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CHAPTER I

Evaluation of The Teaching Objectives in Social Studies in
Montana High Schools, School Year 1965-1966.

Purpcse cf the study
Thls study attempts to determine the extent of variation in pre-

gent teaching objectives, Af objsctives have bean formulated, in Montana
high schools, and to analyze teacher and/or administrative opinions in
regard to the te2aching of soclal studies, This data will lay the
groundwork for further study and possible development of a statewwide
soclal studies curricvlum. The complexities of human relationships
todaye=individual and social on local, national, and international leve
els<.have placed upon our schools new and dynamlce responsibilities,
particularly in the field of social studies.

Teachers are too often faced with the alternative of defending or
Justifying their subject areas or capitulating and retreating before
eritics who are only too eager 1o criticize, whether or not they have a
thorough knowledge of the matters under attiack, Within the teaching
profession there are those super crities always ready to criticize and
label everything as being wrong.

The social eclerces, the particular field of intersst in this
paper, have come ir for their share of eriticism as evidenced by such

charges as Charles B, Keller's statementt
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2
be

e s o While the curricil.um s being rovised and brought up to
date in mathematics, science, and the forelzn languages and English,
things were relatively quiet on the social studies fronte 4 revolue
tion in the social studies was needad, Today I an saying that we
may be "on the road to chaoos" in the social studies and that a revoe
lution is still needed.!

Richard E. 3ross and Dwisht il Allen charge:

s « o In this heartland of soclo-civie education in American
schools we must shanelacedly ednmit thet we lave been driving a
troika on a circuitous, repetitive, and ill.marked course, We have
been saddled with three poorly-teaned stecds ncmed tradition, prosiw
ism, and improvisation. A long ovordue attack upon the problem of
revitalizing the social studies can now bocome a realiiye o o

Cross and Allan go on to propose the ectallislment of a national

research center for social studles and a2 netionsl cammission responsible

for the mlanninz of alternative soclzl studies prograns, based upon the

concept that:

The center would act to classily, sarmarize, and report the per.
tinent research, There 1s at present no single source of informa-
tion to which researchers, and school aaministrators, curriculum
workers, publishers, teachers, and others interested in the soclal
studigs can turn for statements on recent or planncd develomuents

> ¢ »

If we are to adopt the hypothesis that there is an increasing

need for the introduction of the basic social science concepts inte our

history and social sclence programs it is only fitting that we begin at

the beginning of our whole soclal studies problem, namely, the Teaching

YCharles B, Xeller, "History and The Social Sciences Part I and

Part IT,” (paper read at the Inland Empire Education Convention, Spoe
kane, Washington, April 3.4, 1963).

Richard E, Gross and Dwight W. Allan, "Time for A National Ef-

fort to Develop the Social Studies’" _I:I'_LJ_; R_G_lta Xanman, 82360-365. 193:‘3.

3Ibid., p. 362,
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3
Objectives in Social Studies. If an educatiorzl progren is to be
planned and if offorts for improvements are to he made it 4s imperative
that we have some concept of the goals..the objectives. These educaw
tional objectives therefore bacome the critsria by which (1) content is
outlined, (2) instructional procedures are developed, (3) materials are
selected, and (&) tests and examinations on the basis of content for
evaluative purposes are developed,

Underlying the develomment of the instrument used 4in gathering
data for this paper was the basic premise that the data obtained would
provide a constont frametork of valuvwes and thelr priority to be used in
future curriculum develorment, The entire stud; has besen predicated on
the premise that a well desiesned curricvlum had to e structured to pro-
duce unityr in the dimensions and domeins of the entire educationsl
enternrise, If there is to evolve a sound, workable social studies cur.
riculwn program, it must bs bnilt noon mearing™l, colierent, l1dentifia.
ble teachinc.learnins situations based wmon (1) ecommunity and social
needs of the individusl ard (2) tokin- irto consideretion the individual
differences of the students,

Dr. Harlar E, Samson, Urniversity of Vlsconsin, pointed out:

The desirn of the curriculim is 2 process of (1) making an analy-

sis of work done ir distribution and morketing a2nd (2) determining

the skills, kpowledges, understandirrzs, and attitudes necessary to
do this work,*

barlan E, Samson, Professor University of Wisconsin, !Madison,
Wisconsir‘:. Curriculim vs, Methodolory, Distributive Education Workshop,
Montana State Unlversity, Pozeman, Montana, June 6.10, 196G,
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I
That the necessity of identifying the basic problems and then examining
the specific factors surrounding the problems are significant to only
Distributive Education would be vresumptuous, These ave, in fact,
underlying most, if not all, educational problems,

Through a careful study and analysis of the Teaching Objectives
in Social Studies in Montana High Schools, School Year 1965.1966, a cone
gtant effort 1s made to find answers to the following basic questions:

1. How many Montana hich schools are furnishing a ecurricnlum of

social studies without a set of well nlanned objectivas?

2+ 'hat are the course 2ims or objectives of schools having a

clearly defined social studies program?

3« Are the soclsl studles programs history-oriented or other-

subject oriented?

I, Are courss objectives directed toward the development of

deglrable socio-civic bzhavior patterns?

5« Vhat idezs, concents, and generalizations are beling emphiw

sized In the teaching of social studies?

6. Whaot attention is being directed at economie, political, and

internationzl sitvations of the present and tha future?

7« Are our social studies programs helping our youth achieve

self.realization?
With this data and with historical information developed in some current
and past research and writings there is developed a basis for:

1. Develomment of a composite set of teaching objectives in so-

clal studies that could serve 23 a guideline for teaching of
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social studies,
2. Development of recommendations, based upon careful analysis

of data collected, as to how social studies curriculum can
be improved in both scope and depth,

The real goal in the social studies programe..and of teaching in
generale.must be directed at helping the child, the teenager, to ®come
inte his oun," to become capable of functioning in owr democratic system
through development of the individual, rather than the conformist; to
become capable of independent thinking in terms of issues, not pressure
groups; in terms of meaning, not fear; in the development of a personal
morality in termms of a whole moral approach to life that will Ainsure
maximum development of a child!'s potential.,

Significance of the study

An evaluation of the teaching objectives in social studies in
Montana high schools is particularly signiflcant because:

1. To understand the challenges beilng directed at our social
studies program in America, it is basie to first study the
objectives in Teaching Objectlives in Social Studies in lMone
tana High Schools., Only as a result of careful evaluation
of these teaching objectives can an enviromment be estab.
lished that will be inducive to effective further improve-
ment in the teaching of social studies,

2. PEecause the present social studies programs are undoubtedly,
for the most part, an outgrowth of a nmumber of influences

or evolution, it is necessary to recognize that consider-
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6
able benefit could came out of a study in this field,

3. Unfortunately the entire area of socinl studies has suffered
from a lack of research. With such a lack of research, it
is only reasonable to be apprehensive of our findings being
reflected in the teaching objectives in social studies,

4, Richard E, Gross and William V, Badger, in writing for Ency-
clopedla of Educationsl Research, best state another seri.
ous problem when they wrote, "A prime problem facing work
ing in the field of the social studies today is the need
for agreement on Jjust what soclal studies are to ba, "3

5. Some hold that objectives and programs in the field of educa-
tion are seldom the products of any real research but are
only too often products of value judgements reflecting the
efforts of local pressure groups or forces dominant
throughout the country at the time, for example, of Sputa
nik,

Totalitarianism, as Professor Lindeman puts it, asks very little
of the mind, It requires merely a remunclation of freedom and an
acceptance of the rile of absolutz obedience to authority.

On the other hand, democracy demands a great deal. Based as it
is on the comingling of diverse peoples! attitudes, bellefs, and behave
iors, it requires the utmost in knowledge and understanding, The cost

SEncyclopedis of Educational Research, Third Edition (New York:
The MacMillan Company, 1555,. pe 1305,
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of consensus can easily be descent to ths least cormon denomimtcr.é

It is imperative that edueation berin to provide the tools,
through the social sciences, for acceptanee of and living with the ex.
citing technological advances of recent years, if we are to continue
enjoying the benefits of democracy a2s we understand it today. Arnold J.
Toynbee, in his A Study of Eistory, points out that democracy derands
from human nature a greater individunal self.contrcl and mature tolerance
and publie spirited cooperation than the human soclal animal has been
apt to practice.7

Some historical background of major efforts in curriculum development in

soclal studies, American hirh schools

There can be no denial that the United States is engaged in a
serious worldewide cultural struggle as well as a political and sclen.
tifie test of strength. It is generally acceptad that the free American
way of 1life and the success of democratic instltutions throughout the
world today are dependent upon how Amerlea withstands these pressures,

Although thess pressures are very real to us today because each
of us are living through this period, basically ths sane pressures were
present fifty, seventy.five, or one hundresd ysars ago. Confusion in the
social studies curricvlum is not 2 new phenomenon. American colleges

during the nineteenth centwry had consideratle difficully planning

6H. H. Rermers and MW, H, Radler, Ths American Teenager {lew York:
The BobbslMerrill Company, Inc., 1957), P« 231.

7Arnold J. Toynbes, A Study of History (second printing; Lond
* nving on
New York: Oxford Univorsii':,y Press, 7-94-7__’.'17 . ’ ’
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college social studies curricula due to the lack of similar course

of ferings in Ameriean high school social studies. That we will not
think this chaos is peculiar to the latlter nalf of the Twentisth Century
let us study the Course offerings shown in Table IXIII of Roorbach's
published thesis for a Doctor's Degree, University of Pennsylvania, 1937
reproduced as iable I on page 9. 1in speaking of data in the table,
Roorback commentss:

By 1861, some of those subjectis s0 far as they concerned curric.
ula problems, were negligible, The historical antiquities were fad.
ing from ithe picture, but civics and political economy had more than
supplied those vacanclies, Considering all of these factors, howe
ever, the fieid of the social studies represented during thic period
a heavy curricular load. Furthermore, Table XXIII indicates the
perpiexing problem of grade placement which faced 6prog;rzuu makers in
academies, seminaries and the first high schools,

In studying Roorbach?s Table XXIII we note that by 1850 social studies
offerings in American high schools were for the most part history and
geography. Approximately 60% of the schools offered some form of hise
tory other than United States History, one<half offered gecgraphy and
nearly one~third offered United States History,

In an effort to restrain the almost ridlculovs variation in
social studies cowrse offerings, the National Educalion Associationts
Comnittee to Report a Course of Study for all Grades of Schocls from
Frimary School to the University, in 1876, recommendeds

. The elimination of all fields of history, excepl unlversal

history,

BAgnew O. Roorbach, Ihe Development of the Social Studies in
Secondary Education Before 1881 (Philadelphia: University of Pennsyle
vania Press, 1937), pe 245,
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TABLE I

Roorbach!s Table XXITI, Frequency of Various Social Studles Courses In
Grades IX to XII, as Compiled From 105 Courses of Study in Academies,
Seminaries, and High Schools, 1830-.1860.

GRADE

COURSE IX X XI XI11
Ecclesiastical History 0 0 2 5
History in Some Form L ? 5 3
History of France 0 3 1 3
Ancient and Modern History 1 3 5 1
Mythology 3 8 4 3
Grecian Antiquities 1 5 5 3
Roman Antiquities L 3 3 3
History of Rome 1 L 8 L
History of Creece 1 L 8 2
History of England 8 9 9 3
Ancient History 9 15 9 3
Medieval History 2 1 o 3
Modern History 3 1% 12 L
Universal History 25 9 12 Iy
United States History 29 10 12 5
History of Civilization 2 1 1 3
Blography 0 2 1 2
Chronology 2 1 1 2
Geography 30 14 14 5
Ancient Geography 12 23 12 7
Modern Geography 7 7 2 3
Physical Geography 0 5 3 3
Sacred Geography ] 1 0 0
Civies b 6 10 21
Political Economy 2 0 9 33

Agnew O, Roorbach, The Develorment of the Social Studies in

American Secondary Education Before 1061 (Philadelphia: University of
Pennsylvania Press, 1937), Opposite p. 2.
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2. The elimination of all fields of geography, except physical

geography,

3« The elimination of all forms of civics except the Constitu.

tion of the Unlted States,?
As might te expected from such a radical recommendation departing from
the conventional practice of the time, no formal action was taken and
the recommendation left little or no effect on curricular programs,

In 1893, the Committee of Ten was established by the National
Educatlion Asgsociation to make recommendations covering the organization
and content of high school subjects, including history and civics. The
Committee recommended French History for Grade IX; English History for
Grade X; American History for Grade XI; and for Grade XII a course Come
bining history and civil govermment., !0

Again general approval could not be reached in the National Edu.
catlon Association's recommendations so the matter was referred to a
speclal committee of the American Historical Association for study,
Finally in 1898, the Conmittee of Seven of the American Historical
Asspc.’x.ation recommended the following program of social studlies: Grade
IX, Ancient History; Grade X, Medieval and Modern History; Grade XI,
English History; and Grade XIT, American History and Civil Govermment,10

9The National Education Association, Report of the Committes to
Report a Course of Study for all Grades rrom the Prima School to the
ﬁ'zni%;—rsitx [Proceedings of the lational Education fation, 1876),
DPe D0

10The National Education Association, Report of the Committee of
Ten on Secondary School Studies (New York: American Book Company, 1894).
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Recognizing that "Social Studies® was History, and taklng inte
consideration the changing role of secondary education and the need for
a realistic soclial studles curriculum outside the fleld of history
caused the Committee on Reorganization of Secondary Education of the
National Education Association to devote considerable thought and atten
tion to the problems through one of its sub~committees, In 1915, this
sub.committee recommended that community civics and vocations be offered
in the ninth year and a new course, *Problens of American Democracy,” be
introduced in the twelfth year, with the general views of the committee
expressed as follous:

The only feasible woy the commlttee ¢an see by which to satisfy
in 2 reasonzble measure ths demands of the several social sciences,
while maintaining dus regard for the requirements of secondary edu.
cation is to orzanize instruction not on the basis of the formal
social sciences but on the basls of concrete problems of vﬁal
importance to soclety and immediate interest to the pupll,

Although lacking in :t‘ull implementation of their complete recom.
mendations thse Committee was successful in gaining rscoznition of the
term "Social Studies" and the importance of econonics, sociology, and
civics in American education. The Commitiee also emphasized the need
for functional learning based upon both the interests of the student and
immediate sceizl problens.,

In 1934, the Commission on Social Studies Currieulum of the
Department of Superintendence recorded data from 274 foureyear high

schools in the form of a table reproduced as Table IT, on page 12 Thus

11 3ational Education Assoclation, Cormission on the ;R_e_o_z;ggn_;fra_-
tion Cormittee on Social Studies of Secondary Education (Bulletin 28,
U.5., Bureau of Education, 1910), Des 25e
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TABLE II

Frequency of Various Social Studies Courses in Grades IX to XII in 274
Four.Year High Schools, 1934,12

GRADZ

COURSE X X X1 X1I
Ancient History 59 2 6 L
Ancient and Medieval History 2k 30 0 0
Mediaval History 8 9 74 1
Medieval and Modern History 13 33 14 3
Modern European History 10 &y sh L
World History or Civilization 30 93 12 3
English Eistory 3 3 12 3
State History 6 3 L 2
American or United States HWistory 1 21 127 81
American History and Civies 1 3 30 51
Current Events 11 122 13 12
Advanced Civies or Govermment 1 8 32 L8
Elementary Civiecs 26 L 0 0
Commuity Civies 83 7 by 3
Yocational Civies 35 0 2 1
Citizenship 27 5 ) 2
Social Problenms 3 6 11 27
Sociology 1 1 29 L5
Zeornomics 2 9 68 127
Problems of Democracy 2 1 17 87
Geogravhy 10 30 17 9
Early European History 3 2 0 0
Civios 3 1 b 5
American Govervment 0 0 2 1
International Relatlions 0 0 3 9
Soeial Secience Iy 0 0 1
Business Law 0 | 2 b
Commercial Ceography 1 20 7 5
Economic Geography 1 6 by 2

127he National Bducation Assoclation, The Socisl Studies Curricu.
1w, Fourteenth Yesarboolk, Department of Superintendencs (Washington,
D.C‘. 1930’! p' 7 -
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13
we see that in the interim between 1916 recommendations of the Comuittes
on Reorganization of Secondary Education and 1934 there evolved a pare
tial shift from the formal history courses to more functional courses
dealing with the soelal and economic problems of life, with the adapta.
tion of methodology and materials to local community needs,

The editors of the Fourteenth Yearbook of the Department of
Superintendence, National Education Association, in 1936, made the fole
lowing statement:

The soclal studles program should provide for progressive contine
uous development through the school years., That is, the program is
unified and continuous from kindergarten through senior high school,
each unit and each grade building upon those that precede and cone
tributing to those that follow.]

However, opposition to this point of visw was soon raised by
those who placed greater values in their fields of interest such as
mathematics, science, languages, ete. Their fears were certainly based
upon competition for time, a fear that they would be erowded somewhat
out of the school curriculum if the soclal studies became organized as a
continuous four year program in the American high school. Spears points
this feelingz up in his book, The Emerging High School Curriculum:

The extension of the requirements from two years to either three

or four years in the social studles, as a resuli of the current
emphasis has brought pressure upon the adminlstration by other

departments, which felt that ?uch a move was discrediting the impore
tance of their own offerings. b

131vid., p. Sl

Harold Spears, The Emegg;Eg High School Curriculum (New York:
American Look Company, 19%40), p. 25+5.
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As we consider the chaotic confusion of course offerings in the
latter 1800's and early 1900%'s we must recognize the futility of successa
fully doing Justice to the student, Charles R, Keller, speaking at the
April 3.4, 1963, annual mesting of the Inland Empire Zducation Assocla-
tion meating in Spokane, had this to say of attempts to cover too much:
We must give up attempts to try to cover tco much in courses and
classes, We should have courses post-holed for depth, with a few
things covered and covered well, Teachers must reallze that soms eof
the best teaching 1s done before a course ever begins, when the

teacher decides what to include and what to omit., Essential for

good teaching ars the "eourage to exclude® and the ¥imagination to
include."15

15Charles B, Keller, "History and The Social Sciences, Part I and
Part II" (paper read at the Inland Empire Education Association Convene
tion, Spokane, Washington, April 3.4, 1963).
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CHAPTER II

Assumptions

If Montana schools are to intelligently meet the criticisms being
leveled at social studies a careful analysis of Teaching Ubjectives in
Social Studies in Montana High Schools is long overdue, Charles B. Kel-
ler contends, "There is a crying need for the introduction of basic
social science concepts as part of history and social science programs.*t

The absence of disciplines in the soclal studies field has weake
ened the effectiveness of the over.all progran.

That our social studies program to date reflects a history-

oriented set of objectives at the expense of the other social sciences.

Delimitations
1. The study to include only high schools, grades nine through
twelve, in Montana,
2. Written Teaching Objectives providing a c¢learly defined set
of teachlng objectives for social studies soliclited through

a questionnalre,

Limitations
1+ All schools may not answer the questionnaire,
2+ Some schools may write a set of Teaching Ubjectives after
receipt of questionnaire, rather than admit that they did

1Charles B, Keller, "History and the Social Sclences, Part I and
Part II (paper read at the Inland Empire Education Association Convena
tion, Spokane, Washington, April 3-4, 1963).
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not have a well planned and accurately written set of
Teaching Objectives in Socizl Studies,
3¢ Questionnaire may not be fully understood even though definie.
tions should be available in any school professional
library.
Le Questionnaire replies may be "blown up" to give the impres.

sion of a good set of Teaching Objectives,

Definition of terms

Conceptual thinking: <the process of thinking in which abstract
concepts are related without reference to concrete situations « « «

Discipline: (5) a branch of knowledge; (6) a course of training
designed to develop a mental or physical ability or an attitude,

History: (1) a systematically arranged written account of events
affecting a nation, soclal group, institultion, science, or art, usually
including an attempted explanation of the relationships of the events
and their significance ¢ o«

Objective: Ailm, end in vlew, or purpose of a course of actlon or
a belief; that which is anticipated as desirable in the early phases of
an activity and serves to select, regulate, and direct later aspects of
the act so that the total process is designed and integrated,

Objective approach: a method of attack on the problem of currice
ulum revision in which, by considered judgement, a list of objectives is
compiled, stating in as exact terms as possible the skllls, abilities,
knowledges, characteristics, and attitudes that schools should develop
in thelr graduates to equip them for a wholesome and productive life,
materials for study in the schools being then selected for study in the
schools on the basis of their probable econtributlion to the attainment of
those objectives,

Social science: (1) the branch of knowledge that deals with
human society or its characteristic elements, as family, state, or race,
and with the relations and institutions involved in man!s existence and
well.beling as a member of an organized community; (2) one of a group of
sciences dealing with special phases of human society, such as economics,
soclology, and politics o o &
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Social studies: Those portions of the subject matter of the
social sciences, particularly history, economies, political science,
sociolory, and geography, which ars regarded as suitable for study in
elementary and secondary schools and are developed into courses of study,
whether integrated or not, and of which both the subject matter and the
aims are predominantly socizal; not to be confused with the social scie
ences or with subjects having a social aim but not social content (as in
the case of courses in English, art appreciation, and personal health),
nor to be confined to too narrow or rigid a combination of studies.

Teachins objective: (1) teaching in which the presentation and
treatment of the subject are clearly defined and bases as much as possi.
ble on factual material; with a minimum of subjective feelings and per-
sonal bias, and in which the evaluation of pupil achievement is made
largely on a non.subjective basis; (2) teaching based on concrete experw
iences and perceptions of sense or form rather than on abstractions and
verbalization,?

ZChester V, Good, Dictionary of Education (New York: MeGraw-Hill,
1959)
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CHAPTER IIX

Directed to administrators
The instrument, or questionnaire (see Appendix A), used in this
study was directed to the superintendents of 167 high schools in Montana,
Although it was recognized that in many cases the actual completion of
the questiomnaire would be done by one or more members of the social
studies departments, the questionnaire was directed to the superintend.
ents for two reasons; namely,
1e To provide the administrators with a first hand knowledge of
vhat information was being requested of their school so a
check of outgoing information could be requested, if
desired.
2+ To solicit cooperation in expediting the return of completed
questionnaire,
Of the 167 high schools canvassed, 103 replied with answers to all or to
a majority of the questions while one administrator refused to answer
any questions because, "I don't consider this to be research. Sorry.*
Table III, on page 19, provides a map of Montana showling:
1. Cities and towns marked with asterisk indicate schools that
responded to the questionnaire.
24 Clties and towms marked with small circle before the name
indicates schools to whom questionnaire was sent but failed

to return the questionnaire,
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Questionnaire developed

Development of this questionnaire offered many problems, the
chief one being to identify the meaning of teaching objectives without
providing leading statements which might have influenced the respon.
dent's answers., First, it was considered to include definitions in the
instrument, but this was omitted to leave each respondent free of any
possible influence on the part of the research.

Research of past studies and papers in the field of Social Stud-
ies failed to provide any worthwhile suggestions as to how this instru.
ment might be designed to bring ocut the desired information.

The questionnaire therefore was finally developed into two major
parts, although not so indicated as such in the format used, Each of
the items will be discussed in greater detall as the individual quesa
tions are discussed in presentation of the data in charts followingz in
Chapter 1V.

Questions one through seven were rather general in nature and
sought to orient, so to speak, the respondent for question eight which
is considered to be‘the heart of this study. It is in question mumber
eizht, with its nine sub.parts, that we £ind the basis of the teaching
objectives in the individual school social studies programs., However,
in seeking answers to these questlons we run head-on into the problem of
objectivity. Can a respondent really be objective? What do we mean
when we refer to the expression "be objectivel®

One respondent did not answer Question mmber eight on the philow
sophical basis that objectivity is not possible. Another respondent did
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not answer question nuiber eight on the basis, "Who would answer N0 to
this questioni®

However, the tabulations of answers shown in Table XI, page 365,
does seem to indicate that a number of respondents did at least try to
be honest with thamsalves when they replied "No” when such was the
proper answer in applying to their teaching objectives, As to all that
answered YES, we can only speculate, Certainly this questionnaire wes
unable to do more than the tabulations show 1n the several tables,

Rreanaests for zbhstrants

A sumary of findings will be mailed to any superintendent, or
interested person, who requested an abstract at the time the question.
naire was returned to the researcher, No ldentification of responses by
the responding schools will be made and nelther will any reference o
specific coments be so worded as to identify the individual or the
school Irom which such comments came.

Of the 103 schools returning the questiomnaire, sixty~three, or
approximately 60%, requesited that abstracts be mailed to them wpon conle
pletion of the thesis,
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CHAPTER IV

Teachine Objectives in Soclal Studies Montana Hich Schools--School Year

[ e e

1965-1966, A review of resoonses,

Once data from a questiomnaire are collscted, there remains the
problem of arranging this data into some logical and resonable form so
that it can be used wisely by either the researcher doing the study or
by others who may desire to further explore problems in research, At
the start of this study it was felt that this study was only the begine
ning to several studies which would grow out of it before a sound set of
Teaching Objectives in Social Studies could be developad., OSome areas
needing additional study before the end goal, or objective, of a set of
Teaching Objectives in Social Studies can be developed are:

1. UWhat 1s the distribution of graduates of lMontana High Schools,
state, nation, world wide? Where do they go upon graduds.
tion from high school?

2+ Uhat are the specific needs, in the areas of the social scile
ences, of the graduates in their eventual areas of employ=-
ment?

3« What subjects can or shouvld we include in the hich school
curriculun to meet these needs?

L, How sophisticated can a hich school social studies curriculum
be? Are high school age children ready for an intensive
curriculim in social studies?

5. How can we best re-.allocate time and subjects in a high
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school ewrricuium so social studies will receive their

rightful share of time in the total school academic offer-

fe Ara colleges and universities giving cnough attention to the
importancz of social studles, text materials, etce., in the
overeall school program?

7« Are current college and university programs developing teach
ers qualified to do the Job needed in teaching of soclal
studies?

These are only a few of the problems which should be examined and
researched carefully to substantially improve upcn the quality and cone
tent of instruction in social studies. Let us examine the responses to
the questiommaire Teaching Cbjectives in Social Studies llontana High
Schools-eSchool Year 1955-1265, based upon 103 quastionnaires returned.

stion lio. 1
L

TABLE IV

Distribution of Schools Having a Uritten Program or Plan of Toaching
Objectives in Social Studies Grades IX through XII,

Number of schools havinz a written program or plan
of teaching objectives in Social StudieS « o o o o v ¢ « 17

Number of schools IOT having a written program or
rlan of teaching obJectives in Socizl Studies o+ a ¢ o &

£

mmber of schools failing to respond to this
question but did answer other questions o ¢ ¢ o o « o o

Total...-.......103

|-
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A cormon commentary from schools reporting that they did not have
a soct of written objectives uzms that they leave this matter up to the
Individual teacher to decide, If we assume this policy to be acceptable
do we then accept the premise that eighty-two liontana high school teach
ers, sincere as they undoubtedly are, are fully qualified to determins
the needs of students who will graduate and scatter to the four corners
of the world? Is this to assume that Dr. Keller, when he c¢alls for a
revolution in social studies, see page 2, or Drs., Gross and Allen, hold-
ing we are driving three poorly-teamed steeds, see page 2, or Drs, Gross
and Badger, sce page 6, pointing out our need to agree on what social
studies are to be, are in error in their thinking?

Lvery school's program must somshow, if it i1s to be successful,
weave their curriculum objectives, curriculum design, and methodology
for all courses into a framework of values and establish their priority
for dealinz with the teaching.learning situations in the school, Therece
fore it would seem that we should re.evaluate the need for a written

program or plan of Teaching Objectives in Social Studies,
Question Yoes 2
TABLE V

Listing of Statements of Teachins Objectives in Social Studies Grades IX
through XII for 28 schools Responding out of 103 Questionnaires Returned,

f. Loglecal clear understanding of history in its proper sequence,
Study of Geography in conjunction with social studies
coursa, Building and understanding of a better vocabulary,
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8,

9.

10.

11.
12,

13.

14,

15,

25

Teach students structure and development of soclety and relaw.
tion of student with his envirorment,

This is something we have been going to work on as a staff,

Develop a social consciousness, and an understanding of
social responsibility. We, like many schools, have been
floundering in this area, and we hope soon to have the
leadership and supervision in the social sciences that will
give our program better direction and purpose.

In our system one teacher teaches the histories, political
sclences, and soclological studies, She, therefore, sets
her own goals per class and unit,

We are or plan to formulate some definite teaching objectives
for the future.

a. To teach knowledge and appreciation of American Heritage.

be To geach appreciation and understanding of American
ideals,

ce 7To broaden individual background,

de To give instruction and practice in functions of governw
nment,

2+ To develop better Americans,

fe To instill a feeling of patriotism.

g« To enable students to make wise choices in Republican
form of govermment,

h. To appreciate our economlc system.

1. 7o instill an interest in political aspects of governa
ment,

J« To ponder and make good answers on world problems.

ke To teach responsibilities and privileges in United
States,

To provide our students with the facts and philosophies
necessary for their active and productive participation in
a2 Democratlec soclety.

Adequate basic knouledge of Amerdcan hlstory and problems to
insure good citizenship in adulthood. We are concerned not
only with good American citizenship, but good world citizenw
ship as we feel 1t 1s necessary in a rapidly shrinking
worlde

Teach facts, and teach the students to think, History is a
drama. !Much philosophy can be taught through history.

To study the past for clearer understanding of the future,

This is left to the professional competency of the teacher
involved,

We attempt to give students an understanding of Montana Hise
tory and geography, U.S. History and affairs past and prese
ent, and world history and affairs past and present.

Instill Americanism and patriotism in social science classes
as instilled and inspired by our forefathers two centuries
agO.

Qur main objectlve in the Social Studies is to develop respona
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16.

17,

18,
19.

21.

22,

23

25
20,

27

26

sible, well informed c¢itizens who participate in their gove
ermuent, It is imperative that we improve upon that which
we have lnherited, to accept that which will add to what we
have and reject that which will destroy our present system
of goverrment., In short, we want to develop intelligent
adults to participate in and preserve the free soclety we
all enjoy in this country,

Each teacher sets his own standards. This is unfortunate ine
asmuch as the students do not always recelve the instruce
tlon they should have,

We have specific objectives for each class taught, but not an
over-all master plan, We follow the State Department
guides quite closely.

Follow State requirements and inject a few of our own,

He follow the objectives that are listed on pages IIX, IV, V
in the "Montana Instructive Guide for Social Studies" pube
lished by the Department of Public Instruction in 1963,
Conies may be obtained from the State Department and your
school should have one.

CitizenshipewPatriotisn.-Responsibilityw.Current Eventse.
appraeciation of their heritapge,

The objectives are to create an awareness of the traditions,
backgrounds and philosophies of our goverrmment and country.
Depth knowledge of our complete social order cannot be
achieved in four years by this a2ge group; consequently, the
purpose ig awareness and creation of interest that would
lead to further study and better citizenship.

No planned set of objectives schoolewide, Each teacher pre-
pares objectives for course. The teachers—.these differ,

At present we do not have a written progran, We are, hovwe
ever, engaged in preparing written objectives for 211 areas,

To provide a broad background of soclal studles information
and skills designed to help the student in preparing for
vocational, educationzl and cltizenshlp responsibilities,

The social studies AInstructor has his owm objectives for
teaching social studies for grades nine through twelve,

Our objectives are to make it possible for the students to
exercise their mental and social ability in their classes,
We hope to provide eitizens who are well informed, useful
persons who can make a contribution to our society by means
of abilitles gained during thelr develomental years.

To acquailnt the studentz with the world in which we live; to
give them an idea of the tremendous strides man has made
throughout the ages; to learn about the United States and
how we achieved the position we have in the world today; to
study government of the U,S. and help the students learn
about our laws and moke them more responsible citizens; to
have the students study the system of human beings and
their social relationships,
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28, My objective in social studies has been slanted more toward
getting peoprle to think even if this steps on a few toes.
However, colleges have never taught teachers to teach
people how to think, so I am just feeling my way.

Charles Beard, in A Charter for The Social Sciences, made the

following cormentary:

Such 1s the unity of all things that the first sentence on
instruetion in the soclial studies in the 3chools strikes into a
seamless web too large for any human eye,.!

If we study these twenty.nine statements, we note a lack of simi.
larity, in fact many are so prosaic and traditional that one might imaga.
ine schools are still teaching social studies on the basis of 1916 rece
ommendations of the Cormittee on Reorganization of Secondary Edueatlon,

see page 11,

Question lioe 2

Table VI appearing on page 28 shows the frequency distribution
of soclal studies courses offered in Montana High Schools.-School Year
1965-1966 grades IX through XII, zs compiled from 103 schools responding
to the questionnaire,

Although we note in this table an encouraglng attempt to shed the
shackles of tradition in couwrse offerings, we see there is much to be
done in balancing the course offerings in social studies, However,
until more study is given to the question of what should be offered and

ICharles Beard, A Charter for ithe Social Sciences (New York:
Charles Scribnerts Sons, 153Ly Pe Je
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TABLE VI

Frequency Distribution of Socizal Studies Courses Offered in Grades IX
through XII, as Compiled From 103 Schools Responding to Survey Teaching
Objectives in Social Studiss Montana High Schools.

GRADES

COURSES IX X X XII
United States History 1 2 96 9
World History 30 73 1 2
Montana History 7 0 1 0
Ancient History 1 0 0 0
Civies 14 2 2 9
Govermment 2 2 8 51
Contermorary Problems 0 0 5 38
Philosophy of Communism 0 0 0 1
Social Science 5 0 1 0
Orientation 3 0 0 0
Occupations 1 1 0 0
South East Asia 0 ¢ 0 )
Sociology ] 0 18 25
Psychology 0 0 8 11
Economics 1 1 18 31
Geography 37 13 5 L
Business Law 0 1 0 1

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



29
at what grade level should courses be offered Lheore can be liitle mean

ingful comment to this table.
Quastion Mo, 4

T, Marcus Gillespie, executlive assistant of the National Council
of Social Studies, writes:

Many school systems are experimenting, trying out new ideas, and
working to update their social studies program « » e

There is new emphasis on the history and culture of the none
Western World,

The total soeclal studies program is drawing more heavily on the
concepts, content, and research of the social science disciplines.

The repetitious cycle in American history is glving way to a more
realistic sequence,

Werld ideclogies and controversial questions are receiving
inereased attention,

Program improvements are involving the K-12 sequence and are not
a mere revamping of courses.?

Table VII below shows the distribution of orientation of social
studies to history or to other subjects,
TABLE VII

Distribution Showing Orientation of Social Studies Offerings to History
or to Other Subjects,
Noe of
- Orientation Schools
Hi.storyoriented.....-....--...o. 72
Other subject oriented o« o« o« o ¢ ¢ o o ¢ ¢ ¢ ¢ ¢ o 21
Not responding in a positive manner to clearly
i.dentify the orientation o« « ¢ ¢ o ¢ ¢ ¢ o ¢ o ¢ » 10
To’tal L2 J N S BN ‘1_5-5

Z2Rational Education Association, Zducztion U.S.A. (Hovember 1%,
1963).
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In writing of new trends in the social sclence curriculun,
Eleanor M, Johnson, Editor-in.Chief, liy Weelly Reader, Wesleyan Univer-
sity, reports on a new rmlti.disciplinary approach to social studies:
Various approaches to content and organization are being tried.
A major program is under way in Cleveland, Chio, in which 22 school
systems, 250 teachers, and 275,000 pupils are involved, In this
program the discinlines of geography, history, economics, sociology,
govermnent, and phllosophy are interrelated in various ways at the
different grade levels, Thus, all the social sciences serve as
source materials. This program identifies the concepts and geners
alizations that are unique to the various disciplines.J
That approximately 727 of the Montana High Schools social stud-
les are oriented to history poses the questione..are Montana High Schools
providing the quality of instruction in social studlies necessary to prew

pare the youth of Montana for a full and rich adult life,
Question lo. 5

Flato once sald, "The direction in which education starts a man
will determine his future.®

Table VIII below and on page 31 shows the distribution of Montana
High Schools having their social studlies courses directed towards the
development of desirable Soclo.Civic behavior patterns for students.,

TABLE VIII

Distribution Showing Social Studies Courses Directed Towards The Develope
ment of Desirable Soclo-Civic Behavior Patterns for Students.

JDepartment of School Services and Publications, My Weekly Reader,
(iddletown, Conne.: Wesleyan University, Curriculum Letter Tio. 57), 1904
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No. of
____Course direction Schools
Courses Directed Toward development of desirable
socio.civic behavior patterns for students ¢ ¢ o o o o 89
Courses INOT directed toward development of desire
able socio-civic behavior patterns for students o o o » 9

Schools reporting but failing to clearly cate.
gorize thelr course offerings ¢« e« o« o o s o s ¢ ¢ o o »
Total ¢ o o 2 o s 8 o o 10

lov

o

Professor Michael Seriven, of Indiana University, in writing of
Values in the Curriculum, holds:

Our goal should be the straightforward develomment of cognitive
skills for handling value disputes--not persuasion or indoctrination
in the usual sense. Moral reasoning and the moral behavior it indi-
cates should be taught and taught about, Af for no other reason than
that it is immoral to keep students ignorant of the empirical and
logical bases behind the morality which is behind the law and the
institutions which incorporate this country's virtues and permit its
vices, But in addition to this intellectual payoff is the practical
benefit to a society of possessing members who are skilled in making
value judgements, Such a soclety beco ﬁxes a moral cormunity, offering
important benefits to all its numbers,

The important factor to consider in Question No. 5 is the fact
that nine Montana high schools do not structure their scclal studies
courses toward development of desirable socio.civic behavior patterns
for youth attending the schools. The six schools who failed to clearly
categorize theilr social studles course offerings on this issue could
possibly be included with the nine, making a total of fifteen.

Question No. §

430cial Seience Education Consortium (Purdue Umiversity, Vol. 2,
Wumber 1, April 1966), p. 2.
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Table IX below gives a good picture of the thinking of thirty-

eight schools responding to Question No. 6.

TABLE IX

Listing of any Ideas, Concepts, and Generalizations That Your School Is
Emphasizing in Your Soclial Studles Classes Grades IX through XIX,

1.

2,
3e

b
5.

b,

8.

Do

10.
1.

Citizenship, Job traininge-career planning. Love of country.
Need for history, art values, 1lit values, authors, artists,
etc. Composition, written reports and reports in front of
class, Current events,

Mants interdependence on man; onets obligation as a citizen,.

a. The rights of an individual go only to the point beyond
which they would injure others,

b. You can't get something for nothing.

¢s Government is the servant, not the master,

d. The world is now much smaller and more interdependent
than ever before.

e, Democracy 1s the best govermment yet devised.

Good citizenship plus basic knowledge of soclal studies
vocabulary and information,

We study thoroughly the various nations of the world. We do
this through map work, reports, term papers, work sheets
and movies, In all classes we spend about one and one«half
hours discussing current events,

This past year in American Govermment the major emphasis has
been placed on the study of communism in comparison with
democracy. However, this is being done only at the {2th
grade level.

Slanted toward geography or civies.

as, Comparative govermment,

b. American history first..World second,

ce World concepts instead of provinclialism.

a, Combine geography and World History. An understanding
of geographic factors gives better meaning to history.

k. Specific dates are not emphasized, but periods of time

are generalized,
¢. Historical events which lead to types of governments
throughout world,

de. Relation of goverrments to the progress in industry and

agriculture of each country.

Development of crises. Effects of events, Interrelation of
events in one part of world on other parts.

Current Events..World problems as related to our country.
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12,

13.

1,
15.

16.
17.
18,

19.

23

24

25.

33

Social studies have largely been subject matter oriented,
This 1s due to the professional limitations of the inadew
quately inspired and prepared teachers we have been able to
hire,

We are trying to educate our students into taking interest in
govermment and politics so as to make them into thinking
citlzens,

Trylng to organize on concepts basis,

We are trying to get away from the textbook. Textbooks are
written by one or two authors or companies., This is just
thelir ldea. We believe in giving the students a number of
ideas or theories and then let them make their own choice.

Our courses in social studies are mainly for college entrance
recuirements,

Developing well Anformed participating citizens.

History 1s orisnted towards Problems of American Democracy in
some c¢ases and a study of the communist threat to democracy
is emphasized,

a. Relatedness of man's activity (history) and his place
for activity (geography).

be. Evolutlons of concepts of govermment.

c. Place of importent documents of history in mant's prog-
ress,

d. Stressing the relation of present conditions to past
events,

es Develop awareness of the operation of social and economie
forces in today's world.

fe« To teach Democracy as a moral way of life rather than a
govermental systenm.

We try to emphasize the significance of each important event,

A well informed student, A student who can use his knowledge
to live 2 full 1life as a citizen of the U.,S,

a, Individual responsibility.

b. Personal freedom,

c. The importance of eour capitalistic system in our produc.
tion of goods and services.

d, The need for social understanding and decisions in a
changing society.

es The enlargement of our knowledge horizons in our world.

We change Civies from Grade 9 to Grade 12, We think this is
better to teach Gevermment at this level jJust before they
graduate, A good course in Civics (Gov't) is too hard for
freshnen.

I try to make the students aware of the changing world, In
doing this, I try to give them zn unbilased picturs of come
nunisn,

2. A more thorough understanding of the word demoeracy, a
way of living, not only goverrmmeni,
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28,
29,
30

31

32,

s

3.

35,
3.
37.

38.

34

be Parallels of today,
¢. Debates on today's problems.

Try to acquaint students with history cause, effect of events
on the American scene with parallels and subsequent effectse
An appreciation of what has happened and why, with an
attempt to show what possible cffect it moy have in the
future on our way of life,

Problems of present that can be traced to events of the past,
(Ex, Civil Rights Act,)

Working on instilling patriotism,

A wholesome development of the whole child.

Directing generzl course area at a background to provide
understanding in the current events areas as they pertain
to citizenship.

We try to have the social studies classes to be correlated
with the beginning of the topic to the current topics, We
have it {0 be a continuous learning at all tinmes,

a. Awarenress of how others live,

be A tolerance of othars,

¢. Individual thinking emphasized..attempt to show falla-
cles of extremes of conforming or non.conforming.

ae Legislativa Assembly on local level during legislative
year, Classes divide into House and Senateeerun mock
legislation.

b, Basic ideas and concepts are to emphasize free entera
prise system at all levels,

ce lio sot or listed policy.

Responsibllities and abilities and privileges of citizenship.
To thirk and listen and develop your own ideas when new
thourhts are expressed. To be able to do research on a
given idea and find out the facts. To have ideas formed by
the individual, to be well.informed on 211 issues which may
be relevant.

Freedome-Responsibility..Democratic Behavior«-Self«discipline,

World understanding.

We try to stress getting ideas, trends, ete., rather than
Just memorizing names and dates.

Communism, capitalism, individual responsibility for individe
val actions.

As in the Listing of 28 Respondent!s Objectives in Social Studies

under Question No. 2, pages 24.27, Table V, we again are faced with a

lack of unity in baslic objectives to ba developeds That is mot to say

that differences are not good in an expression of ideas, econcepts, and

generalizatlons emphasized in soclal studies classes,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



35
In discussing the place of Values in the Curriculum, Michael
Seriven, vriting for the Social Seience Educatior Consnrtimm, probably
best sums up these differences with ths following:

In disputes about what is Yright," what is "better," and what
¥ought to be done"™ the discussion frequently ends with the dispue
tants in disagreement about the issue, but in agreement that the
argument cannot be carried further. A common conclusion is that
"You can't dispute basie values.” Let us use the cormon term *ulti.
mate values" to refer to these values that are unarguable, in the
sense that no further facts or lozic can be mustered to show whether
they are sound or unsound,’

The important point to note here is that thirty.eight schools

took the time to indicate some, if not 211, of their ideas, concepts,

and generalizations used in teaching social studies,

Question No. 7

Table X below shows the degres of attention given in social studa.
ies classes to consideration of local, state, national, and international
economic and political situations and events affecting both current and
future events., These resvonses will he discussed directly or indirectly
in discussions relative to question no, 8, on pages following,

TABLE X
Distribution Showing Degree of Attention Given in Social Studies Classes
to Consideration of Local, State, National, and International Economic
Esgn:g%itical Situwations and Events Affecting Both Cwrrent and Future

__Desree of Attention Given Mo, _of Schools
Very little attention given .+ + «

® &6 8 5 9 00 8 000 e

Constant attention BIVONl & o ¢ ¢ ¢ 0 ¢ ¢ ¢ ¢ 0 0 ¢ 0 0 @ 86
No special attention ZlVen ¢« o o o o« ¢ 04 0 0 o e v 0 0 o 3
Falled to respond to the question . e o o o o o o s o o5
Total s » & & 9§ ® & & 8 & .192

53gcial Science Edueation Consortium (Purdue University, Vole 2,
thamber 1, April 1906), De 2o
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‘A,

B.

c.

D.

E.

F,

G.

H.

Table XI

ution Showing Design of Social Studies Objectives As Compiled From 103 Schools Responding to Survey of
Teaching Objectives in Social Studies Montana High Schools, School Year 1965-1966

Are your social studies objectives designed to:

No,

%

Answer Not Clear

No

Cut _Ans.

Failed

To Answer

Help the child to achieve self-realization, "to come into his
own®,

Help the child to become capable of functioning in our demo-
cratic system as an individual rather than as a conformist.

Help the child to become capable of independent thinking in
terms of issues, not pressure groups,

Help the child to become capable of independent thinking in
terms of meaning, not fear,

Help the child to become capable of evaluating right and wrong
in terms of moral responsibility to both society and to
themselves,

Help in the development of a personal morality in terms of a
whole moral approach to life that will insure development of
the child's maximum potential.

Help the child gain a full appreciation of the benefits of our

democratic form of government through an objective undistorted

evaluation of other philosophies of government throughout the
world.

Help the child to recognize their privileges and their respon-
gibilities as a citizen through exercise of their right to
participate in a political party of their choice and their
right to vote,

Help the child to understand and appreciate how we as a nation
came to be what we are as a people, the things which charac-~
terize us as a nation, and the decisions which have shaped
our course from Colonial beginnings to World Power,

67

85

91

85

88

70

87

94

92

63%
81%
87%

81%

84%

665%

83%

89%

87%

22

19

13

10

8

11

10

-9C~



37
Question No, &

Table XI, appearing on vase 36, is submitted as a summarization
of the numerous answers to the nine parts of Question No., 8., Because
this question is the heart of this study, careful attention to the table
is important., However, the answers should be carefully weicshed in the
light of the Importance of objectivity in snswering each of the nine

parts of the question,

Question Yo. 8-A
Question No., 8-A asks the school if its socizl studies objectives

are designed to help the child to achleve self.realization, "to comes into
his own?" To this question, 67 of the 103 schools coonerating in the
study responded YiS, 22 schools responded O, one falled to give a clsar
cut answer, and 13 failed to answer the question,

In discussing the tecnaze and his rroblems of *finding himself,"

Remmers and Radler observa in their hook The American Teenacers

Perched on this 1little planet that one can zlmost feel spinning
beneath him, today's youngsters have a precarious role to play.
They must change, almost overnisht from dapendent cuddly creatures
to independent young adults who share all the grown.up nerplexity,
face all the grown-up problems, of a frantie, kaleidoscopie world,b

Pernaps the Okmulzee, Oklzhoma, sorhomore girl'!s letter repwoduced in

The American Teenarer better points up the nesd to help the child to

achieve self-realization, "to coms into his oym:¥

61, H, Remmers and D. H. Radler, The Ameriann Teeaarar (New York:
The Bobbsalierrill Company, Inc., 1957) m. 32.

-
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e o » 3till another quite important problem 45 that some of us
haven't wholeheartedly accepted curselves. Ve need confidence to
realize that the world is as much ours as it is any othar personts,
We need to worry more about the kind of person we live with all the
tine, our self, rather than worry so much about others. Hizch school
children think too nmuch about vhat the crowd does or thinks rather
than what they actuzlly feel inside themselves, They seca to feel
that if they <o alonr with the crowd thay wvill be more popular but
ectually I feel 1T they stand on their oim tun fest they will be
better offs If we donft learn to think for ourselves we are going
to g2t into deep water vhen we are nut on our own, We ars the leada
ers of tomorrow and we need to develop all our rasources,’

If one of the objeocts of education today is to help build tomor-
rowts leaders, this question becomes increasingly more imnortant to the
teoaching objectives in socinsl studie=, Romers arnd Redler suecinetly
stated this importance in their comment, "The attitudes the American
Teenager holds today will very probably influence the way he votes tomore
row, thereby diractly affecting the kind of country America will be,"8

Question 8-B
To the question, "Are wyour social studles objectives desligned to

help the child to become capable of functioning in our democratic system
as an individual) rather than a conformist,* 85 schools answered YES, 6
answered NO, 2 failed to give clear cut answers, and 10 failed to answer
the question,

Margaret Mead, in an address to the National Assoclation of Dean's

of Women, reproduced in The American Teenazer, touched upon this problem

with her usual incisiveness when she said:

?Ibidop Pe 33
81bid., pe 52.
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To the extent that they (the school administrators) provide a
framework within wvhich the student is givan initiative, within which
he is asked to particinate in terms of moral choice , o o rather
than in terms of group alleglance or the slavish following of a
meaningless routine or blind allegionce to anthority..to that extent
he will devslop an intecrated personality.”

How meny times have teachers recognized thz vory potent role
soclal backeround of students has uron the c¢hild's fvture life? Are
there lessons in this question vhich nizht csuide teachers in helping the
child to become cepable of functloning in owr democratic system as an
individual wather than z conformist?

The inmportenee of furctioring as an individunl is poignantly

pointad up in Samuel Tenerbawn'z articla, Thz Teoacher, The Middle Class,
AR

The Lowey Class, vhen he urote:

In our sanctimorious wmy, we have assumed that this, our middle.
class culture represents the bvest of all pogsible worlds., We have
never examined lowersclass culture with the view to asking: Is
there perhaps something in another wry of 1life to zlleviate our own
siclness? o o o Even i 211 thece feelinps about riddle.class values
are ripht: even if we should continue to force lower-class children
into middle-class molds, shouldn't we recoprice that for some chila
dren this can never be achieved? It isnft for them, as a duck isn't
for running a rzce with a2 rabbit, In this world isnt't there a need
and z2n honorable place for carpentars, plusksrs, and, yes, laborers?
Aren't we doins infinite harm to children bty our insistznce that they
be something they cannot be, and then making tham feel 1lke failures
because they have not achieved what thoy eannot achieve? Vouldntt
it be better if we found out what they CAN EE, and then set about
changinz our schools so that we can help them, not to bscome middle.

)

class, but to become the best salves they are capable of becoming?19

nestion 8.C

9Ivide, De 227.

10Samuel Tenenbaum, "The Teacher, The Middle.Class, The Lower
Class,® Phi Delta Kappan, 45:82.86, No, 2, Novembor 1953.
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To the question, "Are your social studies objectives designed to
help the child become capable of independent thinking in terms of issues,
not pressure groups,” we find the following replies: 91 schools replied
IES, 2 10, 2 gave answers not clearly yes or no, and 8 failed to answer
the question,

There can be little valus in education if it consists of only the
acquisition of bare facts with llttle ability or desire to critically
evaluate such facts or information, Robert L. Brackenbury, Professor of
Education at UCLA, writing in the National Elementary Principal, stated,
"It is possible for men to learn to discuss without discounting the
motives of thelr adversaries, to disagres without being disagreeable,
and to differ without doubting the integrity of their fellow nen.t11

The life blood of all learning must be the willingness to chale
lenge and examine, as Abelard, the French phllosopher, once said, "By
douvbting we come to question, by seeking we may come upon the truth,®

Question 8-D
In Question 8.D, 85 answered YES, 3 answered 110, 4 were not clear

and 11 failled to answer the quesilon, "Are yowr social studies objJectives
designed to help the child to become capable of lndependent thinking in
terms of meaning, not fear,"”

Closely related with 8<C, it is imperative that in developing a
soci2l studies curriculum one recognize the fundamental baslis or foundae

) 11ational Education Association, Education U.S.A., November 14,
1963,
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tion of democracy is compromise, However, compromise in itself does not
mean capitulation or forfeiture of the privilege of independent thinking
free of pressure groups or fear, On the contrary, compromise should
only be recached after critical thinking and evaluation free of insidious

fear or the lnfluence of pressure groups.

Question 8.F

To the question, are your soclal studies objectives designed to
help the child become capable of evaluating right and wrong in temms of
moral responsibilities to both society and to thamselves, 83 schools
answered YES, 3 NO, 5 gave unclear answers, and 7 failed to answer the
question. Because this question is closely related to Question 8.F, it
will be discussed indirectly with discussion of the following gquestion,
Question 8.F,

Question 8.F

Responses to the question, are your social studies objesctives
designed to help the c¢hild in the development of a personal morality in
terms of a uhole moral approach to life that will insure development of
the child's maximum potential revealed 70 schools answering IES, 19 NO,
L4 unclear answers, and 10 not responding. Based upon these responses,
assuming the unclear and no responses to be taklng something less than
a clear cut YES stand, 32 of the 103 schools responding, roughly onew
third of the schools, are not consciously working at development of a
personal morality in tems of a whole moral approach to lifel
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One respondent stated, "An honest answer requires me to state
that I am hopeful that this is achieved, However, how does one ¥teach"
morality? The enviroment of the school does much, but it is operative
but one.fourth of the day and oneahalf of the ycar, The cormunity, the
large communlty, has a much greater impast.”

An outstanding example of a whole moral approach is succinetly
exposed in the article titled, "It!'s 0.K., Son, Lverybody Does It,* by
Jack Griffin for the Chicapo SunTimes, on page 43,

Closely related to Griffin's article is John W, Gardnerts article,
#Horal Decay and Renewal," 1n the Saturday Review:

Young peoprle do not assimilate the values of their group by learn.
ing words (truth, justice, etc.) and their definitions, They learn
attitudes, habits, and ways of judging. They learn these in intensea
ly personal transactions with theilr irmediate family or assoclates,
They learn them in the routines and crises of living, but they also
learn them through songs, stories, drama, and games, They do not
learn ethical principles; they emulate ethical (or unethical) people.
They do not analyze or list the atiributes they wish to develop,
they identify with people who seem to them to have these atiributes.
That is why young people need models, both in thelr imaginative life
and in their envircmment, models of what men at his best can be,

e o o In some cases, young people f£ind that the moral precepts
thelir parents have to offer are no longer relevant in a rapldly
changing world., And they of'ten find that, in moral matters, the
precepts their parents utter are contradicted by the behavior their
parents exhibit,13

Can onethird of the Montana high schools continue to overlook
or ignore the importance of helping the child develop a personal moral-
ity that will insure development of the child's maximm potential?

13John W, Gardner, President, The Carnegie Corporation, #loral
Decay and Renewal,” The Saturday Review, December 14, 1963.
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"IT'S 0.K., SON, EVERYBODY DOES IT*

when Johnny was six years old, ha was with his father when they
vwere caught speeding, lis father handed the officer a five~dollar bill
with his driver’s license, "Ii's C.K., Son,” his father said as they
drove coff, "Everybody does it."

vWhen he was eight, he was permitted at a family council, presided
over by Uncle George, on the surest means to shave points off the income
tax return. "It's C.K., Kid," his uncle saide YLverybody does it.”

When he was nine, his mother took him to his first theater pro.
duction, The box office man couldn't find any seats until his mother
discoversd an cxtra twe dollars in hor purse. "It's 0.X., Son,* she
said, "Everybody does it."

When he was 12, he broke his glasses on the wry to school. His
Aunt Francine persuaded the insurance company that they had besn stolen
and they collected $27. #It's 0.K., Kid,™ she said, "Everybody does it."

When he was 15, he made right guard on the high school football
tean, s coach showed him how to block and at the same time grab the
oprosing end by the shirt so the official couldntt see it., "It's O.K.,
Kid," the coach said. "Everybody does it.*

YWhen he was 16, he took his first sunmor job at the big market.
His assigmmant was to put tha over.rine tomatoes in the botton of the
boxes and the good ones on top where they would show, "It's O.K., Kid,"
the marager said. "Everybody does it.®

When he was 18, Johnny and a neighbor applied for a collegs scho-
larship. Johnny was a marginal student. His neighbor was in the upper
three per cent of his class, bul he couldrntt play right guard. Johnny
got the assigment, YIt'a O.K.," they told him. "Everybody does it."

vhen hae was 19, he was approached by an upper classman who offered
the test answers for three dollars. "It's O.K., Kid," he said, "Every-
body does it.®

Johnay was cauwgzht and sent home in disgrace. "low could you do
this to your mother and me?® his faother sald, ¥*Tou nsver learned any-
thing like Lhis at nome." His aunt and uncle also wers shockeds If
t.here;i one thing the adult world can't stand, itts a kid who cheats

* e @

Y2%1i1s 0.%., Son, Everybody Does It," Ihe Chicaro Sun-Times,
reprinted with the pemission of the Chicaro SuneTimes and Jack Griffin.

e
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Question 8.G
To Question 8.3, are your socizl studies objectives designed to

help the child gain 2 full appreciation of the benefits of our dermoe
cratic form of govermment through an objective, undistorted evaluwation
of other philosophies of goverrment throughout the world, 87 replied YES,

7 N0, 3 unclear answers, and 6 failed to answer the question,

Question 8.H

Someone once made the observation that we get the pgovermment we
deserve, Stewart Alsop, in his article "The faiiure of Congress,”
wrote, "Empty stomach, full head; full sfoméch. empty head, As long as
most stomachs are full people don't want to think about politics.“14
In an interview with Alsop, an unidentified senator commented, # ., « &
the country is fat, dumb, and happy today, Most people would just as
soon we did nothing, but talk,"15

Of the 103 Montana high schools cooperating in the study, 9%
answered YES, 2 N0, and 7 did not answer the question, are your social
studies objectives designed to help the child recognize thelr privileses
and their responsibilitiez as a2 citizen through exercise of their right

to participate in a political party of their choice and the right to

vote.

Witewart Alsop, "The Failure of Congress," The Saturday Evening
Post, December 7, 1963,

151044,
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Question 8.1

Help the child to understand and appirociate how we as a nation
came to be what we are as a people, the things which characterize us as
a nation, and the decisions which have shaped our course from Colonial
beginnings to world power, our f£inal part of Question No. 8, showed 92
schools responding ¥GS, 1 0, 3 unclear answers, and 7 failing to answer
the question,

Senator lMike Mansfield, in an address to the Montana Education
Assoclation Convention in Missoula, Montana, posed the question, "Who
then 1s worthy of being callad an American,” and followed with the fole
lowing answer:

f. Yo one, no party has all the ansuwers.

2, All are Americans, sach has a contribution to ma%g and can

nake if we have mutual respect and compromise,

Knowledge brings understanding, understanding dispels prejudice
and hate, Reading is the basic tool of all learning, therefore it is
the duty of all teachers to fully understand the meaning coversd in
Question 8.I, and to work contimuously to see that its fullest meaning
is taught in the nation's schools,

fDamocratic govermment falls unless citizens show the same eagera

ness to serve their country that they exmect the country to show in

serving them,"17

16The Honorzble Mike Mansfield, United States Senate, Address to
specilal session Montana Education Assoclation Convention, Missoula,
Montana, October 25, 1963,

17World Book Encvelovedia (Volume 3, 1959), p. 1453,

-
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flot a single Montana high school indicated that a unit of instruc-
tion or a course was offered in presenting the major religions of the

World.

Question No. 10

Question No. 10, see Table XII below, sums up additional comments
of six respondents, This listing, as did the listing covered in Table V
on pages 24.27, and Table IX on pages 32-34, shows a noticeable lack of
sinmilarity., Could this dissimilarity be the rosult of the nced for a
complete revision of the whole social studies program, long overdus
according to Keller, sece page 2, or Gross, see page 2%

TABLE XII

Listing of QOther Comments Pertinent to the Study

1. The students are expected to be awars of present world affairs
as they are quizzed over this particular material., In many
issues the students do a great deal of researeh and bacome
involved in nany active debatss,

2« We groun our students in social studles so better students
take World History at 9th, U.3. Govermment at 10th, Aneri.
ean History at 11th and P.A.D. as 12th graders, The slower
students are directed to easier social studies coursas, but
rust take U.S. Goverrment as seniors.

3. The teacher has certain materials to work with and is limlted
by these, Unfortunately teacher colleses do not provide
the novice with a sound or true plcture of wiat secondary
school teaching at tho small school level is like, If they
did there would not be many teachers.

4, I am sure you cannot remove subjectivity from human interw
action and thus neither can you remove it from the teachlng
objectives of soclal studies,

5« Since we do not have a social studies department I feel we
are limited to a teacherts personal opinion in the ficld of
social studies, One teacher handles all soclal studicSe
courses arsa indapendent of one another--only correlation
would be because of the teacher.

6. Our social studies program is weak and I hope to improve on
it in years to come,
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CHAPTER V

Summary and Conclusions

One of the most eritical problems in considering the dilemma of
social studies today is the problem of a common agreement as to what 1is
meant by the term "social studies," what is to be included.

Wesky pioneered in drawing the distinction between social studies
and the soclal sciences, The social sciences are scholarly and ade
vanced studles of human relationshins. The social sclentist is cone
cerned with experimentation, research, and discovery to widen the
frontiers of knowledge a2bout man and his relationships with other
men and with his enviromment, The soclal studies comprise a portion
of the school curriculum vherein the content, findincs, and methods
of the social sciences are simplifiasd and reorganized for instruc-
tional pwrposes. Thus the social studies are those studies that
provide understandings of man's ways of living, of the basic needs
of man, of the activities in wvhich ha engares to meet his needs, and
of the institutions he has developed. Briefly, the social studies
are concerned with man and his relationship to his soclal and physie
cal envirorments,!

With the above distinction and definition of social studles as a
basis the shortcomings in social studies eofferings and objsctives rew
vealed in this study are evident. However, this study does reveal a
tremendous opportunity, and invitation, to work in the area of curricu.
lum develomnment in the sccial studies field, Azain roferring to the
Encyclopedia of Educational Research on the subject of curriculum
improvement and selecting contant:

Curriculum improvement at the local level may be most effzctlive,

but studies such as Helzels (112) in which he found fewer than 40%
of the graduates of a hizh school stayinz in the locality, raise

61Encyclonedia of Dducational Research, Third Edition, 1960,
Pe 1290,
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serious questions about basing curriculums on purely locsl demands.
It 4s still not clear Just what the implications are for the social
studies of such phenouona as pomulation mobility, the growing unie
formity of American culture, and the general education movement,?2

The problems of selecting content for the soci2l studies and of

rzanizing a most eflectlive scops and sequence are complex ard interw
twined with many other aspects of the educational process « « « The
three most cormion approaches used consist of (a) rearranging and
modifying established subject matter, (b) organizingz in terms of
youth tasks and nesds, and {¢) restructuring in relaticen to social
factors and problems. Althouth the latter has been suggestad upon
nunerous occasions, few school programs have been so designed. The
neceds of youth are often considersd and have been carefully explored
over the past twenty years (211), but fow curriculum are based upon
then except in part.

As repeatedly shown in this study, course content is, all too
often, inadequately dctermined by the teacher. Unfortunately it appears
that he teaches only the material with which he is faniliar, Dr. Bernard
llughes, during a recent ccaversation ou thls subject, mads ths coment,
#legardless of how brilliant or well read a ron is, if he limits his
course to what he knows, it wlll be relatively ineffectlve as a course
over the long haul 4

Therefore, it would seen the time has come when liontana high
schools must give irmediate attention to the development of:

1. a set of Teaching Objectives in Scocial Studies,

2. a curriculum that will best meet the nceds of both our youth
and our communitics.

ZI‘Oid.. Pe 1305;
3mhid., pe 1306,

’ »
lernard Hushes, Director Cammus Sehool, lankato State College,

Mankato, Minnesota, 1966,
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The teachins objectives should, if they are to serve their full response-
1bility in thic educationnl process, be based upon the following tiwee
factors:

1. lloeds and intercsts of the students,

2. Ikeds of socio“y and school resources,

3¢ Thilesophy of 1ifa and edusation of those responsible for the

aeducation prograns,

In conclusion

The prinary task of educalion is to teach young people how to
think clearly aboubt thoso things that really matter. Therefore, it re-
mains the task for those in the field of social studies to develop a
sound seb of tzaching objectives for social studies and then develop a
curriculun plan which will enable all schools throushout the state to
provide a meaningful social studies program that will teach our young
pecple how to thiuk clearly about those things that really matter in

making well adjusted good citizsus,.
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APPENDIX A

Cover letter to go with gusstionnaire

Dear lr. H

Would you please help the undersigned conduct this surveye
TEACHING OBJECTIVES IN SOCIAL STUDIES, MONTANA HIGH SCHOOLSw.by eomplet-
ing the attached questionnaire? This study, a partial fulfillment of
requirements for a Master!s Degree, will be of special interest to admin.
istrators as well as to teachers in the soclal studies field,

Abstracts will be malled, when the thesis is completed, to all
administrators who indicate that they want an abstract by signing the
proper space on the last page of the gquestionnaire. It is believed that
this study will be welcomed by most administrators as a starting point
for an objective re.appraisal of their soclal studies program, either
for the purpose of curriculum revision or for enriching their present
social studies program,.

No identification of participating schools or school personnel
will be made in this research paper,

I earnestly solicit your cooperation in this study and ask that
you complete the questionnaire as accurately, completely, and promptly
as pessible, The stamped, self-addressed envelope is furnished for your
convenience in answering.

I wish to thank you in advance for your time and cooperation.
Very truly yours,
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APPEIDIX A

Questionnaire for Use ig Stqu

The results of this questionnaire will be used in a thesis paper
planned for completion by Sumer 1965. Your cooperation in completing
ihis questlonnaire as accurately, completely, and promptly as possible
will be an appreclated contribution to the paper.

Flease return the completed questionnaire in the accompanying
stamped envelope to Donzld L, Ferguson, P,0O. Box 645, Hamilton, Montana.

QUESTIONNATRE

1 . U e
(Do Do ibot)
Cbjectives in Social Studies for our grades nine through

have a written program or plan of Teaching

twelve.

2. Following is a statement of our Teaching Objectives in Social
Studies, grades nine through twelve, If you have printed
copies of your Teaching Objectives in Social Studies, or
other descriptive information I would appreciate your attaching

any such available material,

3. What social studies courses are offered by your school in

grades nlne through tirelve?

Grade Nire Grade Ten Grade Eleven Grade Twelve
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4y Are your social studles history-oriented or other subject
oriented?
Flease
Check One
History oriented

Other subject oriented

Corments:

5« Are your social studies courses directed towards the developw
ment of desirable soclo-.civic behavior patterns for your
students?

Please
Check Cne

Yes

Corments:

6e Please list any ideas, concepts, or generalizations that your
school is emphasizing in your social studies classes, grades
nine through twelve.
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7« What attention 4is beling given in your social studies classes
to consideration of loeal, state, national, and international
events affecting both current and future events?
Flease
Check One

Very lirited attention 4is being gilven in our social

studies classes to consideration of local, state,
national, and international events,

Constant attention is being given in oxar social
studies classas to consideration of local, state,
mational, and international events,

o speclal attention 1s being given in our social
studies classes to consideration of local, state,
national, and intermational events,

Comments:

8. It is highly desirable that the following questions (8A.8I)
be studied carefully before answering and that they be
answered as objectively as possible, recognizing that schools
may or may not be giving full conslideratlion te each in our
teaching of social studies, Are your social studles objec-
tives designed to:

Flease Answer
Yes or No

A, Help the child to achieve self-realization,
"to come into his ownt"
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B, Eelp the child to bscome capable of functicring in
our democratic system as an individual rather than
as a conformist?

Ce Help the child to become capable of independent
thinking in terms of issues, not pressure groups?

D, Help the child %o become capable of independent
thinking in terms of meaning, not fear?

3, lelp the child to become capable ol evaluating
right and wrong in terns ol moral rasponsibility
to both socioty and to themselves?

'y Help in the developuent of a persoial morality in
terus of a whele moral approach to life that will
insure development of the child'!s maximum potene
tial?

% Holp the child to gain a full appreciation of the
benefits of owr denocratic form of government
through an objectivs, undistorted, evaluation of
other philosophizs of goveriment throughout the
world?

Ho Help the child to recognize thelr privilegzes and
their responsibilities as a citizen through exerw
cise of their right to participate in a politieal
party of their choice and the right to vote?

I. Help the child to understand and appreciate how we

as a nation came to be what we ars as a people,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



-

&1
the things uhilch charactorize us as a nation, and
the decisions which have shaped our course from
colonial beginnings to world power?

9. Iumber of students in your schocl at start of school year

1965-1366s Crade Nine (Crade Ten Crade Eleven Grads Twelve

Boys

Girls

10. Other comments which you may carc to make:

3igned

Title

School

Date

Ncte: No identification of participating schools or school
personnel will be made in thls research paper,

Please send abstract of this study to:
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APPENDIX B
Cony of follew.up letier
Dear Mr, s
On the undersigned forwarded your office a

questionnaire to be used in a research study of Teaching Objectives in
Social Studies as parti2l fulfillment of the requirements for a Master's
Degree, :

However, my records show that your school has not. returned the
completed questionnaire mailed on o It may be that my
original letter and questionnaire was either lost or mis.laid, so I have
attached another copy of the questiommaire.

Results of this study, I am sure, wlll be of special interest to
you as an adninistrator as well as to your teachers in the social stud.
ies field, It is planned that zbstracts of this study will be malled to
a1l cooperating schools who request these abstracts by completing the
return address portion of the auestionnaire.

Thank vou for your cooneration in conrleting ard returning the
attached questionnaire at your earliest convenience,

Very truly yours,
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