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INTRODUCTION

Anthropologists and morphologists heave established
that in the evolutionary develepment of the humen being,
speech was a recently acquired ability. BRroca's convolutien
of the brain, that ares vwhich iz congidered to be the seat
of motor speech, &gas not oecur in anthropoid apes, aceordw
ing to Sherrington. Progressive encuphsiizstion had con-
timed through the ¢enturies eand, In the Piltdown Man, the
eonvolution oceurred for the first times In the sucecessive
Rhedesian and Neanderthal eultures, it became larger snd in
these cultures the brain development suggested thet spesch
had slmost reach

A speech teacher of smeient Rome once observed that
God distinguished men from all other ereatures by no
other means as powerfully as by the gift of speech., 4
modern novelist has declared that all 1ife comes hack %o
the question of our speech, the means by which we com-
minicate with one anciher. If the observations of the
anelent tescher and the wmodern novelist are sound--and
most thoughtful people sgree that they are~~the educa-~
tion for effective apeech is péremownt for the imdivid-
uwel and his culture. 2

These, then, ars two of the basic facts of speeech in its

0§ the attalinment schieved in homo saplens.

relationship to the totel persen., HNumber one, that speech
iz & recently acquired ebility in the evolutionary

1 Jesse Fhirimg Willisms, A Textbook of Anstomy snd
logy (Philedelphias W. B, Ssunders Company, 19%h%),

2 ﬁarth Central Asaa@iatianQ "A Pregra& of 8peech
Bduestion,™ The Quarter arnal of Speesel 48,
Getober, i ;
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CHAPTER I
THE PROBLEM ARD ITS IMPORTARCE

For those porsons interested in speech educztion in.

the state of Montane, no factuwal information has been avall.

able. Jt is the purpose of this study to present certain
fects so that a clear understanding of the status of speech
education can effeet a necessery improvement of it., It is
alsc the purpose of this study to (1) determine to vhat
extent publiec spesking aﬂﬁr&a% were tsught in the high
schools of Montana for the academic year, 195319543 (2) to
determine the varieily of spesech experiences which were
evalla®le t¢ the student, and the basis for juwdgment of
student speechss used by the Lescher; snd (1) to determine
the ressons vhy a course 1n publie speaking was not taught
in those high schools which indicated that the course wss
not & part of th§i§ enrriaﬁ1um offerings.

The status sfiéubiié speaking in the high sechools 1s
felt to be iﬁg@rt&ﬂt‘tm the high sehool administrator, the
teacher training institutions in the state, and to the

1 The term public spesking course was designed %o
cover all of those speech courses whieh sre beginning speech
gourses and which are set spert from other courses, an
English sourse for instsnee, by the faet thet they special-
ize apd soncentrate in the ares of gpeech. Ho inclusion was
mede of the highly specislized speeeh courses sueh as redioc
or of advanced speech courses. Jan extra~ourrieular forensie
aezivi%y wes not inoluded {n the definition of the tera
either.,

b



5
individual high school speech teachers. No absolute stand-
ard for each grous 1s suggested but the standsrds which do
exist in Montena are indicated in the answers to the ques-
tionneire. With these facts the high school asdministrator
can deecide how his school ranks in providing speech educs~-
tion to its students. The teacher trelning institutions
also can find meaning from this study. They can learn how
course requirements for prospective teachers of speech have
affected the actual curriculum on the high school level., In
those instances where the institustions might wish to act as
standerd setters for what publiec speaking in Montana high
schools ought to be, then thils study will provide z serles
of statistics which will indicete present course form. The
teascher training institutions have s messure by which to
determine how llttle or how much stress should be applied to
an area in training future teachers of speech, for this
study revesls which forms of speech instruction are stressed
znd which zre possibly slighted in high school speech classes,
For the individual high school teachers, the teacher train-
ing Institutions will give the teacher one basis for com-
paring her course with what is the ultimate goal of &

public speaking course, and this study will provide her

with some indication of what other teachers sre doing. It
will then be necessery for the teacher to find how ancther
school may have solved her problem. In those instances

where s partlicular phase of the speech education
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progrem has been taught with e high degree of suecess, s
sharing of succesaful methods could help raise the standards
in a mumber of scheels. Thro
which are wost successful might be mede savailable to alls

In order to better understand the scops of the
fundementals speech course, sn exsmination of the studies of
speech sducation in Montana, in other steteay and in the
nation wes made. This frame of reference formed the basis
for the study of Montens which follows.

agh dlscussion; the progedures




CHAPTER II
REVIEW OF THE LITERATURE

For s mumber of years estimetes of the smount of pube
1ie spesking sducation whiech was offered in the high schools
ef Montena were points of conjecture, On the dbasis of par-
ticipation in the Interseholastie Bpeech Tournament held at
Montona Stste University every spring in the month of May,
guesses as to high school eofferings were made. The resulis
of this guessing yielded no factual information, however,
because meny schools prepared students for this meet as part
of zn extra~ourriculsr pregrem apart from any alaas&eﬁg
ingtruction in speech., Although aﬁ'@v@rwaxl study of ecourse
offerings in Montena publie high schoolz has been conducted,

no study of the speeific sontent of speech courses has been
made.

A partial emalysis of the extent of speech offerings
in the high schools @fztm@ state was presented in the study
of Antrin E. Barnes Jr., o greduate assistant in the 3chool
of Education of Montana Btate Univeraity, His study dis-
¢losed thaty

Journalism, public spe king and 4 in th g
ngm&g coeupy i ginar plﬁaﬁ n the Engigaﬁ a%far?ngr -4

1 Antrin Berl Barpes Jr., "BiAucatlionsl Offerings in
Monmtana High Sehools, 1946. @%? # (unpublished Master's
thesis, Montana State ﬁhﬁversﬁty, Hissouls, 1948),

;a..a

7
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the state and were fouwnd to be offered more freguently
in sehools of lerger enrollment, 2

In frequeney of subjects taught in more than twelve per cent
of the publlie high schools of the state, he found that
publie spesking ranked thirty-sixth. Barnes was further
able to obtain informstion of ﬁ&%?ﬁ@Aﬁffﬂriﬁgﬁ for the years
1933-1937, 1939-1940, and 1946.1947, ¥e compered the pars
contoge of Montana y@k&i@ high schools offering various |
subjects in the fleld of English for those gﬁ%r$* The per=
centeges of high schools teaching speech werey 11?‘@@@ cont
in 1933-1937, 24 per cent in 1939-1940, and 19 per cent in
1946-1987, & 5 per cent decrsase in the mumber of schools

teaching public speaking between the years 1939-1940 and
19461947 was noted.

While the Barnes study was concerned with the entire
subjeet offerings in the high schools of Montens for a onee
1lish Couneil of
the Greater University of Montena was concerned with the
teaching of English in the state's high sehools. Speech and
publie speaking were relevant te the study only so far as
they pertained to the training of tsachers of English. 4
total of 321 replies to the qawstiénn&ira were received and

year period, the survey conducted by the Eng

2 Ibids, pa U6,

3 English Council of the Greater University of _
Montana, "4 Study of the Tesching of Engiish in Hontana High
Schools,” (unpublished report prepered by the English Coune
¢ll of lhe Greater University of Montana, Bogzemen, 1950).
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of that total 16.6 per cent of the replies of &1l the Fng-
lish teachers indicated thet speech courses (eighty-six
courses) had been the most practicsl to them in thelr col-
lege training. Only twe replies listed speech courses as
the least practiecsl end a totel of fifty-three, or 12.2 per
cent of the totzl, indieszted that thelir most veluable college
extra-curricular training had been Iin speech end debate.
These percentages would geem to indicate that practically
all of the teschers of English who had had college gpeech
courses considered the training extremely valuable. How
much of this treining was incorporated In the classes of
English which they teach wes not indicated by the study.

In 1938 Miss Olive Scholtz, a teacher in the senior
high school of Tillings, Montana, conducted a survey of
gpeech work in Ebntaﬁg which was included in & report made
by Clera T, EKrefting, Miss Scholtz conducted her study by
sending & questionnaire to 239 of the high schools of
Montena, She received replles from 121 of them. This was a
percentage of 50,6, She elassified her date sccording to
the sehool slze, and in so doing, she found that a total of
eighty~four courses in speech were being taught 1n high
schools of the state in the school year 1937-1938. In the

4 Clera BE. Krefting, "The Status of Speech Training
in the ﬁ@aaﬂﬂary 3&&@613 of the wasterﬁ and Esstern States,®
The Quarte Journel of Speech, 241250, April, 1938,

ech courses vers defined as bel speech, debate
and éraﬁat -3 ne °p * ’
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high szchools having from one to ten teachers, there were
listed forty~six speech courses, six debate courses, and
twelve drametic courses. These ranged in time from two-
3amast@§:$@urs@$ to half & semester sourse. In seven
schools with from two to twenty teacherg, the breakdown of
speech courses wasy six two-semester courses in speechi one
one-semester course in speech; and one two-~semester course
in dremstics. The last group of schools waes that which bad
from twenty to sizty-seven teachers, Iere it wes found thet
three schools had & two-semester course in speech and four
hed a one-semester course in spesech. Of this group, one
schoel had a one-semester course in drematics and one school
had & one~semester debale course. This study was concerned
entirely with relative numbers, seo no indieation of eourse
content could be gained from it. If the coursges listed as
dramatics and those listed as debatle were subiracted from
the totsl, then the final total of publie speaking courses
in Montena was reduced to sixty for the 1937-1938 sehool
year.

The problems of Nontans educstion were the primary
concern of the studies sondueted by Bernes, the English
Council of the Greater University of Montena, and Scholtg.
The Seholtz study was the only one which was primerily con-
cerned with speech educstion. The Barnes study showed that
speech was taught in 19 per cent of the high schools of the
state in 1946-1647, The kind of speech course vhich was
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taught was not Indicsated in the study, The study was imporw
tant to the present study sc far as it made possible 2
ecomparison of percentagas for two different years, The
3tﬁﬁ?~gf the English Council of the Grester University of
Montana was concerned with the ﬁéﬁ@hing of English in the
high schools of the state and of the eollege training of the
teashers of Bnglish. Speech training wes listed as most
practical by 16.6 per cent of the teachers replying to the
quastionnaire. This infeormation was related to the present
study so far as it could reveal an attituvde towsrd publie
speaking by the teachers of Engliish, In the Scholitz study
the nuxber of ecourses in publie speaking in the state for
the 1937~1938 school year was disclosed. That total, sixty,
was importsnt to this study because a comparison of that
number with the number for 1953~19%% could shov an inereas-
ing or deereasing trend in the ampunt of speech education
available in Montsns high schoolss ILike the Barnes study,
ne indication of course form or content was given.

The studies of speech education conducted in other
states of the nation were ilmportant to this study because
they gave sn indication of just what were the facts of
gpeech education in other states. It would be Aiffieult te
compare the findings ¢f these studies with the present study
point by point because different technigues were ussd in
gathering the data, In some instances, the opinions of

school administrators were used; in others, several persons
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in the field of speech were contacted; in still others, a
questionnaire to all schools wss employed. 1he If'mets of
these sindies were ineluded in the present study because
they gsve an indication of speech educetlion in ¢ther states
snd beceuse those fmets might be valuable to someone doing
further ressarch in speech education.

Spesch training in the high schools of the ssutharﬁ‘é
section of the United States wes surveyed by Harley 4. Smith
of Loulslene State University. The states of Alsbama,
Arksnsas, Florids, Rentucky, Louisisne, Mississippi, North
Ceroline, Oklzhoma, South Carcline, Tennessee, Texas, and

Virginle were surveyed, Oklahome, sceording to the datla,
appeared to be the most advanced state in providing high
sehool students wlith g complete gspeech eduestion program.
The mmber of high schools in the state which offered speech

wes 53%, The larger schools of Texas and Arksnsas were

mentioned as sreas wvhere Spesch courses were probably glven
for eredit on the basis of wide high school participation in
speech contests. Ko school-wise break-down was evailable
for Louisiens but: %PIn a survey made last year it was dis-
clogsed that there were over 6000 students enroclled in

7
speeeh," Edusational directors of the states of Alsbems,

& ﬁari&y #. Bmith, "The Status of gp&@@h Wraiﬁing in
the Secondary Schools ef the Seuth," The OQuarterl ngl
egh, 24195101, February, 1938,

? mag D= ?81&

g B3N
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Floride, Kentucky, Mississippi, Forth Carolins, Scuth Carow
lina, Tennessee, and Virginle showed little or no interest
in ineluding speech courses in the high school curriculum,.

By 1953, however, the state-wide condition of speech
edueation in Mississippl reveslaed scome changes, 4 guestion-
ﬁairﬁ was sent to 42% public school administrators to obtain
& clearer understanding of the gpsech training Iin Migsisg~
#ippl schools. On the basis of seventy returns, the extent
and adequaey of speech training in the publie schoels of the
state were determined. Sixty-gseven of those returning the
guestionnaire atated that students in their schools were pot
receiving sdegquate training in speech, Such training in
speech, in the opinion of 82 per eent of those completing
the questionnasire, should consist of more than a ons or a
two semester eourse In speech., Extrs-curricular speech
activities were held in high regard by those completing the
questiopnaire and 8Y per cent of the reporting growp indi-
eat&§ that thelr students took part in sn extra-ourriculsr
speech program. It was found thet gpproximately 50 per
cent of the teachers directing these speech progrsms in the
schools of the state had received inadeguate college train-
ing in speech. This last term was not fully expleined so

8 Virginia Lee Harrison and Harvey Cromwell,
Survey of Speech Training in the Public 3chools of Missisn
Speech Tescher, 2:37-40, January, 1953.
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that what, in the opinion of Harrison and Cromwell, should
constitute sdequate college preparstion is not known,

What a city can do to improve speech offerings was
indicated by Zeldas H. Kosh in her review of the speseh traine-
ing program in effect in the pudlie zchools of Arlington,
?irgiaia; Mrs. Eosh, Supervisor of Speech Edueation in
krlington, reported that this program began in 1948 with
one part-time consultent and had grown in 1953 to a staff of
mopre then eight pecple., The most lmmediate need in the
Arlington school gystem was felt to be with those children
whose aspeech was substandard, On the high school level
inserviee training and class demonstration wes given %o
English tegchers to provide the beginnings of a speech proe
gram, By 1953 three full~time speeck insiruetors were work-
ing in the vhite high schocls of the city and students were
offered nine classes in speech fundamentels, two in dramat-
ics and two for pupils with speech defecis. 4n extensive
extra~curriculsr speech program had besn set wp. *"The goel
of the speech department is to help develop well-adjusted
children through speech education, and to eliminate speech
diffilculties early in the elementary graﬂeagﬁxg

?zﬁlﬁa,ﬁ@mar Kosh, "The Speech Eén@ati@n Program in
Arlington ?%ﬁiiQVSﬁhﬁﬁiagn.ﬁi%.M;,‘;, Lgagher 562,
Jummary, 19%52.

10 Ibids, P+ 624
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The over-all plcture of speech education in the
schools of the central states of the nation showed a greater
amount of speech activity than had been indicated in the
South, In a surveélof that region reported in 1937, pub-
lic speaking was being offered in & large number of high
schools, A movement to gain aeademie credit for speech
aourses and credit toward high school graduation was meeting
with success in all areas, IV was also irdicated that in
this seetion, a great amount of extre-ecurricular speech work
was a part of the program of a large number of high schools,
in Illinocis speech courses were largely elective and were
considered pert of the English depsrtments of high schools.
In the Illinoils 8chool Directory, 303 teachers were llsted
in the field of speech-~speech, public speaking, dramaties,
arnd debate, In Indiana the total number of teachers listed
&3 teaching some phase of spesch was 503, A mmber of
speech contests and tournaments were conducted eaeh year in
Indiana to provide a large fleld of operation for the supe-
rior sbility speech students, No definite survey of the
state of Iowa haed been condueted in 1937 so that the amount
of speech work in the state was an estimate., It was felt
by persons in the field of speech that a large number of the
high sechools of the state were engaged in speech activity,
A similer lack of information was found to exist in the

state of Kansas. Agein it was conjectured thet 2 large

11 Clara BE. Krafting, Op. oit., p. 59602,
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nusber of the high schools of the state had speech courses,
In Michigaen a revislion of the seeondary school curriculum
was being made to provide some recognition for speech
activities., A nmumber of surveys ceonducted in the state of
Minnesota indiecated thet: "In 39 per cent of the high
schools less than 40 per cent of tg; students receive train.-
ing in specialized speech courses." In Missourl the speech
education program was stlll in its embryo form. A group,
under the leadership of Dr., €, M, Wise, has worked among
administrators end the public. On the other hand, in the
state of Nebraska approximately 50 per cent of the high
schools stressed & speeech program during 1937. An attempt
to get speech required of all high schoel students during
their jJunior year in high school was being made by & group
in the state of North Deketa. There were, in the ysar 1936w
1937, 103 teachers of speech in the high schools of the
state, In the publlie and parochial schools of Ohlo in 1937,
there were 550 teschers of gpeech, Ohio was snother atete
in whic¢h an extensive extra-currieulsr speech program had
developeds. In South Dakota Mr. George V. Bohman, Dakota
Wesleyan University, reported that there were 140 teschers
of speech in his state. A survey conducted in Wisconsin
in 1933-1934% revesled that 34 per cent of the high scheol

students of the steate recelved some speech tralning., It was

12 :{’ﬁiﬁq, Ps 598»
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true that all of the states of this area did not cornduct
gsurveys to gain factual informetion of spesech education in
their area, but the comparison of the figures which were
avallable and the experience of people in the field provided
some goels toward which other sections could strive,

The western and eastern sections ol the nation were
treated in a similar manner as the central and southern
sections. In this surva?, eonducted by Clare E. Krefting,
no uvniformity of presentation of figures was used. TFor some
states 2 falrly complete picture was svallable but in others
the general views of persons in sducation had to sufficee.
"During the school year 1936-1937, courses in speech wvers
offered in thirty-two high schools; courses in debats were
offered in nine high schools; %gé 8 course in expression
was offered in one high school” was the report from Califor-
nia, In that state it was found that only & small propor-
tion of high school students were taking eourses in speech,
thaet these were Inadsquate to meet the needs of the students,
send thet a great number of the teachersz teaching spesch
gourses were not properly trained. In all there were 127
teachers of speech irn the sehools of Colerpdo.  This tetgl
includes those teachers who taught speech for eredit, those

13 Clara E. I‘Z‘i‘eftiﬁg, One m;, Ps 2""8«25?«
14 Ibid., p. 248,
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The state wes divided into two sections: New York City end
Upper New York State. Bair and Norwell were concerned
largely with the information derived from examination of the
speech education offered in the sehools of Rew York City.
In the high sehools there were 17% appointed speech teachers
and 16 first sssistents, 919 appointed English teachers end
41 first assistantz. In the Division of Voeational High
Schools the organization of courses placed all pupils under
&2 specialist in speech during ome of the eight terms of
their Fnglish course on the grounds that speech and person-
ality are "inextricably interwoven." There were 25 regularly
essigned teachers of speech in this division., For the Upper
New York Stete reglon the quality and conditions of speech
training veried from very poor to very good. Here the best
sonditions existed in the more populated areass with seme
rural exceptions., The eoncept of the isportance of speech
to the total perscnality of the individual seemed to be a
part of the philosophy an@émragea by the state officials in
the state of New York,

Hr. Buell whitehill, Jr. of the University of
Pittsburgh wvas congerned with the exact status ef speech
education in the schools of Fannsylvaniai? These schools
ineluded elementary and seecondary schools end public and

? Saall ﬂhitahill, Jrg “Speech Hducstion in Pennsyl-
¥ B0 chel %3 s Jenmery, 1953.
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parochial schools. To deternmine the stetus of spsech educa-
tion he condneted a survey of the eurrieulum in the spring
of 1949, Guestionnaires were sent to the publie schools
and 581, or 63 per cent, of the 911 questiomnaires sent were
returned., The same questionnaire wes sent te the perochial
schools of all but one of the Pennsylvania dicecses, ©f a
totsl of 229 qn@&ti@#haires sent, 199 were returned for a
percentage of 89, It wes found thet speech instruetion was
offered in twe hundred twenty-Tive, or 29 per cent, of the
total number of schools returning the guestionmeire. The
survey alsc indiested vho was giving the Instruetion In
speech, This instruection was given by a full-time speech
teacher 1n 21 per cent of the schools, by sn English teacher
in 4% per cent of the schools, and by a part-time speech
teacher in 35 per cent of the schools. The gquestion was
asked as to why speech Instruction wes not offered., 4
total of five hundred fifty-eight, or 71 per cent, indi-
cated that speech was not taught in'their schools. Among
the reporting saﬁ@&lg finance was indicated az the resson
for no speech education by 53 per eent of the schools, no
need was indlecated by & per eent of the sechools, no teacher
available was listed by 38 per eent of the schools, and no
time wes indicated by 2 per cent of the schools, Some type
of extra-eurrieular speech activity was offered in 71 per
ecent of the reporting schools with some schools effering

more than one extra-curriculsar setivity. The sctivities
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listed and the percentage of schools offering them werei
debete, 15 per eent; drameties, 3 per cent; extemporaneous
speaking, 18 per cent; and assembly program, 2 per cent,
These sctivities were directed by a part-time teacher in
83 per cent of the sehools reporting. It was found that
91 per ¢ent of the schools reporting were interested in
developing & "rounded speech progrsm.” It was concluded
from these figures that finsnce was & deterant factor in the
advancement of speech educetion in Pemnsylvanis. The train-
ing of more teachers of speech was felt to be a need within
the state.

These studles of speech eduestion programs in other
states of the Unlted States showed that the amcunt of such
training avallable to high scheol students varied from state
to state. On & sectional basis, the central states seemed
to provide a greater smount of speech education than the
southern, the esstern, or the western sections., In the
southern section the state of Oklahome appeared to be the
most advanced Iin providing speeech tralning for high school
students, The studies indicated thet Pennsylvanias had been
consistant in occeupying & leading position in speech educa~
tion, It is possible to compare the speech sducetion pro-
grams of other states of the United stetes with the speech
education program of ¥ontana to discover that aspects of
providing such training have become accomplished facts,
¥Where Montens appesrs to leg, further examination of the
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process by which another state has exeelisd in a partie
wlar ares could provide a course of action to be followed.
In some Ilnstances, such as the gpesch education program in
the schools of Arlington, Virginia, where a high degree
of success has been achieved, » successful ecourse of
action eould be suggested for eity school systems in this
state.

The reports of speech education in the various
sections and states of the United States presented a veried
amount of information eoneerning the ststus of such eduvea~
tions Paul J. Ritter in his study “"Bpeech Education in
Publie Beeondary Behools with Emphasiz on the Training of
@aaeh§§$ of 8pesch™ wss eoncerned with gpsech on & national
besis. The specific purposes of his study were:

sssnafirst, to discover through en snalysis of the aims,
ergenization, snd content of secondary school currieula,
reliable informetion concerning the training necessary;
secondly, to study the present iraining asiforded the
teschers of speech in the secondary schoels of the
United Stetesy and, thirdly, to eveluasie the training

now effered in terms of the needs which appesr upon the
exsminetion of the eurrieula, 19

Ritter found that both ¢ollege instructors amd secondary
sehool teachers ranked Ypraetical situstions" and
*porsonallty development? ag the two highest alms of speech

18 Paul J, Ritter,
19 Ibides ps 135,

Ope gdfe, pe 135-173,
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educantion, An exsmirstion of textbooks was made to deterw
mine which books were the most widely used. Instructors
and teachers were asked to 1iszt the books used in these

areas of speech sducationt general, speech science, inter-

pretation, originsl speech
speech classification 1%t was found thats Craig, Ihe Spesc
Arig received mention ninety-three times; Woelbert, Ihe
Fundamentsls of Speech received mention ninety-two times;
O'Nsill and Weaver, Ihs Elements of

seventy-one times; Cough, Effective Spee

and drama., Under the genersl

forty~seven times; and Bassett, Hapd Book of U

received mention forty-six times.
for future study expressed the desire that apesch education
programs in the high sechools of the nation be coneerned
ehiefly with the average or normsl child with less emphasis
- on the small group above or below the aversges He further
suggested that the program of speech education eoculd be
wade more effective if more kmowledge were available on just
how a child lesrne snd what cen be expected of him at s
particular age level.

1t is possible to compare the studies and surveys
condueted ln Monbana and in other states and sections of the
United States with the recommendations of ths North Cemtral

20
Association which pertain to speech education. The

20 North Central Assoecistion, Qp. git., p. 347-358,
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importence of speech to the child hss been expresszed by that

group in this manner:
+sese8chool programs should give all pupils opportu-
nitiss te improve their speech through guided exper-
jence, The essential speech activitlies are part of e
common learnings program. They are the unliversal neans
through which bssie information is acguired and socilal
gdjustments mede both in and beyond the schoel. Through
them personal relatlionships are fecilitated or hinderedj
through them individuals or groups seek understanding,
decislion, and sction, 21

It is pointed out that speech is the means by which we

communicate and that an sdequate program has as its basis

a testing procedure which determines for every pupil whether

or not his speech and hearing meets the stsndards of his

group, 4n adeguate program makes it possible for each

student to:
make inguiry and disclose informetion, ascertein the
truth and advocate 1ty understand literature end inter-
pret it, know the drema end participate in 1%, evaluate
the dynemiec powers of redio, television, and the motion
pieture and to respond intelligently to them. 22

The diversity of educational gctivities and the resourcess

of schools determine the kind and extent of instruction,

With these in mind a minimum progrem i3 suggested which

incluwdes: fundamentels, reading aloud, discussion, debate,

publie speaking, drams and thestre, and redio, televisioen,

snd motion pieture, Each school should be eguipped with an

audiometer and a tape recorder.

o

21 Ibid., p. 352.
22 Ibid., pe 353,



CHAPTER 111
PROCEDURE

To what extent is a publie spesking course tsught in
the high sehools of Montana? If a public spesking course is
not tanght, what are the reasons? What is the content of
sueh a eourse? In order tc answer these gquestions a gues~
ﬁi@ﬁnairﬁ was formulated which was sent to the high schools
of Montena. All questions except number tem of the gues-
tionnaire involved facts rather than opiniens. Ho names
weys esked for or used in the thesis, Every effort was
made to insure cobjectivity. All schools were identifie

d by
mumber only.
The 1ist of high schools in the state of Montana was

based in the secondary schools ineluded in the Mponians

2 1l Directory, 1953-19% Whenever possible, speech
teachers in the schoels were contacted, Professor Ralph Y.
MeGinnis, Director of the Montana Hlgh Sc¢hool Speech

League, added s number of names to the speech teacher list,
When no speech teacher wams known to be in a particulsr
school, the questionnaire was sent tc the high school prin-
¢ipal and when no prineipal was listed, the gusstionnaire

was sent to the school superintendent.

1 See Appendix B,

2 stata Begartaant of Public Instruetion, MHontans
sgtionsel Directory, 1993~195%, Helena, Montans,

25
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In recognition of the fact that & high school teacher
or administrator has meny demends mede upon hls time, the
questiormeire was limited to one page. The questlons were
so worded that the gnswers were limited and specifie, In
the space reserved for remarks (the back of the sheet was
reserved for this purpose) the person answering the ques-
tionnaire could express himself in as lengthy o manner as
he ssw fit,

The questionnaires were sent to the high schools of
the gtate in March of 195k, A letter of explenetion and s
stamped, addressed envelope were included with each ques-
tionnaire. Returns were accepted and recorded from Merch
to the fifteenth of June, Several of the schools which did
not complete the questionnaire were represented at the
Interscholastic Speech Tournament held at Montans State
University in May. An effort was made to contact teachers
from those schools and have them complete the guestionnaire.
Other than thet, no effort was mede to contect the schools
& seeond time,

When the returns began to arrive, the data were
tabulated on & master sheet where the schools were Identified
by number. Once the master sheet had been completed, the
data were further snalysed according to: the number of
schools having no publie spesbing course, including the
number of such schools by first class district, second class
distriet, third class district, and private; the reasons
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why no public speeking course wss taught aceording to first
class district, second class district, third class distriet,
and private; schools indieating that a speash course was
being teught, including the number of such schools by first
class district, second class distriet, third class distriet,
and private; the total school enrollment compared with the
number of students taking publie speaking; text books listed
and en indication of vwhich books were the most widely used;
the length of time covered by the public speaking course
Indicated by all the schools having the coursej the indica-
tion of the amount of c¢lass time devoted to student speeches
and the amount of time devoted to drill and prepasration; a
tabulation of the percentage of time devoted to the various
aspects of drill 4nd preparation; the areas considered
important in the %teacher's evaluvation of student speeches;
the special equipment aveilable for the use of the public
speaking classes; the teacher's evsluation of the value of a
speech course to a student; end the additlonal remerks made

by those completing the questionnaire,



CHAPTER IV
RESULTS

In the state of Montane for the academic year, 1993
1954 it was found that publiic spesking waz taught in Fifty~-
cne high schools of the one hundred znd twenty high scheools
which returned the guestionnaire. Thils figure represented
42,5 per cent of the totsl return of the guestionnaire (see
table I). Wwhen these figures were compared with the find-
ings of Miss Olive Scholtz, a decreass in the number of
schools offering the sourse was noted, In her study Miss
Seholtz found that sixty schools, or a percentage of 49,7
of the schools, offered e publie speaking eourse in 1938,
Miss Seholtsz had a return of 50,6 per cent on her question-
naire as compared to 61.5 per cent retwn on the present
study (see table II).

On the basis of the returns, whieh were above 50 per
cent for all gx@ugig it eoculd be seen that educational
opportunities in publie spesking were greater for students
of the high sechools of the first elass dist&ietg than for

1 The schools were divided into four groups on the

besis of the schca%uliséﬂﬁggyigiﬂgntaga %Qggg&;g%gl d b
Directory, 1953-19%4. Coun gh schools were list ¥
size of the school district.

2 & first cless districet is one whieh has a popvla-
tion of uight thousand or more, ewpiaya & superintendent who
hes hed 2t least five years experience ip public school
work, and 1s administered by a board of seven trustees.

28
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TABLE 1
AMOUNRT OF PUBLIC SPEAKING ACCORDING 70

HOOLE RESPCIDING 0 QUESTIONNAIRE

School Distriet s@@@ﬂdary 3@&@@1@ &&eanéary
Classification  Schools Re-  Offering &aha@ls ﬁam

First Class 6 85.7 1
S@ﬁamﬁ Class 20 %@@Q‘ 30
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TABLE II

RESPUNSE TO QUESTIONNAIRE ACCORDING TO

T0 SCHOQL CLABSIFICATION

Sehool Distriet  Secondary &@@mnéavy Per cent of
Clessification ﬁahga&s ia 23@&@@&# | Saha@ls

Firs% @&a&a 9 7 777
5@@@% Class 7 6 5@ égﬁh}
Third Class 9 50 55,5
Frivyate eo——— e , oA 19

3,95 120 61+5

* &igh %ﬁh@@i @igh%ywaix h@& been ﬁia@mntinmséo
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these in the schools of the second elass &13%?&%% high
schools or the h%gh schools of the third class distriets,
Among the privete schools more smphagis seemed Yo be plated
on publie speaking than was the case in the publle schools
of 8ll siges.

Publiec speaking wes offered as an slective course in
more than twice as many schools as offered the course as a
requirement. This ratio was true in all groups except the
schools of the third class distriets. JAmong these schools
the course was an elective In eight schools and a2 require-
ment in seven schools (see table IIXI).

The length of time covered by the public speaking

course indieszted that almost sag many schools offered the

course for two sepmesters as offered the course for ocne

semester, According to the survey, only four schools in the

state offered a publie spesking course of less than one

3 A second cless distriet is one whieh has a popula-
tion of one thouserd or more and less than eight thousendy
it employs a superintendent who has had at least three ‘
years' experience in public school worky it 1s controlled by
& beard of five members,

b 4 third class district is one with & population of
less tren one thousend end 1s controlled b 2 %0&?& of three
members, A third eclsss disiriet employing more than one
teccher may employ either 2 superintendent or prinelpal or
both, The one room rurasl schools of which there are
slightly cover rine hundred with sn enrollpent of sprroyie
mately 9,300 sre not included here,

¥ No definition of private schools 13 ineluded in the
directory. It can be essumed thet they sre scehools which
sre not reguired to meet the districet speeifications
required of the public sehocls of the strnie,
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TABLE 11X

PUBLIC SPEAKING COURSES ACCORDING
70 AN ELECTIVE OR A BEQUIREMENT

Behool District  Schools Ros of ﬁgggaxs gﬂu of Sa?iﬁis

Clazssification ?eaehing Pﬁhﬁ ?ﬁh« B

Firat Giaas 6 é
Becond Clasgs 20 1k
Third Class 15 8
PLAVETS o SR X v
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semester. A greater emphasis on publie spesking seemed %o
prevall among the private achools than among the publie
schools, Of the ten privete schools which responded %o the
quesiionnaire, seven schools offered a full year of publie
speaking (see table IV).

If it ean be assumed that a more effective Jjob of
teaching can be done in a mmaller class, all other things
being equel, then the students of the high sechools of the
third c¢lass distriets should be betier trained in publie
speaking than any other group. The average size of the

publie spesking classes among the schools of that group was

ten. In the schools of the first elass districts the aver
age size ¢lass wes twenty-two. In the sehools of the seec~

ond class distriets the sverage size ¢f the publie spesking

elass was twenty and smong the sehools of the private
group the average size of the classes was twenty-five. In
2ll groups devietions from these averages were noted.

dmong the first elsss distriet schools, one school indiested
that twenty-five wag the asverage size of the publie speak-
ing ¢lasss and another school indieated that seventeen was
the average size. These two schools represented the extremes
in sverage c¢lass size in the first eless districts., In the
schools of the second elass districts one school repre~
sented one extreme with thirty students indicated as come
prising an everage size class and the achoel whieh had the
lsast number of siudenis per elass listed six as an average.
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TABLE IV
LENGTE OF TIME COVERED BY PUE

LIC SPEARING

COURSE #CCORDING TO THOSE RESPONDING

%h@@l‘ Distriet One Semester Two Semesters Semester in

?irgt @i@,sa B g 1 e
Seeond Class 12 8 1 (@3
?Mré e:ms 10 z; 1 (6}
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In the third elass districts the average class size ranged
from forty-four students in one sghool to three students in
another sehool., Among the private schools, the school with
the most puplls per average c¢lass listed forty~four and
another sehool indlecated the lemst number of students per
aversge olass with eight students listed.

The totel enrollment in the publie spesking classes
in the schools of the first elass distriets which responded
te the guestionnaire was 820. In the schools of the second
¢lass distriets the total number of students enrolled in
such courses was 481 while in the schools of the third
elass distriets the ftotel was 204 students. In the private
schools of Montane 303 students were enrolled in the publie
gpesking classes, In 61.%5 per cent of the high schools of
¥ontane 1808 students were enrolled in public speaking class-
es for the school year 1953-195h%, These figures included
the students who elected to take publie spesking as well as
those who were required to take the gourse, The figures do
not include the number of mag&a@aa;ww advenged speech cowrses
or in specialized courses. ¥o maﬁwa%w wag made to include
that group in the guestions of the survey.

In all, twelve different textbocks were listed as
being used by the schoels having 2 public speaking course.
Ho attempt was mede to evaluate the textboocks snd no gount
of them was requested, The gunestion only that the teacher
indieate the title end the author of the textbook or books
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used in teaching the course in publie spesking. No text~
book was used for the course in ten schools. In these
sehools several teschers replied that & number of books were
aveilsble in the school library snd these books formed both

reference and texthbook material for the counrse.

of instences the teachers completing the gquestionnalire
irdicated that notes whieh they hed taken formed the portien
of the course which was devoted to reference material (see
table V).

In nost of the schoels of Montane student speeches
oteupied a larger amount of the time in public speaking
then 414 arill am '
wes not true, for smong thess schools drill end preparation

i preparation.s In the private schools this

accounted for 52.8 per cent of the time in am average publie
speaking class, In the schools of the first class districts
it was found that the average per cent of clesz time spent

on student speeches was 56.7 per eent and 43,3 per cent of
the elass time was devoted Yo drill and preparation. In the
gchools of the seeond class distriels 1t wes found that the
average per cent of elass time spsnt on student spoeches

was 61,5 per csent and 38.% per cent of the ¢lass time was
devoted to drill and preparation. Btudent speeches aceocunted
for 50.6 per ecent of the class time on the sverage in the
gchools of the third class distriets and drill snd preparse
tion secounted for 49.4 per cent of the time,
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TABLE V

SPEECH TEXTBOOKS RANKED ACCORDING TC
NUMBER OF TIMEZ MERTIONED BY THOSE
COMPLETING QUESTIORNAIRE

9
Elson and Peck 8
Starett, Foster, MeBurney 7
Hedde and Brigesnce 6
Weaver and Borchers %
Painter 3
Watking and Frost 2
Woolbert and Weaver 2
Craig 1

1
1

* Ko request vas made for the publishers or publication dste
of the textbooks wused,
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The kinds of speseh experiences which were emp
sized in the public schools showed soms variance with the

kinds of speech experiences smphesized in the priwvate
schools, JAmong the publie schoolz sbout & third of the
clase time in san aversge e¢lass was spent on extemporanecus
speaches and on discussion. In the average publie speaking
elass of the private schools z third of the class time was
deveted to memorized spesches and to declamation, It was
interesting to note that more emphasis was placed on radio
in the publie speaking elasses of the schools of the third
elass distriets then was the esse for any other group (sse
table VI),

¥ejor emphasis in the area of drill and preparation
varied from group to group. In the schools ef the first

and second cless districts speech composition wes the ares
of instruetion which reeceived the greatest amount of attene
tions Voeabulary was the leasder ip the schools of the third
clags distriets while volee guality received the greatest
smount of attentlion in the clesses of the privaste schools,
With the exception of these leading sctivitles, the schools
of all groups showed no wide vavrisnce in the other aress of
drill and preparation (see table VII).

Content, audience reaction, and persenality were falt
to be of major importange dy the majority of these complete
ing the questionnaire, Gesture, humor, and quoted material

were considered of some importance to no importance in
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TABLE VI

AMOURT OF CLASS TIME DEVOTED TO KINDS
OF SPEECHES ACCORDING TU PERSONS
COMPLETIRG QUESTICHNNAIRE

6, Radio
7» Diseussion

3, Pantomime

9+ Choral Reading
10+ Oral Interpretating
1l. Others

*Drams and elassroom proeedures were the most frequemtly
pentioned other activities in the order named.



TABLE VII

AMOUNT OF CLASS TIME DEVOTED TC DRILL AND
PREPARATION OF SPEECWES ACCORDING TO
PERSONS COMPLETING QUESTIONNAIRE

Kinds of Drill end ) “
Freya&aﬁiwn ) Firgt ﬁaa@mﬂ fh&rﬁ

1, Written Eﬁg&i%& | xeysg g;%g ggﬁgg‘ 11,24
2. Volee Quallty 14,17 9.4 15,08 23.7%
3; V&&a& V%Ki@%y ' lgfgé ;@;3% égzﬁ‘_ 1438

5 | 11,6 34 4% 1.4 10.0%
6o keticulation 11.6% 10,17 1h28  12.5%
7» Bpeech Composition ok, 1% 22,64 12,58 18,1%
8% Other 3;Q% @agﬁ gtg% 5w§%
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TABLE IX

EQUIPHMENT AVAILABLE FOR PUBLIC SPREAKING COURSE
ACCORDING TO THOUSE COMPLETING QUESTIONEAIRE

Sehool Distriect  Sehools |
Clasgifiestion ?@gaﬁiag Pﬁk; Recorder Films Gther

Fix&t @1&&3 6 6
Second Class 20 19
Third Class 15 9
Privste . - é

fsnmeﬁe“

1

' é% @Mﬂaggﬁag
o

51 52




L
For those not tesehing the course, an svaluation would be
pure supposition (see tadle X),.

To enlarge the publie spesking offerings in the state
of Montensa more teavhers sand more space will have to bs
supplied the echools, segeording to the opinicns of Pifty-
five of those persons completing the questiomnaire, Spase
limitation inclinded currievlum evowding as well as physical
plant sgeording %o the remarks of seversl of
ing the gquestionneire. WNo course war teught In nine of the
sohools beosuse no nsed wes reeopiged. The moat lamediste
probies then sould be sssused to exizt in providing more
teachers and more spase (sse Sable XI),

The results of the guestionnaive indicated that in
sizty-uine of the high schools of the state ne publie speake
ing sourge wes offered Yo the studenta. This representsd
57.% pey vent of the totsl return. This percentsge of high
sehool etudents were not belng glven the oppertunity te
participete in even a minimum spoech wduvation progras. The
reasons for this lack fell inko two salagories: no tescher
svailable and space lisitation. For fifty-five of the
’ thet no publie speaking
sourse ves offered these were the reasons whish were 1Ssted,.
A farther explenstion of these reasons was given in the
rameris contained in some of the guestionmaires. Space
limitation wes in the sree of the teaching losd in the cuse
of three schocls. Speoe linitation wes identilied as
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TABLE X

VALUE OF A HIGH SCHOOL SPEECH COURSE A8
RATED BY THOSE TEACHING SUCH A COURSE
WHO ANSWERED THE QUESTIONNAIRE




TABLE XI

REASONS FOR KOT OFFERING PUBLIC
SPEAKING ACCORDING TO THOSE
COMPLETING THE QUESTIONNATRE

Second Class# 30 10 6 13 g
Third Class# 35 17 5 iz

Privat S SN SRR ¢ NV 1 0.

P A A 0 M A9 T 50 1 e A 5 D 1 € A A0 PR e s TS 0 3 Aot MDD Vo o VR A AN

# Some sechools listed more then one reason.

* High sehool eighty~six had been discontinued and was
eounted as not having publie speaking.
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currieulum time in the case of six schools. This originated,
they indieated, from the rulings of the State Department of
Publiie Instruction. Bechool twenty-nine reported:

This iz the first in several yesars which this school
has not had a class of some kind of spesch work. The
regsons are rather curlous ones and, I fesl, cmes which
neod some general airing in the interest @f speseh work
in Montanas.

Qurs i1s 8 well-stafTed school, slthough at present
we have two and one helf teachers carrying the loed @%
twelve sections of BEnglish, There is neo speech class
end would be ﬁ%ﬁ& even if we had three full teachers.

It iz felt by the sdministration that since speech

(and 3-»sf&1is@ sannot be counted as the fourth year
of English towvard the state requirement for graduvation
thet speech 18 superfluous in the curriculum of most
higﬁhgwh@@lsg Therefere, we offer no preperstion in
gpeech,

Heedless t¢ say, this is & deplorable situation even
for one who is @@% a gualified tescher of speech.
Hearly everyone, teacher and ¢itiszen alike, feels the
need for such training.

This same thought was echeoed in the remarks [rom school one
bundred snd thirty-seven: "“We have too few teachers to

offer speech this year, since we must have BEnglish IV.

Before, we have had a half yeer of speech." These remarks
would seem to indicate that the officlial recognition of
speech by the State Department of Pubiie Instruetion was
lacking.

The remarks of some schools indieated that they were
solving the problem of ineluding publie speaking in their
curriculum offerings by offering the course on alternating
years., 8ix schools indiecsted that this was their policy.
School one hundred amd fifteen suwmmed up the position of
these schools with this comment: "We offer it every cther
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year, interchanging with English IV becsuse ouy smrollment
iz smell and so is cur feeulty.” Two schopls remarked that
8 vearreangemsnt of thelir fseulty wonld mshke it posaible to
offor publie spesking during the 19%.195% year. One school
indieonted that an eltenpt wes beling mede to reschedule
courses in order to include pudbliie speaking. |
There wers thoze graas of the state which spparently

hed hed 1ittle sudeess with 2 public spesking course., The
rowerks Trom this group (four scheols indicated & negative
svaluetion) showed thet one sdminfetrater found thet all
spesch work in Engli ped when s public spesls
ing eourse ¥was a part of the ourrfeulum snd that the course
wos elested bevause of scheduling problems of students. Une
of the teachers who responded to the questiosnsire indfcated
thet in her opinion the speesh course wes the astshesl) fer
those students who eould not make eredits in other courses.
¢ the weak teaching of the ftescher wss
advanced as the resson for not having the esurse. In the
mpandty attitude was cited:

In this legg! mnity few students see 2 need Tor
e R i

mﬁm:my sdmire § They think it ummﬁ elap-
P

sk ¢lgsges stop

In snother instanel

Just casge

plies from several schools contained more slgbe
oration on the valus of & pubiic spesking course than the
hesding listed In question twelve of the guestionnsire. In
sehool one hundred and twenty-seven the velue of the
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relatively new publie speaking ecurse was expregssed thusly:

We require all freshmen to take one year of speech
and make 1t #n eleetive to anyone else in the high
school., Thig iz the sesomd year of required speech and
the school board, myself and the community feel it is
one of the most worthwhile ecurses we have.

The guecess of individual stndents in the publie speaking

gourse was expressed in the remerks from school one mmdred
and elevent

HMany of the students have shown definite mearks of
improvement in getiting up before the ¢lasg to talk.
Many of the students had to over-come fear. It took one
bey all year to do so., He would not get up before the
class, Finally, he took part in a panel dlseussion and
fellewing that he was able to get up alone and speak,

A1l the students now show enthusissm in teking part
in all speech work, most of all becsuse they realize
their need for speech tralining snd thelr desire to
improve themselves.

The remarks from school fourteen expressed the value of the
"It is my considered
opinien that a year's course in speech should be ineluded as

public speaking course in this manner:

one of the state's requirements of four years of Hnglish,®

The guestionnaire did not gpecifiecelly regquest that

the responding schools indicate whether or not the course
was offered for eredit;, but the remarks of two teachers of
the sehools replying Indieated that the ¢ourse was on s
volunteer basis, Behool seventy reported:

We have & volunteer speech class which I have held
once s weak over the last two yesrs. ¥We have followed
pe erganized program &3 such nor heve we used a text,
Howesver, we have given & mmber of prepared talks, acted
out skigs, done pantomimes, and pubt on one-set plays.

A number of these presentations have bsen put on
before loeal groups. I think sny and all speech class
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work is highly valuadle, We have no regular classes as
such during school hoursg due to my losd in Emglish.

In seven of the sehoolz which responded to the
guestionnalre remarks indicated thet speech work whieh was
offered in the schocl wes conmbined with work in Journalism
or in BEnglish. These remarks generally concluded that in
the eombination with other subjsets, the speech work was
placed in a miner roles The combinstion of speech with
ancther subjeet was felt to be only & partial solutieon to

the problen of more spesech educations




CHAPTER V
S8IGNIFICANCE (F THE RESULTS (OF THE SURVEY

In a stedy of this kind the mein thing wse %o get
the fpets down mecurately and in an accessible form,

Pergons interested in improving the teaching of publie speske
ing in Hontens secondesry seheols could work pore purpose~
fully and effieiently if they know the facts about the
present situstion,

Yor instanee, the knowledge of the amount of publie
speaking offered in the high scheools of Montans eould pro-
vide the high school edministrator with a basis for comper-
ing his school with other high schools of the state. Alse,
if it can be assumed that an administrator 1s interested in
providing educational opportunities to his students which
sre oqual to those provided in other schools, then the study
could answer that guestion in regard to public speaking.

The comperison of percenteges of scheols offering publie
speaking showed thet 85.7 per sent of the first class distriet
schools hed a publie spesking ecurse and 30 per cent of the
third elass dletrict schools had 1t. It can be seen thet
pdueational opportunity in the eres of public speaking was
not egual between the first ¢lass distriet schools and the
third elass district schools. The third elass distriet
dministrators have explained this to some extent in their

answers to the question of why a course was not taught. No

51
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teacher svallable and space limitation were the lesding
reasons for no course, It was alsc significant to note that
among the third elass district schools which did offer the
course eight schools ineluded it as an elective and seven
schools included the course 83 a requirement. This would
seem to indicate that in the third class disiriet schools,
the smaller schosl enrolliment and the smaller sigzed faeulty
might have restricted the over-sll eourse offerings to sueh
an extent that few elecitive courses were availeble.

The administrator might cuestion the worth of the
publie spesking course. If se, two fectors might indicate
how the course was evaluated by thosze schools where 1t was
offered, First of all, twenty schoels in the siste devote
sn entire year to the pudlic speaking course and twenty-
eight devote one semester to it. Only four schools offer
the course for less than one semester. Secondly, in the
opinion of the teachers vhere the course wss taught, the
value of the ecourse tc the student was felt to be excellent
or good, Not one reply indieated that the eourse was fair,
poor or of no vaiue. For the administrater who was soneerned
with the aims of & speech class, the everages of the kind of
periencas aveiladble to the student might indieate
these aims. 4Among the first elass distriet schools extem-

5}38&'&1& K

poraneous spesches and discussion recelved more sttention
than any other kinds of speseches; extemporaneous speeches and
memorized speeches cecuplied the leading positions in the
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segond c¢lass district sehoolsy like the first elass distriet
achools, the third class district schools devoted the great-
a8t apount of time to extemporanscus speeches and discussiong
meporized speeches and declamption ranked first and second
in the private schools. These rankings might lead to the
con¢clusion that among the public schools more eoncentration
was plaged on the student cowmposed speech snd the student
expression of ideas than wae the case in the private achools.

For the teacher tralning Institutions of the siate,
the number of sc¢hools offering a course in publie spesking
and the mumber not offering the course beeause no teacher
was availeble furnished & basis for predicting the demand
for publie speaking teachers, No course of study for publis
speaking in Montana exists but en examination of the course

as it wes teught eonld indieste some genersl strengths and

wealnesses. If the teacher itraining institutions accept the
long renge aims of the North Central Associstion thst an
adequate program of speech education makes it possidle for
gach student tos
make inguiry and disclese information, sscertain the
truth and advocate 1t, understend literature and inter-
pret it, know the drama and participate in it, evaluste
the dynemic powers of radio, television and the metion
pieture ard to respond 1nt§iliaeﬂtly to them, 1
then vhen a disperity exists between what iz and what ought

to be such a disparity could be brought to the attention of

1 Forth Central Association, Log. gl., p. 353,
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the prosgpective teachers of publie spesking, Fadio recelived
less attention in the spsech clmsses of all groups than did
memorized speeches., This may have been & wesk point in the
public speaking courses in Montans,

An examination of those textbooks which were indicated
88 being used in the achools of the state would furnish the
prospective tescher with some indiestion of whet books would
be svallable to her, If these books and others in the fleld
vere examined oritically, a sénse of the possible over-all
organization of a speech eourse eould be gained by the
prospective teacher.

Stvdies of speech edueation in other states of the
United States have indicated that groups within the state
have worked toward making speech & required subject for all
high school students., If a group of teachers In the state
of Montana wished te further such an aim, they would have to
heve the faets of the present smount of speech education
available In the state and the opinions of the persons
concernad with it, 7This study would have mesning to such a

group of teachers.



CHAPTER VI
SUMMARY AND CONCLUSIONS

It wes the purpose of this study tor (1) determine
to what extent a publie speaking course was taught in all
of the high sehools of Montana for the ecedemic year, 1953~
195%; (2) to determine the content of the course in regard
to the variety of apeseeh experiences which are available teo
the student and to the basis for Jjudgment of student speeches
used by the teacher; and (3) to determine the reasons why &
courge in publie speaking was not taught in those high
schools whieh indicated that the course was not a part of
thelr eurriculum offerings,

A questionnaire was formulsted which was sent te
all of the high sehools of the state, The returns were

recorded on a master sheet where the schools were divided

acecording to dlstriet classifiestion. The Hontsns Fduea.

schools of the state: schools of the first eclass distriects,
schools of the second class distrietsz, schools of the third
elass dlstricts, and achools listed ss private., The
responSes were then analysed according to each guéestion,

Before econtinuing with the findings of the study it
might be wise %0 indicste the limitetions of the study. The
entire pleture of publie speaking in Montana could be

55
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presented because 38,5 per cent of the schools did net reply
to the questiomnaire, On the basis of the 61,5 per cent
return which was received, sssumptions of the status of
publie speaking in the rest of the state could be made,

Ko point by point definition of the terms used in the
questionnalire was made zo that a certein amount of uncer-
tainty might have existed in the minds of those who completed
the guestionnaire. The terms were those whieh oeccur com-
menly in the vocabulary of the speech teacher, Publie
speaking was intended to cover the beginning speech course,
that course which took special note of speech in its various
forms and aspects, ,

The study was limited to the publle speaking elasses
snd no sttempt was made to examine the sdvanced or specisle
ized speech courses whleh might be taught in the high schools
of the state. The extra-curricular speech setivities of the
high schocls of the state were not included in the requests
of the gquestionneire,

Ko inelusion of a reguest for informetion of the
ecllege training of the high schoel teachers was made, The
amount of speech training could be conjectured from the
replies as to the content of the public speaking course.
However, it was falt that such conjecture would be beyond
the seope of the present siundy.

The survey revealed that of the 61.5 per eent of the
sehools responding to the guestionnaire 42,5 per cent of the
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high schools of the state taught a ¢ourse in public speak-
ing. These schools were further classified aceording to the
school distriet clessification and there 1t was found that
85,7 per eent of the first class distriet schools offered e
course in public speaking, 40 per cent of the schools of the
second class distriets offered the course, 30 per cent of
the schools of the third class districts offered the course,

and 76,9 per eent of the private schools offered the course,
A total of sixiy-nine schools in the state which responded
to the guestionnaire did not offer a course in publie
speaking.

Publie spesking was a required course in fifteen of
the high se¢hools of Montans and an elective course in thirty~
six schools. In the schools of the third class distriets,
seven of the fifteen schools whieh had the course reguired
students take the eourse.

The sverage size of the publie speaking classes was
determined for each of the elassifications. In the schools
of the first class districts it was found that twenty-two
students was the aversge sige of the elasas, In the second
class districts the average class size was twenily students,
Ten students comprised the average siszed e¢lass of the schools
of the third class distriects while twenty.five wsg the
average slized class of the privete sechools.

The total enrollment in the publie spesking classes
in the high schools of Montana for the 1953.195% school
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year was 1808 students. Acecording to district elsssifica~
tion the total enrcllments weres first class distriets,
820; second elass distriets, 481; third cless districts, 204y
and private, 303.

The Art of Spesking, FElson and
Speach, Starett, Foster, and McBurney; and Americs
gspch, Hedde and Brigance were the books whieh followed in

the order mentioned.

It was found that twenty-elght schoels had a one-
semester course in publie speaking and twenty schools had a
two~semester course., Only four schools had a course of less
than one semester,

The amocunt of cless time alleoted to drill and prep-
gration and to student speeches showed that in the sechools
of the first class districts was 56.7 per cent of class time
devoted to student speeches and 43,3 per cent devoted to
drill and preparation, In the second class district schools
61l.5 per cent of the class time was spent on student
speeches and 38.9% per cent on drill and preparation. In the
schools of the third clsss districets the percentages were
50.6 per cent student speeches and 49,4 per cent drill and
preperation. In the private schools the student speeches
oecupied 47,2 per cent of the time and drill and preparation
oecupied 52,8 per cent.
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When the kinds of student speeches were further

snalyeed 1t was found that the extemporsneous type of speech
and discussion reanked first and second in per cent of time
in the schoels of the first, second, and third class dlisg.
triets. Memorized speeches and declamstion ranked first and
seeond in the private schools. Among the variocus areas
important in drill and preparation all districts indiceted
that speech composition, velee quality, and voeal varlety
were the leading sctlivities., In some cases one or the

other was the top but the total of the three indicated thet
they were important in all districts.

In the evaluation of student speeches the responses
from all schools indicated: content was important, sudi-
ence resction vas ilmportant, eye contact was important,
subjeet wag important, voecal variety was importent, person-
ality was important snd appesrance was lmportent; while
gesture, outline, humor, guoted meterisl, and movement were
not eonsidered to be partieularly significent,

The rating of the velue of e high school speech course
ghowed that forty persons felt that it was excellent and ten
persons fellt that 1t vas good. Ko one completing the ques~
tionnaire marked the value of the course as falr, poor, or
no velue, Several persons elaborated on the value of the
eourse in the area reserved for remarks.

it was found that twenty-eight of the schools indi-

cated no public spesking ecourse was taught because of no
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teacher svallsble, eleven had no course beeause of finance,
twenty-seven had no sourse because of space limitstion, amd
nine had no course because of no need,

The amount and kind of speech ingtruc¢tion which is
given in the elementary gredes would be of value sinece this
area 1ls entirely unknown.

The smount of speech insturction which 1s & part of
the average BEnglish class and its form would provide 2z mars
complete pleture of Montena speech education.

A study of the forensie speech activities of the
state would present espother aspect of the speech eduecation
program in the state., It would have the value of showing
just what outlet for talent was availsble te those persons
who possessed & grest deal ef interest in s speech progranm.

If & broasder program of speech educstion is to be
developed in the state of Montana it will be necessary te
determine the opinions of the school administrators., Such
a survey would make it posaible to prepare teschers accord~

ing to thelr wants and needs,
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APPENDIX A

Speech Department
Montana State University
Missoula, Montana

March 12, 1954

Dear High School Speech Teacher:

In order to detemine the extent of speech education
in the high schools of Iontanz, this survey is being conducted
under the direction of Professor Ralph Y. licGinnis of ilontana
State University. As a high school speech teacher, vou are
certainly best qualified to help us collect the necessary
data, The validity of the survey will depend on the cooperation

which you teachers give us.

Would you please fill out and return this questionnaire?
A stamped, addressed envelope is enclosed for your convenience,
We really appreciate your assistance.

Sincerely yours,

(Mrs.) Joan Gibson Wing
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STERECH UESTIONN.IRE
Is a course in public speaking taught in your high school? Yes No
(I your answer is no, please answer question 13.)

Is this course elective or required ?

What is the average size of your speech class?

What is the total enrollment in your public speaking classes for the 1953-54
school year?

What is the title and author of the textbook (or books) used for the course?

What length of time does your speecn course cover? One semester

Two semesters Part of wne semester (number of weeks)

Approximately what percentage of class tine is devoted to:

A, Student speeches? B, Drill and preparation?

That percentage of 74 (above) do you devote to each of the following kinds

of speeches? (Your total should not exceed 100%.)

1. Impromptu 7. Discussion

2. Extemporaneous 8. Panbomine

3. Memorized 9. Choral reading

4, Debate 10, Oral interwnreting
5. Declamation 11. Other

6. Radio 12.

Tthat percentage of 7B (above) do you devote to each of the following?

(Your total should not exceed 100%,)

1. Vritten English 5. TVocabulary

2. TVoice guality 6., Articulation

3. 7Vocal variety 7. Speecih composition
4, Grammar 8. Other

Rank according to importance the areas you consider significant in evaluation
of a gtudent speech, (5 « very important; O ~ no importance)

1., Content 5 4 3 2 1 0

- - -~ ~ - ~



11,

12.

13.

14,

13.

Content

Gesture
Audience reaction
Eye contact
Outline

Subject

Vocal variety
Hunor

Quoted material
Movement
Personality
Appearance
Other
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Does your school have equipment awvailable for the speech course?

Recorder

Films

Other

Please check the work which in your opinion best describes the value of a

high school speech course.

Excellent

Good Fair Poor No value

That are the reasons for not offering a public speaking course in your

£chool? No teacher available Finance Space limitation No need

e g—— ————

Remarks (Please use the back of this sheet,)
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