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Cano Garcia, Sandra Patricia, M A „ Spring 2009 Applied Linguistics

Root Infinitives in Child  L2 Spanish 

Chairperson: Dr. Naomi Shin

This thesis a im s to develop an understanding o f  the Root Infinitive (RI) phenom enon  in 
child L2 Spanish. Previous research has investigated this phenom enon  in Spanish first 
language acquisition and in adult L2 Spanish, but m uch less attention has been given to 
this phenom enon  in children learning Spanish as a second language. This thesis focuses 
on w hether  children learning Spanish as a second language go through a RI stage. It also 
exam ines which m orphological forms and types o f  predicates appear in the RI stage o f  
these children. T he data  for this study were collected v ia  natural production  in oral and 
written form, using  a wordless book by M ercer Mayer: A BOY, A D O G  a n d  A FROG.  
There w ere  30 child subjects, all native speakers o f  English, w ho received Spanish 
im m ersion instruction at the M issoula International School in M issoula, M ontana.

As hypothesized, the results o f  this study suggest that children learning Spanish  as a 
second language go through a RI stage. T he RI stage for child L2 Spanish w as found to 
be closely related to the RI stage in LI Spanish. T he RI forms in child L2 Spanish appear 
m ain ly  as bare stem s and overgeneralizations. Few m orphological infinitives exist in the 
production o f  these children. The quantita tive results show  that the RIs forms m anifest 
prim arily  with  event-denoting predicates. T he presence o f  the RI stage in child L2 
Spanish  raises fundamental questions about the acquisition o f  verbal m orphology. One 
question is w hether the RI stage can be described as a natural developm ent attributed to 
cognitive processes, transfer from LI English or the type o f  instruction. T he results o f  
this study suggest three stages in the acquisition o f  verbal m orpho logy  in child  L2 
Spanish.
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1. I N T R O D U C T I O N

T h is  thes is  e x a m in e s  the  acq u is i t io n  o f  S pan ish  verba l  m o rp h o lo g y  and 

spec if ica l ly  inves t ig a te s  the  R oot In f in i t ive  p h e n o m e n o n  in ch i ld ren  le a rn in g  S p an ish  as a 

S eco n d  L a n g u a g e  (L2). R o o t  In f in i t ives  are  ve rb  fo rm s  w ith  m is s in g  in f lec tion , as in (1).

O n e  im p o r ta n t  d e b a ta b le  issue  re g a rd in g  the  roo t  in f in i t ive  p h e n o m e n o n  has  to  do 

w ith  w h e th e r  all c h i ld ren  go  th ro u g h  a  R o o t  In f in i t ive  s tage  o r  not. W e x le r  (1 9 9 8 )  a rg u es  

that c h i ld re n  w ill  p ro d u c e  R Is  o n ly  i f  th e y  are  a c q u ir in g  a  la n g u a g e  tha t  p ro h ib i ts  sub jec t  

o m is s io n  (non -n u l l  su b jec t  languages) ,  such  as E ng lish ,  D u tch ,  G e rm a n  a n d  French. 

C on tra r i ly ,  ch i ld ren  a c q u ir in g  lan g u ag es  l ike  S p an ish  o r  Italian, w h ic h  a l lo w  sub jec t  

o m is s io n  (null su b jec t  languages) ,  do  no t go th ro u g h  the  RI s tage.

M o re  recen tly ,  h o w e v e r ,  re sea rch e rs  h av e  d e m o n s t ra te d  tha t  ch i ld ren  acq u ir in g  

null sub jec t  lan g u ag es  do  p ro d u c e  RIs (C as tro  &  G a v ru s e v a  200 3 ;  Pratt &  G rin s tead ,  

200 7 ) .  G r in s te a d  (1 9 9 8 )  and  D av id iak  &  G r in s te a d  (2 0 0 4 )  a rg u e  tha t  b a re  s tem s, 

m o rp h o lo g ic a l  in f in i t ives  and  the  o v e rg e n e ra l iz a t io n  o f  th ird  p e rso n  s in g u la r  (3 S G )  in  the 

pas t  ten se  m a y  se rve  as RI fo rm s  in ch ild  S pan ish . A n  e x a m p le  o f  a RI p ro d u c e d  b y  a 

2 ;2 -y ea r-o ld  S p a n ish  sp e a k in g  ch ild ,  tak en  from  G r in s te a d  (1 9 9 8 ) ,  is p ro v id e d  in  (2).

(1) C h ild
Jo h n  ea t  ( 0 )  a c o o k ie

A d u lt
Jo h n  ea ts  a c o o k ie

(2) C h ild
Payaso venir 
C lo w n  to  c o m e - IN F

El payaso viene 
‘the  c lo w n  c o m e s ’

A dult

1



In addition to determ ining  w hether or not RIs occur cross-linguistically, 

researchers have also investigated the sem antic properties o f  these forms. O ne recent 

proposal is that RIs only occur with predicates that do  not have inherent telicity (Castro 

and G avruseva, 2003). In o ther words, verbs that are inherently  telic and verbs that are 

inherently  atelic appear as finite in the ch i ld ’s discourse, w hereas  verbs that can be either 

telic or atelic appear as RIs with great frequency. For example , darse cuenta  ‘to realize’ 

is inherently telic, and saber ‘to k n o w ’ is inherently atelic, so these verbs w ould  appear 

as finite verbs. The telicity o f  verbs like caminar, ‘to w a lk ,’ how ever,  depends on the 

argum ents that occur with the verb. So, in (3a), caminar ‘to w a lk ’ is atelic, but in (3b) it 

is telic because the activity has an endpoint.

(3a) Camino. (atelic)
I walk

(3b) Camino una milla. (telic)
I walk a mile

A ccording to Castro &  G avruseva’s (2003) theory, verbs like caminar, ‘to w a lk ,’ occur 

as RIs, but verbs like darse cuenta, ‘to realize,’ ox saber  ‘to k n o w ’ do not.

W hile  the RI phenom enon  has now  been docum ented  in m onolingual first 

language acquisition o f  Spanish, it has not been explored am o n g  child second language 

learners o f  Spanish. F rom  the perspective o f  the null hypothesis, one could claim  that first 

language and second language develop differently. How ever,  Dulay and Burt (1974) find 

that child second language acquisition o f  m orpho logy  is s imilar to first language 

acquisition o f  m orphology  in the order o f  m orphem es acquired. Based on their study, I
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h y p o th e s iz e  tha t,  l ike  in first lan g u a g e  acq u is i t io n ,  R Is  a p p e a r  in ch ild  s e c o n d  language  

acq u is i t io n  o f  S pan ish .  T h is  s tu d y  a im s  to a d d re s s  the  fo l lo w in g  qu es t io n s :

(i) D o  L2 lea rne rs  o f  S p an ish  go  th ro u g h  an RI s tage?

(ii) W h a t  m o rp h o lo g ic a l  fo rm s  o f  R Is  a p p e a r  in L2 S p an ish ?

(iii) A re  R Is  re s tr ic ted  to p a r t ic u la r  a sp ec tu a l  c la s se s?  I f  so, w h ic h ?

( iv )  Is te l ic i ty  an  im p o r tan t  p red ic to r  o f  the  o c c u r re n c e  o f  R Is?

T h e  p a p e r  is o rg an ized  as fo llow s. In c h a p te r  2, I p re sen t  RI fo rm s  tha t  h av e  

p re v io u s ly  b een  a t tes ted . In c h a p te r  3, I exp la in  the  d e b a te  o v e r  w h e th e r  R Is  o c c u r  in null 

su b jec t  lan g u ag es  o r  non -n u l l  su b jec t  languages .  T h e  e v id e n c e  p re se n te d  in this sec tion  

su g g es ts  tha t  non -n u l l  su b jec t  lan g u ag es  and null su b jec t  lan g u ag es  b e h a v e  d iffe ren t ly  

w ith  re sp ec t  to  verba l  m o rp h o lo g y .  T h e re fo re ,  lea rne rs  o f  th e se  la n g u a g e s  w ill  p ro d u c e  

d iffe ren t  types  o f  e r ro rs  in  the RI s tage. In c h a p te r  4, I re v ie w  th e  l i te ra tu re  on  the  RI 

p h e n o m e n o n  and  d e sc r ib e  the  sem an tic  th e o ry  b eh in d  RIs in S p an ish .  In the  sam e  

sec tion ,  I p re sen t  s tud ies  o f  m o n o l in g u a l  S p a n ish - sp e a k in g  ch i ld ren  to  su p p o r t  the  c la im  

tha t  the  RI p h e n o m e n o n  h ap p e n s  in th is  language . T h e se  s tud ies  lead  to m y  p re d ic t io n s  in  

ch a p te r  5 r e g a rd in g  th e  o c c u r re n ce  o f  RIs in E n g l ish - sp e a k in g  c h i ld ren  le a rn in g  S pan ish  

as a s e c o n d  lan g u ag e .  In c h a p te r  6, I p re sen t  the  re se a rc h  d a ta  a n d  a n a ly s is  o f  L2 S pan ish . 

In c h a p te r  7 , 1 in te rp re t  the  re su lts  and  o rg a n iz e  the  co n c lu s io n s  o f  the  s tu d y  and  in 

c h a p te r  8 , 1 p re se n t  the  p e d ag o g ica l  im p lica t io n s  o f  th is  research .
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2. O V E R V I E W  O F  R O O T  INFINITIVES

Researchers have proposed that children in the early  s tages o f  grammatical 

acquisition acquire verb inflections gradually  (B row n 1973). During this acquisition 

process, children go through a stage in which verbal inflection is omitted. Scholars have 

called this period the Root Infinitive (RI) s tage (Rizzi 1994, Ingram and Thom pson, 

1996). These forms appear in child language betw een the ages o f  tw o and three (W exler 

1998, H yam s 1996), as shown in table 1.

Table 1. Ages o f  RIs appear in som e child languages.
Language Age

English l;6 -3 ;0
Germ an 2;1-2;2
Dutch 1;8-2;4
French 1;8-2;6
Swedish 1;11 -2;0
Italian 1;8-2 ;11
Catalan 1; 11-2;6
Japanese 2;3-2;8
Spanish 2;6-2;8

E xam ple  (4) includes a list o f  RIs taken from various studies (B row n 1973; 

W everink, 1989; Pierce, 1992; H yam s 1994, Rizzi 1994; W exler 1994; Poeppel & 

W exler 1993; H oekstra and H yam s 1995; Berger-M orales &  Salustri & Gilkerson 2003).

(4) Child Adult  Language

a. Eve sit (o ) floor Eve sits Child English

b. Heidi gucke/z. Heidi guckt Child Germ an
Heidi w a tch-IN F  Heidi w atch-3SG
Heidi watches. Heidi watches.

4



c. Papa schoenen wassen Papa schoenen wast Child Dutch
Daddy shoes wash-INF Papa shoes wash-3SG
Daddy washes his shoes. Daddy washes his shoes.

d. Michel dorm/r 
Michel sleep-INF 
Michel sleeps.

Michel dort 
Michel sleep-3SG 
Michel sleeps

Child French

e. Pio vayasi
Spiros read-INF 
Spiro read.

Pio diavasi 
Spiro read-3SG 
Spiro read..

Child Greek

The examples in (4) show some properties o f  RIs: i) RIs are tenseless; ii) RIs lack 

agreement morphology; iii) RIs present cross-linguistic variation; and iv) RIs are 

associated with eventive verbs. Another observation not presented in these data is that 

this is a variable phenomenon: a child in the RI stage produces both RI forms and finite 

forms.

The RI phenomenon is a stage in child language that presents different forms 

according to the morphology o f  each language (Philips 1995). For example, some 

languages have a clear infinitival morpheme (Dutch, German) and other languages do not 

(English). The expression o f  finiteness is marked differently; some languages mark tense 

through person morphology (Italian, Spanish), tense morphology (Japanese), and others 

through number (Dutch). These differences make the RI phenomenon manifest in 

different ways across languages. Thus, in English (4a) with no infinitival morpheme, a 

bare form (no tense and agreement morphology) marks RIs, whereas in German (4b), 

Dutch (4c), and French (4d), children produce RIs as infinitives by means o f  an infinitival 

morpheme. In other languages such as Greek (4e), which lacks an infinitival morpheme,

5



RIs appear as a bare perfective. This form does not have past tense m orpho logy  or a 

modal particle (H yam s, 2002, 2005). In Catalan, RIs occur as third person singular which 

is also a default form (Perales et al., 2006). In Italian the imperative and the bare 

perfective w ithout an auxiliary should be taken as the R! form (H yam s 2003). On one 

hand, this suggests that RIs in child language are instantiated by different morphological 

representations. On the o ther hand, true RJ-languages are those in which RIs appear as 

m orphological infitnitives.

A ccord ing  to Perales et al, (2006) features such as +/- infinitival m orphem e, +/- 

distinctive m arker m orphem e, and +/- subject language determ ine the duration  o f  the RI 

stage cross-linguistically. Therefore, English w hich  has [-] infinitival m orphem e, [-] 

d istinctive m arker m o rp h em e and is [+] non-null subject language will have the longest 

period in the RI stage. On the o ther hand, Italian or Spanish w hich  are realized as [+] 

infinitival m orphem e, [+] distinctive m arker m orphem e and [-] non-null subject language 

will have a shorter period in the RI stage than English. W hile  som e scholars agree that 

RIs occur across languages, o thers disagree. In the next chapter, I present tw o different 

perspectives on the RI phenom enon  cross-linguistically.
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3. RIs IN NU LL AND NO N-NU LL S U B J E C T  L A N G U A G ES

3.1. T he Debate

Non-null subject languages are languages that require an overt subject. For 

example, in English 'E a ts p i z z a ’ is not a gram m atica l sentence because  a subject is 

required. In null subject languages like Spanish, Italian, Korean, Chinese, etc., such a 

sentence is gram m atical because subject om ission is permitted. W exler (1998) claim s that 

RIs only occur in non-null subject languages. T he lack o f  RIs in  spontaneous language 

production collected from children speaking null subject languages support this claim 

(for Italian, Guasti 1994; for Catalan, Torrens 1992). Table  2 presents  percentages o f  RIs 

out o f  total num ber o f  verbs produced in null and non-null subject child languages.

Table 2. Percentages o f  RIs in null subject and non-null subject languages 
(adapted from Perales et al., 2006)______________________________________
Non-null subject languages Null subject languages
French 49% Spanish 8%
Swedish 38% Italian 7%
Dutch 36% Basque 13%

Catalan 7%

T he results in Table 2 indicate that speakers from null subject languages produce a small 

am ount o f  RIs. For example , Spanish m onolinguals  produce only  8%  o f  their  total o f  

verbs as RIs com pared  to m onolingual French speakers w ho produce 4 9 %  o f  verbs as 

RIs. T he low percentage o f  RIs found in null subject languages like Spanish led scholars 

to think that RIs do not occur as a s tage o f  developm ent in these languages.

A  num ber o f  im portant studies have investigated W ex le r’s claim regarding the 

absence o f  RIs in null subject languages. N otable results in this line o f  research have
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found that monolingual child speakers o f  null subject languages like Spanish' produce 

RIs during the early stages o f  grammar acquisition (Castro & Gavruseva 2003; Pratt and 

Grinstead 2007; among others). In the following section, I review evidence that supports 

the RI phenomenon in Spanish.

3.2. Evidence o f  RIs in Monolingual Spanish 

The influential work o f  Pratt and Grinstead (Henceforth P&G 2007) has 

transformed the way we interpret RIs in null subject languages. First, P&G (2007) argue 

that researchers did not find RIs in previous studies o f  Spanish because they only looked 

for morphological infinitives2 as a manifestation o f  this phenomenon. But RIs in Spanish 

can appear as bare forms and overgeneralized third person singular (3sg) forms, in 

addition to infinitives. These RI forms can easily be camouflaged as finite forms even 

though they are not finite forms but RI forms. Previous studies only relied on 

spontaneous production data. It can be difficult to identify a bare stem in production data 

because a bare form could be interpreted as a true 3sg form. For example, baila, ‘dance,' 

appears, at first glance, to mean ‘he/she dances.' But children actually say baila  meaning 

yo  baila, ‘I dance,’ thereby producing a mismatch in person-verb agreement. Without the 

overt subject, the subject o f  the verb, all we can analyze is baila. Thus, baila  will 

typically be interpreted as a 3sg verb, in which case an example o f  a bare form will go 

unnoticed.

1 R Is  h a v e  b e e n  fou n d  in o th e r  n u l l- la n g u ag e s  l ike  Ja p a n ese ,  I ta l ian  an d  C a ta lan .
2 M o rp h o lo g ica l  in f in i t ives  a re  ve rba l  fo rm s  tha t  lack  in flec t ion  in p e rso n ,  n u m b e r  o r  tense.



The term ‘bare s tem ’ comes from languages like English where verb stems have 

zero morphemes at the end. In English, a verb stem ‘talk’ could also be a bare stem ‘talk’ 

with a zero morpheme (0 ).  However, in languages like Spanish a bare stem cannot be 

formed with a zero morpheme (0 )  because that would result in a consonant cluster like 

habl- ‘speak.’ In Spanish, the bare stem is formed by adding a theme vowel (-a-, -e-, or -  

i-) to the verb stem. Therefore, the verb stem habl- + 7/ ’ (theme vowel) will form the 

bare stem habla  ‘to speak’. This suggests that Spanish has bare stems with a theme vowel 

and English has bare stems with zero morphemes (0 ).  These bare stems lack inflection, 

agreement and functional content (Tsimpli, 1992).

Keeping the potential ambiguity between 3sg and bare forms in mind, P&G 

(2007) reanalyzed data collected from a spontaneous production task and found that 

children produced bare stems with overt and null subjects in the present indicative tense. 

Examples (5) and (6) demonstrate a mismatch between an overt subject (1SG pronoun) 

and the verb (bare form). In (5) and (6) the copula es ‘be ’, which could be a 3SG 

indicative or a bare stem, does not agree with the subject pronounyo  ‘I ’. In these 

examples, it is easy to identify the mismatch between the bare stem es ‘be ’ and the 

subject pronoun yo ‘I’ because o f  the overt subject T .  Examples (7) and (8) demonstrate 

more evidence in which children produce null subjects with bare forms that do not agree 

with the intended referent o f  the null subject. In example (7) the child answered a 

question regarding his ability to put two pieces o f  a puzzle together (P&G, 2007). In 

example (8) the child asked her mom if  she wanted a band-aid (P&G, 2007). In these 

examples the bare stems quiere  ‘want’ an d puede  ‘can’, which lack specific morphology,
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are used to refer to first person singular subject yo  T .  The interpretations o f  examples (7) 

and (8) are based on the contextual analysis o f  the data gathered.

A d u l t  sa y s  c h i l d  sa ys
(5) Soyyo Es yo

Copula 1st sg I-nom Copula (0 )  I-nom
it is I” “>s I”“ I

(6) Eres tu e s tu
Copula 2nd sg you-nom copula (0 )  you-nom
“ are you” “is you”

(7) No puedo No pued-e.
I cannot 1st sg Not can (0 )
I cannot (I, you, he, she) cannot

(8) No quiero No quier-e
I don’t want 1st sg Not want (0 )
I don’t want (I, you, he, she) do (es) not

want

P&G also reanalyzed the results from two studies which used elicited production 

tasks. In one study, (Perez-Pereira 1989), 3 to 6 year-olds were asked to conjugate nonce 

verbs in 3sg past tense. These children were given the verb and the subject pronoun to see 

the grammatical competence in verb conjugation. He found that even children at the age 

o f  6 years conjugated verbs 22% o f  the time without correct inflection. Unfortunately, 

this study only tested forms in 3SG past tense which does not provide very much 

information about the type o f  errors that children produce during the RI stage. It only 

suggests that children as old as 5 year-olds monolinguals can still produce errors when 

inflecting verbs.

In the second study (Bedore and Leonard 2001), 3 and 5 year-olds were asked to 

conjugate real verbs in l sl and 3rd singular and plural in the present indicative and past
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tenses. While 3 year-olds produced more RIs (15%) with bare stems and morphological 

infinitives in singular contexts, 5 year olds dropped the percentage o f  RIs (4%) and 

started using a variety o f  RI forms. The older children in this study used more 

overgeneralizations and mismatch with plural forms. The data from this study suggest the 

following: i) in the Rl stage younger children produce more singular forms than plural 

form s;3 ii) bare stems and infinitives are the most common RI forms used by younger 

children; iii) overgeneralizations are a sign that the RI stage is disappearing (Clahsen, 

Aveledo & Roca 2002); iv) children make fewer errors as they get older.

In addition to analyzing spontaneously produced data, P&G created a 

gram m atically  judgment task4 conducted with 15 monolingual child-Spanish speakers 

from Mexico from age 4; 1 to 5; 10. In this task researchers told the children that they 

were going to play a game in which the characters were still learning how to talk and they 

were going to help characters to speak correctly. All person and number forms were used. 

Before the actual test, children participated in a warm-up activity to make sure they 

understood the grammaticality judgment task. Children were shown animated past and 

present situations on a computer screen, and they heard sentences describing the 

situations. Then the children were asked /Jo  dijo bien o mal?  ‘Did he say it right or not?' 

Children were presented with 15 items in the present tense and 17 in the past tense. Three 

o f  the utterances were grammatical in both past and present tense, such as la tortuga 

brined , ‘the turtle jum ped ’. The rest o f  the sentences were ungrammatical, such as

J Perales et al. (2006), claim  that the underspecification  o f  the feature person triggers the A void
P lural Phenom enon  in null sub ject languages.

4 P & G ’s gram m aticality  judgm ent w as an adaption o f  M cD aniel &  C airns (1990), M cD aniel 
C hiue &  M axfield (1995) and R ice, W exler &  R edm ond (1999).

11



ustedespin tar  ‘you paint-INF’. These ungrammatical sentences were taken from 

spontaneous and elicited production in previous studies.

P&G (2007) reported that in the gram m atica lly  judgment task, Spanish 

monolingual children accepted 27% o f  ill-formed and rejected 27% well-formed verbs. 

This contrasts with the results found in monolingual 5 year-old English speakers in Rice, 

Wexler and Redmond (1999), who only accepted 10% o f  nonfinite verbs (bare stems) as 

grammatical. These results lead us to conclude that the RI stage happens in Spanish (a 

null subject language) as well as in English (non-null subject language). In addition, one 

can say that 5 year-old children speaking Spanish still have difficulty judging 

grammaticality regarding verbal morphology in both Spanish and English. Therefore, 

across languages, the RI phenomenon is a stage o f  development in the acquisition of  

verbal morphology.

In summary, P& G ’s results (2007) clarify the debate that null subject languages 

do not pass through RI stage. They present evidence o f  the RI stage in monolingual 

children o f  Spanish, RIs occur as i) bare stems (example 9), ii) infinitives (example 10), 

and iii) overgeneralized 3SG past tense (example 11).

9) Habla  (Bare stem)
Speak (stem + “a” thematic vowel)
“I speak”

10) Payaso p in tar  (infinitive)
clown painto

11) H ablo en m i casa (Overgeneralization of
speak 3SG past 3SG past tense referring to lsg)
‘I spoke in my house’

12



D u rin g  the  RI s tage  y o u n g e r  ch i ld ren  p ro d u c e  m o s t ly  in f in i t ives  and  b a re  s tem s  w h e re a s  

o ld e r  ch i ld ren  p ro d u c e  m o re  o v e rg en e ra l iz a t io n  and p lu ra l  fo rm s as  an  in d ica t ion  tha t  the  

RI s tage  is d isappear ing .  A lth o u g h  b a re  s tem s,  m o rp h o lo g ic a l  in f in i t ives  and 

o v e rg en e ra l iza t io n  o f  3 S G  past  tense  are  fo rm s  o f  the  RI s tage , th e se  d a ta  lack 

in fo rm a tio n  ab o u t  the  p red ica te  ty p e s  ch i ld ren  c h o o se  in  the  RI s tage . T h is  ra ises  the  

im p o r tan t  q u es t io n  o f  w h e th e r  all p red ica tes  o c c u r  as R Is  o r  o n ly  s o m e  o f  them . V ar io u s  

a p p ro a c h e s  a re  ava i lab le  in the  l i te ra ture  tha t  a t tem p t  to  e x p la in  this q ues t ion .  In this 

thesis , I will  p re sen t  the  se m a n tic  app roach .  T h is  ap p ro ach  s h o w s  tha t  the re  is a re la tion  

b e tw e e n  the  ty p e  o f  p re d ic a te  and  the  acqu is i t io n  o f  fin iteness . In the  n ex t  chap te r ,  I will  

p re sen t  the  in fo rm a tio n  co llec ted  b y  H o e sk tra  and  H y a m s  (1 9 9 8 )  and  C a s tro  and 

G a v ru se v a  (2 0 0 3 )  that d e m o n s tra te  that ch ild ren  use  m o s t ly  e v e n t iv e s  to a p p e a r  as  RIs 

ac ro ss  languages .
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4. TH E SEMANTICS OF RIS

H a v in g  e s tab lished  that RIs o c c u r  in S p an ish  to  a p o in t  tha t  c o n s t i tu te s  a  s tage, I 

n o w  tu rn  to  a d iscu ss io n  o f  the  se m a n tic  p ro p e r t ie s  o f  RIs. R e se a rc h e rs  h a v e  found  that 

the  o c c u r re n ce  o f  R Is  is res tr ic ted  b y  the aspec tua l  p ro p e r t ie s  o f  the  p red ica te s  (H y a m s  

1996, 2003) .  U s in g  V e n d le r ’s c la ss if ica t ion  o f  verba l  p red ica te s  (1 9 5 6 ,  1967), 

re sea rch ers  h av e  b een  ab le  to  iden tify  w h ich  types  o f  p red ica te s  o c c u r  a s  R Is  in ch ild  

languages .

V e n d le r  (19 5 6 ,  1967) c lass if ied  verba l  p red ica tes  into four bas ic  c la sses  a c co rd in g  

to  the ir  inheren t  p ro p e r t ie s  in  (12):

(12 )  a. S ta te s : n o n -d y n a m ic  and  te m p o ra l ly  u n b o u n d e d  p red ica te s ,  e .g ., b e  sick, b e  tall, 

love, k n o w , b e l iev e ,  h av e ,  want.

b. A c h ie v e m e n ts : p red ica te s  that e n c o d e  in s tan tan eo u s  c h an g es ,  u su a l ly  ch a n g e s  

o f  s ta te  bu t a lso  c h a n g e s  o f  ac tiv i t ies ,  e .g ., ex p lo d e ,  co l lap se ,  sha tte r ,  b re a k ,  no tice  

s o m e th in g ,  rea l ize  som eth ing .

c. A c c o m p l i s h m e n ts : p red ica te s  tha t  e n c o d e  te m p o ra l ly  e x te n d e d  (not 

in s tan tan eo u s)  c h a n g e s  o f  s ta te  lead in g  to a  c u lm in a t io n  o f  the  even t ,  e .g., m elt ,  

freeze, r e c o v e r  from  illness, lea rn , w r i te  a no v e l ,  read  the  nove l ,  b u i ld  a  h o u se ,  run 

a  mile.

d. A c t iv i t ie s : d y n am ic  and  tem p o ra l ly  u n b o u n d e d  p red ica te s ,  e .g., m a rch ,  w a lk , 

sw im , th ink , rain , read , ea t,  run , w alk .
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These four classes o f  verbs can be categorized as either Events or Statives 

(Hoekstra and H yam s, 1998). Stative verbs denote states or conditions, e.g., being crazy, 

know ing, etc. Eventive verbs, on the other hand, denote  actions or events. These include 

achievem ents, activities and accom plishm ents; for instance, build ing a house, running, 

breaking, etc.

A ccording to the sem antic approach, the distribution o f  RIs is particularly 

associated with the aspectual class o f  the verbs. It has been found that in Dutch, Germ an 

and French, children produce RIs almost exclusively with  eventives. In these languages, 

RIs hardly ever occur w ith statives. To capture this generalization, Hoekstra and Hyams 

(1998) propose the The E ven tiv ity  C onstra in t (13).

(13) The E ven tiv ity  C onstra in t (EC)
RIs are restricted to event predicates

The data  in table (3) provide support for the EC . RIs alw ays occur m ore  frequently with 

the eventives than statives. As it is demonstrated, in G erm an, 100% o f  ch lid ren 's  RIs are 

eventives. In Russian, 98%  o f  the RIs are eventives and a small 2 %  o f  RIs are statives.

Table 3. Results o f  RIs o f  eventive and stative predicates across languages (Van Gelderen
and Van der M eulen 1998; M acW hinney  and Snow  1985, Ud Deen, 997)
Predicates Dutch German Russian English
Eventive 95% 100% 98% 75%
Statives 5% 0 2% 25%

The rates o f  eventives and statives are different across languages. For example , in Table 

3, w e see that in English only 75% o f  RIs are expressed with eventives, and 25%  o f  RIs 

appear with statives. In this sense, the E ventiv ity  C onstra in t is considered strong in som e
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languages (Dutch, G erm an, Russia) and w eak  in others (English). Despite the different 

rates o f  eventive RIs cross-linguistically, it is significant to note that RIs occur m ore 

frequently with eventives than statives.

In addition to RIs occurring m ostly  w ith  eventive verbs, it has been noted that 

ch ildren’s utterances in which RIs occur are typically interpreted as desires or wishes. 

Thus, Hoekstra and Hyam s (1998) argue that there is a m issing modal in utterances 

contain ing RIs, and propose  the Modal Reference Effect (14) which explains the 

occurrence o f  m orphological infinitives.

(14) M odal Reference Effect (MRE)
W ith overw helm ing  frequency, RIs have modal interpretations

So, w hen  a child says in Spanish sentar, ‘to s it ,’ he really m eans quiero sentar, ‘I w ant to 

sit.’ Exam ples o f  this, from Child  Dutch (W ijnen 1996) are provided in (15)

(15) a. Eerst kaartje kopen!
First ticket buy-IN F 
‘W e m ust first buy  a ticket’

b. Niekje buiten spleen.
Niekje outside play-INF 
‘Nick w ants to p lay  ou ts ide’

c. Papa ook boot maken.
Papa also boat m ake-IN F
'I want Papa to also build a b o a t’

d. J ij helicopter maken.
Y ou-N O M  helicopter m ake-IN F 
‘You m ust build a helicopter’
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The idea that RIs in som e languages have modal interpretations is based on the 

observation that RIs refer to the future, but not the present o r  past. T h e  present and past 

are characterized as belonging  to the recilis m ood because they refer to events that are 

realized. The future, on the o ther hand, is irrealis and refers to eventualities that are not 

yet realized and express the ch ild ’s needs, w ishes, intentions (H & H 1998). Table  4 

illustrates the percentage o f  RIs that refer to past, present, and future events.

Table 4. Percents o f  R1 verbs referring to past, present and future events (H & H  1998)
Modal Interpretation Dutch French English

Present Tense  (realis) 10% 35% 55%

Past Tense (realis) 3% 35% 28%

Future/modal inter, (irrealis) 86% 65% 17%

T he results in table 4 suggest that the M odal Reference Effect is a s trong predictor

o f  the RI stage in languages like Dutch (86% ) and French (65%). In these languages the

m orphological infinitives have a modal reference (irrealis). Table 4  also indicates that

there are differences betw een Dutch and French on the one hand, and English on the

other. In English, the M odal Reference Effect applies differently  due to m orphological

differences. For example, in English, which lacks both an infinitival m orphem e and

person m orphology, the irrealis interpretation is represented by  the semi-auxiliaries

‘hafta, ’ 'wanna ’ and ‘gonna  These semi-auxiliaries are m odals  (Perales et al. 2006). In

French or Dutch, which have a non-distinctive infinitival m orphem e, the irrealis

interpretation is represented by  m orphological infinitives. In R om ance  null subject

languages that have a distinctive infinitival m arker and person m orpho logy , such as
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Italian and Spanish, the opposition o f  realis/irrealis is m arked by bare stems, unm arked 

forms and m orphological infinitives. This variability suggests the following things: first, 

non-null subject languages with no distinctive infinitival m arker in their m orphology  

(Dutch, French) will have a strong MRE. Second, non-null subject languages that lack 

infinitival m orphem es (English) will have a weak MRE. This is also true with null 

subject languages with distinctive infinitival m orpho logy  (Spanish, Italian). Finally, 

morphological infinitives not only have modal interpretations, but also past and present 

interpretations (Spanish).

On the basis o f  this evidence, it has been observed across languages that RIs have 

a variety o f  tem poral interpretations and are m ore  likely to occur w ith eventives than 

statives. Despite these findings, there is at least one area w here  ou r  know ledge is still 

limited, the types o f  eventives that appear as RIs. Recent studies have investigated the 

relationship between the semantic features that characterize the eventives (achievem ents, 

activities and accom plishm ents) and RIs. It has been found that features such as 

punctual/nonpunctual and telic/atelic play an im portant role in the distribution o f  RIs. In 

the next section I will discuss how these features interact in the RI stage.

4.1. Castro & G avruseva 2003: Inherent Telicitv  Hypothesis

Castro and Gavruseva (2003) take the Eventivity Constraint one step further and

claim that only certain types o f  eventives appear as RIs. A ccord ing  to C & G  (2003), the

presence o f  RIs is determ ined by the aspectual properties o f  eventives (telicity and

punctuality). Punctuality  refers to the temporal duration o f  the verb (instantaneous or in

stages). Telicity  refers to a natural endpoint in the activity. As m entioned in the

18



in tro d u c t io n ,  C & G  (2 0 0 3 )  p ro p o se  that v e rb s  tha t  a re  in h e re n t ly  te lic  o r  in h e ren t ly  a te lic  

a p p e a r  as finite  in the  c h i ld ’s d isco u rse ,  w h e re a s  v e rb s  tha t  c an  b e  e i th e r  te lic  o r  atelic 

a p p ea r  as  R ls .  For  the  p u rp o s e s  o f  c la r i ty ,  in T a b le  5 , 1 r ep ea t  V e n d le r ’s a sp ec tu a l  c lasses  

and c la ss ify  th e m  in te rm s  o f  te l ic i ty  and  p u nc tua li ty .

T a b le  5. V e n d le r ’s a sp ec tu a l  c lasses

A spec tua l  c lass T elic i ty P u n c tua li ty E x a m p le s

S ta tives A telic N o  d u ra t ion ‘T o  b e , ’ ‘to  h a v e , ’ ‘to w a n t ’

A ctiv it ies A telic N o n p u n c tu a l ‘T o  ru n , ’ ‘to  w a lk , ’ ‘to 
b r e a th e ’

A c c o m p lish m e n ts Telic N o n p u n c tu a l ‘T o  w ri te  a n o v e l , ’ ‘to  b u i ld  a 
h o u s e , ’ to run  a  m i l e ’

A c h ie v e m e n ts Telic P u n c tu a l ‘T o  d ie , ’ ‘to b r e a k , ’ ‘to  no tice  
s o m e th in g , ’ ‘to  realize '

T e l ic i ty  re fe rs  to  a na tu ra l  en d p o in t  to  an  event. I f  o n e  says  “ I ran y e s te rd a y ,” 

there  is no  en d p o in t  to  ru n n in g  identif ied . O n  the  o th e r  h an d ,  i f  o n e  say s  “ I ran  a m ile  

y e s te rd a y ,”  the  ac t iv i ty  o f  ru n n in g  has  an  en d p o in t ,  that is, the  sp e a k e r  s to p p e d  ru n n in g  

after  o n e  m ile . P u n c tu a l i ty  re fe rs  to  the  d u ra t ion  o f  the  ev e n t  w h e th e r  “ it is in s tan tan eo u s  

or  h a s  s o m e  in te rna l  te m p o ra l  s truc tu re  (a b e g in n in g ,  m id d le  and  end  p h a se  ” (C & G , 

2003) .  S ta t ives  do  no t h av e  du ra t ion , and , the re fo re ,  are  n o t  c a te g o r iz ed  as p u n c tu a l  o r  

n onp u n c tu a l .  A c t iv i t ie s  and  a c c o m p lish m e n ts  are  n o n p u n c tu a l  b e c a u se  th e se  e v en ts  h av e  

d u ra t ion ;  th ey  are  no t in s tan tan eo u s .  A c h ie v e m e n ts  su ch  as ‘to  r e a l iz e , ’ on  the  o th e r  hand , 

h a p p e n  in s tan tan eo u s ly ,  and , there fo re ,  are  co n s id e red  p u n c tua l .  A  th ird  fea tu re  that 

d is t in g u ish es  s ta t ives  from  ev en t iv es  is the  d y n am ic i ty .  C & G  do  no t c o n s id e r  th is  fea ture  

in the ir  an a lys is  for tw o  d iffe ren t  reasons . F irst ,  the re  are  d if fe ren t  ty p es  o f  e n e rg y  w h en  

p e r fo rm in g  an  ev en t  (m en ta l ,  ph y s ica l ,  e m o tio n a l ,  v o lu n ta ry  o r  invo lun ta ry ) .  S econd ,
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they  do  no t lack  dyn am ic i ty .  S ta tes  req u ire  a n y  ty p e  o f  e n e rg y  to b e  ex p re ssed .  T h e re fo re ,  

th is thesis  will o n ly  c o n s id e r  the fea tu res  tha t  seem  tra n sp a re n t  in the  s ta t iv es /ev en t iv es  

d is t inc tion . A c c o rd in g  to  G a v ru se v a  (20 0 3 ) ,  a c h ie v e m e n ts  (such  as  ‘to  re a l iz e ’) are 

in h e ren t ly  te lic  a n d  s ta t ives  (such  as  ‘to  b e ’) are  in h e ren t ly  atelic. O th e r  v e rb s  (such  as ‘to 

r u n ’) b e lo n g  to the  c la ss if ica t ion  o f  t rans ien t  v e rb s  s in ce  th e se  can  b e c o m e  

a c c o m p lish m e n ts  b y  a d d in g  a de f in ite  c o m p le m e n t  (such  as ‘to  run a m i le ’).

T h e  c la im  is that ch i ld ren  p ro d u c e  RIs w i th  v e rb s  that do  no t h av e  inheren t 

telicity . V e rb s  w i th o u t  inheren t  te l ic i ty  de r iv e  te l ic i ty  v ia  syn tax . T h is  m e a n s  tha t  these  

ve rb s  ge t the ir  te l ic i ty  m e a n in g  w h e n  c o m b in in g  the ve rb  w i th  an  ob jec t .  T h e  idea  is that 

ch i ld ren  can  access  te l ic i ty  in fo rm a tio n  o n ly  w h e n  it is e n co d ed  as pa r t  o f  the  v e r b ’s 

lex ica l in fo rm a tio n ,  bu t th ey  c an n o t  do  so w h e n  te l ic i ty  is d e te rm in e d  b y  a v e r b ’s 

c o m p le m e n t  o r  ad ju n c ts  (syn tax) .  In th is  ca se  te l ic i ty  is d e te rm in e d  b y  the  syn tac tic  

o p e ra t io n  and tha t  sy n tac t ic  fea ture  is u n d e rsp ec if ied  in the  c h i ld ’s g ra m m a r .  O n  this 

basis ,  G a v ru se v a  (2 0 0 3 )  p ro p o se  the  Inheren t  T e l ic i ty  H yp o th es is .

16) Inherent Telicity Hypothesis
V e rb s  w i th  inh e ren t  te l ic i ty  sh o u ld  b e  o v e rw h e lm in g  finite  and 
v e rb s  w ith  un sp ec if ied  te l ic i ty  fea tu res  w ill  b e  p re d o m in a n t ly  RIs.

F o r  ch ild ren ,  v e rb s  w h o s e  te l ic i ty  n eed s  to  b e  c o m p u te d  b o th  sy n tac t ica l ly  and 

s e m an tica l ly  req u ire  m o re  a tten tion . T h is  is a  m o re  c o m p le x  p rocess .  E x a m p le s  o f  v e rb s  

w ith  inhe ren t  te l ic i ty  are  in (17). V erb s  su ch  as ‘lo v e , ’ ‘w a n t , ’ ‘r e s t , ’ ‘f lo a t ’ o r  ‘n e e d ’ 

(17a), w h ic h  do  n o t  h a v e  an  en d p o in t  in the  ac tiv ity , are  in h e ren t ly  a telic . V e rb s  su ch  as 

‘b re a k , ’ ‘b u i ld , ’ ‘ fa l l , ’ ‘t r ip , ’ ‘h a l t ’ and  ‘l a n d ’ (17b) ,  w h ic h  h a v e  an  en d p o in t ,  are 

in h e ren t ly  telic.
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(17) a. Am o a m i mama  (inherently  atelic)
I love m y  mom

b. Camila rompid el vaso (inherently  telic)
C am ila  broke the glass

A ccording to C & G ’s (2003) proposal, verbs like those in (17), which have inherent 

telicity, will appear as finite in ch ild ren’s speech.

N ow  consider eventive verbs that can behave as either telic or atelic. These types 

o f  verbs are non-punctual (activities and accom plishm ents), and G & C  (2003) call them 

transient verbs. T he specification o f  aspect in transient verbs is determined by  the 

argum ent or the adjunct o f  the predicate (Sanz 1996, 1999). In exam ple (18), taken from 

Sanz (1999), the verb 'leyo ’ (he read) is considered a transient verb, and its telicity is 

dependent on the N P object. For example, i f  the predicate has a bare plural N P , then the 

predicate receives an atelic aspectual specification. But i f  the predicate has an indefinite 

N P, then the predicate can receive telic properties.

(18) a. Juan leyo libros.
Juan read .3SG .PR ET books 
‘Juan read b ooks .’ =  atelic

b. Juan leyo un libro.
Juan read .3SG .PR ET a book 
‘Juan read a b o o k .’ =  telic

Exam ples  (18a) and (18b) illustrate that the aspectual properties o f  the verb leyo  depend

on the v e rb ’s arguments. In (18a) the NP libros is an indefinite plural noun that gives the

atelic (non-punctual) properties to the event 'leyo. In (18b) the N P un libro  is an

indefinite article that can specify the punctuality  o f  the event.
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There is a linguistic test for telicity that can help us identify punctuality  o f  events. 

By adding the adverbials ‘for an h o u r’ or ‘in an ho u r,’ one can identify i f  an event is telic 

or atelic (Dowty, 1979). The com patibility  o f ‘ for an ho u r’ w ith the sentence indicates 

that the event is atelic, as in ‘John  read books for an ho u r .’ I f  the addition o f  ‘for an h o u r’ 

results in a semantic anom aly, this indicates that the event is telic. Notice that ‘John  read 

a book for an ho u r ,’ sounds m uch m ore aw kw ard than ‘John read books for an hour.’ On 

the other hand, ‘in an ho u r’ should be compatib le  with telic events, but not w ith atelic 

events. Notice that ‘John  read books in an ho u r’ is sem antically  anom alous, but ‘John 

read a book in an h o u r’ sounds perfectly  fine. Thus, the telicity o f  verbs like leer, ‘to 

read ,’ depends on the argum ents that occur with the verb (C & G , 2003).

A ccording to G & C  (2003), verbs like leer, ‘to re ad ,’ w hich  lack inherent telicity, 

appear as RIs in ch ild ren’s speech during  the RI stage. T he idea is based on the notion 

that the telicity o f  these verbs depends on both sem antics (type o f  predicate) and syntax 

(complements). On the other hand, for verbs like amar, ‘to lo v e ’ or romper ’to break,' 

telicity is encoded as part o f  the v e rb 's  sem antic representation and is unaffected by 

syntactic processes. This evidence lead us to conclude that for children, proper 

morphological inflection o f  verbs that check their telicity via both syntax and semantics 

will appear later in language acquisition. Contrarily, verbs for w h ich  telicity is only 

derived from semantics (inherent aspect o f  the verb) will be acquired earlier in the 

acquisition process. The process o f  deriving telicity via syntax and sem antics is m ore 

com plex than encoding telicity as a part o f  a v e rb ’s lexical information.

Table 6 sum m arizes the predictions o f  G & C  (2003) in Spanish during the RI

stage. Verbs considered [-telic] (such as states) or [+telic] eventives (such as
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achievem ents) will not appear as RIs. However, [+/-telic] verbs (activities and 

accom plishm ents) will appear as RIs. In other w ords, the -/+ inherent properties o f  the 

verbs will specify w hether the verb appears as an inflected or as uninflected verb.

Table 6. Predicted Verb Types in the R1 stage
Aspectual
class

Telicity Punctuality RIs Exam ples

Statives Inherently
atelic

N onpunctual no am ar  ‘lo v e ’, saber  'to k n o w ’, querer ‘to 
w an t’, tener ‘to h av e ’

Activities Transient N onpunctual yes Leer  ‘to re ad ’ 
Caminar ‘to w a lk ’ 
Cor re r  ‘to ru n ’ 
Jugar  ‘to p lay ’

A ccom plish 
m ents

Transient Nonpunctual yes Escribir una novella  ‘To write a novel.’ 
Construir una casa'"to build a house .’ 
Correr una milla  ‘to run a m ile .’

A chieve
ments

Inherently
telic

Punctual no Caer ’to fall’ notice 
Botar ‘th ro w ’ 
llegar ‘to a r r ive’

In order to investigate these predictions, G & C  (2003) analyzed the acquisition ol 

finiteness in the languages o f  a Spanish/English bilingual 2-year-old child, Mina. Data 

were collected by  videotaping and tape-recording spontaneous production from Mina.

T he inform ation was coded according to three categories: the Aktionsart o f  the verb 

(statives, punctual and non-punctual eventives), the tem poral interpretation (past, present, 

future) and the aspectual interpretation (telic, atelic).

G & C  (2003) reported that M ina inflected punctual eventives, such as echarjugo  

‘to spill j u i c e ’ and statives, such  as tener ‘to h av e .’ Transient verbs were not inflected, as 

dem onstrated by  exam ples (19a) and (19b). In exam ple (19) below  the errors could be 

analyzed in two different ways. T he symbol (r?) in (19) m eans that these errors could be
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either m orphological infinitives considering that M ina co u ld n ’t produce the ‘r ’ in final 

contexts, or they could be bare stems. In either case the form is a RI.

(19) a. *dibuja (r ?) yo
D raw .3SG /IN F I
‘I will d raw .’

b. *mi come (r?) este 
I eat. 3SG /INF this 
‘I will eat th is .’

Notice that the sentence in (19a) does not have an object that m akes the verb dibujar  ‘to 

d raw ’ telic or atelic. T he sam e is true o f  (19b); the dem onstrative este, ‘th is ,’ in the 

predicate does not m ake the telicity o f  the event com er ‘to ea t’ clearly  atelic or telic. The 

interpretations o f  the sentences in (19) were based on parental responses. Thus, G& C 

coded these utterances as future events. In this case, the findings support the M RE  in the 

sense that these m orphological infinitives or bare stems have a modal interpretation.

G & C  uncovered an interesting phenom enon with the verb ir ‘to go .’ W hen ir was 

used in the periphrastic construction ir + infinitive to denote future events, it was 

inflected properly, as dem onstrated by the use o f  voy  in (20).

(20) yo  voy a da(r) mas te (a) papa.
I g o - lS G  to give m ore  tea to daddy 
‘I’m going to give m ore  tea to d ad d y .’

However, when M ina used the verb />’to g o ’ as a lexical verb, as in (21), it appeared as a

RI. In this case the verb behaves as a non-punctual eventive. In (21) there is a m ismatch:

the verb is in 3SG  w here  1SG is expected in the adult production. This lack o f  agreem ent

in (21) is taken in G & C  (2003) as an exam ple o f  a RI in Spanish.
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(21) * y  va en otro avion.
I go. 3SG in another plane. (Taken from G & C , 2003)

The exam ples  in (20) and (21) show  that w hen the verb ir ‘to g o ’ is a used as a lexical 

verb, it will appear as a RI. How ever, i f  the sam e verb is used in a periphrastic 

construction, it will appear as finite. In sum, G & C  (2003) concluded that inherently 

telic/atelic verbs appeared as inflected forms and transient verbs appeared as RIs in 

M ina’s Spanish production.

W e have seen that m onolingual children o f  Spanish show  a natural developm ent 

in the acquisition o f  verbal m orphology. RIs occur as m orphological infinitives, bare 

s tem s and overgeneralization o f  3SG past tense in the speech o f  LI learners o f  Spanish. 

Additionally, it w as dem onstrated  that LI learners o f  Spanish are constrained by the EC, 

the M RE  and the Telicity  Hypothesis. W hile this is clear in the acquisition o f  Spanish as a 

first language, no study has investigated the RI phenom enon  in children acquiring 

Spanish as a second language. It is im portant to note that som e studies done on child 

second language acquisition o f  m orphology  prl  edict that LI and L2 develop similarly. 

Thus LI Spanish and L2 Spanish should show  similarities in the acquisition o f  verbal 

m orphology. In the next section, I will discuss the findings that support this assumption.

4.2. RI in Spanish as a Second Language 

Different studies have found that som e processes in child second language 

acquisition are s imilar to the process in first language acquisition (Dulay &  Burt 1973; 

Krashen, Butler, B im baum , & Robertson, 1978). A pioneer study in the acquisition o f
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m o rp h e m e s  in L2 b y  D u la y  &  B urt (1974)  d e m o n s t ra te d  the  acqu is i t io n  o f  E ng lish  

m o rp h e m e s  in a g roup  o f  60  S pan ish  and  55 C h in e se  learners .  E n g l ish  m o rp h e m e s  

( 3 S G ‘s \  i r reg u la r  pas t  tense ,  p lura l,  etc") a l re a d y  s tu d ied  in L I d e v e lo p m e n t  o f  E ng lish  

(B row n , 1973) w e re  se lec ted  in the s tu d y  o f  D u la y  and  B urt  (1974) .  P ro d u c t io n  da ta  w ere  

e lic ited  th ro u g h  a c a r to o n  series  o f  p ic tu re s  and  ques tions .

D u lay  and  B urt  in v es t ig a ted  w h e th e r  the  o rd e r  o f  m o rp h e m e s  found  for LI 

E ng l ish  w o u ld  b e  s im i la r  in L2 learners. T h e y  found  tha t  the  o rd e r  o f  acqu is i t ion  

ex h ib i ted  the  sa m e  te n d en c ie s  o f  d e v e lo p m e n t  in L I and  L2. T h u s ,  th e y  c o n c lu d e d  that 

desp ite  the  L I la n g u ag e  b a c k g ro u n d  (C h in e se  and  S pan ish ) ,  lea rne rs  sh o w e d  a s im ila r  

o rd e r  o f  acqu is i t ion  and s im ila r  erro rs  w h e n  lea rn ing  the  L2 E n g lish  m o rp h e m e s .

T h is  s tu d y  ind ica tes  that,  in d e p e n d e n t ly  o f  the  la n g u ag e  tha t  is acq u ired ,  ch ild ren  

w ill  go th ro u g h  s im ila r  (no t  the  sa m e )  s tages  o f  g ra m m a tic a l  d e v e lo p m e n t  (D u la y  and 

B urt 1974). D u la y  and  B u r t ’s s tu d y  (1 9 7 4 )  su g g es t  for th is  thes is  tha t  i f  RIs h a p p e n  in LI 

S pan ish  then  th ey  sh o u ld  a lso  o c c u r  in L2 Span ish .  In S p an ish  as  a first lan g u ag e ,  the RI 

p h e n o m e n o n  is a  s tage  o f  acq u is i t io n  tha t  ap p ea rs  b e fo re  the  ag e  o f  tw o  and  dec reases  

w ith  ag e  (5-6  years  o ld) (B ell  20 0 1 ;  E ze iz a b ar re n a  1997; G & P  2 003) .  I p ro p o s e  that 

verbal m o rp h o lo g y  in L2 S pan ish  e m erg es  g ra d u a l ly  a n d  tha t  the  RI p h e n o m e n o n  will 

h a p p e n  w ith  ce r ta in  v e rb s  bu t no t w i th  all verbs .  M o re  sp ec if ica l ly  v e rb s  tha t  h av e  

inh e ren t  te l ic i ty  w ill  a p p ea r  m o s t  l ike ly  as finite  v e rb s  and  t ran s ien t  v e rb s  w ill  o c c u r  w ith  

g rea te r  f req u en cy  as RIs.

5 A ccording to B row n (1973) this is the order o f  L I acquisition  o f  E nglish m orphem es: ranked 
from  the first to the last: Present progressive (-ing), in-.on, plural (-s), past irregular, possessive ( - ‘s), 
uncontractib le copular (is, am, are), articles (a, the), past regular (-eel), 3rd  singular (-5), 3 rd irregular, 
uncontractible auxiliary(A , am, are),con tractib le  copula, and contractib le auxiliary.
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I ex p ec ted  to  find s im ila r i t ie s  b e tw e e n  m o n o l in g u a ls  and  L2 learners  o f  S pan ish  

r e g a rd in g  the  RI p h e n o m e n o n .  B ased  on  the  s tud ies  d o n e  w ith  m o n o l in g u a l  S p an ish ,  I 

p ro p o se d  tha t  ch i ld ren  lea rn in g  S p an ish  as  a  s e c o n d  la n g u ag e  w o u ld  go  th ro u g h  a  RI 

s tage. In add it ion , 1 ex p e c te d  that th ey  w o u ld  s h o w  the  sa m e  trends  in the  acqu is i t io n  o f  

verba l  m o rp h o lo g y .  S pec if ica l ly ,  I an tic ip a ted  that L2 lea rne rs  w o u ld  use  the  3 S G  as the  

defau lt  fo rm , m o rp h o lo g ic a l  in f in i t ives  and  o v e rg en e ra l iza t io n  o f  3 S G  pas t  ten se  w hen  

finite  form s are  ex pec ted .  I a lso  exp ec ted  tha t  o n ly  v e rb s  tha t  sha re  p ro p e r t ie s  o f  + /-te lic  

w ith  n o n -p u n c tu a l i ty  a sp ec t  w o u ld  sh o w  up as  RIs. H o w e v e r ,  even  th o u g h  I an tic ipa ted  

so m e  s im ila r i t ie s  in the  RI s tage  in  L I and  L2, I co n s id e re d  tha t  the  p e rcep tu a l  sa l ien cy  

(rich  m o rp h o lo g y  in S pan ish )  o f  ce rta in  m o rp h e m e s ,  the  f req u en cy  o f  inpu t  in w h ic h  the  

m o rp h e m e s  appear ,  and  the  sem an tic  and syn tac tic  c o m p le x i ty  c o m p o s i t io n  o f  p red ica tes  

w o u ld  a lso  ex p la in  the  ea r ly  o r  late acqu is i t io n  o f  so m e  verbal m o rp h e m e s  in  L2 S pan ish  

c o m p a re d  to  L I  Span ish .

In the  n e x t  chap te r ,  I w ill  p re sen t  the  m e th o d o lo g y  I fo l low ed  to  ga th e r  the  data , 

the  sub jec ts  w h o  pa r t ic ip a ted  in th is  research , and  the w a y  the  d a ta  w a s  ana lyzed .
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5. T H E  E X P E R I M E N T  

5.1. Subjects

The study w as conducted with 30 subjects, w hose ages range from seven to eleven 

years old. These children are instructed in a Spanish im m ersion  environm ent at the 

M issoula International School (MIS). T he am ount o f  exposure to this Spanish immersion 

environm ent varies am ong the subjects, ranging from two to seven years. O f  the 30 

experim ent participants, 17 received explicit verb conjugation instruction during the 

2007-08 academic year. T he other 13 students had incidental, implicit exposure to verbal 

m orphology using reading materials and through natural exposure to the language. The 

experim ent w as conducted at MIS.

5.2. Experimental Design

Data were gathered from oral and written narratives collected in two different

sessions. In session one, subjects were asked to create oral stories based  on a wordless

picture book titled A BOY, A D O G  a n d  A FRO G , by  M ercer M ayer. T he book describes

the adventures o f  a boy and his dog in search ol a runaw ay frog. The oral narrativ es were

audio recorded. In the second session, the children looked at the picture book  again and

w rote  their stories on a piece o f  paper. T he aim o f  conducting two difterent tasks w as to

collect spontaneous data  orally, and also to determ ine the partic ipants grammatical

com petence with respect to subject verb agreem ent v ia  a written narrative. Prior to

conducting the study, the learners were informed o f  the research and what they were

going to do. Initially, a pilot project was conducted with ten children. The findings ol

the pilot project helped identify issues that had to be addressed prior to conducting the
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actual s tudy. First, I found tha t  ch ild ren  rep ea ted ly  ask ed  for a s s is tan ce  from  an  ad u lt  in 

o rd e r  to  ex p re ss  the  u t te ran ce  (e sp ec ia l ly  v e rb s)  en t i re ly  in S p an ish .  W h e n  a ss is tance  w as  

den ied , ch i ld ren  c o d e -m ix e d  E ng lish  and S p an ish  to  c o n v e y  w h a t  th e y  w a n te d  to  say. I 

rea l ized  that g iv in g  th e m  the in f in i t ive  form  or a l lo w in g  th em  to u se  E n g lish  w o u ld  a lter 

the  resu lts  o f  the  study . S eco n d ,  I no t iced  that a sk in g  the  sub jec ts  to  tell the  s to ry  from 

the b ook ,  I w o u ld  p r im a r i ly  e lic it  in fo rm a tio n  in th ird  p e rso n  s in g u la r  (3S G ).  A s  

e x p la in e d  in S ec t io n  4, this fo rm  is a defau lt  form . T h is  is a c a m o u f la g e d  fo rm  tha t  cou ld  

lead to m is in te rp re ta t io n s  in the  da ta  ana lys is  p rocess .  H ence ,  in the  ac tual s tudy , I 

d isa l lo w ed  E ng lish  and  I d id  no t g iv e  t h e m  the  in f in i t ive  form  o f  a n y  verb . I d e c id e d  to 

e licit in fo rm a tio n  b y  te l l in g  the  s tu d en ts  to  p re te n d  that th ey  are  the  c h a rac te rs  in the 

book . In  tha t  case ,  I cou ld  get in fo rm atio n  in  first p e rso n  s in g u la r  (1 S G )  a n d  p o ss ib ly  

so m e  da ta  in first p e rso n  p lu ra l  (1 PL). I a lso  to ld  th em  to be  c re a t iv e  in the  u se  o f  

language . In  o th e r  w o rd s ,  i f  th ey  d id  no t k n o w  the  w o rd  (verb),  th e y  cou ld  use 

c i rc u m lo c u t io n  in o rd e r  to  c o n v e y  the  m e a n in g  o f  w h a t  th e y  w a n te d  to  say.

5.3. C o d in g

In o rd e r  to  g a th e r  the  c o r re sp o n d in g  da ta ,  I co d e d  the  p red ica te s  in the  s a m e  w a y

tha t  p rev io u s  s tud ies  (P & G , 200 7 ;  C & G , 2 0 0 3 )  h av e  co d e d  LI Span ish .  In  th is  w ay ,  the

resu lts  fo r  ch ild  L2 w o u ld  be  c o m p a ra b le  to  ch ild  L I . A ll  finite  and  n o n - f in i te  fo rm s

w e re  coded . I co n s id e red  a lex ica l ve rb  to b e  finite  ( in f lec ted)  i f  it had  a  co rrec t

p e rso n / te n se /a g ree m e n t  affix . I th en  iden tif ied  w h ic h  ve rb  fo rm s  w e re  RIs. F o r  th is  s tu d y

R Is  inc luded : b a re  s tem s,  m o rp h o lo g ic a l  in f in i t ives ,  and  o v e rg e n e ra l iz a t io n s  o f  p a s t  tense

third  p e rso n  s ingu lar .  A n  ob se rv a t io n  m a d e  d u r in g  the  t im e  I w a s  g a th e r in g  the  d a ta  w as
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that L2 learners were using forms in second person singular indicative to denote first 

singular references. For example, they produced sentences lik&yo  cuntcis 1 sing-2SG. 

Thus, I coded this form to test whether this form could be counted as a RI or not. I also 

classified verbs according to their tense (present, past, future), mood (subjunctive, 

indicative or imperative) and aspect (preterite versus imperfect), person and number ( l sl, 

2nd, 3rd singular or plural). Verbs were also classified according to semantic aspectual 

class (stative, activity, accomplishment, and achievement verbs) and whether they had 

inherent telicity (statives and achievements) or were transient (activities and 

accomplishments). The steps I took to code for inherent aspect were as follows: (1) 

predicates that had correct agreement morphology were selected from the oral and written 

discourse; (2) unintelligible utterances were excluded from the analysis; (3) ambiguous 

constructions in the imperfect such as estaba enojado  ‘was m ad ' were omitted because 

this form could appear with both first person singular or third person singular and, 

therefore, would mean either ‘I was m ad’ or ‘he/she was m ad;’ (4) aspectual class was 

determined by applying tests, as described below, adapted from Shirai and Andersen 

(1995:749). Appendix B shows a chart that represents this coding.

Researchers on Second Language acquisition (C&G, 2003) have relied on Shirai 

and Andersen’s test (1995) to classify predicates into aspectual categories. The 

significance o f  doing this test step by step is not only to discard misinterpretations on the 

inherent lexical aspect o f  the predicates but also to maintain comparability across studies 

and offer a more accurate analysis.
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Test 1: Stative or Eventive: This test differentiates between statives and eventives.

Does the verb have a habitual interpretation in sim ple present tense?

If  no Stative example: I love you

If  yes — > Eventive example: I eat a sandwich

If  eventive, go to test 2

Test 2: Activity or other (accom plishm ent/achievem ent): This test distinguishes 

between telic and atelic predicates.

If  you stop in the m iddle o f  the event, have you done the act o f  the verb?

I f  yes Activity ex. I s topped in the m iddle o f  running =  I ran.

I f  no —> Nonactiv ity  ex. I s topped  in the m iddle  o f  running a m ile  f  I ran a

mile.

If  nonactivity, go to test 3

Test 3: A ccom plishm ent and achievem ent: one w ay  to gauge w hether a verb is 

punctual or non-punctual is by applying test (a), (b) or (c). I f  test (a) does not work, apply 

test (b), or (c).

(a) If ‘X ’ Ved in Y time (e.g. 10 minutes), then ‘X ’ w as  V in g  during that time. 

If  yes —> A ccom plishm ent example: He painted a picture

If  no —* A chievem ent example: He noticed a picture

(b) Is there any am biguity  with alm ost?

Achievem ents  only get one reading: it never happens and accom plishm ents  get 

two readings: it started but never finished or you never started the event.
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I f  yes accom plishm ent example: ‘He almost painted a p ic ture’ has

two readings: he almost started to paint a picture/he alm ost finished painting a 

picture.)

I f  no  —* A c h ie v e m e n t  ex a m p le :  ‘H e  a lm o s t  no ticed  a  p ic tu re

can  o n ly  m e a n  h e  a lm o s t  s tar ted  to  n o tice  a  p ic tu re ,  b u t  h e  n e v e r  n o t ic e d  it.

(c) ‘X  wi l l  V P  in Y  t i m e  (e.g.  10 m in u te s)  =  X wi l l  V P  a f t er  t i m e ’ 

j f no  A c c o m p l ish m e n t  exam p le :  ‘H e  will p a in t  a p ic tu re  in an

h o u r ’ is d iffe ren t  from  ‘h e  will p a in t  a  p ic tu re  a f te r  an h o u r , ’ b e c a u se  the  fo rm er 

can  m e a n  tha t  h e  will sp en d  an  h o u r  p a in t in g  a p ic tu re  b u t  the la tte r  d o e s  not.

i f  yes —► A c h ie v e m e n t  e x a m p l e :  h e  w ill  s ta rt  s in g in g  in tw o

m in u te s  can  o n ly  o n e  read ing ,  w h ic h  is the  s a m e  as  ‘he  w ill  s tart  s in g in g  after  

tw o  m in u te s , ’ w i th  no  o th e r  re a d in g  possib le .

In the analysis o f  the data from the M issoula  International School, the steps 

outlined above were followed for each o f  the verbs. T he following is an exam ple o f  the 

classification for one o f  the predicates in m y  data. For the sentence yo  corro hasta el lago 

‘I run to the lake’ the interpretation o f  the verb according to Shirai and A ndersen ’s (1995) 

test w ould  be:

S tep 1: Sta t ive  or  Ev en t iv e

Does corro al lago, ‘I run to the lake’ have a habitual interpretation?

•  yes —> even tive
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Ste p  2: Act iv i ty o r  Nonac t iv i tv

If  you stop in the m iddle o f  corriendo hasta el lago, ‘running to the lak e’ have you 

done the act o f  correr hasta el lago  ‘to run to the lake?’

•  no —> nonactivity (achievem ent or accom plishm ent)

S tep  3: A c h ie v e m e n t  o r  A c c o m p l i s h m e n t

a) I f ‘X ’ Ved in Y time (e.g. 10 minutes), then ‘X ’ w as V ing during that time.

I f ‘I ran to the lake in 10 m inu tes’ then I was running to the lake during those 

ten minutes.

• yes —> accom plishm ent

b) Is there am biguity  with almost?

•  Yes, because ‘I almost ran to the lake’ has two readings: he almost started to run 

to his house or he almost reached the point to arrive to his house.

= accom plishm ent

c) ‘X will V in Y time (e.g. 10 minutes) =  X will V after t im e ’

‘I will run to the lake in an ho u r .’ ± ‘I will run to the lake after an hour. '

Because ‘I will run to the lake in an h o u r’ can m ean  ‘I will run to the lake for 

an ho u r’ in addition to ‘I will run to the lake in an hour.’

=  accom plishm ent

Thus, according to all three tests, the verb correr ‘to ru n ’ is considered an

accom plishm ent. Since accom plishm ents change telicity according to their com plem ents,

this verb w as considered a transient verb. A fter interpreting the verb as a transient verb, I

moved into investigating w hether its com plem ent gives the verb correr  ‘to ru n ’ an atelic

or telic interpretation. In the sen ten ceyo  corro hasta el lago ‘I run to the lak e’ the
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preposition hasta  ‘to or tow ards’ indicates that the event reached the endpoint. Therefore,

I conclude that the sentence yo  corro hasta el lago  ‘I run to the lake’ is a telic event.

In  order to know  i f  o ther conditions affect the acquisition o f  verbal m orphology  in 

child L2 Spanish, I studied the following social variables:

5 3.1. Language exposure: There is a rational assum ption that the m ore exposure one has 

to a second language the m ore correct it will be. In this study, w e  have a diverse group o f  

children who have been instructed in Spanish for m ore than a year. By studying the 

language exposure, w e  are able to determ ine i f  language exposure plays an im portant role 

in the RI stage or not.

5.3.2. Language instruction: W hile  som e scholars think that teaching rules explicitly 

helps learners acquire a second language with greater proficiency, o thers think that this is 

not the case. Contrarily, other researchers think that implicit instruction guarantees the 

profic iency in the language without com prom ising  m eaning  or use o f  the language. In 

this study, w e  test w hether explicit or implicit instruction affects the acquisition o f  

m orphem es in child L2 Spanish.

5.3.3. Type o f  narrative: In this study, I exam ine how oral and written narrative might 

influence the perform ance o f  child L2 Spanish w hen acquiring verbal m orphology. M y 

hypothesis is that in oral narratives children pay less attention to form than in their 

written narratives because  they have less planning time to focus on the form. M y
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e x p e c ta t io n  is tha t  c h i ld re n  p ro d u c e  m o re  R Is  in  the  oral p ro d u c t io n  th an  in the  w rit ten  

p rodu c t io n .

5.3.4. A ge: the  age  at w h ic h  the  c h i ld re n  in th is  s tu d y  s ta r ted  in s tru c t io n  in S pan ish  

varies . S o m e  b e g a n  at the  ag e  o f  th ree  and  o the rs  m u c h  later.

5.3.5. G e n d e r : T h is  v a r iab le  tes ts  w h e th e r  g e n d e r  has  e ffec ts  o n  the  acq u is i t io n  o f  verbal 

m o rp h o lo g y  in Span ish .

In w h a t  fo llow s, I rep o r t  o n  the  d a ta  g a th e red  in  th is  e x p e r im e n t  and  w h e th e r  th e se  socia l  

va r iab le s  in f lu en ce  d e v e lo p m e n t  o f  verba l  m o rp h o lo g y .  I a lso  in te rp re t  the  resu lts  and 

c o m p a re  th em  w ith  the  the  se m a n tic  th eo r ie s  and  the  f ind ings  o n  the  RI s tage  in LI 

Span ish .
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6. RESULTS

T h e  resu lts  o f  th is  s tu d y  are  p re sen ted  in th ree  sec t io n s .  First, the  d a ta  p re sen ted  

d esc r ib e  the  ty p e s  and  the  re la t ive  f req u en c ies  o f  RIs found  in the  ex p e r im e n t .  N ex t ,  I 

d isp lay  the  resu lts  for the  E v e n t iv i ty  C o n s t ra in t  a n d  the  M oda l R e fe re n c e  E ffec t  (H & H , 

1998). F ina lly ,  I p ro v id e  ev id e n c e  that su p p o r ts  the  te l ic i ty  h y p o th e s is  b y  G & C  (2003).  

In the  s a m e  sec tion ,  1 sh o w  the o u tc o m e  w h e n  se p a ra t in g  the  RI p red ica te s  b e tw e e n  

trans ien t  and  in h e ren t ly  telic  verbs. A t the  e n d  o f  th is  sec t ion , I d iscu ss  h o w  social 

va r iab le s  a ffec t the  RI s tag e  o f  ch ild  L2 Span ish .

6.1. R o o t  Infin it ives  

T h e  re su lts  o f  the  a n a ly s is  a re  i l lu s tra ted  in the  fo l lo w in g  tab les .  I co d e d  1,347 

verbs .  A  to tal o f  7 1 7  v e rb s  w e re  found  to b e  RIs, and  6 3 0  w e re  finite  ve rbs .  T a b le  7 

d isp lay s  the  d is t r ib u t io n  in w h ic h  th e se  v e rb s  a p p e a r  w ith  re sp ec t  to  f in iteness.

T a b le  7. D is tr ib u t io n  o f  to ta l a m o u n t  o f  verbs
V erb  fo rm s A m o u n t

F in ite  fo rm s 63 0
RIs 717
T o ta l  v e rb s  co d ed 1,347

T a b le  7 s h o w s  that ch ild  L2 S p an ish  u t te ran ces  c o n ta in  m o re  R Is  (7 1 7 )  th an  finite  

form s (6 3 0 )  at th is  s tage  o f  acqu is i t ion . T a b le  8 d isp lay s  the  ty p es  o f  R Is  tha t  w e re  found  

in the  d a ta  and  the  p e rc e n ta g e  o f  to ta l R Is  tha t  e ach  ty p e  rep resen ts .
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Table 8. Types o f  Root Infinitives
ROOT INFINITIVE TYPES Number o f  

examples
% out o f  total RIs

Bare stems 326 45.47
Morphological infinitives 84 11.72
Overgeneralized 3SG past tense 200 27.66
Overgeneralized 2nd person singular 43 5.95
OTHER 64 8.58

TOTAL 717 100

The results in Table 8 support the prediction that RIs are found in child L2 

Spanish. O f  the 717 total RIs, 326 were found as bare stems, 200 were overgeneralized 

3SG past, and 84 verbs appear in a morphological form. These results are comparable 

with previous studies (Perez-Pereira; Bedore and Leonard 2001; 1989; P&G, 2007) who 

found the same three forms in child LI Spanish. In this paper I suggest a new type o f  RI, 

the overgeneralized 2nd person singular (2SG), which occurred in the data 43 times. This 

form appears mainly in situations with first person singular. Example (22) shows 

examples o f  this form produced by an eight year-old who participated in the study.

Child Expected in adult Spanish

(22) a. Yo corres y  corres. Yo corro y  corro.
I run (2nd SG) and run (2nd SG). I run and run.

‘I run and run.’

b. Yo caminas a mi casa. Yo camino a mi casa.
I walk (2nd SG) to my house. I walk to my house.
T walk to m y house.’

The “OTHER” row o f  Table 7 includes other types o f  mistakes such as 3rd person

plural with singulars, and the subjunctive venga instead o f  indicative viene. For the

calculations in this study, we have removed “OTHER.” It would be interesting to study
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these forms in a subsequent study. These forms can show another type o f  variability and 

add more information regarding the RI stage in child L2 Spanish. Three o f  the 653 verbs 

were not coded because their aspect was unclear and could not be classified. The revised 

total was 650 RIs after removing “OTHER” and three confusing verbs for aspect.

Thus, there are two representative errors produced by child L2 Spanish in RI 

stage: bare stems (45.47%) and overgeneralized 3SG past (27.89 %). However, 

morphological infinitives (11.72%) and overgeneralized 2SG indicative (6%) also 

account for the RIs in L2 Spanish. The findings o f  RIs (53%) in this study support 

P& G ’s (2007) hypothesis that RIs appear in null subject languages such as Spanish.

6.2. Eventivity Constraint 

As expected, I found more RIs with eventives than statives. These results support 

the Eventivity Constraint (H&H, 1995). In Table 9 we see that from the total amount of  

RIs, 70.9% were eventives, and only 29.1% were statives. A chi square performed tells 

us that RIs appear significantly more often with eventives than statives (p < .0001). These 

results are very similar to the results found in the English data. Ud Deen (1997) found 

75% o f  RIs in English were eventives and 25% were statives.

Table 9. Testing Eventivity Constraint
Eventive Stative Total

N 0/ N % N %
RI 461 70.9 189 29.1 650 100

Not RI 357 56.67 273 43.33 630 100

When comparing the results in table 9, we see three things: i) out o f  all RIs (650), 70.9%

were eventives and 29.1% were statives; ii) out o f  all non-RIs (630), 56.6% were
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eventives and 43 .3%  were statives. iii) The Eventivity Constraint applies strongly to the 

RI forms in this study. In sum m ary, there is a significant difference betw een the am ount 

o f  eventives that appear as RIs com pared  to the eventives than appear with n Non-RIs. 

The sam e could be said for the am ount o f  statives found as RIs com pared  to Non RIs.

L ooking only  at RI statives, w e found that the children produced 120 bare stems, 

36 overgeneralized 3SG past, 7 m ophological infinitives, and 16 overgeneralized 2SG. 

Table 10 presents the results b y  each RI form.

Table 10. Statives
Statives

Bare stems O vergeneralized M orphological Ovegeneralized
3Sg past tense Infintives 2SG

N % N % N % N %

120 64% 36 20% 7 4% 16 12%

The exam ples in (23) illustrate RI statives produced by children ages seven to nine.

Child Expected in adult Spanish

(23) a. Yo gust a atraparla. 
I like ( 0 )  to catch it.
‘I like to catch it .’

A m i me gusta atraparla. 
‘I like to catch it. ‘

Bare stem

b. Yo penso.
I thought. 3SG  pret. 
‘It thought.’

Yo pense.
‘I thought.’

Overg. 3SG  paste

c. Yo es fe liz  tambien.
I am -2S G  ind .happy too. 
‘I am happy too. ‘

d. Oler un perro.
I sm ell-IN F a dog.
‘I w ant to smell a d o g .’

Yo soy fe liz  tambien. O verg .2SG  indicative 
‘I am happy  too. ‘

Yo quiero oler un perro. 
‘I want to smell a d o g .’

infinitive
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T he results reveal that bare stem s and overgeneralized 3SG past tense are the two 

most com m on forms with statives. M orphological infinitives and overgeneralized 2SG  

indicative occur less frequently with statives.

N ow  let us tu rn  to the eventives. A total o f  461 eventives include transient and 

inherently specified verbs. T he distribution is as follows: 204 bare stems, 153 

overgeneralized 3SG  past, 77 morphological infinitives, and 27 overgeneralized 2SG 

indicative, for a total o f  461 RIs eventives. Table  11 presents the results o f  eventives by 

each RI form.

Table 11. Eventives
Eventives

Bare stems Overgeneralized
3Sg

M orphological
Infintives

O vegeneralized 2SG

N % N % N % N %

204 44% 153 33% 77 17% 27 6%

See exam ple (24) from a n ine-year old from each form o f  RI eventives found in the data.

Child Expected in adult Spanish

(24) a. Yo corre m uy rapido  
I run-IN F very  fast.
‘I run very fast.’

b. Yo ir  cil otro lado.
I go-INF to the o ther side.
‘I will go to the o ther side. ‘

Yo corro muy rapido. 
‘I run very  fast.’

Yo ire al otro lado.
‘I will go to the o ther side. ‘

bare stems

M orphological inf.

c. Yo m iro en los drboles Yo mire en los drboles 
I looked 3SG  past in the trees. T looked in the trees .’ 

‘I looked in the trees .’

overg. 3SG  past
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d. Yo se miras con una mala cam. Lo mire con una mala cam. Ovcrg 2SG 
I cl. look 2SG ind. at us with a bad face. ‘I looked at him with a bad face.’
‘I looked at him with a bad face.’

A high number o f  eventives occur with bare stems and overgeneralized 3SG. Fewer 

eventives occurs with morphological infinitives and overgeneralized 2SG. Combined, 

bare stems and overgeneralized 3Sg past tense categories account for 357 (77%) o f  the 

461 eventive RIs.

In sum, a majority o f  the eventive and stative RIs were produced with bare stems 

and overgeneralized 3SG past tense. This suggests that unmarked forms appear before 

marked forms in the development o f  verbal morphology. When looking at the frequency 

in which statives and eventives occurred, the data indicate that eventives occur more 

frequently as RIs than statives. These results support the Eventivity Constraint.

6.3. Modal Reference Effect with Morphological Infinitives 

The results show that out o f  84 morphological infinitives, 47 (56%) have a modal 

interpretation that refers to the future, a desire, or a need. The other 44%  of 

morphological infinitives have a past or an ongoing reading. The interpretation o f  the 

morphological infinitives is based on discourse context. I took each sentence where the 

morphological infinitive appeared and analyzed it by the context in which it was 

produced. The examples in (25), which were found in the data, illustrate the Modal 

Reference Effect.
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(25) Child  Utterance M odal Interpretation

a. Yo ir del lago  Wish
I to go-IN F from the lake.
‘I w ant to leave the lake .’

b. Yo correr en una cerca a I pozo  N eed
I to run-IN F in a fence close to the well.
‘I need to run around the w e ll . ’

c. Yo ir a l otro  Future
I to go-IN F to the o ther side.
‘I will go to the o ther s ide .’

On the other hand, the data  also dem onstrate  that m orphological infinitives in 

child L2 Spanish have also past interpretation. R efer to exam ples  in (26) produced by a 

nine and ten years-old.

(26) Child utterance

a. Un dia yo  ver una rana.
O ne day  I see-INF a frog.
‘O ne day  I saw a frog.’

b. Un dia yo  ir porque me gustan las ranas 
O ne day  I go- INF because I like frogs.
‘One day I went because  I like frogs.’

As w e see in the exam ples  above, the m orphological infinitives refer to actions 

that happen in the past. W e can get this interpretation from the context. T he temporal 

expression un dia ‘one d a y ’ is indicating that the action happened in the past. T he results 

here propose that in Spanish the M odal Reference Effect is not as strong as in other 

languages, because m orphological infinitives could have either an irrealis or realis 

interpretation.

Interpretation

past

past
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6.4. Inherent Telicitv  versus Transient verbs 

The results in Table 12 include the verbs that are inherently  telic and atelic under 

the colum n “ Inherent Aspect,” and the verbs that are not inherently  telic or atelic under 

the colum n “Transient.”

Table 12 Relationship between RIs and Aspect
Inherent Aspect 
Includes both inherently telic 
and atelic

Transient

N % N %
RI 370 45 280 61.3
N ot RI 452 55 177 38.7
Total 822 100 457 100

This table tells us that out o f  all the verbs that have inherent aspect (822), 55%  are 

Not RIs and 4 5 %  are RIs. W hile does not seem  to support G & C ’s (2003) hypothesis, the 

transient colum n supports their hypothesis to som e extent. Out o f  457 transient verbs, 

m ore than h a l f  (61.3% ) appear as RIs. T he chi square test tells us that the relationship 

between the two variables is significant (p < .0001). There are m ore transient verbs that 

appear with RIs as predicted by  C & G ’s hypothesis.

6-4.1. Root Infinitives: In the following section, I will be looking only  at the 

distribution o f  RIs with transient verbs and inherent (a) telic verbs.

A. Bare Stems: Table 13 show s the results o f  RIs with bare stems. There 

were 196 RIs found with inherent telicity. Breaking down this num ber, 67 are inherently 

telic and 129 inherently  atelic. Transient verbs total 130.

43



Table 13 RIs w ith  Bare Stem s
Inherent telic/atelic Transient Total

N % N % N %
Bare stem 196 60.12 130 39.88 326 100

Exam ples o f  verbs with inherent telicity are given in (27) and with transient verbs 

in (28). M ost o f  the exam ples in (27) involve errors w ith  the verb estar  ‘to b e ’ due to the 

high frequency o f  this form in the data.

Child Expected in adult Spanish

27) a. Yo esta en m al humor. Yo estoy cle mal humor.
I be (stem +  “a” them atic vowel) in a bad mood. ‘I am  in a bad m o o d .’
T am  in a bad m o o d .’

h. Yo esta en un parque.
I be (stem +  “a” them atic vow el) in the park. 

‘I am in the park .’

c. Yo esta en el agua
I be  (stem +  “a” thematic vow el) in the water. 
T am in the w a te r .’

Yo estoy en el parque. 
T am  in the park .’

Yo estoy en el agua. 
‘I am  in the w a te r .’

(28) a. Yo limpia
I clean (stem +  “a” thematic vowel) 

T c lean .’

Yo limpio. 
‘I c lean .’

b. Y finalm ente mira cosas. Y finalm ente miro las cosas.
A nd finally I watch (stem + “a” thematic vow el) things. ‘A nd finally I watch 

‘A nd finally I w atch th ings.’ th ings.’

c. Yo hace.
I m ake (stem + “e” them atic vowel) 
‘I m ake it .’

Yo lo hago. 
‘I m ake it .’

d. Yo me corre m uy rdpido
I run (stem + “e” thematic vowel) very  fast. 

‘I run very  fast.’

Yo corro m uy rdpido. 
‘I run  very  fast.’
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Transient verbs in (28) do not have a definite com plem ent that determ ines their 

telicity and that is w h y  they appear as RIs.

B. Overgeneralized 3SG  Past: Table 14 show s the distribution o f  200 RIs 

produced with overgeneralized 3SG past by  aspectual categories. T he data show  that out 

o f  200 verbs, 85 are inheren tly  telic, 47 are inherently  atelic and 68 verbs are transient. 

Exam ples in (29) show  utterances o f  inherently  telic and atelic verbs.

Table 14. RIs w ith Overgeneralized 3SG Past____________________________________
Inherent telic/atelic Transient Total

N % N % N %
Overg. 
3SG  past

132 66 68 34 200 100

Child Expected  in adult Spanish

(29) a. Yo se cayo en el agua.
I fall. cl. 3SG  past in the water 
‘I fell in the w a te r .’

Yo me ecu en el agua. 
‘I fell in the w a te r .’

b. Yo cayo en el pozo.
I fall 3SG  past, in the well. 
‘I fell in the w ell .’

Yo me ecu en el pozo. 
“ I fell in the w ell.”

c. Pero citrapo mi perro.
But I catch 3SG  past, m y dog.
“ But I caught m y  dog.”

d. Yo se atrapo a l perro.
I Cl. catch 3SG the dog.
‘I caught the d o g .’

e. Yo bused entre cirboles.
I look for 3SG past in between the trees. 
‘I looked for in the trees .’

pero  at rape mi perro. 
‘But I caught m y  d o g .’

Yo citrape al perro. 
‘I caught the d o g .’

Yo buscjue entre los drboles. 
‘I looked for in the t rees .’
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W hile the results in this table partially support G & C ’s hypothesis, evidence for 

the inherent telicity hypothesis is shown in the exam ples  in (30). The verbs in (30) are 

transient verbs that belong to the ca tegory o f  activities. These  transient verbs need a 

com plem ent or an adjunct to indicate w hether the action is telic or atelic. As w e see, the 

lack o f  a com plem ent/adjunct does not denote a goal in the event; therefore they appear 

as atelic.

Child

(30) a. Yo mird.
I look 3SG past. 
‘I looked .’

Expected in adult Spanish

Yo mire 
‘I looked .’

b. Y camino.
A nd I walk 3SG  past 
‘A nd I w a lked .’

c. Yo nado.
I swim 3SG past.
‘I sw am .’

cl. M i cor rid.
I run 3SG  past.
‘I ru n ’

e. Y se deslizo.
And I Cl. slide 3SG  past. 
‘A nd I s l ided ’

Yyo camine. 
‘A nd I w a lk ed .’

Yo nade. 
‘I sw am .’

Yo corn. 
‘I ru n ’

Y me deslice. 
‘And I s l ided ’

T he transient verbs in (30) appear as RI in the d iscourse o f  L2 learners o f  Spanish. 

All o f  these verbs appear without DP and behave as atelic. These  verbs are eventives and 

m ore specifically, activities that require a syntactic-semantic com posit ion  to derive 

telicity. W hile  exam ples  in (30) support the inherent telicity hypothesis  that RIs should
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appear m ore  often with transient verbs, exam ples in (29) do not support it. T he fact that 

w e see RIs appear with both inherent (a) telic and transient verbs show  that there is 

variability across data.

C. M orphological infinitives: Table 15 presents the results o f  inherent aspect versus 

transient regarding m orphological infinitives. M orphological infinitives appear more 

frequently with transient verbs (68% ) than with verbs that are inherently  specified (32%). 

The chi square test tells us that the relationship between the tw o variables is significant 

{p < .0001). This result provides m ore  evidence for C & G ’s hypothesis.

Table 15. RIs w ith  M orphological Infinitives
Inherent
telic/atelic

Transient Total

N % N % N %
Infinitives 27 32 57 68 84 100

Consider the m orphological infinitives in (31) with transient verbs and in (32) 

with  verbs specified for telicity.

Child

(31) a. M i perro  ju g a r  con.
M y dog  to play-IN F with.
‘with w hom  m y dog p lay  w ith .’

b. Yo nadar en el arbol.
I to sw im -IN F  in the tree.
‘I swam  in the tree .’

c. Yo ir a toc/os los lugares.
I to go-IN F to all places.
‘I go to all p laces .’

Expected in adult Spanish

con quien m i perro  juega.
‘with w hom  m y dog plays with.

Yo ncide en el arbol. 
‘I sw am  in the tree .’

Yo voy a todos los lugares. 
‘I go to all p laces .’
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(32) a. El sapo saltar a un arbol.
T he frog to ju m p -IN F  in a tree. 
‘The frog ju m p ed  in a t ree .’

El sapo salto  a un arbol. 
‘T h e  frog ju m p ed  in a tree .’

b. Yo atrapar el sapo. Yo atrape el sapo
I to catch-IN F the frog. ‘I caught the frog.’
‘I caught the frog.’

The transient verbs in (31) appear as RIs and are m anifested as atelic events. These 

results add m ore support to G & C ’s hypothesis. T he verbs in (32) appear as inherent telic 

events. W hen analyzing the frequency in which each type o f  verb appeared as RI, the 

data  show that there is a h igher num ber o f  RIs that occur m ore often with transient than 

inherent (a) telic verbs (Refer to A P P E N D IX  A).

D. Overgeneralized 2SG indicative: M ore than h a l f  (60.5% ) o f  the 

overgeneralized 2SG  indicative forms occur with are transient verbs as in table 16. O nly  

39.5 %  o f  these RIs are inherently specified for telicity. Table 16 shows the results o f  RIs 

with overgeneralized 2SG  indicative. There are a total o f  43 verbs; 2 are inherently  telic 

and 15 are inherently  atelic (the list o f  inherently  atelic consists m ain ly  o f  verbs like estar 

‘to b e ’).

Table 16. RIs with Overgeneralized 2SG  Indicative__________ ____________________
Inherent telic/atelic Transient Total

N N % N % N %
Overgen 2SG 17 39.5 26 60.5 43 100

The chi square test tells us that the relationship betw een  the tw o variables is 

significant (p <  .0001). Thus, it seem s that m orphological infinitives and overgeneralized 

2SG  indicatives appear m ore often with transient verbs than with o ther types o f  verbs.
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Exam ples o f  overgeneralized 2SG  indicatives appear in (32) with transient verbs and in 

(33) with  estar ‘to b e ’, an inherently atelic verb.

Child Expected  in adult Spanish

(32) a. Yo camincis a casa. Yo camine a m i casa.
I walk  2SG ind. to the house. ‘I w alked to m y  h o u se .’
‘I walk  to m y  house .’

b. Yo corres y  corres.
I run (2nd SG ) and run (2nd SG)

‘I run and run .’

(33) a. Yo estas en el agua.
I am  2SG,ind, in the water 
‘I am in the w a te r .’

h. Yo no estas feliz. Yo no estoy feliz.
I am  not 2SG.ind. happy. ‘I am  not happy .’
‘I am  not h ap p y .’

The results in this section show  correlation between finiteness m orpho logy  and 

transient verbs. Considering all transient verbs and all RIs, the data  show  that m ore than 

h a l f  o f  the transient verbs (61.3%) appeared as RIs in the ch ild ren’s discourse. By 

analyzing only transient verbs by  the m orphological form, the data  show  that bare 

overgeneralized 2SG  indicative and m orphological  infinitives RIs support G & C ’s 

hypothesis s ince they occur m ore often with transient verbs. H ow ever, bare stem s and 

overgeneralized 3SG  past tense RIs do not support the hypothesis s ince they occur more 

often with (a) telic verbs than transient verbs. This d iscrepancy in the results can be 

explained by the variability o f  language across subjects. To som e extent, the results in 

these tables also support G & C ’s hypothesis.

Yo estoy en el agua. 
‘I am  in the w ate r .’

Yo corri y  corri. 
‘I run and run .’
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6.5 Effects o f  Social Variables 

In this section, I look at the five variables (language instruction, language 

exposure, age, gender and type o f  narrative) that I predicted w ould  affect the 

developm ent o f  verbal m orpho logy  in child L2 Spanish. T he data  show that these 

variables do not predict the am ount o f  RIs produced by  child L2 Spanish.

6.5.1. Language Instruction: T he results in table 17 show that 50 .45%  o f  the RIs found 

in the data were produced by  children who received explicit instruction and 53.65%  o f  

were produced b y  children w ho received implicit instruction. The Chi square dem onstrate 

that the difference betw een the two types o f  instruction is not significant (p=.578). 

Therefore, I conclude that for these children, explicit instruction does not have an effect 

in the developm ent o f  verbal m orphology.

Table 17.Type o f  instruction
%  RIs

Explicit 50.45
Implicit 53.65

6.5.2. Language exposure: W hen analyzing the data, the Chi square show s that 

the relation betw een the years o f  exposure in Spanish and the developm ent o f  verbal 

m orphology  is not significant by pearson correlation, (p = .94).

6.5.3. Age: T he results in this social variable show that the pearson correlation is not 

significant (p = .78).

6.5.4. G ender: C onsider Table  18, w hich  presents the results that out o f  all RIs, 56 .42%  

were produced by males; 49 .41%  w ere  produced by  females. T he Chi square tell us that 

this is not a significant d ifference in the perform ance o f  females and m ales  (p= .24)
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Table 18. G ender
%  RIs

Male 56.42
female 49.41

6.5.5. Type o f  Narrative: T he type o f  narrative produced by children (oral and written) 

was a significant predic tor o f  the RI production in these children. There is a significant 

value in the type o f  narrative (oral vs. written) (p < .0001). In table 19, w e  observe that 

children produced m ore verbs in the oral task (694) than in the written task (586). 

Com paring  the two tasks, w e found m ore  RIs in the written (54.27% ) than in the oral task 

(47.84%).

Table 19. Oral and Written Production
Oral written

N % N %
RI 332 47.84 318 54.27
N ot RI 362 52.16 268 45.73
Total 694 100 586 100

T he results in table 19 were unexpected but interesting. Children produce m ore 

RIs w hen perform ing  the written than the oral task. The data suggest that in the oral task, 

children were m ore  attentive to verbal m orpho logy  than w hen  telling the story. As a 

result they produced m ore  verbs with  correct m orphology.

In sum m ary, from all the five variables, four o f  thevariables ( language instruction, 

language exposure, age, and gender) were not significant predictors o f  RI production 

am ong the child L2 Spanish speakers. T he type o f  task w as a predic tor o f  the RI stage for 

these learners.
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6.6 Sum m ary

In the developm ent o f  verbal m orphology, the results suggest that child L2 

Spanish learners go through a RI stage. These RIs surface in four forms: bare stems, 

overgeneralized 3SG past tense, m orphological infinitives, and overgeneralized 2SG 

indicatives. In these data, we found a new  form which was an overgeneralization. Notice 

that the overgeneralized 2SG  indicative is a singular form. W hen looking at the other 

type o f  overgeneralization, 3SG  past tense, which is another s ingular form, w e can 

conclude that in the RI stage o f  child L2 Spanish, children produce overgeneralizations 

that occurred with singular forms.

Additionally , a strong predic tor for the RIs in L2 speakers o f  Spanish is the 

Eventivity Constraint. A w eaker predictor o f  RIs in L2 speakers o f  Spanish is the inherent 

telicity hypothesis. The M odality Reference Event and four o f  the social variables were 

not a strong influence for the RI stage in these learners. In the next chapter, I discuss the 

implications o f  the results presented here. T he chapter is divided into seven sections; (1) 

natural developm ent in the RI stage o f  child L2 Spanish; (2) LI transfer; (3) Semantic 

Approach in child L2 Spansih; (4) the role o f  input; (5) Proposed stages o f  M orphological 

D evelopm ent in child L2 Spanish; (6) Pedagogical Implications; and (7) conclusions.
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7. D I S C U S S IO N  

T h is  ch a p te r  c o n s is ts  o f  sev en  sec tions .  E ach  sec tion  d iscu sse s  d if fe ren t  rea so n s  

that o ffe r  an  ex p lan a t io n  o f  the  e m e rg e n c e  o f  the RI p h e n o m e n o n  in ch ild  L2 S pan ish  in 

d ev e lo p m en ta l  s tages. T h e se  s tages  rep re sen t  the le a rn e r ’s c o n t in u in g  a cq u is i t io n  o f  

accu ra te  fo rm s  in S p an ish  verbal m o rp h o lo g y .

7.1. D e v e lo p m e n ta l  S tag es  in R Is  for ch ild  L2 S pan ish

T h e  resu lts  in th is  s tu d y  sugges t  that ch ild ren  lea rn in g  S pan ish  as a seco n d

la n g u ag e  go  th ro u g h  a d e v e lo p m e n ta l  s tage  w h e n  a c q u ir in g  verba l  m o rp h o lo g y .  T h e

ind ica to rs  o f  th is  d e v e lo p m e n ta l  s tag e  are: i) there  are  s im ila r  p a t te rn s  found in the  RI

stage  o f  L I and  L2; ii) the re  is no  ev id e n c e  o f  t ra n s fe r  from  LI to L2; and  iii) e rro rs  are

no t c o m in g  from  the  inpu t  b e c a u se  th ey  rece iv e  a ccu ra te  form s. T h e re fo re ,  the  ru les  that

these  ch ild ren  are  fo rm in g  in the  RI s tage  c o m e  from  d e v e lo p m e n ta l  s tage  re so u rce  that

p ro g re s s iv e ly  c h a n g e  to w a rd s  re a c h in g  ta rg e t- l ik e  form s.

A s  ex pec ted ,  ba sed  on  the  w o rk  o f  D u la y  and  B urt  (19 7 4 ) ,  L2 S p an ish  acqu is i t io n

m irro rs  L I S p an ish  acqu is i t ion . The erro rs  that L2 S p an ish  ch i ld ren  p ro d u c e d  d u r in g  the

RI s tage  ex h ib i ted  s im ila r  pa t te rn s  to the  erro rs  found  in L I S pan ish . R Is  o c c u r re d  as  bare

stem s,  m o rp h o lo g ic a l  in f in i t ives ,  and  o v e rg e n e ra l iz e d  3 S G  past.  A  n e w  RI fo rm  w as

found , w h ic h  I re fe r  to  as o v e g e n e ra l ize d  2 S G  indica tive .

T h is  n e w  o v e rg e n e ra l iz a t io n  (2 S G  ind ica t ive )  and  the  o th e r  o v e rg e n e ra l iz a t io n

(3 S G  pas t  tense)  can  be  g ro u p e d  to g e th e r  in o n e  ca teg o ry ,  O v e rg e n e ra l iz a t io n s .  W e  can

do  th is  b ecau se  th e y  o c c u r  in the  sa m e  en v iro n m en ts .  T h e y  a lw a y s  o c c u r  w ith  1SG. A s

ch i ld ren  get m o re  e x p o su re  to  the  language ,  th e y  f ind  d iffe ren t  fo rm s in the  in p u t  and
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o v e rg e n e ra l iz e d  th em  in spec if ic  co n tex ts .  In  th is  w a y ,  the  d e v e lo p m e n t  o f  verbal 

m o rp h o lo g y  occu rs .  It is in te res t ing  to  n o tice  that in the  first s tages  o f  the  RI 

p h e n o m e n o n ,  the  fo rm s  tha t  th e se  lea rners  u t te r  are  m a in ly  s in g u la r  form s. T h e y  used 

bare  s tem s  and o v e rg e n e ra l iz a t io n s  w ith  h igh  f requency ,  c o m p a re d  to the  sm all  

p e rc e n ta g es  o f  m o rp h o lo g ic a l  infin it ives .

T h e se  f ind ings  add m o re  support  to  the  natura l d e v e lo p m e n t  o f  verbal 

m o rp h o lo g y  in  ch ild  L2 Span ish . In the  ea r ly  s tages  o f  la n g u a g e  acq u is i t ion ,  ch ild ren  

se lec t u n m a rk e d  fo rm s (bare  s tem s)  b e c a u se  it is the  m o s t  na tura l fo rm  in the 

en v iro n m e n t  (T o w e l&  H aw k in s ,  1994). It is a lso  eas ie r  to acqu ire .  A s  w e  d iscu ssed  in 

C h a p te r  3, b a re  s te m s  co n ta in e d  the  least a m o u n t  o f  m o rp h e m e s  in the  m o rp h o lo g y  (verb  

s tem  +  th e m e  v ow el) .  F o r  th is  reason , th is  w ill  b e  the  first a s su m p t io n  in the  c h i ld ’s 

g ram m ar .  O n c e  ch i ld ren  n o t ice  fo rm s  in the  input, the  o v e rg e n e ra l iz e d  fo rm s  (2 S G  

ind ica t ive ,  3 S G  pas t  tense)  will appear .  T h e  less na tu ra l  fo rm s  (p lu ra ls )  w ill  a p p e a r  later 

in the  in te r la n g u a g e  o f  th e se  learners. For these  ch ild ren ,  s in g u la r  fo rm s (ba res  s tem s,  

2 S G  ind ica tive ,  3 S G  p as t  tense)  e m e rg e  ea r ly  in la n g u a g e  acq u is i t io n  and  p lu ra l  fo rm s  

tend  to a p p e a r  later. A s s u m in g  that in  the  acqu is i t io n  o f  S p a n ish  verbal m o rp h o lo g y  

u n m a rk e d  fo rm s  (s in g u la r )  a p p e a r  first and  that m a rk e d  fo rm s  (p lu ra l)  a p p e a r  later, o n e  

can  say  that ch i ld ren  need  p o s i t iv e  ev id e n c e  to  ac q u ire  p lural form s.

In s u m m a ry ,  it w as  found  tha t  at the  b e g in n in g  o f  the  s tages,  th e se  lea rners

p ro d u c e  m a in ly  b a re  s te m s  and  m o rp h o lo g ic a l  in fin it ives .  N ex t ,  th e y  p a y  m o re  a t ten tion

to the  inpu t  and  p ro d u c e  o v e rg en e ra l iz a t io n s ,  and  f ina lly  th e y  in tro d u c e  p lu ra l  fo rm s in

the ir  in te r lan g u ag e .  B e fo re  th e y  d e m o n s t ra te  a ta rg e t- l ik e  form , c h i ld ren  go  th ro u g h  a

s tage  d u r in g  w h ic h  the re  is var iab i l i ty  in the  in te r lan g u ag e :  s o m e t im e s  ch i ld ren  use pliral
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fo rm s w h e re  the re  a re  requ ired ;  so m e t im e s  th ey  use  s in g u la r  fo rm s in s tead  o f  p lura l 

fo rm s. W ith  g rea te r  p ro f ic ien cy  in the  lan g u ag e ,  c h i ld ren  w ill  b e  ab le  to  a t tend  to the  

m o rp h e m e s  tha t  d is t in g u ish  p lura l fo rm s  and  s in g u la r  form s. In sec t io n  7.5 I will p resen t  

th is  p roposa l  for fu r the r  s tudies.

7.2. LI t ransfe r

A c o m m o n  reason  for L 2  erro rs  is t ransfe r;  there fo re ,  p e rh a p s  the  ch i ld ren  in this 

s tu d y  p ro d u c e  RIs b e c a u se  o f  t ran s fe r  from  LI Eng lish .  S o m e t im e s ,  the  types  o f  errors  

that ch i ld ren  p ro d u c e  in a  seco n d  la n g u ag e  are  d u e  to  t ran s fe r  b u t  o th e r  t im e s  th e y  are  

not. O n e  o f  the  rea so n s  L2 lea rne rs  t ran sfe r  is b e c a u se  th e y  w a n t  to  c o m m u n ic a te .  In 

o rd e r  to  do  that,  th e y  use  the  k n o w le d g e  th e y  h a v e  in L I and  t ra n s fe r  it in to  L2 as a 

m e c h a n ism  to u n d e rs tan d  the L2 and  to be  ab le  to c o m m u n ic a te .  In th is  p ro cess ,  th ey  

p oo l sou rces  that a re  ava i lab le  to  th em  such  as w o rd s ,  co n v e n t io n ,  s truc tu res ,  and  cultu ra l 

b a c k g ro u n d  to c o m m u n ic a te .  D u r in g  the first p e r io d  o f  S L A , lea rne rs  n eed  to  t ransfe r  to 

be  ab le  to c o m m u n ic a te  in the  language . A s  th e y  b e c o m e  m o re  p ro f ic ien t ,  th is  

t ran s fe r r in g  m e c h a n ism  d im in ish es .

H o w e v e r ,  i f  w e  c o m p a re  the  verba l  m o rp h o lo g y  sy s tem  o f  E n g l ish  and  S p a n ish ,  w e

find that the  fo rm e r  has  a v e ry  u n i fo rm  m o rp h o lo g y  sy s te m  (e x c e p t  for 3 S G  p resen t

tense) ,  w h e re a s  the  la tter has  a d is t in c t iv e  verba l  m o rp h o lo g y .  O n  o n e  hand , the  transfe r

th eo ry  a s su m e s  tha t  lea rne rs  will h av e  m o re  d if f icu l ty  w i th  the  s tru c tu res  tha t  are

d iffe ren t ,  w o rk  in d if fe ren t  w ays ,  o r  do  no t ex is t  in L2. O n  the  o th e r  h an d ,  lea rne rs  will

find it e a s ie r  to learn  the  s tru c tu res  that a re  s im ila r  in th e ir  LI a n d  L2. T h u s ,  L2 learners

o f  S pan ish  will h av e  d if f icu l ty  in lea rn in g  the  verba l  m o rp h o lo g y  b e c a u s e  S p a n ish  and
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E nglish  h av e  d if fe ren t  verbal m o rp h o lo g y  s truc tu res .  W h ile  S p an ish  has  d is t inc t ive  

m o rp h e m e s  tha t  in f lec t  fo r  pe rso n ,  n u m b er ,  tense ,  a sp ec t  and  m o o d ,  E ng l ish  has  o n ly  

d is t inc t ive  m o rp h e m e s  tha t  in flec t re g u la r  v e rb s  in p as t  ten se  and  3 S G  in ind ica tive .  T h is  

is o n e  rea so n  w h y  lea rne rs  w ill  h av e  to  rese t p a ra m e te rs  re la ted  to  verbal m o rp h o lo g y  in 

L2 Span ish .

R e g a rd in g  the R1 p h e n o m e n o n  in ch ild  L2 S p an ish ,  it s e e m s  o b v io u s  tha t  erro rs  are 

no t d u e  to L I transfer .  A lth o u g h ,  th is  w as  no t the  a im  o f  th is  s tudy , it is im p o r tan t  to 

m en t io n  here  that the re  is no t t ransfe r  inv o lv ed  in the  acq u is i t io n  o f  verba l  m o rp h o lo g y .  

W e  k n o w  from  p re v io u s  s tud ies  that R ls  o c c u r  in S p an ish  m o n o lin g u a ls .  T h en ,  for these  

L2 learners  o f  S p an ish  the  erro rs  o f  verbal m o rp h o lo g y  ca n n o t  b e  d u e  to t ran s fe r  from  

E ng lish  to  Span ish .  S o m e  ind ica to rs  that the  p h e n o m e n o n  is n o t  d u e  to  t ran s fe r  are: i) the 

use  o f  m o rp h o lo g ic a l  in f in i t ives  (E n g l ish  has  n one);  and  ii) the  o v e g e n e ra l ize d  3 S G  past 

ten se  and  2 S G  ind ica tive  (E n g l ish  d o e s  no t h av e  th e se  as d in s t ic t iv e  fo rm s) .  It has  been  

o b se rv ed  tha t  in te rm s  o f  m o rp h e m e  d e v e lo p m e n t ,  L I S p an ish  lea rne rs  go th ro u g h  the 

sa m e  d e v e lo p m e n ta l  p ro cesse s .  T h is  su g g es ts  that L2 lea rne rs  o f  S p a n ish  w il l  go th ro u g h  

an  RI s tag e  that will d ev e lo p  in  a na tu ra l  w a y  th ro u g h  s tages  until th ey  m a s te r  the  verbal 

m o rp h o lo g y  in  Span ish .

A lth o u g h  it is t rue  that n o t  all k n o w le d g e  is t ransfe r red  from  L I  to L2, it w o u ld  be

inco rrec t  to  c la im  that there  is no t ran sfe r  at all w h e n  lea rn in g  a seco n d  lan g u ag e .  In this

s tu d y  w e  found e v id e n c e  o f  t ran s fe r  o th e r  features. C h i ld re n  in i t ia l ly  t ra n s fe r  the

o b l ig a to ry  su b jec t  p ro n o u n  fro m  E ng l ish  to Span ish .  E ng l ish  and  S p an ish  d if fe r  on  this

p a r t icu la r  p roperty .  S p an ish  d o es  no t requ ire  an o b l ig a to ry  su b jec t  p ro n o u n  w h e re a s

E ng lish  does.  T h is  ty p e  o f  t ran s fe r  d o e s  no t rea l ly  a ffec t the  d e v e lo p m e n t  o f  verbal
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m orphology  by any m eans, but it helps these learners to get their m essage across. In this 

sense, transfer could p lay  a very important role in som e situations, and a m inor role in 

others. In this study, transfer does not s ignificantly affect the verbal m orphology  

developm ent L2 learners.

7.3. Sem antic Approach in child L2 Spanish

T he results o f  o ther studies (G & C, 2003; H & H , 1998) o f  RIs are consistent with 

the predictions m ade here. The RI forms found in this experim ent with L2 Spanish 

children appeared prim arily  with eventives as expected based on  the Eventivity  

Contrainst o f  Hoekstra  and Hyam s (1995). Child L2 Spanish  follows the sam e patterns 

for RIs as o ther languages (English, Dutch, and Germ an). A high percentage o f  eventives 

(70.9%) surfaced as RIs com pared to a m uch lower percentage o f  statives (29.1%).

The findings reveal that m ost o f  the eventive RIs (77% ) occur with bare stem s and 

ovegeneralized 3SG  past tense. A similar result was found with statives. E ighty-four 

percent (84% ) o f  stative RIs appear with overgeneralized 3SG  past and bare stems. For 

example , the v e rb s penso  ‘he th ough t’ and trato  ‘he tr ied ’ are both stative RIs that 

appeared com m only  as overgeneralized 3SG  in the study. T he similarity between the LI 

studies and this L2 study indicates that child L2 Spanish  follows natural patterns in the 

process o f  language acquisition. In the developm ent o f  verbal m orphology, children 

select m ost frequently eventive predicates to appear as RI infinitives as opposed  to stative 

predicates.

Using G & C ’s (2003) inherent aspect classification o f  verbs (inherently  telic/atelic

and transient), m y  study show s that L2 children produced m ore  inherently  telic/atelic
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verbs (64% ) than transient verbs (36%). W hen looking closely at the verbs in the data, 

m any are specified for telicity such as venir ‘to c o m e ’, chocar ‘to c ra sh ’, caer ‘to fall’, 

llegar ‘to arrive’, atrapar ‘to ca tch ’, querer ‘to w a n t’, and ser/estar ‘to b e . ’ A m inority  

o f  the verbs produced w ere  transient, such as hacer ‘to m ake/do, limpiar ‘to c lean’, ir ‘to 

g o \ ju g a r  ‘to p lay ’, correr ‘to ru n \p in ta r  ‘to p a in t’, deslizar ‘to s l ide ’, and ver ‘to see .’ 

This raises the question o f  w h y  L2 learners o f  Spanish produced m ore  verbs specified for 

telicity than transient verbs in this study. Perhaps the text (A Boy, a Dog and a Frog , by  

M ercer M ayer) used to elicit data prom pted m ore  specified (a)telic verbs than transient 

verbs. A n  interesting subsequent study might exam ine the reasons that a m ajority  o f  the 

verbs in this study w ere  specifically telic/atelic rather than transient.

Let us now  exam ine the results with transient verbs specifically. O f  the 457 

transient verbs 280 (61% ) were found to be RIs. This follows the w ork  o f  G & C  (2003), 

which predicted a m ajority  o f  transient verbs as root infinitives. C lear exam ples  o f  the 

transient verbs found as RIs are: limpiar ‘to c lean ’, caminar ‘to w a lk ’, nadar ‘to sw im ,’ 

or correr ' to  run .’ These  verbs do not have inherent telic values. T heir  telicity is not 

som ething that belongs exclusively  to the verb but to the w hole  predicate. However, L2 

Spanish children tend to disregard this fact. C onsider the utterance in exam ple  (35) 

produced by a nine year-old:

(35) yo limpia ‘I c lean’ (stem + ‘a ’ them e vowel)

In the sentence .yo limpia ‘I c lean ’ the subject om itted not only the argum ents  (a m easure

DP) o f  the verbs that indicated w hether the event w as com pleted but also the right

m orphem e encoded in the sam e word to indicate temporality. Limpia ‘c le a n ’ is a
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transient verb that occurs as a RI in the form o f  a bare stem. A ccord ing  to G & C ’s 

hypothesis, transient verbs such as limpia  ‘c lean ’ occur as RIs because they need a 

definite com plem ent to specify telicity. The sen ten cey o  limpia  ‘I c lean ’ suggests that the 

n ine year-old relies on the aspectual class o f  the verb limpia  ‘c lean ’ and as a result the 

verb appears as an RI.

A counterexam ple  for the prediction o f  transient verbs in the RI stage occurred 

w hen subjects used verbs such as caer ‘to fall’. This verb is specified for telicity 

(inherently  telic), and, therefore, is predicted to be finite according to C & G  (2003). It is a 

punctual verb and should not appear as a RI, but it did. This verb occurred with high 

frequency '(approxim ately  60 times) in the ch ild ren’s production and m ost o f  the time 

appeared as a RI. Although this is clearly a problem for the theory, it should  be noted 

that the verb is irregular with a complex conjugation. This verb belongs to the second 

conjugation where the them e vowel is -e-. T he verb caer ‘to fall’ gets inflected changing 

the verb stem. So, for exam ple this verb in first person singular indicative drops the 

them e vowel -e -  and take- /g -  to create the proper form caigo  ‘I fa ll’ inflected for tense, 

person and num ber. Therefore, w e can conclude that in Spanish, irregular verbs such as 

caer ‘to fall’ have a com plex inflection where stem formation changes.

In fact, Andersen (1991) suggests that caer ‘to fall’ will develop its inflection in

stages. First, it appears as cae ‘he/she falls’ (3SG  present indicative), then, cayo  ‘fe ll’

(3SG  past) and finally caigo  ‘I fa ll’ (1SG present indicative). These  stages m ake  the

complex conjugation o f  this verb easier to acquire for different reasons. First, cae could

be a bare stem, which is a default form that is acquired naturally. Second, cayo  ‘fe ll’

(3SG past) could be an overgeneralization. As w e discussed above, overgeneralizations
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indicate that learners precede the finite stage. Third, once learners produce forms like 

caigo  T fall’ (1SG  present indicative), this indicates that he/she has abandoned the RI 

stage and is m oving  into the target-like stage. In this case, it show s that the com plexity  

o f  conjugation and not the aspectual class is the reason w h y  this particular verb appears 

as a RI. I suggest investigating the composition  o f  this verb in future studies to d iscover 

i f  the appearance o f  this verb as a RI is in fact due to the com plexity  o f  conjugation or 

o ther factors.

W hen studying the type o f  predicates b y  aspectual class (transient vs. inherent

(a)telic), w e found that there is variability across data. W e observed instances where the

sam e predicate is a both a RI and a finite form (Refer to A ppendix  A). However, we

noticed that this free variation (RIs and finite forms alternating in the sam e environm ents)

m ay  be due to changes in the interlanguage. In o ther words, children are m oving into a

m ore elaborate and target-like gramm ar. For children w ho inflected the predicate

correctly  independent from the aspectual class, w e conclude that they have implemented

a new rule in their gramm ar. As a result they produce finite forms with both transient

verbs and inherent (a) telic predicates. For those w ho did not inflect the predicates

correctly, w e see that aspect plays an important role. T hey  choose transient verbs to

appear m ostly  as RIs but som etim es transient verbs appear also as finite forms. The same

happens with inherently  (a)telic verbs. M ost often verbs with inherent telicity (states and

achievem ents) appear as finite forms but they can also appear as RIs. This indicates that

in the ch ildren’s g ram m ar a new rule has been im plem ented and the new  rule is

com peting with the rule that is a lready established. That is w h y  w e see these children

producing RIs and finite forms in both environm ents with transient verbs and inherent
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(a)telic verbs. They  have different type o f  g ram m ar for the sam e aspectual class, and they 

are choosing a particular environm ent to use it (Mitchell and Myles, 2004).

At the beginning o f  the RI stage, children choose m orphological infinitives to 

appear m ostly  with transient verbs. As they m ove forward into the next developmental 

stage and their g ram m ar becom es m ore  proficient, they spread the correct rule to all 

predicates to appear as finite forms. In this study, the m orphological infinitives that 

children produced (67% ) appear with transient verbs as expected from G & C ’s (2003) 

hypothesis. W hen explaining the association o f  the m orphological infinitives with the 

M odal Reference Effect (MRE), w e find that 56% o f  them have a m odal interpretation, 

w hereas the o ther 44%  receive past or ongoing  interpretations. This finding adds m ore 

support to Pera les’ study et al. (2006), who found that that in Spanish the realis/irrealis 

opposition has modal as well as past and present interpretations.

W e observe that there is a correlation between the m orphological infinitives and 

the transient verbs. For these learners, verbs like ver ‘to see ’, ir ‘to g o \ j u g a r  ‘to p lay’, 

correr ‘to ru n ’or cam inar ‘to w a lk ’ have aspectual properties that m ake them  appear as 

m orphological infinitives. These verbs are transient verbs and show  up as morphological 

infinitives because they  require a syntactic com position  that is not yet available 

(underspecified) for the children. These verbs check their telicty through sem antic and 

syntactic features and these structures are m ore com plex  to acquire for children.

A nother interesting observation, which was not part o f  the study, is the acquisition

o f  the verbs estar/ser. In Spanish, w e have two corresponding  forms for the verb ‘to b e ’:

ser  and estar. Children in this experiment produced m ain ly  s ingular forms o f  estar  at this

stage o f  acquisition. T he data show  that these learners first acquire the verb ser  ‘to b e ’ in
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the imperfective era and estar ‘to b e ’ as a bare form. This study found that the more 

proficient learners produce plural forms, estabamos ‘w e  w ere ,’ eramos ‘w e w e re ’, as well 

as singular form estaba ‘I w as/ he w a s ’ in accurate contexts. This finding supports 

A ndersen ’s Lexical Aspect Hypothesis, which states that the first sign o f  the imperfect 

appears with statives at the third stage. In the first two stages o f  developm ent, statives 

appear in present tense. In these data, w e  observe cases where estar ‘to b e ’ occurs in the 

present tense such a s y o  estoy “ I a m ’ or la rana estd ‘la frog is .’ These  two examples 

appear in the present tense with proper inflection. T he high rate o f  bare stems with the 

verb estar ‘to b e ’ indicates that these verbal m orphem es em erge as default m orphem es 

w hich could also be misinterpreted as 3SG present tense.

This section shows that aspect and finiteness have a relationship. First, w e  found 

that children produce m ore RIs with eventives and that these eventives are transient verbs 

m ost o f  the time. Second, there is variability with respect to aspectual classification due 

to changes o f  the interlanguage am ong learners and com plexity  o f  inflection.

7.4 Role o f  Input

Children do not always copy  what they hear in the input, but the input helps 

children to construct know ledge in their grammars. In  this study, the data  dem onstrate 

that children go through different stages before they use the input productively. In the RI 

stage children use forms that appear in the input (finite forms) as well as forms that do 

not appear in the input (RIs).

M y study suggests the presence o f  the overgeneralized 2SG indicative as a new

RI. T he frequency in which 2SG  occurs in the input is one possible reason that this form
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appears as an RI in L2 Spanish children. At the M issoula International School, teachers 

often talk to their students using verbal conjugation with the informal 2S G  tu ‘y o u ’ as 

opposed to the formal 2SG  usteci ‘y o u ’ to ask for information, give instructions or follow 

a conversation (see exam ple 36).

(36) Teacher: iQ u e  comes en tu casa para Accion de G raciasl
‘What do you eat at your house for T hanksg iv ing?’

Student: Yo comes pavo
T eat-2SG tu rkey .’

As w e see in exam ple (36), som e salient features in the input trigger the attention 

o f  these L2 learners o f  Spanish to use the overgeneralized 2SG  indicative. These learners 

often times (not always) repeat w hat they hear from the input. In exam ple  (36) the 

teacher uses the verb comes ‘you ea t’ in second person singular indicative as it is 

expected. The student uses the sam e verb comes ‘you ea t’ as it com es from the input and 

uses it in his utterance to refer to himself. W hen he does the process o f  repeating, the 

result is an RI that occurs as a mismatch o f  the verb in 2SG  indicative with the pronoun 

yo  ‘I’ in first person singular. Thus the sentence that he is p roducing  is yo  comes ‘I eat- 

2 S G ’ instead o [yo  como  ‘I ea t’. T he form that this learner gets from the input comes ‘I 

ea t-2SG ’ exemplifies the awareness o f  new  information that is not yet part o f  the 

interlanguage o f  this learner.

However, there are o ther cases w here  children produce forms that they do not 

hear from the input, for example, the occurrence o f  m orphological infinitives as RIs.

Since m orphological infinitives are not forms that occur as the only verb in a sentence in 

adult Spanish, children will not hear an adult saying com er ‘I ea t- IN F ’. Rather, they will
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hear an adult saying quiero comer ‘I want to ea t’. Children m ight focus on the final word 

comer ‘to ea t’ because it is the lexical verb carrying the m eaning  o f  the sentence quiero 

comer 7  want to ea t.’ T he verb comer ‘to ea t’ is also m ore salient in the input due to the 

final position.

Thus, the occurrence o f  m orphological infinitives as RIs in this study tells us that 

tchildren form m ental rules in their grammar. T he a llow ance o f  infinitives as RIs is a type 

o f  mental rule and not an input rule. This mental rule causes the appearance o f  the 

morphological infinitives in these children. From the selection o f  all verbs found with 

m orphological infinitives, the transient verb ir ‘to g o ’ w as the m ost frequent verb, 

appearing 35 times out o f  86 in the discourse. This verb also appeared as finite form.

This variability suggests that children form  mental rules first. As children get more 

proficient, they attend m ore to the forms that com e from the input and start p roducing 

either overgeneralizations or finite forms. Therefore, children discover that there are 

o ther m orphem es in the Spanish inflection, then the rule that is formed m oves from being 

a developm ental rule to an input-base rule.

This section suggests that the children start first with mental rules that do not 

com e from the input, but once they are m ore  aw are  o f  the input in the environm ent, this 

input helps learners m ove onto the next stage o f  verbal m orpho logy  development.

7-5. Proposed Stages o f  M orphological D evelopm ent in Child L2 Spanish

Based on the results in this study, I argue that the acquisition o f  verbal

m orpho logy  in L2 Spanish children occurs in three stages o f  developm ent. In order for

these children to m ove from one stage to another, they m ust build gramm atical
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rep resen ta t io n s  that he lp  them  rea lize  the  f in i teness  o f  the  verbs.  D u r in g  th is  acqu is i t ion  

p ro cess  ch i ld ren  learn  tha t  in f lec t ion  ge ts  a t tach ed  to  the  s tem  o f  the v e rb s  and that 

s in g u la r  and  plura l fo rm s  are  in flec ted  d i f fe ren t ly  in S p an ish  than  E ng lish .  T h e  fo l low ing  

are  the  p ro p o sed  s tages  o f  verbal d e v e lo p m e n t  in  C h ild  L2 Span ish .

1. P r c - e m e r g e n t  s t a g e : A t the  b eg in n in g  o f  th is  s tag e  lea rne rs  w ill  p ro d u c e  so m e  

finite fo rm s, b u t  th ey  p r im a r i ly  p ro d u c e  R o o t  Infin it ives . O f  the  RIs, m o s t  occu r  

as b a re  s te m s  ra th e r  than  m o rp h o lo g ica l  in fin it ives .  A t the end  o f  th is  stage, 

lea rners  beg in  to use o v e rg en e ra l iza t io n s .  T h e  p re se n c e  o f  o v e rg en e ra l iza t io n  

ind ica tes  that lea rners  a re  m o v in g  into an o th e r  s tag e  o f  ve rb a l  d ev e lo p m en t .

2. E m e r g e n t  S t a g e : D u r in g  th is  s tage , lea rners  s tart  u s in g  o v e rg e n e ra l iz a t io n s  

e i the r  in seco n d  p e rso n  s in g u la r  ind ica t ive  o r  th ird  p e rso n  s in g u la r  pas t  tense. At 

the  b eg in n in g  o f  this s tage ,  ch ild ren  use m o s t ly  o v e rg en e ra l iza t io n s .  T he  

o v e rg e n e ra l iz a t io n  tr igge rs  the  a p p e a ra n ce  o f  p lu ra l  fo rm s. A n  ad v a n c e d  lea rne r  

at th is  s tage  p ro d u c e s  o v e rg e n e ra l iz a t io n s  and  p lu ra l  form s. T h e  verba l  fo rm s  that 

lea rne rs  p ro d u c e  w ill  still sh o w  so m e  ag re e m e n t  errors. T h e  p lu ra l i ty  fea ture  

tr igge rs  these  lea rners  to m o v e  ou t o f  th is  stage.

3- T a r g e t - l i k e  S t a g e : A t the  b eg in n in g  o f  th is  s tage, lea rne rs  w ill  s h o w  few 

a g re e m e n t  e r ro rs  in the  p ro d u c t io n  o f  verba l  in flec tion . T h e y  d e m o n s t ra te  a 

co m b in a t io n  o f  p lura l and  s in g u la r  form s. A t the  e n d  o f  th is  s tage, lea rne rs  sh o w

p ro p e r  verba l  in f lec t ion  in  bo th  s in g u la r  and  p lu ra l  forms.

65



The following are examples taken from this study that demonstrate the stages.

1. Pre-em ergent Stage: Use o f  bare stems and morphological infinitives.

Example 1: This male participant was 9; 00 years old when he was interviewed. He had 

been at the Missoula International School for four years. This is an example o f  a written 

narrative he produced using the wordless picture book.

Yo 1. le ir a un n o  con m i perro. Yo 2. ve a un rana. Yo 3. dijo: yo  4. va a 
atrapa y  5. le ir corriendo a la rana. Yo 6. cae en el agua. Yo 7. estd enojado de la rana. 
Yo 8. estd buscando para m i perro. Y m i perro 9. estd muy enojado. Yo 10. le ve el rana 
Yo 11. le atrapo m i perro. Yo 12. estd gritando a la rana. Yo y  m i perro 13. le ir a la 
casa. E l rana 14. estd triste. El rana 15. le ir a mi casa. Yo 16. le ir en el agua, 17. le ir 
en bano . El 18. siento.

I 1. to go (infinitive) to a river with my dog. I 2 .see (bare stem) a frog. I 3. say- 
3SG  past tense , I 4. go (bare stem) to catch it and I 5. to go (infinitive) running behind 
the frog. I 6. fall (bare stem) in the water. I 7. be (bare stem) mad at the frog. I 8. be 
(bare stem) looking for my dog. And my dog 9. be (bare stem) mad. I 10. see (bare  
stem) the frog. 111.  catch- 3SG  past tense my dog. 1 12.be( bare stem) yelling to the 
frog. M y dog and 113.  to go (infinitive) to the house. The frog 14. is (bare stem) sad. 
The frog 15. to go (infinitive) m y house. I 16. to go (infinitive) in the water. I 17. to go 
(infinitive) to the bathroom. He 18. sit.

In the transcript above we observe that this learner is producing mainly 

morphological infinitives with the verb ir ‘to g o ’ (See examples 1 ,5 , 13, 15, 16 and 17). 

Bare stems also appear, such as ve ‘see’ in 2 and 10; cae in 6; estd in 7, 8, 9. 12 and 14. 

There are two overgeneralizations in 3SG past tense. Dijo  ‘say’-3SG past tense in 

example 3 and atrapo  ‘catch’-3SG past tense in example 11. The verb in 14 is an 

ambiguous form that could be misinterpreted. The subject o f  this form is a third person 

singular (the frog) and the form that is used could be either a bare stem or actually the
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proper inflection for third person singular. Since most o f  the forms that we observe here 

are RIs produced as morphological infinitives and bare stems, we can surmise that 'estd ’ 

in 14 is a bare stem and not a finite form. Also, the fact that this learner produces two 

past tense overgeneralizations {dijo ‘said’ and atrapo  ‘caught’) indicates that he is 

moving into the Emergent Stage.

Example 2: This female participant was 9;00 years old when she was 

interviewed. She had been at the school for two years. This example was taken from an 

oral narrative.

Un dia, yo  1. va a atrapar sapos con mi perro, cuando 2. llego yo  3. ve un 
grande sapo. Pero no 4. estd m uy f e l i z y  5. no ve un arbol que cae en /ren te  del lago. Yo 
6. cae en el lago con m i perro. Cuando yo  7. ve al sapo un otro tiem p o y  8. trato a 
atrapar al sapo, el sapo 9. saltar a un arbol que cae. Yo 10. dijo un cosa a m i perro y  
nosotros 11. va a al sapo. Cuando yo  12. estd muy cerca a la sapo yo  13. atrapar pero  es 
m i perro  que yo  14. atrapar. Yo 15. es muy m a lo y  16. decid i var a casa. E l sapo 17. ve 
un poquito  triste cuando yo  18. va a casa con mi perro. Y cuando y o  19. llego a casa el 
sapo 20. va despues de nosotros y  21. encontro yo  y  mi perro  en el bano. Nosotros 22. 
ve el sa p o y  ello 23. ve nosotros en y  nosotros 24. nadar en el bano y  25. estd muy felices.

One day, I 1. go (bare stem) to catch frogs with m y dog. When I 2. get- (3SG  
past tense) there, I 3. see (bare stem) a big frog but I 4. be (bare stem) not very happy. 
I do not 5. see (bare stem) a tree that was in front o f  the lake. I 6. fall (bare stem) in the 
lake with my dog. When I 7. see (bare stem) the frog another time, I 8. try (3SG past 
tense) to catch the frog. The frog 9. to jump (infinitive) to a fallen tree. I 10. say (3SG 
past tense) one thing to my dog and we 11. go (bare stem) to the frog. When I 12.be  
(bare stem) close to the frog, 1 13. to catch (infinitive) but it was m y dog that I 14. to 
catch (infinitive). I 15. be (bare stem) very bad and I 16. decided (finite form) to go 
home. I he frog 17. look (bare stem) a little bit sad when 118.  go (bare stem) home 
with my dog. And when I 19. get (3SG past tense) home, the frog 20. go (bare stem) 
after us. And he 21. find (3SG past tense) me and m y  dog in the bathroom. We 22. see 
(bare stem) the frog and he 23. see (bare stem) us in. And we 24. to swim (infinitive) 
in the bath and we 25. be (bare stem) very happy.

In the interlanguage o f  this learner we see the use o f  morphological infinitives

produced as RIs, such as in the examples 9 saltar  ‘to ju m p ’, 13 and 14 atrapar  ‘to catch’,
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and 24 nadar  ‘to sw im ’. W e also find several bare stem s in exam ples  1 va ‘is go ing’, 3, 

5, 22 and 23 ve ‘see ’ (verb stem v +  ‘e ’ them e vowel); 4, 12 and 25 esta  ‘b e ’ (verb est + 

‘a ’ them e vowel). In addition, som e overgeneralizations in 3SG  past tense occur, such as 

in 2 /lego ‘g e t ’- 3SG  past tense, 8 trato  ‘try ’- 3SG past tense, 10 dijo  ‘say ’- 3SG past 

tense, 19 llego ‘g e t ’- 3SG  past tense, and 21 encontro  ‘find’- 3SG  past tense. In the 

sam e data w e  observe the use o f  one finite form in exam ple 16 decidi ‘d ec ide’- (1SG past 

tense). The use o f  overgeneralizations signals the transition into the Em ergent Stage.

Emergent Stage: Use o f  overgeneralizations and plural forms.

Exam ple  1: This is an example o f  a learner at the beginning o f  the Em ergent Stage. This 

female subject was 11 ;00 years old at the time the data w as gathered. She has been at the 

school two years. This is an oral transcript.

H o y y o  1. decid io  ir con m iperro. Yo 2. m ir o y  3. m ir o y  fm a lm en te  4. rniro un 
animal. Yo 5. corre rapido. Yo 6. estds en el agua un minuto mas luego. M i perro y  yo  7. 
estds en el agua directamente con el animal. El anim al 8. estds un mano afuera de yo. 
Pero el minuto que 9. tra td  a ganar, el animal 10. va a otro lugar. Yo 11. estds m uy malo 
con el animal. 12. vas a tratar otra vez. Pero este tiem poyo  13. g a n o  m i p e r rro y  no el 
otro animal. Yo 14. estds muy, muy malo esta vez. 15. D ecid io  a va a mi casa. Yo 16. 
cam in d  en un mala moda (mood)Yo 17. decidio  a van al agua. Este es cuando el animal 
18. va en el agua con m i y  mi perro. Yo 19. esta  muy f e l i z y  este es que m i dia va.

Today I 1. decide (3SG  past tense) to go with m y  dog. I 2. see (3SG past tense) and 3. 
see (3SG past tense) and finally 4. see (3SG past tense) an animal. I 5. run (bare stem) 
fast and a m inute later, I 6. be (2SG indicative) in the w ate r  later. M y dog and I 7. be 
(2SG indicative) in the w ater directly with the animal. T he animal 8. be (2SG  
indicative) a hand outside me. But the m inute that I 9. try (3SG  past tense) to win, the 
animal 10. go (bare stem ) to the another place. 111.  be (2SG indicative) very bad with 
the animal. I 12. be going (2SG indicative) to try another time. But this time, I 13. win  
(3SG past tense) m y  dog and not the other animal. I 14. be (2SG  indicative) very, very 
bad this time. I 15. decide (3SG past tense) to go home. I 16. w a lk  (3SG past tense) in a 
bad mood. I 17. decide (3SG past tense) go in the water. This is w hen the animal 18. go
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(bare stem ) in the w ate r  with m y  dog. I 19. be (bare stem ) very  happy  and this how  m y 
day goes.

This student is producing m ostly  overgeneralizations with 2S G  indicative and 3SG  past 

tense. The overgeneralization in 2S G  indicative are presented in examples with the 

stative verb estar  ‘to h e ’, i.e., estas ‘you a re ’ in 6, 7, 8, 11, and with the verb ir  ‘to g o ’, 

i.e., vas ‘you are g o in g ’ in exam ple 12. Som e bare stems are present in 10 and 18 with 

the verb va  ‘g o ’. T he results in this transcript indicate that the interlanguage o f  this L2 

learner o f  Spanish is at the beginning o f  the second stage.

Exam ple  2: This female subject was 7;00 years old w hen she was interviewed. 

She had been at the school for four years. The data  presented in this example are from an 

oral transcript.

Una v e z y o y  m i perro  1. estaba  buscando por una rana. M as tarde 2. 
en con tram os un pozo  con una rana! 3. estam os corriendo m ay rapido, pero  4. caem os 
en el pozo. A lii 4. esta  la rana! La rana 5. estaba  mas rapido queyo . Yo 6. estaba  
enojada. M i perro y  yo  7. cam inaban  silenciosamente, y y o  8. cog id  el perro. OOPS! Yo 
9. bu rlo  del perro. Yo 10. estaba triste. 11. cam ino a casa con m i perro. E l sapo 12. 
q u en a  ver me. E l sapo 13. salto  en el pas to. La rana 14. sa ltd  a m i casa. Finalmente, el 
sapo 15. IIego a mi.

O ne day, m e and m y  dog 1. w ere (3SG - imperfect) looking for a frog. Later, w e 2. 
found (correct finite lorm ) a well with a frog. W e 3. are (correct finite form) running 
very fast but w e 4. fall (correct finite form) in the well. There is the frog! T he frog 5. 
was (correct finite form) faster than me. I 6. was (correct finite form) upset. M y dog 
and I 7. walk- (third person plural (3PL)) quietly  and I 8. catch- (3SG past tense) the 
dog. OOPS! I 9. laugh- (3SG past tense) at the dog. I 10. was (correct finite form) sad. 
I 11. w alk- (3SG past tense) hom e with m y  dog. T he frog 12. w anted  (correct finite 
form) to see me. The frog 13. jum ped (correct finite form) in the grass. T he frog 14. 
jum p ed  (correct finite lorm ) in m y  house. Finally, the frog 15. cam e (correct finite  
form) to me.

The data above represent a learner that is at the end o f  the Em ergent Stage. In her

RI sta§e> she is using overgeneralizations, plural forms that still show disagreem ent and
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som e finite forms. T he overgeneralizations are presented in exam ples (8) cogio  ‘cau g h t’ 

(9) burlo  ‘laughed’ and (11) camino  ‘w a lk ed ’. T he use o f  plural forms is distributed 

between RI and finite forms. Som e o f  the RIs that occur with plural forms can be seen in 

exam ple (7) caminaban  ‘w a lked ’. T he finite form s in (2), (3) and (4) are plural forms that 

appear with null subjects. The fact that she is using first and third person plurals and few 

correct inflections indicate that she is begining to m ove into the Target-like stage.

Target-like Stage: Use o f  singular and plural forms. Few or no errors in verbal 

agreement. This female learner was 11 ;00 years old at the time o f  the experiment. She 

had been at the school for six years. This is an oral transcript.

Un d ia y o y m i  perro  nos l .fu im o s  a pescar. Nosotros 2. fu im os a un lago cerca 
a m i casa. 3. era un dia maravilloso. 4. vimos un sapo y  tambien 5. tratam os de atrapar 
al sapo. P ero yo  6. estaba corriendo tan rdpido que 7. me cayo al suelo porque 8. 
estaba corriendo tan rapido. 9. m e cae en el lago con m i cabeza prim ero y  m i perro  
tambien 10. cayo en el lago. El sapo 11. no estaba muy feliz. Entonces el 12. trato de ir 
a l otro lado del lago. Pero cuandoyo  13. salt desde abajo del agua el sapo me 14. miro  
en I os ojos y y o  15. trate de agarrar el sapo. El sapo 16. salt o muy alto y  1 7. cor rid 
hasta un tronco. Despues yo  1 8 .v ia el sapo en el tro n co y  19. trate de ir a atrapar el 
sapo otra vez. Yo 20. tenia m i objeto de agarrar sapos en mi m a n o y y o  21. fu i  en un 
lado del tronco y  perro  en el otro. Yo 22. tenia mi objeto de agarrar sapos y  23. trate de 
atrapar el sapo pero  en vez de atrapar el sapo 24. atrape a mi perro. M i perro  no 25. 
estaba muy fe l iz  entonces y o  26. deje nadar en el agua. E l sapo 27. No estaba tan feliz. 
Despues nostros 28. decim os al sapo y  29. regresam os a la casa. Nosotros 30. 
estabam os muy seco nosotros 31. teniam os mucho agua en nuestros cuerpos y  no 32. 
estdbam os muy feliz. E l sapo tambien 33. no estaba muy fe liz  y  34. trate de ir a nuestra 
casa con nosotros. Luego el sapo nos 35. encontrabam os en m i casa y  nosotros 36. 
estabam os en el bano. E l 37. estaba muy fe liz  al 38. vernos y  tambien y o  y  m i perro. 
Nosotros 39. fu im os al bano para banarnos y  40. estabam os m u fe lices  juntos.

One day  I and m y  dog 1. went (correct finite form) to fish. W e 2. went (correct finite 
form) to a lake close to m y  house. It 3. was (correct finite form) a wonderful day. We 
also 4. saw (correct finite form) a frog. W e 5. tried (correct finite form) to catch the 
frog but I 6. was (correct finite form) runn ing  so fast that I 7. fall (3SG  past tense) on 
the floor because I 8. was (correct finite form) running so fast. I 9. fall (correct finite
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form) in the lake, head  first and m y  dog also 10. fell (correct finite form) into the lake. 
The frog 11. was (correct finite form) not happy. Then, he 12. tried (correct finite  
form) to go to the o ther side o f  the lake but w hen I 13. left (correct finite form) from 
the bottom o f  the lake the frog 14. looked (correct finite form) at m y  eyes. I 15. tried  
(correct finite form) to catch the frog. T he frog 16. jum p ed  (correct finite form) very 
fast and 17. run (correct finite form) towards a trunk. After, I 18. saw  (correct finite 
form) a frog in the trunk and 119. tried (correct finite form) to go and catch the frog 
again. I 20. had (correct finite form) m y  object to catch frogs in m y  hand. I 21.w ent  
(correct finite form) to one side o f  the trunk and m y dog to the o ther side. I 22. had 
(correct finite form) m y object to catch frogs and 23. tried (correct finite form) to 
catch the frog but insted o f  catching the frog I 24. C cugh t (correct finite form) m y 
dog. M y  dog 25. was (correct finite form) not very  happy, then I 26. stopped (correct 
finite form) sw im m ing  in the lake. The frog 27. was (correct finite lo i m) not very 
happy. Then, w e 28. said (correct finite form) good bye! A nd 29. w ent back (correct  
finite form) home. W e 30. w ere (correct finite form) very  dried (wet). W e 31. had 
(correct Untie form) a lot o f  water in our bodies and w e 32. were (correct finite form) 
not very happy. The frog 33. was (correct finite form) not very  happy either and 34. 
tried (correct finite form) to go hom e (correct finite form) in the bathroom . He 37. 
w as (correct finite form) very happy to see us. M y dog and I 38. w ere (correct finite 
form) happy  too. W e 39. w ent (correct finite form) to the bathroom  to take a bath and 
w e 40. w ere (correct finite form) very happy together.

The observations in this transcript show  that this L2 learner is at the target-like 

stage w here  she is using both singular and plural forms. T he forms appear well 

conjugated with the presence o f  tense-m arking throughout the narrative. There is one RI 

that occurs as an overgeneralization o f  3SG  past tense. Exam ple (7) show s the verb cayo 

‘he/she fell’ as an RI. As mentioned, these types o f  verbs follow a develom ental sequence 

o f  stages in their conjguation. Another im portant observation in this exam ple is the fact 

that this learner is dropping subject pronouns. This indicates that she is aw are that 

Spanish is a null subject language that does not require an obligatory  subject pronoun.

In this study, age is not an important factor predic ting  the RI stage because the 

participants started learning Spanish at different ages. T he exposure to the language 

varies from one year to six years o f  exposure. In addition, som e o f  these participants
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have been  exposed to the language in Spanish countries, w hile  o thers have not had that 

opportunity. These  data  have been interpreted to show  that, as far as verbal m orphology  

developm ent in child L2 Spanish concerned, learners follow som e patterns even though 

this differs from individual to individual.

7.6. Pedagogical Implications 

Here I explore the pedagogical implications o f  this study. T he first aspect I will 

discuss is the contrast betw een  two m ajor teaching approaches that have underlined an 

important debate in language learning. 1 refer to w hether g ram m ar rules should  be 

taught using explicit or implicit instruction in the classroom  setting. On one hand, 

explicit instruction teaches g ram m ar rules in a very conscious way. Learners have to pay 

conscious attention to the form that is being taught in the classroom, m em orize  it and 

then p roduce it in m eaningless contexts. This approach com prom ises  fluency and there is 

not assurance that learners internalize the rules because  m ost o f  the time, these rules stay 

in short term  m em ory . Therefore, this is not conducive  to natural profic iency  in the 

language. On the o ther hand, implicit instruction attracts the attention o f  learners to the 

form w ithout com prom ising  the meaning. Learners get exposed to the g ram m ar rules 

without com prom ising  m eaning  or fluency. T he rules presented  in the c lassroom  increase 

profic iency in the language. T h e  pedagogy used in the classroom  shifts the attention to 

linguistics forms, learners notice these forms, and they stay in long te rm  m em ory  

(D oughty  &  W illiam s, 2004).

Som e teachers will say that explicitly  teaching  verbal m orpho logy  assures that 

s tudents will conjugate verbs accurately. Others say that teaching forms w ith  implicit
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in s truc tion  w ill  p ro d u c e  the  sa m e  resu lts .  In the  research , th e  su b jec ts  w e re  ex p o se d  to 

tw o  d if fe ren t  types  o f  instruc tion . S o m e  had  rece iv ed  p r io r  e x p l ic i t  in s tru c t io n  and  o thers  

r ece iv ed  im p lic i t  in s truc tion  ( in p u t  e n h a n c e m e n t)  on  verba l  m o rp h o lo g y .  A s  w e  

m en t io n e d ,  the  d if fe ren ce  b e tw e e n  the  tw o  is tha t  the  fo rm e r  m e th o d  tu rns  th e  a t ten tion  o f  

lea rne rs  a w a y  f ro m  m e a n in g  (c o m p re h e n s io n )  b e c a u s e  th e y  h av e  to  focus  on  the  form  

(accu racy )  o f  the  v e rb s  w h e n  lea rn in g  verba l  m o rp h o lo g y .  W ith  the  la t te r  m e th o d  

( im p lic i t  in s truc tion ) ,  lea rners  focus  the ir  a t ten t io n  to  bo th  the  fo rm  (v e rb a l  in flec tion) 

and  the m e a n in g  w ith o u t  c o m p ro m is in g  e i the r  o f  th em . W h a t  is ex p e c te d  is tha t  ch ild ren  

w h o  rece iv ed  exp l ic i t  in s tru c t io n  w ill  p ro d u c e  the  accu ra te  v e rb  co n ju g a t io n  in the  task . 

S u rp r is in g ly ,  th e y  d id  n o t  do  it. B o th  g ro u p s ,  im p l ic i t ly  and  e x p l ic i t ly  taugh t,  p e r fo rm e d  

a lm o s t  e q u a l ly  as well.

H o w e v e r ,  f ro m  the  o b se rv a t io n s  c a p tu r in g  d u r in g  th e  e x p e r im e n t ,  lea rne rs  w h o  

w e re  ex p o se d  to  exp l ic i t  in s truc tion  e x p re s se d  f ru s tra t ion  w h e n  th e y  c o u ld  n o t  re tr ieve  

the  rule. T h is  s lo w e d  th e i r  f lu en cy  in the  ora l task .  C o n tro v e rs ia l ly ,  le a rn e rs  w h o  

rece iv ed  im p lic i t  in s truc tion  w e re  m o re  sp o n ta n e o u s ,  ex p re s s iv e  and  f luen t  in the  oral 

task. A lth o u g h  c h i ld ren  w h o  rece iv ed  im p lic i t  in s tru c t io n  d id  n o t  p e r fo rm  b e t te r  th an  the 

o th e r  g roup ,  w e  see  tha t  in p u t  e n h a n c e m en t ,  a ty p e  o f  im p lic i t  in s tru c t io n ,  has  po s i t iv e  

e ffec ts  on  the le a rn e rs  r e g a rd in g  the  acq u is i t io n  o f  verba l  m o rp h o lo g y .  S im i la r  resu lts  

w e re  found  in  s tud ies  d o n e  in  F ren ch  im m e rs io n  sch o o ls  a n d  in te n s iv e  E n g lish  p ro g ra m s  

in C a n a d a  w h e re  inpu t  e n h a n c e m e n t  w a s  p o s i t iv e  in the  d e v e lo p m e n t  o f  l a n g u a g e  

p ro f ic ie n c y  (S h a rw o o d  S m ith ,  1993; W h ite ,  S p ad a ,  L g h tb o w n ,  &  R a n ta  1991).

O n e  in te rp re ta t io n  o f  the  resu lts  o f  th is  s tu d y  is tha t  exp l ic i t  in s tru c t io n  ra ises  

a w a re n e ss  o f  fo rm s  bu t d o es  no t g u a ra n te e  that c h i ld ren  will u se  the  fo rm s  sp o n ta n e o u s ly
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and  accu ra te ly .  T h u s ,  it is  im p o r ta n t  to  se lec t  a t te n t io n -e n h a n c in g  ac t iv i t ie s  and  d ev e lo p  

s t ra teg ies  to  ac t iv a te  le a rn e r s ’ k n o w le d g e  (S w a in ,  1985). N o t  all o f  the  in fo rm a tio n  they  

h ea r  is g o in g  to  b e  se lec ted  in sho r t  te rm  m e m o ry .  L is tene rs  se lec t  o n ly  in fo rm a tio n  that 

is n ec e ssa ry  and  m a tc h  it w ith  long - te rm  m e m o r y  to f ina l ly  s to re  it and  g e t  th e  m e a n in g  

o f  w h a t  is heard .  O u r  w o rk  as  teach e rs  is to  m a k e  su re  tha t  w e  in c rease  the  sa l ience  o f  

fo rm s in verbal in f lec tion . T h u s ,  s tu d en ts  w ill  n o t ice  th o se  fo rm s  and  m o v e  th ro u g h  the  

s tages  o f  d ev e lo p m en t .

T h e se  f in d in g s  su g g e s t  tha t  L2 lea rne rs  o f  S p an ish  go  th ro u g h  a  na tu ra l  p ro c e s s  o f  

la n g u ag e  acq u is i t io n  w h e n  lea rn in g  verba l  m o rp h o lo g y .  A s  a  resu lt ,  exp l ic i t  ins truc tion  

d o e s  n o t  seem  to in f lu en ce  the  d e v e lo p m e n t  o f  ve rb a l  m o rp h o lo g y .  A p p a re n t ly ,  a l th o u g h  

im p lic i t  in s truc tion  d o es  no t seem  to in f lu en ce  the  s tages  o f  d e v e lo p m e n t ,  w e  o b se rv e  that 

im p lic i t  in s truc tion  d o es  n o t  c o m p ro m is e  the  f lu en cy  o f  th e se  lea rners .  A c c o rd in g  to 

S c h m id t  (1 9 9 0 )  “ the  acq u is i t io n  o f  la n g u ag e  b y  y o u n g  c h i ld re n  o c c u rs  in c id en ta l ly  as  a 

b y -p ro d u c t  o f  c o m m u n ic a t io n  w i th o u t  de l ib e ra te  in ten tion  to  lea rn  la n g u a g e  fo r  the  

p u rp o s e  o f  m a s te r in g  it.”

T h e  n ex t  p e d ag o g ica l  im p lica t io n  is re la ted  to  the  e f fec ts  tha t  d if fe ren t  ta sks  (oral 

vs. w r i t ten )  h a v e  on  the  p e r fo rm a n c e  o f  learners .  S o m e th in g  u n e x p e c te d  in th is  s tu d y  

w a s  tha t  ch i ld ren  in f lec ted  v e rb s  p ro p e r ly  m o re  f re q u e n t ly  in  the  ora l task  th an  the  w rit ten  

task . T h e  a s su m p t io n  h a d  b een  tha t  lea rne rs  w o u ld  p a y  m o re  a t ten t io n  to  fo rm  in the  

w ri t ten  ta sk  b e c a u se  th e y  co u ld  d ed ica te  m o re  t im e  to  the  g ra m m a t ic a l  fo rm . T he  

p e rc e n ta g e  o f  R Is  (5 4 % )  in  the  w ri t ten  task  su g g es ts  tha t  l e a rn e r s ’ p e rc e p t io n  o f  the  task  

m ig h t  c h a n g e  the  results .
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Learners in this study were m ore engaged in the oral task than in the written. This 

is dem onstrated  in the length and the am ount o f  verbs produced in the oral narratives. 

T hey  produced 694 verbs in the oral task com pared  to 586 verbs in the written task. This 

suggests that the oral task facilitates m ore accurate  production due to com fort  and 

motivation  that learners have in the task. Additionally , one can say  that finiteness varies 

according to the task that is perform ed b y  learners.

I conclude in this section that regardless the type o f  instruction, children m ake 

mistakes w hen acquiring verbal m orpho logy  in Spanish because  they m ust go through 

natural stages o f  developm ent. However, focus on  form and m ean ing  at the sam e time 

will help learners m ove out o f  the RI stage. In addition, the type o f  task in w hich  data  is 

gathered affects the perform ance o f  learners’ language.

7.7. Conclusion

Children learning Spanish as a second language go through a root infinitive stage 

ju s t  as m onolinguals  speakers o f  Spanish. This contradicts  the results found in previous 

studies including W exle r (1995), Torren  (1992) and Guasti (1994). T hese  studies 

concluded that the RI phenom enon  is not present in LI Spanish because  it is a null 

subject language. Here, I conclude that even with cross-linguistic differences, there are 

som e patterns that all languages follow. I refer to the Root Infinitive phenom enon. This 

phenom enon does happen  with both a null subject language like Spanish  and also a non

null subject language like English.

A s w e expected, d ifferent form s appear during  the RI stage in Spanish  as

com pared to o ther languages. In English, the bare stem is know n as the RI, and in Dutch
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morphological infinitives are RIs. As Spanish is concerned, RIs occur as bare stems, 

overgeneralizations and morphological infinitives. These errors will be expected to occur 

more often with transient eventives than other types o f  verbs. With regard to 

morphological infinitives in Spanish, they receive not only modal interpretation but also 

past and present interpretation. Thus, RIs should be interpreted differently according to 

the typology o f  the language that discards uniformity o f  morphology.

There is ample space for more research on the RI phenomenon in L2 Spanish, 

especially considering the inherently telic verb caer  ‘to fall’ in the acquisition o f  verbal 

morphology in L2 Spanish. This verb showed special results in these data. The verb 

caer ‘to fall,’ which was not expected to occur as a RI, appeared as a RI with high 

frequency. The fact that this verb appears mostly as overgeneralization in the past tense 

suggest that perhaps irregular verbs follow a particular development in the acquisition o f  

inflection.

This study also suggests that further research is needed in the developmental stages o f  

verbal morphology in child L2 Spanish. The RI forms that these children produced were 

not a product o f  LI transfer or the input, but due to a natural process o f  language 

development. These results are comparable with monolingual children acquiring Spanish 

as their L I . Also children do not jum p directly from a RI stage to a finite stage. Rather, 

L2 children o f  Spanish use RIs alongside finite forms for a while and then develop more 

completely into a finite stage.
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APPENDIX A

CLASSIFICATION OF SPANISH VERBS 
ACCORDING TO THEIR ASPECTUAL CLASS

The classification o f  verbs in this appendix is based on the test by Andersen and

Shirai (1995). These all o f  the verbs found in this data,* indicates the high frequency of

this verb for L2 learners o f  Spanish.

VERB ASPECTUAL CLASS RO O T INFINITIVE
Llegar (to arrive) Achievement RI

Agarrar (to grab) Achievement Both : RI— yo se agarro 
El sapo trata de agarrar

Buscar (to look for) Achievement No

Entrar (to come in) Achievement No
*Caer (to fall) Achievement Both

RI: bare stems and 3SG past 
tense

Decir (to say) Achievement Both: dijo in 1st and 3rd
*Saltar (to jump) Achievement Both

RI: 3SG past tense 
Morphological infinitive

Atrapar (to catch)atrs Achievement Both
RI: morphological infinitive

Escoger (to choose) Achievement 1 RI bare stem , non RI in 
context with another verb : 
yo  voy al lago para escoger

Usar (to use) Achievement Both: bare stem
Ganar (to win) Achievement Both

RI: 3SG past tense
Encontrar (to find) Achievement Both:

RI: 3SG past tense
Pescar (to fish) Achievement Both:

RI: 3SG past tense
Esconder (to hide) Achievement NO
Venir (to come) Achievement Both
Regresar (to come 
back)

Achievement Both
1 RI: 3SG past tense

Chocar (to crash) Achievement NO
Dejar (to leave) Achievement Both

1 RI: 3SG plural
Sentar (to sit) Achievement NO
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T erm ina r  (to finish) A chievem ent Both:
RI: bare stem

B rincar (to jump) A chievem ent N O

Subir (to climb) A chievem ent N O

V ER B A S P E C T U A L  C L A SS R O O T  IN FIN IT IV E

Querer (to want) State NO: imperfect forms

Ser/estar (to be) State Both
RI: bare stem s and 2sg 
indicative a lot o f  imperfect 
forms: estaba

Pensar (to think) State Both:
RI: 3SG past tense

D ecider (to decide) State Both
RI: 3SG  past tense

Tratar (to try) State RI: bare  stem, 3SG past 
tense

T ener (to have) State Both:
RI: bare stem

E m p ezar  (to begin) State Both
RI: 3S G  past tense

N ecesitar  (to need) State Both
RI: bare stem

Poder (can) State Both
RI: bare stem

G ustar  (to like) State N O
Saber (to know) State N O
O ler (to smell) State RI: m orphological infinitive
Sentir  (to feel) State N O
G ritar (to yell) State Both

RI: bare  stem
Q uedar (to stay) state RI: 3SG  past tense
Sonreir (to smile) state N O
L lam arse  (to be called) state N O
H ablar (to speak) A ctivity Both

RI; bare stem
V ivir (to live) A ctivity Both

RI; bare stem
M over (to m ove) A ctivity N O
E m pujar (to push) A ctivity RI: 2SG  indicative
Pelear (to fight) A ctivity N O
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Seguir (to follow) Activity RI: 1SG past tense

Abrir (to open) Activity NO

Esperar (to wait) Activity NO

Cam inar Activity Both
RI: 3SG  past tense 
Bare stems 
2SG  indicative

VERB A S P E C T U A L
CLA SS

R O O T  IN FIN ITIV E

Lim piar el perro (to 
clean the dog)

Accom plishm ent N O

*Ver una rana (to see) Accom plishm ent Both
RI: bare stem and 3SG  past 
tense and morphological 
infinitives

Poner los pies en el agua
(to put)

A ccom plishm ent RI: 3SG past tense 
Bare stem

Jugar con mi perro (to
play)

A ccom plishm ent Both
RI: m orphological infinitive

N adar  al lago (to swin) A ccom plishm ent Both
RI: m orphological infinitive 
3SG past tense

*Ir al lago (to go) Accom plishm ent Both
RI: m orphological infinitives 
3SG  past tense

Correr (to run) A ccom plishm ent RI:
M orphological infinitive 
2SG  indicative 
Bare stem

H acer (to make/do) A ccom plishm ent RI:
Bare stems

A tacar (to attack) A ccom plishm ent RI: m orphological infinitive

Pintar (to paint) A ccom plishm ent N O
Salir (to leave) A ccom plishm ent Both

RI: 3SG past tense
Lanzar (to throw) A ccom plishm ent Both

RI: bare stems

Deslizar (to slide) A ccom plishm ent Both
RI: 3SG  past tense
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A P P E N D IX  B: C O D IN G  C H A R T

T he following is a description o f  how  the data  w as coded  in this study. Below 
there is an exam ple  o f  an oral narrative from a female subject in this experiment.

S: subject 
V: Verb

1. RI

0=  no 
1= yes

2. 3rd PSG /bare stem

0= no 
1= yes

3. M orphological infinitives

0=  no 
1= yes

4. Overgeneralization 3ld PSG past tense

0=  no 
1= yes

5. 2nd PSG

0= no 
1= yes

6. Person/num ber

11= yo 
12= tu 
13= el/ella
14= nosotros/nosotras 
15= vos 
16= ellos/ellas 
17= usted 
18= ustedes 
19= uno-una
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7. T M A

11= p re sen t  in d ica t iv e—  can to
12= p re te r i te  in d ica t iv e—  can te
13= im p er fec t  in d ica t iv e—  can tab a ,  e s ta b a  c a n ta n d o
14= per ip h ra s t ic  fu tu re—  v o y  a  c an ta r
15= fu ture  in d ica t iv e—  can ta re
16= c o n d i t io n a l—  can ta r ia
17= p re sen t  su b ju n c t iv e —  can te
18= p as t  su b ju n c t iv e  can ta ra
19= im p e ra t iv e —  cante , sa iga, hab le  
2 0 =  p e rfec t iv e  in d ica t iv e— =  h e  can tado  
2 1 =  p e rfec t  su b ju n c t iv e  h u b ie ra  can tad o

8. Aspectual Categories: Tecilicity (reach a natural end point or not)

0=  in h e ren t ly  spec if ied  telic  (ach iev em en t)
1= in h e ren t ly  spec if ied  a te lic  (sta tes)
2=  tran s ien t  ve rb  (ch an g e  the ir  te l ic i ty  b y  v a ry in g  the  sem a n t ic s  o f  the ir  
a rg u m e n ts  on  the q u an t iz e d /n o n -q u a n t ize d  d im en s io n ) .  (A c t iv i ty  and 
acc o m p l ish m e n ts )

9. Eventives and Statives

0=  p unc tua l  
1= n o n -p u n c tu a l  
2=  s ta tives

10. Aktionsart ( a kind o f  action)

0 =  e v en t iv e  (ac t iv i ty ,  a c c o m p l is h m e n t  o r  a c h ie v e m en t)  
l= s ta t iv e s

11. ty p e  o f  ins truc tion

0 =  exp lic i t  
1= im plic i t

12. A m o u n t  o f  S pan ish

T im e  tha t  ch i ld ren  h av e  b een  at the  school

13. T y p e  o f  n a rra t ive

0=  oral 
1= w rit ten
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14. Sex

0 =  m ale  
1= fem ale

E x a m p le  o f  a  su b je c t ’s c o d in g  in th is  s tu d y

s v e rb 1
R I

2
3S
G

3
M
I

4
o v

3

5
o v
2

6
P/
N

7
TM
A

8
I/T

9
A
S

1
0
A

1
1
I

1
2
Y

1
3
N

1

1 e n c o n tra m  
o s u n  
p o zo

0 0 0 0 0 14 13 0 0 7 1 4 1 1

1 e stam o s
co rrie n d o

0 0 0 0 0 14 11 2 0 7 1 4 1 1

1 E sta  la 
ran a

0 0 0 0 0 13 11 1 1 7 1 4 1 1

1 yo
cam in ab a

0 0 0 0 0 11 13 2 0 7 1 4 1 1

1 yo  co g io  
el p e rro

1 0 0 1 0 11 12 1 0 7 1 4 1 1

1 cam in o  a 
casa  co n  
m i p e rro

1 0 0 1 0 11 12 2 0 7 1 4 1 1

1 el sa p o  se 
q u e ria  v e r

0 0 0 0 0 13 13 1 1 7 1 4 1 1

1 el sapo  
sa lto  en  el 
p a s to

0 0 0 0 0 13 12 0 0 7 1 4 1 1

1 la ran a  
sa lto  a  m i 
casa

0 0 0 0 0 13 12 0 0 7 1 4 1 1

1 el sap o  
lleg o  a m i

0 0 0 0 13 12 0 0 7 1 4 1 1
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