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", ., INTRODUCTION @

Reelizing the lasting wealth that music will bring
into the lives of tOday'SAEhildfén;*edﬁcators are becoming
alarmed at the number of children who are being exposed to
music, but in a short time are losing interest. In recent

1 was conducted which showed

years, a nation-wide survey
that of those children who started piano lessons, 60% dis-
continued their study during the first year. 4iny contact
with music is bound to be of some enrichment to their lives,
but certainly a lasting and full experience can not result
from such a short exposure to something that can do so much
in giving them & broad and happy outlook on life.

Missoula, Montena, may be considered & culturel
town, due to the fact that it is the home of the headquar-
ters of Region I of the Forest Service, and the State
University. With such a professional influence over the
town, especially since the University has an accredited
Music School, Missoula might not be expected to be typical
of the statistices in the survey mentiohed above. To deter-
mine the situation in Missoula, questionnaires were dis-
tributed among five of the Public Grade Schools, picked
from the various sections of town. The schools participat-

ing in this c¢ross section were: Central, Franklin, Paxson,

lCole Watkins, "How To Get And Hold Pupils",
Etude, (February, 1940), p. 89.
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Roosevelt, and Whittier. The questionnaires were distributed
to all children in these schools who had ever studied piano,
regardless of duration of study, or when the study occurred.
The results from these questionnaires are discussed in the

following paper.



THE PROBLEM

The proﬁieﬁ*presgnted and‘diséussed in this paper is,
to determine the resasons for the‘;arge pércentage of loss of
piano students frdm.the Miséoula Public Grade Schools during
their first year of study. ‘pgyelppment of this problem pro-
ceeds in the following manner: (a) data showing the loss of
beginning piano students, and (b) data determining the reesons
as a result of a survey carried on in this field.

The problem is limited to cases found in five of the
Missouia Public Grade Schools during the years 1949-1950.
These schools will be referred to as Schools A, B, C, D, and
E throughout this paper.

The main sources of material are questionnaires,
personal interviews, and school records.

Beginning with December of 1949 and continuing into

1950, a questionnairez

was circulated and filled out by
those students of Missoula Grade Schools A, B, C, D, and E
who had at any time taken piano lessons. From these ques-
tionnaires it was possible to determine the percentage
thet had discontinued their piano study; and from those

that had discontinued study, the percentage that did so

ZSee Appendix A



during the first year. In Figure 1, the results from School

A ere shown.
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Figure 1

DISTRIBUTION OF STUDENTS BEGINNING AfJD DISCONTINUING PIUTC
STUDY s SCHOOL a

Total number thet began piano study ..iiiiiiiniinieennen.
Total number that discontinued.....cccoceviieiieniiencienieeieeeeeen
Number that discontinued with the first year............

Number thet discontinued between the first end ninth
year

Of e total of 64 children who have studied piano,
52fc of these children have discontinued; 77s doing so with-
in the first year of study. discussion of individual
cases will follow after the results from the remaining four
schools are shown.

Figure 2 shows the percentage of loss of pleno
students from School B. Despite the fact that there are

only seven grades in School B, it has the largest enroll-
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Figure E

DISTRIBUTION OF 9TUDENTS BEGINNING "ND DISCONTINUING FlaNO
STUDY IN SCHOOL B

Total that began piano StUdy ...iininicnssrcnssercssnrcssnnncnes
Total that discoONtinUed . .eeiiiiceenirccnrneereecccssssssnnsaseesecssssens
Number that discontinued within the first year. . .m
Number that discontinued between first and ninth




ment of the five schools used in this study. In this school
there were 205 children who hed started piano lessons. Of
this number, 44> have discontinued, 5/5fe doing so within the

first year.

f
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Figure 3

DISTRIBUTION OF STUDENTS BEGINNING AND DISCONTINUING PIANO
STUDY IN SCHOOL C

Total number that began piano Study ..nineennenneenneen m
Total number that discontinued.....iiineinseisensseecsensseecseecsnnes *
Number tnat discontinued within the first year...........

Number that discontinued between the first end ninth
year

Figure 3 shows the results of the questionnaires
from School C. 1In tnis school, 70 children have had piano
lessons. Of the 59" that have discontinued study, 68% did
so within the first year.

In Figure 4 the results of School D are shown.
This school has a totel of 128 children who have had piano

lessons. Of the 46> who have discontinued lessons, 517
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Figure 4

DISTRIBUTION OF STUDENTS BEGINNING .4/, LISCQNTHyOJING PI iHO
STUDY IN SCHOOL D

Total number thet began piano study ....iininicnnns ,
Total number that diSCONtINUEd..cceeeeeeeeniiieereereeeeneescseeceeeeeeennes
Number tnat discontinued within tr.e first year. .
Number that discontinued between tne first ana nintn

Y~ ar. e e e e .



did so within the first year of study.
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Figure 5

DISTRIBUTION OF STUD&NIS BEGINNING AND DISCONTINUDIG PIANO
STODY IN SCHOOL E

Total number that began piano StUudy .nnininnnnnsnccssnccsnns coe
Total number that discontinued....iinnvrinisrcnssncnsercssnnrcssnnnes I

Number that discontinued within the first year. . !
Number that discontinued between the first and ninth

Figure 5 shows the results in School E, Here, a
total of 49 children studied piano. Of the 43" who have
discontinued their piano study, 762 did so within the first
year.

Figures 1, 2, 3, 4, and 5 have given the individual
pictures of the five schools, showing the number of chil-
dren in the various grades who have started piano study,
discontinued piano, discontinued within the first year, and
tnose wno discontinued between the first and the ninth year.

Table I gives an overall picture comparing the re-

sults of the five schools. Collectively, there are 516
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children who begen piano lessons. Of the 48% who failed to
continue with piano lessons, 61% of this group stopped study-

ing within the first year.

AN OVER-ALL PICTURE OF STUDENT QUESTIONNAIRE RESULTS

: TOTAL TAKING : TOTAL : TOTAL THAT QUIT
SCHOOL LESSONS :  QUITTING : WITHIN 1ST YEAR
A : 64 : 33 : 24
B : 205 : 90 : ol
C : 70 B 41 : 28
D : 128 : 61 : 31
E : 49 : 21 : 16
TOTALS  : 516 ; 246 150
TABLE I

APPROXTMATE TIME STUDENT SPENT STUDYING PIANO BEFORE

DISCONTINUING
SCHOOL : 3 MONTHS : 6 MONTHS 9 MONTHS 1 YEAR
A : 13 s 6 1 4
R 15 R g 50
C : 8 : 8 1 11
D B 12 : 6 1 11
T : 3 : 5 0 3
TOTALS : 56 . 33 9 . 52
" PERCENTAGE:  37.3% : 22% 6% 34.7%
= = : = o= )

TABLE IT

Workingtwith the figures of the group that discon-
tinued pieno study within the first year, the largest per-
centage quit within the first three months. The nexi
largest group studied from nine months to & year. These
percentages are charted in Table II.

Despite the cultural and professional background

of Missoula, the loss of beginning piano students hes
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reached the alarming high indicated by the nation-wide sur-
vey. The only reliable manner to secure the real reasons
for the discontinuance of study by so many children, would
be to contact personally the parents, either by telephone
or by personal interview.g This course was undertaken.
Of the 150 cases involved, 19 were not contacted due to ill-
ness, moving, or the inability to reach the parents.

In the following pages a statement of the questions
the parents were asked will be made, followed by a graph

showing the percentages of the answers, and e discussion of

these answers.

QUESTION 1. DO YT PI*O?

Figure 6

See Appendix B
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The explanation for so many children having had
piano lessons without a piano in their home, may be due to
a class piano workshop offered at the University during the
summers of 1948 and 1949, plus similar classes given at
several of the grade schools, which were open to children
with and without pianos in their homes, in order to give
all e musical experience. Others were able to have rela-
tive's pianos in their homes for a period of time, or to
use a neighbor's piano until they moved, or it became too

inconvenient.

tJJISTION 2. DID YOUH CHILD ENJOY HID EXPr-ItIENCE AT THE PD230?

Figure 7

The majority of answers to this question was yes, as
shown above. (Alrrost half of thi: group expressed a gre it
enjoyment from their musical experience.) One women felt
thet her daughter enjoyed "pliying” the pit.no, but not
practicing, aeveral parents knew their children enjoyed
their experience at the piano, yet at the same time knew

tney wanted to tudy a band instr’: ent, little larger
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group, although sayihg that their children did enjoy their
experience at the piano, felt they had started too young
and would get a greaﬁ deal more from their experience if
they were somewhat older.

The next group in size were those saying that their
children hed an unsatisfactory experience. The majority of
parents could’gi€e no enlightenment as to why, feeling un-
quelified to do so. Two of the parents did not app}ove of
the method of teaching, since it was entirely different
from the way they had been taught. These same parents w
would give no indication of the reaction of the children.
The pafents did not approve of the method used, therefore,
their children did not enjoy their experience.

The last group felt their children did enjoy their
experience at first, but lost interest. Maﬂy parents wish
their children would meintain an interest in something, as
this seems to be a trait that carries over into all of their
activities. Several of the children have had the opportu-
nity to study other instruments, only to come to the same
result - losing interest after a short period of time. A
few cases were found where the child gotibe?;pd the other
children in class lessons, either due to illhess or some
personal difficulty end then lost interest. -
QUESTION 3. WAS PRACTICING A‘PROBLEM FOR THE CHILD?

As shown in Figure 8, on the next pagé, more than
half of the children had trouble with practicing. There
were a number of different reasons given., Trouble fre-

quently stemmed from the fact that there was no pieno in
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Figure 8

the home. Although some of these same children had an op-
portunity to practice at school, the hours set aside for
thl- '.vere too early in the morning, or during their noon
hour. Another large section of this group claimed tiiat
practice time iiiterfprred with play time - children did not
""rnt to leave their chumsto go and practice by themselves.
The following reasons were given byjust a fev; parents, but
should not be overlooKed:Child sets up resistance easily,
is lazy, had no interest, more then one child in the family
taxing lesson ..r.cing it hard to find a time to -ractice,

too many -“-.11 children in the family who interferrer with

jpuctice, too young, interferred ith school work, 1*CK of

oersonrl drlvr,

13
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The group thet identify themselves with the answer,
"Sometimes", gave very few reasons. Pert of the parents said
that at first when the lessons were new, the practicing v/as
not too much of a problem, but as time went on, it became
more and more of a grind.

The "Not sure" group, mainly consist of those fami-
lies who had children practicing at school or ct e neighbor’s
home, and knew little if anything of their childr-;..*.. expe-
rience t=t the piano.

;VUI3TION 4. IT THS P*SNT’3 OR TriL CHILD’3 [I'Z* TO b'iGIN
P\-NO LS->30N3?

Figure 9

The -.raph > Figure 9 shot " that 49.'V- of the chil-

dren themselves suggected the idee of piano studi-. The

or.sv;=rs for tnre*- groupr fit frlrlyvell together. If
th- ehiid -.A..-'-teili the idea, thu- --cnt . 're”v., 1lu , -t
O f', this ww-<ed the v=y : n tne : .ef o . --.;te

my t;,.- - nt. In e« =\ ot. - rent la not -



15

the reelings of th- chUa, - - iflfi music lessons to be I'srt
th”~1lr %enArr i eLUcmtion.

t.iv- ca.iles lifted wunder "noth", 1t \vr* indeil'lnit.--

mm to vho-"o tj- laes originctec, since botn chil'i 'in >uit
- lit—- t.-io chi " to have pi'no lesson”.
;L "JAINTUG . 'i T, Cm'
Tolto
ch t
T'A;



Ft I
rrn be noted in Fi 1, < < -+ ernu- r
<3 *é--  (--. thl- ruction, h'-ir or * e

/oy ilerte-, f p t-hi 16UC I-=T W. =
1"U. rf th-4~ rhl)" B t.pkini- -*iv t.* le-rone, they co”-

-nteo Dt ..ji- UTId® ee-o't AHC*i 5., OF t''¢ te'-""r”'"".
chill- . : - - c¢:v2S, tn- coruriej-*t* ver”- .1r:i 1'?" to

tT ted, ¢ the i': thet i.'. le:-r.onr in tn?.

e~mire fun for tr- Chile, n ¢‘id not isni ii- r.h”

eir . any ---t- e ci-v - 1°-“~cns
eo?¢i -’ ly ¢ jor bel.-'*nPT"'.
° A 7* oooIv».! by t i- -! tr th L n-
) uor ion rot
-rni1 E fuii . , 17.
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couragement for the child. Some teachers assigned too much
material for one lesson. Others didn't give enough, or the
pieces they didigivefwere too simple to keep the pupil inter-
ested. Some parents felt that a half-hour lesson was not
iong enough, while others felt that the hour lesson their
child had was too long and interest lagged. Several parents
commented on the age of the teacher, feeling that the ex-
treme difference between the age of the child end that of
the teacher handicapped understanding.

One woman feltkthat the.fact that their teacher
; qevér gave?reéiﬁals with hér pupils was & serious injustice,
‘and did not promote interest. Several complaints were made
about-populaf—style'teachihg, feeling thet their children
were either toofydung for such s method, or that they did
not receive enough background of fundamentals. Several com-
ments were direéted against the class piano method. A few
parents felt the classes were too crowded (although the
method itself did appeal to them), others thought this
method did not give enough individual attention. Some par-
ents admitted that they might be a bit old fashioned in
their thinking, but since the class method was so entirely
different from their own experience, they preferred the in-
dividual lessons (bégin with learning names of lines and
spaces, key names, etc.). Two parents felt their teacher
was interested only in the money received, rather than the

results.
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A very sr.eil percentage of th.e parents felt that their
child'? experience h&d been too short to make any comment, or
that their own musical background "was so poor, thet they “ere
not qualified to answer.
CMGGTION 7. DID YOUR CHILD DVER MIAKE USE OF * 3 TRAIT"-

P-~0? (Play 8t recitals, for school or church.)

Figure IE

i'Tom Figure IE, it is easy to see that two-thlrdc
of the children have had no e--;erience nTaying before <ny

lort of a group. Of the small percentage who liuve, it ir,

interesting to note that played in reoltflo, nd only
m,3--' "Ityed for their class or pesambllec v-rd -'rogrr-ia at
ichool. The remainder played for family ;-.therings, or 0id

not 51'CCify wher".
vV Tr:\ 8. miL ; TOO m m-HjL; /.

Very fev ?”ople enlarged on their answer to the
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Figure 13

iibove question, "everal were of the opinion that they had
paid too much for lessons, since the child would not prac-
tice, feeling anything too much “hen the children
wouldn’t work. 3ome families found any price too steep,
due to their financial situation. One supposedly half-hour
lesson never If sted beyond fifteen to twenty minutes, and
for such ¥ small amount of tiir.e, the mother felt nhe was
paying too much.
The exact prices quoted as being too high were;
“1.50 per half-hour lesson
y1.bO for fifteen to twenty minutes
*:1-00 per half-hour lesson
tS.00 for five half-hour lessons.
.ith this same question, parents ere asked if they

v.culd care to say -%t r. ffir price for r piano lesson would
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be. There vere only 45" of the parents who had any idea or
cared to say. The answers given, varied.

For an hour lesson, fair prices ranged froci #2.50
to #1.00 per lesson. The half-hour lesson was more popular
with the #1.00 per lesson suggested more frequently. How-
ever, fair prices ranged from ".00 to ,50 per half-hour
lesson. Other suggestions made were from $2.50 to $2.00 per
half-hour lesson if it included lesson end music. If a tee.cn-
er would come to the house, #1.25 seemed reasonable for some.
Ctill others felt it depended upon the worth of the teacher.

The prices quoted ere for individual lessons, since
the class lessons now being given neemed to follow a closer
price scale, and were satisfactory for ell contacted,

V>-1TION g. WOULD YOUR CHILD LIKE TO CONTINUE WITH PIANO
LESSONS? «CULL PARENT AGREE TO THIS?

>k

Figure 14
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From the smell percentage of answers that were "No",
the reasons given for most children is the fact that they
are now studying some other instrument and will stsy with
it rather then begin ngein v.ith the pisno. Financial dif-
ficulties and athletic competition were other reasons
given. A few families hod warned children, that if they
quit taking lessons they would never get the opportunity
from their parents again.

For those children who expressed r desire to con-
tinue with piano lessons in the future, ell perents were
agreeable, some v.ith conditions - the largest number agree-
ing if they were able to acquire e piano in their home.
Other conditions were voluntary practice, financial stabil-
ity, waiting until children were older and could appreciate
their experience more, finding r good teacher, and budget-

ing free time.

AISESTIOK 10. IS THS CHILD TAKING SO,ZA OTHER INSTRUMENT?

CLAHIKST 9
TRU:.-3r. T 3
CiRMCT 2
VIOLIN 1
n"CDRDIAK 1

Fl.;ure 15
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BesideS'tﬁe ;§§tapces shown in Figure 15, five other
children begen another instrument, but loéi interest in it
just as they did with the piano.
QUESTION 11. REASONS FOR QUITTING AND ANY QTHER ADDITIONAL
INFORMATION?

TABLE III

1. 47 No piamno.

2. 26 Would not practice.
3. 18 Lost interest.

4, 9 Financial difficulty.
o. 7 Too young. ‘
6. 7 Could not find teacher.
7. 7 Taking some other instrument.
8. 5 Child's illness.
9. S No time, due to too many outside activities at
school.
10. 4 Moving.
11. 4 Interferred with school work.
12. 4 Teacher too far away for children to travel.
13. 3 Athletic interference.
14, 3 Their class lessons were discontinued.
15. 2 Not satisfied with the teacher.
16. 2 Did not like the piano.
17. 2 Made the child too nervous.
18. 2 Careless teacher discouraged the child.
19. 2 Large family interferred with practice.
20. 2 Personal home problems.
21. 1 Mother failed to work out routine for lesson and
practice.
22. 1l Mother's illness.
23. 1l Lessons given at bad time of day.
24, 1 Started with band. .
25. 1l Piano classes too crowded.

Due to the various reasons offered by the parents,
they will be listed in Table III. Some parents gave more
-than one reason, thus the discrepancy'in numbers.

Additional informetion was volunteered for the two
éases answering personal home problems:

In the first home, big sister was given piano les-
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sons, lost interest so discontinued study. Later little sis-
ter asked for lessons, began study and was doing well. This
stimulated the desire in big sisfer, so She'began to study
again., In addition to her own wbrk, sheywould,play little

- gister's lesson, commenting of its simplidity‘-‘doing so in
such & manner that in no timé she had killed all interest of
little sister. Mother feels this to be a reél psychological
problem and is much alarmed. ’ ’

| The second problem presented_Was someﬁhat different.
Sister-in-law, with child and piano, moved in with Family A,
with child of same age. Family A took advantage of having
the piano in the home, and both children todk‘lessons. The
difficulty arose when every time child of Famiiy A went to
practice, the other little girl decided She wanted to play .
the piano, too. Since it was her piano, Child A hed to
wait. Rather then cause a familyvargument,:Family A decided
to discontinue thé lessons for théir;daughtér for en indef-
inite period of time.

Figure 16 shows the distribution of ihe parents Sf
children discontinuing piano study, as to their occupations.
Since the survey was not made. of the occupations of begin-
ﬁiﬁé pianofétﬁdénts, noedefinité éonclusion can be drawn.
Howgver, it can;quObserved that the percentages are fairly
closé;‘ﬁhé iﬁrgggt“éroup béiﬁg only 3%%.

Fromfééﬁ@&i*records a check was made on the I Q's
of the children involved in the survey, to determine if

mental ability hed eny bearing on this problam. All children
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used in this study did not have an I Q score recorded. The
65 scores that were found are charted on Table IV. Since
the majority of marks are in the normal classification or
above, presumably, the children did not discontinue their

piano study due to a lack of mental a&bility.

CLASSIFICAT

CLASSIFICATION : IQ : PERCENTAGE OF SCORES

ION OF I Q SCORES

Near genius or genius ; Above 140 : 0

Very superior intelli-;

gence . 120 - 140 : 16.9%
Superior intelligence : 110 - 120 : 27 .7%
Normal or average in- ; ;

telligence : 90 - 110 : 52 .4%

Dullness - rarely
classifiable as : :
feeble mindedness : 80 - 90 : 1.5%

Border-line deficiency:
sometimes classifi- :
able as dullness,
often as feeble :
mindedness : 70 - 80 : 0

Definite feeble-minded; :
ness : Below 70 : 1.5%

. o

TABLE IV
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| QBSERVATioN_s_, CONCLUSIONS 3 AND REGONMENDATIONS

The author reallzes that for this study, only half
of the grade«school children of ‘Missoula were contacted,’
- which may not leag5p9?gqiexact survey. However, from the
cross-section of schools studied in this prdblem itfis felt
that a falr picture of the situation has been presented

| Knowing the wealth of experlence that can result

from musical knowledge{ it appegrs that here is a serious
p:oblem for music educators and parents alike;‘and it has
been shown that this problem does exist in Missoula. It isv
clear that some reasons - illness and financial difficulties -
Wiii be ever present and are uncontrollable by teacher or
pafent to a certain extent. On the other}hand, meny of the
pfoblems could be avoided by better parént-teacher associa-
4tion,’a more conscientious effort to make’tﬁé experience an
enjoyable one, and,intnoduéing more varied uses of the piano
for students.

Summarizing the answers received from interviewing
- the parents, we find a greater majority to be:
1. TFamilies own their own pieano. |
2. Children enjoyed their eXperiénce at the piano.
3. Practicing was a definite problem.
4, It was thehchild's idea to begin piano lessons.

5. Finding a piano teacher in Missoulae was no
problem.

6. Parents were satisfied with teacher, her methods,
etc.

7. Children did not make use of their pianos by
playing at recitals, school or church.
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8. Lessons were not too expensive.

9. Children would like to continue with piano les-
sons.

10. Children did not quit to study other instruments;

ll.‘ The largest number of parents gave the reason
of having no piano for their children’ discon-
tinuing pieano lessons.

12. No great majority turnéd out for parent occupa-
tion. The white-collar group wes the highest
with 33%. :

The negative eanswers of vitel importance to piano
teachers are the facts that practicing is such a problem,
cﬁildren made no use of their piano study, and that so few
children who quit piano study are continuing with other in-
struments. | M

Since prectice is difficult for so meny children,
heve teachers and educators’used their knowledge to msake
practice as interesting and as much fun as possible? Due
“to the high percentage of qhildren who discontinue within
the first three months of piano study, a need for further
investigation of this »roblem is suggésted

Much has been said in recent Derlodlcalu, to en-
courage piano teachers to help meke arrangements with the
public schobl teachers, for iheir piago students to‘perform
et school. Besides playing llttle pieces for their Claou-
mates, accompaniments can be arranged by the piano teeacher,
through the use of simple chofds. It is evident that this
praotlce is not preleent in Missoulez.

Although 59. lp of the parents were satisfied with

the teacher and her methods,.there is need for further in-
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vestigation in the relationship between parent and teacher.
Many a dissatisfied perent is a confused perent. If the

te cher mouid take time to dlsouss the child, his problems,
the teacher's method and 1degs more’ parent co-operation
would De the result

Loss of interest was near the top of the list of
reasons for dlscohtlnuance Qf study. This has a bearing on
thewproblem of practice, but also is = problem for the par-
ent. Parents must be made to realize thet home training is
en egsential factor in forming habit patterns.

4 few children discontinued piano study in order to
study another instrument. There is nd problem with this
minority group, since they are still enjoying a musical ex-
perience.

Poor mental ability is not evident among the begin-
ning piano students who discontinued study, and parents'

occupation hed little, if any bearing on the problem.
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STUDENT QUESTIONNAIRE

To be filled out by students who have taken piano lessons at

any time. :
NAME ; AGE:
ADDRESS: ‘ PHONE:
GRLDE: HOW LONG HAVE YOU STUDIED PIANO?

ARE YOU STILL STUDYING PIANO? YES NO




10.
11.
12,
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APPENDIX B

- PARENT (UESTIONNAIRE

Do you own a piano?

Did yourVChild enjoy his experience at the pieno? If
not why not9 | |

was practlclng a problem for the Chlld or home?

Was it the parent's 1dea to start lessons, or child's?

Was finding-a piano teacher in Missoula a problem?

Were you satisfied with the teécher, his methods, ete.?

Did the éhild ever méke use of the piano (pley for

his room at school, church or recitals)?

_Were‘leSSOns too expensive? Yiould you care to say

what ydu’think a fair rate for a lesson would be?
Would:child 1ike to cohtinue withbpiano lessons? Would
parént agree to. th139
Is child taking some other instrument?
Any other informatlon as to why child quit?

Parent's occupation? L s
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