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DEFINITION OF TERMS

ARTIST’S PROOF -  

BRATER -

m z  POINT -

INNERTÜBE BLOCK -

MCNOPEINTING -

SILKSCREEN -

THROWING -  

WOODCUT BLOCK -

A p re lin d n ary  p r in t  from a block or metal p la te

A r o l l e r  used in  spreading ink  onto a p r in tin g  
su rface

A method of in ta g l io  p r in tin g  in  which th e  metal 
p la te  has been scra tched  in to  w ith a sharp po in t

The c u tt in g  of innertube rubber in to  designs and 
glueing  them to  a block of wood

A process o f making a s in g le  p r in t  th a t  can not 
be d u p lica ted  ex ac tly

A process o f s te n c i l  p r in tin g  in  which th e  pigment 
i s  forced  through a s ilk sc re e n

The shaping o f c lay  forms on a p o tte rs  wheel

A block  o f wood on which a r e l i e f  image has been 
made by c u tt in g  awsy th e  background



INTRODUCTION

This th e s is  dea ls  w ith a search fo r  a successfu l method of 

teach ing  printm aking to  a v o lu n teer group of ch ild re n . Attempts were 

made to  analyze and evalua te  th e  r e s u l ts  in  r e la t io n  to  th e  in d iv id u a l 

needs o f th e  c h ild re n . The p re se n ta tio n  procedures a re  based on th e  

th e o r ie s  o f contemporary a r t  education ph ilo sophers.

The ch ild re n  involved d esired  th e  opportunity  fo r  c re a t iv i ty  

and ex p lo ra tio n  o f th e i r  id eas  on a le v e l  th a t  circum stances in  th e i r  

formal education could not always provide. The a s s is t in g  teachers  

were s tu d en ts  o f th e  Elementary A rt Education c la sse s  held  during th e  

school y ea r o f 1963- I 96I4.

This classroom  s i tu a t io n  was not ty p ic a l  because of g rea te r  age 

and experience v a r ia t io n s  than  u su a l.

The experiment was guided almost d ire c t ly  by th e  c h ild re n 's  

in te r e s t s  and d e s ire s  to  explore c e r ta in  a re a s .



PRESENTATION AND PHILOSOPHr

The o r ig in a l id ea  waa th a t  o f p resen tin g  only printm aking to  

f i f t h  and s ix th  grade c h ild re n . The in te n tio n  was to  f in d  th e  areas 

th a t  ch ild ren  could su ccess fu lly  work w ith in  printm aking. However, 

th e  a v a ila b le  group o f ch ild ren  tu rned  out to  be much more v aried  in  

age than  f i f t h  and s ix th  g rad ers . A lso, th e re  ex is ted  a wider range 

of p as t a r t  experiences than  was a n tic ip a te d . In  order to  c rea te  an 

atmosphere th a t  would le a d  e f fe c t iv e ly  in to  printm aking fo r  eveiy one, 

th e  ch ild ren  f i r s t  worked w ith th e  fa m ilia r  medium of p a in t. This was 

to  help  them develop se lf-co n fid en ce  and an experim ental a t t i tu d e .

Then they  were encouraged to  express them selves through o th e r media, 

such as clay  or cha lk , which appealed to  them in d iv id u a lly . The in ­

te n tio n  was fo r  them to  streng then  th e i r  in d iv id u a l t a s te s  and th e i r  

d e s ire s  to  explore new media. Soon thqy were a l l  w illin g ly  experi­

menting w ith  printm aking.

The f i r s t  s tep  was to  prepare th e  a s s is t in g  te a c h e rs . In  most 

cases th e  a s s is t in g  teach e rs  had had l i t t l e  teach ing  experience. The 

m ajority  was faced  w ith th e  problems o f p resen ting  ideas to  a group of 

ch ild ren  fo r  th e  f i r s t  tim e . To develop a sense of s ec u rity  on th e  

p a r t o f th e  a s s i s t in g  te ac h e r  two or fo u r of them were assigned to  each 

age group of c h ild re n  fo r  two ninety-m inute le sso n s . These age groups 

were divided in to  Primary (K indergarten-2nd grade); In term ediate  (3 rd - 

iith g rades); and Upper (5 th -7 th  g rades); w ith each group co n s is tin g  

approxim ately o f te n  to  f i f t e e n  c h ild re n . These small groups enabled

3
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th e  a s s is t in g  teach ers  to  work in d iv id u a lly  w ith each c h ild .

Teachers and a s s is t in g  teach e rs  were prepared through a planning 

d iscussion  p r io r  to  th e  p re se n ta tio n  of each le sso n . They were encour­

aged to  p re sen t a c t i v i t i e s  which could be b u i l t  upon in  th e  succeeding 

sess io n s  aimed a t  th e  development of a t t i tu d e s  and s k i l l s  considered 

im portant in  printm aking.

M argaret E rdt expresses th i s  n ecess ity  fo r  understanding and 

p re sen tin g  th e  o b jec tiv es  in  th i s  s ta tem ent: "Only as o b jec tiv es a re

thoroughly understood can th e re  be hope fo r  th e i r  fu lf i l lm e n t. When 

an o b je c tiv e  i s  id e n t i f ie d  and accepted , ch ild ren  work w ith  a w ill  to  

f u l f i l l  i t s  purpose."^

I t  was necessary  to  e s ta b lis h  th i s  same understanding o f general 

contemporary a r t  education o b je c tiv e s  and th e  immediate a c t iv i ty  o b jec t­

iv es  on th e  p a r t o f th e  a s s is t in g  te a c h e rs . This was th e  most complex 

challenge o f th e  whole experiment because of th e i r  lack  of experience 

and a lso  because of th e  f a c t  th a t  each a s s is ta n t  only worked w ith h is  

group fo r  two Saturdays. A re cu rr in g  problem was th a t  of overcoming 

th e  la c k  o f confidence on th e  a s s i s t a n t 's  p a r t regarding th e  c h ild re n 's  

a b i l i ty  to  cope w ith  th e  more complex a c t iv i t i e s  such as printm aking. 

Confidence in  th e  c h i ld 's  cap ac ity  to  work o r c re a te  was an extremely 

im portant in flu en ce  upon th e  success o f th i s  experiment.

M argaret E rdt b e liev es  th a t  ch ild ren  a lso  have to  be given an 

opportunity  to  develop an awareness o f t h e i r  r e s p o n s ib il i t ie s  in  caring  

fo r  t h e i r  working a re a  and th e  media they a re  u s in g . She observes th a t

M arg a re t E rd t, Teaching A rt in  th e  Elementary School (New York: 
R inehart and Company, I n c . ,  1 9 5 5 ) ,p. 8,
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■when a c h ild  r e a l iz e s  and accep ts th e se  r e s p o n s ib i l i t ie s  "he w ill  work 

independently and w ith  l i t t l e  or no superv ision" and "he m ist be t r u s t ­

w orthy."^ She a lso  suggests th a t  th e  classroom must have an a i r  o f 

concen tra tion  and th e  c h i ld 's  f e e lin g  o f "freedom" to  follow  th e  d i r ­

ec tio n s  of h is  d e s ire s  and c u r io s ity  in  order to  achieve an e f fe c tiv e  

atmosphere fo r  exploring  th e  depths of h is  im agination and h is  person­

a l i t y .^  The au thors o f Psychology in  Education stro n g ly  advocate th e  

importance of th e  te a ch e r  showing " t r u s t ,"  and "believ ing" in  th e  

c h ild re n 's  a b i l i ty  to  grow through experiences.^

The c h ild re n  in  t h i s  experiment enjoyed th i s  type of t r u s t  and 

were d is tre s s e d  whenever la c k  o f confidence in  them ■was expressed.

One a s s is t in g  te a c h e r  questioned  th e  c h i ld re n 's  capacity  to  work with 

s ilk sc re e n  in k . The q u ie t and re sp e c tfu l confidence of E ric , a th i rd  

grade c h ild , was apparent in  h is  response: " I  th in k  I  can. I  want to

t r y ."

S elf-confidence r e s u l t in g  from th e  teach er b e liev in g  in  a ch ild  

appeared to  be veiy  im portant in  one s tu d e n t 's  p ro g ress. His teach er 

expressed her b e l i e f  th a t  i t  was through doing th a t  a l l  people improved 

in  new v en tu re s . F red , a th i r d  grade boy, then  concluded th a t  le a rn in g  

th e  f re e  sweeping movements of sketch ing  was no d iffe re n t from h is  

f i r s t  le a rn in g  how to  r id e  a b ike  when he had to  push o ff from a c a r . 

Sketching would soon be as easy to  him as r id in g  i s  now. His re se rv a tio n s

^ Ib id . ,  p . 12.

^ Ib id . . p . 5 .

Klohn E. Horrocks, Sidney L. P ressey , F rancis  P. Robinson, 
Psychology in  Education (New York: Harper and B ro thers, 19^9), p . 563.
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about independently  try in g  new a c t iv i t i e s  slowly changed in to  a new 

realm  o f c u r io s i ty  w ith  th e  added p leasu re  of seeing h is  own improve­

ment.

I t  a lso  appeared th a t  when th e  teach ers  encouraged a f re e  a t t i ­

tude o f experim entation , th e  c h i ld re n 's  a b i l i ty  to  meet th e  challenges 

o f many fa c e ts  o f a r t  was streng thened . Two extremes o f p resen ta tio n  

were experimented w ith , one of freedom to  experiment and th e  o ther of 

no freedom to  experiment o u tsid e  o f th e  te a c h e r 's  suggestions. This 

whole group o f ch ild ren  seemed to  respond rep eated ly  f a r  more c re a tiv e ly  

to  th e  f r e e  experim ental p re se n ta tio n . T heir work showed more oidLgin- 

a l i t y  and expressiveness when under an u n re s tr ic t in g  guidance where 

they  were l e f t  to  fo llow  th e  d ire c tio n s  th e i r  im agination, d e s ire s , and 

c u r io s i ty  would le a d . Examples of o r ig in a l i ty  and expressiveness th a t  

developed in  th e  p a in tin g  p ro je c ts  a re  i l l u s t r a t e d  in  F igures 1 -6 j 

10-12Î and 31-33.

I t  i s  s ta te d  in  Teaching A rt in  th e  Elementaiy School th a t :

The s ig n if ic a n c e  o f a r t  education i s  i t s  educational 
in t e g r i t y . The laws of le a rn in g  and th e  psycholdgicaï d rives 
o t cnilcfliood a re  not v io la te d  in  a r t  teach in g , bu t ra th e r  
they  a re  strengthened and supportée!, L e a n in g  by doing i s  
c re a tiv e  work and p lann ing ; v erba l le a rn in g  i s  d iscussion  and 
ev a lu a tio n ; and th e  o b serv a tio n a l le a rn in g  i s  v isu a l d iscrim ­
in a t io n , a r t  j u d ^ e n t ,  and response to  both good and bad a r t  
s tru c tu re .  The psycholog ical d riv es  o f childhood fo r  so c ia l 
re la t io n s h ip s ,  and p e rso n a lity  development, s e c u rity , a c t iv ­
i t y ,  success , reco g n itio n  and acceptance by o ther ch ild ren  
can f in d  fu lf i l lm e n t  through th e  a r t  experience provided th a t  
th e  circum stances which compose th e  a r t  program are  properly  
d ire c te d . When t h i s  i s  t r u e ,  i t  would be almost im possible 
f o r  a c h ild  to  f a i l  to  f in d  in  a r t  a c t iv i t i e s  some of the  
s a t i s f a c t io n  which he c ra v e s .5 (U nderlining added).

To f u l f i l l  th e se  th re e  needs, th e  a s s is t in g  teach ers  were

"^Erdt, lo c ,  c i t .
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encouraged to  be a l e r t  to  th e  p o s s ib i l i t i e s  o f unplanned le a rn in g  s i t ­

u a tio n s . This group of ch ild ren  was very  observant of a r t  work produced 

by U n iv ersity  s tu d e n ts . The works o f a graduate student in  ceramics as 

w ell as a c o lle c tio n  o f reproductions rep resen tin g  d if fe re n t p a in tin g  

periods aroused th e  c h i ld re n 's  in te r e s t  in  techniques and s ty le s .  These 

circum stances re su lte d  in  a m odified a r t  h is to ry  d iscussion  and in q u ir ­

ie s  about o th e r media. The ch ild ren  th en  were granted considerab le  

freedom to  develop th e i r  own in te r e s t s  in  a r t .  They began to  d e s ire  

experiences w ith  new media. As a r e s u l t  sketching  and a dem onstration 

o f th e  p o tte rs  wheel were requested .

This was a period  o f many questions and new d isco v e ries . U sually 

they  would expound on why they  thought some technique or r e s u l t  e x is ted . 

One g i r l ,  Robin, decided th a t  th e  reason she could not throw on th e  

p o tte rs  wheel th e  odd shaped po ts  she had seen, was because th e  wheel 

was going in  a c i r c u la r  movment. She concluded th a t  she would have to  

shape th e  pot a f t e r  tak in g  i t  o ff  th e  w heel.

T his type of le a rn in g  and exposure to  new media was th e  most 

e f fe c tiv e  means used to  prepare th e  ch ild ren  c re a tiv e ly , v e rb a lly  and 

psycho log ica lly  fo r  fu tu re  printm aking experiences.

The p re se n ta tio n  of printm aking experiences and techn iques, to

a considerab le  degree, was in fluenced  by Michael F. Andrews' book.

C reative  Printm aking. He made some p e r tin e n t statem ents th a t  seemed

p a r t ic u la r ly  ap p licab le  to  t h i s  experim ent. For in s tan ce :

. . .  in  attem pting  to  d efin e  th e  process of printm aking 
i s  to  e s ta b lis h  some kind o f standard  by which we can 
s tru c tu re  fu tu re  p r in tin g  experiences. Printmaking too  
o ften  has been defined as a r e la t iv e ly  complicated process 
in  which ink  or p a in t i s  spread upon a prepared surface
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which in  tu rn  t r a n s f e r s  an im pression upon another su rface  
try means o f app lied  p re ssu re ,°

He continues to  explain  th a t ,  " I t s  g re a te s t value l i e s  in  i t s  

fu n c tio n  as c re a tiv e  communication medium," not merely a means of 

mechanical rep ro d u c tio n .

A esth e tic  experience and th e  te c h n ic a l approach to  
a r t i s t i c  p roduction  a re  in te g ra te d  and necessary to  produce 
"a ^ e a t  work o f a r t . "  . . .  A esthetic  i s  th e  perpetuation  
o f harmonious re la t io n s h ip  w ith  one’s environment—th e  
s tru g g le  to  be o n ese lf, to  seek b as ic  t r u th s ,  to  o b je c tify  
th e  innerm ost thoughts and f e e l in g s ,  in  o th er words, to  be 
c re a tiv e . This involves th e  process of c re a tiv e  p a r t ic ip a ­
t io n .  Each in d iv id u a l must experience, in  accordance with 
h is  in t r in s ic  n a tu re , th e  frandng of h is  own in s ig h ts  and 
in te rp r e ta t io n s .  The c re a tiv e  p rocess cannot be t a u ^ t ,  
i t  can be experienced only by means of s e lf -p a r t ic ip a t io n .
Since t ru e  va lu es  l i e  in  a w hole-hearted en listm ent of the 
S e lf  in  doing, th e re  i s  r e la t iv e ly  l i t t l e  th a t  we as 
teach e rs  can do in  regard  to  t h i s  se lf -c e n te re d  experience.
I f  th e  s tu d en t, however, i s  l e f t  to  h im self, w ithout guid­
ance, he i s  l ik e ly  to  remain a t  a low le v e l of a e s th e tic  
development and th e  r e s u l ta n t  p r in ts  w ill  be incoherent 
and d i f f u s e .7

This seemed to  be tru e  in  E l l i e 's  s itu a t io n  while she was p r in t ­

ing  h er woodcut. She had worked continuously  fo r  over an hour experi­

menting w ith v a r ia t io n s  of a tw o-colored p r in t .  I t  was obvious th a t  

E l l ie  was becoming t i r e d ,  bu t she refused  to  s to p . She sa id  th a t  she 

was too  eager to  see th e  r e s u l ts  o f th i s  experim ent. At th is  po in t 

she decided to  ta k e  tu rn s  w ith her teach er in  applying th e  p ressu re  

necessary  fo r  making a good p r in t ,  l/ftthout th i s  guidance she e a s ily  

could have become discouraged fo r  th e  r e s u l t  would have been f a r  below 

her ex p ec ta tio n s .

% lc h ae l F. Andrews, C reative  Printm aking (Englewood C l i f f s ,  
New J e r s ^ :  P re n tic e -H a ll, I n c . ,  196iij, p . 1 .

7 lb id . ,  p . 2 ,



The second coBçjonent of c re a tiv e  printm aking i s  th e  te c h ­
nique through which id eas  f in d  expression . By i t s e l f ,  te c h ­
nique i s  no more a r t  than  grammar and rh e to r ic  a re  l i t e r a t u r e .
But m atters  of techn ique , e sp e c ia lly  those  which include th e  
in v e s tig a tio n  o f everything th a t  en te rs  in to  th e  r e a liz a tio n  
o f c re a tiv e  id e a s , a re  undoubtedly im portan t. Technical 
d e x te r ity  re p re se n ts  th e  means of g iv ing  v isu a l form to  
i n te l l e c tu a l  and em otional in te rp r e ta t io n s .  Students who 
have a  ric h n ess  o f experience and a  d e s ire  to  express them­
selves m ust, of n e c e ss ity , have th e  proper to o ls  and tech n ica l 
s k i l l s  to  do so . . . .  I t  i s  im portan t, however, th a t  tech ­
niques be tau g h t r e la t iv e  to  th e  s tu d e n t’s in te r e s t  and a t  
h is  le v e l  of development." There can be no a b s tra c t formula 
f o r  th e  p roduction  o f good a r t .  Technical knowledge, which 
cannot be in te g ra te d , u su a lly  r e s t r i c t s  th e  progress of 
c re a tiv e  thought and a c tio n . I t  i s ,  th e re fo re , im perative 
th a t  techniques be developed, not ta u g h t. They must be bom 
out o f th e  need f o r  s e lf -e x p re s s io n .9

When th e  Upper Group was f i r s t  exposed to  woodcut p r in tin g , they 

had d i f f i c u l ty  in  understand ing  th a t  th e  p r in t  would be in  rev erse  to  

th e  image on th e  block. F igu res 3h and 35 show th e  procedure used to  

help  them understand th i s  concept. They worked w ith grease p en c ils  

on th e  back o f g la s s . Then they  tu rned  i t  around to  see what th e  

r e s u l t  would b e . Some o f th e  ch ild ren  were very in h ib ite d  w hile work­

ing  d ire c t ly  on wood. Others seamed to  be ab le  to  u t i l i z e  th e  wood 

g ra in  and knots in to  th e i r  designs (F igures 36, 37, and 38). A s e r ie s  

of th e se  experim ents showed th a t  not a l l  of th e  ch ild ren  were ready 

f o r  printm aking a t  f i r s t .  Again th e  so lu tio n  was to  help th e  ch ild ren  

develop se lf-co n fid en ce  and a backlog of c re a tiv e  experiences through 

fa m ilia r  media th a t  would f a c i l i t a t e  t h e i r  understanding of th e  p r in t ­

ing  concepts.

Working in  fa m ilia r  media did in c rease  th e  c h ild re n ’s a b i l i ty

^I b id . , p . 3 . 

^ Ib id . ,  p . li.
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to  fonnu la te  new a t t i tu d e s  and opinions which were b e n e f ic ia l fo r  th e i r  

experiences in  prin tm aking. Upon d iscovering  th a t  p a in tin g  was very 

v e r s a t i l e ,  th e  ch ild re n  seemed to  approach printm aking w ith th e  same 

experim ental a t t i tu d e .  They ap p lied  mar^ o f t h e i r  perso n a l, experi­

m ental approaches to  th e  techniques c h a ra c te r is t ic  o f printm aking, and 

needed r e la t iv e ly  l i t t l e  encouragement o r tech n ic a l a s s is ta n c e .

The Primary and In te rm ed ia te  Groups were f a r  more p r o l i f ic  in  

p a in tin g  than  th e  Upper Group was. However, th i s  Primary Group did not 

respond to  th e  reproduction  concept of printm aking as th e  In term ediate 

and Upper Groups d id . The Primary c h ild ren  p re fe rred  th e  d irec tn ess  

c h a ra c te r is t ic  of p a in tin g  and m onoprinting. Although th e  Upper Group 

did  not produce th e  q u a n tity  th a t  th e  younger age groups d id , they 

appeared to  thoroughly enjoy th e  p h y sica l and mental challenges of 

good printm aking. They showed a d e s ire  to  m aster s k i l l s  alreatfy known 

p lus new techniques in  o rder to  express them selves s a t i s f a c to r i ly .  The 

Upper Group’s thoroughness and determ ination  to  m aster th ese  new s k i l l s  

were notably  im pressive to  th e  observers.

The In te rm ed ia te  Group in  printm aking was a combination of th ese  

two extrem es. The ch ild re n  expressed p leasu re  with th e  concept th a t  

many o r i g n a l s could be made. They a lso  took th e  l ib e r ty  of combining 

monoprinting techniques w ith o th e r  p r in tin g  techn iques. Their p r in tin g  

production  was su rp r is in g  to  a l l  who w itnessed i t .  In  one lesso n  

lap s in g  in to  a two-hour period  they  worked w ith innertube and mono­

p r in t in g  com binations. Each c h ild  made from f iv e  to  f i f t e e n  p r in ts .

I t  i s  im portant to  note a t  t h i s  tim e th a t ,  on th e  average, some 

members o f th e  Upper Group showed more h esitan ce  toward expressing 

them selves through p a in tin g  than  th e  ch ild re n  in  th e  two younger groups.
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In q u ir ie s  regard ing  th e i r  p as t exposure to  a r t  showed th a t  th e  ch ild ren  

had had few experim ental c re a tiv e  experiences. Those who had been en­

couraged by p aren ts  and classroom  tea ch e rs  to  c re a tiv e ly  express them­

se lv es  responded sev era l months sooner to  c re a tiv e  p a in tin g  and p r in t -  

making than  th e  o th e rs . T heir in te r e s t  was deeper and more demanding 

fo r  new p a in tin g  and printm aking tech n iq u es. They w illin g ly  involved 

them selves in  d iscu ssio n s  of a  simple h is to ry  of printm aking and how 

p r in tin g  a f f e c ts  e v e ry d ^  l i f e .  These in d iv id u a ls  inqu ired  about th e  

p o s s ib i l i ty  of a f i e ld  t r i p  to  a newspaper p r in tin g  shop and to  a 

"photo la b ."  U nfo rtunate ly , i t  could no t be presented because of th e  

lack  o f tim e. In s te a d , they  toured  th e  M. S, U. F ine A rts P rin tin g  

Room. O bservation p lus exp lanations of lith o g rap h y , e tch ing , woodcut 

and s ilk sc re e n  p r in t in g  seemed to  r e s u l t  in  th e  c h ild re n ’s  a b i l i ty  to  

recognize th e  v arious p r in t in g  processes when they saw them again .

Both th e  In te rm ed ia te  and Upper Groups were impressed when they 

recognized th a t  s im ila r  p r in tin g  techniques were being used by M. S. U. 

a r t  s tu d e n ts , p ro fe ss io n a l a r t i s t s  and them selves. Dare, a fo u rth  

grade boy, appeared ex c ited  when he recognized th e  s ilk sc re en  process 

in  a  M. S. U. Graduate A rt Show as th e  same process he had ju s t  experi­

mented w ith  th a t  morning. He a lso  no ticed  th a t  one s te n c il  must have 

been d if f e re n t  from th e  one he used fo r  th e re  was "a l o t  of tex tu re "  

th a t  he d id  no t g e t. A m u lti-co lo red  p r in t  deeply impressed him fo r  

i t s  s k i l l .  He commented th a t  i t  was n ice  to  see so many methods of 

s ilk sc re e n  p r in t in g .

The ch ild re n  always responded e n th u s ia s tic a lly  to  th e  shows 

th a t  contained  examples o f th e  media w ith  which they  had had personal 

experience. Perhaps th i s  i s  a c lu e  to  developing th i s  h igher le v e l of
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e s th e tic  t a s t e  ■which C live B ell considers im portants

I f  s tandards go, c iv i l iz a t io n  goes» . . .  Besides t a s te  
in  a r t  th e re  i s  such a th in g  as t a s t e  in  l i f e ;  a power o f 
d isce rn in g  and choosing in  l i f e ’s minor m atter; and on th i s  
t a s t e  in  l i f e ,  t h i s  sense of th e  sm aller v a lu es , i s  ap t to  
f lo u r is h  th a t  s u b tle r  and e s th e tic  sense. Without th i s  
t a s t e  no c iv i l i z a t io n  can e x i s t .10

^®Clive B e ll ,  Since Cezanne (New York: H arcourt, 1922), pp.
1 9̂-50.
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At th e  end of th e  experiment t h i s  p a r t ic u la r  gronp of ch ild ren  

showed by v e rb a liz a tio n  and production th a t  t h ^  were q u ite  capable 

of su ccess fu lly  working w ith printm aking. The ch ild ren  had reached 

a le v e l  of accomplishment where printm aking a c t iv i t i e s  could have con­

tin u ed  i f  tim e had perm itted .

The ch ild ren  d e f in i te ly  appeared to  be a t  a h igher peak of 

c r e a t iv i ty  than  when th ey  began. I t  i s  believed  th a t  th i s  was th e  

r e s u l t  o f th e  experim ental p re se n ta tio n  of c re a tiv e  exp loration  w ith 

u n re s tr ic te d  guidance p lus th e  c h i ld re n 's  own in a te  c re a tiv e  tenden­

c ie s .

This experiment shows th a t  i f  th e  p re se n ta tio n  i s  c a re fu lly  

geared to  th e  needs and le v e l  of th e  ch ild ren  printm aking can success­

f u l ly  be in te g ra te d  w ith  th e  elem entary a r t  a c t i v i t i e s .  This group of 

ch ild ren  enjoyed and d es ired  techniques as long as t h ^  were properly  

prepared fo r  th e  a c t iv i ty .

13



INTROroCTICR TO lELïïSTRATICtlS

The view er i s  requested  to  keep in  mind th a t  th ese  examples of 

th e  c h ild re n ’s work a re  a random s e le c tio n  chosen to  exemplify th ese  

fo llow ing p o in ts :

1 . P a in tin g  being  used as a p re lim inaiy  a c t iv i ty  to  
printm aking in  attem pt to  b u ild  an experim ental and 
c re a tiv e  a t t i tu d e  in  th e  c h ild re n  fo r  printm aking.

2 . Sketching and throw ing on th e  p o tte rs  wheel as areas 
th a t  th e  ch ild re n  d esired  besides printm aking perhaps 
having an in d ire c t  in flu en ce  upon th e  success of th e  
p r in tin g  a c t i v i t i e s .

3 . Comparing improvement, experim entation and ch a rac te r­
i s t i c s  unique to  each age w ith a l l  th e  o ther a c t iv i t i e s  
in  re la tio n s h ip  to  printm aking.

These i l l u s t r a t i o n s  a re  arranged in  th e  order o f age groups 

according to  a c t i v i t i e s  done to  prepare th e  ch ild ren  fo r  printm aking.

Ik
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PAINTING—PRlMARï GROUP

F igure  1 . P a in tin g . (Priiaary) Etperim ent of mixing co lors,

F igure 2 . P a in tin g . (Primary) Experiment of mixing co lo rs,
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F igure 3. P a in tin g . (Prim aiy) Experiment of mixing co lors and 
s p la tte r in g  w ith brush .

F igure li.  P a in tin g , (Primary) Experiment o f mixing co lo r and 
blowing p a in t w ith a straw .
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F igure 5 . P a in tin g . (Primary) Experiment o f mixing new co lors 
and v a r ia tio n s  o f brush s tro k es .

F igure 6 , P a in tin g , (Primary) Experiment w ith pain t on ta b le  
and wet paper placed on to p .
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PIŒJTBîO—PRIMART GRCÜP

/ / A  j

F igure 7* M onoprinting. (Primary) Starch and p a in t placed on 
ta h le .  Designs drawn in  w ith hands, e t c . ,  and paper placed over i t .
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Figure 8 . P r in tin g , (Primary) Designs made on c lay  and then 
pain ted  to  be p r in te d .

' ■ f }

Figure 9. P r in tin g  and Monoprinting. (Primary)
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PAINTINQ—IKTERKSDIAIî : QIC UP

Figure 10. P a in tin g . (In term ed iate) Experiment using cardboard, 
e t c . ,  to  apply p a in t.

Figure 11. P a in tin g , (In term ediate) Experiment using toothbrush 
and spoon to  apply p a in t.
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Figure 12. P a in ting . (In term ed iate) Experiment using brush with 
th re e  fo o t handle.
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SKETCHING—INTERMEDIATE GRCDP

%

Figure 13* Sketching. (In term ed iate) Showing c h ild re n s ' 
e a r l ie r  use of o u tlin in g  and f i l l i n g  in .

4k ' 3

« 4P
_Z-w. i
wr . i 'i

Figure 14. Sketching. (In term ed iate) E a r l ie r  use of the  f l a t  
s ide  of chalk.
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F ig u r a  15 . Sketching. (In term ed iate) Experiment in  placing 
co lo r over co lo r.



■ '̂igare 16, Sketching, (In term ed ia te) Using f l a t  s id e  of chalk 
and background composition.

F igure 17 . Sketching. (In term ed iate) Using f l a t  s ide  of chalk 
and background ecm position.
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Figure 18. Sketching. ( In te ra e d ia te  ) A bstracted forms using 
f l a t  side of chalk .



a t

Figure 19. Sketching. (In term ed ia te) A bstracted forms using 
f l a t  side of chalk.

Figure 20. Sketching. (In term ediate) Concern fo r  shading.
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Figure 21- Sketching. (In term ediate) Shading and composition.

Figure 22. Sketching. (In term ediate) Shading and ecmposition.
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PRINTING—INTERMEIXEATE GROUP

Figure 23. Nonoprinting. (In term ed iate) Potato  p r in tin g .

w *

F i p r e  24. Innertube block p r in tin g . (In term ed iate) Experiment 
using  rubber cu t in to  designs and glued to  wood block.



Figure E5. Innertube block p r in tin g . (In term ed ia te) Repeat of 
block side by s ide  and experim entation of applying co lo r to  c e r ta in  areas.

Figure 26. Innertube block p rin tin g  and m onoprintir^. (In term ediate) 
Two co lo r experiment with re v e rsa l of block.
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Figure 2?. Innertube block p r in t ,  ( in te rm ed ia te )  Experiment 
with th ree  co lo rs  o f f - s e t .

i

Figure 28. Monoprint and two blocks (in term ed ia te).
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F igure 29. Monoprinting. (In term ediate) Using brayer.



PAHiTING—UPPER GROUP

Figure 30, Sketching. (Upper) Show e a r l i e r  work of one student 
using  music symbols.

k y Ê à n K h î i e .

Figure 31. P a in ting . (Upper) Improvement of above ch ild  in  
using  music symbols.
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Figure 32. P a in tin g . (Upper) Blowing p a in t with a straw .

F i ^ r e  33 . P a in ting . (Upper) V ariations of brush strokes and 
mixing co lo rs .



3V

PRELIKEKARY TO 'ÆCDCUTS—UPPER (ROUP

Figure Jk.  O ease Crayon on g la s s . (Upper) Used to  understand 
the concept of a p r in t  being in  reverse to  th e  block design.

Figure 35» Grease crayon on g la ss . (Upper) Used to  understand 
the  concept of a p r in t  being in  reverse to  the block design.
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vjDOXirr a,ocK pristijîg—upper ® oup

F ig u re  36. Woodcut b lock  p r in t ,  (Upper) Experim ent w ith two 
c o lo r  p r i n t  and o t i l i t i n g  th e  g ra in  o f th e  wood.

F igure  37* 
th e  wood.
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o f  the  D tl l ie in g  the  g ra in

Figure 39, Woodcut block p r in t .  (Upper) Two-color p r in t .
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CRY POINT PRINTING—0PPER GROUP

Figure 40. Dry po in t p r in tin g . A r t i s t 's  p roof, (Upper) Lines 
made in  aluminum with sharp to o l;  then ink i s  rubbed in to  l in e s  and 
surface i s  wiped c lean  to  be run through a p ress .
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POTTEKY—INTERMEDIATE AND UPPER (BCUPS

Figure 41. P o tte ry . (In term ediate and Upper) E arly  attem pts 
of throwing on a p o tte rs  vriieel.

Figure 42. P o tte ry . (In term ediate and Upper) Improvement of 
s k i l l  in  using a p o tte rs  vdieel.
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