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SECOND CULTURE ACQUISITION AND SECOND
LANGUAGE ACQUISITION: FAUX AMIS?

Gary Libben and Oda Lindner

1. Introduction and overview

One of the well-known characteristics of modern approaches to secondgangasning is
the view that successful second language acquisition (SLA) is accompaniaxbivg salture
acquisition (SCA) (e.g., Hamers & Blanc,1989; Schumann 1978). It seems ctear tha
learner's acquisition of communicative competence must involve morenthanrimand of
the grammatical structures of the target language and a masterpludritslogy. The learner
must also acquire new cultural knowledge and a set of culture-specificazotsson
The claim: linguistic behaviour. The claims above make sense. There is
. : little doubt that, in the best case, expansions of linguistic
_Epr"m_Slon of competence should be accompanied by expansions of cultural
linguistic competenceompetence. But there is also a way in which the claims above
should be make too much sense. They suggest a straightforward
- parallelism between SLA and SCA as well as a parallelism

accompanled by between the successful end-states of bilingualism and
expansion of culturabiculturalism. In this paper, we suggest that although the
competence." |s thenearallels between SLA and SCA are intuitively appealing, they
a straight—line ofte_zn mask_mw_portant underlying differences in the ways in

) } which linguistic knowledge and cultural knowledge are
relatlonshlp? organized as well as important differences in the acquisition
process.

We explore some of the fundamental differences that exist betweenrflL.3GA and
concentrate on the situation of adults who begin the acquisition process vattyalre
well-developed systems of linguistic and cultural competence. We dorgiughé manner in
which these systems change as a result of exposure to new linguistic and cultural
environments is to a large extent determined by the nature of the systeraslttes. In rare
cases, adults are successful in becoming bilingual as well as bicutoweever, the
differences between what it means to have a language and to have a culture eaktbatgr
the terms bilingualism and biculturalism (as well as the conditionfichwhey refer) may
share little more than a prefix.

We conclude that the inherent modularity and boundedness of language make it pmssible f
dual non-interfering systems to develop. Culture, on the other hand, appears %o be les
bounded and the possibility for the development of dual non-interfering culturainsyis
therefore relatively low. Unlike SLA, therefore, SCA involves the exparsi@am existing
system rather than the development of a new one.

2.
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2. Having a language and having a culture

We begin our discussion of SLA and SCA at the beginning — the initial stageguidiaon.

This is the point at which the individual is first exposed to a new language oeciNtithing

has yet been acquired; however, it seems reasonable to assume that widatithei brings

to this first stage determines to a large extent what will be acquirethéiéfore concentrate

on the nature of the acquirer's knowledge state before acquisition lagespd ask: What

do the second language and second culture acquirers have in the initialissaadF

Are there Sim”aritiesforemost, the adult second language acquirer has competence in

. : his or her native language. The individual possesses an

between havmg A internalized system of knowledge that both enables and

Ianguage" and constrains the use of language such that it has the character of

"having a culture"? human language in general and of (let us say) English in
particular. Strictly speaking, this linguistic competence is not an

internal representation of English, but rather of the principles and amtstthat allow for the

generation of English utterances — a grammar of the language (see Weh8Btutbr some

recent presentations of this framework). It is important to note that $ingaompetence, in

this technical sense, refers to the unconscious knowledge that is imthefrthe native

speaker. It is in this sense that we can say that the individual has a language.

Now, can it be said that individuals have a culture in this same sense’h@nergeen many
claims in the anthropological literature that it is not fruitful to look fdture within the
individual because culture is essentially between individuals (e. g., G8&82. We concur
that many aspects of what is commonly called culture can only be understotatpersonal
terms. Nevertheless, there is a way in which collectively held belidégessaand opinions are
internalized by individuals as constraints that allow for the generatwhat is thought to be
"appropriate” behavior. This is particularly evident when individuals aremuted with

novel situations.

Consider, as an illustration, a somewhat fanciful scenario in which diSw&oman and a
Tamil woman land on an uninhabited Pacific island as the sole survivors of a stkipWwee
expect in this scenario that each woman will initially react andaatevith the other in a
culturally-specified manner. Clearly, in this situation, the cultur&iihces in their
behaviour could only come from their previous experience. We claim then thatfe¢heh o
women on the island is "having a language and having a culture."

-3-

We have thus referred to a very broad point of similarity between language amd.dsiith
cases involve systems of internalized knowledge, and in both cases the nature of these
internalizations must be abstract and general enough to be applicable tatnatiehs. As
linguists are fond of pointing out, the vast majority of utterances that nata&eys
encounter are unique events. Thus linguistic competence cannot simply be anzeternal
"list" of utterances. This list, no matter how long, could never be long endusggenrhs
reasonable to suppose that the same principle holds for the nature of coltupatence. If
we concur that the women in the scenario above would indeed interact in tukpeadified
ways in the initial stages, the source of this cultural specificity must the iform of general
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principles, not specific behaviours. It seems exceedingly unlikely that eachnsculture
would have supplied her with specific preparation for being stranded on a Paaritt with a
foreign woman.

To summarize to this point, we have argued that the individual brings native lingmidtic
cultural competence in the form of abstract and largely unconscious knowletgertuial
stages of SLA and SCA. It is here, however, that the similarities between hdaiguage
and having a culture may end.

3. Where compar ability of language and culturefails

A very important difference between cultural and linguistic knowledgani&ow the
acquirer conceives of the knowledge that he or she brings to the situation. Wbeloyue
that in the case of language, native speakers believe themselves to pdggebs
interwoven language system; in the case of culture, a loose collection ofcagbastititudes
and values. This difference in belief has great consequences for the coursgsiti@can
the two domains.

A person who begins the task of SLA begins with two important assumptions:

1.that there is a system to be acquired (that can have a label such as Englishst¥);Spani
2.that he or she is already in possession of such a labeled system.

In the case of SCA, the acquirer believes himself to be in possession of baliefs, and
opinions that he shares in varying degrees with other members of his sog@bgt he does
not conceive of the second culture as comprising a separate labeled system.

We would not expect that the Tamil woman would begin speaking Tamil to tree3md
assume that she would understand. But what about "behaving Tamill\g, Eisgems

unlikely that the Tamil woman would know what it might mean to "behave Tamil" in a
general sense. Secondly, we would expect that the Tamil woman would make many more
assumptions about the comprehensibility of her behaviours, attitudes and opiniosisetha
would about her language.

-4-
A |anguage system Now what about the subsequent stages of acquisition? Surely
" " fter a period of time, the women would begin to acquire some

hangs together , bu easure of language and culture from each other. But how
cultural would this acquisition take place? In the case of SLA we might
characteristics are expect that each woman would consciously teach certain

- vocabulary items to the other and at later stages employ a form

percelved to be of "foreigner talk." This is only one of many possible scenarios

independent and (another one being that they both end up speaking Tamil) but it
unrelated. points to the significance of characteristics 1. and 2. above —

that each woman assumes herself to be in possession of an

integrated system and therefore would not begin by speaking her language atete outs
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simply assuming that the other would understand. Each woman would begin by assuming
that, untutored, she would understand nothing of the languages of her island-mate.

In contrast, the women would have a much less clear idea about whattbaxfee cultural
level. In general, the Tamil woman might expect the Swede to have diffaterg babits, but
she might not think that her opinion would differ on important issues such as nugyaignt.
Each woman would assume at the outset that the other should be able to understand her on
such important issues. Each would also find it exceedingly difficult toyustif own moral
judgment as Swedish or Tamil or "teach” it to the other along these linesirvjmaantly,
neither of the women involved would think that their eating or dressing hahitd wapinge
in any way on their understanding of what their moral judgment was all about. Nar woul
either assume that ritual obligations were linked to matters of hygidnamor. This
perceived lack of internal coherency stands in stark contrast to the gdearabiut
language which implies that language as an interrelated system is pdsesseryone.

This particular lack of consistency and coherent labeling makes culturisiacguall the
more difficult to initiate since it is neither clear what one alydaak nor what one is supposed
to acquire.

We have suggested so far that individuals perceive their language systame#srgy that
"hangs together." Although these same individuals may be very aware of spsusiitsaof
their cultural system such as greeting rituals and eating customs, theyiyygocaot
perceive their culture as an integrated system of knowledge but rathev@enosit cultural
characteristics to be independent and unrelated.

Of course, as is commonly discovered in the study of human cognition, the intuitions of
individuals regarding mental representations and processes often provide pooslaading
information concerning the architecture of cognition. It seems that véeyalitour thought
processes are open to conscious introspection. Thus, in the case of language andhewdur
is considerable likelihood that individuals' perceptions are influebgehle fact that we have
a rich vocabulary with which to organize our understanding of language as a ayst@m
considerably less developed vocabulary with which to talk about characseniscultural
knowledge and cultural competence. Notwithstanding these considerationajméhelt the
intuitions of individuals regarding the organization of linguistic and culturaivledge lead
us in the right general direction — to the view that language is an integratecenadcareas
culture seems more a loose association of elements.

-5-

There are a number of reasons to believe that language can be seen as atéiinlyan
cognitive system. There is evidence from psycholinguistic experimemtait language
processing is obligatory, automatic and relatively insulated from othec&sof cognition

(see Pinker 1994, Libben 1996). There is evidence from clinical neurology that language
production and comprehension can be selectively impaired as a resultagfedtondiscrete
areas of the brain (Caplan 1994, Goodglass 1995). These resulting aphasiasisatggest t
language, in addition to being a functional module of human cognition, may also have the
status of a module in the neuronal underpinnings of mental representations and @réiassse
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also important to note that whereas there exist perhaps a dozen weld defiegories of
aphasia, no case of the loss of specifically cultural knowledge (i.e., '@@iltuas yet been
associated with brain damage in the clinical literature.

One possible reason for the tightness of the language system is that it mgstneedrto

meet the computational demands of everyday use. Sentence comprehension andmproduct
seem effortless. Yet, as has been shown by the difficulties encounteredl@véh@ment of
automated language processing systems, both comprehension and production involve huge
amounts of computation and data representation. Moreover, the systeladsipah to

perform in a millisecond time fram e.

Another reason for the tight organization of the language system is probably relie datct
that all of it is typically active all the time. Although linguists ofteratrine language system
in terms of the submodules of phonetics, phonology, syntax, and semantics, @yis alw
understood that normal language use involves all these submodules. We amalteyepon
to use only syntax or phonology. The most extreme example of this "all switches
phenomenon is at the level of phonetics. If one were to read the presentseahbed,
virtually all the phonemes of the English language would have to be used. Thiotadilpr
accounts for why we typically think about a foreign accent in terms of phonetzaugzall
aspects of the phonetic system of the language would be required in virtually any
conversation, it is not possible for a second language learner to avoid artyohsipec
system. This seems different from some aspects of syntax which can beiccetessully
avoided in English production, and seems very different from many aspects df lexica
knowledge (e.g., the technical vocabulary of automobile repair) that would ooéllee
upon under specific circumstances in particular environments.

-6-

The characteristics of language that we have focused on so far are shogureén1F-iThis

diagram represents the language system as a stratified triamgiecmindividual language
elements can be represented. Each stratum in this space represegtagd submodule or

level, and the triangular shape allows us to represent the phenomenon discussed abbve — tt
some levels of language are more tightly packed than others.

Phonetics

Phonology

® e .\ Morphology
/ * o ° .\ Syntax
o Lexicon
¢ .\

Figure 1.Levels of linguistic competence. Elements of linguistic knowledge are repressiiecles.
The triangular shape suggests that some levels are more tightly integrated than others
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Turning back to culture, we note that it, too, may be represented as a cognita/eAspae
have mentioned above, the boundaries of that space are not as clear as thée aasm af
language. There are functional reasons for why language would have todst patéally
insulated as a computational and representational system. Language pgasessmething
thatyou do Culture, on the other hand, is in many ways yb are In the section below, we
will argue that this basic difference between language and culture leesjoences for the
A basic distinction: ways in which SLA and SCA can develop. We might also
. _consider, in our comparison of linguistic and cultural

Language processmgnowledge, whether the triangular shape of the space
IS something that youepresented in Figure 1 is also appropriate for culture. It seems
DO: culture is who to us that it is, but not exactly for the same reasons that it is

ARE appropriate for the representation of language. In the case of
you . culture, the triangular shape allows us to distinguish between
those aspects of culture that are part of who you are (i.e., are central torespsognitive
makeup) and those aspects of cultural knowledge that can be easily mogkadidg on
the situation in which the individual finds him or herself. We will refethis latter type of
cultural knowledge as "peripheral”/"contextualized."

-7-

In Figure 2, an outline of cultural knowledge is presented in a triangular spacedinaitar
to the one we have used for language. Here cultural elements are regresetdts and the
bottom portion of the triangle represents situational and less tightly paekedrgs. The top
of the triangle, in which there is much less space, is used to represertantral elements
which interact more closely and come into conflict more easily.

/@ » Central

o o
®
® * Intermediate
& ®
® ® * Peripheral
@ o . [Situational)

Figure 2 Cultural competence is represented as a triangular space with weaker borésented by
dotted lines. Central elements exist in a tighter space and are thereforekeigr® Icome into conflict.

The distinction between these central and peripheral cultural elersenidined in Libben &
Lindner (1993) in which it is pointed out that it is part of the competence of Waordricans
to know that eating stew with your hands is negatively valued. It is probably alsasth¢éhat
a North American's cultural competence would indicate that cannibalisegaively valued.
There is, however, a clear and important difference between these &go\d&scan conceive
of situations in which a North American would, perhaps out of politenesneigri country,
cheerfully dip his fingers into a gooey stew. It seems very unlikely, however, thaintlee s
North American would adopt a "when in Rome" view of eating fellow humans for difimer
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Central and somewhat extreme example above illustrates what we consider
: be a fundamental property of cultural knowledge. Peripheral
perlpheral aspects o spects of cultural competence can be easily modified and
cultural competence contextualized. In addition, peripheral cultural elements do not
seem to get in the way of one another. We can eat chicken with
our hands in one context, with a knife and fork in another, and with chopsticks in yetranothe
environment. More central cultural elements, the ones that are restigiated with who you
are, seem much more closely packed. We are less able to contextuatindang of honor,
friendship and justice. When central cultural elements are not consotianeianother,
they create stress and the need for an individual to reduce that stresd. ai¢ue below,
that this notion of stress and the need of the individual to reduce it, plays adl@g the
character of SCA and the course of its development.

-8-
4. Culture acquisition processes and outcomes

Ever since the seminal work of Ervin and Osgood (1954), it has been assumed that,sh the be
case, successful SLA results in the development of functionally diEmmiage systems. We
see the successful second language learner as someone who seems to beionpoisses
independent and insulated language systems, has complete mastery of both, aitdican sw
between them with ease. In fact, of course, very few second language leaaraesach such
a stage of proficiency in their second language and are ever free of spillover fregstam
to the other. It seems likely that there is a great deal of individual végiabithe extent to
which a second language learner actually develops distinct non-interfering sgsttthat a
great many environmental factors influence the relative independencesystbens (see
"Interfering" and Ellis, 1994 for a review). It also seems to be the case that the
. i . submodules of phonetics, phonology, morphology, syntax etc.
non'mterfe”ng can be independently organized as interfering or non-interfering
systems." systems (see Schreuder and Weltens, 1993) for a recent
discussion of the bilingual lexicon). We have all encountered
individuals who seem to have almost perfect command of the lexical and gyntact
components of a second language, but show great interference at the phonetic and
phonological level. This phenomenon is given a very natural account in the context of the
triangular model. In Figure 3, first language elements are representedes amd second
language elements are represented as squares. The relative numicroéied squares can
be taken to represent language dominance, and the separateness of ciglam@ndssters
may represent the functional independence of the two language systems.
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Phonetics

/-.I n ° .\ Morphology
/ o B ...\ Syntax

/ Flue mn \Lex.con / .o'_ .-\

(a) (b)

Figure 3.Bilingual language systems. In (a) the situation of interdependent or compounded knowledge is
represented. In (b), there is a functional separation of first language knowledges(real by circles)
and second language knowledge (squares).

Phonology

Now, can SCA also be treated in terms of a simplified triangular modei@ 8aution is
certainly in order here because, compared to SLA, SCA is almost celypiestudied. We
therefore cannot rely on a reservoir of experimentation and descriptiomvinch to anchor
our speculation. Nevertheless, it seems to us that some general pointsast dmiween
SLA and SCA can be made explicit through the use of the triangular model.

-9-

The first point of difference is that the cultural system does not sebave well-defined
elements that we can identify. In the case of language, we can speak préisemeation of
phonetic features, phonological rules, and syntactic constraints. In thef cadtire, we can
only talk loosely about culture-specific concepts, attitudes, scriptschethata. This may of
course say nothing about the knowledge systems themselves but ratheongfléiee relative
degree to which SLA and SCA have been investigated.

The second point of difference we consider to be fundamental. And fortunatelg atoe
depend on the degree to which individual elements are elaborated within a systguink

is this: In the case of successful language acquisition, two separatesgstedeveloped. In
the case of culture, more elements are introduced into an undifferentiaté/ecgystem.
Because these elements are not insulated within a competence subsysiatyithel
cannot switch between, say, German and French cultural systems in theatas or she can
switch between the German of French languages in the midst of a conversgéon. A
language is fundamentally what you do, whereas culture is who you are.

So what happens in the case of biculturalism? Firstly, we claim thdtuyalism is

essentially a misnomer. An individual cannot really maintain twai@llsystems. Rather,

what happens is that biculturalism creates and integrates eleshéntscultures in the same

Successful second cognitive space. At the periphery, these elements are typically

. . _situationalized, so there is little difficulty. However, at the more

culture acquisition IS central levels of the cultural system, there is more potential for

the result of conflict, more stress, and a greater need to reduce that stress.
So, whereas successful SLA is the result of the development of
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successful stress insulated systems, successful SCA is the result of successful
d . stress reduction. In the section below, we discuss some of the
reauction. most important of the stress reduction processes.

5. Conceptual conflict reduction in second culture acquisition

The framework that we present in this section, is based on a longitudinal st@dynaén-

Canadians carried out by the second author. This study focused specifidaky on

development of bicultural knowledge and on the manner in which new cultural knowl edge is

acquired and integrated in the initially existing cultural system. Adaimed at the outset of

this paper, we are beginning from the assumption that the process of SCA inntdgestion

of new knowledge into an existing system. Thus whether or not the learner is going to ha

difficulty acquiring a second culture element will depend to a large eottetitat element'’s

Four different types relation to the relevant first culture concepts. In the study of
German-Canadians, a number of patterns emerged that offer a

of results of framework within which to understand how the stress that
successful stress accompanies SCA can be reduced by acquirers and biculturals.
reduction. In general when new cultural elements are acquired, four

results were observed: a. there was no problem; b. the acquirer
abandoned one element in favour of another; c. two incongruous cultural elerasnts
amalgamated into a new "third culture' element, and d. potentially incaungycultural
elements were situationalized.

-10-
a. Unproblematic new cultural elements.

In the early stages of SCA, new cultural elements are often acquired witlyaditfeculty or
conflict. The reason for this is probably that in the early stages of SCArexrsgare typically
exposed to the more superficial aspects of the second cultu re (e.g., gnabttageating
habits etc.) which can easily be learned.

People are also likely to encounter new, exotic aspects of the second whitthreby
definition, do not have any first culture counterparts. When they learn such eewtic
knowledge individuals tend to integrate these aspects into the culturaispaeesame
manner in which they would integrate new cultural knowledge acquired higifirst
culture as a result of switching professions or acquiring a new hobby.

b. Selection of one element over another.

When, one the other hand, learners acquire second culture notions that conflictiniifsthe
culture elements, different solutions have to be found. In this case, one very coohmion s
is to adhere to old first culture knowledge even though new s econd culture motoradily
available. A closer look at these situations reveals that learneisteotly select this strategy
when the first culture notions (such as love, family relations, marraagg)articularly dear to
them . These issues are in many cases very carefully insulated against clamglkird.
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This leads to the fact that such notions are preserved in a "fossiliaegibetause they are
rigorously kept at a level at which they have first been acquired. Among the older Ge
rman-Canadians that were studied, many cherished, for example, undegstaaldited to
family life and marriage. Since many of these individuals had emigrateainiad@ in the
1950's, they froze their concepts of family life at a level that was "en vag pe'st-war
Germany. Despite the fact that today such concepts are out of style botimangemnd
Canada, the migrants continue to preserve them in their original state.

The opposite way to resolve cultural conflict occurs when the learner fordsakeser first
culture elements in favour of the second. This is a pattern that is oftenexbaenong
younger second culture acquirers who for example find that gender r olesettmal culture
are more attractive and acceptable than those in the first cultungeid$@n adopts this
approach and applies it consistently in favour of the second culture, it is likethieharocess
will lead to acculturation rather t han to any form of biculturalism.

-11-
c. Amalgamation of first and second culture knowledge.

Amalgamation, in practical terms, suggests that people take fitsteeabncepts and apply
them to the relevant new second culture understandings. For example, manyaimmigr
families encounter conflicts because parents desire to ret&ntipgy prac tices but are urged
by their children and the surrounding society to acknowledge the new second rootinins.
When they are confronted with having to make a decision, the parents fincculdifbi

satisfy both sides. Since most people believe tha t concepts relateditmenand education
cannot be handled differently in different contexts, migrants tend to interyeageof the
older ideas with aspects of the new. The integration seems to satisfydestbecause people
can keep parts of t heir old attachments and yet make concessions to thetumal cul
knowledge.

Similar mergers are possible in other less central areas secblagical responsibility
(recycling etc.). Cultural concepts can be extended to include more restiesels or, if the
first culture standards are already highly restrictive, the consstiean be relaxed. In either
case, such extensions or contractions can accommodate a variety of @rahgkew
individuals to acquire new concepts simply by adjusting certain featutkesioblder
understandings.

d. Situationalization of cultural knowledge.

A final manner in which to deal with the problems of SCA can be found when asquir
maintain their first culture concepts and acquire new second culture cgrimept
contextualize each set to different situations This contextualizatiobecound in simple
behavioral areas such as table manners or greeting behaviours, butsodaa sten in those
cultural areas where first and second culture notions contradict eaclathare therefore
difficult to amalgamate. In her study of Germans in Canad a the second auitinay for
example, that young Germans were able to make a separation betweenngterdicti
Canadian friends and interacting with German friends because they feltetliabtbelonged
to different worlds that could not be integrate d. In their years of life in Gaihade young
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Germans had found that the forms of friendship among younger Canadiansl gicggsdarity
and large numbers of friends while the German notion of friendship emphasizddriong-
relationships and committed feelings among a small circle of frieradeeRthan merging the
two, they eventually became quite good at using both. They would behave "native-like
among their Canadian friends but would exhibit all the characteristics ®fraa@ friendship
when t hey were among their German friends.

-12-

It is interesting to note here that language plays an important role in tlexto@atization of
the different notions, for in speaking a second language individuals can often switch to
cultural understandings which would otherwise contradict their firs t cultureptsdn
extreme example of this kind can be found in Ervin-Tripp's (1964) study of biliagual
among Japanese women. In this study, bilinguals were given an unfinished sentedkc®in ea
their languages and were then asked to complete t hat sentence first isdapahinen in
English. The sentence began "When my wishes conflict with those of my family ...". In
Japanese, a subject completed it as "it is a time of great unhappiness" aglisim & "I do
what | want". The contradic ting answers were clearly tied to each langoagenment.
Since the language environments served to contextualize and insulate eaghtristquite
probable that the conflict was not even apparent to the bilinguals involved.

Examples like these are, however, extreme. The reason we consider tleeaxteme is
precisely that issues such as family relations and friendship aralhothought of as being
closely tied to one's identity. To put it differently, while contextu alizatesms an
appropriate strategy for dealing with behavioral elements, located at tmladtour
triangle, it strikes us as unusual when it is used in the middle or upper &er@smost
notions are closely related to central issues.

6. Conclusions. How is Second Culture Acquisition most
profitably seen

We have illustrated above how basic cultural processes may mandesteives as patterns
of intercultural stress reduction. In Figure 4, a hypothetical bicultyséém is represented.
Here, first culture elements are represented as circles and sedtunel elements are
represented as squares. The most fundamental characteristic of agmtwvkddge
represented in Figure 4 is that first and second culture concepts are revedluRather they
occupy the same space in an undifferentiated manne r. In the figure, thgpleeeftcultural
stress reduction strategies are given graphic representation. Thewijuaevhite circle in
the middle represents a case of one cultural element winning out overrati@tsguare with
the rounded corne rs represents a case of amalgamation, and finally, theotwsorapresent
a case of situationalization in which conflicting first and second @llalements are moved
from the mid ranges to the bottom of the triangle. It should also be noted thag, in thi
hypothetical case, the individual is shown to have a dominance of second deltueats at
the periphery, but first culture dominance in the central regions.
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Figure 4.A bicultural system. First culture elements are represented as ciidles@nd culture
elements are represented as squares.

To summarize, in this paper we have presented speculations and argumentsraptioer

nature of cultural competence, second culture acquisition, and its relalzoyt@ge. We

have argued that both language and culture are most profitably seen as kno wledge system

that generate behaviour under particular internal and external conditions. We havgusdo a

that there is a danger of being seduced by the ease with which we can speak secogel langua

acquisition and second culture acquisition as going hand in hand. Language, weéscaim

Varying degrees of integrated cognitive module that can be functionally separated
- into individually insulated subsystems such as English or

d|ﬁ|CU|ty of French. In other words there is some psychological reality to

successful second the notions of individual languages. We are not sure, however,

culture acquisition that individual cultures can be ascribed the same psychological

reality. In effect, you can only have one cultural system. Within

this system, individuals manage to avoid dealing with inconsistencies aftidtaghether

they occur f or cross-cultural reasons or for other (e.g., secular-religgass)ns. We view the

cultural system as undergoing continual change in the manner that a langgiagedoes

not. New cultural elements are often introduced and cultural conflesa ved through both

the blending and the elimination of cultural elements.

SCA in our view is the situation in which tremendous stress is placed on tilnalcsystem.
This stress and the need to reduce it is typically manifested in the more edlgtages of
SCA. In both SLA and SCA the learner typically begins with the ea siest andbwicus
material. The language learner begins by acquiring new words — tripling inés or
knowledge every day. There comes a point however where progress slows or egtddsack
This is usually when syntax and connotation are encounte red. Similarly, in thef G54,

the most superficial aspects of culture are encountered first — banking, sh@&ating in
restaurants. Things look easy because they are not really that importgaonlt after the
learner lives in the culture for a while that the more central issues — involvinggsemoral
decisions — become relevant. These are typically very difficult toteitidize and create
considerable difficulty. However our continuing research into the phenoméisro
suggest s that, from this difficulty, the individual develops perhaps for #tdifire a sense of
how his or her culture has the property of being an integrated network. Therefore, to return
one last time to our shipwrecked women, we expect that before they ar el rdsyuare each
likely to learn just as much about their own cultures as about the other's.
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