teaching and non-teaching staff and students
towards the achievement of a shared m ssion. The
princi pal nust be able to adapt his or her |eadership
style to any situation be it the central office, working
wth the Mnistry of Education, existing commnity
cooperation, supervising assistant principals, improving
students' performance, motivating the teaching staff or
| eadi ng staff and commnity i n instructional
i nprovenment. At this point, nuch is still unknown about

principals' |eadership styles in the Mlaysian context.

1.3 Alm of study

The aim of this study was to investigate the
| eadership styles of secondary school principals in the
district of Muaar, Johor. Specifically, it was to
determne the extent to which the principals denonstrate
the | eader ship styles of “Telling”, “Selling”,
“"Participating” and "Delegating”" as delineated in the
Leader Effectiveness and Adaptability Description (LEAD)
desi gned by Hersey and Bl anchard. (See page 13 for

expl anation of terms). The study also |ooked into the
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perceptions of teachers of the |eadership styles of

their principals.

1.4 Research questions

This study hopes to answer the follow ng questions:
1. What are the |eadership styles of principals in
sel ected secondary schools in the district of Miar
Johor ?
2. What are the perceptions of secondary school
principals of their own |eadership styles?
3. What are the perceptions of secondary school
teachers of the |eadership styles?
4. To what extent are the secondary school principals
denonstrating the |eadership styles of “Telling”,
“Selling”, “Participating” and “Delegating”?
5. What are the perceptions of teachers of the
primary |eadership style, by gender?
6. What are the perceptions of teachers of the
primary |eadership style, by qualification?
7. What are the perceptions of teachers of the
primary |eadership style, by working experience?
8. VWhat are the perceptions of teachers of the
| eadership style adaptability, by grade of schools?
9. What are the perceptions of teachers of the

| eadership style adaptability, by location of schools?
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10, What are the perceptions of teachers of the

| eadership style adaptability, by qualification?

1.5 Significance of study

The findings of the study would be of significance
to the Mnistry of Education, State and District
education departnents , various training organizations,
state agencies and university departments and teachers'
training colleges.

The results of this study may aid the
Mal aysian Mnistry of Education to plan and devel op
pr of essi onal | eader ship training programs for
principals so that they can effectively lead Mal aysi an
schools into the future. It is hoped that this study
will help admnistrators realize the need to be
particularly proficient and effective in nanagenent.
It is also hoped the information provided by such a
study would help in thefundanental matter of review ng
educational admnistration training programs to assess

and inprove their effectiveness.

1.6 Definition of terns

1. Leadership styles: Different ways to approach
situations when working wth people (Hersey and

Bl anchard, 1972).
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2. Four styles of |eadership:

a. “Telling” - a style characterized by one-way

communication in which the |eader defines the roles of
followers and tells them what, how, when and where to do

various tasks (Hersey, 1976).

b. "Selling" = a style whereby nost of the direction
Is still provided by the |eader. The | eader also
attenpts t hr ough t wo- way conmuni cati on and
soci oenot i onal support to get t he fol | owers

psychol ogically to buy into decisions that have to be
made (Hersey, 1976).

c. "Participating" = a style where leader and follower
share in decision making through two-way communication
and much facilitating behavior fromthe | eader, since
the followers have the ability and know edge to do the
task (Hersey, 1976).

d. "Delegating” = this style involves letting followers
wrun their own show”. The |eader del egates since the
followers are high in readi ness, have the ability and
are both willing and able to take responsibility for
directing their own behavior (Bersey, 1976).

3. Princi pal : The head of secondary school who is
primarily responsi bl e for adm ni stration and

i nstruction.
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4. Secondary school: A school which has Renobve class
through Upper Six. However, sone of the schools may not
have Form si x. It holds students aged 13 to 20 years
ol d.
5. G ade of school is determined by the Mnistry of
Educati on. However there are 2 grades that is:
a. Gade A school is managed by a school principal
with a D& salary scale and assisted by 2 assistant
principals , an afternoon supervisor and 4 senior
subj ect teachers. Enrol Il ment of students is between
1,000 to above 2,000.
b. Gade B school is managed by a school principal
with a D& salary scale and assisted by 3 assistant
principals and an afternoon supervisor. Enrol | nent  of
students is less than 1,500.
6. Location of school: Rural and town schools are
defined by their localities in towns, defined by the

| ocal Municipal Town Council of Miar, Johor.

1.7 summary

The purpose of the study is to investigate the
| eadership styles of principals in selected secondary
schools in the district of Miar, Johor. Vari ous

perspectives of |eadership theories are discussed, chief
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of which was Hersey and Blanchard’s Situational theory
(1982).

The study includes the perceptions of principals
and teachers of the primary style, secondary style(s),
style range and style adaptability of principals.
Teachers' perceptions of principals' primary [|eadership
style and style adaptability, by gender, qualification,
grade and location of schools are included in the study.
The study will focus on ten research questions that wll

provide grounds for discussion and concl usions.



CHAPTER11

REVI EW OF LI TERATURE

2.1 Introduction

This literature review will discuss [|eadership,
| eadership theories and |eadership styles with a focus
on those relevant to the study, that is, relating to the
Situational nodel of |eadership and the perception of
teachers of the |eadership styles of principals.

Leadership is a sophisticated concept and there are
as many definitions as there are witers on the topic.
Leadership has long held a central place in the field
of educational admnistration (Ogawa, 1992).

Gar dner (1990) identified |eadership as “the
process of persuasion and exanple by which an individual
(l eadership tean) induces a group to take action in
accord with the leader's purpose or the shared purpose
of the group. This view is supported by Hogan (1994)
who stated that |eadership involves persuadi ng other
people to set aside for a period of time their

i ndi vidual concerns and to pursue a common goal that is

17
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