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Abstract

In this paper, we discuss the potential of a corpus-based approach in teaching.
Moreover, we give an overview of the searchable online French-Greek parallel
corpus (SOURCe), which aims to serve the needs of students of French as a foreign
language and also to facilitate future linguistic research. This project is led by Fryni
Kakoyianni-Doa and is fully funded by the University of Cyprus. The goal of the
project is to provide online content on general education subjects to students and
training in a cost-effective manner, as an Open Educational Resource. We
demonstrate how these two corpora can be used for theoretical and pedagogical
purposes by focusing on personal opinion adverbials.
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1. Introduction

In this paper, we discuss the potential of a corpus-based approach in teaching. As a
case study, we present the characteristics of personal opinion adverbials, as attested in
the Source Corpus, and their teaching perspectives.

Corpus-based studies allow a variety of factors to be investigated, such as
frequency, semantic categories, grammatical structures, clausal positions, and
individual items. Importantly, by studying a number of factors together, we can see
how they are interrelated. When conducting analyses by hand or using a concordancer
and keeping counts by hand, it is difficult to keep track of the interaction of numerous
characteristics. Teachers need to know not only structural information about features
that they are teaching, but also how native speakers use these structures under various
conditions, if they want to promote communicative competence in their students. This
combination of structural description and information about use is precisely what a

corpus-based study can provide (Conrad 1999).
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New tools are critical to creating a dynamic and engaging learning environment.
Furthermore, according to Gabrielatos (2005:1), “changes in knowledge, skills and
attitudes [...] are needed for learners and teachers to take advantage of the
opportunities offered by the availability of corpus resources”. Corpora are
undoubtedly useful in language learning as they provide “a resource for vocabulary
building in which the word is treated as part of a phrase rather than in isolation”
(Hunston 2002: 106).

Our aim is to explore the potential uses of the SOURCe Corpus in language
pedagogy. We will report on working with personal opinion adverbials, a subset of
utterance-level French and Greek adverbials which express the personal opinion of the
speaker towards the information transmitted, e.g. & mon avis [kata ™ (yvoun +
amown) pov] ‘in my opinion’, selon moi (kar’ eué) ‘for me’, etc. It is examined, in
particular, whether their morphosyntactic and semantic properties as well as the
similarities and differences proposed for these adverbials in a previous work (cf. for
French, Molinier 1984; Molinier & Leévrier 2000, Gross 1990, and for Greek, cf.
Voyatzi 2006, Kakoyianni-Doa 2008; Kakoyianni-Doa, Voyatzi & Tziafa 2012), are
attested in a real corpus. We will investigate their multiple characteristics so that we
can gain a better understanding of their use. Specifically, for personal opinion
adverbials we examine frequency, semantic category, grammatical structure,
placement within the clause, the specific item used, and variation across registers
(fiction and non-fiction discourse) as well as the interactions of these characteristics.
Finally, we will outline its future perspectives and applications, in classroom materials

and activities, discussing how it can be incorporated into effective learning resources.

2. Why did we choose to use corpora in the classroom?

Language changes and grows, and therefore there is a need for ‘currency’ and ‘up-to-
dateness’ in the learning material as well. (McEnery & Wilson 1996; Leech 1992)
“Educators must prepare for a technology-rich future and keep up with change by
adopting effective strategies that infuse lessons with appropriate technologies.”
(Shariat Madari, Mahdi & Mahdi, 2007: 278). The present-day interest in corpora has
been described as a ‘corpus revolution’ (Leech 2000). As Mishan (2004) describes it,
the key feature of the methodology is this ‘aura’ of research, and this research agenda

Is what gives the sense of authenticity.
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Parallel and comparable corpora introduce translation in language learning, and
they promote autonomy and language awareness. Using English-French data, Barlow
(2000) sketches out how parallel corpora might be used in the classroom to sensitise
students to the way in which different languages encode equivalent meanings.

It seems now that the general attitude towards translation has begun to change:
those who discuss it in their studies argue that translation is a legitimate pedagogical
tool in language learning, and claim that it deserves to be rehabilitated (Widdowson
1978; Harmer 1991; Ellis 1992; Bowen & Marks 1994; Ur 1996. Almost all authors
seem to be in agreement that translation is most useful as a quick and easy way to
present the meaning of words and contextualized items, and when it is necessary to
draw attention to certain differences that would otherwise go unnoticed (Harmer
1991; Ellis 1992; Nunan & Lamb 1996).

3. The key-aspects of the Source Corpus

The Source Corpus is an online data base which aims to provide language teachers
and learners in Cyprus and internationally with parallel corpora for use in the
classroom, in order to promote computer assisted and data-driven language learning.

The key-aspects of Source Corpus include the following:

- It brings closer a well resourced language with a less resourced one.

- It can bring corpora in the classroom and establish a Data-Driven Learning
(DDL) approach (Johns 1991).

- It promotes foreign language learning.

- It promotes the use of parallel corpora and translation.

- Itis an Open Educational Resource.

This paper gives an overview of the searchable online French-Greek parallel
corpus (SOURCe), which includes original texts with authentic translations (French-
Greek and Greek-French), and overall, fictional and non-fictional texts. It is compiled
for use in applied and theoretical linguistic research, but mostly aims to serve the
needs of students of French as a foreign language and also to facilitate future
linguistic research.

All translated texts are displayed in full sentences. Queries are based not only on
words, but also on linguistic annotation. Most parallel corpora are not register-
diversified; nevertheless, our objective is to include at least five different registers
(Biber 1993), so that teachers and students may compare the results and the use of
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each word or phrase in different contexts (e.g., literature, scientific, official, technical
language).

These resources aim at improving learning and teaching (including 21st century
skills, such as research conducted in electronic texts and use of language technology)
for students and instructors, and are planned to be equipped with intuitive interfaces
for visualizing and interacting with the data in order to ease their integration into the
practice of teaching and learning. As Braun (2005, 2007) suggests, audiovisual
materials for corpora of spoken language are going to be included, in order to give an
idea of the overall communicative situation in which the materials were produced, and
the corpora will be enriched with support materials, such as corpus-based learning
activities and exercises.

Therefore, the resources that are going to be provided include:

- The corpora (OPUS, Gutenberg, digitised books)

- Anonline concordance as Key Word in Context (KWIC)
- Text analysis software

- Wordlists

- Collocation lists

- Exercises

- Links to useful resources

- Instructions

- Addiscussion about copyright issues and the public domain

4. Personal opinion adverbials

Our case study, using the corpus, are personal opinion adverbials, which present
mainly homogeneous structures in French and Greek language, as long as they contain
a 1st person deictic morpheme, as shown in previous research (Kakoyianni-Doa,
2008). In particular, these are multiword expressions containing nouns such as avis
(dmoyn + yvaun), point de vue (oxomia), jugement (kpion) and possessive pronouns
such as mon [dik(o¢-17-0) pov, pov], notre [dix(oc-n-0) wag, wpag], or personal
pronouns such as moi (guéva, ueva, gué), nous (sudg, nog). Semantically, according to
Molinier and Lévrier (2000), these adverbials indicate that the speaker presents
his/her own subjective opinion, a personal statement, information with herself/himself

as a source, and it may not be the absolute truth. For example:
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(1a) A mon avis, il ne fera pas beau demain (mais je peux me tromper) (FR)
(1b) Kata ™ yvéopn pov, d¢ o éxel wpaio kapd avplo (aALG pmopei kot va
Kavo Aabog) (GR)

(1c) In my opinion, weather won’t be nice tomorrow (but I may be wrong) (EN)

The Source Corpus is comprised of 5 registers: educational texts (“EDUC”),
literature (“LIT”), political discourse texts (“POL”), scientific texts (“SCIENCE”)
and technical texts (“TECH”). Using a sample corpus of one million words, divided
in equal parts, we extracted the frequency of personal opinion adverbials across

registers, as shown in the following diagrams:

100
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10

M Greek texts

H French texts

EDUC LIT POL SCIENCE TECH

Diagram 1. Frequency of personal opinion adverbials across registers

After disambiguation, it became even more obvious that the highest frequency is in
political discourse, as shown in diagram 2:

60

50

40

M Greek texts

Ei I i H French texts

EDUC LIT POL SCIENCE TECH

Diagram 2. Frequency of personal opinion adverbials across registers,
after disambiguation
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The variation of personal opinion adverbials is also higher in the political

discourse, as shown in Diagram 3:

12

10

H Greek texts

H French texts

EDUC LIT POL SCIENCE TECH

Diagram 3. Variation of personal opinion adverbials across registers

There is a certain variety of personal opinion adverbials in political discourse, as
shown in diagrams 4 and 5, for French and Greek language respectively. This is
expected, because political discourse uses several persuasion techniques, where
personal opinion adverbials play a prominent role. It is also a transcripted oral
discource, where the use of personal opinion adverbials is significantly frequent. The
lower frequency in literature is also typical, since we do not expect to see clearly
expressed the personal opinion of the author, unless there is a dialogue, or an

imitation of oral discource.

B FRENCH POL

pour moi | D 2.369
ames yeux | 1.876
selon moi (N 1 690
a mon avis S 1.107
personnellement S 732
a mon sens D 532
a titre personnel & 344

d’aprés moi & 270

de mon point de vue f- 203

Diagram 4. Frequency of personal opinion adverbials in political discourse
(French Corpus)
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m GREEK POL

KOTA TN YVWHN HoU 4.846

T{P OO WTTLKA

KAT& TNV drtoPry pou

via HéEva, ylo EpEVaL

KOTAL TN YVWHLN KOG

KOTA TNV Ao poag

KT epg

KOTA TNV drtoPn pou

Diagram 5. Frequency of personal opinion adverbials in political discourse
(Greek Corpus)

We observed that the personal opinion adverbials are much more frequent in Greek
rather than in French; also, the adverbials in each language are not equivalent (as
exact translations). For example, in French it is the adverbial pour moi ( = for me, as
far as | am concerned) with a frequency of 2,369, while in Greek the highest
frequency (4,846) lays with xazd i yveoun pov (= in my opinion). The same goes with
the other adverbials attested in the corpus. We see that, despite the common
morphosyntactic features of these adverbials, as shown below in Table 1, the literal
translation, word for word, is out of context, and cannot represent the linguistic reality

or language use.

Internal Lexical Structure FRENCH GREEK
Preposition Personal Pronoun 4.329 1.539
Preposition Possessive Adjective Noun 3.810 8.346
Preposition Possessive Adjective Adjective Noun 33 111
Preposition Phrase 12 2
Adverbial personnellement/mpoowmnikd. 782 3.496
New structures (serendipitous discoveries in the

corpus):

Preposition Noun Adjective (FR) 344

Preposition Personal Pronoun Adverbial (GR) 117
Total 9.310 13.611

Table 1. Morphosyntactic structures of personal opinion adverbials

By searching the corpus, it was possible to confirm common morphosyntactic and

semantic properties for these adverbials in Greek and French, as proposed in previous
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work (Kakoyianni-Doa et al. 2012). First of all, scope (portée), which is external, as

to the content of the phrase, and it depends on their lexical semantics.

(1) T péva vapée paddov anoyontevtikn (GR).

(2) Elle a été plutdt frustrante pour moi FR). (EN: In my opinion, she was rather
disappointing).

(3) Kazd tn yvadoun pov, oty n amaitnon doev punopei va ikavorondei (GR).

(4) A mon avis, cette exigence est absurde(FR). (EN: In my opinion, this demand is
absurd).

As regards syntax, the personal opinion adverbials are characterized by flexibility,

a free placement in the sentence, at the head of the sentence, in the middle, or the end.

(5) A mon sens, il faut se concentrer sur trois domaines (FR)

(6) Kazé v amown pov mpémel vo otabodue oe tpelg topeic (GR) (EN: In my
opinion, we should focus on three fields).

(7) Formation qui, d'aprés moi, doit réunir trois conditions, trois aspects (FR)

(8) Kuoartdption mov, katd T Oiky Hov drown, TPEMEL VO GUUTEPINOUPAVEL TPELC
npoimobécelc, tpelg mruyés (GR). (EN: A training that, in my opinion, should
include three conditions, three aspects).

(9) Il abien fait, selon moi (FR).

(10) 'Empa&e xolic, kata tp yvaoun wov (GR). (EN: He did well, in my opinion)

The personal opinion adverbial can be easily replaced by other adverbials or be
removed without affecting the meaning of the sentence. The same goes for Greek, yia
wéva, which refers to a person itself cannot be replaced at all.

Finally, we observed that the use of comma before or after an adverbial (for
example, in the case of yia uéva) is not systematic in the corpus, in both languages.

(11) 7o péva o aBeicpog eivor ko ta 6vo (GR). (EN: For me atheism is both).

(12) Avto, yio uéva, Arav po, oAd apeAng Topatipnon, katéAnée o mapeénynon
(GR). (EN: This, for me, was a very naif observation, ending in a
misunderstanding).

(13) Pourtant ¢’est a mon sens le point le plus important (FR). (EN: In my opinion,
this was the most important part).
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(14) Cette décision était, a mon avis, mauvaise (FR). (EN: In my opinion, this was a

bad decision).

Taking into consideration that according to the Common European Framework of
Reference for Languages (CEFR, 2011), teachers are generally called upon to make
decisions about classroom activities, which they can adjust in the light of learners
needs. “They are expected to monitor the progress of pupils/students and find ways of
recognising, analysing and overcoming their learning problems, as well as developing
their individual learning abilities” (CEFR, 2011: 141).

According to CEFR (2011), learners are expected or required to learn from written

texts

a) by simple exposure;

b) by simple exposure, but ensuring that new material is intelligible by
inferencing from verbal context, visual support, etc.;

c) by exposure, with comprehension monitored and ensured by L2 question and

answer, multiple choice, picture matching, etc. (CEFR, 2011)

Moreover, in accordance to CEFR (2011), learners are expected to learn by reading
untreated authentic texts that the learner encounters in the course of direct experience
of the language in use (daily newspapers, magazines, broadcasts, etc.) and authentic
texts selected, graded and/or edited so as to be judged appropriate to the learner’s
experience, interests and characteristics.

Therefore, there is need for ways to help teachers deal with these texts to construct
exercises in a corresponding context, aiming to language acquisition based in
communicative situations. Moreover, according to Hubbard (2012: 16) “using
computer-based corpora and a concordancing program, the student is placed in the
role of grammatical and lexical explorer rather than as a vessel for received
knowledge”.

The following part illustrates how corpora and concordances can help learners

acquire personal opinion adverbials.

5. Exercises based on corpus and concordances
Exercises are an important, vital and very practical aspect of using a corpus in

classroom. Teachers need to know not only structural information about features that
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they are teaching, but also how native speakers use these structures under various
conditions, if they want to promote communicative competence in their students. This
combination of structural description and information about use is precisely what a
corpus-based study can provide.

New technologies, coupled with flexible and innovative teaching methodologies
and didactics, offer very motivating ways of learning through translation exercises (in
the widest sense), thus overcoming monotonous and one-dimensional qualities usually
associated with translation (Witte, Harden & Ramos de Oliveira Harden 2009).

The learners, by means of the corpus, may recover the morphosyntactic and
semantic function of adverbials in their contexts. They may learn to form the
adverbials and understand the scope and the meaning. Parallel texts have the ability to
place the learner in a new learning situation, a communicative one. Moreover, learners
are encouraged to acquire the strategies of interaction and self-reflexivity. Corpus
linguistics may contribute to more creative language learning, not passive any more,
leading to a discovery and induction of syntactic rules (in accordance with the 5"
competence of CEFR, the acquisition of methodology).

According to Crinon, Legros & Marin (2002), the learners should have at their
disposal a large number of texts, relevant to those that is required for them to produce,
that is belonging to the same genre or register. The register-diversified corpora
correspond to this double demand. This also leads to a new attitude towards the
consultation of texts, that of a learner-researcher of information.

We provide below some examples of exercises, in order to get the best out of the
corpus and its concordances. There are different types of exercises (observation,
comprehension (exercises 1, 2, 3, 4) and production (exercises 5 and 6).

Exercise 1:

Level: A1-A2 (CEFR)

Obijective: Identification of personal opinion adverbials.

Methodology: Communicative/ task-based (CEFR)

Phase: Comprehension

Exercise for the disambiguation of the form yia uéva / pour moi, as a personal opinion

adverbial and referential yia uéva / pour moi that refers to the person.
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Observe the aligned sentences. Beginning by replacing yia wéva with another

adverbial (kazd  yvaoun pov, katd  own wov drown, etc.) in the sentences in your

native language, identify by which yia péva is expressed:

— Opinion, as a result of the speaker thinking

— areferenceto a person

Then match Greek and French sentences and do the same exercise for French

sentences (replace pour moi with another adverbial (a mon avis, d’aprés moi, etc.) in

the sentences).

INo péva avtd etvar o AdBog dpdpog.

Ne pleure pas pour moi.

Mnv Khoug yio péva.

Tu travailles pour moi, a présent.

Tdpa dovAevelg yia péva.

Pour moi, la méthode est mauvaise.

Exercise 2:
Level: B1 (CEFR)

Obijective: Identification of personal opinion adverbials in full authentic texts.
Methodology: Communicative / task-based (CEFR)

Phase: Comprehension

Exercise for the disambiguation of the form pour moi, as a personal opinion adverbial

and referential pour moi that refers to the person.

Observe the concordances and identify the forms pour moi that may refer 1) to the

person as a whole and 2) the personal opinion of the speaker.

fforts et d'intensifier leur combat.

{S]La reaponsabilité politigue
savez, cette directive
& l'Rssermblée mais qui

e wvue. a
a
a
[5111 &
a
a
a

}Comme vous le
r peu de chose
rfzn survenu il ¥ & trente ans.
1 de problémes. {S]Méme 31 ce rapport
dans les Traités. [5}0utre cela, il v

uestion. {S}Comme je l'ai dit, i1l n'w

ment honorés. [S]}Par ailleurs, il n'vy a
le fait qu'elle soit hongroise eat déja
la région en guestion. [S}I1 3'agit la
probation du Parlement. {S}I1 3'agit 1&

représentant. [S1En outre, et c'est li
mmissaire pourrait peut-€tre faire cela
uffage wous donnait trop chaud. [5}Cela
ratigquer par leur secrétariat. [3]Voila

pour mei
pour moi

cur moi
pour mei

pour mei
pour mci

cur moi
pour mei
pour mei
pour mci
pour moi

pour mol

pour moi _

pour mci

ECUr mol

Pour moi, il ne fait pas 1'ombre d'un doute que 1'introc

encore un 3ens.{5} Mais elle deoit awvolir un sen
un sens particulier. [S}En effet, & la fin de
une énorme importance. [3)Mademe le Frésident,

une résonance particuliére car & je donnsisz, &
un accent assez espagnol, j'apprécie _ que
un probléme évident qui concerne le fait que 1
pas de probléme de principe mais bien un probl
aucun lien awvec d’autres négociations passées

ce

déja un atout incontournable. [5}Je voudrais d
d'une erreur radicale de conception du princip
d'un point important du rapport Tsatscs qui
le domaine le plus important, un domaine ol no

concernant la compétence de 1'UE dans le dom
ce n'est pas profiter d'une certaine qualité d

un vrai, un nouveau, un grand service & déwvelo
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ent, il est de la plus haute importance
{51Une autre constatation 4d'importance
on desz budgets, uns nouvells expérisnce
vide constitue une nouvelle expérience
'ai su, cela & Zait toute la différence
France et les Fays-Bas ont déejé décids
ns. {5}I1 s'agit d'une évidence limpide
ligrement lente. {3]}C'est 12 gue réside
, la langue la plus importante au monde
pement de l'espace communautaire aborde
an est une cause de profonde inguiétude
[5]}]C"est une guestion trés compliguée
gaire, pour conclure, le grand avantage

pour moi gue nous introduisions des restrictions substa
pour moi était de relever l'implication de l'espace rur
pour moi. {5}le rapporteur s'en est trés bien tiré comp
pour moi.{3) Je voudrais toutefolis signaler pourguoi je
pour moi. {3}Car grice & votre générocsité, le FParlemsnt
pour moi et pour tous les Polonais. [S)}Rien ne pourrait
pour moi, et méme =i de graves problémes tels gue la cr
pour moi le plus grand danger pour les prochaines année
pour moi, tout comme chague langue maternelle est impor
pour moi de maniére limitée les guestions d'aménagement
pour moi. {3}Cela me rappelle la préparation de la guer
pour moi. {S}2u début du présent mandat de la Commissio
pour moi est gue je peux maintenant compter sur mes €le

The concordances from the Greek part of the corpus are also available (see below),

so that students may better understand the different uses of the adverbial. We have the

same ambiguity. “Reception strategies involve identifying the context relevant to it,

activating in the process what are thought to be appropriate schemata. During the

process of receptive activity cues identified in the total context and the expectations in

relation to that context set up by the relevant schemata are used to build up a

representation of the meaning being expressed and a hypothesis as to the
communicative intention behind it” (CEFR, 2011: 72).

ig wipony Boa cog deilfw ®&TL To omolo, wilo HEva sivoal mDovépoppo. {S}Koal autd sivoal n F1 MV Ac
tnke Alyo petd Tig 9/11. {S}AUTS mou, ylo pévo, HTov Pla Ooid a@eillg Doupalhpenorn, KoaTt£inie o

Ae wo pe BepomevUoel. {S}RKotr [HTtov TP yio uéve. {S}Kol Oy oo ooitl Ing, kKot HTtoav npwl, Ko
AeG KoL £lyxe — giyxs oTLdEsL pLa KEPTAH vio uéva.{S} Kol Tnv xKpatoUos. {S}Eixe cuppdlyesL 300 KO

eilpot o kohUtepog Tng T&EnNG. {S}iomdte yilo uévo, oL yeholoypoapleg pou £dwoov €vo oloBnpo Tout
onoke lo elval To dmio Twv poaledv, TOTE ylo PEvVo, I HOUCLKN =lvol n povadlkh HoUu kGvvopnc. {S}
o glvol plo mohU peyahUTepn OpdkKANOn yio pévoa. {S}Hold ypovid Bo fishec Kpigs{S} K.A: {S}1E
£g, mAougiLdiepeg, dUVaTOTeEpeg. {S}IKoL yio Uéva, To — 8o fheyo— TO oNOAUTO TEOT HOU Ba £B8eLyv
020G¢. {S}KoL oKOpo peyorUTepog. {S}IKoL Lo uéve HTov, £OPenNe Vo XopeUw £vd IoypdeLic. {S}HTON
u& pou mLo evdLapfpov yia oog, 000 Kol ylo uéve, 8o TOo £OLYELPHO®W OKENTOHEVOG QOVWAYXTH, OOTE
AL TV UNOKE LpEvev. {SIKoal autd slvoal yio pévoa va omd To OLO ONUovT LkE npdyupoato otn Sovhelo
apllw yix Tov fpwia Tov €Youv XoAdosl yio uévo. {SIKL gyd onid onovim: chd)Loto. {S}Moopsl
fIOXEC Kol Hmopeix}e fva otabepd oniti yio Pfvoa Kol To Bfp@La POU Kol ylo IToAAOUG GAAOUC IHOU
porvéEg yia K&molLoug ond ecdg, orAd OxL wvio uéve. {S}Eivoalr n B&on yio Tnv ovd&nivin svoég £ldoug
Uvolkeg TpoayoUdnooy Kol OpOGEUXNOnNKow yilo UEva Kol yio Tn pntépo pou. {S}Koal kabBdg to {£o0T1d
Tov fpwta, orid ol dUc mou Eexdploov ylo uivoa HTav: {S}"Exetes cnopplebel moté ond KAODOLOV I
LTOOYPAEWY OTINv AUEPLKI, Il omoio HToav yio uéva ypoauprn Zwhng. {S}Tdte cuveldnitonoinoo, E€pete,
v oupnévia. {S}AUTS eilval evdLoa@fpov yio Uéva. {SIIpATTELC CUHRNOVET LKG. {S}Opwg ond tnv &h>
T{eKT. {S}Eva nohU onpovilxd otolxelo wio pnéve eivol 6TL 3ev ¥PNOLUONOLE KovEVO £IOVUHO Opol
& £vo hedge fund.{S} Hrioav Dpotdyvopo ¥Ylo LEVe o KOwe KATL pe Kolvev Lyl oaf lo. {S}AME fjpouv
GAEC ONUOVT LKEG Kol peydAng onuoaciog yio pfve. {S}O Evilkoov Poulg, o¢ moUpe. {S}Elval fva

{S}EivaLr plo omdAvuin nnyr SUnveucng yio uéva. {S}Av otnv IcAopLKI Enov&oTtogrn, oL £LKOVEG T
ohilTikol mou £féheia CWOTEC QmoQ&oeLlg Lo uévor {S} BAAOG £vag Adyog — ov Kol vouilw, (owg, <
gvo. {S}EZmopdocopol on' TV oydIn cou yio uéve. {S}HIOwog Kol ODeEPLOCOTEpOg HOVOg, IIOU Onyoive
nou sgimeg. {S}EZKEQTOHNL TNV OydIn CoU YLo Uéva. {S}EINDoapdooopol on' Inv oydnn cou yio pévo. {
oho — oAAG OUTO NOU HToV KNTOOANKTLES yilio uévo HTov OTL HEieps akplPdg moU vo plisr. {S}KL £¢
{S}1AUTS mou HTov L3LalTepa CNUOVILKO yio Ufve HTav, oKOux pLo gopd, I DOpOUGLO TV YUWOLKOV
aot pLAoUce, OAAS NHToV GpKETE ODLLOTLKSO wlo LEVe @0Te wo unv fovoleoypopicw péypL tnv £voatn tTéE
X. {S}EKoL outd ATov KANWGC COKAPLOTLKO yio puéve. {S}KolL AoLndv £d@ £¥Xw TO ayxOnuévo pou ondon
Vo DEpLPEVOUV TOKTLKS HLeed. {Sl1AUTO vio uéva eivol opdipo, ov BEASLC Vo oVOGpEYsELE €OLXELL
ORKTEC ANXONV LKAV vo SdoUAEJouv o' outd yio uévo. {S}IAAAG Okhog autdHg O gvBoUucLocudg o8rynos ot
10U peydAwoo. {SPAsv HTov GOYNUO oUTO yvio uéva. {SIAAAG BglTe, oLoBovOUOUV UNOYPEWUEVI QIEvo

The viability of the current model arrived at through this process is checked against

the evidence of the incoming co-textual and contextual cues to see if they ‘fit’ the

activated schema — the way one is interpreting the situation (Hypothesis testing)

(CEFR, 2011).
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Exercise 3:

Level: A2

Obijective: Identification of personal opinion adverbials

Methodology: Communicative / task-based (CEFR)

Phase: Comprehension

Exercise for matching personal opinion adverbial equivalents in the two languages.
Match the following French and Greek phrases in order to reconstitute the original
parallel corpus.

1. Katd ™ yvoun pov, Kot to, tpic ovtd a. A mon avis, il faut que, dans tous

otoyeio pe "e" eyyvovrol ovtn TV
aepopia.

les Etats membres, la limite du
taux soit ramenée

. Oepd onpavtiko va Beomiotel amd
O Tl KPATN WEAN O TEPLOPIGHOS TOV
avVAOTATOL 0piov

. A mon avis, ces "trois E"

garantissent cette durabilité

. O mopnvog g £kBeong, Katd T yvoun
pov, gtvar 0Tl EVTAGGEL ALTNV TNV
VTOSELEN TNG EPAPUOYNG TNG apYNG "0
puTaivev TANPOVEL" TNV gVPVHTEPT
0Py TNG TANPOUNG OO TOV YPNOT).

. La résolution condamnatoire d

‘aujourd’ hui - exagérément
indulgente & mes yeux - constitue
toutefois une réaction positive,
évidente

. To onueptvo KoTadtKaoTIKO YNOIGHO -
VIEPPOAIKE EMEIKES KOTA TN YVOUN LOV
- amoTeAEL, EV TOVTOLG, ALTOVONTI KO
BeTikn avtidpaon

. A mon avis, le point cardinal du

rapport fait en sorte que cette
indication d'application du principe
du pollueur-payeur vienne s'insérer
dans le concept plus large de
I'utilisateur-payeur.

Advantages of matching sentences is that they get at a student’s ability to identify
relationships and classify things, this means we can get not only at recognizing targets
but also understanding targets (such as, exemplifying, classifying, and comparing).

Exercise 4:

Level: B1

Obijective: Identification of personal opinion adverbials and their syntactic position
Methodology: Communicative / task-based (CEFR)

Phase: Comprehension

Exercise for the comprehension of particularities of use in each language.

Observe the parallel corpus and
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a) Indicate the corresponding uses of personal opinion adverbials in French and

Greek.

b) Indicate the syntactic position of the adverbial in each language.

c) Indicate the parts of speech that precede or follow.

Koata ™ yvopn pov, kot ta tpia
avtd ototyeio pe "e" yyvovrtol avt v
aelpopio.

A mon avis, ces "trois E" garantissent
cette durabilité.

Oep® onuovTiKo va Beomiotel and
OA0L TOL KPATN WEAN O TEPLOPIGUOG TOV
avVMOTOTOL 0piov

A mon avis, il faut que, dans tous les
Etats membres, la limite du taux soit
ramenée

O mupnvag g éxBeong, katd ™
yvoun pov, ivol 6t evidocel avtiv
™V VIOSELEN TNG EPUPHOYNG TNG APYNS
"o puraivev TANpOVEL" oV gVPVHTEPT
0Py TNG TANPOUNG ATd TOV XpNOT).

A mon avis, le point cardinal du rapport
fait en sorte que cette indication
d'application du principe du pollueur-
payeur vienne s'insérer dans le concept
plus large de I'utilisateur-payeur.

To onueptvo KOTASKAGTIKO YNPIoUoL
- VIEPPOMKA EMEIKES KATE TN YVOUN
[LOV - 0moTEAEL, £V TOVTOLS, VTOVONTN
Kot OeTikn avtidpoaon

La résolution condamnatoire d'
‘aujourd'hui - exagérément indulgente a
mes yeux - constitue toutefois une réaction
positive, évidente

In this exercise, learners can find out in what order the elements have been

produced.

The reader’s eye is free to move over the text in any way, possibly

following the linear sequence in strict order, as a child learning to read

will generally do. Skilled, mature readers are much more likely to scan a

text for highly information-bearing elements in order to establish an

overall structure of meaning and then return to read more closely — and if

need be to re-read a number of times — such words, phrases, sentences

and paragraphs (CEFR, 2011: 97).

In previous exercises the learners had to understand functions, ambiguities,

syntactic positions, differences and similarities between Greek and French language.

In exercise 5 the learner has to reconstitute phrases of the corpus that contain the

personal opinion adverbial which means that he should place the adverbial in its

proper position, and so the other parts of speech. According to CEFR (2011), the B1

learner “can use a variety of strategies to achieve comprehension, including listening
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for main points, checking comprehension by using contextual clues” (CEFR, 2011:
81).

Exercise 5:
Level: Bl
Obijective: Re-constitute phrases of corpus that contain the personal opinion
Methodology: Communicative / task-based (CEFR)
Phase: Production
Exercise for phrase delimitation, ordering the phrase’s elements, placing the adverbial
properly.
Complete and re-constitute the phrases of the following corpus that contain the
personal opinion adverbial “a mon avis”.

1'Union européenne, Malte constituera,
la position commune sur ce point porte,
eur, M.{S} Florenz. {[S}Cette directive,

s, s'il n'arrive rien d'imprévu. {S}Or,
ourisme dans le traité d'Amsterdam car,

mon avis, un avant-poste important dans le bassin méd
mon avis, atteinte au consommateur. {S}Un second argu
mon avis, n'est pas satisfaisante du tout parce qu'el
mon avis, 1'imprévu est devant notre porte. {S}0Ou tro
mon avis, elle é&tait nécessaire afin de pouvoir artic
mon avis, nous pouvons lancer trois messages. {S}L'un
mon avis, jamais &tre sous-estimée. {S}Si la Commissi
mon avis, étre approfondies également dans 1'applicat
mon avis, le meilleur rapporteur que ce rapport ait p
mon avis, cette différence qu'il s'agit d'effacer dan
mon avis tout tenter pour que les capitaux privés con
mon avis au constructeur. {S}C'est uniquement de cett
mon avis ce Parlement vous le dira. {S}Monsieur le Pr
notre avis, de facon appropriée et qui pourraient en

ficace des parlements est la parole et,

Commission prenne des mesures ne doit,
rastructures. {S}Ces données devraient,
ion, sa hauteur intellectuelle en font,
s la seconde guerre mondiale. {S}C'est,
cessaires et prioritaires. {S)I1 faudra
n, la responsabilité principale incombe
vrait défendre 1'intérét général, comme
ons que la Commission n'a pas abordées,

[EEG [T INEEG INEg [\REg [ARI [API [ EE oL INERg IR [ RI [ EIg AR

Similarly, a written text may be carefully planned in exercise 6 according to
models (from previous exercises, comprehension) so as to appear to be spontaneous,
“yet to ensure that an essential message is effectively conveyed under the different
conditions that constrain the reception of speech” (CEFR, 2011: 97).

Exercise 6:

Level: B2 of CEFR

Obijective: Use of personal opinion adverbials

Methodology: Communicative/task-based (CEFR)

Phase: Guided expression

Model-based Production

You give a speech in the Council of Europe about a policy that could relieve the

financial problems in South Europe. Most importantly, you have to state your
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personal opinion. Use, as an aid, the Europarl Corpus. Search for personal opinion
adverbials.

In exercise 6, the learner “can summarise and give his or her opinion about a short
story, article, talk, discussion, interview, or documentary and answer further questions
of detail” (CEFR, 2011: 81), and also

the learner can understand enough to manage simple, routine exchanges
without undue effort. Can deal with practical everyday demands: finding
out and passing on straightforward factual information. Can use an idea of
the overall meaning of short texts and utterances on everyday topics of a
concrete type to derive the probable meaning of unknown words from the
context (CEFR, ibid).

6. Future perspectives and applications

Our main objective is to develop a knowledge base that will serve to assist teachers to
find out about, adapt and apply existing tools. Moreover, the corpus page could be a
virtual space for gathering and collating information on corpora, identifying software,
tools, and also relevant publications and training information. Nevertheless, the
corpus construction could be completed with an exercise generator, in order to assist
teachers in the development of relevant exercises. Having in mind that a corpus is not
the end point for teaching and learning but it is the beginning, we aim to make it the

beginning of a creative source of ideas for French language teachers and learners.
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