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Abstract
Arouca, Raquel, Ph.D., Spring 2013 Interdisngoly Studies

A gualitative study of returning study abroad studeThe critical role of reentry support
programs

Chairperson: Dr. Udo Fluck

Reentry Shock had been studied through psychedbgymptoms and inter-relationship
problems. Previous research also focused on gaiwéitdata of post-experience questionnaires.
This dissertation examines how reentry supportiamg help students during the reentry
process and how participants integrate the studyaalexperience into their academic careers. A
case study methodology was employed and qualitdave was gathered from eight students
who volunteered to participate in two 90 minute kstrops and an individual interview. A
grounded theory approach was used to analyze thendttn NVivo. Thematic analysis revealed
a reentry process where students became awarktb€ different ways they changed and
reacted to changes in their sense of self, b) admmgtheir language use, c) their use of coping
strategies, and d) how they incorporated the e&pee in their present educational journeys and
future careers. Overall, participants’ responsesaked a need for an opportunity and a place
where returning students can validate both thaolysabroad and reentry experiences.
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Introduction
Problem Statement

Returning study abroad students bring home a gkxhacation that increases their
marketability in today’s economy; however, scholarthe field of cultural adjustment find that
students tend to “compartmentalize the year abrflaa’Brack, 1993, p.250) as part of the
phenomenon of reentry shock because they are faitledlifficulties of re-adaptation in both
their academic and personal lives. In general tetinesexperience abroad changes the students
while those at home expect the same individuatstian.

Reentry shock is mainly studied through psychalalgsymptoms such as anxiety,
depression, depersonalization, derealization aied. @ther research focuses on inter-
relationship problems such as social discomfortexwessive interpersonal conflicts that impact
students’ day-to-day functioning. Aggravating thpsablems is the fact that only some
universities, such as the University of the Paclitockton, CA, and Marquette University,
Milwaukee, WI, provide reentry support program#iétp students with these issues and guide
them in integrating the experiences abroad witlr thees at home.

My dissertation revisits the psychological issubgeentry as well as identifies the
communicative and linguistic changes in studerttegmeng from a study abroad experience. In
addition, it investigates whether enrollment ireantry support program influences the
readjustment to life at home.

Rationale

A study titledStudy Abroad Managemey NAFSA' — Association of International

Educators (2008) — has emphasized how the eduaatidmerican youth in Study Abroad

Programs will, over time, improve “the ability dfe United States to lead responsibly,

! Formerly know as National Association of Foreigudent advisers



collaborate abroad, and compete effectively inglodal arena” (p. 1). The authors found that
besides enriching the student’s life, study abradimpact foreign policy, national security and
even economic security. In terms of foreign polityey wrote: “international experiences not
only enhance understanding and cross-cultural thatsibut also give one a new perspective on
one’s own country” (NAFSA, 2009, para. 3); thuethiound study abroad has helped the U.S.
“become a nation whose citizens are globally edg;at. . whose [foundational] knowledge and
understanding enhances [our] contribution on téalstage” (para. 4).

However, another researcher has noted if studeomtspartmentalize” (La Brack, 1993,
p.250) the experience and fail to enhance theilepsional life, one result may be failure to
grow with the experience (a goal of study abroadyl another result could be the student leaves
the home country. In both cases, it has been fahaitdthere is a resulting deficit on the country’s
intellectual capacity and cross-cultural sensyivits well as competitiveness in a globalized
world. Andreason and Kinneer (2005) have pointetctioat international firms need to be
proactive in creating programs to finish the cyafl@ecruitment-foreign assignment-return so
that they can “reap the benefits of acquiring nglabal experience and developing a cadre of
effective international managers” (p. 123). It bagn shown that the same proactive attitude in
dealing with the culture shock-reentry shock-resmijent cycle is needed at universities and
their study abroad programs.

Former University of Montana President George Demmi(May 2010) has stated, “as
John Dewey said, education is not preparationifierit is life itself.” He added that universities
need to pay attention to their end result; an ‘s@®sent [is] necessary to say that when they
[students] leave us, they really do have the shifid insights necessary for success in tfie 21

century, in the increasingly globalized®dentury.” Therefore, this dissertation has assktse
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effect of enrollment in a reentry support prograsmntaelates to integration of the new
knowledge to the students’ life. Ultimately, thisnk assessed the universities’ ability to impart
those cross-cultural skills necessary for the sssoéits students beyond the study abroad
experience and into their future careers.

Significance of the Study

In today’s increasingly globalized world, studewtso have studied abroad have
expanded their education and increased their melvkiey, setting them apart from their
competitors in the work place. The phenomenon @ftry shock can weaken and even destroy
the educational benefit attained by the study abeogerience. Recent initiatives suclras
Senator Paul Simon Study Abroad Foundationhsste emphasized the importance of “a more
internationally educated citizenry [who] would make United states ‘more understanding of
the rest of the world’ and would create ‘a baspudilic opinion that would encourage
responsible action””(NAFSA, 2009a, para. 6). Studevho have compartmentalized the
experience and failed to incorporate the attaimemMedge in their future careers may
undermine the goal of building the country’s ireetual capacity, cross-cultural sensitivity and
economic competitiveness.

The importance of my research has been in idengfyhether or not reentry support
programs succeed in helping those study abroa@mstsideadjust to life at home, after having
grown from the study abroad experience. My resehashthe potential to help university
programs and students prevent the loss of investamehglobal enrichment in the students’
academic pursuits. My study has used an innovatnaditative methodology that helped identify

reentry shock symptoms in the areas of communicatal linguistics, and revisited the
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psychological symptoms of reentry; this methodolatigwed for the investigation of these
issues at the time of occurrence, rather than atialythem years later.
Research Questions

The research questions that guide my dissertatien

1. How does a reentry support program help studentaglthe reentry process?

2. How do the participants integrate the study abegukrience into their academic

careers?

The data to answer these questions emerges fraraligatjve study that engaged
students who returned from a study abroad experiene month to six months prior to meeting
with the researcher. Students engaged in two wopsshnd individual interviews to talk about

their experiences during the reentry process.
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Review of Literature
Culture Shock

Origins. In the 1951 conference of the Research Institbiteternational Education,

Cora DuBois (as cited in Oberg, 1954) introducegdtérm “culture shock” in regard to the
experiences of anthropologists who found the en&ramto another culture disorienting; Oberg
(1954) then broadened this concept to include ‘@upational disease of people who have been
suddenly transplanted abroad” (p. 1).

Oberg (1954) emphasized four stages of cultureksbomprised of: honeymoon,
aggression, humor, and adjustment/acceptance. @etg that the new environment fascinates
individuals until the different social cues andbiligy to function in the new society becomes
overwhelming. At this point, the individual can bete aggressive towards the host country,
criticizing and behaving negatively towards theroy and its people. After acquiring some
knowledge on the culture and language, the indalidevelops a sense of humor about the
situation and an attitude of weathering it out sinthers might be in a worse situation. Finally,
the individual starts to adjust to the new socisscand accepts the new behaviors as the way
people live in this new environment.

A year later, Lysgaard (1955) published his rededata collected from 200 Norwegian
Fulbright grantees about their experiences in thedd States and developed a U-shaped model
of adjustment-crisis-adjustment. According to tlagad the grantees initially developed a feeling
of adjustment to their new environment by discawgthe new and exciting information in the
host country. After the initial euphoria, grantséasrted to feel the need for more meaningful

contact, which was not found, thus, leading to lioiess. Finally, grantees adjusted to the
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requirements and forms of developing friendshipthis new environment, thus overcoming the
loneliness and becoming adjusted once again.

DuBois (1951 as cited in Oberg, 1954), Oberg (126%) Lysgaard (1955) established
the foundation for the study of culture shock iae talf century that followed; the underlying
commonality in their studies was the violation aftaral norms through which the individuals
were socialized in, as Brislin (2000) affirmed, &pée are socialized, then, to be quite familiar
with a number of social settings so that they admnewve their goals (adequate food supply,
academic accomplishments, obedient children) andeaconsidered valued members of a
culture” (p. 123). Brislin (2000) explained thaetamotional reaction to cultural violations that
occur in culture shock stem from an individual'sibtting personal reasoning toward someone
else’s behavior, based on cultural views.

Therefore, culture shock originates from the fhet t'all cultural behavior is patterned”
(Sapir, as cited in Blount, 1995, p. 31) and theettgoment of human interaction with one
another is done through certain norms, customdgwaradions, which are not self-evident to those
who were not socialized in that environment.

Definitions. In the last 59 years, there have been severalitiefis pertaining to culture
shock and its ramifications. Oberg (1954) defineliuce shock as “an occupational disease of
people who have been suddenly transplanted abtbhatis “precipitated by the anxiety that
results from losing all our familiar signs and sytsof social intercourse” (p. 1); while
Lundstedt (1963) described culture shock as “a fofpersonality maladjustment which is a
reaction to a temporarily unsuccessful attemptijast to new surroundings and people” (p. 3).

Pedersen (as cited in Arthur, 2004, p. 17) affirtiexse thoughts: “culture shock results

from external changes and differences in the playsiocvironment, e.g., climate, food,
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transportation, and internal changes such as iffe¥ehtiation and status loss.” Furnham and
Bochner (1986) aptly added that either positiveegative changes can cause stress that
influences culture shock, that is, either pleasanmnpleasant stimuli will contribute to culture
shock. Adelman (1988, p. 185), however, emphadizaidthe changes only become unsettling to
the individual when no meaning or coherence arigasg to the experience; as such, changes
that are understood would not constitute part tticel shock, which Martin (as cited in Paige,
1993) confirmed by describing “culture shock anehtey shock as the individual striving for
internal consistency in dealing with conflictingtomal systems” (p. 303).

Martin (1984) also indicated that the phenomenocudtire shock requires that the
individual undergoes cultural adjustment, thataspsycho-social process focusing on the
attitudinal and emotional adjustment of the indinatlto a new culture” (p. 116). As a result, the
individual would undergo acculturation where thisréhe adjustment to the new environment.

Sussman (2000) more recently defined culture shsckn “intense, negative affective
response, both psychological and physiologicalegepced by new expatriates when faced with
unfamiliar symbols, roles, relationships, sociajmtions, and behavior” (p. 355). However,
instead of defining acculturation as the resulidjistment, Sussman (2000) viewed
acculturation as the process an individual goesutyin to reach cross-cultural adaptation as the
“positive consequence of the adjustment process3%p).

Merely defining culture shock only deals with witia® concept is, and does not provide
an explanation for the phenomenon or what changes an the individual. The following
section will explore several theories on how them@dmenon occurs, the symptoms, the process

and the changes.
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Current Research.Ward, Bochner and Furnham (2001) succinctly deedriioow the
current research of culture shock has been condlutterms of the general satisfaction of
sojourners with new lives; the changes in emotiadgistment over time; the extent of
interaction between sojourner and host cultureatheerse psychological consequence of failing
to adjust; the individual’s ability to fit in; arthe degree of competence in negotiating new
settings.

Satisfaction of sojournersLysgaard (1955) interviewed 200 Norwegian Fulbirigh
grantees who had spent time in the United Statesdier to inquire about their adjustment to the
environment — their attitudes, experiences, andete of satisfaction with the experience. The
data he acquired was the basis for the developaig¢hé U-curve model where he plotted the
degree of adjustment, adaptation and well-beinp®frantees, leading to the U-shaped graphic
where those levels start high, go through a decéind then return to a higher level to indicate
the process of adjusting to the experience in anathlture.

The U-curve model was also the most ubiquitousrthesed to explain adaptation to
another culture regarding social-psychological silent; it led to the development of the W-
curve seen in the next section regarding revergeretshock. Although a prominent theory, the
U-curve has been under continuous scrutiny ovelatefew decades. Church (as cited in Ward
et al., 2001) described the theory as “weak, inlu@nee and over generalized” “largely
atheoretical, deriving from a combination of post lexplanation and armchair speculation” (p.
80). Berardo (2006) compiled the evolution of thewve model over the last 50 years, and
includes Black and Mendenhall’'s 1991 summary ofud¢e adjustment studies which indicated
that, out of 18 studies from 1955 to 1984, 10 sugolothe theory but were not statistically

significant; two other studies were not statisticalgnificant; while one had mixed support, the
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other did not support the U-curve. While the ramma six studies were statistically significant,
only one fully supported the theory. One rejectethree had mixed support but tended toward
positive; and the last one had mixed support mded toward negative.

Berardo (2006) research revealed 11 new studies 8ifack and Mendenhall's 1991
survey, which the author then analyzed. The finslwgre that two studies supported the U-
curve theory; five partially supported the theordyare one found a skewed U-curve; the
remaining four did not support the U-curve, whiobluded two J-curves, and one inverted U-
curve. The conclusion of the author was that thdehdid not account for all the complexities
found in the adjustment process and the variakolitthe personal adjustment process of each
individual who goes through culture shock.

Kealey’s (1989) study was not directly targeteaands sojourners’ satisfaction.
However, the data indicated that those “individwali® were acknowledged by their peers and
supervisors as being highly effective at the tdskamsferring skills admitted to experiencing
greater ‘culture shock’ or difficulty in initiallpdjusting to the foreign culture” (p. 422).
Therefore, individuals who struggled in comingeans with the foreign culture were better able
to successfully transfer the skills acquired inpleeiod abroad.

Lobdell (as cited in Martin, Bradford & Rohrlich925) inquired about the level of
satisfaction with the experience abroad in termsogdurners’ expectations; the research
indicated some relationship between expectatiomgybeearly met or positively violated with
satisfaction with the experience. Martin (1993pasipported the idea that sojourners need to
have their expectations fulfilled for better adjuent and satisfaction through the culture shock

process.
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Emotional adjustmentAdelman (1988) related the need for social supipootder to
create emotional adjustment during the experiehcealture shock; Furnham and Bochner
(1986) correlated the somatization of problems agpeed during the sojourn with emotional
adjustment, describing issues of loss (grievingdlse of the familiar culture) and lack of social
support as part of the explanation for the phenamemhe authors agreed that a period of
adjustment is needed for sojourners to come togevith the changes and the emotional tension
they bring.

Interaction with host culture.Redfield, Linton and Herskovits (1936, as cite®arry,
1997) defined acculturation as the contact betvirediniduals of different cultures that leads to
changes in cultural patterns by any or all indialduof the different groups. Berry (1997)
emphasized that the original meaning of the teroul&wration is a neutral one as it promotes
change in both groups that are interacting. Usutdp & template, the author explained that the
strategies used to deal with culture shock willetepon the individual’s sense of cultural
identity and the extent of involvement with theeign culture. Those who do not have a strong
cultural identity and are constantly interactinghathe host culture would be said to employ the
assimilation strategy. On the contrary, the indmald$ with strong cultural identity and avoidance
of contact with host nationals will employ sepavatstrategy. If the individual is, at the same
time, seeking contact with the other culture andritaa strong cultural identification with
home, the strategy would be to integrate both expees. Conversely, a lack of interaction or
sense of cultural identity would lead to marginatian, that is, rejection of the experience.

Ward et al. (2001) explained the psychology ofunel shock through the lenses of input,
throughput and output, that is, the start of thexpss, the input transformed through influences,

and the outcomes of the previous process. Thelydudgeparate the intercultural contact that

18



causes culture shock into two categories: a) thglref contact among residents of a culturally
diverse society, and b) the result of contact betwgeople from one society who have traveled
to another society with a specific purpose. Furtieee, the authors explored the levels of
individualism or collectivism exhibited by the initiual as s/he defined her/himself, the relation
between personal interests and the group membeestdhe relations within the group as the
basis for understanding the consequences of interalicontact. The consequences of
intercultural contact can then be described agsiggaation, exploitation, contribution,
observation, conversion, and serving as links, wleach item corresponds to the reason for the
trip. Individuals who have traveled abroad may hdwee so for tourism, business, humanitarian
work, research, missions, or political links respety, and each purpose for the trip will
interact with personal traits and external cultdiaators to determine an outcome for culture
shock.

The outcome of culture shock for the individugds/che is divided into four categories.
1. Passing means the individual rejects the originiure and embraces the new culture; 2.
Chauvinistic emphasizes the rejection of the nellueiand exaggeration of the original culture;
3. Marginal represents individuals that vacillaggvizeen cultures, going back and forth; and 4.
Mediating is the synthesis of both cultures byititevidual (Ward et al., 2001). The model used
by the authors relied on a combination of affecthvehavioral and cognitive theories. Ward et al.
(2001) also extensively reviewed the literaturewfure shock, as mentioned in the beginning of
this section.

Adverse psychological effedCrano and Crano (1993) researched day-to-dayssties
that create personal strain to the individual an they would cope with those psychological

effects. The stressors were related to educatmmraierns about grades, concentration in school,
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relationship with host family, difficulties in und#anding and using English, problems with
different foods and health issues, personal expeew of friendship/relationship and
homesickness, and understanding the nuances @i poactices that are different in other
cultures as well as practicing them.

Ability to fit in. Jacobson (1963) was an earlier proponent of hasopgurn research
focus on “crucial phases in a sequence of indididdpustment phenomena that occur in
changing social contexts” (p. 123). He believed tha most beneficial studies in the area would
be dealing with understanding how different stytesadjustment, as well as motivation to adjust
to a new culture, to fit in, would influence cukushock.

Cross-cultural competencd?. Adler (1975) introduced the model of transiéibn
experience to account for culture shock. The mbdslfour stages. First there is the initial
contact with the new culture where the individsagkcited with the new experience and looking
for similarities between the two cultures. Duringidtegration, the differences become
prominent and tensions with the individual's cudiiuvackground arise. Reintegration follows the
individual through a rejection of the second cudtand taking refuge in the home culture.
Finally, the autonomy stage “is marked by a risegsitivity and by the acquisition of both skill
and understanding of the second culture” (p. 1 A)clvbrings a capacity to feel comfortable in
both cultures.

Instruments previously used.Babiker, Cox and Miller (1980) used correlatiorttugir
data to create an instrument, the Cultural Distdndex, to measure cultural distance “in the
social and physical environment” (p. 110) in ortteunderstand the stress the students are under
during culture shock and the impact on their acad@@rformance and search for medical

assistance. In their cultural distance index Babéteal. (1980) developed questions in the areas
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of climate, food, language, clothes, religion, eational level, material comfort, family structure
and life, forms of courtship and marriage, andueasactivities, in addition to two other
instruments that involved individual objective pigins and subjective distress. The research
included 134 students in the first series of in@mg, 121 in the second, and medical and
academic reports for 98 and 87 students respegtiVak findings indicated a mild correlation
between the index and anxiety levels and numbareafical consultations and no association
with academic scores. However, the study had al sauaple size with irregular distribution of
the population: a range of one to five studentsasgnted 28 countries and a range of 17 to 22
students represented three countries.

Kealey’'s (1989) research involved determining wkiadl of individuals could effectively
transfer the know-how acquired abroad back to #mintry of origin. The study was designed
to identify an individual’s characteristics in orde facilitate the recruitment for overseas
assignments of the desired individuals; it use@isvnstruments for pre-departure data
collection and in-field data. For the pre-deparfpinase, the instruments consisted of the
following: The Group Embedded Figures Test by Witkdltman, Raskin, and Karp (1971); the
Self-Monitoring Scale by Snyder (1974); the soptticipation, social adroitness, and
conformity scales from the Jackson Personality mibwegy; 15 items from the Personal
Dimensions Inventory by Hawes and Kealey (1981;\thlue Survey Questionnaire by
Hofstede (1980); a scale designed for the studysaresy pre-departure expectations, attitudes,
desire for contact with nationals, and family/spouakseness; and the social desirability scale
from Jackson’s Personality Research Form (Keal@§91

The instruments used in field data collectionuded: the Memorial University
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Scale of Happiness by Kozma and Stones (1980); €s0i#t972) 20-item scale for mental health
adjustment; a 30-item Development Communicatiorexndeveloped by the study; an eight-item
contact scale developed by Tucker (1974); andlfinalself-rated assessment of living
conditions and job constraints. The study’s samaae of 277 technical advisors posted in 20
developing countries from Asia, Anglophone AfriEaancophone Africa and the Caribbean
(Kealey, 1989).

SummaryThe instruments used for culture shock involvedngjtetive measures of the
distance between the home culture and host cudiuglats impact on adjustment, personal
characteristics that are involved in the adjustnpeatess, and the level of involvement with the
host culture. The instruments also measured theatafpon individuals have for the sojourn
abroad and how close they are to family and friends
Reverse Culture Shock

Origins. The notion that the sojourner’s return home fropeaod abroad might not be
as smooth as most have anticipated was first intted by Gullahorn and Gullahorn in 1963,
with the term reverse culture shock (here refetoeaks reentry shock) introduced to describe the
fact that home culture felt foreign to the retuse&he authors expanded the U-curve discussed
above into the W-curve, where the U-curve processpeated to some extent, giving way to a
six-phase model that includes the stages of honegntwstility, humorous, at-home, reverse
culture shock and resocialization (as cited in TTimgpmey, 1999).

According to Gullahorn and Gullahorn (1963), fiste individual is excited to be
traveling abroad and seeing new cultures (honeymaseaond, the individual is faced with
difficulties or differences in the new place thahnot be resolved (hostility); third, the

adjustment to the new culture starts and the iddai begins to appreciate and find the
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differences humorous (humorous); fourth, the indlinal adapts to the new culture (at-home);
fifth, the individual returns home and finds itéogn (reentry shock); sixth, the individual
readapts to home (resocialization). Ting-ToomeY@%dded a seventh stage to the W-curve
[in] between the at-home and reverse culture shockgcount for the preparation to return home
where the individual might have mixed feelings abeturning to the home country
(ambivalence).

Critics of the W-curve have included its failucedescribe why and how the readjustment
happens and the state of mind of the sojourneoth entry into the host culture and reentry into
the home culture (Cox, 2006). Another criticism baen the validity of the U-curve, since the
W-curve is an extension of the U-curve; critics énaenied the validity of the W-curve due to
the lack of a strong theoretical framework for theurve.

Definitions. The literature of reentry shock/reverse cultureckharovided several
definitions for the phenomenon. Austin (1986) defint as “an attempt to return to the social
system he was once a part of” (p. 49). Martin (3988ined both “culture shock and reentry
shock as the individual’s striving for internal ststency in dealing with conflicting cultural
systems” (p. 303).

Reentry shock (What's up with culture, n.d.) hasrbdefined as “reactions that occur as
a result of re-adaptation to our home culture. ©talled “reverse culture shock,” the reentry
process has had some things in common with cutooek but also has had the added factor of
surprise, “we do not expect our home culture taitieceptive to us and so difficult to come
back to” (para. 49).

Gaw (2000) introduced reverse culture shock as fittocess of readjusting,

reacculturating, and reassimilating into one’s dwame culture after living in a different culture
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for a significant period of time” (pp. 83-4). Thethor also cited Kagitcibasi’'s description of
“reentry experience as ‘deculturation,” as themste is caught between the two cultures of host
country and home country” (p. 86). Wang (1997) miedi it as “losing the signs and symbols of
social intercourse during the transition into orf@sne culture after living and working in
another culture” (p. 115).

Current Research.Arthur (2004) affirmed that reentry issues begifolethe individual
leaves the host country. According to the authwe,imdividual will go through the following:
loss of the host culture and foreign language aeduivorry about fitting in with family and
friends and of finding employment; a lack of undi@nsling of the current political and social
situation of the home country; and a realizaticat the physical environment has changed as
well as the individual's expectations on gendeesand perceptions and memories of how to
behave at home.

Austin (1986) viewed the issue of the individuatlentity not fitting into the social
profile of the home culture any longer as semiadhe reentry phenomenon, and described how
there would be a sense of euphoria upon returfotigwed by anger and denial of the changes
which carry a strong component of powerlessnesdeardf rejection.

The idea of home being a comfortable place — ptablie and filled with subconscious
routine — is replaced with a feeling of strangen@&bg expectation to find everything the same
as before and to return seamlessly to the same plae left, continuing life as it was before, is
not realized. The returnee finds him/herself askjngstions like “what happened to that
person?,” “what happened to that restaurant?” an/‘didn’t you tell me that?” The first time
s/he cannot find a word to communicate effectiveliie has an incredible urge to speak in the

language from the foreign country. The loss of @locues drives home the idea that things are
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not the same anymore and that leaves the retuti®eissciously angry (Storti, 2001; Austin,
1986).

The understanding that the student can no longanlessly function in their own culture
can be overpowering and overwhelming; it also lwing the feelings that something might be
wrong with the individual, that the feelings of hetneing uncomfortable and foreign might
mean that there is something wrong happening tettigent (Storti, 2001). Changes have
happened internally and externally from the pointiew of the student, that is, in the emotional
and psychological realm pertaining to identity #mel physical world around the student. The
experience abroad has changed how the student thewsorld; it has forced personal growth
and maturation that has not been witnessed by tbfiss# home, and the student’s view of
his/her own identity might now be altered. The iitgrcan now be defined by identifications
with native culture and/or the foreign culture (Madh, 2000), which would be confusing to
those around the student that expect the old igfetitie one prior to the study abroad experience
and not the new self (Arthur, 2004).

There have also been changes in the world arowncethrning students. The
environment might have changed due to new buildamgsbusinesses, or even closed
businesses; people might have moved on to anotheseh university, city or even changed
partners/spouses (Kepets, 1999).

Another issue is the one-track mind (Storti, 20} students might display, that is, the
student only thinks and talks about the experiefead, while others think and talk about life
at home. The student feels it is his/her duty joose friends and family to the wonders of the
country they have been to and to bring everyontotgate with what happened to him/her, from

the funny experiences to the sadness of homesiskibeir conversations are loaded with
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references that are missed by all who have not Gbeyad, while those who stayed home get
tired of hearing about the returnee’s experiencesveant to talk about their lives, and reconnect
with the person who has returned. Returning stdenght also lose the status of being unique,
the source of a different cultural knowledge; tlaeg back to being like everyone else (Storti,
2001).

N. Adler (1981) expressed the possible attitubasthe individual might adopt while
negotiating reentry shock in terms of an overditiate of pessimism and optimism and a
specific attitude of active and passive. These &ements combine to create four dimensions
for dealing with the dissonance between host amadehcultures. Re-socialized attitude
(optimistic and passive) happens when the indiMitiaa a high need for external validation and
low awareness of change, thus leading into separ#te foreign experience from life at home.
Proactive attitude (optimistic and active) mearat #ithough the individual needs external
validation, the awareness of change leads to iategr of foreign and home experiences.
Alienated attitude (pessimistic and passive) oceuren the individual has low need for external
validation and low awareness of change, creatiagodiation with the home culture. Rebellious
attitude (pessimistic and active) combines low rnfee@xternal validation with strong awareness
of change, which leads the individual to attemptdotrol how the reentry into the home country
happens.

Citron (1996) detailed the reentry experienceenmis of the interactions between the
environment and the individual, identifying foune@nsions in which the changes occur:
physical, interpersonal, cultural and personal. plgsical dimension pertained to changes in
diet, climate, time zones and physical changesydnag illness and weight gain. The

interpersonal dimension encompassed the changektronships with friends, family,

26



community and co-workers. The cultural dimensiocoanted for the initial confusion about
appropriate cultural norms, customs and values fiome and those adopted from the host
culture. Finally, the personal dimension refer@thie personal growth and maturity gained from
the experience.

Martin (1993) took an approach that combined @i{f096) and N. Adler’s (1981) work
in the sense that he postulated that reentry stacle explained through the cognitive
dissonance of the stimuli from the environment dredmental concepts and attitudes of the
individual. Martin (1984) advocated frameworks negtb understand the phenomenon and
included stage theories like U and W-curve combigl copying styles and intercultural
communication. As such, he found the variablesitifatence the outcome for reentry regarding
the individual are: gender, age, academic levelipus experience, nationality, and readiness to
return home. Regarding the environment, the fast@r®: the location of host culture, the
duration of stay, the degree of interaction withives, and the returning environment (academic,
work, organization, different city).

Weaver (1987) summarized the process of reentaycasmtinuation of the adjustment
process that started with entry into another caltwhile Morris (1987) brought to the fore that
educational institutions do not provide a structiorgsupport the reentry adjustment. La Brack
(1993) advocated the implementation of reentry g for study abroad students so they
could connect the experience abroad with courseaodklives at home. The author also
showcased the development of such a program wttleituniversity of the Pacific (UOP) study
abroad structure that has been in place since W@l the following rationale: “We are not
ultimately responsible for their success or failuret we should be held accountable for

preparing the best set of orientation and reerdguyses we can” (p. 263).
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La Brack (2000) updated the success of the endégvemphasizing the generalizing
effect of the link between orientation and reemtra wide range of intercultural situations and
found that “above all, it works” (para. 2). An inmpent facet of La Brack’s work was that for the
last two decades, reentry orientation has beequaresl two-credit course for returning students;
however, the target student population for the sesihas been changing to include third culture
kids? global nomadsand refugees. The emphasis is that the “prograrorignually evolving,
changing and expanding. Obviously, this kind ofstynent in intercultural training is only
possible with the support of the higher adminigtrabf an institution and the commitment of
resources and faculty/staff involvement” (La Bra2@0O0, para. 28). In the end, the result for the
students is the integration between the experiealoasad with their chosen career (La Brack,
2000).

Storti’'s (2001) research focused on business erspbgnd how their inability to cope
with reentry can affect the company and its investian the employee while abroad; it
uncovered the following statistics regarding emples/ failure to readjust when home: 25% of
returnees leave their job when they return; 26%aoking for another job; 45% of companies
report attrition between the personnel that wenbadb and those that did not; 74% of business
returning employees did not expect to be workinthanasame company in one year and 2/3 of
them did not fit in with human resources plans fpp-xvi). The business world reported a
financial loss of “nearly a million dollars” (Stgr2001, p. xv) per employee. Conversely,
Sheppard (1998) explained that the AT&T Corporahas a pre and post sojourn seminar and
mentorship program that all employees assignedaalaice required to attend, including their

families, and added that this practice has beeemetly successful.

2 Third culture kids are children raised in anotbeuntry due to parent’s jobs.
% Global nomads are members of military, diplomaasps, multinational businesses or missionaries.
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Christofi and Thompson (2007) conducted a qualasitudy of the experiences of eight
students who rejected their home countries to meabroad after returning home from studying
abroad; it is one of the most recent studies tbatiened the notion that students cannot go
home again. The author’s review of literature higjiied that “only 50% of students who study
abroad elect to return to their home country dfterr sojourn” (p. 53); the rationale for the study
included Piaget’s equilibrium theory of cognitiveusture (1978/1985 as cited in Christofi &
Thompson, 2007, p. 54) where living things strieed balance in their existence as it enables
them to effectively function in the world.

The study selected participants who lived in anotloeintry for three to 10 years prior to
the return home and who lived at home for one tteetlyears before opting to leave. The
research constructed a thematic structure foragbetry process that is grounded in cultural
comparison and all the comparisons are bipolah fiwe themes: a) conflict/peace — participants
identified feeling more at peace away from theimlecculture; b) reality/idealization —
participants realized there were some unmet expecsan the reality at home due to an
idealization of what they remember home being Idreedom/restriction — participants
described experiencing feelings of relative restiicat home in terms of open-mindedness and
gender and familial roles that were not felt whaileoad; d) changing/static — participants
perceived different levels of changes or no chamgésemselves and their environment; e)
comfort/discomfort — participants described feelimgomfortable at home but comfortable
abroad.

Interestingly, another area of research that uae/problems with reentry was the
reintegration of prisoners to society. Peters®@(3) advocated and showed confirming data

that reentry programs help lower the recidivisnecrrine rates and when there is no program that
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provides tools for the individual to adjust durithg transition back to the home environment,
prisoners are more likely to go back to jail.

Isogai, Hayashi and Uno (1999) pointed out tratsbme individuals, a one-month
sojourn might have the same impact as one year;ahenefore, reentry programs should not
exclude or include people based on the length joliso, but on the consequences of it. Isogai et
al. (1999) claimed that the main component of aaraultural experience is the shift in identity;
as such, reentry training should focus on: awaenéself in terms of what is comfortable in the
host and home culture; knowledge of the area afmeestablishment of realistic expectations
for the return process; development of skills tpesananagement of stress; and a reframing the
experience positively.

Instruments previously used.The methods used for gathering information inctuthes
creation of an instrument called Cultural Distatredex accompanied by the Individual
Objective Problem and Subjective Distress instrusias well as interviews (Babiker et al.,
1980); the Inventory of Student Adjustment Str&inaho & Crano, 1993) that looked at day-to-
day stressors in the areas of education, relatipngith the host family, English proficiency,
problems with food and health, personal identityd aocial practices; use of the Grief
Experience Inventory (Chamove & Soeterik, 2006¢jalecultural adjustment scale with Beck’s
Depression Inventory and Spielberger’s State Agdi@tentory mailed one to two weeks before
return and again four to ten weeks after returrgé®e & Ward, 1993); the Index of Social
Support Scale (Yang & Clum, 1995, and Ong, 200@;jtasl in Ward et al., 2001); and Cultural

Readjustment Rating Scale (Berry, 1997).
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The research also used questionnaires to indivsduiab returned home (Black, 1992);
mailed questionnaires (Gaw, 2000); pre and posstoprenaires to measure expected and
experienced difficulties upon return (Martin et 4995); self-report questionnaires delivered
online and through paper (Sussman, 2000); exfpoki design questionnaires with an average
of eight years since return from abroad (Schul86)9and a phenomenological study with
guided interviews (Christofi & Thompson, 2007; Gagn&edersen, 1977);

SummaryThe instruments used for reentry shock involvett lojpantitative and
gualitative methodology with an emphasis on quatiié methods. The instruments focused on
emotional responses to the readjustment procepsctations for reentry, and self-report
guestionnaires that are ex post factor and usadilyinistered long after the return. Some
instruments involve pre- and post-questionnairas dieal with expectations before and after the
return.

Multicultural Counseling

This research also looked at multicultural coungeh order to prepare the researcher
for the qualitative methodology that required agMistening to the participants in a different
dimension. Multicultural counseling consists of argtanding or having an awareness of the
different dimension the client will bring to coutisg so as to adapt one’s approach to the
different requirements and goals of each divensmtiThe role of the counselor should be to
encourage catharsis, interpret feelings and clggl@egative self-perception while creating a
positive and comfortable working atmosphere whieeclient has control and the counselor
develops a positive personal profile of the clinémphasize capabilities and visions of success

(Atkinson & Hackett, 1998).
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The seminal aspect of multicultural counselindhis presence of different cultures and
sources of experience from each client; therefore important that the counselor be aware of
possible imprecise or demeaning language whemtalkith a client. Counselors should respect
the client’s preference for self-reference and naianges in his/her own language over time to
align with the client’s language (Atkinson & Hackeit998).

The multicultural aspect is also reflected in hbw tlient views the concept of therapy
and therapist; connotations can vary across culitineis the counselor needs to be aware of the
possibility of meeting with clients (Paniagua, 1898aniagua (1998) also pointed out that the
language barrier not only refers to counselor digthicbeing able to speak the same language,
but that the second language can be influencetdfjrst in terms of semantic content, how
well the person translates, the use of code switcfthat is, the use of two grammatical systems
in the same phrase) (Romaine, 1995), and the rfeeethod-party translator. One should never
be afraid to recommend a client to someone elsespbaks the language; and one should
appraise the multicultural status of the interacttiy assessing content, semantic, technical,
criterion and conceptual equivalences, and usdtaretspecific delivery style, client’s native
language (terms) and/or preferred language.

The creation of trust between client and coundadsrbeen found to be paramount for a
successful healing journey; the counselor has t@aw@e of her/his own personal bias and
cultural being to effectively interact with the rialiltural client, or any client for that matter.
Other researchers have documented that it is aftthest importance to be unafraid of
recommending the client to someone else if the selon feels that any of her/his own personal
or cultural beliefs could create obstacles for imgalAtkinson and Hackett, 1998; Lee, 1997;

Paniagua, 1998). Research has shown that the dousbkeuld be aware that some multicultural
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clients might have a network of natural suppot ik, a group of people who know the client
well and have vested interest in the her/his welfar

Paniagua (1998) provided some guidelines for thstaas a tool to prevent attrition with
certain kind of clients. For example, regardingi&American clients, he found that one should
emphasize listening rather than talking, and incthee of time, as Native American culture is
polychromic, the counselor should not ask for #eeson behind lateness to a session. In the case
of Hispanic clients, he found that the counselaudth give recommendations on how to handle
the problem after the first session to fulfill tlepectation those clients have regarding the
therapy. These kinds of guidelines are generalcthmselor has to develop some sensitiveness
and intuition according to each individual case.

Counseling International Students.The role of the counselor is to encourage catharsis
interpret feelings and challenge negative selfgtion (Atkinson & Hackett, 1998; Frenza,
1985; Lee, 1997; Ponterotto, 1995); the counséloulsl promote a positive and comfortable
working atmosphere, with the client having a sesfsontrol, and an awareness of the need to
be flexible in the chosen style of therapy (Arti2004; Atkinson & Hackett, 1998; Blegen,
1950; Sue & Sue, 2003). Lee (1997) aptly summethegompetency necessary for
multicultural counseling in the statement that tdturally skilled counseling professional is able
to view each client as a unique individual whilethee same time, taking into consideration his
or her common experiences as a human being fieeddvelopmental challenges that face all
people), as well as the specific experiences thratecfrom the client’s particular cultural
background” (p. 5).

In turn, Arthur (2004) brought attention to thetfdwat the international student, more

specifically the foreign student coming to the @ditStates, has a very specific purpose that
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guides their actions, which is to acquire an edanahat cannot be obtained in their home
country. Therefore, there is significant pressoreattademic success, since conditions for
scholarship awards and maintenance is partly basetademic grades. On the other hand,
Arthur (2004) described pressures students arer@sdihe result of myths about foreign
students at the host university, which includertbgon that the students are the “cream of the
crop” (p. 11), take valuable space in the educatiprogram from the local students, and that the
students are from wealthy families.

In addition to these pressures, both from homeharstl countries, researchers have found
that the students face concerns about physicalardnaiesthetic appeal of the place of exchange,
location of residency in the host country in relatto city’s amenities like restaurants and stores,
differences in teaching styles, communication caepey, different gender expectations,
adjustment to interacting with other residentscaimection from family and friends, and the
cost of living. The financial issue has been fotmte paramount and involves living costs,
traveling expenses, clothing, vacations, and giftpbases (Arthur, 2004; Blegen, 1950; Landis,
Bennett & Bennett, 2004).

Arthur (2004) advised that counseling internaticstablents would involve dealing with
study skills, personal adjustment to class anduceiltand paying attention to life within the
university (considering other countries have digerducational systems). There might be a need
to help students understand expectations regaadiltigral interactions such as gender roles and
requests for interacting in a specific culturalmve

Blegen (1950) also wrote about the different un@deding of what counseling is
according to different cultures and the reactiothefindividual toward the service of counseling

due to those cultural lenses. The author recomntetindg counselors dealing with international
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students create a therapy environment where tldeistus free to talk and the counselor asks
guestions to disambiguate possible cultural casflamd does not evaluate the language skills of
the students. Although the counselor should nadger to refer the student to someone else
when referral is necessary, the process shoulabe with full disclosure; the other counselor
should be contacted in front of the student in ptdgersonally introduce the new person to the
student.

Reviewing both Arthur (2004) and Blegen’s (195@uiss of note to counseling
international students, seven areas were foundotatde an insight into the areas counselors
need to be aware of in order to help those studénéncial needs, cultural rules, host culture
perceptions, home culture perceptions, languaggatisystem and intercultural interaction.

The authors found that financial needs take intmawt the cost of living and studying in
another country, the worries about being a findrimiaden to the student’s family who stayed in
the home country, and the difficulties in acquirjogs due to preferential hiring policies to local
students and restrictions imposed by visa ruleslithahally, if the perception that the schooling
received in the host country is not what was exg@ecttudents might feel that the study abroad
experience was a waste of money and time.

Cultural rules were found to revolve around underding and interpreting correctly the
cultural norms and rules of the host society arfteiwreturning, understanding and knowing
how to apply the home country cultural norms arldsiult has been shown that students often
have difficulty in adapting and readapting to diéfiet gender expectations from different
societies, as well as adapting to the treatmeastd&rs and someone from higher status.

The authors defined host culture perceptions astheweceiving society views the

students, which is specific to the situation oémational students, since they are perceived as
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first taking the place of the local student in timversity and being the cream of the crop. Both
assumptions are not always correct and can cra#tarainteraction between students.

Home culture perceptions were related to the stistdiparceptions of home and friends
and family’s perception of the student’s behavidre fact that students are not able to visit their
family as often as the nationals from the host éguran create feelings of disconnection with
what is happening at home and within their familwes. Some students might face difficulties
with career paths and mobility at home by not gating the appropriate ties according to the
specific culture. In terms of political climategethime spent abroad can leave the student
disconnected with what is happening in his/her tgueind how those political changes can
affect his/her life; also, students might feel wsyear unprepared to return to live with family.

Language issues, as defined by the researchers,cammprised of communication
competency before and after the study abroad estpeei In terms of academic success,
language skills are necessary not only to commtmizat to understand fast-paced
conversations and specific jargon; they also acessary for the transfer of educational,
technological and expertise language acquiredarsétond language to be understandable in the
first language.

Support system was found to include the social st@nd sources of self-validation in
both environments (host and home cultures). Soauests might lack support from home while
abroad, others might find it troubling to returmi®to a place where others do not appreciate
the experience they have had or have moved orh&r ptaces, careers or goals in life that do
not match with what the students remember fronptss.

Intercultural interaction was found to refer to #eds of interactions that occur between

national and foreign students. First, the foreigrents arrive in the host country with the
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specific goal of getting an education that is déf& from home and the main purpose of
traveling abroad. Then there are differences iohiegy styles between cultures and sometimes
the students struggle to find relevance in theicullm content with their objectives. Another
important issue is that previous experience indiiag abroad can affect the cultural adjustment;
also in terms of adjustment, if the student speimis around other co-nationals or foreign
students, his/her adjustment will be affected al wmally, the degree that the student feels the
loss of home and host culture (during culture sharcleentry shock), the social adjustment in
host and home cultures that created altered meaminctures (and rules of interaction as well as
interpretation of old symbols and rules accordmgew experiences) will impact how the
counselor deals with the students. In the endgoliaselor needs to pay attention to how the
students integrate both home culture when abroddast culture when at home.

Both Blegen (1950) and Arthur (2004) affirmed tHat,the counselor, as with any
counseling situation, the first contact with theeinmational student is crucial and can determine
how the therapy goes. It is important to be plegsdtentive and interested but let the student
know the boundaries, what the counselor can oratashm and what counseling is about. A
student who is struggling to fit in might develap anhealthy attachment to the counselor who is
willing to lend an ear (Blegen, 1950). Blegen (1pk€led some do’s and do not’s in the
counseling situation for international students:

a) let the student talk,

b) ask questions,

c) do not evaluate the language skills,

d) get as much relevant information as the studecdnsfortable disclosing,
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e) do not be eager to refer students to someone leis# that is necessary, make
contact with the other counselor in front of thedent and personally introduce them.
An interesting point Arthur (2004) made is abow ttanger of people at the host
institution treating international students as mowdity that brings a significant amount of
extra revenue to the institution and city. Thib@nscious mentality might cause individuals to
become unaware of trouble so as to not give theasgmon that things can go wrong during the
study abroad experience and that not everythifigni@nd exciting. This can lead to the
possibility of students resenting the institutionda feeling of displacement and insecurity as to
the student’s position in the university environmemstly, international students may have
trouble accessing services or understanding theterms of where they are housed, if they are
free, how they have to behave, what is the nornatwghexpected of them, etc.
The researchers noted other issues a counsdintieofiational Students may encounter
(Arthur, 2004; Blegen, 1950):
- Sometimes schools will not offer the academic emgleés the students were used to at
home, which can lead to feelings of wasted timerandey;
- Differences in teaching and learning styles;
- Problems thinking or seeing the relevance in thea@dum content;
- Communication competency;
- Lack of social support and sources of self valmlati
- Different gender expectations;
- Discrimination in regards to policies for hiringatibenefit more local students;

- Clustering around co-nationals or other foreigrienis;
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- Students are not able to visit family as oftenthgostudents can, and feelings of
disconnection with what is happening at home emerge

The authors found that a counselor needs to taleetare role in providing the service,
literally going after the student, and providingdaage support, study skills and cross cultural
orientation. Literature has usually dealt with ceeling the international student and not the
returning students; however, the issues they faberae can be similar to those from the foreign
country.

Changes have happened internally and externalhy thee point of view of the student,
that is, in the emotional and psychological reaértgining to identity and the physical world
around the student. The experience abroad has etdmoyv the student views the world. It has
forced personal growth and maturation that haseeh witnessed by those left at home, and the
student’s view of his/her own identity might now ddéered. There are also the changes in the
world around the returning students. The envirortmaght have changed due to new buildings
and businesses, or even closed businesses; peigbiehave moved on to another house,
university, city or even changed partners/spousep€ts, 1999).

Counseling Returning StudentsThere was no specific literature found related to
counseling reentry study abroad students. As shehapproach taken was to base such
counseling on the cognitive dissonance theory (Mat993) where the reentrance into home
culture was met with the possible conflict of whats left behind and the students’ new identity
was developed by the awareness of their sensdtafalbeings. Reentry precipitates the
intersection between the changes in the studetdstity, the new perception they have of the

environment, and how they cope with the interactbthe two.
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Milton Bennett's (Landis, Bennett & Bennett, 20@Yvelopmental Model of
Intercultural Sensitivity provided an explanatidrsix stages through which people experience
cultural differences that change their externaldvars. It begins with an ethnocentric point of
view, where one’s own culture is at the center, @mdis with an ethnorelative point of view,
where one’s own culture is in relation to otheres&rchers found that at first, individuals will
deny the existence of any difference in the otldtuce, then defend the conflicting information
as a difference between “us and them,” and enéttimeocentric phase minimizing the
differences and thinking that everything is relativ

Upon entering the ethnorelative phase, individwallsaccept that differences are a part
of a number of equally complex worldviews with wiigou do not need to agree with, then
adapt to the situation with the understanding @irapriate behaviors in that new culture, and
finally, integrate the experiences of the otheturel into one’s identity and become
interculturally competent.

Sussman’s (2000) transitional-identity theory ptagad that both sense of self and
behaviors are influenced by culture. The encounttr different cultures makes individuals
aware of the cultural component of the self as wglhow the differences in the environment can
influence the self and force changes in behaviporixhe individual's return home, there is a
need to reevaluate personal values they have beaware of and the prevailing cultural norms
at home. This leads to four ways the individuatieritity can shift upon return (Sussman, 2000).

a) Subtractive means that individuals feel less cotafde with home culture’s values and
norms and less similar to compatriots, but not sgaely more similar to host culture.

The end result is to try to find another in-gronghe home country to belong to.
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b) Additive refers to individuals who feel more sinmita the host culture overall. The result
is to try to return abroad or find other individsidlom the host country at home.

c) Affirmative means that the home-culture identitgirengthened with the experience
abroad where the returnee relishes being back hoheeresult is a firmer sense of self.

d) Intercultural or global refers to individuals whave multiple cultural identities,
developing a hybrid identity that is able to fupatin different environments. The result
is the creation of world citizens.

Finally, the coping strategies used upon returhioige are described by Adler (1981) as
the possible attitudes individuals might adopt wimégotiating reentry shock in terms of overall
attitudes of pessimism and optimism towards chaagédsspecific attitudes of active and passive
action towards the changes. These four elementbioeno create four dimensions for dealing
with the dissonance between host and home culttgescialized attitude, proactive attitude,
alienated attitude and rebellious attitude.

Re-socialized attitude (optimistic and passive)deas when individuals have a high
need for external validation and low awarenesshahge, thus leading into separating the
foreign experience from life at home. Proactivéwade (optimistic and active) means that
although individuals need external validation, émeareness of change leads to integration of
foreign and home experiences. Alienated attituésgpnistic and passive) occurs when
individuals have low need for external validatioddow awareness of change, thus creating
dissociation with the home culture. Rebellioustadie (pessimistic and active) combines low
need for external validation with strong awareresshange, which leads individuals to attempt

to control how the reentry into the home countrif appen.
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Therefore, the framework that might guide counggtgturning students would be
creating opportunities for the students’ culturabeeness (subtractive, additive, affirmative and
intercultural identities) and their coping stylessocialized, proactive, alienated and rebellious).
The three-pronged approach to counseling returstindents involves the individual’s response
to changes (external), the changes in the sedrfat), and the mechanism used for coping with
the experience; these combine to describe the exitypbf the reentry phenomenon and the
awareness needed by student to navigate such pleeoam

Identity formation. Identity formation theories encompassed both Hewdentity is
formed and how boundaries are established thraugheictions between human beings. Social
identity theory proposed that people who are mtdhdo see their social groups are positively
distinct from other social groups. Highly identdigroup members, that is, those who see
themselves highly similar to the others in the grdake action to protect the identity of the
group as a whole. However, those low in identifamatthat is, those who do not see themselves
as very similar to the others in the group, sttiverotect their individual identities (Deaux &
Martin, 2003; Stryker, 1980).

Schmitt & Branscombe (2001) found that identifioatis made through self
categorization, which is a theory that postulates highly identified group members will
evaluate the self according to the same standaets to evaluate other in-group members, while
low identifiers, those who have not internalizeditilygroup membership into their sense of self,
are unlikely to be affected by prototypicality feéedk, that is, the model which contains the
essential characteristics of membership in thegrsthe standard for acceptance in the group

In other words, if low identifiers see the categuoryuestion as irrelevant to them, the

feedback about their prototypicality should be psirrelevant and the nature of the feedback
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should be unrelated to self-evaluation or affdwt ts, what the group views as appropriate
action, behavior or identity will not impact therieation of identity for the low identifiers
(Schmitt & Branscombe, 2001). Therefore, self categtion represents a response to the
immediate perceptual environment whereby peoplaeehemselves by determining the degree
to which they are similar to or different from othevho surround them (Deaux & Martin, 2003).

The self, the core part of an individual’s identityas been found to be a collection of
identities, each of which is experienced indirettisough interaction with others (Burke &
Tully, 1977). Sue and Sue (2003) explained thattibeformation occurs in three levels:
individual level, group level and universal levEhe inner-most level, the individual one, is
characterized by the uniqueness of each indiviftoal their genetic makeup to the non-shared
experiences one has experienced through life. Bndiag this level, there is a group level that
envelops similarities and differences seen in andide the group. Here, different individuals
will have membership in different groups and pereand be perceived in different ways by the
larger society. Some characteristics found atlévsl are geographic location, ethnicity,
socioeconomic status, gender, age, culture, atellij the outer level is the universal one of
which all individuals are a part. The premise @ttall individuals aréklomo Sapienthat share
biological and physical similarities, common libeperiences (birth, death, love, etc), are self-
aware and can use symbols such as language.

Therefore, self-definitions are dynamic and flutiug; different contexts make different
aspects of the self salient, and as such eachtiglenassociated with particular interaction
settings or roles, though it is also true that saeatities are associated with a wider variety of

situations and performances than others (OldmeaBtatow, Foddy & Anderson, 2003). The
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function of self-definitions as defined by Sussn(2000) is to provide goals that direct one’s
behavior and provide a template on how one prosasfamation about oneself.

Tajfel (as cited in Sussman, 2000, p. 358) desdribe social self as the “aspect of an
individual’'s self-concept which derives from hisdriedge of his membership in a social group
(or groups) together with the value and emotiomaliBcance attached to that membership.” The
social self is the second layer of the identitglascribed by Sue and Sue (2003) and the basis for
Tajfel's Social Identity Theory. In this psychologl perspective, people are seen as less prone
to merely adopt a socially prescribed self-defomtilnstead, individuals are regarded as actively
seeking group memberships that are most advantagedem and help them maintain their
self-esteem (Ward, Bochner & Furnham, 2001).

The social aspect of identity formation is not biedi to internal concepts of self and
membership in a group. Oldmeadow et. al. (200@)aéd that the person’s ability to influence
others in terms of social status and shared groamlmership also contributes to the formation of
identity. Social status is divided into charactesssthat are evaluated differently in the broader
society, whether associated with specific or gdrepectations of competence. The specific
status will imply a level of competence at spedifisks of skills (math, art, etc), while diffuse or
general status will be associated with generaltpesor negative expectations that have
implications for one’s expected competence at alraog task (gender, race, etc).

Therefore, a person’s identity is defined by theraction of a two-fold reality: personal
and social identity. The personal identity will $df definitions and concepts while the social
identity will be defined according to the knowledgfehe different boundaries created by the
membership in a social group and what values aratienal signifiers accompany that

membership (Burke & Tully, 1977; Deaux & Martin,@) Oldmeadow et. al., 2003).

44



Another theory that influenced identity formatioashe Symbolic Interactionism theory
(Stryker, 1980). According to Stryker (1980) humars beings engaged in society, that is, in
social interaction, and such society is the soofaeterminants and constraints of behavior. A
society’s membership is acquired through commuitinatith others where the individuals
learn about themselves and their role in the géserdal scene. As such, one’s actions are
determined through a constant yearning for apprbydhe other members in society. Stryker
(1980) explained that an individual’s actions aasdx on instinct and custom. “Thus a person,
while having instincts, is in degree freed froma@anstincts. Humans are generally disposed to
innovate” (Stryker, 1980, p. 20), that is, humamge create customs that are passed down from
generation to generation while the mind is con$taadjusting the actions to the environment
that surrounds all beings, taking into account tand space.

Researchers have found that in the process oftatuns to the environment, human
beings develop symbols that enable individualsréalist their own and other’s behaviors and to
anticipate future courses of interaction. Theselmymwill be a component of the constraints of
the conceptions of self and the understandingetttuations and appropriate behaviors to be
enacted while interacting with others (Stryker 198Uith the creation of symbols that provide
boundaries for interaction, the social structuretams the guidelines for interactions that
educate participants on how to proceed and whaskaf expectations they are under; these
translate to the individual roles assigned to @aember of society. These roles/identities will
also be defined in relation to counter-role/ideesit that is, inappropriate behaviors or exceptions
of behavior.

Another part of Symbolic Interactionism theory (&er, 1980) was the concept of

identity salience, which means that one identitm@e prone to show in most analogous
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situations. In addition, interaction with other ividuals will promote altercasting where others
cast the individual in a role and provide the syhtbcues to elicit the expected behavior. Thus,
identity is an internal and external process th&bimed through the socialization of the
individual into society. This socialization is &long process for all individuals where “the self
who participates in everyday social interaction darso only through its recognition of certain
norms, values and ideas” (Abbinnett, 2003, p. 1).

Emerging Adulthood American university students who decide to embarka study
abroad experience add another facet to the igesititggles of a typical 18-25 year-old. Arnett
(2004) explained that “[t]oday, the life of a typl@1-year-old could hardly be more different.
Marriage is at least five years off, often morett®@parenthood. Education may last several more
years, through an extended undergraduate progihen four-year degree’ in five, six or more —
and perhaps graduate or professional school. Jagels are frequent, as young people look for
work that will not only pay well but will also beepsonally fulfilling” (p. 3).

Arnett has postulated that at the time a 20-yéarsoplanning for a study abroad
experience, s/he is in the emerging adulthood dewveént phase, a new period of development,
extending from the late teens to the mid-twentiesing which young people have left
adolescence but have not yet assumed the endespgnsibilities of adults. It is “not a
universal period of human development but a pathatl exists under certain conditions that
have occurred only quite recently and only in s@uléures. . . . emerging adulthood exists today
mainly in the industrialized or ‘postindustrial’ watries of the West, along with Asian countries
such as Japan and South Korea” (Arnett, 2004, p. 21

Arnett (2004) described five features in emergdglthood: identity explorations,

instability, self-focus, feeling in-between, andspibilities. He found that identity explorations
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include searching for identity in terms of work dode. Instability means that emerging adults
know they need to have a plan towards adulthoodnmst of the time they end up revising those
plans during this time of life, i.e., moving fromeresidence to another.

He found that the self-focused phase on emerginlambd means a normal healthy and
temporary period of life, as “[b]y focusing on thesives, emerging adults develop skills for
daily living, gain a better understanding of wheytare and what they want from life, and begin
to build a foundation for their adult lives. Theagjof their self-focusing is self-sufficiency”
(Arnett, 2004, p. 13-14).

The author went on to explain that young adulthisadefined as “when most people
have entered marriage and parenthood and havedsgitb the stable occupational path”
(Arnett, 2004, p. 14); therefore, feelings of beingpetween during emerging adulthood derives
from not having fully achieved the three top crador adulthood, such as accepting
responsibility for yourself, making independentidems, and becoming financially
independent.

Emerging adulthood is the age of possibilities, wheny different futures remain open,

when little about a person's direction in life Iv@en decided for certain. It tends to be an

age of high hopes and great expectations, in paduse few of their dreams have been
tested in the fires of real life. Emerging aduttsk to the future and envision a well-
paying, satisfying job, a loving, lifelong marriggad happy children who are above

average (p. 16).
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Relationship maintenanceAccording to Stafford (2005), relationships aresed in
mutual interactions [between individuals] and ggdoal interactions,” that is, they “exist and
are maintained not only in our minds but also tlgfoaulturally recognized structures and
conventions” (p. 6). Therefore, there are two kinélirelationships: face-to-face relationships, or
close relationships, and long-distance relatiorship

He found that close relationships are relationsthpsreceive priority in life and are
marked by frequent face-to-face communication, ggalgic proximity, and shared meaning
created by the interactions. In contrast, longaglisé relationships are such that “communication
opportunities are restricted because of geogrgmmameters and the individuals within the
relationship have expectations of a continued atosmection” (Stafford 2005, p. 7).

Relational (or relationship) maintenance has bedfimed as a state with a temporal form,
that is, a status in time, be it the beginningratieg; it is a process that can be constantly in
shift, from being redefined to attempts at stapilithere are some assumptions in relational
maintenance, such as the ones described in thgrpptaabove; for most relationships, they
follow a mental prototype based on cultural intécats and a relational schemata, that is, how
the information is organized in one’s memory aheldtionships, including beliefs and
expectations.

Stafford (2005) found that a person’s understandimt)expectations about the
development of the relationship will determine howch effort the person puts into the
relationship itself and in determining the stattig.d5he also detailed four theoretical
approaches to this maintenance. Social exchange¢blessert that “individuals form, develop,
and terminate relationships based on the reward€@asts, or potential rewards and costs

associated with that relationship” (p. 18). Peaseally look for a two-way relationship that
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seems equal on both sides, that is, equal propsrobgive and take. Dialectical perspectives

see relationships as opposing forces, such adistanid change, where maintenance refers to
the constant negotiation of the tension createthbge opposing forces. A behavioral approach
proposed and researched by Gottman (as cited ffosta2005) viewed relationships as an
interconnection between how one person interpredsparceives the positive and negatives
attribute of the partner’s behaviors and the irdechanges the person has on what those positive
and negative attributes are throughout life. Laghlg meaning as relational maintenance
describes maintenance as individuals involved érétationship constantly working on
understanding and sharing meaning with one anotimes;the relationship is in constant flux and
development.

The author also linked long-distance relationshapattachment theory, that is, the level
of attachment between individuals will determingvirauch effort is put into maintaining the
long-distance relationship. She found that faradiidarity theory, a family’s view of
intergenerational connectedness and sense of tbhgavill determine how the individual will
or will not view the maintenance of long-distanetationships. Family life span refers to the
different phases a person goes through life, beiltihood, adulthood, marriage, divorce, etc;
these social and cultural landmarks of family &fed how individuals view them determine the
status of long-distance relationships. Lastly, felumd that systems theories work with the
knowledge of “interdependence within a systems wvigans everything one person does affects
all others in the system. . . . Boundaries arectiral properties that delineate subsystems; for
example, a sibling group” (p. 25), as such, maatee depends on how individuals see

themselves as members of the group.
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Computer-mediated long-distance relationshipemputer-mediated communication has
been found to be long distance by virtue of geplgiaparameters (Stafford, 2005). There are
two types of Internet relationships: those thatfarmed online and those that are formed offline
and use the Internet to maintain the relationsbigfford (2005) delineated three theoretical
orientations that guide these communications: asdgyratifications, media richness theory, and
hyper-personal communication.

The uses and gratifications approach to computeliated communication has been
found to deal with how the user selects and usesuscomputer media to achieve his/her goals
in communication, taking into consideration spemst, and gratification with usage. Media
richness theory has suggested that individualsl@ok for the media that provides them with a
rich environment and that lowers uncertainty anapigropriate for their particular level of the
relationship. Lastly, hyper-personal communicat®formed when computer-mediated
relationships do not provide all the cues necessakpow another person, thus creating an
idealized online self, and development of the retesthip on this basis.

Stafford (2005) explained that computer mediatedrooinication helps provide long-
distance relationships with additional means oftacithat provide access and gratification for
those involved, i.e., email communication “is fagten a letter and cheaper than long-distance
phone calls, differing time zones are unimportang individuals can read and respond with this
asynchronous mode at their own convenience” (p.R4rthermore, these modes of
communication, when done with individuals with wheomeone is already acquainted, provide
opportunities for “banal, mundane small talk” tha¢ “the essence of everyday relational life”

(Stafford, 2005, p. 95).
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Ye (2006) based her research on online supportark$nas coping strategies for Chinese
students in the U.S. The goal was to investigdte felationships between sociocultural and
psychological aspects of cross-cultural adaptatid@hinese international students in the U.S.
and the support that they perceive they receiva traditional support networks and online
ethnic social groups” (p. 863). The author investtg social network theory that deals with
strong and weak ties (Marsden & Campbell, 1984jtasl in Ye, 2006) where such ties relate to
the relationships between the individuals and &qdar member of the network.

Ye (2006) explained that while strong ties provisigpport and validation” and “satisfy
an individual’'s emotional needs” (p. 865), weals tiexist independent of the pressures and
dynamics of close social relationships,” thus pdow objective and diversified information”(p.
865). While examining the students’ interactionwong-distance relationships at home and
the participation in online ethnic social groupee author found a negative correlation between
those interactions and social difficulties, as vesllbetween interpersonal networks at home and
social difficulties. Social groups also providetbeum with less pressure for students to ask
guestions and express their concerns with crogaralibdaptation.

Language and Communication

Sapir (1921) defined language as “a purely hunmahreninstinctive method of
communicating ideas, emotions, and desires by mafaasystem of voluntarily produced
symbols” (p. 5). Scollon and Scollon (2003) utiizne work of Stephen Levinson to draw four
conclusions about language: that language is arabgut requires us to draw inferences about
its meaning; and such inferences are fixed and mireexy quickly (p. 6). These authors

emphasized that human beings have constructeddgedo carry meaning but that individuals
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can never really control all the meanings undeesty language during communication since
each person will interpret his/her own meaning.

Added to the ambiguity is the fact that individaiabuld learn a second or third language
that would carry other meanings linked to the aeltine language originates from. This
reinforced the idea that when utilizing languagejviduals not only need the knowledge of the
language, but also draw inferences for meaningsrdigy to the knowledge of the world or
culture they inhabit. As such, the inferences eedfin the actual world they stem from and are
drawn quickly to make sense of the world as indigld go about their daily activities.

It has been found important to make a distinchietween language and communication.
Humans have made use of both verbal and nonveobaihcinication to transmit information.
While language “involves the coding of meaning iatsystem of symbols that are recognized by
members of the community” (Plante & Beeson, 2008) pcommunication “includes all means
by which information is transmitted between a serhel a receiver” (p. 2).

Verbal Communication. Verbal communication means words that create ngessa
(Lustig & Koester, 2003; Hinde, 1972) and is dinddgy scholars into phonology, morphology,
semantics, syntax and pragmatics. It has been fthatdilthough the physiological apparatus is
the same for every human being, that is, all hunpassess teeth, vocal cords, tongue, lips and
S0 on, each language elects sets of sounds proflucedaning (Sapir 1921; Scollon & Scollon,
2003). Individuals are taught these sounds and gemustomed to listening to them and how to
utter those sounds. Mattina (2005) found that iegranother language means learning how to
make the group of sounds elected by the speciiigdage and how they become words; thus,
each native speaker of a language will be “haleti&b using their vocal instruments in certain

ways to produce certain sounds” (Ting-Toomey, 1$9986).
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PhonologyPhonology deals with sounds and each languagedogdeal a set of sounds
that are used as foundational blocks in the languidg phonemes (Mattina, 2005, p. 3).
Therefore, accents are either difficulties of atation by nonnative speakers or a particular way
of articulation by a subculture. Ting-Toomey (198&ised the issue of how miscommunication
can arise due to an inability to produce the caorseand in a second language.

Morphology Morphology deals with how the different sounds @mbined to form
other sounds and with associated meanings or fureto them (Mattina, 2005; Ting-Toomey,
1999). Each language will have morphemes that ¢heryorm used in the written language as
well as what function they carry in the structure,, signify past tense.

SyntaxSyntax deals with words being grouped togetherdartain order that indicate
how sentences should be constructed to creat@anties in a language according to the
grammatical structure of said language (Mattin®3)0Ting-Toomey (1999) pointed out that
the grammatical rules of a language will shape pewaple think and the patterns used to reason
within that culture.

SemanticsSemantics deals with the meanings a cultural coniignattaches to the
words and phrases (Ting-Toomey, 1999). In terndifédrent languages, the individual learning
the vocabulary has to also learn the appropridterali context of it. Part of semantics is
prosody, which means the aspects of a “tempo, nhy#mnd intonation with which the sounds
and words are spoken” (Plante & Beeson, 2008, p.T9s, different languages will carry
different prosody, which complement the meaninthefspoken utterances; the prosody could
be linguistic, that is, providing more informatiabout the structure of the sentence such as the
difference between an affirmative sentence andeatpn, or emotion, that is, providing

information on happiness or sarcasm (Plante & Bge2@08).
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Bilingualism. Bilingualism as Weinreich (1964) defined it, is “the practi¢alernately
using two languages” (p. 1). Grosjean (as citedigol, 2001, p. 1) reflected that bilinguals have
reported a change in the way they speak to monadiisgcompared to how they speak with other
bilinguals. Bilingualism signifies that these indiuals have access to a wider range of words
and sounds than monolinguals, and only the partréh@es to the native language would be
understandable by the monolingual.

Paradis (as cited in Romaine, 1995, p. 87) defétiu&# when a second language is
learned, the new sounds will become variants opti@emes of the first language. Andersson
and Cunningham-Andersson (2004) cited Major’s (39@&rk that shows such effect.

Major (1990) studied American women who had live®Brazil for many years. He

found that the better their pronunciation of Poutegg, the greater the effect on their

pronunciation of English. [some] tiny differencesthe way they pronounced / t/, /d/, /k/

[made them] pronounce English consonants in a Watywtas not quite English and not

quite Portuguese, almost as though they were dewgldendencies towards Portuguese

accents in their English. (p. 106)

Conversations with monolinguals have implied thiinhguals will have to curb their
knowledge of the second language in order to miadde titterances intelligible (Nicol 2001).
Andersson and Cunningham-Andersson (2004, p. Hdbdarked that once the bilingual becomes
proficient in the “patterns” of thought in the saddanguage, speaking to those who do not
share such patterns might cause misunderstandapduorrowing, code-switching and direct
translation. Andersson and Cunningham-Andersso@4(R@lso remarked that the bilingual

might not always be aware of such incidents.
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Grosjean (as cited in Nicol, 2001) reinforced tiheai that bilinguals will have to make a
conscious effort to avoid the use of words of theosid language in the first. Weinreich (1964)
suggested that they will have try to limit the niéeence of one language in another. The
phenomenon of code-switching will not interferewtihe grammar of the language, according to
Poplack (as cited in Romaine 1995, p. 122-6). liddials will use the foreign word in the proper
place according to syntax. Gumperz (1982) wrotécthde-switching means the juxtaposition of
parts of speech that belong to two different gratrcabsystems within one speech exchange.
Romaine (1995) found that borrowing means that elvas been appropriated from another
language and changed, sometimes morphologicalBymtactically, to fit into the second
language.

Most immigrants have asserted that they have siereame talking to other bilingual
speakers than monolingual speakers. One of themsaaccording to them, is the use of out-of-
date expressions (Andersson & Cunningham-AndersXiiv) and lack of vocabulary as a
consequence of the lack of exposure to the languilgas been found that immigrants that
specialize in one area of study or profession tertthve trouble finding the same words in the
native language without any contact with the sarea a the home country. The second
language will incorporate other concepts to theegaiconcept storage of the individual, and as
long as something has the same shared conceptsamimgs in both languages, translation will
be easy (Romaine, 1995, p. 89).

The theory by Paradis (as cited in Romaine 1998)asboth languages share a store for
general concepts; however, in accessing those ptm@word needs enough common concepts

for an effective translation. At the same time thiihgualism creates difficulties for speakers
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expressing themselves in the second languagel] &leo have the same effect in the native
language once the use of the second language bs@umstant.

Second language influence on first languadee primary literature on the effects of
second language learning on the first languageative language, was complied by Cook
(2003), who introduced the discipline by statingtttthe research reported shows that the first
language of people who know other languages differa that of their monolingual peers in
diverse ways” (p. 1). The literature defined Llilzes native language and L2 as the foreign
language learned; as such, “the L1 spoken in tigetd.1 community may change . . . so that L2
users who are cut off from it are inevitably outate in their usage” (Cook, 2003, p. 15).

The instruments used to assess the influenceedbtieign language on the native
language were: elicitation of narratives by showsnbgjects films; a standardized discourse
completion test; assignment of the subject of g#rgence; naturalistic observation;
grammaticality judgments; reaction-time experimeatsl statistical measures of lexical
diversity and productivity. Each chapter describedsearch project in the area of foreign
language influence in L1.

Laufer (Cook, 2004) worked with the hypothesid tiagperson whose L2 is becoming
dominant may begin to experience some difficuliuith retrieving L1 words for use” (p. 21). In
order to verify such a claim, the researcher lodkéalthe knowledge of collocations where
participants had to judge if the native languadiocation was correct, as well as the lexical
diversity in free written expressions (to determirfereign language users could access
complex or infrequent words in the native languadég results of the study were that those

who immigrated at an older age had more correatarss The longer individuals lived in the
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foreign language environment, the worse their jueighon correctness was and the less uniform
their knowledge of L1 was.

Pavlenko (Cook, 2003) used three-minute filmsathgr narratives about the film and
subsequently looked for the foreign language imfagein the native language compared to
narratives of the native language monolingualsr&meere a small number of cases of foreign
language influence on native language vocabulagysemantic meaning, with inconclusive
evidence of morphologic and syntactic influence.

Cenoz (Cook, 2003) stated in the introductionisostudy that “a learner of English may
sayPass me the water, pleaatnen having dinner with an English-speaking farmigtead of
using more appropriate expressions sucG@sdd you. . .0r Would you mind. . .Pragmatic
failure differs from other types of failure in thats not easily recognizable by interlocutors who
may judge the speaker as being impolite or unc@aperor attribute the pragmatic errors to the
speaker’s personality” (p. 63). The author look&d the differences in ways of formulating
requests by native language and foreign languaggkeps as well as the proficiency of foreign
language speakers. Although he found no signifidéférence in this particular study, he did
find some differences in the use of indirect sgege of speech and range of syntactic and lexical
use. There was no data on the perception of 8steio the requests.

Porte (Cook, 2003) found that code-switching hagpaore often in words that are
“highly-specific terms with no true L1 equivalent$iat were also “accommodated
grammatically” (p. 111) in order to fit into thergence structure. The indication was that long-
term residency in another country and a specifidpdluence (affects) how the foreign language

influences the native language.
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Balcom (Cook, 2003) has reviewed research in ib&@adine and found: a foreign
language can influence the usage of pronouns dritBr from the norm in the native language;
knowledge of grammatical structures and functiasleelp improve the native language writing
skills; and that the foreign language can influeth@enative language’s morpho-syntactic,
pragmatic and lexical components. The result isideeof code-switching to explain ideas and
concepts.

Nonverbal Communication. Nonverbal communication is defined as communicatio
that is usually performed in a spontaneous proess;ted subconsciously, and that can
complement, contradict, regulate or substituteterverbal communication (Lustig & Koester,
2003). While verbal communication is more idenbfeas being from one culture or another,
nonverbal communication will be decoded by natives way that might be encoded by
foreigners in another. Knapp and Hall (2006) disedsthe process of encoding and decoding
nonverbal messages through arbitrary coding whenetis great distance between the code and
the referent (that to which the code refers); icaading where there is some similarity between
the code and the referent; and intrinsic codingrevtiigere is the least distance between the code
and the referent.

When individuals are faced with conflicting messadae to encoding and decoding
errors, there are three possible reactions, acuptdi Leathers (Knapp & Hall, 2006, p. 13): a)
confusion and uncertainty; b) search for additiongrmation to clarify the situation; or c) if
clarification is not forthcoming, the reaction ibefd with displeasure, hostility, or even
withdrawal. Researchers found the reason for seattions stems from the functions of

nonverbal communication that include areas of pegesonal impressions, oculesics, facial
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expressions, kinesics, proxemics, vocalics, happessonal appearance and attractiveness,
deception, chronemics, olfactics, microenvironmemd others (Knapp & Hall, 2006).

Interpersonal impressiondnterpersonal impressions are simultaneously madeedl as
managed between parties, and they are part ofl so@eaction; these social skills have been
found essential for fitting in (Knapp & Hall, 200&rgyle (1988) reported two levels of social
skills: automatic and strategic. When the individean another country, trying to function in
that society, some automatic social skills will tiée be changed to avoid confusion. For
example, individuals from high-context cultures {H&989) that make use of implied messages
encoded in the physical setting or internalizethenculture’s beliefs, values and norms, will
display nonverbal cues to complement the infornmatio Brazil, there is some instinctual
movement for greeting with kisses on the cheek upeating almost anyone. When faced with a
low-context culture that does not have the sammaaqrescribed for greeting, and where these
automatic nonverbal cues are not appropriate nthigidual will have to learn the new norms.

Haxby and Gobbini (2007) wrote that “a persontefes the physical stimulus that is
most closely associated with the representatighaifperson, and face perception allows rapid
access to information about that person that isrgisd for effective social interactions” (p. 1).
Facial expressions will help us with identificatiand emotional expressions that, as Eimer and
Holmes (2007) cited from Damasio, are “evolutionadgptations that are critically involved in
the regulation of basic survival mechanism andendontrol of behavior in complex
environments” (p. 15).

According to the authors, neuropsychology has ifledtbrain structures responsible for
such sensory representations that give human gtbepsecessary nonverbal cues to negotiate

complex situations and provide information for plarg future actions. This indicates that

59



certain modules in the brain will link this biolagl information to the information about what is
appropriate behavior in the culture and help tlvidual decide how to act. As such, different
contexts will be required to renegotiate the un@eiding of the connection between the modules
for a better managing of the interactions.

We pack the physical outline of a person we sebk alltthe notions we have already

formed about him, and in the total picture of himiehh we compose in our minds those

notions have certainly the principle place. In ¢énel they come to fill out so completely
the curve of his cheeks . . . as if it were no nthes a transparent envelope, that each
time we see the face . . . it is these notions whie recognize (Proust, as cited in Haxby

& Gobbini, 2007. p. 1).

Oculesics Another issue in nonverbal communication is ocekgsivhich deals with the
mutual gaze behavior human beings participate negalate, monitor and communicate
information, show cognitive activity and expressogions. Droll, Hayhoe, Triesch and Sullivan
(2005) related how the scenes people are involvdéve a complex array of stimuli and that the
direction of gaze will inform the participants omat information a subject may be using in the
scene. When individuals enter the interaction, th@ye some expectations on how the mutual
gazing will happen and they need those cues to geatie flow of communication. Eye
behaviors such as staring and shifting can be apijate in different cultures. Native Americans
will rarely engage in staring into each other'segs a sign of respect and might be more likely
to keep shifting their gaze, while in other cultushifting can be interpreted as someone being
deceitful or untrustworthy.

Kinesics.Kinesics, being the study of observable, isolablé meaningful movement in

interpersonal communication, is an intrinsic pdrar everyday communication. Researchers
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have found there are speech independent gestutegpaach related gestures and adaptors, or
emblems, illustrators and adaptors (Ekman & Frigasrtited in Jenkins & Johnson, 1977).
Emblems have direct verbal translators, but difiereeanings can be assigned to the same
gesture in different cultures as seen above. tHists follow and supplement the speech and are
used intentionally as emblems are. Adaptors areigessan individual uses on him/herself or
objects around him/her to “satisfy body and sedds manage and cope with emotions, or to
carry out certain bodily actions” (p. 38).
Sielski (1979, p. 241-2) related the following:
Few gestures and body movements have universalingedhen North Americans pull
on their earlobes they are usually indicating thay are bored. If an Italian male does
so, he may mean he’s attracted to a pretty girleAaggerated hip-swinging walk of an
American woman means she is sexually availables $ame body movement exhibited
by a Spanish woman means nothing of the sort; lsteeya walks that way. A man in
Georgia smiles at everyone. This behavior is carsml normal in Georgia, but in
Massachusetts the man may be asked, “What's so tlamg?” (Argyle, 1975) If an
Englishman waves his arms and pounds the tablegyebe having an emotional
breakdown. This same behavior by an Italian magrbexpression of appreciation for a
funny story. Tibetans stick out their tongues &semdly greeting, and Bulgarians signal
agreement by wagging their heads right to leftaadtof up and down (Ekman, 1975).
Proxemics.Proxemics is the study of the use of space, buertian space alone, it is the
special proximity between individuals and their piegl territory and how they are used for
communication (Lavin, 1994; Terneus & Malone, 2004stig & Koester 2003; Sielski, 1979;

Knapp & Hall, 2006). According to Hall (in Lustig &oester, 2003, p. 188). space is comprised
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of four domains: intimate zone, personal zone,a@ane and public zone. Hinde (1972, p. 247)
and Davis (1973, p. 153) remarked that in Latin Angeand Arabic countries individuals stand
very close and that U.S. individuals are more ramtie than South Americans, respectively.
Lavin (1994, p. 120) compared the American behavi@evators with Spaniards. He found that
Americans kept their distance and did not engaggéncontact and that friends entering the
elevator together communicated in low voices. Tparfiards, conversely,

For them the elevator never seems to be full; treeadvays room for (at least) one more.

The trip from the second to the sixth floor incladine for a little fiesta, punctuated with

laughter, cross conversations, and the verbalingryment of being together. Because

Spaniards don’t need the same amount of spacéthaticans do, the stranger in the

elevator does not easily invade their private t@ryi (Lavin 1994, p. 120).

Territoriality. This perception of spatial relation also leadshtitea of territory. An
interesting study by Terneus and Malone (2004 d#Eroxemics and Kinesics of Adolescents in
Dual-gender groupshat explored the formation of territory and agprate behavior during the
courtship ritual. The authors observed the forrmatibopen circles of interaction in which the
distance between the participants was within thenate zone. Also, the study found that it
seems the females held the power in the interastime their actions were cause for
disbandment of the groups. In one case, disbandweshtlue to a female leaving and in another
to a female interpositioning herself between twdesnal he study seemed to indicate that
adolescent females are not aware that there dezatites between male and female conceptions
of space. The adolescent males indicated thaethales were the ones to initiate the break-up

with their actions.
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Lustig and Koester found territoriality to be “& sé behaviors that people display to
show that they own or have the right to controluke of a particular geographic area” (Lustig &
Koester, 2003, p. 189) and that cultures varyimgeof degree, range and reaction. Some
cultures are more territorial than others and tlaatbe seen with the use of gates, soundproofing
houses, etc. Some cultures possess more areagcesdpat they feel territorial about. They
found that Germans are territorial about their cinsexample. Lastly, some cultures react
differently to invasions of space; some avoid confation; others are physically confrontational
or, as Americans, use the legal system for suiagrnbader.

Another way of looking at territory is through Alem’s typology (Knapp & Hall, 2006,

p. 139) of primary, secondary and public. Primanyitories are an individual's exclusive
domain. Students traveling abroad are faced wiHdhks of most of their exclusive domains,
thus becoming very attached to their belongingsdewtloping a sense of independence. When
returning home to their parents’ house, they migat out-of-place having to share their
personal effects again. Secondary territoriesterse shared by several people during
interactions. Finally, the public territories ah®@$e everywhere and where people temporarily
occupy.

Vocalics.Vocalics, or paralanguage, refers to the nonveressages the individual can
produce not with spoken language but with vocaresgiveness in the form of pitch, rate of
talking, conversational rhythm, volume, pronunaafiarticulation, etc; all of these are sounds
that add, accent and underscore the verbal message.

Dunbar and Burgoon’s (2005) research review fahad “vocal features such as the
amount of talking time, speech loudness (volum@gesh tempo, and pitch play a role in

perceptions of dominance, credibility, and leadigrslbility” (p. 211). Research has been

63



conducted to help people manage first impressiadsa more persuasive with the use of their
paralanguage. One of these research projects, pamhAFloyd (2006), studied the nonverbal
signals that express liking and disliking. The aushresearch indicated that increased pitch
variety is linked to expressing liking among womkeuat such was not the case for men; lowering
voice volume was found to express both liking aistikdng, and, finally, decreased talk time

can be either used to communicate attentivenegsengagement (liking and disliking
respectively).

Vocalics has been found to be an important pagixpfessing emotion and persuading
and identifying others. Fatt (1999) accurately dégd the use of paralanguage for persuasion in
the articlelt’s not what you say it's how you say Among other claims, the author discussed
how confidence is implied by a strong voice (volyniast enough to keep the interest of the
audience (rate), which can help convey the messaile audience and also help persuade the
audience to a point of view. It is important to ergtand that although the physiological
apparatus is the same for every human being, ttéHat the language prefers certain sounds to
others trains individuals on how to utter thosenstsu Learning another language means learning
how to make the sound group elected by the spdaifiguage (and related vocabulary).

Vocalics relating to bilingualisnicrosjean (Nicol, 2001 p. 1) reflects that bilingual
(competent in two or more languages) have rep@teuange in the way they speak to
monolinguals (competent in one language) comparéwiv they speak with other bilinguals.
Bilingualism signifies that the bilingual individlsahave access to a wider range of words and
sounds than monolinguals, and only the part tHate® to the native language would be
understandable by the monolingual of that languBgeadis (as cited in Romaine 1995, p. 87)

defended that when a second language is learnedgtli sounds will become variants of the
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phonemes of the first language. It is not what feeape saying that is the problem (verbal), but
how things are being said and perceived (nonverbal)

When | speak Polish now, it is infiltrated, perneghtand inflected by the English in my

head. Each language modifies the other, crossbreigud, fertilizes it. Each language

makes the other relative. (Hoffman, In Cook, 2022%8)

Haptics.Haptics is the study of touch (Overmier, 1995)ctooan convey messages of
romantic or sexual interest, affection and frienpgsiupport in times of crisis, formal greetings
or other rituals, control or restraint of activapd care giving. Some individuals have advocated
that touching in regards to healing is instindte5tein (as cited in Overmier, 1995): “A
mother’s instinct when a child is feverish or iitetts her to place her hands on the baby’s
forehead. Human touch conveys warmth, serenityhaading . . . caring and love. When an
animal is in pain, a dog or cat’s first instinctaslick the pain area” (p. 16).

Lustig and Koester found that other kinds of toaah indicate affect, that is, a positive
or negative influence in people; for example, prbta can be displayed through hugging and
hatred through hitting. Some can indicate affecteror aggressive playfulness — mock attacks;
others can show control. A person touching anoshgrbulder, pressing down to indicate “sit
down” is a touch indicating control. Another exampiay be when a boss taps the employee’s
shoulder to gain attention but the vice-versa isacoeptable due to one’s different status.
Finally, certain touches are task-related, thaa idoctor is checking your vital signs and a
cashier giving change; those are touches that geaoyrtheir jobs or tasks (Lustig & Koester,
2003, p. 190-1).

A final issue regarding touch is the amount otctodifferent cultures prefer. Lustig and

Koester found some high-contact cultures can beegpexd as “aggressive, pushy, and overly
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familiar” while low-contact ones are seen as “caidl aloof.” They also found that other

cultures have different places where people caotehed. In Thailand, for example, the head
should not be touched. Muslims cannot shake harmttisie opposite sex or place an arm across
the shoulders of someone of the opposite sex.\,dsiktig and Koester (2003, p. 191) found
cultures differ in when touching is acceptable it kind of touch is appropriate in business
meetings.

Chronemics.Another nonverbal topic is chronemics or how induals use, structure,
interpret and understand time. Lustig and Koe&@038) divided time into two perspectives:
time orientations and time systems or cultural. § mnientation and psychological time deal with
the three zones of time: past, present and fuluinee orientation is targeted to understanding
how a culture values the passage of time, whilelpsipgical time tries to understand how the
individual perceives time and orients his/her &feund it.

Past-oriented cultures give importance to the, pashe sense that they value tradition
and wisdom transferred throughout the generatiGhia is a perfect example of such culture
with its reverence and respect for its elders. éhesriented cultures show their preference for
current experiences; therefore, spontaneity amagiin the moment are of great value. Brazil is
such a country where you live for what you do ia tinesent, and celebrities are easily forgotten
if they do not keep up to the moment. Future-ogdrdultures strongly believe in the tomorrow,
and value what benefits the actions of today validnlater on. Here, one can see cultures such as
the U.S. where universities are considered essamthas bridges to the future.

Time systems are the way cultures arrange thee.tThe technical time is precise,
scientific, and calculated through the Atomic clpalkind of calculation where not even a

nanosecond is out of synch. This concept of tinmaase useful for research than to daily life
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activities. Formal time is how people understantetaccording to the society standards and it
can change throughout the years due to outsidecinfes. For example, Native Americans had
time divided according to the phases of the modmbw have adapted to the western solar
calendar. Gonzalez & Zimbardo (1985) found thabinfal time is how a culture assumes time
has to be experienced, such as when to arrive farts.

Finally, cultures differ in terms of monochronicmolychronic time. Monochronic time
is strict, highly segmented, future-oriented timéhwgpecific goals to be accomplished one at a
time. Polychronic time is characterized as doingesa tasks at once and by social networks
building, like the time press psychological oridita.

Olfatics. The last topic of nonverbal communication expldnede will be olfactics.

There are four functions of olfactics: to bring kasemories, to alter physiological processes, to
indicate illness, and to assist in relationshis. é&xample, when mothers smell baby powder,
they are taken back to a time where their childvere babies. Some perfumes or food can take
an adult to childhood memories associated wittmaljamember, like the smell of baked pies
and the memories of grandmothers.

In terms of relationships, Olfactics has had a noléne reproductive success of the
species, that is, humans. There are three isslessné here: amnosia, Major Histocompatibility
Complex (MHC), and pheromones. Amnosia is when [geloge their sense of smell. Wright
(1994) found that when mice lose the sense of simeyl can lose interest in mating or be unable
to distinguish between male and female mice. MHi@herited from the combination of both
parent’s genes and Wilson (1991, p. 86-7) found‘ihalays a major role in immunity and in
self-recognition in the differentiation of cellsdatissues.” In regard to attraction, people with

MHC profiles with close relation are less likelylie attracted to each other, the reason being
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that, biologically, humans try to combine with &e&lient MHC so that the children will have a
wider range of defense mechanisms. Interestingbynan using oral contraceptives can find
themselves being attracted to the opposite sgrérdon when not using the contraceptive.

Fox (2007, p. 14) found that pheromones are “scesg® hormones” or carriers of
excitement that can be detected by the vomerowagahs inside each nostril. Research is
currently being conducted to determine if all husiave them, but they are found in animals
like rats and snakes for sure. Pheromones cometfierApocrine glands and are released from
areas of the body where we have hair and palmammd$ They provide us with ways for
identifying one another that can be seen cleartl dogs, snakes, etc., and may result in sexual
arousal, aggression and subordination. Androstsreokteroid related to sexual activity and is
produced by fresh male sweat. However, after expasuoxygen, it is called androstenone and
it is unpleasant to women,; as such, adrostenopdes's very quickly.

Summary

There are four areas that were necessary backgjifoumy dissertation: culture shock,
reverse culture shock (also known as, reentry shoaklticultural counseling, and language and
communication. The first two areas provided an wstdeding of the current state of affairs in
the literature of cross-cultural adaptation asgeing to both phenomenon of study abroad and
reentry into home culture. Multicultural counselimgvided insights into how to deal with a
population with specific needs, and language amaneonication added information on the
different effects of second language into the fasguage, which most study abroad students
encounter one way or another during their travietead. The knowledge acquired in those four
areas provided the basis for the creation of thekglwps and interview guides utilized in my

study.
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Methodology

This is a qualitative dissertation that reliedreantry workshops and individual
interviews to collect narrative data from studyaaat students who have returned home one
month to nine months prior to the study. The revadwterature above provided the knowledge
necessary to the facilitation of the workshops tedexecution of the interviews.

Research Questions

The research questions that guide my dissertatien

1. How does a reentry support program help studentaglthe reentry process?

2. How do the participants integrate the study abmgukrience into their academic

careers?

Qualitative inquiry relies on the researcher ligigrto the participants and letting the
data emerge from the open-ended research questioagarticipants have been involved in a
central phenomenon, i.e., reentry shock. The didle©f data is done through multiple sources
of information beneficial to a case study appro&dse study is a “research [that] involves the
study of an issue explored through one or morescagt@in a bounded system” (Creswell, 2007,
p. 73). It is important to understand that casdisti“are generalized to theoretical proposition
and not to populations or universes” (Yin, 20091 p).

A case study relies on questions of how and wimyesphenomenon is happening; it
investigates contemporary events, and the invdstidgpas little or no control over the flow of
information (Yin, 2009). Information is gathereaddbgh multiple sources (workshops and
interviews), and the case study has a finite timarkshops and interviews), location (gatherings
at the University of Montana), and components (nendb students participating). In other

words, the activity that binds the individuals Inistcase study together are the workshops and
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interviews they agree to participate in. They dreetating information regarding their return to
the United States, and once the case study is ibwannot be repeated with the same students.

My study’s particular strength is the possibilior idvances in the area of reentry shock
through the use of a methodology which gatherswhtke students go through reentry shock,
instead of after the fact, and allows participaatenpart their own understanding of the
situation. This allows me to uncover new varialaed issues in the phenomena to be studied.

The qualitative nature of this dissertation reqaimequalitative criterion for rigor. Guba
and Lincoln (1989) describe the rigor for qualitatresearch as credibility, transferability,
dependability, and confirmability. Credibility mesamaking sure there is appropriate assessment
of the fit between the reality informed by the papant and the thematic analysis the research
attributes to them. Transferability means usingugiodescription of the collection of data and
steps of analysis so that the reader can followgaleith building the knowledge and
connections. Dependability refers to making sueepitocess of analysis is explicit, traceable and
the same for all steps. Confirmability means thiahgerpretation and outcomes of analyses can
be traced back to the original sources.

The research was conducted in a four-year uniyemsttiere | offered a reentry support
program (referred henceforth as reentry workshopyhich participants where guided through
discussions of psychological, communicative anguistic aspects of reentry shock and the
participant’s experience with those aspects.

The multiple sources of information in this caselgtinclude direct observation of the
participants in the workshops, audiotapes of the&kalwops, and individual interviews. A
secondary interview to check on the students i®paed during the semester following the end

of the workshops.
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While the reentry workshops record the common B&pee of reentry shock, the
individual interviews allow for particular aspectsthe career purposes of each participant and
the connection with study abroad to emerge. Tharmétion acquired in both the reentry
workshops and interviews provide the answer tdRbgearch Question 1 — How does a reentry
support program help students during the reentvgges? The information from the interviews
provides a more specific insight on the Researcbsan 2 — How do participants integrate the
study abroad experience into their academic cadfeers

Methods

Participants. A total of eight students who took part in a stadblyoad educational
experience through The University of Montana StAyoad Programs participated in this
gualitative study. All eight students participateall workshops (four in total, two for each
group), and five of them patrticipated in the indival interviews during the spring semester; two
students participated in the second individualnnésv during the fall semester. There were
seven females and one male, with ages ranging 2@to 25 years old. All were single. The
duration of their study abroad was either one ar $@mesters. The participants studied in seven
different countries and they have been back tdJhieed States ranging from one month to 10

months.

Group 1.Group 1 consisted of four students who spent omester abroad; there were
three women — all age 21 — and one man — age 2uedaSian and single. Two students reported
having a somewhat difficult time coping to cultsteock; one had little difficulty; and one had
no difficulty coping to culture shock. Three stutetraveled alone and one with the student’s

significant other; three out of four students spakanguage other than English. The students
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went to South America, Central America and Eurapel have been back for one month and a
half to two months and a half.

Group 2.Group 2 consisted of four students, two who speatsemesters abroad and
two who spent one semester abroad; they were aflamo- one age 20, two age 21 and one age
22; the declared ethnicity was Caucasian, and teekared being single, while one declined to
answer. Three students reported feeling culturelshwith two reporting no or little difficulty
coping and one reporting it being very difficultdope; the fourth student reported not feeling
culture shock and having no difficulty coping. Atudents traveled alone; three out of four
students spoke a language other than English. flldersts went to Central America, Europe and

East Asia, and have been back for six months te manths.

Tlmellne Fall Wlnter Spring Summer Fall Winter Spring Summer Fall
(Semester) 2010 2010/11 2011 2011 2011 2011/12 2012 2012 2012
Workshops
Abroad Returned Interview
(n=4) (n=4) Imerwew (n=2)
(n=2)
Workshops®
Abroad Abroad Abroad Returned
Group 2 > (n=2) (n=2) >> (n=4) >> (n=4) >> >> >>In(t':r€|)ew > >> >
(n=3)

Figure 1.Description of the timeline for when the partigipgin my study went to another
country, in which semester they returned to the la&d when they met for the workshops and
interviews.

Procedures My study took place at The University of MontanBissoula campus.
Recruitment for the sample was conducted in cotjonavith the International Programs Office

with an email announcing the reentry workshops.odding to the International Programs
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Office, The University of Montana sends about 2&@lents on official UM-sponsored Study
Abroad Programs and about 100 students on non-WMssped ones. The university also sends
on average six faculty members for exchange progyrdimerefore, the population for this study
was about 350 students (M. Unkuri-Chaundhry, pasoommunication, July 12, 2011). The
intended sample was of at least 10 students whaddwmigoing through reentry after their study
abroad experience.

The email sent was titled/e are back home: Now whadfid provided the following
description: Bringing individuals who studied irffdrent countries together for seven sessions
of honest, reflective, face-to-face dialogue abssiies of identity, language and readjustment to
home culture. Information about time and placehefmeetings as well as compensation for the
participation ($15 for the reentry workshop and@beach interview) were also part of the
email. Individuals were required to have returmethe U.S. during December 2011 or January
2012.

However, the recruitment was done through a comvea sampling strategy where
students volunteer based on their enroliment itudySAbroad Program offered by The
University of Montana and after receiving the réong through email list help by the
International Programs Office. The sample for stusl@vho returned home during December
2011 and January 2012 was four students. | therlemhthe students who returned home during
Summer 2011, and this sample was also four studewiis groups were kept separate and had
their own workshops and individual interviews.

Based on the answer to the email, each participaatcontacted by email and received
an explanation of the proposed study. During tret fneeting, each participant was given an

Informed Consent form (see Appendix A) that dethtlee background and purpose of the study,
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the right of the participants to withdraw from stedy at any time, for any reason or no reason
at all, the risks and benefits associated withstbdy, how the participants’ confidentiality would
be safeguarded, and authorization for the usedibtape during the sessions. The students also
received a demographic questionnaire (see AppeB)dand, based on their willingness to
participate in individual interviews, were contatter those interviews where they received
another Informed Consent form (see Appendix C).i#althlly, according to the students needs,
the workshops were changed from seven to two wopsheld on Saturdays, at the beginning
and end of Spring Semester 2012.

Reentry workshopThe reentry workshops were conducted in-persanpaie-arranged
room at The University of Montana, meeting for abmwe hour to one hour and forty minutes
during the beginning and end of Spring Semeste? 2Gtoup 1 consisted of students who
returned to the United States in December 2011Arsr#2012; Group 2 consisted of students
who returned to the United States during Summef 281 eight students participated in the
workshops and there was no interaction between gistaand Group 2.

During the workshops, | made use of questionsdati@aked conversation, utilizing words
familiar to the participants in relation to reenstyock, and gave handouts with reentry
information. The content of the workshops was de=iigto elicit information about
psychological issues of reentry, communicativeassincluding non-verbal communication and
linguistic issues. The sessions also dealt with btmwents were adjusting and how they viewed
the gains and losses from the experience. At tgebang of the first workshop with each group,
| handed each participant a printoufltfe Inventory of Reentry Problerfsee Appendix D for

the inventory), which consists of 42 problems esdab reentry, with the purpose of priming the
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student for the subsequent conversations. Thestsidere merely asked to circle the ones they

encountered since their return as a way to priramtfor the discussions during the workshops.
Group 1 reported 22 problems, with the most fregjbemg dating problems and

different verbal and nonverbal cues; Group 2 reggzb20 problems with the most frequent being

dating problems, as shown in Table 1.The studeats werely asked to circle the ones they

Table 1

Answers for The Inventory of Reentry Problems peug

Group 11§=4) Group 214=4)
Reentry Problems # of Answers # of Answers
Adjustment to college 2 2
Alcohol problems 1 —
Alienation 1 —
Cannot express what has learned 2 1
Cannot find work — 1
Career choice 2 —
Changes in life style 1 2
Daily routine 1 2
Dating problems 3* 3*
Depression 1 1
Different amenities 1 1
Different speech mannerisms 1 1
Different verbal & nonverbal codes 3* 1
Dissatisfaction with social rules 1 2
Drug addiction 1 —
Frustration 1 2
High expectations — 1
Inferiority/superiority feeling — 1
Insomnia 1 —
Loneliness 2 2
Making/keeping friends 1 —
Non-relevance of studies at home — 1
Proximity with family and friends 1 —
Role stereotypes 1 —
Sexual relations 1
Speech anxiety — 1
Test anxiety — 1
Trouble studying 1 1
Unfamiliar with new expressions 1 —

Note: An asterisk (*) indicates the most frequamtvaers for the different groups. Reentry problemasliated in
alphabetical order, they are not rank order.
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encountered since their return as a way to priramtfor the discussions during the workshops;
the handouts did not contain a field for nameslsmformation was anonymous.

The reentry workshops were audio recorded aftaioioty permission to do so from the
participants and later transcribed into NVivo s@fteswhere they were coded and analyzed. |
transcribed each workshop session verbatim, subsgtthe participants’ names with a letter
and number code, removing all identifiable inforioat and later verified the data for accuracy.
The audiotapes and transcriptions are being keggrdock and key in Dr. Gyda Swaney’s
research laboratory at the Skaggs Building, RooB 80The University of Montana — Missoula
(main campus). The documents were password prdtedtdy my doctoral committee and |
have had access to the data. There was a totabdidurs and 43 minutes of recording for
Group 1 workshops and three hours and 17 minuteSraup 2 workshops.

Interviews The interviews were conducted in-person at a pi@ged location at The
University of Montana during Spring Semester 2GI#] they ranged from eight minutes to 37
minutes in length. Group 1 had a repeated interwigwring the beginning of the Fall semester
2012. The interviews were audio recorded afteaiobig permission to do so from the
participants and later transcribed into NVivo s@fterwhere they were coded and analyzed. Two
students from Group 1 participated in the spring @il semester interviews; three students from
Group 2 participated in the spring semester inésvsi

The interviews were semi-structured, with questi@angeted to acquire information
about changes brought forth by the study abroadrexqce and readjusting to life at home (see
Appendix E for complete list of questions). The sfiens elicited information about
relationships with family and friends influenced by reentry experience and how the students

were incorporating the experience abroad and wd@hg strategies they faced with situations at
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home, as well as the perceived impact of the salmigad experience on their future careers. The
second interview (see Appendix F for completedisjuestions) revisited how the participants
were feeling about their reentry after the workshoferms of relationships with family and
friends, and if they noticed any difference aftartigzipating in the workshops.

All interviews were transcribed verbatim by me dinen verified for accuracy. The
audiotapes and transcriptions are being kept uodkrand key in Dr. Gyda Swaney’s research
laboratory at the Skaggs Building, Room 305, of Uméversity of Montana — Missoula (main
campus). Only my doctoral committee and | havedw@ss to the data. The computers were
password protected. Upon completion of the anglgdigudio recordings will be erased and
destroyed. There was a total of one hour of reagsifor the interviews with Group 1
participants and one hour and 19 minutes of rengsdfor the interviews with Group 2
participants.

Analysis

| used NVivo, a software that supports qualitativethods of research, in my dissertation
to help me collect, organize and analyze the cémtktine interviews and workshops. The
transcripts of four workshops and seven interviewse uploaded into the program, for a total of
eight hours and 19 minutes of transcribed data.tfidmescripts from Group 1 were kept apart
from Group 2 transcripts. The analysis followedaugded theory approach (Creswell, 2007)
where | organized the data in files for the experés of the participants in the workshops and
interviews, and then generated an explanationeoptbcess through open coding and axial
coding, and memo writing.

Open coding (Creswell, 2007) was the first stepralysis where the initial themes

emerged. Once this initial coding was producedng®or categories emerged according to the
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case study; at this time, | looked for the patt#rthe initial codes based on the research
guestions and the phenomenon of reentry shock.

From the open coding patterns observed, | retuto¢ite data for axial coding, looking
for what was causing the occurrences of the codest strategies were being used to respond to
the reentry shock, and what context related tptlenomenon (Creswell, 2007). The final stage
of analysis was the selective coding (Creswell,72@here overarching themes were developed
and their connection with the reentry shock phenwmneavas considered.

During the process of analysis, | often reviewwssl¢oding and the data to verify the
categories. The qualitative process is an itergireeess where the researcher goes through the
data, and back, and back again, in search of #radgk and categories that emerge, for the story
that the data is telling. Lindlof and Taylor (20@hphasized the reflection process during the
analysis — that is, writing asides, commentariesraemos during the analytic process
(henceforth called memo writing). The researcheuihwrite analytic pieces about the events
or issues that arise in the data to enrich therémyapproach of analysis and keep track of what
data emerged as well as the researcher’s thougb¢gses on the interpretations of the data.

Lastly, | took notice of negative cases. The tiggaases were instances that emerged
from the data that contradicted the data. In tlweses, | went back to the information gathered
and looked for explanations or revised the codedlaf & Taylor, 2002).

Initial qualitative analysis. All transcripts for Group 1 were read line-by-limelevant
sections of the text received an initial code. Trhascripts were read in the order they were
acquired, i.e., workshop one (Time 1), intervieve ¢hime 2), workshop two (Time 3), and

interview two (Time 4). After this first open codjnthe list of codes was printed and laid side by
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side. | read all the codes and looked for a pattairen renamed the codes with axial coding that
reflected the context of the selected utterances.

With the axial codes identified for Group 1, | usédivo to group together all the
utterances under one code in each of the diffenaeis of collected data, and then re-read all the
selected portions of text to check if they did ieddit into the category. The code list was
printed again and | looked for patterns that crdsseer the four times. That led to the
identification of six overarching themes for alt@daf Group 1. As such, the selected themes
were created with the appropriate subthemes, whidhded instances of negative cases. The
negative cases were carefully checked for relevandean explanation was deduced for the
occurrence (more information on this in the disoussection).

The analysis for Group 2 followed the same pattAminitial open coding was created
through line-by-line reading of the transcriptghie order they were collected, i.e., workshop one
(Time 1), interviews (Time 2), and workshop twor(iE 3). A printout of the lists of codes was
analyzed for patterns and axial coding was developke printout of the axial coding for Group
2 provided the information for the selective codésverarching themes and subthemes and
identification of the negative cases. The themesdan Group 2 matched those found in Group
1 (see detailed discussion in the discussion sectio

Theorizing phase.Upon final coding, | started to ponder on thetiefeships and
meanings of the themes that emerged from the Bad, | re-read the theories for counseling
returning students (see Review of Literature segtamd reviewed each theme and subtheme
with the three-pronged approach in mind, thatasgdéentify the responses to changes in the
environment and others (external), the responselanges in the self (internal), and the coping

mechanism/strategies developed.
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Then | turned my attention to the research questand looked into how the data
answered the question of how a reentry supportrarodnelped students integrate the study
abroad experience into their academic careersnteol out the contents of each theme/subtheme
and all the utterances of the participants thaevedtached to those themes/subthemes. | read
them again, looking for the meanings of the quadssyell as revisiting field notes, NVivo
memos and notes on the margins of the printeddrguts.

Memo-writing . As alluded to above, part of the process of analysiluded memo-
writing; which consisted of field notes, NVivo memaotes on margins of the transcripts, code
lists, and jotted down notes on interpretationsoAh the memo-writing process, | had
discussions with my committee members regardin@ittadysis, which helped me think out loud
on the different aspects of the themes and theemimms between them and my research
guestions. Such brainstorming sections providestani for abstraction and awareness of

connections essential for the validity and traredéity of the analysis performed.
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Findings

My study finds six overarching themes common fathbstudent groups. It draws from
participants in the workshop recounting their statlyoad experience (Study Abroad issues) to
make sense of their reentry, then brings their e&pees from that time to the reentry period
(Reentry issues). My study has language componertssdesign; therefore, language issues
that become more salient during the analysis arepgd separately when appropriate (Language
issues), and coping issues, both during the stbdyaa and reentry, are identified during the
interactions (Coping issues). The individual intews explore more of the career issues that the
participants identify as relating to the study @&gr@xperience and their reentry (Career issues).
Finally, the participants discuss the impact ofwloekshop in their reentry process (Workshop
issues).
The following pages present the findings of eacupgrseparately. The order of the overarching
themes is hierarchical, with study abroad themdihggto the reentry theme, which leads to the
issues of language, coping and careers. Lastlythémae for workshop rounds up the thoughts of
the participants’ experience in participating ie study. Each theme has either quotes that
represent several utterances by all participantisargroup or specific and significant quotes
from one or more participants. At times, the intéian between participants illustrates the
sharing of knowledge or knowledge building andeggarted in the format of dialogues,
including laughter. Finally, the names of the comstare substituted by the region of the world
in order to give context but protect the identityttee participants. Subthemes are identified when

appropriate.
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Group 1

There are four student participants in Group l.ifT¢edenames are F1, F2, F3 and M1,
where F denotes female and M denotes male; alcgmamts met and interacted during one
workshop in the beginning of the semester and btieeaend of the semester. Two participants,
F1 and F2 participated in two interviews each, loegveen the two workshops and one in the

following semester after the completion of the vabréps.

( N\ ( . N\ ( N\ ( L
Workshop 1 Individual Workshop 2 Individual
«Begining of Interviews «End of Spring Interviews

Spring 2012 *Between 2012 *Begining of Fall
eParticipants: workshops eParticipants: 2012
*F1 eParticipants: oF1 eParticipants:
*F2 oF1 *F2 oF1
°F3 oF2 *F3 oF2
M1 M1
\_ J \_ J \_ J \_ J

Figure 2.Each box depicts the four activities where indist$ in Group 1 met with the
researcher, from the first workshop during Spriegn8ster 2012 to the last interview during Fall
Semester 2012.

Study Abroad issuesThe experience of studying abroad is the origireehtry;
therefore, it is an integral part of the reentrgpbmenon. In the following transcript excerpts,
the participants describe what the experience ikaddr them in terms of how they were
changed by the study abroad experience, how thggtia¢ed their time abroad regarding long-
distance relationships, and how they used theratehey also share how they perceive the
different cultures they encountered.

Study abroad, changes in selfhe study abroad experience brings changes to the

participant’s identity. Some of the ways they dex those changes are “I was going out a lot
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more than | had before, . . . | think going abrbatp[ed] me be more outgoing” and “learned
how to adapt to another culture” (F3). | ask ifyttreere more flexible dealing with other people
two female participants agree, while one expand loynadding that “in all of my classes | had
to do group presentations so, definitely [had éafh to work with their brand [of] how they do
school, just a little bit different over there” (F&nd another that “the fact that you were on your
own, challenging yourself on your daily life, yoorae back being a lot more social” (F1).

A male participant described the influence ofshely abroad experience on him as

| found myself caring less. The guy | lived withgsvin conflict with his mother) would

sit down and he wanted to eat and get out of thisdnas fast as possible. So he shoveled

food into his mouth, it was like eating next toig, @nd that is a serious pet peeve of
mine, [to] listen to people chew loudly with themouths open. Those types of things |
literally just had to let go and just stop carihgot really good at it. . . . . My patience
level has gone way up. (M1)

Two female participants report that they wenbaldrwhile in a long-term relationship,
but one “broke up with [her] boyfriend” and feangtat it would be like coming back. However
she says, “it hasn't actually been that bad” (F3jother female participant describes how she
liked the chance to be exposed to “a differenttali environment and then also be able to look
in on my own country['s] government system from tutside. | feel a lot more strongly rooted
in my own personal views politically and socially¥2). Additionally, a third female participant
states that it helped her “be more comfortable diifferent culture” (F1).

Study Abroad, perceptions of cultur@he study abroad experience also provides the
participants with opportunities to perceive culturelifferent ways, such as oculesics (eye

gazing norms):
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It's not rude to stare at people in (South Americauntry) for extended periods
of time, like excessively, and specially becausehaiy stood out so much, people would
almost run into things, turning around to stareat (F2)

(A male participant voices agreement.)

| felt like everyone was being so rude, and | lgidut to my host mom and
talk[ed] to her about it and she is like, ‘Oh, tlmt's okay here, people just do that; we
had a lot of our exchange students that felt it tvas not okay, but that's completely
alright in the culture’. (F2)

When | ask them about smells (olfatics), partinisashare how they see the different
cultures regarding different odors and culturacpcas:

As far as smells, interestingly enough, | neveneacross any strong cheese in
[the] South American country, the cheese they de Iareally sort of bland and plain,
and when | got back | remember just thinking like theese, not necessarily stunk but
had this really strong smell that | hadn’t notidcefore. That was interesting. (F2)

What about perfume? (me)

(laughs) Or lack thereof . . . (M1)

Yeah? (me)

(laughter by all in agreement)

Did you find yourself wondering about that or? jme

People don’t get so into their fragrances as tteeglown there, you wouldn’t be
surprised to see a guy with 20 different cologmesis bathroom or something down

there. (M1)
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Yeah, but along with that, like, you never givenemne a hug in [the] South

American country. Personally [they] smell awful #tat’s different, than in the United

States, | guess. (F2)

It was too hot in [that] Central American counfioy fragrances . . . but overall it
was just so hot that you would sweat it out. (F1)

Study Abroad, long-distance relationshipshe participants used online tools: “I Skyped
with my parents on the weekends” (F3) and “I Skypsdparents every week and on Facebook |
was able to see what my friends were doing, eepkup with what was going on” (F1). A male
participant relates how he “kept a photo blog whesas down there so a lot of people already
had an idea [about what happened there]” (M1).

A female participant not only maintained relatioips with family and friends: “I really
didn’t feel like there was that much that went battl missed because | kept up with it at
Facebook, and kept in touch with my family and elé#ends through Skype,” and kept a long-
distance romantic relationship by “having conveoset over Skype” (F2).

Study Abroad, long-distance relationships, IntemtistonnectThe Internet can
disconnect the study abroad participants from ths¢ bulture while keeping students connected
with home. One female participant notes: “I knowewh had a bunch of down time in my house
in (name of city) | was watching movies online, dhd Internet was a huge source of staying
connected to American culture”(F1); it also prowesburce of disconnection with host culture as
explained by a female participant:

| do think it was a bit of a hindrance, becauseas so easy to contact home. A couple of

negative things came from that. First, | was exgétd contact home very often because

it was so easy and it was free and it was accesgbhours a day, and so my parents
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were really on my case all the time, and that veats a hassle. And the second thing is,

when you get lonely and homesick and Faceboolgig there. | think it's really easy to

stick yourself to this little virtual [place]. Themwere Sundays that | sat on Facebook just
refreshing the page for two or three hours, antighiaree hours that | could be out and

exploring [that] South American country. So | feelas easy to use that technology as a

crutch and not have to sort of deal with issuesdpfisting and get out there and do more

things. (F2)

Reentry issuesThe participants shared six major issues theyrexpeed during their
reentry that were coded under Reentry issues. Tilleyabout reentry in positive and negative
terms; the participants also informed me of thencpption of culture upon reentry, with
attention to gender roles and changes in thelsafresulted from their reentry. Then, the
participants talk about social dynamics issuesiti@dtide friendships and being “photoshopped”
into their friends’ lives, as well as changes ia thle of electronics at home. Lastly, they share
nonverbal aspects of reentry.

Reentry issues, positivReentry is also seen as positive, and participgstsbe positive
values to it; for example, reentry “was sort oft jasother transition,” “| was expecting it to be so
different and then it felt like nothing had changeall” (F2), and “I didn’t find home that much
different for me” (F3). However, for a male panant, in the return “I almost had better
friendships when | got back because of being avaayit was “easier to reconnect with them,”
partly also because he “felt much more acceptedrgphome — I'm not a weirdo anymore. It
was nice” (M1).

In two occasions, a female participant describesdtarn as filled with anxiety but that

did not actualize into anything out of the ordinddyring the workshop, she describes:
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| was pretty anxious by the end of my trip actyddecause | was traveling
around by myself through Central America and | fe&ding unsafe often, so when I got
back and | got off the plane it was so great lmaw my family and | hug them and |
started crying [be]cause | was finally safe. (F1)

Likewise, during the individual interview she agaiescribes anxiety with a positive
outcome:

For me the hardest moment was, | didn’'t get tonsgdriends until Christmas
was over, so | drove to Missoula for New Years, arydfriends were happy to see me,
but | just had this nervousness, of feeling soidateverything they’ve been through the
whole semester. | got there and we had a great,rgghcaught up and everything, but
there was an anxiety before that, just feelingwood the loop. We just talked for a bit
and after that it felt like nothing had changedlyedF1)

Reentry issues, negativParticipants describe several negative aspecteotry. Some
relate to academics as the loss of free time. &itipipants describe being busy and having
trouble studying: “I definitely feel a lot busier,;'I'm definitely feeling the pressure of being
super busy again . . . felt some adjustment taegell . . | have trouble studying,” “I have a lbt o
classes” and “loss of free time, class wise”; anldoane there is “a considerably harder
education.” Some of the negative issues relateinomirustration with language as one female
participant observes “people look at you funny wiien are stumbling trying to come up with a
word, and then it sounds really stupid to say I'dlemow the word in English because you
should know the word in English” (F2).

A male participant also reports feeling lonelinasd dating problems because:
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| was gone and some of my friends have moved om twéir careers, and left the

university. | was better off when | was at home sinte I've come back to the UM [l]

definitely have that at times, definitely, the loness, and then subsequent, I've more of

the dating problems too, [be]cause | feel like 8itra different frequency right now, and
that’s kind of making things difficult. (M1).

Participants also feel they have lost “some ibasi like my idea of poverty changed a
lot” and lost connections with people who they krifore the study abroad experience

| lost some connections with some people thatd glase with before |1 left,
because obviously people’s lives move on and gbfiarent directions, [they] don't just
stop doing things because you weren't here salliferobably lost a few connections
with some people, but | also, met some great newplpavhen | came back. (F2)

Yes, that’s kind of what | feel too. (F3)

Sometimes [it's] frustrating when you're tryingr@connect with those people
and people are just so busy. (F2)

Adding to these lost connections with friendshis tact that, as a female participant
describes, “they just can’t really relate to thpexence” which makes her “feel a little sad and a
little lonely,” and she is aggravated: “It just bagard to drop back into life, because . . . it was
hard, me having changed personally so much, tadpegt right back into the same routine that |
had before all that change happened” (F2).

A male participant starts describing his annoyamitle home culture and compatriots
upon his return, which leads to a series of diaésgon that topic during the first workshop that

are transcribed here in chronological order:
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I am continually reminded of cultural vacuum irr society that's been replaced
with nonsense, [a] washing over our cultural pefgel so detached, [place of birth in the
U.S.]. There’s very little distinguishing traits imy cultural heritage. | watch television
and | look at restaurants like Applebees thatdrguperimpose an American cultural
heritage on us, on the people, so | find it juatlyeunsatisfying. It doesn't feel real
necessarily, coming back here. It's bizarre. (M1)

Later in the conversation, he adds:

| really find that a lot of people could very dgasihut their mouth a lot more
often. A lot of people would be better off forTihat [has] certainly become very
apparent since I've gotten back. (M1)

Additionally, they discuss:

People being wasteful really bothers me. (F1)
(F2 and M1 make noise of agreement.)

I moved in with some friends [and] they didn’t leaany recycling going on, so |
started doing that. People [are] just consuming amd that was something that, in [that]
Central American country, there isn’t recyclingamything but there’s a lot of people
who weren’t very well off and the idea that we neednuch, when some people have so
little just, it kind of . . . (F1)

Yeah. (F2)

So many people driving their own vehicle too. Agie person in a huge truck,
you know, driving really fast, to get somewhereytden't really need to go. That'’s

definitely been noticeable, the whole consumptiong. | notice the trash and all that
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and it's kind of alarming sometimes. You come beutk this country where we consume
so much [more] than anybody else is very appa(ift)

One thing that | noticed was just being wastefuhe time. | think before | left |
was a much bigger homebody, where | was totally fmjust sit inside watching TV all
day long, and now when people want to do that)iks there’s so many things that we
can do. (F1)

(Others agree.)

People being entirely wasteful with time, sorgefs me a little bit. (F1)
Further into the first workshop, two participantset

| didn’t ever feel uh that culturally acceptedtimat] South American country . . .
| found myself kind of rejecting [American cultungdlues] especially when | got home
because | was able to see it for where it was rastadl in the United States as far as
materialism. When | came back here, as far asemtitgt goes, | find or found myself
trying less and less to identify with an Americaitare, just because | see the flaws in it.
| can’t relate to people in [that] South Americauntry, [and] | am part time relating
now to American values. | don’t get a lot of affaition from the outside of who | am,
cause | don’'t need to express that. (M1)

| felt when | initially came back, really resistan a lot of any kind of American
values, like how our gun culture, how much you dapend on that, and resistant to this
kind of general things. | wouldn’t say I've learndkind of become more acceptive of
those things it's just that I'm more aware of th€R8)

A female participant ends this thread of conveosetiwith:
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Definitely the wastefulness bothers me a lot moe after being in [that] South
American country and seeing just how important g\ of everything is to a family,
and then seeing just huge food waste and clothetew@o just wastefulness definitely
has become a huge annoyance to me. (F2)

The participants also discuss how “limited tram&gteon” upon return — compared with
the ease of “tak[ing] the train, flying” and goiptaces during the weekends, or even having
always someplace to go with someone — createdditist and negative feelings once they came
back. Added to the lack of having “someone to gsamething with” is the fact that “people got
used to me not being here, [and] forget that yobaek” (F2). However, that female participant
feels better once she realizes that was happenstgad of “no one want[ing] to be your friend
anymore” (F2).

Participants also note things they miss from thentries they have lived in.

There was street foods, street vendors, and | tmas/ou can just walk by and
you smell meat cooking, and you don’t really getttinuch here; there is the occasional
hot dog stand, but overall you don’t smell foodtbe street. (F1)

Definitely. | miss the quality of the produce yget down there, because the food
doesn't travel very far, as opposed to here; itdisa long way in a refrigerated truck
and it doesn't taste half as good as it does wtedown there. That's probably one
thing that | would miss, for sure. (M1)

Definitely miss the freshness of the food, itjat comes from right within the

country or countries close by. (F3)
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Reentry issues, perceptions of cultufarticipants also talk about different ways they
perceive the differences between home and hostreslhow that they have returned home. For
example, a female participant sees different rideappropriate dress code:

| don’t dress up very much, | just wear a paire#rns and t-shirt. But there, in [that]

Central American country, actually, if you're [itije middle upper class, most people,

even if you don’'t have a plain dress, [look] vergfpssional all the time. So | would

walk to the gas station near my house in my swasadsyou look like a crazy person. (F1)

Other social dynamics that are perceived as @iffezs between the cultures revolve
around dancing and spontaneous activities: “Danisisgich a big part of anything that you go
do with your friends where | was, and there’s seplst no place to go do it here,” and “jumping
on a bus, and going to a town, a beach or somethingnd spend the weekend.” Participants
also perceive a difference in how time and moneynagotiated in the cultures: “It is definitely
a cultural perspective, taking time to live lifbgtre] instead of just working till you die [here].
It's a harsh reality I've come to realize sinceellveen back” and “parents literally can’t spend
enough time with their children because they hawedrk so much to make ends meet” (M1). A
female participant adds, “l was actually talkingrig mom on the phone, we were talking about
my cousin’s graduation, what’s he going to do af@lege, basically high school, college,
career” and how for the participant, “I hope yowwnthat won't be me . . . It really shocked her
[mother].” However, the participant “always assuntieat | [would] travel around, work at a job,
live somewhere at random, and enjoy my life.” A enghrticipant agrees that the female
participant’s mother’s perspective is shared byeother girls in his class in the U.S., as he
asked them, “If you didn’t have to work? Didn’t leato pay to go to college, would you still go?

They said no, so the point for them is to go tdeg® to make more money. It's a common thing
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in this country” (M1), which leads him to say, “Ritmality was a big one for me, you know, a
strong sense of the clock, it's culture. It's venftural here — time is money thing.” Lastly, he
shares his insights with how different societiegehdeveloped and progressed:
| was just finding myself, especially with the das I'm taking this semester, reflecting a
lot on society, and [having] been able to obseoaety, and, watching the [different]
way the world’s progressed, reading about it, disfiy [has] been really pervasive in my
life. [I'm] constantly being reminded of the diffaices and the results, especially, you
know, going [there] and seeing the way they dewedogconomically and here, that's a
big thing for me. (M1)
Reentry issues, perceptions of culture, gendessrdleere is a special mention of gender
roles, from behaviors in the social scene, i.ehg@atgs and traveling:

When we go out to bars, whatever, all the guyslavjpust talk to each other in a
circle,  mean, having blond hair in Central Amanavas kind of a challenge — all these
Central American guys are trying to be all, kinchedchismo, or whatever. They wanna
talk to you because you look different everybodedboks the same-ish, like. There isn’t
the variety we have in America. (F1)

Later on the conversation:

South America country [l went to is] definitelyasvery sort of male oriented
culture as far as this overinflated sense of chyw&o | found that women weren't really
expected to or suggested to do things on their twemember, | went to a week long
trip to another South American country with founet international students who were
also women and we were asked multiple times inr¢gfhévhere are your men, where are

the men who are supposed to be protecting you.rédraveling by yourselves, five
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women, don’t you know that's dangerous?’ And wedsily haven't given that a single

thought when we planned the trip but that washait anybody who came across us

thought about — where are your men? That was Kinateresting. (F2)

It was the same for me, being treated as helplésts and that was very
frustrating [be]cause I'm pretty independent; &lmost like such a sense of women
being inferior all the time. | had the same thipgople asking, ‘You're not married?
You're really not married? Like you're 21, you'retrmarried yet?’ And my students
would talk about my boyfriend and | don’t have gfoend, ‘What?’ They didn’t even
understand how that was something that was pos#ihtejust the way they see women.
They assume they can do whatever and they're itralaal the time, super annoying.
(F1)

Which translates into a relief upon the returbéoable to “talk to a guy and have it be
platonic and have it be fine and not be like,gfde you five seconds to talk that that's automatic
this serious thing; it was nice to feel more respean a lot of ways.” There also are reactions to
males in the U.S. tainted by the experiences vdble®ad:

| think the most rebellious things instilled in raee still like the gender roles, which is

kind of annoying, Last night | went to th[at] conigend | was playing pool at the XX

and some drunk guy came and was like, ‘Hey horteyotsit, shoot it right here’ and I'm

pulling him aside and | told him ‘I appreciate tlyau are trying to help me but | also

understand that you see a young college womanhemefore think that she doesn’t
know what she is doing and so you can just telWteat to do, and | don't think that’'s
okay, | get that you're trying to be helpful butwwouldn’t do this to a guy your own

age — he would tell you go screw yourself, you knbreally don’t appreciate that.” And
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he was just like . . . | mean I'm just so sensitivehat now, and | rebel against it. It's just

such a sore spot still. (F1)

Lastly, a male participant shares that “South Aoaer men really, really care how they
look in public. Yhey groom | guess you would célinetrosexual, and | never really got on
board with that and I’'m really not on board witlatimow obviously.”

Reentry issues, change in the sdffarticipants inform me about the changes they have
incorporated into their lives due to the study abrexperience. The students in this group also
changed in regards to being outgoing “I'm constanthnting to do a lot of different things, [to]
be involved in a lot of different things” and “becsal,” and “[study abroad] made me feel more
resourceful, . . . more confidence in [my] abiktie“l had to adapt [so] | feel a little bit more
confident that | could live [any]where,” “think aitle the box,” “respect other’s ideas” and
“becoming more independent.” Additionally, a maetgipant emphasizes a “cross-cultural
perspective, . . . I've been hanging out with #igsfrom Kirgizstan, [and] the questions that |
ask seem to be more relevant than they may’ve befame | studied abroad,” and a female
participant says she is “more aware of them [d&ifeéperspectives],” as well as being “much
more patient, much more tolerant” (F3).

They also report how their priorities have shiftedhe following dialogue:

| definitely found, since I've come back, how mudtare about a lot of different
things, is definitely gone down, | think my prioei$ have shifted to a lot of other places,
instead of, you know, what | now see relativelyi#i stuff [that] happens on a daily
basis. (M1)

We have this sort of running joke in South Amemiedout when people were

complaining about things that didn’t matter . Oh there’s a first world problem for
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you.’ | really noticed that this applies a lot ®nltve come back, just people complaining

about a lot of first world problems that to me sdim silly things. Whereas to people

here who've never had that experience, you canrstatel where it would be something
that, might be a devastating problem, the worsiggthat's happened to them all month,
but . . . seeing how other people live, where tHogeries are never an option, it
definitely changes how you think. And | think thaty reactions to those situations have
gotten negative feedback from some of my friends.ng2)

Participants find that they are now making conioastwith people from “different
backgrounds” while still struggling “that | justro@ home to a very different sort of set of
people” as well as “having changed a lot in mykimg while | was gone and my life plans have
changed a lot.” It is also a challenge “keepingragtdistance relationship” and “having to piece
[it] back together.”

Reentry issues, social dynamids.this subtheme, participants deal with how fden
have changed on coming back: “Everyone was actualigh too busy to hang out” and how
they “want more than the people around” them asthey abroad helped them “broaden [their]
horizons . . . expand [their] view.” At the sanmad, two female participants reported that their
relationship with their parents “matured into mfisetween] adults, instead of them trying to
parent me” and “more equality, them seeing me aadait and as an independent person.”

Reentry issues, social dynamics, difficulty relgtio friends There is also poignant
accounts of family and friendships’ dynamics upeantry where their friends cannot relate to
what they went through, as seen in this dialogue:

Everyone wanted to ask[questions]. First of all gan’'t sum up the semester in

anything but a couple of adjectives, like, it wasal, it was fun. If you try, and | don't, |
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think one time | tried to explain, and you just feem tune out, [be]cause unless they've
been there they can’t really relate. Especialhyhwaity relatives, cause they're Montanans
and never left the country. Over Christmas, theyevi&e, ‘oh we want to hear about
Central American’ and [1] try to tell them and theln’t have anything to draw upon,
when you trying to describe the experience. (F1)
| felt the same way. Everyone wants you to tedhth briefly, about your
experience. If you try to go into a little bit madtetail they totally can’t relate, can’t pay
attention. (F2)
| went to a world market thing and they had aoliofood items that they sold in
Europe that | hadn’t seen in a while and | waslyeatcited about it and my other friends
didn’t understand why | was getting so excited.)(F3
They just can’t really relate to the experienceéhsgm are not really the best people
to share with after all. (F1)
| reference the trip a lot and, some one willdkihg about something and |
would, ‘Oh yeah, something like that happened wih&as in South American.’ But it
seems that as soon as | bring up something likelthaipeople don’t get it. | always feel
like people are going to be annoyed if | keep bnggt up. (F2)
They also share how friends have moved on: “| g@ase and some of my friends have
moved on with their careers, and left the univgrsithey also talk about the difficulty of
reentry as “it is a struggle to reassert yoursatfikanto your old life. | never had to work so hard
to sort of reestablish myself . . . because pepstegot used to me not being here.” There are

also changes in how their friends’ lives were wheey came back:
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All my friends either broke up and had rocky, afid on relationships, or the
couple switched partners. It was weird becaused all within our friend group. That
was definitely strange to see, to hear who is witle when | got back. (F1)

| guess not too much changed in that regard wiilas gone, but it seemed like
as soon as | got back things started to changly faat. Probably just coincidence — but,
people breaking up relationships. | had friends wiece living together and broke their
lease and moved out, changed apartments, and mygltlafla sudden, decided to change
his career and move out of state, and it was ikstll these things happened super fast
when | got back. (F2)

Reentry issues, social dynamics, photoshopipeekgards to social dynamics, there was
an interesting phenomenon a female participantrtemehere she was “photoshopped” into her
friend’s lives where friends believed the participavas a participant in their activities in the
period she was abroad.

One of the things | thought was kind of funny ifiem | got back, | found that people, if

something had happened while [| was away], theyewike ‘Oh, you remember when we

did this.” It was almost like they photoshoppedinte some memories and they thought

| had been there. . . . It's almost like | was mey@ne, just the way that . . . for people

there isn’t this thing this huge chunk of timegliwhen they say, ‘Oh, what class did you
take last semester, with that teacher?’ ‘[You] méemsemester before last semester?’

It's like the time is, | don’t know, erased prethych.

Reentry issues, nonverbdParticipants describe the impact of changes #late to
nonverbal communication. Regarding haptics (tougtligmale participant reports that “I

probably touch people even less now, just becatrgediso hard to be aware that that's
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something that was okay in South American couni/@ot here,” while another is “way more
touchy-feely when my friends come over — I'll kib®m on the cheek,” and this is a change that
she likes because “touching people releases endsrf@nd] | think it is fun to be close with
your friends.”

However, for a male participant, trying to confatmgreeting rules in the U.S. is
“weird”:

| have friends down there, and it was a hug whansge them, and it was a hug when

you say goodbye. Here people are just really inéir town space a lot of times,

especially guys here, | mean, like handshake isitahd definitely kind of miss it cause

it definitely feels so formal, like shake an acequances hand, and | still shake one of my

best friend’s hand [but] it doesn’t quite feel righlot of the times, so that's been weird.

They also talk about proxemics (space) “I haveuahrdifferent concept now of personal
space . . . | liked how people were a lot clodeer¢] . . . and people noticed;” and oculesics (eye
gaze), as a male participant shares “I definitelyuged to making eye contact now . . . | found
myself getting a measure of the personality, if/taee unable to really maintain eye contact,”
and a female participant shares that “I have tceraber [not] to stare at that person, that’s not
nice.” Participants also discuss sharing publingpertation, where people display territoriality,
“On a 20-hour bus ride, | was tired and wantedita off. The person next to me [wanted to] be
social [and talk]. Americans don’t really talk tach other that much on the plane” whereas “I
got on a plane in Texas and the person next taustgpts their headphones in.”

Lastly, there are environmental changes that babieeparticipants when they return:

It was a volcano [what | thought was a mountaig awanted mountains, | am

very much a Montana girl and | love being surrowhbe [it]. (F1)
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So was it a relief coming . . . (me)

Yes, | mean, obviously it was beautiful in Centéaherican but | was in the city a
lot of the time. You can’t see anything, there’svegetation really, and so | was relieved.
(F1)

Yeah, | definitely missed the mountains and fresker, like lakes and rivers and
stuff. | just never thought that it would feel wetbo me to not be close to the ocean
[be]cause | never lived close to the ocean buanth American | was a 20-minute walk
to the ocean at all times, and so it definitelydeeeird now to not have the option to get
to the water that fast. (F2)

In Europe, | wasn’t surrounded by mountains. Wénaee some, and then of
course you go to the highlands and you have mawstand then | lived in a desert
[home state] and the mountains, so | didn't paldidy miss Montana or another state,
particularly. I do kind of miss living by the sdadon’t miss the humidity at all but | do
kind of miss seeing those kind of images of thels®ag right there. (F3)

Language issuesLanguage issue is still a part of the reentry. Hmveas specific

guestions are asked during the workshops, certgiects of it are coded separately. The next

five subthemes relate to verbal communication asatje. Most of the examples in this section

are in the form of dialogues to showcase eithartiqular that is over or a subconscious one.

Language issues, code-switchinGode-switching describes an instance of utilizang

foreign word in an English sentence as the paditigannot find a similar one.

(Say Spanish word.) (laughs). (M1)
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There [are] words, that are like pop-culture wdlts usually have something to
do with the music culture, or like. There’s a wardthat] South American country, that
is kind of a catch-all word for anything that yoord like . . . (F2)

Flighty (laughs) (M1)

Yeah, gangster or . . . (F2)

Flighty? (me)

Flighty, that was the word they used (M1)

That was the word I've had the most trouble W(EZ2)

(Male participant laughs.)

Because you use it so much in [that] South Amaraauntry, and | can't, | still
can't figure out a word in English to [match itf:2)

They can’t figure out a word. (M1)

Do you want to use it? (me)

| want to use it all the time! (F2)

(All participants laugh.)

Then people look at you funny when you are stungpliying to come up with a
word, and then it sounds really stupid to say ‘Odgn’t know the word in English’
because, English, you should know the word in Bhgl{F2)

Language issues, contextanguage context, however, shows how the parttgohave

become aware of the difference between high ancctowext.

They don’t have the high and low context, bein¢pim specific] East Asia country is low
and here is high, you say what you mean. | had sbffieulty really getting back into

that. . . . | found myself communicating very ireditly a lot of times too; definitely, not
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necessarily saying everything someone may wangao. h just find myself speaking a lot

lower key in a lot of different things, not sayiag much as | necessarily would [before].

(M1)

They also realize that words and experiences iuntaral setting shape how they are able
to speak and connect words with experiences, dsawéhe emergence of new slang while they
were away.

There were different speech mannerisms. | waswififa with new expressions.
Mostly, not being able to express things that lezignced or learned abroad, because
you tend to learn new words in the host languageat’s the word that you associate with
the experience and you don’'t know how to transtdtack to your language. It's
frustrating. (F2)

My mom is an elementary school teacher and | tajajlSpanish lesson for her
kids and | was finding myself speaking Spanish &ast English slow. | was teaching
them a phrase or whatever and then they wouldkeeWait, what, can you repeat that?’
| realized what | was doing was that, when | waskéng English to Spanish students, |
was [speaking] English slowly to them, so then $wall doing that when | was teaching
American kids Spanish. It was a weird reversalas wpeaking slower, cause, and . . . the
...word...for...red...is...ro[6l)

College and university over there are completdhei@nt things, so even trying
to explain to them over there [that] college antversity are the same thing in the
United States and they are like, it is? And overdtthey don’t say school or university
they say uni, at the uni, and | started to sayahdtmy American friends were, ‘You're

saying uni!’ (F3)
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There was definitely some new slang going on wigat back that [was] kind of
bothered me. It like sounds so silly. | shouldsdy that, but yeah that was the only new
thing that | really noticed that was different. JF2

| used some old slang that my friends and | usdohtl funny and use before, and
one of my friends literally told me, “You're out dhte.” (F1)

Language issues, functior.anguage has also been identified as having aitumut
society and the use of it in describing or makiegse of the world around you is evident in the
return; in these excerpts, a female and a malecymamts display the new awareness:

| think that | was going to miss it, [be]causedaage is what | do a little bit, | do
miss that when | have friends who speak Spanigrglksprench. | will speak it with them
just to keep it up and that was a big thing thaids — it was getting good. Speaking
another language is really fun. It's communicatvith people you couldn’t otherwise.
(F1)

Later in the conversation:

Obviously you know, culturally [and] ethnicallywdirse work force could mean a
lot of different things, | guess I'm nitpicking theord structure. . . . | had some difficulty
really getting back into that, you know, | find neyfshyper sensitive towards individual
words and stuff, simple questions, because you haxaiety of meanings that you might
be able to derive from whatever word that theysargng, that's been kind of different
for me, coming back and being a little too sensitty what people are saying, in that

regard. (M1)
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Language issues," Language influence on ¥, no influence.Language learned has no
influence on 1 language; there is only better understanding @ﬂﬁlanguage for the
participants in this group.

With the accents, | think it's more when, for Bpanish speakers, or another
language, when you grow up speaking Spanish, onwhein my Spanish class, | can
hear like this kid studied in South American, tkig studied in Europe, | can hear more
their second language as opposed to the. .. (F1)

| definitely had teachers in class, in my Spawisiss stop me mid-sentence and
you studied in [this] South American country didydu? They can just tell, it didn’t have
an impact in my English speaking but it definiteBd an impact on my Spanish. (F2)
Language issues, prosodiProsody describes how participants lose a liftleftheir

sense of tempo and rhythm in their own languagéswéffects the understanding of
grammatical functions, as well as paralanguageabatnt or underscore a particular message
(sarcasm).

| wouldn’t say nonverbal, probably the accent,rgtreng they said sounded like a
guestion, it was just a statement and my roomnjatesk|], we would kind of comment
how, the American woman'’s boyfriend is visiting dmelsaid [what?]. It made everything
sound like it was a question, and we would judd fiuirselves speaking like that too. . . .
But then | would find, my inflection going up slitiphpwhen | was talking to my parents —
they were kind of noticing too. (F3)

Yeah for me, I'm used to my own home environmang | didn’t see it change
that much, but | do have one friend that speakiypesenly, all the time, and she

comments on things and then | totally misunderstanat she is saying. | have to get
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used to her talking in an even tone; it's weirdzdese it’s like when you are not around
that inflection as much, and a certain person’s @fegpeaking [you] can forget. | have,
only with her with the way that she talks. Most pkecare pretty obvious with what they
mean. (F1)

| noticed, | don’t know if it was just that regi@h South American or if it was all
of South American or Latin America, but they didreéally understand or use sarcasm
there. It just kind of went right over their heafdgou said something sarcastic, so | think
that | got so unused to hearing it. When | camedyamarcasm here is so prevalent that |
was, kind of, taken aback from that and | totaligsed the meaning, because | was just
wasn’'t used to hearing it, people being sarca@i)

Coping issuesThis section represents how the participantsessptheir coping

strategies. There are eight strategies used fongap Group 1. These strategies deal with

individual ways of coping, coping with the helpathers and coping with the separation from

the experience.

Coping issues, compartmentalizinGoping through compartmentalizing is where

participants cope in a negative way, that is, sspahe experience from life. A male participant

states “I definitely found myself internalizing thegjority of it, for sure, and just moving on and

that’s kind of the sense that I've carried on.”ékfale student affirms a positive way of

compartmentalizing — integrating it into life atrhe:

Especially at this point, | feel like, you learms® things and they get ingrained in you
but, at this point, it's kind of all meshed togethed you don’t notice what you took

from your abroad experience and what is just yBl) (
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Coping issues, declutterindecluttering is part of coping with the experiendédiving
with limited means and items, so participants timeimselves downsizing and rethinking their
possessions and consumerism upon the return. Tihevifag dialogue between participants
showcase their need for decluttering as part oingpwith the changes they went through during
study abroad that manifest upon reentry.
The consumerism thing that you were talking [abbafore was something that
I've become hyper aware of now (a male participaakes noise of agreement)
[be]cause | came back and, for a while, it was\igt my parents and my sister.
Everything [my dad] [talked to] me about was ‘Ifjl®ught this new beer’, [or] ‘just got
this new [something],” ‘We are trying out thesewtematoes’ and ‘We’ve got this new
arm chair.” He was updating me on purchases. (F1)
Yeah, that was something that really caught megadird when | came back was —
how much stuff people have, me included. | meapened up the storage shed [where]
I'd put all my stuff before | left, [and] | don’tven remember having all of this stuff.
[Be]cause when | left | didn’t even check luggalgok one carry on suitcase with me,
and that was all the stuff that | had while | wasre and realizing that — you survived six
months on one suitcase — kind of made me thinka][feally hyper aware of how much
people rely on things and they think, ‘Oh, | cadttthis without this specific thing or |
need this brand of deodorant.” Well, no you dof2)
(Laughter from all participants in agreement/bogdin
You'll probably survive without it and that’s kinaf hard to vocalize, that it
bothers you, too, because it’s kind of hypocrititiie for the first almost 21 years of my

life I was one of those people that heavily reliedthose things. (F2)
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And no one likes to be criti[cal], too, so if ypoint those things out there’s no
way to say it without the general meaning being gonsume too much stuff. So people
are kind of attuned with that automatically . F1)

Yeah, it wouldn’t seem like it's such a touchy gab but it really is, [be]cause
nobody want[s] to embody that sort of materialistnel vapid person, but | think that's a
cultural trait. (F2)

It's the elephant in the room. (M1)

Yeah. (F2)

Yeah. (F3)

It's true. (F1)

And no one wants to say that they are doing tbeit to help and they are not part
of the problem, but it's like an open problem. (F2)

My coping way with that when | went home was, @ssbody traveling abroad
you do live out of a suitcase and you figure oat ffou can do that. So | had so much
stuff that | was going crazy in my room. | litegalvent through my whole room and
either threw away or donated half of my room. (me)

| did that, too. (F1)

That's what | did. (F2)

| put a lot of things in bags for goodwill. (F3)

(Laughter by all participants in agreement.)

That's sort of what | went through with my storagstarted with everything that

| didn’t even remember that | owned, that I'm suheing onto for years and years and

years, and anything that | look at [and went] ‘Wvass this?’ | got rid of it, and then
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anything that | hadn’t used in the last year, t gt rid of that — ended up with like a
third of this stuff. That was a bit of a relief.2F

| didn’t have too much stuff. | still don’t, butyen [then] | still had a room with a
bunch of clothes | hadn’t worn in ages and didit’ahymore and things like that, so any
clothes, like any old pre-teen novels, that | h&vesad in forever, | took to [the]

Goodwill, sold books back to Hastings, got rid eéeything that | could. (F1)

Coping issues, decompressirarticipants describe ways to relieve some obtress,
calm down and regroup from the experience by tglkiith family: “My parents were constantly
asking me questions, so | was able to unload eviexybnto them” and “I was relating a lot of
snippets of my trip to random friends at randomrmiThat’s kind of how | unloaded my entire
abroad experience.”

The dialogue in the previous section also shows pamvof the decluttering process was
a form of decompressing when they agree that tbegpteéd a lot of items upon their return.
Another form of decompressing is travelling befairning (as seen in the next dialogue).
Some participants already have such coping stedexg their home state is a different state from
the university they attend.

| actually [had] seen my family first and beingiwthem before coming to back
to Montana to go to school, [it] helped a lot. (F3)

| went on a vacation instead of a transition thatle it a lot easier. It's almost
zero obligations, you know, for six weeks. | canmigine dropping back into the UM
immediately after getting back. | think that makeisig difference, having down time.

| mean I, my home is in (another state) so, whenkgte come back from winter break

it's always like, you know, friendships kind of cige a little bit, so it wasn't like
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anything different, massively different, from whiewas away in another country and
then coming back. (M1)

| think the biggest thing for this group is wedreome of [the] winter session to
adjust, and | hung out with my family. [It] tookwhile to get used to being home again.

(F1)

I haven't seen my family since January [be]cahsg live in (another state), so |
just talk with them over the phone and stuff. (F3)

Coping issues, finding balanc&oping through finding balance is another coping
strategy where participants find a balance betwdgat they learned abroad and their lives at
home; for example, they find a medium for the ddfe cultural greetings: “I started shaking
hands just to have something to do when we meeglsody . . . | know that | can’t kiss them on
the cheek when | just met them” or refrain fromeg‘tiabit of kissing people on the cheek . . . but
| think | broke the habit by now” and “It took naewhile to get back in the habit of not staring at
people, but, like the face kissing, it kind of fdzmut.”

The participants report finding balance betweeir th&erent activities to “hang out with
friends and . . . balance that with school,” andretake care of their health “I'm gonna run the
Missoula Marathon, so training . . . helps with gvess and regulating sleep, . . . try [and] stay
healthy.” They also discuss their global identihat is, an identity that encompasses home
experiences and abroad experiences, after | intetRrms for shifts in identity.

| think the hybrid one, [be]cause there is dedilyita duality to it. But | feel like
there are things when | was there that | remembaoedt home, that | realized we were

really great, and things that | identified withdtie] and then vice versa. (F1)
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| think the same thing. It would be hard to saat tihere is nothing about being
home that I really relish and love about being hplug there is also a lot that | really
identify with when | was away. And [l] felt like &8 was something that really became
part of my own identity. (F2)

Later, during an interview:

I’'m throwing a fundraiser for my students tomorrdyust realized that was also

a big help with reentry, | think, [as] | wantedget involved | needed to help the kids that

| taught English when | was a volunteer there.@odrrow I'm having a party and a

donation drive where all the proceeds go to theaskiF1)

Oh nice, that is helping you put those experienagsther? (me)
Yeah, it makes me feel more connected to thegzesof my experience. | think
so. (F1)

A female participant also realizes that she is fieing present in the here and now,

| guess lately I've been feeling nostalgic abouwtuth American country) and trying to

figure out when | can go back, and if it's feasiblm fine being here but I've been

thinking about when | can go next. (F2)

Coping issues, keeping busyarticipants are now used to being busy in theidor
countries and they report having developed strasegi also find ways to be busy at home. As
two female participants point out “I try to take atot of new things [be]cause [of] being abroad
and learning to say yes to a lot of different oppoities,” and

It hasn’t been that big of a deal because | haea lse busy trying to get used to being

(laughter) back and doing all the things that | wasd to doing while | was away. . . . |

seriously overcommitted, as far as responsibilities semester, so I'm usually too busy
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to realize that I'm bored. | go to class, in betwetasses I'm observing at an elementary
school and then | go back to class, then | go tckwaad then | do homework. By that
time it's usually time to go to bed, so, | reallyrdt have too much downtime to notice it.
Coping issues, memoryoping among these participants is also demoestiag
committing the experience to memory. They comnetekperience to memory and fondly
remember it, with the awareness that the experieande repeated in the future. In one
interview, a participant shares:
It feels like | never left in a way. Like travabroad is a far memory. (F1)
And how does that make you feel? (me)
| feel okay about it [be]cause its not the lastetil’'m go[ing to] travel. There’ll be
lots of experiences like that, but it is weird ézf almost like it happened to somebody
else. (F1)
Another participant shares in a different interview

| guess lately I've been feeling pretty, nostalgiout [that country]. (F2)

Coping issues, long-distance relationshipdaintaining online long-distance
relationships here is the same coping strategyhémbeen used for the period abroad as
participants share: “I Skyped my parents every wagek. . . then on Facebook | was able to see
what my friends were doing” and “I was able to ka@epouch with my family and my close
friends through Skype.” Now, after the return, toenputer mediated long-distance relationship
is still used: “l used Skype a few times to tallstone of the friends | made abroad” and “I'm
definitely in contact with my host family througla¢ebook and emailing.”

Coping issues, social dynamids the reentry issues theme the participants dnane
they struggle with some social dynamics. In thistsame, coping in terms of social dynamics

can be seen as participants find people who uratetsind share the experience, as two female
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participants state. One notes: “It's been nice é@hsome new people [upon return] who share a
lot of [the] same experiences.” Another discuss®esriy contact with friends “who speak
Spanish, speak French. | will speak it with thest jo keep it up.”

Coping issues, social dynamics, right time andtrggbry. Another way participants cope
with social dynamics is by finding the right tineghare the experience and choosing the right
story to share, thus avoiding frustration. A maetigipant shares: “I unloaded my entire abroad
experience on my friends and family by picking induals and individual situation[s]” with
“the more revealing, how | changed stories, [totdpeople who actually care.” Participants also
show agreement on this coping strategy in thevoiig dialogue.

| can have those conversations [of] how travehgea me, the deeper stuff, with
people that have also just traveled, pretty ea@ij. makes agreement noise.) And I've
got a lot of friends that traveled quite a bit. &ith those people we always end up
having that [deep] kind of conversation, whichisen (F1)

Yes, it definitely feels better when someone wantgsten and hear all about
your experiences. (F2)

It makes it more special to talk to someone whodtadied abroad, and even in
the same place also, [be]cause they can kind cérstahd. (F3)

| think the best thing that | found was, if somed¢said], ‘Hey how was your
trip?’[l answer] ‘Oh it was so great, | got so mastgries which I'm sure I'll tell you as
they come up.’ (F1)

Sort of, wait for them to ask you? Specific tliAagdme)

Yeah. (F2)
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And if something comes up about, like, schoo§Hare] ‘Oh, one time when |
was in class . . ., so then you can [share]ydstn it's relevant [and] the stories come
up type things. (F1)

Career issuesDuring the interviews, the participants reflectlaw their expectations
for the study abroad experience might affect theire careers. The two female participants
who were interviewed state that “I want to be agtator right now, so it helped my language
abilities” (F1) and “since I'd like to be a Spanigacher, it obviously gave me a huge leg up in
becoming fluent” (F2). They also recognize thatékperience “helped [me] being comfortable
in a different culture” and they are “able to litilat language to a culture and set of customs and
tradition.” However, one female participant fedie slidn’t “come back completely fluent”
because she wasn’t “as immersed as | wanted t(Hig”

The other female participant feels that the expegewill “help [her be] more marketable
in job [market] as well as being able to travel anchmunicate with all sorts of people,” which
would help her “starting my career . . . [as] tbhamections | did in South America also open up
doors for possibly going back [there]” (F2).

Workshop issuesGroup 1 provides information about how the workshap helped
them, what they want others in their position townas well as how they use the workshop to
help cope with the reentry. During the second iitllial interviews, the participants identify the
difference in their reentry with others who theyelnwere going through reentry but did not
participate in a Reentry workshop.

Workshop issues, workshoparticipants describe the workshop helping them fi

balance in the reentry process as a female patitipotes:
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After the last workshop | remember thinking thagdn’t realized how much my study

abroad experience was still affecting me. | thougfter Christmas break [was] over, |

was back in the swing of it; I'm good to go. Bukiag more specific questions in this

workshop and then of myself, | guess | can see&ffill affecting me, so, they put me a

little more in tune with the way | was affected. If anything it just kind of facilitated

me processing how | felt about coming back, andghithat | wouldn’t have thought

about on my own. (F1)

They also agree that | asked questions that “nesalty important, but [she] never would
have thought of,” or “something that | had thoughbout subconsciously and would never put
into words.” A female participant feels that, aftiee workshop, “It's slowly been getting easier
and easier to be back, nothing has really changestidally,” and she feels that “It's been
interesting to hear what other people have to baytareentry . . . and see how it fits with your
own experience and how it doesn’t.”

The patrticipants also share some advice they wiikkddther students who will return to
know: “The person reentering [has] to stay in tumi yourself” and “their relations and loved
ones [need] to keep an open mind” because peopinge all the time throughout their lives”
and not just because of the study abroad experi€re participant also advises people to “be
assertive, and [instead of] waiting for peopledaah out, take the initiative.” Another would
have liked to have “known more that it is a streggl reassert yourself back into your old life . .
. because people just got used to me not being arce[it] would have felt better about it if |
had realized that was going to happen.” She aghe¢students need to “reassert themselves in

their old team, their old relationships.”
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Workshop issues, copind.he participants report the workshop helped thiewoh f
strategies to cope with different aspects of rgemcluding becoming aware of their gender
role issues:

| guess what we discussed made me, at the timee®aore what | was doing because

of study abroad, like, the way | interact with gaydars and associate them with

machismo. I'd get annoyed more than | would’'ve beftudying abroad. | feel because
we talked about it, | now recognize why | reacteat tvay.

They also described feeling validation about hogytare feeling: “I feel frustration with
it, but when you talk to other people who havedame feeling, it kind of calms you down a
bit,” which helps them “feel justified in the wal] feeling” and “I've accepted that, for the
time being, my life is here and | need to focuglwat.”

Workshop issues, differenc@he participants who met with the researcher én th
semester following the workshops report seeingrathely abroad students going through
reentry and identify the difference between thewh workshop participants going through their
reentry conscious of the process and being abieotee past the reentry shock.

| have a roommate that studied abroad [in] thengpsemester while we were having the

workshop. She just got back and | feel | noticeel [stould] have like swings in energy

and she’d be tired and sleep all day, sometimeslibide aggressive. She’d tried to get
back in step again and [is] struggling with ithink there is a difference between, just
going about it without being conscious of it andhgoabout it while also talking about it.

[Be]cause if you're angry and you can't really thof why or you're tired all the time

and can't think of why, it's different [than] wheu're like ‘Oh this is just a part of it, it

will pass.’ (F1)

115



| think other people that | know are still very nhustuck in last fall. [They're] stuck in
the experience and aren’t really moving on or yeetlping with being back at all.
They're trying very hard to keep in contact witle ttame people and are constantly
talking about going back for spring break, [bu@ttdidn’t work. [So now they’re] ‘okay,
we’re going back in the summer,” and that didn’ofj. | guess [they are] trying to re-
live it. So | think the workshop definitely help®dth accepting the reentry process and
being back, that it was a great time and now it'etto be here. (F2)
Group 2
There are four student participants in Group 2.ifTémdenames are F1, F2, F3 and F4,
where F denotes female; all participants met atetacsted during one workshop at the
beginning of the semester and one at the end cfaimester. Three participants, F1, F3 and F4
participated in one interview each, between thewwsdkshops. They did not participate in the
second interview because they were all seniorsaamudd not be in the University [in] the

following semester.

«F1
*F2
«F3
«F4

\.

J

e Participants:
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Workshop 1 Individual Workshop 2
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Figure 3.Each box depicts the three activities where imtligis in Group 2 met with the
researcher, from the first workshop during the bemig of Spring Semester 2012 to the last

workshop during the end of Spring Semester 2012.
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The same six overarching themes seen in the prewection are repeated for Group 2:
Study Abroad issues, Reentry issues, Languagesis€aoping issues, Career issues, and
Workshop issues. Each theme has appropriate subthattached to it, in order to further
indicate the nuances of the findings that mightlifierent from Group 1; these differences are
addressed in the discussion section. In this seatiach theme and subtheme has some text
excerpts from the transcripts that exemplify timeliings.

Study Abroad issuesAs mentioned in Group 1, the study abroad expeeesthe
starting point for reentry. Group 2 also descrithesr experiences while in the other country to
give context to the reentry phenomenon. The paditis describe how they changed or not
during the months away, as well as how they negoliang-distance relationships, and the role
of the Internet during that time. They also desetieir perception of the foreign culture while
they were in the foreign country, as well as hoeytbhare the experience of being abroad with
others.

Study Abroad issues, changes in s&tudy abroad experiences involved changes in the
self that happen in that period. A female partinip@ports that she “felt much more
independent, like | had already started a new ditgside of university” (F4), while another
shows an awareness of how different experiences tifferent impacts on an individual:

| think studying abroad is really different thasgiraveling, because you really are living

there. You get to experience the school system;lwigitotally different in some cases,

and go to classes alongside students who havetlnzd their entire life. You don’t
really see this student population as much if yaujast traveling through. So I think it is

a good way to experience culture. (F1)
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Among the changes, they describe that they “rdsdlyame more comfortable adapting to
new situations, and really eager to meet new pebpteout their stories” as well as have had
different dating experiences:

| had very different dating experiences over thibesn | had here. The European culture,

I've mentioned in the group interview, [has an] opess with, not necessarily openness

with sex, but in the U.S., at college, you're suggabto ‘yeah, go ahead and have sex,’

but then, Europe, really is just okay. So | thin&tt[is] interesting, seeing the different
societal attitudes towards college students and wha permissible.

Another female participant reports a loss of iretefence due to gender role expectations
in the other culture and safety issues:

| think for me | had a really hard time in termshaiw much independence | had when |

was abroad, [be]cause | felt | couldn’t do certativities there, that | could do here, like

going for runs. It was just weird to see a girlrgpthrough a neighborhood by herself, a

white girl especially. (F1)

Study Abroad issues, change in self, depersoniaizadn the negative side, two female
participants talk about feeling detached from d¢ersgtuations while abroad (depersonalization),
after | introduced the concept.

I’'m looking into this aspect of psychological sytoms called depersonalization,
which means that you have this recurring feelingahg detached from your mental
processes and your body. Did you feel that whencgmae back? (me)
| felt that when | was there. (F3)

A little later, another participant added:
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When | was leaving, my very last day, a lot of pledeaving on the same day, so
all of our friends were in one place, and | wavileg at five in the morning to the
airport. | was completely unattached to the sitrat it was really bizarre, but | didn’t
process it until | was on the plane and then it s@scredibly sad. (F1)

Study Abroad issues, change in self, no changativegaseThis subtheme is a
negative case, that is, an exception to the otteramces in the Study Abroad issues, and it will
be addressed in the discussion section. One gEaticreports not feeling or expecting emotional
changes from the experience due to a pre-madea®tiat the experience would “be a lark.”

| did find [the college study abroad experiencebeovery different from a high school

experience. In high school, [I] was with a famiGoing abroad in college was just like

when | came here; it's just like going to collefis just like The University of Montana
but in Europe. So | didn’t expect that it woulddraotionally life changing, and it wasn’t
really. | mean, it was fantastic, but since | aliyaald] that cathartic abroad experience
in high school, for me, in Europe was more jusrg;lit was fun. (F3)

Study Abroad issues, perceptions of cultuRarticipants also share how others
perceived them while abroad; a female participaabunts how people in the host country
perceived Americans

‘Are all American like this?’ [they would ask] | dd know, | can’t answer that for you . .

.. One thing they thought, every time they sawgh8y over-weight girl who was,

Caucasian and walking around campus, they thowghthat must be the American.’

(F1)

Particular in this group is that all participanesdribe the international reaction to Bin

Laden’s death:
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My English friends just turned to me one day aagkgd] ‘so how does it feel
about having your president kill this guy, just e him?’ [She had not heard the news
before the interaction] and | [asked] ‘what hapmEtierou know, that was one of the
things — they kind of bashed Obama. [She answéed]t'It’s just like catching Hitler,
kind of — someone who’s done a lot of wrong — amas$ just kind of talking like that. |
didn’t say it was justified, but | didn’t say it wanot justified. And they were like ‘well,
fair enough.” (F4)

Yeah, | do remember that coming up. | can’t remenwhat their response was
down there, but | remember [thinking] it's kind mdiculous that people are celebrating
in the streets because somebody died or was kiltethk that was my response when
they asked, ‘Oh, what do you think about this?")(F1

That was hard for me, too. (F2)

| don’t remember anyone asking there. | remembep|e being really drunk one
night and like shouting about it, but there waetaf shouting in (other European
country) in general when people were drunk. (F3)

| had one girl [who] was just really upset, shi&ke ‘that’'s no way that’s
justified.’ | didn’t really feel like arguing witler, but that was also because | didn’t
have, I didn’t really stop to think about it mys€F4)

Study Abroad, perceptions of culture, gender rold® participants describe the study
abroad experience in terms of the different cultgesmder roles they encountered during the time
away. Descriptions range from a female participagponse of “[there’s] a lot of, in [that]
European country — machismo, [the] womanizing asplemen,” to detailed descriptions of

different gender expectations between cultures:
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For me it was more interactions with strangersreljgtne] machismo attitude
would come out. Interacting with strangers was gbalittle bit of ‘Oh, you're this
American girl. What are you doing down here?’ Il f@®re comfortable talking to a
strange man here than | would have down there. (F1)

It's not weird in [that] East Asia country, if yoa a girl and you're taking part in a
stranger to stranger interaction, like [with] someavho [is] homeless, in need of help; it
doesn’t mean the girl is not nice [when she dodsalp]; it just means that she’s taking the
precaution of protecting herself by not puttingdedfrout there. (F4)

Later during the same workshop:

| don’t really know if | totally understand thelagonships between genders even
to this day in Central American, because therelas af womanizing going on. (F1)

Yeah, | feel, it was very strange in [that] Eurape&ountry, [be]cause there’s,
both a very liberated sort of empowering side togbciety where gender equality is just
accepted, but then also a lot of male aggressatdibesn’t necessarily play out in a
physical way but just more of a an emotional, that was just, like | felt physically safer
there but more uncomfortable. (F3)

Study Abroad issues, long-distance relationshipsrticipants share the study abroad
experience through online tools, such as a fematécpant who “did a really good job at
keeping everyone updated because [she] had a Wloigh helped her:

| had shared a lot of the experiences. A lot ofrdadly exciting times when | was

studying abroad had been shared already with ph8tosfeel like people had a good

idea how my life was like down there and so | didrave to explain everything to them.
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She also explains how “one of the scariest thfogsne was feeling that people would
forget about me and just think ‘oh she’s gone’ [aot] even give me a second thought.”
However, she found that “there is such a stronghverdommunity, [and] | would talk to
someone from home everyday if | was sitting aroanany computer.” Another female
participant “emailed and Facebooked with other pebdpnd also states that she used regular
mail to keep in contact; “one of my best friendsl &mwrote letters back and forth.”

Study Abroad issues, long-distance relationshipgrhet connection and disconnelgt.
addition to being able to share the experiencenenthe Internet also served as a connection
with home culture, as a female participant statese of the things people don’t talk about in
the exchanges is that you do watch TV. | think npesiple don’t want to admit that you watch
TV on exchange, because you're supposed to bexpetiencing the culture” (F3). Another
participant talks about how the Internet can diseat the student with life in the host culture:

| brought my computer when | studied abroad andpme ways, | wish that | hadn’t,

because | did have connection to Internet from mryrdroom and | think that | spent
some time . . . when other students were studyirspmething in the evenings, and
nobody was really around doing anything, I'd beny room doing my blog or talking to
people from home. | guess it kind of disconnectedmnore from Central America when |
was there. But then, that made people at home réetinat | was abroad and | could
see how they were doing. (F1)

Study Abroad issues, shared experienBarticular for this group is the fact that they
share the experience of going abroad with othbis;group explains that they had friends or
significant others visit them during the study aat@xperience, which created opportunities for

them to share the experience.
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My boyfriend had come down and visited me. Thas veally nice. He was there
for almost two weeks and by the end of it we hadde® a car and were able to go
wherever we wanted . . . (F1)

My very best friend came and visited me in [thevedl that was fun too. And my
mom and grandma actually came as well later asdeglly, really great to be able to
show someone around and finally explain your lifefe]. (F3)

My best friend ended up coming [there] for a whife4)

Reentry issuesGroup 2 also describes positive and negative aspéceentry. In the
negative aspects, the participants talk about cosge between reentries, perceptions of
culture, depersonalization, and derealization. &lierlso the social dynamics that changed,
especially among friends, and issues of nonveraingunication.

Reentry issues, positiv&he students see their reentry home in termshudiitg a
positive experience. Participants ascribe positalees to the reentry from “speaking English
[again] was very nice. You don’t have to think abiblefore you say anything” to “[It] was nice
to come home and be able to convey, emotionallatwivas feeling, [be]cause it was kind of
hard to find words in Spanish,” and more:

| know how to act in Missoula, in pretty much evemgle situation, so that [was
a] relief of subconscious]ly] to know how much aptable. (F3)

Coming back and knowing how to act, or how peopdegming to react, just
being able to read the situation very well. (F2)

| think it was the same for me. . . . It was juserto be comfortable again. (F1)
Another positive side of reentry is expressed gnaale participant as “coming back was

really exciting for me because | felt like | hatlthis independence again” and “I didn’t really
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appreciate how much independence we have hergialbpas women . . . | was really excited
to be home and feel that again” (F1), and anottiafe participant relishes in the fact that,
contrary to the European country she was in whigre 6nly produce is grown in green houses
or imported up,” at home there are “fresh fruit aedgies.”

Another female participant describes how the rehame led her to feel safer because
she knows how to act or react to things in the hoawntry, but at the same time she felt less
likely to be hurt in the host country:

In [that] European country, [there is a] kind [afple aggression that doesn’t
necessarily play out in a physical way but justengiran emotional, and it has to do with
[how] | felt physically safer there but more uncaméble. (F3)

As opposed to here? How do you feel? (me)

Right, whereas [here I] know what people’s readiare . . . | think it's kind of
maybe a false sense of security because I'm Anreridacan deal with things that come
up here. Whereas [in] that country, feeling likeeigner, | felt less capable of taking
care, or not taking care of myself but just knowivigat situation | was in; but | had more
faith, and | think this is, it was okay to havestfaith — that | was also less likely to be
hurt or attacked because of the culture there. (F3)

Two other participants also express a sense aEajgpion of home culture upon return,
as made explicit in the following dialogue:

All the irks that | had there, like the small th# | brought it back to American
culture, and I'm like: ‘Oh, see, you hold the déar people,” ‘See, people that ride bikes,
they know what to do and they follow the directtbat the rest of the country is riding

their bikes,” and ‘[they know] how to go up theistaand people don’t crash’ and ‘We
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look up when we walk — We don't try to pay attentto just ourselves when people walk
around us. See, see!’ (F4)

| appreciated a lot of things in the United Stathde | was abroad that now |
take them for granted again, and | was thinkingngover what those were, one was
going on runs by myself, one was having everytlnpgned on Sundays, and open at
store hours that are posted and that everythingpity clear. (F1)

And being open when they say they are going tqH®).

Yes! And just not getting lost, knowing exactlyevh I'm going in Missoula,
exactly what side of the road the bicycles are sgpgd to go on. (F1)

Other positive aspects of reentry were due tdiefte “be back in a more functional
system in terms of university administration, aavieasy it was to register for classes,” and,
feeling that “everybody was really excited to seeand . . . | felt | could share the experience,
not perfectly, but everyone was asking me questinagit it” and having a good reentry because
of closure at the host country:

| think that | almost made the transition more wheras in (other Central American

country), saying goodbye to everyone . . . sorklthat actually helped me transition

better. . . . 1 did the transition before | camelbt the U.S. It was like | was living in
two places at once almost; | was starting to sadgge to one country and started to
think more and more about coming home. (F1)

Reentry issues, negativ&here are also negative feelings during the rgentnich start
with just a feeling of reentry being more diffictittan culture shock. One participant reports: “I

heard that it was more difficult than the cultun®ck, but | didn’t want to think it would be that
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difficult. But, it was extremely difficult, way mer” There are more detailed accounts of how
those difficulties manifested themselves:
| felt like the first week was kind of hard in tesrof not having to act certain
ways. (F1)
| still feel like | have a little bit of culture sick when I'm at the grocery stores,
with just how big things are, and portions, bugadlty miss my friends and the
environment. It was a lot easier to get around J[&nalas nice to take walks, and the

[ocean] was nice. (F4)

A female participant reports a negative view @ntey tied to her sense of time
(chronemics):

For me, maybe, | would say just the dependencynog, tor just the fast pace of the U.S.

compared to (European country) [be]cause the [m]lig very, just slow going. When

you meet someone, say you're gonna meet one timigskreally gonna be like an hour
down the road, never on time for anything. And hareryone is just ‘I have to do this,
this, this and this,” and like fit it in this tinmone, or this time constraint, and it was just
really hard for me . . . ‘you guys can chill out!’. ‘It's okay if you are ten minutes late,
don’t worry.” But that was probably the hardesttgar me. (F2)

Other participants retell problems of returninghie academic requirements of American
universities, where they are now “busy” and “itartt when you fall out of it and you have to
come back to it, it's not easy, a lot more expeéatatto be professional, with the basics like
MLA format.” The adjustment to college includeddyjthabits:

| really don’t know. | mean, | feel like, beforaused to be the kind of person who would

study for days, and | had no problem sitting doamntlhat and studying for a long time,
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and, I'd go in and be really nervous. But | guaskry study abroad experience | really

had to — | was more flexible to do anything, lildapting to anything, and one of them

was the study habit situation. | changed my stuahyits and it was just kind of group
memorization just to pass the class and then kinelon it on the outside environment.

And | apply that now, | guess what I'm trying toysaverall is that, maybe my study

habits have matured a little, in term of being mayafident and taking less time to study

the same amount of material just as efficiently)(F

Two female participants struggle with being siglon their return. One reports: “l was
just really sick, which was probably why | had soain reentry shock” and “it ended up being
my tonsils.” She goes on to say that she had sptgaemove them in December, almost six
months after her return home. Another participats how she “got MRSA when | was down
there, and | didn’t know what it was, | just thotighwas [the] flu. So | went to the doctor [in the
U.S.] and they were like ‘oh, you have a staphatnba,”

Another struggle with adjusting back home is thet that some of the students would
think about the experience “every day.” One studeports “what [she] would be doing right
now if [she] was there,” or wishing to “go out odvantures like | used to be able to,” referring
to the weekend trips to “anywhere” that often haygpehile abroad. Participants also miss the
friends made abroad:

I miss a lot of my friends, . . . | didn’t realtgalize that | really miss that
interaction all the time. That was kind of hard2)F
Yeah, | always think about friends. | would lowetave my friends from Central

American come up for a visit here, because | thitimkould be really interesting to see
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them in this context almost, and how they woulcttekthink just being apart from that
whole social group that | just built up. (F1)
(Others make noise of agreement.)

And all of a sudden it's gone, and, | think thagslly hard. (F1)

And kind of just being inaccessible. You can’tlheaust (another participant
agrees) fly to Central American to see them -h#sd. (F2)

Right, and then a lot of the study abroad studardgs[able to] all get together and
they all have this page on Facebook where we ali ttheach other back and forth and,
they're always going to see each other on the wek@daughs). ‘I'm here; come this
direction,’” [be]cause | won'’t be able to go vist & while. There’s definitely grief from
those relationships that were kind of lost. (F1)

During an individual interview, a participant shsire

| gave a presentation about Central America la&stkiyto a high school, which
was really fun, [but] it was really kind of hard.nhade me really want to go back and it
made me miss all my friends even more because almohch of slides where they were
all on it. [And] I think staying in contact with ¢hother students down there is a little bit
tricky because of time differences and just schiagulike I've been trying to talk to one
of my friends for a really long time and we havdréen able to get together to do that.
So I think almost staying in contact with friendsshbeen the hardest thing for me. (F1)
During another interview, a second female participetes:

My closer friends are in East Asia and that's pldpanfluencing how much | want to go

back too, especially to that area. So | thinkinffuenced how much | miss being there

128



and. . . . miss people and | miss the lifestylel, amlon’t know, | feel a lot closer to the

people there than here. There’s a lot more shatedessts. (F4)

Participants not only miss friends, but some efchanges that happened to them abroad
and were possible there, like missing the acquivddpendence “I felt much more independent,
like | had already started a new life, outsideuheversity;” or feelings of regret for the loss of
language “my French is not as it once was” an@st the Spanish [vocabulary].” Another loss
relating to health is loss of appetite:

| think it was just, things smelled differentlyreethe food, [there was] different-
sauces and spices and things. They smell gooddidb't want to eat them necessarily,
like, burgers smelled really good, cause they eaé Angus or whatever, but | didn’t
want to eat them because | knew it was greasy cmedpa what | had been eating, like
soy beans and tofu. When | eat them, they felt hmdigest, just felt really heavy. (F4)

Produce is not as appealing to me here, becaodeqe was so amazing in

Europe. | had the best tomatoes of my life comp&rdtere. Some of the stuff [here] is

just gross and unappealing. (F2)

Lastly, a participant sums up the feelings of awidmass in some situations at home: “so
bizarre, like I didn’t know how to interact and teavere all really close friends . . . | feel rgall
awkward [and] | don’t know how to behave in thegeagions,” which was “so funny, because |
felt awkward the entire time | was studying abrdad] it was weird to come back home and
feel that, too” (F1).

Reentry issues, negative, comparisdterticular to one female participant is the faet t
she is comparing her experience with another'sh®oenparison is creating negative feelings

towards reentry and making it difficult to readjust
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One things that made me really sad was hearingtam@uof my friends [who] went to
Europe for a year. We met right after | got bacl hwas talking with him about saying
goodbye and the transition period. | was havingra time and he was talking about how
strong his connections were with everybody overahipe]cause he was there for a full
year, and his French is amazing and | got rea#lipjes (laughs). It was, it was not
helpful. It was great because | was able to talkimo, but, that one part that he was, ‘oh
yeah, | talk to them like every week.” And | waatdo that, too, but it just hasn’t been
that way for me. | think that [conversation] wag helpful; it made me really sad. It
made me really miss my friends because | knew lle&vdube able to see them or talk to
them as much, so | think that it was hard to higl)

Reentry issues, negative, depersonalizatiame female participant relates to the
definition of the psychological symptom of depemaration, that is, a persistent feeling of
being detached from her mental processes or bodiygdieentry.

| didn’t answer, but the depersonalization, | féde that still kind of happens. | forget a

lot of things as a result of that. | can'’t, | rgatkin’t remember what I['ve] just done, and

| feel like, | really have to stop sometimes if lima really long conversation, and | say,

‘what are we talking about?’ | really can’t everglyeto imagine what we are talking

about. | mean | kind of have to piece it togethgself [because] | don’t want to be rude.

(F4)

Reentry issues, negative, derealizatidnd all female participants relate to the
psychological symptom of derealization and repaxtihg an altered perception of the external
world. The following is the dialogue that takesgdavhen | introduce the term.

| feel like this is the trip. (F4)
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(Participants laugh not knowing if she is joking.)

Okay. (me)

I don’t know. | feel like I'm here for just, aftenaybe one more semester, and I'll
be back, | don’'t know, cause everything that’s leaqipg there. | definitely, | mean, I still
kind of wake up and see the ceiling and, it's &edént texture but because they are both
white, | still wake up and until | sit up and sée surrounding | think I'm in East Asia.
And there’s times where | go to class and, | knowih the business building right now,
Montana, but, still 'm expecting to walk outsidedabe in there. (F4)

I've had a lot of vivid dreams, or dreams aboutdpe and then I'll wake up and
the sun will be shining through my window, complgteonfusing mornings [thinks it is
the European country]. (F2)

What gets me is when | see people who | thinkcbgaize from there. (F3)

Oh yeah. (F1)

| see them a lot. (F2)

It happens all the time. (F3)

| did that my first few weeks here. | actually ked — it must have been
subconsciously — but | had picked out people wlexi$igally were, looked like all the
different people | hung out with: ‘Oh, that perdoaoks like XY from Germany, that
person | swear looks like AB, that person looks jike YZ from England.’ | didn’t
realize that | missed them that much. (F4)

Reentry issues, negative, host country identificatiastly, one participant reports a
negative feeling towards reentry due to her stidegtification with host culture as opposed to

home culture.
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| want to live in East Asia country now. All myénds are there. | felt it was a lot easier

to set the lifestyle there; rent is probably cheapdon’t know, in term of my family, |

mean, that state [where they live] is so similaE&st Asian life style, | didn’t feel like |
had to choose between them, but, here [Montanagdhere, | really miss it [there].

(F4)

Reentry issues, perceptions of cultui@uring the workshops, participants are able to
express how their perceptions of the differenturel they experienced in comparison with
American culture became evident during reentry. @ifference that was recognized by three
female participants is an “island mentality,” ahdtrecognition plays out in the dialogue bellow
when all three start to talk about the concepttantb define it.

| felt like isolated homogenous society. (F3)

Yeah. (F1)

[Be]cause | was on an island, too. (F3)

Yeah. (F1)

The same, too, like desire to keep things the s@r3

Yeah. (F1)

To keep it very European. (F3)

Kind of like a fear of the other, almost. (F1)

Yeah. (F3)

| saw a lot of close mindedness which was weiichbse it's (Europe). | was
expecting, | mean, there were also open attitubdestacertain things but. . . (F3)

Yeah. (F1)
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Yeah, it was. It's selective in East Asia — | meiliey want everything American
and western for professional fields, but culturdigy are just like, ‘no, let us do it this
way.’ It feels like my home state. (F4)

Yeah, it's true. (F1)

That's interesting that all, that the three ofnese all on islands. (F3)

Yeah. (F4)

During an interview, a female participant shares:

| feel like there is certain island mentality wleney are a little bit weary of
people passing through because it happens so tiere,s people constantly moving
around and its just this mix of people, and theratsal tensions and different
disagreements between different cities and thifdgisab sort and so it can be a bit hostile,
even towards tourists. . . . | think | learned amoterms of that and just knowing how far
you can almost push the cultural norms and pussetboundaries before you [it’s]
unsafe almost. | knew it was going to be diffedeunt | just didn’t know exactly how,
coming from America, we do have this sense of iedéence, like, | have the right to do
whatever | want, whenever | want to and no onetetime what to do, | have that
freedom and that’s not true in a lot of countrig<)

An aspect of a female participant self-identityd@&vident during reentry is the
understanding of how the differences perceivedherocultures influenced her identity but it is
not carried over to interactions at home:

| curiously found myself, when | was abroad, beimgre patriotic, feeling more proud of

the country, of the U.S. than when I'm here, and pgthat is defending it. It is

interesting what happens when your cultural bebeén’t in line with everyone else,
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[be]cause here I'm crazy liberal and not patriogally at all, but then abroad when

everyone else is bashing your country. . .(F3)

Perceiving those differences in the cultures hidps another female participant to
develop some appreciation to things at home.

| feel like | can pick out things that | appreciated things that | don’t, which | wasn’t

necessarily able to do before | left. (F2)

There are two nonverbal aspects of culture thaiade evident in the return that mix
both an awareness of change in the self (next)tapid the perception of culture; | choose to
include them here, however, because the particgpanareness to olfatics and emblems
(gestures that accompany/replace verbal actiocipgely related to the difference between
cultures.

In all honesty cigarette smell reminds me of Eetqp2)
(Participants laugh, unsure of her meaning.)

| find it comforting, even though | don’'t smokshge laughs, almost embarrassed)
but, it's comforting to me. (pause) Every time wéla, watch the clubs, anything,
everyone was always smoking. (F2)

Always smoking. (F1)

They smoked like chimneys there, so it was a big @f lifestyle. (F2)
During the second workshop, a female participaates

There [are] some aspects that | do feel a lot morefortable with there, [and]
other aspects that are closer to universal asgectsxample, diet versus government. |
don’t necessarily feel more comfortable with howitlgovernment is being run, but

something more universal, like the different diedléaround the world, | feel a lot more
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comfortable with the (East Asian) diet. Maybe htwnyt go about expressing just basic

feelings, universal signs perhaps. | guess for Acagmaybe like, this is good, this is

crap [movements with hands]. But, is a thumbs afiyeiniversal versus like an x for
no? A circle for good? | guess that | identify witkat one more. I've gotten a lot more
responses for (makes movement of x and circle) ylieah (makes move for thumbs up).

(F4)

Upon their return, the participants realize tHéedent aspects of culture they appreciate
at home: “I have been watching American culturédaitnew perspective,” and “I really
appreciate how much independence we have hergsialbpas women in the United States,”
and this is “a really amazing place [be]cause yaulzasically follow your dreams.” There is
also appreciation for the host culture: “I realppeeciated that they are not so dependent [on
technology]” and “they spend a lot of time sayirapdbye to every single person in the room,
versus here, you just kind of walk out the doondl dpeople taking aesthetic pleasure out of
small things like sitting down and really, realking the time to appreciate the moment.”

Reentry issues, perceptions of culture, negatige.€ne female participant reports that
“the European country culture is not drasticallifedent from here, especially in (city) and
Missoula, there are a lot of similarities.”

Reentry issues, perceptions of culture, gendesr@eoup 2 describes the different
gender roles among societies in more detail. Tiseadfeeling of appreciation in the home
country for gender-determined actions acquiredhéost country:

| feel like my manners were appreciated more, amaot just general manners
but, in East Asia | knew that if I'm out with a gno of friends, if that girl is not serving

other people than I'm the next girl that shouldibmg the guys’ drinks, whether [it] is
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water or alcohol. Basically women are taking cdrthat. They're not expected to, but
it's, | don’'t know, they’re just supposed to. AnalIscome back here and | do stuff like
that, when I’'m hanging out with people and thegigs in the group and | do something
they're like, ‘wow, that's great — you're reallyibg a woman — make a sandwich or
something.’ It's a joke, but | also see it as ap@tng. | don’t do it as much out of
gender expectation, but just to be polite, butrially noticed here, that's what I'm
trying to say, | guess. (F4)
There also is a feeling of the difference of geredgectations upon the return and
feeling more comfortable with those roles at home:

There’s a lot of machismo, womanizing aspect on fine that] European country.
It almost became more obvious to me once | got bathke U.S., because at that moment
| was more culturally accepted. [They’re] prettxisein comparison [to] our standards
here, but it wasn’t made known [to me] until | ¢patck. (F2)

For me it was more interactions with strangersreljgtne] machismo attitude
would come out. Interacting with strangers was g little bit ‘Oh, you're this
American girl. What are you doing down here?’ Il f@®re comfortable talking to a
strange man here than | would have down there. (F1)

It's not weird in East Asia if you're a girl anay're taking part in a stranger to
stranger interaction, like [with] someone who figimeless, in need of help. It doesn’t
mean the girl is not nice [when she doesn’t hetplist means that she’s taking the
precaution of protecting herself by not puttingdadfrout there; versus here, you can see
a girl helping a homeless person and be like ‘@QR;sshelping someone.’ (F4)

During the second workshop, a female participaates

136



When | came back home, | was really excited tbdre and it was an
independence thing for me. . . . how much we havre h. . as women. | think just being
comfortable and knowing what to expect, in anyatitin, makes a big difference. (F1)
Reentry issues, change in seRarticipants report several changes in their sefhself.

In terms of personal changes in the self, theyntdpecoming more empathic: “empathy for the
frustration or excitement that people are goinguigh, ” “experiencing and dealing with foreign
bureaucracy,” being “more flexible and tolerantyidre patience, more relaxed, not so tight,”
and that they “had to learn to be patient.” A feenaérticipant describe her changes as:

| think it kind of affirmed my open mindedness dleXibility, because | was pretty laid

back before | went there and the culture down tievery laid back as well, but | think |

was really surprised by how closed minded peoplewand | started to kind of see it
after | was talking to some older people, oldert@dmmerican people, as kind of like
an island mentality, which was interesting. (F1)

They miss how the other cultures negotiate theeng rituals (kinesics — body
movement) and haptics (touch) because “I thinkrégaly nice to acknowledge everyone when
you enter a room and when you leave, so that wabsdf hard now [that] I'm just back in
American culture,” but “it still bothers me to leasomewhere without saying goodbye to
somebody.” A female participant reports she “rao this [foreign] guy downtown and we just
instantly greeted with kisses, [it] just came naku(F2).

They also report having “lost the fear of moving because | did that once with study
abroad. You have [new] friends, and then you havedve and you have to start moving on, but

you can still maintain those connections” whichstjadds to the confidence, to be able to move
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elsewhere and still maintain relationships, butiyou are going to be able to make new
connections wherever you move.”

Participants agree that they have increased huebations skills when | used those
terms, and then explain their skills in cross-adtwnderstanding:

| feel like my ability to describe things from amaoative English speaker perspective has

developed. Before going there or having so muatraation with Asian people, I've only

been able to describe things like an American &medan native English speaker would,
but now, it's kind of part of my strategy of commeating with other fellow Americans,
and also foreign exchange students, where | feelllhave a little bit of their perspective
of learning English so can kind of break it downtftem in that way. (F4)

Participants have become more aware of otherssnésidce I've come back, every now
and then, I [run] into somebody who is clearly from the UM and [is] lost and | [am] helping
them out . . . because that would’ve been so hielgfien | was lost on campus in Central
America.” They also describe how they are “moreegting of people” and “more open to
meeting new people and moving out of my house asidmoving in with four strangers.” Not
only are they describing more independence andelgice, but also appreciation for
developing relationships — “sitting around talkinghe following dialogue demonstrates that
they recognize the changes in existing relatiorsship

| would say, | think going abroad kind of broughe closer to my parents, and it
definitely open[ed] up more dialogue between dsel like my parents were pretty strict
when | was younger and when | went to Europe | M«as I'm going to tell the whole
truth, and they get kind of (laughs) . . . freakieeim out a little bit but then it kind of just

opened more conversation. (F2)

138



Yeah, | feel like my relationship with them hasobed, | mean it continues to
grow but not in any particular way related to stadtyoad. (F3)

Other changes include the wish to “keep traveliaugd “leave the United States . . . to get
away for a while and experience things.” A femadeticipant summarizes her feelings, as well
as others’ with the statement that “an ideal stolpad allows you to appreciate both your home
culture and the host culture, and plan to go elseeg/but also be okay to spending time back in
the U.S.,” which another participant describes‘lasan adjust to other people and to that kind of
awkward first feeling in the country, so makingfsedjustment and self-awareness.”

A female participant states that she is “hungnjdéarning more history that’s around
me” (F4), while another becomes more critical & kinds of friendships she cultivates: “There
are definitely people who | haven't been in neadyclose contact with since I've got back
because | just realized that | didn’t need themmynlife to be happy” (F3).

Lastly, the following dialogue demonstrates hoehange in them has also showcase
how they perceive culture as they return; it isfBecence in oculesics (eye gazing rule):

| guess | noticed, in that European country, édtseople will stare you up and

down or whatever. | feel there’s a lot of eye conhthere, and here people kind of ‘I'm

not supposed to look at that person’ [or] ‘Thatide’ or what not. So | noticed how

people look at each other is a lot different h@f@)

How does that make you feel? (me)
Sometimes | feel | just stare people down a Ie2) (

(All participants laugh.)

They probably think I'm really rude, but, that do& really bother me. (F2)
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Staring was different too. It was different — tltigin’t realize they were staring at
you, | mean, it's obvious, but they would be onikeland be staring at me, [and] when
they pass you, they [would] hit something [be]catlsy are staring at you. (F4)
Reentry issues, social dynamid3articipants notice having to adjust to societahrs

that used to be routine before, like opening doors:
| was really shocked with social interactions; [xample], there’s a group of people
streaming through a door and, usually, you wathiold that door for people, and if
someone kind of just doesn’t do that, we say, ‘@aybe they're not paying attention’ or
‘They thought there’s enough people going out {b&t some other person will hold it.’
We don't really think, ‘Oh that person is rude,rses like in East Asia — if there’s a
group of people no one’s going to hold the doagytjust do it for themselves. It was
really weird because | really felt like it's a vgryudent culture, everyone’s really aware,
self-aware of things, but they just choose nota@Ware of other people. . . they're really
considerate when you’re conversing with them andmikts been established that you're
paying attention to each other, but if you're ibgn there is no indirect, or stranger
interaction. Like some[one] holding the door fouylwere; no one does that where | was.
But | was really shocked when | got back — ‘Soménhelding the door for me!’ (F4)
A female participant takes special notice of iat¢éion between genders:

| feel like my manners were appreciated more, ameén (East Asia country) . . .
if [the other] girl is not serving [the] other pdepthan I'm the next girl that should be
filling the guys’ drinks . . . . And so | come baleckre and | do stuff like that, when I'm
hanging out with people and there [are] guys ingwaip. . . . [And] here, it's just like,

‘oh thanks’, even if it was a classmate that s@iBemething and | did something for that,
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and it's just kind of like a relief to know thatreeone happed to be paying attention and

that was nice of them [to do something abouttitlegistered. For them [in host country]

it doesn’t register sometimes. [so coming backpliflsomeone is behind me and the door

closes quickly . . . five minutes later, ‘Oh, | sitdb have held the door’. (F4)

Lastly, one female participant notices that ot party, she “felt a little bit an
outsider” because it “felt like everyone had grawally close in that semester I've been gone,
so | was a little bit a spectator, . . . I'm nofitias much as | used to be” (F3).

Reentry issues, social dynamics, different reesitAegoarticipant describes how a
previous reentry was different from the current,ahee to the level of social interaction present
in her life before each experience, i.e., havigelfriendships before or not.

The biggest difference [is] that, | did [a study@dnd to] a southern European country [in]

my senior year [of high school]. Then, | came bddiad a summer, and then | went to

college. | didn't really haJve] any good friendshigh school. | mean | had my one best
friend. We've been best friends since we were fbut,we haven't lived in the same
town for a long time. Anyway, | didn’t feel likewas leaving a friend group, when | went
to that country; it was just like, okay, finallymt’ done with high school, I'm on my way

[abroad], then I'm going to college. Whereas hanecpliege] | definitely left people who

| cared about and then came back and saw how latioreship had changed or morphed

while | was gone. So I think that was the biggeecence. When | came from [the first

study abroad] | went back to my family home, wherkere is like coming back and |
have to figure out how to fit myself back into mig dfe. Whereas when | got back from

[that first experience], | was on to make a new.lif
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Reentry issues, social dynamics, difficulties retato friendsParticipants in Group 2
also observe changes in their friendships upontneenterms of friends being too busy:
“Everyone is just, | have to do this, this, thigldhis,” and “They didn’t have time,” or they
wanted to hear only about the positive side ofetkigerience:

And | think sometimes it is hard to talk about thiiculties too, because you
want to come back and you want to say, ‘oh my dbshis so fantastic, everything was
perfect, | went on so many adventures and met sty gigeat people,” and just talk about
how great it was. But people don'’t really want &ahlike, what was really difficult. [For
example], | spent a long time alone. And that wiadl of hard, but it's like, well | don’t
want to share that with people. (F1)

All participants agree that it is hard for thoseowtaven't studied abroad to connect with
them: “Mine wasn'’t a story. It was just like, ‘Ohwas really dark’ and people didn’t
immediately understand why that would be difficudtid “People who haven’t studied abroad
really don’t understand it,” which can “make yoelfflike you are] making too big of a deal out
of what [you] did.” Often there is a perfunctoryitaide where “they don’t really want to hear
about it — they are just asking [like] saying ‘Qlow are you? You studied in (European
country)? Great! You're back in the country!”

The participants share that part of the problemtias“that can be tough if you really
want to share your experiences but [can’t], it'sdh@® . . . sum [it] up in one sentence” and ‘I
wanted to talk about it . . . and everyone still abig interest, so | talked about it a lot.” Some
experience that “they just wanted me to say it fuas but they also wanted me to elaborate but
not too much,” while another participant “felt likeould share the experience, not perfectly, but

everyone was asking me questions about it.”
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There is also an awareness that, as a femaleipartieexpresses, “when you're with
someone all the time you are both growing, but g@aware of how people are growing,” but
going abroad “it's not so close so you don’t knawht is] happening. Then you come back and
it just feels new and different” (F3); and, at tengou return and “people were in completely
different relationships” and “living arrangemerttsy.”

Reentry issues, nonverbdlnder the subtheme Bfeentry issues, changes in sddbve,
there is a dialogue where participants strugglé wew oculesics rules (eye gaze). There are also
some other specific nonverbal changes relatingrtesics (body movement) and haptics (touch)
in terms of greeting rituals that need attentideg In the following dialogue:

| think for me it was just spending time with pémpespecially when you just
come, to greet friends . . . cause in (Europeamtcpuyou do two kisses on the cheek
and when you arrive somewhere and there’s 20 pebefeyou go around every single
person and you have to greet them individually. Aack it was really hard for me to
walk in and just be ‘Hey guys,” and then sit dowang start chatting or something.

Leaving was the same thing. | would have friendaeover to the apartment and [then]

would just say, ‘Bye I'll see you tomorrow’ and Ikek like, ‘Wait, not, we have to, like,

do something, we need to, give you a hug or somgtike that.” (F1)

| feel it's less effecting now, that I've been kdor a while but, right away | was
like, hey | miss their greetings, [be]cause thersame of that European lifestyle [and]
culture that | really like, more so than the cudttiere, just like greeting, I think its really
nice to acknowledge everyone when you enter a raatnacknowledge everyone when

you leave. (F2)
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| remember the first day | got back, | really weahto do, like, two kisses on the
cheek with all my friends | guess that’s a littdellious because it, that can be a little
scandalous depending on who it is you're kissimgl, that was kind of funny. One of my
friends was just like, ‘oh, you can come up andtdd to me anytime,’ . . . okay . . . that
is weird, so | guess that was a little rebellidutigdn’t do it too often. (F1)

Another nonverbal issue regards the environmenérg; upon return, a participant is
glad to be out of the dark from the northern Euespeountry, while another likes to “be back to
the cold” and “to the snow and weather, the moustailt was also different in terms of
proxemics (distance people keep from one anotheryident in the dialogue bellow:

It's nice to have people keep a more respectiihdice, or what | consider
respectful. (F3)

I'd say the opposite, | really liked the closenpssximity that was in (European
country), and, just touching people was, just tingla] stranger it's totally normal, and
in here it's kind of not done at all. (F2)

Do you want to do it? Do you catch yourself doit'?g(me)

A little bit. I'm not a super super touchy persbnt sometimes . . . (F2)

| think that was the same for me, cause I'm notllg one to initiate, like a hug,
when you see somebody. But once somebody reants tike, in that way, I'm like, ‘oh,
my gosh is so great to see you.’ (F1)

Lastly, a participant reports a change in heras@&fsime (chronemics) in social
interactions: “There’s been time[s] where | wasifigicto] meet people and | was just on

(European country) time. I'll show up two hourselat
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Language issuesAs mentioned in Group 1, language issue is spkd of the reentry.
However, as specific questions are asked duringvtiteshops, certain aspects of it are coded
separately. The next five subthemes relate to Yedramunication and usage. Most of the
examples in this section are in the form of dialegyto showcase either a particular that is over
or a subconscious one.

Language issues, code-switchinGode-switching is instances of utilizing a foreigard
in an English sentence because the participantotdima a similar one. A female participant
shares regarding the reentry experience thatlifitssaudade, but then kind of bitter, happiness
that it happened . . . ” (F3); while another repdvwthen | first got back, | was confusing words a
little bit . . . I would pick [the word] in Frenddind then use [English] words so people could
understand” (F1).

Language issues, contexarticipants become aware of the difference batweatext
of the utterance and intent, for example, in comgpanter and wit:

| think, I mean, | don’t know if it was really ref as if it was just nice to be
comfortable again. | think | struggled a lot wittetlanguage, too, and so being
comfortable with the language and being able tpaed quickly and saying exactly what
| wanted to, that’s great! (F1)

Be able to banter again. (F3)

Yes! (F1)

Yeah. (F2)

And being witty. (F3)

(All participants laugh in agreement.)

145



Like I would try and make a joke down there, aikd,Ino you're supposed to say
it like this. (F1)

Yeah. (F3)

| would say, no, no that was a joke. (F1)

Another female participant shares problems with é&mal high context, that is, how much
is conveyed and how much is implied:

Things are a lot more straightforward here. | fde, if someone is feeling like,
they are upset with someone else, in East Asig,dhereally passive. It really is
irritating, but here is just, they are a lot mdhere are some that are kind of passive but
still a lot more straightforward. There are a larmhints versus abroad. (F4)

So how do you feel about it there? (me)

It's confusing when there people [have] sometljthgt] is going on. It doesn’t
have to be negative, but, maybe they are excitddtay want to say something, but they
are holding it back. They kind of expect me to #edm, and | wish they would just kind
of start talking to me. (F4)

The same patrticipant also shares that some ofgesrch mannerisms are now attached to
nervous behavior:

| think | have been more observant of my behaviee. noticed that when | get
nervous | tend to speak like I'm an Asian persgimg to speak English. | don’'t know
why | do that, but, just my mannerisms and howrspumy lips or how | pronounce
things. That's my nervous habit now. (F4)

How does that make you feel? (me)

Kind of weird. (F4)
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Lastly, a female participant observes she miseatef the new slang words while gone
and doesn’t know in which context some apply, “Yolnyone heard of that? | don’t know
what it means” (F3).

Language issues, function.Language is identified as having a function in sycand
the use of it in describing or making sense ofdinéure around you: “When you're speaking a
different language, and you have to conduct ydarifi a different language, it really forces you
to think about everything” (F3); or, as another &eparticipant shares: “Spanish language has a
lot fewer words than English; it was really hard ioe to express excitement . . . a lot of
different words that [weren’t] in Spanish” so tlateturning it was nice “to be able to convey
emotionally what | was feeling” (F2).

Language issues,™ language influences on® spelling and grammarParticipants in
this group describe that “spelling is a little ky¢ and “l used to be a good speller [before].” Or
in the case of one participant, the second langirdiyence on the first is show in the following
dialogue:

Some of the expressions | still use, | mean | ulsgeisterday. It's mostly used
when I'm like shocked or surprised by somethinigrgiot to say that my syntax is a little
different. Have you guys heard ‘engrish,” the teemgrish?’ Maybe is just an Asian
thing. (F4)

(All participants laugh, amused.)

[Be]cause they can’t say the ‘L’ so . . . So, bakyait’s just poor use of syntax or

grammar, in the English form. | feel like that cavieom me. I'll say ‘the’ when | really

don’t need to, or I don’t use an ‘a’ or ‘an’ whittey don’t have the equivalent in the

East Asian language. (F4)
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Language issues, prosodirosody describes how one participant has lagtebit of
her sense of pronunciation in English “It's awkwaninetimes — | mean, not definition, but like,
the pronunciation, and | mean, sometime | say thoampletely wrong.” The participant feels
uncomfortable with these issues.

Coping issuesThis section represents how the participants esghesr coping
strategies. There are seven strategies used forgcopGroup 2. These strategies deal with
individual ways of coping, coping with the helpathers, and coping with the separation from
the experience.

Coping issues, compartmentalizin@ne female participant reports a negative coping
strategy where she separates the study abroadexgefrom her life in order to move on.

| feel like when | got back | wanted to talk abanid everyone would like to
know about it, right away. Everyone still had a imtgrest, and | hadn’t seen people in
like a year. So, talked about it a lot, and now kind of, if it comes up in a conversation,
great, but definitely | feel like | was very ‘lettalk about me.’ (F2)

How do you feel about people not having that egeall the time now? (me)

It's kind of hard, [be]cause | feel like a big etkuof my life happened while | was
there that’'s not talked about as much or just, pdstside. But I'm okay with it, moving
on. (F2)

Coping issues, decompreds positive coping strategy has been to decomptbkasjs,
relieve some of the stress of the return by tragetiefore returning to the university:

| traveled for about five weeks after, and sonickof had that period of just
readjustment, just all the new things just sortrofvded out . . . ,so then it wasn’t so

shocking European country to home, it was Europeamtry and then kind of dispersed
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over my recent travel. . . . | went to stay with fagnily for a while, started working, and

then when | got back to Missoula in the fall thaswvhen | saw everyone over here so

that was kind of gradual re-acclimation. (F3)

A participant talks about the traveling experiedaeing an interview:

I mean both reentries were good. | think somettiag really helped me was, in

[the first European country] my family came to see graduate and then, my real family

not my host family, and then we traveled for thneseks. | did the same thing after [this

study abroad experience] except that | travelethipself for five weeks, and I think that

those traveling periods were super helpful in, imgpne transition, because | was able to

just take a vacation and relax, and not feel pressukind of figure out how to fit this

person I've become into the life | left behind. YF3

While other participants share, they decompressith “talking to other people about
the experience” and “through the study abroad efiod how I've been helping out with them,
talking about the experience.”

Additionally, some of the participants who arenfrout-of-state have already developed
mechanisms to cope with experiences away from hamieh seems to help them:

It feels the same [the reentry] as when | go backday, Christmas or summer. Maybe

not so much summer, but you know, not everyonkdsst Everyone has their own plans

so you just kind of do your thing and get back @tk what you are doing. (F4)

As another participant also shares this sentidenng a separate interview:

I’'m away from my family already when I'm in Miss@ulnd so it wasn’'t too much

different because | don’t really go home too muahrdy the semester. But | think that
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my mom probably was worrying a lot more than shellddave if | [were] just in

Missoula. (F1)

Coping issues, decompressing, with confidant dPdyticular in this group, a female
participant selects to decompress with one persdy due to the nature of her relationship with
that friend, and did not talk with others about ¢éx@erience until the workshop. At the
individual interview she shares:

For me, | like hearing other people’s stories. Tikige most talking I've done in a long

time, and it's not that I'm shy or that | don’t &ko talk, it's just that | feel like, | already

know everything about me and | know not, not neadynuch about the person sitting
across from me. So | will wait around and hear smmeeelse’s stories [rather] than tell
my own. . . . One of my best friends and | wrotéels back and forth that was really fun.

... I emailed and Facebooked with other peoplé] think that that just really cemented

the importance of our bond. That, you know, we erathough to each other to actually

write letters and go to the post office and sendetbing internationally. (F3)

Coping issues, finding balancé&nother coping strategy is finding balance by a)
focusing on the present, “I think slowly, by thedesf the first month | was back | think | was
pretty well adjusted to here, in terms of beingehiestead of living somewhere else” and “I
don’t think of myself as someone who'’s back fromeanhange anymore. It was something that
| did in my life that was fantastic and now I’'m kedoing this;” b) by coming to terms with
themselves as they balance what they learned abrntiatbeing at home, “it finally feels like my
old self . . . | started finally feeling myself’ d@ri[it's] given me a new perspective on how
important people are to me, but also the realinati@at not everyone is equally as important to

my happiness.” And balance with their new globahitty:
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I’'m home, you know, [but] I'm still excited to gdsewhere and to continue traveling but,
... study abroad allows you to appreciate botlr ymme culture and the host culture,
and plan to go elsewhere but also be ok to spenuimeggback in the U.S. (F3)
In a separate interview, another participant shares

| think that study abroad students usually getitéeel bug and wanna go
traveling right away, which | definitely have. Sayould say so, | think that generally
that’s true for most study abroad students. Urdesseone had a really horrible
experience, | couldn’t imagine someone who hadllimeanother country coming back
and not wanting to travel. (F1)

It became part of you? (me)

Yes. Now it’s just a matter of deciding what, whegion of the world | wanna go
visit. (F1)
Coping issues, keeping busiwo participants share how they keep busy to eape

being home, one so she would not wonder about slfeatould be doing if she was abroad:
| think that it was really nice to be busy, [be]saud started work, | went back home to
my parent’s house in (city in another state) fepaple of days and then came here, and |
started work that week and | think it was reallpdado be busy and not standing around
and | wish | was down, next to palm trees stiMids actually doing things and staying
active and that usually keeps me pretty happytseasn't too overwhelming. (F1)
Another finds keeping busy a continuation of laél aictivities she was involved in abroad
and as a way to find support systems and to rétuwhat she was used to before the study

abroad.
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| am still getting involved in activities that Idia lot before | left for Europe, | was [in] a
lot of theater and stuff with the arts and I'm jastwv getting a lot more into that. That's
kind of been helping me get through, cause [abrbadis part of a choir, just like having
that family almost was really comforting and satjkind of looking for another family
to belong to, to share interests, which has beed.gé2)

Coping issues, memoryroup 2 gives much more detail regarding comngtthre
experience to memory, and they are also awareedfitpgers for such memories. The dialogue
bellow illustrates their discussion on the topic.

Not like I wanted to go back, but you just cydieaugh your memories. (F3)

It is interesting to see what brings up memonemfstudy abroad. (F1)

Yeah. (F3)

Especially since it's been like nine months sihttenk for all of us have been
back. It's like one thing will like trigger you thking about it again. (F1)

(Others participants make noises of agreement.)

How do you feel when the memories come? When eaontémories come now?

(me)

Randomly. (F3)

Yeah. (F2)

| feel like, | get, when | get lonely, all the meries come up because one [of] my
friends [who also went to East Asian] died. Whéedl lonely, in terms of going out with
friends, and I'm like, oh my friends are there [@dmt], but also there’s one person who is
gone and now | lost another person, and it's justn’'t know, its happy memories but

it's triggered by the sad times, | guess. (F4)
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Participants also report that the experience féi&ks a dream at this point almost” and
makes them “nostalgic.”

Coping issues, long-distance relationship&roup 2 maintains long-distance
relationships through sending “postcards and &ti@nd sending each other “small things that
are a dollar or something.” Or through computediaited tools like “Facebook” and talking
with “friends online,” “trying to set up a Skypetdd and “emailing them a lot.”

It's been great having Facebook to keep in touith friends I've made, fewer

(other European country) friends but more otheharge students. That's been really

nice because they aren’t necessarily so closd thant to talk to them all the time but

knowing that | could reach out to them is reallgagrbecause sometimes I'll be hit with
that wave of, oh | wish | was sitting in, you knais particular café, hanging out with
these certain people in Europe. (F3)

Coping issues, social dynamidBarticipants also cope with the experience by
maintaining relationships with people who underdtdre experience or have shared the
experience with them

| feel like | didn’t really have to try to cope thiit too much, just because my
boyfriend was the one that was there for six mqrahd, we just [talk] all the time about
it and it really helps get it out. . . . We canliyeaonfide in each other for that kind of
stuff. (F4)

Just talking too about it. | had a couple of fderwho visited me [there] and it
was nice to just kind of talk about, like, the times we had. (F2)

My very best friend came and visited me there, thatlwas fun too. And my

mom and grandma actually came as well later asdeglly, really great to be able to
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show someone around and finally explain your lifefe]. You're sharing this whole

new word and | loved that. (F3)

Coping issues, social dynamics, right time andtrggbry.Participants also share finding
the right time to disclose something about the agpee to someone: “My best friend was there
for six months and we just talked together abqu#atthat keeps me from overriding other
people.”

It's so hard to wrap it up in two or three sentg=nd don’t know, | always find

this pretty hard. I try to tell a different stofike a really specific time every time

somebody asks me, and | change it so | won'’t ged of it. This time | went scuba

diving, and this time | was having a lot of troullgh French. But, it took me a while to
figure that out, cause | was doing the same s{6t).

| just ended up waiting for people to [be] lik®H my gosh you're back, how was
it, how was the food?’, and | wait for that spexcijuestion and then | answer ‘Oh it was
great’ and | talk about the food. (F4)

| think that's really important talking to otheudents who studied abroad,
because we all want to talk about it; we all hashtjexperiences. (F3)

(All participants make noise of agreement.)

Career issuesDuring the interviews, three female participamact on how their
expectations for the study abroad experience caffédt their future careers. Participants report
acquiring language skills that could help in thegreers but also note the drawback of learning a
language that is not being sought after by empkgethe moment.

Unfortunately, right now I'm applying for jobs irify in the USA) and everybody is

asking for Spanish-speaking abilities, so right nownot feeling like its going to
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benefit me in terms of French immediately, but nealdier on it will help me get jobs.

(F1)

However, they also realize that they have acquotbdr skills that can help them in their
future plans: “I think just learning one languageak®s the other one so much easier” and “just
having studied abroad on your resumé makes thark that you're more capable of dealing
with new and maybe even difficult situations,” aslivas “I think it gives you a better open mind
about the world and definitely increases the needéxibility; | think that’s definitely
something | learned while abroad.”

In terms of their specific fields of study, all¢le participants who were interviewed
report:

I think, | mean, just being able to experiencelss in a new way, [be]cause I'm
in environmental science and we research conservdtiwas really fascinating. |
studied geology there and also [I] went scuba djnot, so experience [of] the ecology
of an island because I've never lived on an isla@idre and never been to the tropics
before either. That was definitely new and différemd it was interesting to see how
their research at U.M. facilities were set out aindt the programs were like. (F1)

I’'m hoping to be a linguist and work with nativanfuages, revitalizing dying
languages. So obviously its really important, drdb anthropology work, which is my
major, that you're able to connect with people tmtave a relativistic view of different
cultures, and not approach everything with likés th how we do it and that'’s right,
because it might be different, but that doesn’t enidlany less valid. So, | see my

exchange as giving me the confidence to fit infeedent cultures, but also the self
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awareness [that] | come to this with a lot of pdépes and biases, and even [if] | consider

myself a very open minded person, that's tested mbre [abroad]. (F3)

And the third participant says she expected t@ptone my (East Asia language) . . . my
proficiency improved and | understand some moreepts, both professionally and casually.”
She reports she also expanded her network by ngetivariety of people,” including scientists
who got her interested in “translat[ing] neuro-scie journals.” The experience also proved to
her that she “could live there longer than a yeand “adjust well to the lifestyle” (F4).

Workshop issuesl askthe participants about their participation in therkshop and the
impacts of it in their reentry. They describe wtiat workshop did for them, how it helps them
cope, and they also report on activities relatethéar reentry that they are involved in through
the Study Abroad Office.

Workshop issues, workshoparticipants describe the workshop helping them fi
balance in the reentry process: “l was able togssdt a lot better. | never really gave myself
time to stop and think about it.” In the followiegcerpt, the participants reflect on the workshop
experience, pointing out the need for sharing #pegence with others who are experiencing
reentry and that it helps to be asked hard questabout their own reentry.

There are some not so great, some great [expesgand it's nice to be able to
share that and, | think this is a really uniqueapmity because you are focusing on
what’s hard and you’re asking good questions thatuldn’t have thought about | think
it's really, | think everybody who's studied abrosiabuld have to do this or some form of
it — just like, a day or something. | think it'diile overwhelming when we have study
abroad workshops and there’s 40 of us, because’'t hink you can talk like this with a

group that big. (F1)
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Definitely, the sessions, questions came up thedlly haven’t thought about
really, you know, [it] hasn’t crossed my mind atid kind of nice just trying to [play
around] with it [the questions]. Yes, talking tdvet people about the experience has been
good, [and asking] the more, | guess, personaltoumss [that] are not so robotic of like,
‘Oh how’s your trip?’ Like everyone asks you — rgakestions | guess. (F2)

| think she said something, that part of the feglihat you're experiencing reality
is by the fact that other people have been feghegsame way. Instead of just answering
the reentry questionnaire by yourself, you knoveathcheck check. Okay. (F3)

Same thing, but in addition to that, | think | ledyeen more observant of my
behavior. I've noticed that when | get nervousnid¢o speak like I’'m an Asian person
trying to speak English. (F4)

Group 2 participants find that they enjoy “hearotber people’s stories . . . good to hear
the hard parts” and that “a lot of people had themae hardships” or “different hardships.” The
participants also share advice for future studpathreturnees: “you are going to feel
uncomfortable for a while, even if it's people yknow, even if it's a place you know, . . . just
kind of embrace it” and that it might be “kind @&ally short transition” or “sometimes it takes
longer,” but that they need to “talk with other psowho’ve been abroad, and/or just find
someone [who] they are comfortable with.” They alstommend that students “stay busy early
on, just talking with friends, and just being aetieally helps readjusting.”

Workshop issues, copindparticipants report that the workshop helped tfesa the
experience and be able to relate to others, asasedhow them that they are on the right track.

Because | thought it would be kind of painful hink about, so I just kind of

moved on and was like, ‘oh, it's sad that I'm gone definitely a hard time to transition,
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but if | just keep moving, | won’t think about &nd stuff. It's really nice to hear what

other people have to say, too, because | know thiegtve been going through and it's

nice to hear people say, ‘oh, that didn’t changete. | studied abroad and I still have
the same relationship with people here and | chéingéhis way, but generally I'm still

the same person’ and it's kind of nice to hear laatwevel people have changed and how

the country has influenced the culture shock and that's different. (F1)

Good to know. Anything that you'd change on how ywe going through reentry
since we talked? You found yourself saying ‘Oh thigo fast’ or ‘Yes, I'm on the right
track.” What feelings did it evoke for you? (me)

The yeah I'm on the right track. (F4)

Workshop issues, study abroad tablés additional piece of information obtained in
Group 2 pertains to the activities they are invdliewith the Study Abroad Office, where they
advocate the study abroad experience. At an indafichterview, a participant shares:

| am volunteering with study abroad tables, so gdftworking as an ambassador, or

volunteering as an ambassador. I'm incorporateminmy tours that | give of campus. I'm

a UM advocate so | do, like, orientation and to&, | always am really quick to ask,

well I'm kinda required to ask what the studentsijons are, but I'm always really quick

to see if they are interested in studying abroatlkamd of advocating that. Seeing that
we’re trying to get more students to study abreeud, it would be a really good
experience. (F4)

While during the second workshop, another partitipetes:
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It's not all fun and games, cause that’s one thimgabout the study abroad office is that
they are going to market study abroad as thisy@alsitive experience and in the

workshops before you go. They do talk about it diard but it's so general. (F1)
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Discussions and Conclusions

Discussions

My analysis finds that there are six overarchimgntes for both groups of students, with
some differences in the themes and subthemes.if\sth case study where there are two cases
— case one is Group 1 and case two is Group Brakes sense to have variations in the themes
and subthemes. It is important to note that botle chudies have the same overarching themes,
which strengthens these findings, as each groapat/zed separately. In this section, | discuss
the differences in the themes and subthemes awmtbpreome insights into how the analysis
came about. Table 2 shows a side-by-side compaoisalhthe themes and subthemes in the
overarching theme Study Abroad.
Table 2
Comparison of subthemes for Study Abroad issuésonps 1 and 2

Study Abroad issues
Group 1 Group 2

Changes in self Changes in self
Depersonalization
No change (negative case)

Perceptions of culture Perceptions of culture
Gender roles
Long-distance relationships Long-distance refeghips

Internet disconnect
Internet connection and disconnect
Shared experience

Note.Group 2 has a different theme under the overagctiiame of Study Abroad. However, Group 2 also has
additional subthemes under the theme changesfirBs¢h groups have a different subtheme under Ladistance
relationships.

It is noteworthy, in this overarching theme, tokanto one theme and two subthemes for
Group 2. First, the subther® changeseems to be a contradiction when under the théme o
changes in self, thus the label “negative caseg€ ifformation in this subtheme comes from a
female participant who is in her second study atbeegerience and overall displays a

contradictory high and low awareness of changé®iself throughout the study. A more
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detailed discussion on this participant is founthi next section d?articipants’ Well-being

The decision to include this subtheme is firstit@@ complete picture of the case study, and
second because the perception that there has bedrange in the participant’s sense of self
does not mean that there was no change that caukllieen noticed by those who interact with
her. There is not enough information for the subithBepersonalizatiorior a robust discussion
here.

Second, on the thenRerceptions of cultureGroup 2 utterances are remarkably different
from Group 1 simply because of an internationaident that occurred during Group 2’s time
abroad, that is, the death of Bin Laden. Such amtevad repercussions all over the news media
outlets, which instigated interactions between o#edy abroad students and host culture
individuals and brought to the fore the particigaotvn American culture and connected them
with the actions of the American government. Suntaractions were troubling to the
participants and that becomes a salient pointeir 8tudy abroad experience.

Third, and last, Group 2 had family, friends amghgicant others share part of the study
abroad experience with them which later translatealproviding them with some additional
support for their coping with reentry; this is thferent theme between the groups.

Table 3 shows a side-by-side comparison for thearehing theme Reentry issues
Table 3

Comparison of subthemes for Reentry issues in Grawgnd 2
Reentry issues

Group 1 Group 2
Positive Positive
Negative Negative
Comparisons

Depersonalization
Derealization
(continued)
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Table 3

Comparison of subthemes for Reentry issues in Grauand 2
Reentry issues

Group 1 Group 2
Host country identification
Perceptions of culture Perceptions of culture
Negative case
Gender roles Gender roles
Changes in self Changes in self
Social dynamics Social dynamics
Different reentries
Difficulty relating to friends Difficulty relang to friends
Photoshopped
Nonverbal Nonverbal

Note.Both groups have the same themes under the ohargriheme of Reentry issues. Group 1 has one soigh
that is particular to that group (photoshopped) @nolup 2 has four specific subthemes under the éhldegative
(comparisons, depersonalization, derealization,hexsdl country identification), a negative case lseiste under the
Perceptions of culture theme, and a subtheme Biffereentries under Social dynamics.

It is noteworthy in the overarching theme of Regrgsues that Group 1 has a female
participant who reports that her friends photosteapiper into their activities while she was
studying abroad. It would be an interesting studlpok for other occurrences of this among
study abroad students. However, in relation toshisly, the fact that participants utilized
computer-mediated tools, like Facebook and blagmaintain in contact with their friends and
family while they were abroad might have contriloLite the participant’s friends notion that she
was still among them. The current generation afysabroad students is so connected and
interconnected with social media that it might ibuencing how they perceive the world and
make memories.

Regarding Group 2, there are three themes tha& $@ecific subthemes. Under the theme
Negative there are four subthemes that emerge from tree damparisonsubtheme refers to a
female participant who is struggling with comparhey own reentry with someone else’s;
moreover, she is sadden by the fact that the gieion forged friendships and is maintaining

them upon the return, which is something she ergletct get out of her own study abroad

162



experience. This unmet expectation is an addedectgd to her reentry, and it influences how
she feels about the process.

The subthemeBepersonalizatiorandDerealizationemerge when | introduce the
psychological symptoms to the participants; theigaants have had trouble reconnecting with
their mental processes or have had an alteredpeyoef the external world. There is not
enough information to say these are persistergazaurring problems in a way to warrant
further action. However, the participants are madare that those symptoms could happen in
relation to reentry. In addition, the workshopsvide the participants a forum to discuss and
become aware of those feelings and help them pgdbessituation.

Finally, the subthemidost country identificatiomnderNegativeinforms me that one
participant in Group 2 has identified herself mawth the host culture than with the home
culture. That leads the female participant to reaharder time with reentry, as negative feelings
associated with the readjustment period preventrbar feeling comfortable home. Once more,
my study provides a place for this participant éadime aware of those feelings and process
them.

The two remaining subthemes present in Group Rlagative casender the theme
Perceptions of culturandDifferent reentriesinderSocial dynamicsThe same female
participant provided the utterances for these sm#s. In thé&legativecase, the participant is
dismissive of the changes between the two cultuvbgh seem to indicate her being in the
minimizing phase of reentry shock according to Betis Developmental Model of Intercultural
Sensitivity (Landis et al., 2004). In the differeaentries, the same participant informs me that
she struggled more in this reentry than in the ipressone because of the different social groups

she had prior to studying abroad and trying toseihherself into those relationships, which
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relates to the negative case regarding her stateimstrshe did not changed in the study abroad
experience, but perhaps her group of friends did.

Table 4 refers to Language issues and it showshbanly difference between the
groups is regarding the theme second languageeimtkion the first language.
Table 4

Comparison of themes for Language issues in Graupsd 2

Language issues

Group 1 Group 2
Code-switching Code-switching
Context Context
Function Function

2"%lang. influence on®ilang.(no influence)
2 lang. influence on®llang. (spelling and
grammar)
Prosody Prosody

Note.Lang. is the abbreviation of language. Both grdugpge the same themes under the overarching theme
Language issues. The thenfd 2ang. influence on®ihas a different meaning in each group as theantters
regarding this theme are different; Group 1 doéssae any influence of second language on the vitsite Group
2 sees problems with spelling and grammar.

Group 1 did not see influence of the second languagheir first language, that is, there
was no influence of the language they spoke duhegtudy abroad experience on their English;
however, the participants in Group 1 spent one stanabroad and it might not have been
enough time for noticeable changes, while Group2tivo female participants who spent one
year abroad and both report changes in spellinggesndmar.

Table 5 provides a comparison between the themesubthemes of the overarching
theme Coping issues. During the workshops, paditgpin Group 1 talk about decluttering their
rooms/possessions; the same did not come up wabhpz2. It is possible that being back for one
month versus the nine months since Group 2 hagedrrmakes Group 1 more aware that they

feel uncomfortable with having so much and needtlindeclutter their lives. Regarding the
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subthemanith confidant onlyunderDecompressingn Group 2, the same female participant
who has had two reentries and displays both lowregid awareness of
Table 5

Comparison of themes and subthemes for Copingsseugroups 1 and 2

Coping issues

Group 1 Group 2
Compartmentalizing Compartmentalizing
Decluttering
Decompressing Decompressing

With confidant only
Finding balance Finding balance
Keeping busy Keeping busy
Memory Memory
Long-distance relationships Long-distance refeghips
Social dynamics Social dynamics
Right time and right story Right time and righory

Note.Group 1 has an additional theme under the oveiregecheme of Coping issues, while Group 2 has an
additional subtheme under Decompressing.

changes indicates that she has only confided withsa friend before talking about her reentry
during the study. The fact that she has not verbdlivhat has been going on with her might be
responsible for such conflicting information; timslicates that the reentry support program
might be, at times, the only venue a student haksstuss changes that occurred during study
abroad and reentry.

Finally, Table 6 shows the differences in thenmestl in Groups 1 and 2 regarding the
overarching theme of Workshop issues. It is notédwoin Group 1 that there was an additional
individual interview conducted with two female peaigiants of that group after the summer,
which enabled me to ask the question of what tiecgzants saw as a difference between their
reentry and the reentry of others who did not gough the workshops, which is the source for
the themeDifference It would be interesting for future research todanto this issue more

closely.
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Table 6

Comparison of themes for Workshop issues in Graugsd 2

Workshop issues
Group 1 Group 2

Workshop Workshop
Coping Coping
Difference
Study abroad tables

Note.The main themes under the overarching them of Wiakéssues are Workshop and Coping. The divergence
is in particular activities that are meaningful @ve group only.

The themeStudy abroad tablesefers to the Group 2 students’ participation saates
for the Study Abroad Office; although it is an ait}i that keeps the students connected with the
study abroad experience, it does not allow for @ssing of the negative aspects of reentry or
more in-depth awareness of the changes that oceutodboth the study abroad and reentry
experiences. The student is in charge of tablashinge information for future study abroad
experiences and there is a subconscious expectattatk about the positive and wonderful
aspects of study abroad programs.

Memo-writing. An intrinsic part of the analysis process in mysdigation is memo-
writing, in the form of notes, meetings with myskstation’s committee members, and also with
a research team led by Dr. Swaney; all membenseofdmmittee and the team had the
appropriate ethical training and certificates, &l &s being well-versed in the confidentiality
and protection of participants.

There are three memos that help shape my digsert@ine is the selection of
utterances/quotes, represented by several dialogulesFindingssection. Those dialogues are
chosen due to the rich description of the utteramcelation to the theme or subtheme, and for
the fact that they are verbalizations of what thaipipants were feeling and willing to
acknowledge. There are plenty of instances duhegirtorkshops where the participants did not

voice an opinion or made noises of agreement; fivergt is important to acknowledge when
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they do so, as those are the instances they wéet beard or feel comfortable in expressing
themselves. As such, the dialogues include simgpdeances of “yeah” that might read as simple
enough, but require that the participants feel @stable in sharing and even engaging in
dialogue with another participant in the study.

The second is the names of the countries wherpdtieipants traveled. In order to
maintain the confidentiality of the participants,there were only four participants in each
group, | decide not to include the name of the tguihey went to and to just report the region
of the world in which the country was located. Hoe it soon becomes apparent that the
participants in both groups repeatedly use the nafrtfee countries they went to when talking.
Participants choose to use the name of the cotimegytraveled to in order to show knowledge,
to validate the experience abroad in that specdimtry, and to help differentiate themselves
from the other study abroad students. It also @svégreement from others and prompts others to
either find similarities or differences betweenitliespective countries. In the quotes chosen in
my dissertation, | tried to balance the flow of thet with the repetition of the region of the
world.

The third issue that is important to mention &hange | noticed in how | was addressing
the participants in the study. When designing tbekahops, part of the language | intended to
use was asking how the participants were copinig v@éntry. It soon became clear that the word
“cope” did not evoke what | wanted to convey, agip@ants insisted they did not “need to cope
much” or dismissed the word altogether. | changealsk them “how do you feel?” and “how

does that make you feel?” All participants seerikithat better.
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Participants’ Well-being. The participants description of their reentry imis of
positive and negative aspects, perceptions of i®ylgocial dynamics, nonverbal changes and
changes in self mirror Christofi and Thompson’sQ20bipolar thematic structure where
returnees talk about expectation and reality, caltand physical freedom and restriction,
changes and no changes in the self and environm@uethtyeing comfortable or not at home. The
difference seems to be how the workshop helps tr@cess the experience as it happens and
not reflect on it after leaving home. The coping&gies show students finding balance in their
lives by accepting and incorporating the experiearte their awareness of the experience into
their lives.

Students make sense of reentry shock through tiseseof culture shock and how they
learned to cope when abroad. They learn both faohmd@ to manage culture shock as well as
successes in adapting to another country. A resajpport program/workshop is useful for
returnees to exchange information on how otherg In@gotiated culture shock and what they
are experiencing in reentry, and as a way to viditlaeir experience abroad, which they do not
find easily with their peers.

Part of reentry is not only the adjustment to hdmealso the processing of the study
abroad experience and validation of it while in lieene country. This helps make students feel
that, although friends and family did not expereiicit is still a formative part of them.
Additionally, the workshop makes them realize theatt of growing up is learning that
individuals do not always share everything, and éxaressing verbally what the experience has
been like and what they are going through enables tto find better ways to communicate with
friends and family about such issues. As the liteeasuggests, older individuals have an easier

time with reentry since they have learned thosgoles during the natural progression of their
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cognitive development. This sample is unique bex#us participants are all college students
going through emerging adulthood and discoverimgvidst array of possibilities for their lives in
the global context, and not just the national ahéhair peers experience; they have explored
their identities in a broad cross-cultural realsiweell as exploring a taste of adult life by
becoming self-reliant and self-sufficient while rgating life in another country.

A commonality that seems to help in the reentrgditgon is the fact that some students
at The University of Montana that go through thedytAbroad program are not natives to
Montana. The fact that the university is away fribw@ir home state and that they have to do this
intra-reentry every time they return home for vam@holiday helps them develop coping
mechanisms to deal with reentry shock from theystaload experience.

This sample also finds that keeping busy helpgtarning to the swing of things at
home. This contradicts some literature that explémat part of reentry shock is that things are
happening all at once. Most students get useditgtisy while abroad, both in academic and
cultural activities as well as leisure time to dser the country they are in; thus it seems that
transferring that reality home helps them in copaitly the reentry.

Another interesting issue for coping is the curnesg of online tools to mediate long-
distance relationships both during the study abeogukrience (maintaining contact with home
and keeping friends and family appraised of how tire doing/experiencing) and during the
reentry (cultivating and maintaining contact witlehds/culture from abroad). The use of
Facebook, Skype, and photo blogging, which arairisnethods of sharing information and
keeping people updated seems to shorten the gaedetfamily and friends and the
participants. The participants only need to know o properly manage those tools for their

benefit and needs.
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The difference between Group 1 and Group 2 isithe they had to process the
experience (one month versus nine months pridreaorkshops); however, both report similar
trends in [the] all six overarching themes, esgbcleow the workshop helped both groups to
ponder and process the experience more effecti@lyup 2 seemed more at ease in sharing and
had thought more about their own reactions to rgefte fact that Group 2 only had female
participants might also have created a better enment for sharing, especially since the issue
of gender roles was salient in all of the partioiigaminds. Group 1 seemed to find more
examples of negative aspects of reentry, even wheeparticipants reported they were doing
fine.

Group 1 and Group 2 participants also provide thpla of excerpts that describe
nonverbal and verbal communicative issues thatidecbroxemics, haptics, oculesics, kinesics,
vocalics, chronemics, prosody, grammar and codé&hking. At the same time, the workshops
help them understand those issues by asking gaesdlwout it and allowing them to process
their coping strategies.

Group 1 Participants’ ReentryThe theoretical framework that guides the consiwaabf
the workshop and methodology also provides infoilomadibout the individuals’ reentry. Three
female participants of Group 1 can be said to kberethnorelative phase, where they
understand the complexities of culture, either tgepting, adapting or integrating the
experience into their lives. Although not a parthed analysis, it becomes clear that all three
have an intercultural identity and are slowly ptoagin their readjustment at home.

A male participant, though, is cause for concerrtlie researcher, as the reentry seemed
to follow a more troubled path, even though theipgant professes to be doing fine and to have

had a positive reentry experience. He shows evalehbeing in the end of the ethnocentric
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phase described by Bennett's Developmental Mod#itefcultural Sensitivity (Landis et al.,
2004), going between the defensive and minimiztages; he also displays a subtractive
identity, not really finding similarities with eién home or host cultures, leading to an alienated
attitude towards the reentry process.

Group 2 Participants’ ReentryThree female participants of Group 2 can be salukto
in the ethnorelative phase, where they understamdamplexities of culture, either by
accepting, adapting or integrating the experientetheir lives. It is also clear that two female
participants have an intercultural identity and lageng proactive in their readjustment at home;
the third female participant has an additive idgntihere she feels more similar to the host
country and has decided on a proactive attitudet+iterms of working towards returning to
the host country.

The fourth female participant is a source of conder the researcher. While she
demonstrates an ethnorelative perspective, | cootddentify the type of identity shift that
occurred because of the reentry experience. Tlisecond reentry for the participant and she
shows a strong awareness of change at times, cethhiith low awareness of change,
interspersed with low need for external validatitins seems to combine into an alienated and
rebellious attitude for her coping style.

Conclusions

My qualitative dissertation provides confirmingarmation about the phenomenon of
reentry shock as well as new information. It aleotains a wealth of excerpts that illustrate the
experience in the students’ own words and percegptibhere are three areas explored in this
conclusion: the answers to the research questioasiature of reentry, and the limitations and

future research opportunities.
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Research AnswersThe research questions that guided my dissertatere:

1. How does a reentry support program help studentaglthe reentry process?

The reentry workshop shows the students’ needdimesne to be available to talk with
while they process the experience, sharing perstaaés and an understanding of the process.
The workshop facilitator provides a forum for exgéion and interpretation of the feelings
during reentry, as well as a safe environment eg#rticipants can be vulnerable and talk about
positive and negative feelings without being judged

The workshop is also a useful tool for study abrpardessionals to get a constant update
regarding the changes happening in the study alex@erience (i.e., academic challenges,
cultural issues, potential personal risks, compurtediated long-distance relationships through
Facebook and Skype), what coping strategies arkimgpor not during both culture and reentry
shock, and the immediate needs of the studentg dorough the workshop.

It became evident that a drawback from the studgabactivities offered through the
Study Abroad Office (Study Abroad ambassador, Silgipad fairs, reentry debrief) is that the
office services and activities do not provide st time or individualized information to help
students feel they are heard, or that their indi@icexperiences matter.

Students also remark on the marketing done byffieedhat, they say, creates a
situation they feel under the impression that thaye to talk about the positive aspects of
reentry only because they feel indebted to theysAltoad Office for providing them with the
opportunity to travel and experience life in anotb@untry. There is a natural power imbalance
between the students and university that mightterelastacles for the student to develop a true

rapport and feel safe talking about the issueg@iftry they are experiencing.
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They also express how the workshop makes thergepriicess more real to them,
different from talks and/or handouts that mightnseeore removed from the experience; the
workshop also provides potential aspects of reghey were not consciously aware of, thus
helping to make them more observant and criticsheir own behaviors.

2. How do the participants integrate the study abegukerience into their academic

careers?

Participants integrate the study abroad experiariogheir careers through personal
changes and professional development. Participaptst acquiring language skills that would
help in their careers, and other skills that cdp Heem in their future plans, such as: flexibility
and ability to deal with diversity, confidence hretr ability to adapt to other cultures, and
knowledge in their field of study.

The changes participants report noticing upon ttegurn home can also be useful to
their future work experience as they have becomemesourceful, confident, patient, tolerant,
independent, flexible and able to see cross-culpgmspectives. These abilities are sought after
in the current marketplace, and the workshop allfmwshem to put those skills into words and
understand how to incorporate them into their re&sjme., increased human relations skills,
ability to work with diverse groups of people, ardative problem solving.

The Nature of Reentry.It is not just reentry shock that students gouggftowhen
returning home; it is a reentry process, a protfessstarts with the study abroad experience as
an integral of reentry because the changes happenthe reentry period stem from the
experiences and changes that happened while aligaad (2000, p. 83-4) introduces reentry
shock as “the process of readjusting, reaccultugaind reassimilating into one’s own home

culture after living in a different culture for gggificant period of time.” However, part of the
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reentry process is reentry shock, where reentrgkstsothe sudden awareness that there is a
disconnect between the individual's inner cultyraing and the social system around him/her;
the reentry process encompasses both the shodkentividual striving to find balance
between what changed internally and the realitysifee faces. The idea that a failed reentry is
the inability to readjust to home is not necesgdrile. There are two results from a negative
reentry, that is, a failure to readjust:

a) The individual changes so much and he/she is nmrdartable in another
country; in this case, it is a natural part of pnecess to decide to leave the
home country, as long as the individual is ablmtorporate the skills acquired
in the study abroad experience to his/her life;

b) The individual is uncomfortable at home but haslbesn able to discern who
s/he is among those changes or recognize the arfiginch feelings; in which
case, even the return to the host country or anéheign country will not
help the individual cope with the changes or enhigther life.

Coping with reentry is finding balance in beinge moment, living in the present,
either through employing coping strategies thaigasgarts of the experience to memory or
compartmentalizing them, as long as what is beshggated to those areas is not harmful or
disadvantageous to the overall experience. Neguji#ite reentry process involves becoming
consciously aware of the nuances of behavior, ibeanscious decisions and changes, and
receiving validation for the experience abroad uganreturn.

In order to optimize the Reentry Process, the iddial will need to become aware of
what is different in him/herself, the environmentais/her choices, then s/he needs to take that

information to real life situations and apply thdls gained during the study abroad. The
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awareness acquired in a reentry support programnmske informed decisions in how to cope
with the situations in real life. Lastly, s/he ne¢d be able to validate both experiences — the
study abroad and the reentry. The reentry neelds t@lidated in the beginning of awareness

and after the implementation of such awarenessahlife, that is, with reentry support programs

meeting at least twice with the students.

\

Awareness

Returnees are
exposed to different
facets of reentry and
a facilitator engages
them in a honest,
reflective, face-to-
face dialogue about
reentry.

Real Life

Returnees take the
awareness of the
changes that
happened during the
study abroad that
are influencing their
reentry and find
ways to incorporate
those changes in
their own identity
and their group

~

Validation

During Awareness,
returneeds validate
both study abroad
and reentry
experiences.
However, a second
meeting after
incorporation of the
awareness into real
life that validates
those changes is also

memberships. necessary.

| e e

Figure 4.Each box represents a step in optimizing the rggmbcess. Although validation also

occurs in the first box (awareness), the third isoxhere the validation of the whole reentry
process occurs.

Limitations and Future Research.The limitations that can be identified in thiseasch
pertain to recruitment and continued access tatildents. There was a disproportionate number
of female participants to male participants (seteeane), and it was difficult to add an extra
commitment to the students’ schedules; therefqrerapriate compromises were made, i.e., the
workshop was offered on Saturdays, which also $intie number of students willing to

volunteer for the workshop. Most students who goath are also coming back to their senior
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year, and therefore are not available to interaitt the researcher after the completion of the
workshop to gather data about the impact of theesam

This research also identifies an area for futuseaech; there is not much information
about how computer-mediated long-distance relatipsswith the use of social media as well as
new and affordable technological devices are slhyghia study abroad experience of current
students. It was not a part of the design of thidysto question the use of Facebook and Skype
in both culture shock and reentry shock, but itanee evident that it was a seminal part of both

experiences by all participants in this study.
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Appendices
Appendix A

Reentry Workshop — Subject Information and Informed Consent
Title: A study of the communicative, linguistic and psyldgical issues of reentry shock and
the role of reentry support programs

Project Director(s):
Raquel Alexandra Arouca, MA, The University of Mana — Missoula, MT
Gyda Swaney, PhD, Department of Psychology, Thedtsity of Montana, Missoula, MT.

Purpose:

You are invited to participate in a research stilndy will deal with the ways students
readjust to the home environment after particigatma Study Abroad Program. The focus of
this study is to uncover reentry issues upon thdesit's return from a Study Abroad experience.

Procedures:

If you agree to take part in this research stydy, will be asked to answer questions
about your experience of returning to the U.S.raftedying abroad and how you are coping
with the differences in yourself and the world ardyou. The study will contain students who
will talk about their experience with reentry. TReentry Support Program will take place at a
pre-arranged room at the student’s university aedsessions will be of one hour every two
weeks for 14 weeks.

The session will be audio and video taped. Yoitiais indicate your
permission to audio and video records the sessidresrecordings will be transcribed and may
be used in presentations related to this studynddnes or other identifying information will be
associated with it. Audio recordings will be deg&d following transcription, and no identifying
information will be included in the transcriptionddeo recordings will be analyzed by a
research team and generate information for theysinty. No video recording will be used for
presentations of any kind. If the information gexted by the video recordings may be used for
presentations of any kind, names or other idemigfynformation will not be associated with it.
Video recordings will be destroyed following thenctusion of the study.

Payment for Participation:
You will receive a total of $15 for your participat in the sessions, $2 for each of the first
sessions and $3 for the last session.

Risks/Discomforts:

Answering the questions may cause you to thinkiafeelings that make you sad or
upset. You might feel uncomfortable with other menstof the class. Otherwise, there is no
anticipated discomfort for those contributing teststudy, so risk to participants is minimal. You
may stop at any time or not answer questions aad emove yourself from the class when
such discomfort makes itself know.

Benefits:
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There is no promise that you will receive any Wigérfeom taking part in this study.
However, you may help further the research in tiea af reentry shock.

Confidentiality:

Your confidentiality will be protected. Each sesswill be audio and video-recorded.
However, audiotapes will only be used in orderrisuge accuracy of the information and will be
transcribed into text form. The audiotapes andsicaptions will be stored under lock and key at
a safe location. Original names will be omittedhirthe transcriptions and your confidentiality
will be protected. Only the primary researcher,rdgearch team and the researcher advisors will
have access to the audiotapes and transcriptiore® the research is finished, the primary
researcher will destroy the audiotapes.

Videotapes will only be used to gather informafp@ntinent to the research questions of
the study. The videotapes will be stored under kot key at a safe location. Original names
will be omitted from the transcriptions and younfidentiality will be protected. Only the
primary researcher, the research team and thercbeeadvisors will have access to the
videotapes and information generated by the arabfshem. Once the research is finished, the
primary researcher will destroy the videotapes.

All data collected as part of this project are pneperty of the researcher. The
participants of this study will only have accessh®e general findings of this study. They will not
have access to audiotapes or videotapes, trarisogpand/or hand notes taken during the Focus
Group or analysis of the videotapes.

Compensation for Injury:

Although we do not foresee any risk associated thithstudy, the following liability
statement is required in all University of Montarmansent forms.

“In the event that you are injured as a resulhdd tesearch you should individually seek
appropriate medical treatment. If the injury is i by the negligence of the University or any
of its employees, you may be entitled to reimbussanor compensation pursuant to the
Comprehensive State Insurance Plan establisheaebepartment of Administration under
authority of M.C.A., Title 2, Chapter 9. In the e®f a claim for such injury, further
information may be obtained from the University'lsiéh representative or University Legal
Counsel.” (Reviewed by University Legal Counsely &) 1993).

Voluntary Participation/Withdrawal:

Your participation in this study is completely vaary. You have the right to stop
coming to the sessions at any time and withdramfibre study completely. You have the right
to skip over any question for any reason (or foreeson) and answer only the questions you
feel comfortable answering. You have the rightttdke any previous responses from the record
at any time during the sessions or after the sessice completed. Your participation has
neither a positive or negative impact on your reteghip with the University of Montana —
Missoula.

Questions:

You will receive a copy of this signed form to kdiep your records. | will keep the other
copy for my records. For any further questions reéigg this study, please contact the primary
researcher abquel.arouca@umontana.eoiu406-243-6298.
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Statement of Consent:

| have read the above information, and have beennmed of the risks and benefits
involved, and all questions have been answeredyteatisfaction. Furthermore, | have been
assured that a member of the research team wollasiswer any future questions | may have. As
such, I voluntarily consent to participate in teiady.

Printed (Typed) Name of Subject

Subject's Signature Date
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Appendix B

Demographic Questionnaire
Personal Information
Name:

Age: Gender: oMale o Female
Years

Address:

Telephone number:

Will you be willing to participate in an individuainterview (Spring 12) and follow up (Fall
12) about your experience of returning homeXes o No

Please check the box that best describe your Ethni@rigin:

oAfrican-American oAsian or Indian Subcontinent  oCaucasian oHispanic/Latino
oMulti-racial oNative American oOther:
Marital Status: oSingle oMarried oSeparatedoDivorced oWidowed

Study Abroad Information

Study Abroad Program:

Host Country:

Term of Exchange(mark all that applypFall 20 o Spring 20 o Summer 20

Host Language:

Please check the statement bellow that most accuedy describes your language ability
BEFORE Study Abroad Program:

o Should have no difficulty studying and conversimghe host language

o Should be able to manage adequately after a paodd of adjustment

o Should be able to manage adequately after someaadd formal training in host language
o Needs considerable training in the host language

Please check the statement bellow that most accuedy describes your language ability
AFTER Study Abroad Program:

o Has no difficulty studying and conversing in theshlanguage

o Has some difficulty but can manage adequately

o Has considerable difficulty
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Did you go abroad:

o alone

o with significant other
o with friend

O in a group

How long have you been back (months):

Please list previous Study Abroad or foreign livingexperience:

Country Time Spent (months or years)

Culture Shock
Did you feel Culture Shock?oYes o No

If you experienced Culture Shock, how difficult wadgt to cope? (Circle one)

No Little Somewhat Very
Difficulty Difficulty Difficult Difficul t
1 2 3 4
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Appendix C

Individual Interview — Subject Information and Info rmed Consent
Title: A qualitative study of the communicative, linguisiind psychological issues of reentry
shock and the role of reentry support programs

Project Director(s):
Raquel Alexandra Arouca, MA, The University of Mana — Missoula, MT
Gyda Swaney, PhD, Department of Psychology, Theéssity of Montana, Missoula, MT.

Purpose:

You are invited to participate in a research stilndy will deal with the ways students
readjust to the home environment after participatioa Study Abroad Program. The focus is on
the students’ adjustment to family life, friendshgnd academic and career pursuits after the
Study Abroad experience.

Procedures:

If you agree to take part in this research stydy, will be asked to answer questions
about your experience of returning to the U.S.raftedying abroad and how what you learned
fits into your future career plans. The study wake place at a pre-arranged room at The
University of Montana — Missoula and the sessidhnange from 45 minutes to 2 hours and
repeated six months later.

The session will be audio taped. Your initials indicate your permission to
audio record the interview. The recordings willtk@nscribed and may be used in presentations
related to this study. No names or other identdyimformation will be associated with it. Audio
recordings will be destroyed following transcriptj@nd no identifying information will be
included in the transcriptions.

Payment for Participation:
You will receive $10 for your participation, $5@ach interview.

Risks/Discomforts:

Answering the questions may cause you to thinluafezlings that make you sad or
upset. Otherwise, there is no anticipated disconfidorthose contributing to this study, so risk to
participants is minimal. You may stop at any tinnenot answer questions when such discomfort
makes itself know.

Benefits:
There is no promise that you will receive any Wiérfeom taking part in this study.
However, you may help further the research in tiea af reentry shock.

Confidentiality:

Your confidentiality will be protected. Each inteaw will be tape-recorded. However,
audiotapes will only be used in order to ensuraiaszy of the information and will be
transcribed into text form. The audiotapes andstteptions will be stored under lock and key at
a safe location. Original names will be omittedhirthe transcriptions and your confidentiality
will be protected. Only the primary researcher,search team and the researcher advisors will
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have access to the audiotapes, transcriptiongngrdiew. Once the research is finished, the
primary researcher will destroy the audiotapes.

All data collected as part of this project are pheperty of the researcher. The
participants of this study will only have accessh®e general findings of this study. They will not
have access to audiotapes of interviews, transtiiierviews, and/or hand notes taken during
the interview.

Compensation for Injury:
Although we do not foresee any risk associated thighstudy, the following liability
statement is required in all University of Montarmasent forms.

“In the event that you are injured as a resulhdd tesearch you should individually seek
appropriate medical treatment. If the injury is i by the negligence of the University or any
of its employees, you may be entitled to reimbusanor compensation pursuant to the
Comprehensive State Insurance Plan establisheaebepartment of Administration under
authority of M.C.A., Title 2, Chapter 9. In the ex®f a claim for such injury, further
information may be obtained from the University'lsiéh representative or University Legal
Counsel.” (Reviewed by University Legal Counsely &) 1993).

Voluntary Participation/Withdrawal:

Your participation in this study is completely vaary. You have the right to stop the
interview at any time and withdraw form the studynpletely. You have the right to skip over
any question for any reason (or for no reason)aarsiver only the questions you feel
comfortable answering. You have the right to stakg previous responses from the record at
any time during the interview or after the intewies complete. Your participation has neither a
positive or negative impact on your relationshiphwthe University of Montana — Missoula.

Questions:

You will receive a copy of this signed form to kdlep your records. | will keep the other
copy for my records. For any further questions reéigg this study, please contact the primary
researcher abquel.arouca@umontana.edu

Statement of Consent:

| have read the above information, and have beenned of the risks and benefits
involved, and all questions have been answeredyteatisfaction. Furthermore, | have been
assured that a member of the research team wallasdswer any future questions | may have. As
such, | voluntarily consent to participate in teiady.

Printed (Typed) Name of Subject

Subject's Signature Date
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Appendix D

Inventory of Reentry Problems Compiled by the Canadn Bureau for International

=

Loneliness

no

Adjustment to
College

Career choice
Alienation
Depression
Trouble studying
Test anxiety

Shyness

© © N o o b~ w

Personal/ethnic

identity conflict

10. General anxiety

11.Academic
performance

12. Roommate
problems

13. Dating problems

14. Inferiority/superiori
ty feeling

15. Making/keeping
friends

16. Sexual relations

17.Conflict with
parents

18.Insomnia

19. Speech anxiety

Education (1988)

20. Alcohol problems

21. Sexual functioning

22.Drug addiction

23.Change in life style

24.Pressure to
conform

25. Proximity with
family and friends

26.Dalily routine

27.Role stereotypes

28.Different amenities

29.Frustration

30. Dissatisfaction with
social rules

31.Different speech
mannerisms

32. Different verbal
and non verbal
codes

33. Unfamiliar with
new expressions

34.Political changes

35. Difficulty
conciliating

education
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36.0ver or under
qualified
37.Non-relevance of
studies at home
38.Cannot find work
39. Cannot express
what has learned
40.Non-recognition of
gualifications
41.High expectations
42.Being perceived as
a threat by
superiors and

colleagues



Appendix E
Individual Interview Guide
1. Why did you decide to study abroad?
2. What effect do you think this experience has/walé in your future career plans?
a. What effect did you expect it would have?
b. What about in your personal life?
3. How are you incorporating this experience to yaernow?
4. How have others reacted to you during your timey&wa
a. How have they reacted now that you are back?
5. Personally, what has been the most challengingcaspéeing back?
a. How are you handling it?
b. Do people expect you to travel more now?
i. Do you think the experience traveling demystifieohgjs for you?

6. How do you see the role of skype and facebook ur gtudy abroad/reentry experience?
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Appendix F
Individual Interview Guide — 2™ Interview

1. Can you describe how you are feeling about beirng hame now?

a. Has there been any changes in how you connectyaithfamily since we last

talked?

b. What about with friends?

c. How are you handling it? (Coping?)

d. What kind of support do you have?

2. Have you noticed any changes in how you behaveim social/personal interactions

since the workshop?

a. How about other’s behaviors, anything bothers yostap bothering you?

b. Any nonverbal behaviors, like eye gaze, touchimgetorientation?

3. If you have friends/acquaintances who have beeoaalsind came back, how do you

view your reentry compared to theirs?
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