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Abstract
Arab scholarship of the history of the Arab world’s relationship with the West has typically
been characterised by a narrative of struggle against Western hegemony and colonial
domination. This narrative has failed to give sufficient recognition to the fact that in the
nineteenth century, numerous Arab intellectuals, important members of the elite and
significant segments of the general public were positively receptive and admiring of Western
ideas. Significant segments of the general public embraced these ideas with open arms and
seemed, initially, to be quite accepting of the apparatus of colonialism. European influence on
nineteenth century Arab culture was more substantial than originally understood by Arab
writers. A more nuanced perspective of Arab engagement with the West, adopted in this
research, shows how Arab intellectuals who were fascinated by the West’s achievements

tailored Western Enlightenment ideas to suit their own society.

The impact of the Western Enlightenment and early modernity on nineteenth century
Egyptian and Syrian society and on women’s education was profound. The focus of this
study is on educational reforms which empowered women and allowed Arab women to enter
the intellectual life of the nineteenth century. The emergence of female Arab writers and
journalists affected not only women’s domestic lives and the development of their
consciousness regarding their rights, but also enabled women to participate in other spheres
of public life. The establishment of women’s literary societies and salons led to the
development of a social consciousness that later allowed women to secure key legal,
educational and marital reforms at the national level. This study illustrates the lasting
influence of Western ideas on Arab society in the nineteenth century, particularly with regard

to the education and advancement of women.
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Notes to Reader
Names of Arabic authors appear as they are in their original English publications.
Otherwise, other Arabic names are with diacritics to ensure consistency throughout.
All dates provided throughout this thesis are in accordance with the Gregorian
calendar and where a date is provided according to the Islamic (kijr7) calendar, the
Gregorian equivalent follows.
All translations from original Arabic sources are my own unless otherwise indicated.
Throughout this thesis, the term “Syria” denotes the greater geographical region of
what was referred to as “Ottoman Syria” or “Greater Syria,” which included Lebanon
at the time.
Throughout this thesis the reference to the terms ‘Arabs’ and ‘Arab world’, denote the
citizens of the Ottoman Empire and the Empire itself.
“Arab Renaissance,” “al-Nahda al-‘Arabiyya,” or “The Arab Awakening,” are terms
usually used to indicate a remarkable period of change and transformation.
Throughout this thesis, the term “Arab Renaissance” has been chosen over the term
“Arab Awakening” because it is closer to the Arabic root n-h-d, meaning “rising” or
“standing up.”
Egypt and Syria were identifiable countries within the Ottoman Empire and were
subject to the laws of the Ottoman regime. These laws were in turn interpreted and

applied by the respective governors of Egypt and Syria.



Table of the Transliteration System

1- The Arabic translation system used throughout this thesis follows that from the

Library of Congress.

2- The definite article “al” is connected to the word by a hyphen. “Rules for the

10

capitalisation of English are followed, except that the definite article “al” is in lower

case in all positions.”!

The Transliteration System

Arabic Transliteration
! a
< b
< t
& th
d J
C h
d kh
a d
3 dh
J
J z
g
U sh
(& S
ol d
b t
B%! z
& ¢

Arabic

* G G il v C G L0

w

< fathah
(short vowel)

2 dammah
(short vowel)

- kasrah
(short vowel)

I (long vowel),
¢

s (long vowel)

¢ (long vowel)

Transliteration

bE'—-W.DHv(g

h (ah/at)
w

y

2

double
consonant

a

\.SDI
o

e =

'R. K Barry, ALA-LC Romanization Tables: Transliteration Schemes for non-Roman Scripts (Washington:

Cataloguing Distribution Services, Library of Congress, 1997).
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Chapter 1: Introduction

1.1 Background
Like people and schools of criticism, ideas and theories travel from person to person,
from situation to situation, from one period to another. Cultural and intellectual life is
usually nourished and often sustained by the circulation of ideas, whether this takes the
form of acknowledged or unconscious influence, creative borrowing, or wholesale
appropriation, the movement of ideas and theories from one place to another is both a

fact of life and a usefully enabling condition of intellectual activity.?

The nineteenth century is considered to be a vital period in the development of Arab
intellectual life and Arab women’s freedom as contact with the West increased and, with it,
exposure to the ideas of western Age of Enlightenment. Education and journalism were
important instruments in improving the status of women and driving changes towards the

new modern lifestyle of Arabs in the nineteenth century.?

During the early part of the nineteenth century the study and application of science,

education, technology and industry in Western countries were advancing more rapidly than
ever before. At the same time, most of the Arab lands remained subordinate to the Ottoman
Empire.* Though creative and enlightened several centuries before, they had regressed in a

slow downward spiral despite some periodic reform efforts.

2 Edward Said, The World, the Text, and the Critic (Cambridge, MA: Harvard University Press, 1983), 226.
* Timothy Mitchell, Colonising Egypt (Cambridge: Cambridge University Press, 1988), 63—69.

12

4 Albert Hourani, “The Ottoman Background of the Modern Middle East,” in Emergence of the Modern Middle

East (Berkeley: University of California Press, 1981), 1-18.



13

The struggle of the Arab world with Western colonial interests and hegemony since
Napoleon’s invasion of Egypt (1798), has been widely analysed and discussed. Edward
Said’s Orientalism offers insights and clarity surrounding the tools used to assess this mode
of thought.> Other modern day Arab scholars often portray the resistance and struggles of the
nineteenth century Arab societies against the dominance and supremacy of the west.°
However, in the nineteenth century, under increasing European influence, Arabs largely
accepted European-style development in some aspects of life. The most important of these

was the adoption European style education.

Arab education pre-nineteenth century was highly influenced by religion and was informal in
nature. People wishing to be educated often learnt from scholars within a mosque.” These
schools were usually attached to large mosques and study was free of charge to students.
Many schools also provided lodgings, especially for students who travelled long distances to
attend. There was no specific time period for students to complete their studies; a course of
study might take 12 or 14 years to complete.® A traditional teaching institution, al-Azhar
Mosque in Cairo, opened its doors in 972 during the Fatimid period (909-1171). al-Azhar
Mosque was the first architectural project commissioned by the Fatimids and became the

official mosque of the State and the centre of its religious vision.

5 Edward Said, Orientalism: Western Conceptions of the Orient (New York: Pantheon, 1978).

¢ Ussama Makdisi, “Ottoman Orientalism,” in American Historical Review, vol. 107, no. 3 (2002), 1-32. Philip
Hitti, History of the Arabs from the Earliest Times to the Present (London: Macmillan; New York: St Martin’s
Press, 1970). Kate Zebiri, Muslims and Christians — Face to Face (Oxford: One world, Oxford, 2000). Peter
Gran, Islamic Roots of Capitalism (Austin: University of Texas Press, 1979). Nadia Walid Bou Ali, Performing
the Nahdah (Beirut: American University, 2008). Mundhir Ma‘aliqt, Ma ‘alim al-Fikr al- ‘Arabi fi "Asr al-
Nahdah al- ‘Arabiyah (Beirut: al-Mu’assasah al-Hadithah lil-Kitab, 2003). Sayyar Jamil, Takwin al- ‘Arab al-
Hadith (Amman: Dar al-Shuriiq, 1997). Muhammad Badi* Sharif, Dirasat Tarikhiyah fi al-Nahda al- ‘Arabiyah
al-Hadithah (Cairo: Jami‘at al-Duwal al-‘Arabiyah, 1958).

7 George Makdisi, The Rise of Colleges (Edinburgh: Edinburgh University Press, 1981), 6-10.

8 Ibid., 3: 217.

® At the height of its power the Fatimid Empire included, in addition to Egypt, vast areas of the Maghrib, Sicily,
Sudan, the Levant, and the Hijaz. Muhammad Jamal al-Din Surtir, Tarikh al-Dawlah al-Fatimiyah (Cairo: Dar
al-Fikr al-*Arabi, 1994).
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Caliph al-°Aziz (r.975-996) appointed a group of religious scholars to offer classes at al-
Azhar Mosque after Friday prayers although at the time al-Azhar Mosque was not considered
to be an educational institution or a university.'? Later, in the Ayyubid period (r. ca. 1169-
1260), al-Azhar Mosque lost the religious position that it had enjoyed during the Fatimid
period; it did, however, remain an important educational institution. When the Mamluks
(r.1250-1517) replaced the Ayyubids as rulers of Egypt, al-Azhar Mosque was restored as a
main Islamic learning centre of the Muslim world where, alongside the Arabic language, both
natural and religious sciences were taught. Typically for the time, al-Azhar was a boys-only

school with girls only very rarely attending.'!

During their reign, the Mamliks also opened a number of other schools in their realm.!?
However, the golden age of al-Azhar ended when the Ottomans became the rulers of Egypt in
1517. The Ottomans imposed Turkish as the official language in all schools and institutions,
despite the fact that most students knew only Arabic. Consequently, the number of schools
decreased.!®> However despite this hurdle, the ideas of the Enlightenment found their way to
the Arab world towards the end of the eighteenth century. Historians traditionally mention the
French campaign led by Napoleon in Egypt (1798-1801) as signalling the dawn of the
modern period in the Arab world.!* The French were more than just an occupying military

force, despite the brevity of this campaign. The campaign brought Egypt, and later Syria,

10 Ahmad ibn ‘All Maqrizi, al-Mawa ‘iz wa-al-I ‘tibar bi-Dhikr al-Khitat wa-al-Athar (Cairo: Dar al-Tiba‘ah al-
Misriyah, 1853), 2: 69.

! Beth Baron, The Women's Awakening in Egypt: Culture, Society, and the Press (New Haven: Yale University
Press, 1994), 7.

12 Su‘ad Mahir Muhammad, Masdjid Misr wa-Awliya uha al-Salikin (Cairo: al-Majlis al-A‘14 lil-Shu’@in al-
Islamiyah, 1971), 1: 167-168.

B Ibid., 1: 167-168.

!4 Bugene L. Rogan, The Arabs: A History Eugene Rogan ([London], UK: Penguin, 2010), 61.
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advanced science, liberal ideas, the printing press and sophisticated cultural attitudes as well

as introducing Arab intelligentsia to the achievements and works of French scholars.!?

In 1801, after the failure of the French campaign in Egypt, the Ottoman government
dispatched troops from Rumelia (the Balkan regions within the Ottoman Empire) to represent
their authority in Egypt.'® The troops were under the military command of Muhammad ‘Al
(r. 1805—-1848), an officer born in Macedonia of Albanian parents who spoke some Turkish
but no Arabic. One of his tasks was to protect Egypt from Napoleon returning. After the
French had been ousted there was a power vacuum in Egypt.!” During this period,
Muhammad ‘Al used his Albanian supporters to gain prestige and power and, in 1805, the
Ottoman government recognised him as wali (governor) of Egypt, with the Sultan of the

Ottoman Empire remaining Egypt’s titular sovereign until 1914.8

After becoming governor, Muhammad ‘Al made efforts to modernise Egypt along Western
lines. He embarked on a number of important educational projects, sending selected groups
of Arab students on educational missions to France and Italy.!” He founded a modern
educational system based on the Western model which operated in parallel to the traditional
Islamic educational system lead by the al-Azhar Mosque.?’ Most of the intellectuals involved

in setting up the new system were former students of the Mosque who had studied in Europe.

15 Ibid., 71-73.

16 Nezar AlSayyad, Cairo: Histories of a City (Cambridge, Massachusetts: The Belknap Press of Harvard
University Press, 2013), 172.

17 Nash’at al-Dihi, Muhammad ‘Alf Basha (Cairo: Dar al-Jumhiriyah lil-Sihafah, 2009), 26.

18 AlSayyad, Cairo, 174.

1 Tbrahim Abu-Lughod, The Arab Rediscovery of Europe: A Study in Cultural Encounter (Princeton, NJ:
Princeton University Press, 2011). ‘Umar Tastn, al-Ba ‘that al- llmiyah fi ‘Ahd Muhammad Ali thumma ¢
‘Ahday ‘Abbas al-Awwal wa-Sa ‘1d (Alexandria: Matba‘at Salah al-Din, 1934).

20Ra’uf ‘Abbas Hamid, Tarikh Jami ‘at al-Qahira (Cairo: al-Hay’ah al-Misriyah al-*Ammah lil-Kitab, 2007),
14-15.
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They led the reforms in the judiciary, the military, in education, and also to the improvement

of women’s situation.

As a result of this more frequent contact with Europe, Arab intellectuals saw that European
women had access to schools and universities and regretted that this was not the case in the
Arab world. In the 1820s they recognised the necessity of making education available to Arab
women. This new awareness of the advancement of female education and their need for
equality with men in teaching and learning was seen as indispensable for enhancing women’s
position in Egyptian society. The establishment of schools for girls was seen as vitally
important and eventuated in the opening of the first school of midwifery in the Arab world in

Cairo in 1832.%!

In 1822, Muhammad ‘Ali established the Biilaq Printing Press publishing translations of
Western works as well as Arabic works.?? His vision was to promote learning through
encouraging book publishing and the printed media. The year 1826 saw the first issue of the
official gazette of Muhammad ‘Al1’s government, al-Waqa'’i‘ al-Misriyah (Egyptian Affairs).
This periodical consisted of executive summaries of current issues submitted by department
heads from within the government and public sector. This was a bilingual publication with

pages divided into two columns, Arabic on one side and Turkish on the other. It was

2l Ahmad ‘Izzat ‘Abd al-Karim, Tarikh al-Ta ‘lim fi ‘Asr Muhammad ‘Al (Cairo: Maktabat al-Nahdah al-
Misriyah, 1938), 297. Mervat Hatem, “Modernization, the State, and the Family in Middle East Women’s
Studies,” in Margaret Lee Meriwether; Judith Tucker (eds.), A Social History of Women and Gender in The
Modern Middle East (Boulder, Colo.; Oxford: Westview, 1999), 70. Guity Nashat; Judith E Tucker, Women in
the Middle East and North Africa (Bloomington: Indiana Univirsity Press, 1999), 85.

22 Abii al-Futtih Radwan, Tarikh Matba ‘a Bilag (Cairo: al-Matba‘ah al-Amiriyah, 1953), 10-12. Hanna
Fakhiir1, al-Jami‘ fi Tarikh al-Adab al-‘Arabi (Beirut: Dar al-Jil, 1986), 24-25.
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compulsory for all public servants to subscribe to this gazette, even if they could not read

Arabic or Turkish.??

Educational reforms also found their way into Syria. New schools were established in the
1820s by American and later by British missionaries, leading to an increase in literacy.>* The
graduates of the missionary schools, both girls and boys, received a thorough education in
English and French literature and language, alongside other subjects. Students moved from
traditional, ultra-conservative religious teachings, toward the modern sciences, literature,
philosophy and other subjects. The professional and educational skills that they gained

allowed the best of these students to become pharmacists, doctors and teachers.

At the time, Syria like Egypt was still under Ottoman rule and, as an Islamic society, its legal
and political institutions centred on Islamic law. However, as “Ottoman subjects, Christians,
Jews and members of various Islamic sects” were able to practise their faith and discharge
certain public duties determined by the ruler.?’ Further changes and freedoms followed when
in 1831 Muhammad ‘Alf helped his son, Ibrahim Basha (1789-1848) to invade Syria.?® As
ruler of Syria between 1831and 1840, Ibrahim Basha introduced new social policies which
allowed religious freedom even for non-Muslim Arabs and for Western merchants, diplomats

and missionaries.?” This is an important period for both the West and the Arab world; Syria

23 Charles Augustus Murray, a Short Memoir of Mohammed Ali, Founder of the Vice-royalty of Egypt (London:
Quaritch, 1898), 56. Ami Ayalon, The Press in the Arab Middle East (New York: Oxford University Press,
1995), 13.

24 Selguk Aksin Somel, The Modernization of Public Education in the Ottoman Empire 1839—1908:
Islamization, Autocracy and Discipline (Leiden: Brill, 2001).

2 Wahid Qaddurah, Tarikh al-Tiba ‘ah al- ‘Arabiyah fi Istanbil wa-Bilad al-Sham (Riyadh: Maktabat al-Malik
Fahd al-Wataniyah, 2010), 104.

26 <Abd al-Rahman al-Rafi‘i, ‘Asr Muhammad ‘Alf (Cairo: Dar al-Ma‘arif, 1982), 224-303. al-Dihi, Muhammad
‘Alt Basha, 26-28.

27 The signing of the Balta-Liman Agreement between London and Istanbul in August 1838 enabled the West to
continued economic penetration into the region beyond Ibrahim Basha’s reign of Syria until 1839. Albert
Hourani, Arabic Thought in the Liberal Age, 1798-1939 (London: Oxford University Press, 1962), 84-85.
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was regarded as the “cradle of Christianity” because Jerusalem and other venerated Christian
religious sites were within its borders.?® The West also believed Syria to be the “bridge
between Asia and Africa, a melting pot of cultures and civilisations particularly suited to

missionary activities.”?

Religious freedom encouraged Presbyterian missionaries from the US to venture into Syria.*°
The missionaries had a sound understanding of the region’s ancient history which they gained
from Western literature.?! They took it upon themselves to improve literacy in Syria by

publishing books and establishing a modern education system.

The schooling systems installed by the Presbyterians in Beirut were quite different from the
highly traditional Islamic and Christian Arab schools. One of the most important differences
was the introduction of state education for girls. The Western missionaries were mostly
interested in delivering Christian religious texts to Syria, whilst Arab intellectuals were
mostly interested in publishing books dealing with topics that related to culture and classics
in Arabic literature.? Most books published by the missionaries were printed by the Egyptian
Biilaq Press in Cairo®* from where Western missionaries and Arab intellectuals (especially
during Ibrahim Basha’s reign) began to order books in Arabic in fields such as medicine,

science, literature, history, and many others.** The US missionaries however realised the

28 Glanville Downey, A History of Antioch in Syria: From Seleucus to the Arab Conquest (Princeton: Princeton
University Press, 1961), 54.

2 Frederick Bliss, The Religions of Modern Syria and Palestine (New York: Fleming H. Revell, 1920), 314.
Rao Humpherys Lindsay, Nineteenth Century American Schools in the Levant: A Study of Purposes (Ann
Arbor, Michigan: Malloy Lithoprinting, Inc, 1965), 69. Abdul Latif Tibawi, American Interests in Syria 1800 -
1901: A Study of Educational, Literary and Religious Work (London: Oxford University Press, 1969), 11.

30 The American Board of Foreign Missions was established in 1820 in Boston Massachusetts and was the first
US missionary institution with a foreign operation.

3! Henry Jessup, Fifty-Three Years in Syria (New York: Fleming H. Revell Company, 1910), 201.

32 Tibawi, American Interests in Syria, 68-71.

33 Radwan, Tarikh Matba ‘at Biilaq, 10-11. Fakhiir, al-Jami ‘ fi Tarikh al-Adab al- ‘Arabi, 24-25.

34 Tibawi, American Interests in Syria, 68—69. Albert Hourani, Arabic Thought in the Liberal Age, 71-74.
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power and importance of the printing press and established their own publishing house in

Beirut in 1834.33

In 1860, however, civil war erupted in Syria. This signalled a turning point in the region and
lead to the closure of a number of schools.>® An uprising of “Maronite Christian peasants
against the Druze in the Mount Lebanon region spread to Damascus and beyond, to the south
of Syria.”” With the Druze turning against the Maronites, the rebellion escalated into large-
scale civil war. Around 20,000 Christians were killed by the Druze and 560 churches and 380
Christian villages were destroyed. The Druze and other Muslims also suffered heavy
casualties.®® In addition, the Ottoman government’s control over Arab intellectuals was also

tightening and later reached its peak in the era of Sultan Abdul Hamid IT (1842-1918).%°

Syrian intellectuals, fleeing both from the civil war and from tightening Ottoman control, left
the region and sought new outlets for their publications in Egypt. Egypt at that time was ruled
by Khedive Ismail (r.1863—-1879), an enlightened man who welcomed the influx of educated

Syrian men and women. His government established Western-style education and “subsidised

magazines and helped to finance the nascent private press.”*? In doing so he opened the way

35 ¢ Abd al-Kartm Mahmiid Gharaybah, Siiriyah fi al-Qarn al-Tasi‘ ‘Ashar, 1740-1876 (Cairo: Jami‘at al-Duwal
al-*Arabiyah, Ma‘had al-Dirasat al-‘ Arabiyah al-‘Aliyah, 1961), 173—174. Frederick Bliss, The Reminiscences
of Daniel Bliss (New York: Fleming H. Revell, 1920), 102, 120. John Murchison Munro, 4 Mutual Concern:
The Story of the American University of Beirut (New York: Caravan Books, 1977), 6-11. Roderic Davison,
Essays in Ottoman and Turkish History 1774-1923. The Impact of the West (Austin: University of Texas Press,
1990), 167-168. Lindsay, Nineteenth Century American Schools, 101.

36 Hourani, Arabic Thought in the Liberal Age, 85.

37 Leila Tarazi Fawaz, An Occasion for War: Civil Conflict in Lebanon and Damascus in 1860 (Los Angeles:
University of California Press, 1994), 71-74.

38 Ibid., 71-74. Harald Vocke, The Lebanese War: Its Origins and Political Dimensions (New York: St.
Martin’s Press, 1978), 22. Vladimir Borisovich Lutsky, Modern History of the Arab Countries (Moscow,
Progress Publishers, 1969), 57.

39 Shams al-Din al-Rifa‘1, Tarikh al-Sihafah al-Siriyah (Cairo: Dar al-Ma‘arif, 1969), 1: 86.

40 Thomas Philipp, “Feminism and Nationalist Politics in Egypt,” in L. Beck and N. Keddie (eds.), Women in
the Muslim World (Cambridge, MA: Harvard University Press, 1978), 277-294. Marilyn Booth, “Constructions
of Syrian Identity in the Women’s Press,” in Adel Beshara (ed.), The Origins of Syrian Women’s Magazines in
Egypt Nationhood: Histories, Pioneers and Identity (London and New York: Routledge, 2011), 223-252. Baron,
The Women’s Awakening in Egypt, 7-10. Beth Baron, “Readers and the Women’s Press in Egypt,” in Poetic



20

for Syrian women to come to Egypt and to contribute their mark on Egyptian education and

journalism.

Thus, at the turn of the nineteenth century, interactions with the West created an environment
in which women could flourish in Egypt and Syria. This marked a new evolutionary phase
now referred to as the “Arab Renaissance,” the “Arab Awakening” or the “Arab
Enlightenment Movement.” Egypt and Syria, then home to the major urban centres of Cairo,
Damascus, Beirut and Aleppo, had more economic resources and better-developed education
systems than the rest of the Arab world and were thus best equipped to spearhead reform. It is
therefore important to examine the role of women during the Arab Renaissance in Egypt and

Syria, including the crucial link between the two countries and their combined impact.*!

As a result of these developments, new debate surrounding female education and
emancipation emerged. Women’s writing became more popular, allowing women to establish
their own literary salons and societies and to begin to publish their own journals. This thesis
shows the proactive position of Arab women in socio-political struggles and intellectual
discussions in nineteenth century societies. The development of a movement of women’s
writers was intertwined with the arrival of the printing press: key factors in the Arab

Renaissance, leading to the emergence of Arab societies and literary salons.

The way in which women’s freedoms were encouraged and propagated by Arab male
thinkers is explored in this study. Reforms, however, which challenged the norms

surrounding women’s role in society and their education were equally relevant to men.

Today, vol. 15, no. 2, Cultural Processes in Muslim and Arab Societies: Modern Period II (1994), 217-240.
Marilyn Booth, May Her Likes Be Multiplied: Biography and Gender Politics in Egypt (Berkeley and Los
Angeles: University of California Press, 2001).

41 Albert Hourani, A4 History of the Arab Peoples (London: Folio Society, 2009), 112-113.
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Ultimately, the male vision was to improve women’s education and situation to serve the
purpose of men in society and the family unit. While these men prompted a new vision of
women and challenged the traditional boundaries that existed between men and women, their
motivation was to fashion Western modernity to suit their own tradition and maintain the

existing norms in society.

1.2 Research Objectives

1. This study examines the concept of the Arab Renaissance of the late eighteenth and
nineteenth centuries during which Arabs engaged with the ideas of the European
Enlightenment. It explores the interaction between Europe and the Arab world,
particularly Egypt and Syria and traces European influences on (mostly male) Arab
thinking—especially on the role of women and women’s education.

2. The study examines key women writers and thinkers and the development of early
Arab women’s liberation during the Arab Renaissance. It shows how female
intellectual activity played an important role in empowering women at large. It also
assesses the particular role played by women’s literary salons and societies in raising
the status of women in Egypt and Syria and in enabling women to play a greater role
in public life.

3. This study explores how male Arab intellectuals of the late nineteenth and early
twentieth centuries challenged normative thinking on the role of women and
championed women’s education. Though they advocated for liberalism the reforms
proposed by male reformers remained centred on men. The study shows that,
ultimately, men’s vision of a more “liberated woman” was limited largely to
improving women'’s access to education so that they might become better mothers and

wives, rather than enfranchising women as true equals in the social arena.
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1.3 Literature Review

The literature on the Arab Renaissance, the role of both Western powers and Arab elites in
introducing modernity to the Arab world and the concept of emerging women’s liberation is
reviewed. One of the most prominent scholarly debates concerning this period is the role of
colonialism in bringing modern values and lifestyles to the Arab world. Peter Granar argues
that Arab nations already had long-standing commercial relations with the West by the time
of Napoleon.*? His views emphasise the idea that the ascent of Western powers in the Eastern
Mediterranean sparked ideas of modernisation among Arab thinkers and leaders. Gran asserts
that several Western powers actively pursued geopolitical and commercial interests in the
Arab region from the beginning at the end of the eighteenth century, thereby reinforcing the

notion that Arabs were little more than pawns in the game of modernisation.

Albert Hourani, however, suggests that the Arab world responded to the political and social
changes occurring in Europe during the nineteenth century out of the realisation that they
were lagging behind the modern world.** According to Hourani, by the end of “the eighteenth
century the gap between the technical skills of some Western and northern European
countries and those of the rest of the world grew wider.”** He shows how Arab intellectuals
of the time tried to implement Western ideas in their societies, but that these ideas underwent
a process of Arabisation, with attempts to tailor modernity to Arab identity.*> Hourani also
draws attention to Western influence at the beginning of the nineteenth century, where
educated males in the Arab world were firstly “aware of the ideas and institutions of modern

Europe, and, secondly, started to feel its power.”*® He contends that the educated Arab elite
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identified European influences within Arab countries as marking the beginning of modern

thinking.

As the West was flourishing, especially in education, science and technology, the Arab world
was in decline. Ibrahim Abu-Lughod argues that the Arab people lived in isolation in the light
of the collapse of the Ottoman Empire. Consequently, many Arabs embraced Napoleon’s
French campaign in 1798 because they saw in it an opportunity to achieve advancement,

development and progress in their homeland.*’

Jamal al-Din al-Shayyal examines the Arab Renaissance from an Egyptian perspective and
wrote about the impact of French military superiority following Napoleon’s numerous
victories against the Ottoman Empire. al-Shayyal argues that Arab-Egyptians were impressed
by French administrative organisations, legal structures and certain scientific innovations that
French scholars had demonstrated to a group of awestruck Arab Muslim scholars.*® One of
these scholars, Hasan al-‘Attar (1766—1835), subsequently wrote of his admiration of the
French scientific experiments.* al-Shayyal argues that al- Attar was a prominent individual
in the Arab Renaissance and his writing proclaimed his strong belief in the need for European

development in all aspects of life, and especially in education.>
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André Raymond, however, disagrees with al-Shayyal, saying that Western influence in Egypt
was not seriously pursued until the 1820s, under Muhammad ‘Al1, the semi-independent
governor of Egypt (1805—1848).>! About the same time, the reformist Ottoman Sultan
Mahmud IT (1808-1839) also concluded that the Ottomans would have to adopt the latest
European military methods, technological inventions, administration, economic and
organisation models if they were to have a place in the new world order.>? Thus, according to
Raymond, European influence started when the Ottomans imported scores of European
experts to both Cairo and Istanbul in order to help modernise the army, education system,

administration and economy.>?

The low level of education in the provinces of the Ottoman Empire was a result of the
concentration of Ottoman reforms in the capital Istanbul. Ekmeleddin Ihsanoglu shows that
the Ottomans started their educational reforms under a Western system in the late eighteenth
century. They began by opening new schools of engineering, teaching modern arithmetic,
geometry and geography. Technical education started with the establishment of the Naval

Engineering College in 1775, followed by the Infantry Engineering College in 179534

Kamal Abd al-Latif and Khaldoun Samman see Westernisation beginning in the Arab world
from the late eighteenth century as an attempt to create a new Arab generation who would be

on an equal footing with their contemporaries in the West.>> Samman argues that following
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the downfall of the Ottoman Empire and the emergence of Europe as the new regional, Arab
intellectuals generally recognised that the Arab world required an urgent transformation in
order to become advanced, developed and modern. They began searching for a strategic

response that would allow them to follow the European model.>®

There is no doubt that contact with the West created a state of contradiction and dissonance in
Arab societies. It introduced a number of complex issues that continue to reverberate to the
present day, creating social and cultural divides between religious traditionalism and
secularism. Some Arabs resisted European interference in their affairs and resisted the
influence of European ways of thinking and living. Philip Hitti reports that Arabs at this time
used the ideas and learning they acquired from the West to fight off European intervention.
This method included one of the most powerful ideas exported from the West: “nationalism

and the concept of the nation-state.”’

The rise of Arab nationalism indeed became a factor in the push for self-determination and in
the struggle for independence from foreign occupation.’® However, the adoption of Western
ideals, including increasing materialism, put Arab modernisers on a collision course with the
values and traditions that had long prevailed in the Arab world. Muslims in the Arab world
believed that the unity of the Muslim world should take precedence over nationalism. The

growth of nationalist sentiment therefore led to internal and external conflicts.>

Bernard Lewis approaches relations between East and West from an orientalist-imperialist

perspective. Lewis considers Islam to be an historical challenge to the “West’s Judeo-
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Christian heritage and its secularism.”®® He believes that historically the Arab world played a
vital role in the political sphere as earlier Arab civilisations were critical to the advancement
of the West. Notably this region gave birth to the “three monotheistic religions: Judaism,
Christianity, and Islam.” Lewis argues that the rapid changes in the Arab world in general,
and the Levant, in particular, were due to the role of “Western missionaries who were active
in the region in the nineteenth century.”®! He contends that the Western- Arab disconnection
was due to the latter’s inability to mirror the advancement and development of the West. This
was largely due to lack of curiosity and interest and the Arab’s “unwillingness to have

contact with non-Muslims.”%?

On the contrary, John Esposito argues that there was no dissonance between the West and the
Arab world. He believes that the late nineteenth and early twentieth century was dominated
by an independence struggle against colonialism in the Arab world. He states that the Arabs’
“reaction towards the West is diverse and could be either: rejection, withdrawal, secularism,
Westernisation, or Islamic modernisation.”®* Esposito argues that the West’s reluctance to
recognise the links between the three religions and the overarching Western idea of Arab

inferiority drove a wedge between the West and the Arab world.%*

Esposito contends that within the Arab world the foundations of identity (language, history,
religion and culture) are drawn upon and utilised when regional interests are challenged. He

believes that the Arab world was capable of changes and of adapting to the ideas of Western
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Enlightenment. There was no definite and inevitable incompatibility between the Arab world
and Western ideas such as democracy.® Many of Esposito arguments are grounded upon his
historical knowledge of the region. The key factor in the Arab-West contradiction, he states,
was the effect of some historical events on Western-Arab bilateral relations. Accordingly,
Esposito concludes that the Arab rejection of the West is due to political differences, rather
than hatred and animosity and he insists that cooperation between the West and the East is

crucially important.®¢

According to Kate Zebiri, both Muslims and Christians made numerous mistakes during their
interactions in the early modern period.®” Zebiri argues that while Western perspectives on
Islam and Arabs have evolved, the opposite is true about Muslim perspectives of the West.
She notes that Christians undertook a serious study of Islam and the Middle East and initiated
efforts to open channels of dialogue. Important Christian institutions were established in
order to study Islam and the Arab region, but the reverse was not true for Muslim institutions
studying the West. Christian scholars sought to understand Islam whereas few Muslim
writers tried to understand Christianity.®® Vinoth Ramachandra built on both Zebiri and
Esposito’s arguments to present his own analysis of what he terms “Islamophobia,

Westophobia and Christophobia’.”®

The orientalist view of the Arab Renaissance is also important. In Orientalism, Edward Said
provides further theoretical tools for understanding Arab-West relations.”® Said contends that

the West has always portrayed the Arabs as passive recipients of Western colonialism with
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little or no agency or ambitions of their own with regard to the West and modernity.
Summing up this orientalist portrayal, Said states: “An Arab Oriental is that impossible
creature whose libidinal energy drives him to paroxysms of overstimulation and yet, he is as a
puppet in the eyes of the world, staring vacantly out at a modern landscape he can neither
understand nor cope with.”’! Said frames Arab relations with the West in rather black-and-
white terms: “in order to know who I am I must know what I am not.”’? This has the effect of
shutting down the exploration of the dynamic, complex nature of the Arab world’s
relationship with the West, and of the Arabs’ own endogenous drive to experiment with
modernisation. Ussama Makdisi’s article “Ottoman Orientalism,” further entrenches Said’s
superior—inferior dichotomy and expands it to relations between the centre of the Ottoman
Empire in the nineteenth century and its Arab provinces.”? In the same vein, scholars with
differing views such as Amira Sonbol, Samir Amin, and Maxime Rodinson have struggled
with the idea that there might have been a significant independent impulse within nineteenth

century Arab societies to look to Western ideas of progress and what they offered.’

A significant amount of research has been conducted on the role of American missionaries in

the Arab world during the nineteenth century. The work of Protestant missionaries in Syria in
particular during the nineteenth century is seen within a supply and demand framework. Betty
Anderson argues that these American missionaries provided education, beyond simply the

religious curriculum, for both boys and girls, to fulfil a demand by the local communities to
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provide education for their children.”> From this example, the Western presence, at least in

this part of the region, was not considered to be of foreign oppression.

The primary role of missionaries though was to promote religion. This mission changed
gradually after the official pronouncement issued in 1824 by the Maronite Patriarch in Syria,
which banned the distribution of Protestant religious texts in the Ottoman Empire.
Furthermore, the Patriarch’s communicants were threatened with marginalisation and

excommunication if they attempted to help the Protestants in their endeavours.”®

According to Caesar Farah, the initial strategy of the European missionaries was to convert
people to Christianity. Schools were seen as platforms to spread Christianity -not as a means
to educate local people. Henry Diab and Lars Wahlin argue that the missionaries faced
challenges to stay in the area, particularly within educational systems and institutions.”’
Official declarations by the Patriarch led missionaries to focus on education, especially girls’
education, and on schools whose purpose was educating the new generation about modern
ideas and Western thought. Stephen Penrose acknowledges that initially the missionaries’
main focus was selling and distributing scripture to Christian Arabs in their languages.’® He,
however, refutes the idea that the aim of the missionaries was to convert Muslims to
Protestantism. He argues that to have a Muslim convert to Protestantism was like asking him
to change his nationality. He gives the example of the response invariably given to the

question, ‘What is your nationality?’ It is ‘Moslem,” rather than Syrian, or Arabian.””
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Penrose, like Anderson, asserts that missionaries became increasingly involved in the broader

provision of education.

Stefan Weber discusses in great depth the transformation from traditional schools to modern
schools where he acknowledges the significant role played by Western missionaries.°
Religious knowledge and traditional sciences had dominated education in the Arab world
until the late eighteenth century. Partially due to “the spread of missionary-driven education,”
the Arab people came to realise the importance of European progress in science, including

non-religious sciences such as mathematics, engineering, and the natural sciences.?!

Joseph George Rosengarten writes in great detail about Western missionary activity in Beirut.
The Beirut Evangelical School for girls was established in 1828. It initially attracted students
from elite Arab families in Syria and remains in operation to the present day. The demand for
schools, particularly schools for girls, increased during this period. Until the Ottoman
educational system began to provide education for females the missionaries were under

pressure to fulfil this demand.®?

Kamal Salibi also argues that during late eighteenth century and prior to the intervention of

the missionaries, “ignorance prevailed,” and further education was usually only for wealthy

families. Even the upper-class “Druze and Maronites in Syria were often barely literate.”s3
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Ottoman society did not value female education and even though schools for both boys and

girls did exist, education for females was uncommon.34

Timothy Mitchell shows how the intellectuals who were driving change were enthusiastic
about creating a new educational system modelled on that of Europe. Educational change
started with the “establishment of modern schools for boys and girls in the major capitals of
the Arab world.”®® This helped to create a new generation who would in turn lead progress
and change. The rulers in Cairo and Damascus received help from the West to modernise
their countries and Western experts helped them manage the new systems aimed at catching
up with Western progress.® Modernisation included a focus on education, especially girls’
education and girls’ schools, the introduction of the printing press and the publication of
newspapers and periodicals which presented the news about these new aspects of life to the
wider community.®” Educational reforms, women’s liberation and the role of journalism were
essential in promoting change and disseminating new ideas and thus providing the
foundations for modernisation in the Arab world. According to Mitchell, education and
journalism were the instruments which directed changes in the new modern lifestyle of the
nineteenth century.®® These changes were reflected in adopting Western dress, food and
social practices, as well as Western architectural styles in houses, palaces, and public

buildings. Even mosques became Westernised in their style and construction.®’

Ilyas al-Ayyubt argues that the visual impact of the West became pervasive in paintings and

photographs, impacting on identity and beliefs. Images and statues which were forbidden in
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Islamic culture became common in palaces, on publications, money and postage stamps.
Change even extended to army uniforms and then spread to common people, prompting
almost everyone (men and women) to change their style of dress. When people change their
clothing style and adopt the style of dress of another community, they have embraced the
other culture.”® The increasing exposure to the complex elements of modern Western life led
to changes in the features and orientations of traditional Arab thinking.”! Western influence,
which manifested itself in modern educational systems, was followed closely by the Arabic
popular press. It resulted in turn to significant changes in traditional Arab societies in general,

and in gender relations in particular.

According to Luwis ‘Awad the social conditions and political issues under the Ottoman
Empire led to the emergence of liberated women in the Arab world during the nineteenth
century. ‘Awad argues that the French campaign (1798-1801) influenced the social and
political life.”? Samer Akkach agrees with ‘Awad that social development and women’s
freedom were developing due to western influence, however unlike ‘Awad, Akkach claims

that this was occurring before the nineteenth century.”

In the latter part of the twentieth century a group of authors (mainly women) started to
critically examine the role of women in the Arab Renaissance and Arab culture. The
evolutionary process of the emancipation of Arab women has arguably suffered a few
setbacks along the way. The emancipation of women in the Arab world did not happen

overnight with the arrival of Western influence in the region in the nineteenth century. Radwa
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‘Ashir argues that Arab women started writing and publishing well before World War 1.”* In
her book Arab Women Writers, ‘ Ashiir lists over than 1,200 women writers who were active
in this period. Nikki Keddie also provides an inclusive account of “women’s history and their

role in the Middle East from even before the rise of Islam until the present time.”?

Some Muslim writers, among them Nouha al-Hegelan, contend that at the beginning of
Islamic history, Muslim women had all of their cultural and spiritual rights bestowed upon
them at birth, as a result of their inherent humanity.”® al-Hegelan argues that the process of

emancipation could not “just happen,”™’

emphasising that women in Pre-Islamic Arabia were
expected to adhere to the cultural and tribal bonds: “Each tribe had its own laws regarding
women. Some women were emancipated even by comparison with many of today’s
standards; others lived in very chauvinistic societies. In some instances, women were chattels

98 These issues cannot be extricated

and men often buried their newly-born daughters alive.
from the “socio-political history” of the region under the rule of the Ottomans prior to the
confrontation with the West. Some commentators compare the period of Ottoman influence

to the “Dark Ages” of Medieval Europe in terms of oppression, religious control and

suppression of learning and human rights.”

Nahla Abdo observes that, historically, the Arab states directed and restricted the lives and

activities of women.!%’ This had a significant impact on all parts of their lives, from laws

%4 Radw4 ‘Ashiir; Mohammed Berrada, Ferial J. Ghazoul, Amina Rachid, Mandy McClure, “Introduction,” in
Radwa “Ashiir et. al. (eds.), Arab Women Writers (Cairo: The American University in Cairo Press, 2008).

% Nikki R. Keddie; Beth Baron, Women in Middle Eastern History: Shifting Boundaries in Sex and Gender
(New Haven: Yale University Press, 1993).

% Nouha al-Hegelan, “Women in the Arab World,” in Arab Perspectives, vol. 1, no. 7 (1980), 4-7.

7 Ibid., 5.

%8 Ibid., 5-6.

% Ibid.

100 Nahla Abdo, “Middle East Politics Through Feminist Lenses: Negotiating the Terms of Solidarity,” in
Alternatives: Global, Local, Political, vol. 18, no. 1 (1993), 29-38.



34

discriminating against them in vocations and education and to the shari ‘ah (Islamic law)
which controls the social and sexual lives of both men and women.'®! According to Abdo, the
roots of state intervention go back to the Ottoman Sultan Abdul-Hamid (1876—1909) who
rejected the idea of equality between males and females and sought to strengthen the

traditional family structure that prevailed at the time.!%?

Kumari Jayawardena argues that the West depicted Arab women as backward. There was the
perception that women faced difficulty in freeing themselves from the patriarchal bonds of
Arab culture in which women were broadly considered inferior because of Islamic norms.
Consequently, it was thought that the liberation of Arab women must take place through a
process of imitation of western women. This process would allow Arab women to enter the
modern liberated world and in turn liberate themselves from backward, Arab-Islamic
culture.!® As Leila Ahmed and Nilufer Gole observe, education is what crucially
differentiates modern women from backward women. Many Arab women were influenced by
the modernity of western thought!'®* and began their education in order to follow the Western

model.

Lisa Pollard argues that in the nineteenth and early twentieth century, both men and women
intellectuals in Egypt called for educational reforms, especially schools for girl.'>> Hoda El
Sadda shows that numerous Arab women were educated in Western missionary schools for

girls and were very aware of their privilege. Cognisant of the majority of girls who were
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growing up without any entitlement to schooling, many journalists used their positions to
address social and gender inequities. They published articles that highlighted the unjust
nature of the existing education system and demanded that something be done to rectify the

situation.!06

According to Beth Baron, the advancement of the Arab “women’s press can be traced to the
early 1890s.” Baron asserts that the writing of Arab women shed light upon the rights of
females in work and education. Women’s journals of the time addressed issues such as
education, work and domestic life, which encouraged people to debate such topics.!?” Baron
shows the challenges that faced women intellectuals who were writing in male-dominated

fields.

Capturing the challenging environment for women living in nineteenth century Syria,

‘Anbara Salam Khalidi writes in Memoirs of an Early Arab Feminist:

If the narrow windows of the female realm of traditional Arab society were one day to
widen a little to let in tiny whiffs of freedom that existed outside our female world,
and it happens that some young woman breathes these in and experiences a lifting up
of spirit, an Awakening of a yearning to look beyond the walls, or an excitement in
her feelings of personal dignity, she would quickly be accused of recklessness and
revolt, of daring to attack an august structure and of assailing the holiness of ancient

tradition. Campaigns would be mounted against her of total contempt and humiliating
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mockery, forcing her spirit to retreat within, but it would not entirely be snuffed

out.!

Tellstrom also demonstrates that despite the changes in Arab-Western relations, the debate
surrounding women’s freedom flourished in Egypt in the late nineteenth century. Arguably,
this was due to the presence of Syrian female migrants who had fled the “civil war in Mount
Lebanon in 1860.”1% Some of these women had already received an education in Western
missionary schools and had been exposed to Western ideals about women’s liberation and
rights. Tellstrom concludes that female Egyptian writers used examples illustrating Western
women to further the case of females’ education, and that Western writing was a significant

influence on the educational writings of their Syrian female compatriots.!!

In the same vein, Thomas Philipp contributes to our understanding of the Syrian diaspora in
the second half of the nineteenth century after following the lives of Syrian women who
travelled to Egypt. He found that these Syrian women added substantially to the gender
debate. These immigrants, according to Philipp, were split between into three socio-
occupational categories: the first consisted of “professionals such as journalists, editors,
owners of periodicals and civil servants;” the second included businessmen and the third

group was composed of artists and the working class.!!!

According to Mervat Hatem, Arab women, especially Syrian women living in Egypt, played

an essential role in raising both literary and intellectual levels. Hatem observes that situations
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and issues relevant to women were addressed through literature and this contributed to
improve the situation of women, particularly with respect to education.!'? As Fruma Zachs
and Sharon Halevi observe, the Arab Renaissance was an important intellectual movement in
Arab history.!!3 Zachs and Halevi show that Syrian women in the late nineteenth century

were influenced by the west, especially with respect to education.

Marilyn Booth recognises the advent and early advancement of Syrian women’s journals in
Egypt.!!* A number of women writers became active through journalism and participation in
literary salons, although Booth claims that women of the time feared following Western
ideas.!!> As Samar Bouthaina Khaldi shows, the new literary salon was a hybrid engagement
between Western and Arab society. Khaldi argues that the question of the role of women was
essential in shaping debates between two cultures.!!® According to Lila Abu-Lughod,
nineteenth century journalism and the discourse it raised, facilitated women to achieve a

higher quality education and modernity.!!”
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A significant amount of research has been conducted into the role of female writers in the
Arab world, such as Miriam Cooke,!'® Fedwa Malti-Douglas,!!® Lisa Suhair-Majaj,'?* and
Joseph Zeidan.!?! These scholars reveal the literary achievements of female authors whose

writings were previously unknown or unrecognised as contributors in the Arab Renaissance.

Samar Karami and Hind Abu al-Sha’r observe the contribution of women’s literature,
including books and journals, into the nineteenth century. They portray how female writers
shed light on the important topics of women’s education, freedom and participating in the
wider society.!?> Arab women of the nineteenth century were activists in their own right who
had to operate in a society that espoused absolute morality. As Riiz Ghurayyib observes, the
number of female poets, writers and novelists indicates a feminist liberation movement in the
making.!?® The narratives these poets advanced, however, conformed to the literary and
stylistic forms and standards of their times. Their styles gradually became influenced or

inspired by Western literary forms closer to the turn of the twentieth century.!?*

Sarah Graham-Brown writes that social and economic reform movements from the mid-
nineteenth century onwards frequently demanded that women play a more active role in

Middle Eastern societies. She observes that these demands were at first primarily advanced
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by men, however, by the late nineteenth century, females were more involved in these calls
for greater contribution of their gender in public life.!?® In contrast, however, Margot Badran
suggests that some women in Egypt began to advocate for women’s liberation “as early as the
1870s, before men started to articulate their own feminist ideology.”!2® Badran also observes
that it was Arab women who were leading the women’s movement, who were using journals,

as well as publishing books, novels and poems, to improve women’s rights.'?’

One cannot conclude this literature review without mentioning the more recent developments
in the study of modernity in the Arab World. Although this recent research has focused
exclusively on the connections between Islam, modernity and the rise of secularism mainly in
the later part of the twentieth century, these studies have to be considered. In Formations of
the Secular: Christianity, Islam, Modernity, Tala Asad examines the unique character of
modern European societies and the secularism that develops more strongly with the end of
the colonial enterprise. He argues that secularism is a neutral space that sidelines religious

interference in politics and culture.!?®

Building on Asad’s work, Saba Mahmood’s The Politics of Piety,'* provides an ethnography
of women’s movements in Egypt, which were part of a larger Middle Eastern political
reawakening. Using this ethnography, Saba’s work interrogates the liberal and secular

philosophy that shaped central understandings of current Islamic politics, agency, and
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freedom. Many critics considered Mahmood’s position an abandonment of feminist politics
and its emancipatory potential, thus negating the achievements of women in the Arab world.
This important school of thought questions modernity and argues for an understanding of
contemporary Islamic revival including fundamentalist movements as a unique form to be
possibly considered “Islamic modernity.” Although these authors’ works have gained
significant traction and many followers in recent years, it is not the purpose of this current
study to engage with them as their focus has been and remains on the late twentieth century.
It is the freedoms earned as a result of the work of women writers and intellectuals in the

nineteenth century which are the central concern of this study.

Looking at the literature as a whole, there is a recognition that the majority of scholars have
adopted a stereotypical position. As a whole, they represent the Arab-Western relationship,
after Napoleon’s invasion of Egypt, as an ongoing fight against colonial dominance and
western authority. The narrative of inferiority, victimhood and cultural imperialism permeates
the literature on Western intervention in the nineteenth century; it diminishes the importance
of Western encounters and their impact on Arab societies, including on Arab women’s
struggle for freedom, equality and civil society. The present study questions this narrative
because it tends to obfuscate the way in which Arab thinkers of the nineteenth century (both
men and women), embraced the West with open arms - despite its colonial agenda. Western
modernity has been an uncompromising force in Arab society in both material and cultural
manifestations. The study concludes that elite Arab women were inspired by the liberated
women of Europe and that in turn these Arab women played a vital role in the Arab
Renaissance. They influenced popular thought via journalism, literature, and cultural
networks including literary salons, literary societies and participating in international

conferences. Arab men and women both contributed toward advancing a sense of Arab



41

Renaissance which welcomed various aspects of modernity including new educational
models and forms of mass communication. This led to significant changes in Arab culture

and ultimately to the development of contemporary Arab society.

1.4 Research Questions

1. How did the Arab-Western interactions influence Arabs to engage with the ideas of
the Western Enlightenment and bring about the emergence of the concept of the
“liberated woman” in the nineteenth century?

2. How did Arab women intellectuals engage in and contribute to the nineteenth century
Arab Renaissance?

3. How did Arab intellectuals initiate changes in the status of Arab women in the late
nineteenth and early twentieth centuries and what was Arab men’s response to the

emerging forces of change?

1.5 Significance of Research

Since the invasion of Egypt by Napoleon’s army in 1798, contemporary Arab scholars have
overwhelmingly considered western ties to the Arab world to be centred around liberation
struggles and a battle against colonial interests. This paper examines the acceptance of
western thought and ideas by nineteenth century Arab thinkers, in spite of the colonial ties.
The goals of development in science and urban lifestyle drove the majority of interactions
between the two cultures. Numerous studies have concluded that the western influence on the
Arab world in the nineteenth century was merely an extension of colonial agendas. In this
study, however, the enthusiasm by which Arab societies embraced western ideas and social

norms, is explored.
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Arab-Western interactions during the Arab Renaissance also resulted in women’s liberation
and consequently, fundamental social change within traditional Arab communities. The
literature written by Arab women during the period of the Arab Renaissance has not been a
priority for most scholars focussing on this period. Examination of Arab women writers and
their works closes a significant gap in the research into the role and rise of education and

literacy in the Arab Renaissance.

The significance of this study also lies in shifting the scholarly focus on this period toward a
more holistic and inclusive portrayal and understanding of the popular idea of the “liberated
woman.” It examines the dialogue between men and women in Arab society that came as a

result of the changes in women’s status in society, as well as the female reaction to this new

conceptualisation of women.

The study explores the ways in which Arab women followed the example of the “liberated
woman” of western societies. It offers important insights into Arab women’s role in the Arab
Renaissance, with a particular focus on the fields of journalism, social networks and literature
and the role women played within these spheres. This thesis reveals how Arab women who
were influenced by Western ideas and Western education, came to assume a vital role in the

Arab Renaissance and in educating other women.

1.6 Scope of Research

The focus of this study is primarily Egypt and Syria, which were the two major countries
within the Arab world that arguably formed the core of the Arab Renaissance in the
nineteenth century. This study concentrates on major areas of cultural development such as

the large cultural cities of Cairo, Damascus, Aleppo, and Beirut (at the time part of Syria). It
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focusses attention on the outcome of Arab-European interactions during the nineteenth
century and the promotion of Western thought, with particular reference to the discourse

surrounding the liberation of women in Egypt and Syria.

1.7 Limitations

This study examines the Arab Renaissance from the perspective of women who were
instrumental in its formation, dispelling some commonly held myths about the status and role
of women in traditional Arab society. However, this study limits its investigation to exploring
the role of women in the making of the Arab Renaissance. The focus of this study is restricted
to Egypt and Syria as studying the women’s liberation movement in the Arab world as a
whole would be too large an undertaking for a PhD thesis. Egypt and Syria were selected due
to the rich history and deep historical roots of the women’s liberation movement in each of

these countries.

1.8 Research Method

The study of the writings of Arab women in the nineteenth century to evaluate the discourse
of women’s freedom by nineteenth century Egyptian and Syrian intellectuals requires
employing a variety of approaches and methods, including the contextual analysis of the
primary sources. Qualitative research methods, including the contextual analysis of primary
and secondary sources, are used to evaluate the discourse of women’s freedom by nineteenth

century Egyptian and Syrian intellectuals.

A variety of empirical material has been collected and analysed for the purposes of this study,
for example, women-initiated journals in the nineteenth century. Other such material included

examples of narratives of personal experiences of ‘A’ishah Taymir and Wardah al-Yaziji and
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life stories of Huda Sha‘raw1 and Nabawtiyah Miisa. The study critically examines and
analyses the textual material collected from primary sources in the public domain which is

available in printed and/or digital form.

Content analysis is utilised to aid the investigation into the writings produced by both male
and female Arab intellectuals of the nineteenth century, along with a critical reading of the
original Arabic literature from the period. The primary sources were accessed in Arabic
wherever possible, and in English translation when the need arose. In this context, it is
important to recognise that many of these Arab writers had been reading works in European
languages which may have influenced their frame of reference. Examining how these
Western texts were used by these Arab writers was part of the interrogative technique.

This study compares and contrasts the findings resulting from analysing the primary sources
with this approach with other relevant secondary propositions by well-known contemporary
academics. Many of these writers seemed to view the engagement of Arab writers with the
West as more important than their actual engagement with the vernacular social and cultural

environment in which they lived in both Egypt and Syria in the nineteenth century.

Content analysis is a broad “research technique for making valid inferences from a text to its
context.”!3® The most important aspect of the application of content analysis to the work of
writers in the humanities and social sciences is “discourse analysis.” Discourse has different
meanings, but it is generally defined as textual material that gives larger meaning to
sentences and explains how a particular phenomenon is represented by these words and

sentences. Using this approach, one can learn from analysing the arguments of a writer and

130 Klaus Krippendorff, “Content Analysis,” in E. Barnouw, G. Gerbner, W. Schramm, T. L. Worth, & L. Gross
(eds.), International Encyclopedia of Communication, vol. 1, (1989), 403—407.
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how his/her use of language reveals certain biases or a tendency to stereotypes and hence

how their inner positions permeate their accounts.

Researchers who conduct social analyses use discourse analysis to “understand how reality
comes to be constituted in human interactions and in language, including written text.”!*!
This type of interrogation may not only address how a writer’s feeling is generated but also
how his/her facts are constructed and explained. But there is also a different version of
content analysis which goes beyond discourse which is what some have called “rhetorical
analysis.”!*? In contrast to discourse analysis, rhetorical analysis focuses on how texts are
delivered to evaluate their success in reaching their intended audience, as well as the final
actual effects it has on them. Researchers of this method rely on elements like tropes and
styles of argumentation to unpack a writer’s work. Finally, ethnographic text analysis focuses
on the actual analysis of the content that emerges from a deeper reading of texts.!3* This
approach, when applied to narrative descriptions, requires a focus on the nuances of the
situations, settings, and styles of a given author. Based on the individual case studies that

follow, all of these methods are employed in this study to various degrees based on their fit to

the individual writers and the material they produced.

While content analysis is not always used in literary criticism, its application can yield

interesting outcomes as it allows one to interrogate and investigate the true motives of these
writers by pointing out the contradictions in their positions. It also allows one to understand
whether these contradictions were a product of a lack of confidence and self-doubt. Content

analysis can clarify whether larger conflicts within Arab society required Arab authors to

131 Klaus Krippendorff, Content Analysis an Introduction to Its Methodology (Thousand Oaks: SAGE
Publications, 2014), 16.
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adopt a certain position while maintaining the right to make pragmatic exceptions that negate
the original principle on which a case is being made. An example of this is Shiblt Shumayyil
who while advocating strongly for women’s participation in public life argued vehemently

that women are biologically inferior to men.!3*

Examination of this literature, both Egyptian and Syrian publications, reveals a keen interest
in the activities of women in the West but also an understanding of the limitations of copying
or mimicking these activities at home. Gendered biographies as a discourse was an important
instrument in analysing this east-west relationship in the writing of many of these women
writers. Yet as Marilyn Booth argues these writings are also simultaneously “a site
authorising mutual admiration, a territory where women'’s solitary and collective struggles
triumphed” even as others disparaged or rejected the West.!3 This study follows the same
style of analysis as that established by Marilyn Booth in The Women’s Awakening in Egypt:
Culture of Society and the Press.'*% Instead of focusing on the connection between these
nineteenth century Egyptian and Syrian women writers chronologically, the study engages
with the larger intellectual debates that were generated by them and their interaction with

each other as well as with men and also the programs of action they proposed.

Of methodological interest is the work of Mervat Hatem who identifies differences between
the women writers based on their ethnicity or religion in the nineteenth century. Previous
studies have indicated that Christian and Jewish Women in Egypt lagged behind their Syrian

counterparts who were more cosmopolitan in their outlook towards history and society.!*” By
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illustrating the connection between early Women writers and later ones, Hatem established a
category which can be called a “Loose sisterhood” of women authors of various generations,
religions and ethnicity who in their work demonstrated a commitment to a literary output that
they all could share. It is important to note that Hatem’s method, in this case, is more
informed by social science techniques than by literary criticism. However, this approach
which emphasises the social history of the writers as a group (instead of simply focusing on
the literary qualities of the writing) is very useful and has been employed when necessary

because it adds a depth to the analysis of the work of Arab women of the nineteenth century.

1.9 Thesis Outline

Chapter 1 Introduction

The introduction outlines the subject of the thesis: the role of men and women in the
nineteenth century Arab Renaissance. It includes a general background, a literature review,
and sections on research objectives, research questions, the significance and the scope of the

research, limitations, and methodology.

Chapter 2 From Western Enlightenment to Arab Renaissance

Chapter 2 examines the Western Enlightenment and early modernity between the late
eighteenth-century and beginning of World War 1. This chapter shows how Arab intellectuals
embraced the growing Western influence, particularly the ideals of the Enlightenment and the
notion of scientific progress and how these Western ideas were adopted for the benefit of
Arab society. The chapter explores the interaction between West and the Arab world, with a
focus on Egypt and Syria in the late-eighteenth and early-nineteenth centuries, to trace
European influence on the Arab modes of thinking, and examines cultural changes influenced

by the Western Enlightenment, especially those related to women’s liberation. In so doing,
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the chapter aims to show how (mostly male) Arab intellectuals’ engagement with European
ideas opened the discourse on the role of women in Arab society. In particular, it traces the
discussion and debate on women’s education and expounds shifting ideas about the family in

Arab society.

Chapter 3  Educational Reforms for Arab Women

Chapter 3 focuses on the modernisation of Arab education, showing how educational reforms
created a new generation of male Arab thinkers who then promoted women’s education. It
argues that educational reform in the Arab world was the impetus for all other reforms that
took place during the nineteenth century, and that an important part of this reform was the
establishment of schools for girls and the subsequent development in women's intellectual
contributions via their own literary activities. This chapter examines the educated women
who constituted the intellectual elite and created significant change in the lives of other
women. The degree of this change, its direction, and its timing, have been contentious
subjects. The chapter examines the leading female writers and thinkers of the age and
highlights the crucial role played by women in empowering subsequent generations of Arab

women to raise their voices in the public arena.

Chapter 4  Women and The New Mode of Communication

The nineteenth century saw the birth of Arab journalism that promoted the spread of new,
modern ideas. Chapter 4 shows the emergence of Arab female journalists as an outcome of
Arab-European interactions and how it led to popular debates on gender in al-Mugtataf. 1t
highlights important female writers who established and participated in the foundation of
Arab women’s press and their literary contributions, as well as on the social, cultural, and

(sometimes) legal obstacles they had to overcome. This includes cases studies of two
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founders of women’s periodicals, Hind Nawfal (1860—1920) and Alexandra Avierino (1872—
1926), who made significant contributions to the early development of Arab journalistic
culture. The chapter shows how Arab women played an important role in influencing public

opinion and in creating greater freedom for women in Arab society.

Chapter 5 Women’s Arenas of Discourse and Self-reflection

Chapter 5 explores the arenas of discourse of Arab women intellectuals beyond journalism in
the broader society. Arab women of the nineteenth century clearly proved themselves astute
social observers and activists, but it is less clear how their activism shaped social change.
This chapter examines women’s newly established literary societies and salons and the
entrance of women into the international arena through their participation in international
conferences. It demonstrates how female Arab intellectuals raised awareness of gender issues
and developed women’s political consciousness. Through their example and their influence,
they helped women to break free from their traditional restricted lifestyle and to play more

significant roles in society.

Chapter 6 Women’s Liberation: Between Religious Thought and Secularism
Chapter 6 examines the dominant male discourses of nineteenth century Egypt and Syria.
This involves cases studies of two advocates of women’s liberation, Muhammad ‘Abduh and
Qasim Amin who made significant contributions to the reform of gender relations. This
chapter examines how the Arab male religious and secular leaders dealt with discourse of
women’s liberation, and how male intellectuals responded to women's achievements during
the Arab Renaissance. This chapter examines how nineteenth century Arab men understood

the relationship between women’s liberation and modern education. This is supported by a
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comparison of the different perspectives of male contemporaries Labibah Hashim, Malak

Hifni Nasif, and Nabawiyah Misa on women’s liberation.

Chapter 7  Conclusions

This chapter summarises the findings of the research into the influence of the Western
Enlightenment on the Arab Renaissance with special reference to the education reforms and
the education of women. The rise of women’s education was a powerful force for change.
The research focuses specifically on women’s education and changes in women’s role
through their writings, their literary salons and their publishing houses. Western ideas have
left indelible marks on Arab society. Through this engagement, Arab women have become
successful not only in securing key legal educational and martial reforms but also in

demonstrating their essential equality with men.
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Chapter 2 From Western Enlightenment to Arab Renaissance

2.1  Introduction

The Western Enlightenment was the intellectual movement that gained momentum and
transformed philosophical, social and scientific thinking in the Western Europe in the
seventeenth and eighteenth centuries.!*® The Western Enlightenment played a significant role
in the Arab Renaissance which took place between the late eighteenth-century and beginning
of World War I in 1914. The Arab Renaissance was not only a socio-cultural renaissance but
was also the period in which the role of women and their participation in Arab society came
under scrutiny and began to change. This chapter presents key ideas of the Western
Enlightenment and shows how Western thinkers started to advocate for a separation of
church and state, seeking to reach a more just world and emphasising individualism. This
new society would be based upon new philosophies, namely those which endorsed free
thinking and challenges to traditional religious authoritative figures. This chapter focuses
attention on the interaction between the West and the Arabs during this time, focusing
specifically on Egypt and Syria, and the way in which this interaction triggered a new
intellectual movement in the Arab World. It investigates the way some Arab intellectuals in
Egypt and Syria explored and adopted, often enthusiastically, many liberal ideas and
integrated them into their own societies. It is the period referred to as the “Arab Awakening”
or “Arab Renaissance.” Furthermore, it also endeavours to link the influence of the Western
Enlightenment to this “Arab Renaissance” and to the resulting development, empowerment

and participation of women within Arab society.

138 The period is described in the literature as ‘The Enlightenment,” “The Age of Enlightenment” and “The Age
of Reason.” For the purpose of this thesis the term Western Enlightenment is used to distinguish between the
Enlightenment of the West and the Arab Renaissance.
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2.2 Western Enlightenment and Early Modernity

The Western Enlightenment was centred on the premise of building a future led by the
regeneration of society and culture. This era allowed for Western politics and geopolitical
structures to become crystallised and made it a period which could be identified as a stepping
stone towards modernity. The foundations for intellectual development and industrial and
scientific rationale were established during the course of the Western Enlightenment. The
term “Enlightenment,” relates to the seventeenth and eighteenth centuries, which saw
significant advances in scientific knowledge and the value placed on this knowledge.!*® This
scientific revolution brought about challenges to traditional authority and religious beliefs as
well as a renewed education system. The work of Nicolaus Copernicus (1473-1543),
Johannes Kepler (1571-1630), and Galileo Galilei (1564-1642) challenged the generally
accepted concept that “the planet Earth was the centre of the universe,” which in turn resulted
in disputation with Biblical and religious authority.!® Prior to this, intellectuals and
philosophers were generally part of the clergy, but in the seventeenth century a more diverse
and secular group of intellectuals began to emerge.'*! As a result, the Bible was no longer the
authority with regards to scientific matters but was seen as relevant only to matters of faith

and belief.!4?

One of the key characteristics of the Western Enlightenment in the seventeenth century was
the changing attitude toward religion, reflected in conflict and collision between faith and

reason, as well as religion and science. The growing significance of science and human

139 Alfred North Whitehead, Science and the Modern World (Cambridge: Cambridge University Press, 2011).
140 Ellen Meiksins Wood, “Modernity, Postmodernity or Capitalism?,” in Review of International Political
Economy, vol. 4, no. 3 (1997), 548-549. Lwazi Lushaba, Development as Modernity, Modernity as
Development (Dakar: Council for the Development of Social Science Research in Africa, 2009), 5.

141 Frank Edward Manuel, The Enlightenment (Englewood Cliffs: Prentice-Hall, 1967), 3.

142 Benjamin Breckinridge Warfield, The Inspiration and Authority of the Bible (Philadelphia: Presbyterian and
Reformed Pub. Co,1948), 131.
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reason was associated with increasing irreverence towards religion and to the authority of the

church. Western thinkers started to call for a “separation of church and state,”!*?

seeking a
society unfettered by religion, as a step towards a more just world. The primary focus of the
era was to free the individual from a restrictive social and moral order.!** Human intelligence
and intellect were favoured, and society and nature were able to be framed through a rational
and scientific lens. Many previously accepted realities, including the divine right of
monarchs, were questioned, along with other elements of social and political life.!*> New
contradictory trends emerged, along with the idea of secularism and growing anti-religious
sentiment. This led to eighteenth century philosophers discussing and challenging established
ideas surrounding the nature of man. The common Christian belief was that man, by nature,
was evil, therefore, there a higher authority must exist to control this evil. Enlightenment
ideas surrounding the “relationship between God, man and the world,” led to the emergence
of new arguments. These suggested that human nature was not evil, as previously perceived,
but rather humankind was, by nature, good or at least neutral. This new perspective provided
an alternative position to traditional religious doctrine; however, it was not as popular as the
newfound secular philosophies and ideas that became a fundamental part of modern
intellectual thought.!*® The period also saw the rise of new trends of understanding what was
previously unknown or ‘otherness’, shifting the preference from religion to anthropology.
The polarity between faith and disbelief was replaced by one between knowledge and

ignorance.

143 Edward Graham Waring, Deism and Natural Religion (New York: F. Ungar Pub. Co, 1967), 107.
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The idea that theology and religion were the key forces governing both nature and society
was no longer accepted, and the period witnessed the formation of two significant lines of
thought regarding the ideas of the Enlightenment. The first, known as the “radical
Enlightenment,” was influenced by the “one-substance philosophy” of Baruch Spinoza
(1632—-1677). This propagated ideas of: “democracy, racial and sexual equality, individual
liberty of lifestyle, full freedom of thought, expression, and the press, eradication of religious
authority from the legislative process and education; and full separation of church and
state.”!*” The second, more moderate line of thought of the Enlightenment, adopted its ideas
from several philosophical systems including the writings of René Descartes (1596—-1650),

John Locke (1632—-1704) and Isaac Newton (1643-1727).

Newton’s mathematical explanation of cosmic gravity clarified that objects in both heaven
and earth behaved in a manner that led to the belief that natural laws controlled the universe.
This resulted in the theological deduction that “God created the universe” and allowed the
laws of nature to control it and then “retired from the scene.” These new understandings of
universal law led to increased scepticism regarding religious beliefs such as scripture and
miracles.!*® Thus Enlightenment thought was reflected in several opposing ideas including
rationality and irrational thought, science and religion and the modern versus the pre-
modern.'* A relationship between human advancement and the Enlightenment was
actualised because of the way in which both nature and society were shaped by moral,

economic and technological advancement. The increasing influence of science led to what

147 Benedictus Spinoza, The Principles of Cartesian Philosophy, translated by Samuel Shirley (New York:
Philosophical Library, 1961), vii-viii.
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Kant (1724-1804) described as, “Mankind’s final coming of age, the emancipation of the

human consciousness from an immature state of ignorance and error.”!>°

Gradually, the Enlightenment empowered the emergence of the secular state and non-
religious education as well as the rise of rational thought and the decrease in the significance
of religion in people’s lives.!>! While England generated most of the innovative ideas, France
was the messenger who delivered these ideas across the continents.!>? In the eighteenth
century, France became a centre for key thinkers, notably Montesquieu (1689-1755),
Voltaire (1694—1778), and Rousseau (1712-1778).!5% Despite the movement being centred
mainly in Western Europe, America was directly affected and many outstanding figures such
as Thomas Paine (1737-1809) and Thomas Jefferson (1743-1826) emerged and rose to

prominence with their writings and philosophies.'>*

The role of women during the period of Enlightenment has come under great debate and
discussion. Although the Western Enlightenment arguably endorsed ideas and theories of
women’s empowerment, in reality, representation of women in Western history and society
was also heavily marred by restriction and oppression. Women were underrepresented in
public life and were considered inferior; their roles were considered to be within the limits of

domesticity. Women did not have a presence within the sciences, despite reforms made in the
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education of females. Although the study of Science had become more popular, men
dominated the emerging scientific societies and academies which were becoming vital
locations for research and development.!>® Key figures in the Enlightenment, including Jean-
Jacques Rousseau, theoretically endorsed the education of females and promoted a broader
place for women in society. However, the idea that a female’s education was merely to serve

men’s interests was maintained,

A woman’s education must... be planned in relation to man. To be pleasing in his
sight, to win his respect and love, to train him in childhood, to tend him in manhood,
to counsel and console, to make his life pleasant and happy, these are the duties of

woman for all time, and this is what she should be taught while she is young.'*¢

Some women from higher classes were educated, although this was mostly through their own
efforts or through support from private tutors, rather than receiving a formal education in
educational establishments.!” Scholarship and research, however, remained heavily
dominated by males, with even educated females excluded from this sphere. This was partly
due to the difficulty women faced in accessing research tools (e.g. microscopes), but also due
to the prevailing notion of women being viewed as objects of domesticity and simply present
to benefit men.'>® Furthermore, women who were educated in the sciences were ridiculed and
berated for neglecting domestic responsibilities.'> Yet despite all of these barriers, some men

maintained their support of women in the scientific field, assisting them to venture into a
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range of scientific fields. The Italian physicist, Laura Bassi (1711-1778), was among
prominent women scientists of the time. She was a PhD recipient from the University of
Bologna who started her career in teaching in 1732.1%° The German astronomer, Caroline
Herschel (1750-1848), also became an iconic figure due to her significant contributions to
science.'®! Another key female figure of the time, Mary Wollstonecraft (1759-1797), was a
philosopher and writer who advocated for the rights of women. Her 1792 book A Vindication
of the Rights of Woman was one of the first feminist philosophy texts and in it she argues that
the lack of female’s education is the reason for their supposed ‘inferiority’. She continues that
women are not mere objects and property to be traded through marriage, but rather they too
deserve equal education and fundamental rights. Furthermore, in this text, she criticises
Rousseau, among others, and the idea that women should merely be educated based on their
roles supporting men. Wollstonecraft refers to superficial women as ‘toys’ and asserts that
this label was not due to their intellectual deficiencies but rather to the denial of their access

to education.!¢2

The Enlightenment, as Bertrand Russell (1872-1970) stated, was a time of development and
individual progress, as well as men and women’s freedom, tolerance and ability to
question. !9 His retrospective view summarised the major ideas of the Enlightenment to
include human and gender rights, democracy, gender equality and religious and scientific

freedom, as well as egalitarianism in the racial and sexual spheres and the encouragement of
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scholars and scholarly activity by the state.'®* Russell believed that in order to maintain and
propagate liberal ideas and rational thinking about government, scholars should be protected
and allowed freedom and resources by patrons in the ruling classes.!®> The most prominent

amongst these ideas was the fostering of education and applied sciences.

There is much debate surrounding the influence of women on the Enlightenment and the
benefits they received. The patriarchal system hindered western women’s ability to partake in
Enlightenment endeavours, including participating in government.!¢® However, in France,
particularly, middle and upper class women were prominent in organising literary salons,
(salonniéres), as well as having a significant role in journalism as published writers.!¢” These
salons, together with particular educational societies, provoked discussion on critical matters
including the women’s role in society and progress.!®® As a result, there was increasing
encouragement and participation of women in the public domain. Women started to become
more visible and to actively take part in public matters; the salons acted as a catalyst for
female intellectual thinkers to propel themselves further into the field of Enlightenment
thought. They were supported by intellectuals such as the Anglo-Irish natural philosopher,
chemist, and physicist Robert Boyle (1627-1691), the English satirical novelist Frances
Burney (1752-1840) and many others who became proponents of women’s involvement in

all aspects of science.!’
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2.3  Arab Interaction with Europe in the Eighteenth and Nineteenth Centuries
The adoption of Western ideologies into Arab systems was believed to be a much-needed
measure in the societies of the late eighteenth century. It helped the Islamic-Arab states

loosen the grip of the Ottoman Empire.!”

When Europeans set foot on Arab lands, the local
Arab populations immediately began to embrace not only European military systems and
arms but also their new ideas and social institutions. Commercial outposts were initially
established on the Mediterranean shores, leading to a significant western influence
encompassing the Arab region. Historically, from the Middle Ages, Venice, Genoa and
Aragon were all key European sites of trade with the Near East. From the sixteenth century,
the English, Dutch and French followed. Despite having limited interactions with Levantine
(Syrian) merchants, Europeans were able to bring in new products including pepper, cloves,
cinnamon, musk, silk, and other spices, to local Levantine marketplaces. In the nineteenth
century, this trade increased considerably.!”! French traveller Jean de Thévenot (1633—1667)
was a prime example of Arab-Western interaction in the seventeenth century. His writings
describe his travels from Istanbul to Cairo in 1656 and a consequent trip to Persia via Sayda,
Damascus, Misil and Baghdad in 1663. Relation d’un Voyage Fait au Levant published in
1664, is his most famous travel publication.!”?> The travels of Orientalist scholar Antoine
Galland’s (1646—1715) to the Middle East led to him translating the renowned collection of

tales, the Arabian Nights published in French in 1704!73 (Les Mille Et Une Nuits, Contes

Arabes Traduits En Frangais).'’
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Western involvement in the Arab countries increased significantly in the late eighteenth
century. Napoleon Bonaparte’s troops occupied Egypt between 1798 and 1801 in what were
three years of great significance to the Arab Renaissance and the move toward Western
modernity.!”® Napoleon vowed to liberate the Arab people and help them achieve the
progress and development of the West.!”® He was accompanied by a group of scholars and
advisers to make the capture of Egypt appear as a paradigm of European generosity.!”” The
French Revolution gave more credibility to Napoleon and his campaign to liberate and
civilise the Arab region. This new interaction sparked an “Awakening” or “Renaissance” in
the Arabs; the French presence in Egypt in 1798 initiated the first ongoing contact between
the Arabs and Europeans. It was the first time that the Arabs came into such close contact
with a foreign culture, owing to an extensive period of isolation in the Ottoman Empire. The
Arabs were taken aback by the European progress in education and science. A large group of
Arabs embraced the French movement as they considered this to offer a path forward toward
advancement and enhancement in their respective cultures and societies.!’® Bonaparte, and
his army, which included both scholars as well as mercenaries, projected an image of
themselves as the saviours of the Arabs from Turkish Ottoman dictatorship. They vowed to
initiate and establish the process of emancipation of the Arabs and guide them down the path
of advancement and development that would enable them to move forward towards

Enlightenment.

The European assertion that they would foster liberation and civilisation to the Arab world

was further supported by the French Revolution. This sentiment was developed by the
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French’s own struggle in which they had developed a liberated, democratic system by
removing a tyrannical monarch. This gave the Arabs a sense of security and ease with the
presence of Western foreigners and they welcomed the idea of having Western people among
them.!” Hasan al-‘Attar (1766—1835), an Egyptian religious scholar noted his admiration of
French modernity and his will to “‘change the conditions of our countries and gain new
knowledge.”!8° Western developments in science and technology inspired Arab intellectuals
with the result that many Arabs embraced the French campaign as an opportunity for their
own progress and development.'®! The first mention by Arab sources of this interaction
between the Western and Arab countries is in the book of Egyptian Muslim scholar ‘Abd al-
Rahman al-Jabartt (1753-1825) and Syrian Christian thinker Niqala al-Turk (1763-1828),
who lived through the period of Arab-European interaction. In his work Hamlat Biinabart ila
al-Sharq, (Bonaparte’s Campaign to the East), al-Turk analyses Western Armies and their
superior technology and compares them to the military forces of Egypt at the time. He
believed that military development and progress could be achieved by following Western

examples.'®?

al-Jabartt described the activities of the French campaign and provided evidence of the
advancement and the civility of the French. Whenever he witnessed their advanced
technology (especially when he visited French scientific institutions) his writing revealed
how impressed he was.!®* With a conservative and traditional background, al-Jabarti, praised

the French scientific advancement and was in awe of what French scholars presented to him,

179 Lila Abu-Lughod, Do Muslim Women Need Saving? (Cambridge: Harvard University Press, 2015), 783-790.
180 < Abd al-Rahman al-Jabarti, ‘4ja’ib al-Athar fi al-Tarajim wa-al-Akhbar (Cairo: Matba‘at Dar al-Kutub al-
Misriyah, 1997), 3: 348-351. ‘Al Mubarak, al-Khutat al-Tawfigiyah (Bilaq: al-Matba‘ah al-Kubra al-
Amirtyah, 1888), 4: 38.

131 Thomas Philipp, “The French and the French Revolution in the Works of al-Jabarti,” in Eighteenth Century
Egypt: The Arabic Manuscript Sources, ed. Daniel Crecelius (Claremont, California: Regina Books, 1990), 140.
182 Niqula al-Turk, Hamlat Biinabart ilé al-Sharg (Lebanon: Jarriis Bris, 1993), 89.

183 Bugene L. Rogan, The Arabs: A History Eugene Rogan ([London], UK: Penguin, 2010), 63.



63

and he sought to be enlightened by them.!3* He praised specifically the educational reform
and developments that were taking place at the time and commented on the influence of

French scholars who were with Napoleon’s campaign,

If any of the Muslims came to them in order to look round they did not prevent him
from entering their most cherished place and if they found in him any appetite or
desire for knowledge they showed their friendship and love for him, and they would
bring out all kinds of pictures and maps, and animals and birds and plants, and
histories of the ancients and of nations and tales of the prophets. I went to them often,

and they showed me all that.!®?

From the perspective of al-Jabarti’s and his contemporary scholars, the French scientific
institution, Institut d’Egypte, was a cultural manifestation that led to scholars becoming
impressed by the West. The institute arose as a result of interaction with Europe and was an
organisation modelled on the Institute de France.'®¢ In 1798, the Institut d’Egypte was
established with Napoleon himself serving as president of the institute. The institute was
divided into the sections of arts, physics, political economy, mathematics and literature.!®” It
contained several sub-departments which included disciplines such as cartography which was
considered to be a significant tool in the creation of knowledge. During Napoleon’s
campaign, this institute was vital as a centre for cultural and scientific research. The institute

sought “to abolish the tyranny of the Mamelukes, to promote agriculture through the
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construction of irrigation systems,” to open “communication between the Mediterranean and
the Arabian Gulf, to offer the Orient the useful example of Western industry, and to procure
for the inhabitants of Egypt all the advantages of a perfected civilisation.”!®® In short, the
main aim of Institut d’Egypte was to be a centre for the furthering of Egyptian scientific

works.

Arab intellectuals, including al-Jabarti, were impressed by the work conducted at the
institute. al-Jabartt was not only fascinated by the advancement of French science but also the
French judicial system. He made the distinction between ‘good justice’ and ‘bad justice,” and
provided an example of the Mamliik concept of justice, as ‘bad.” The French method of
justice was portrayed as an example of ‘good justice,” as seen through the sentence served to

Kléber’s murderer,'®® who received the death sentence after a comprehensive trial.'*°

A number of Arab intellectuals began to emerge who propagated new liberal thoughts and
ideas, specifically ideas on education.!®! Most of these intellectuals had been educated abroad
as a result of Muhammad ‘Alr’s expeditions to Europe. In his desire to build and train a
European style army, he sent a select group to Europe to learn Western ways.!'*> He also sent
students whose main aim was to study the French language. The principle motive behind this

initiative was to have trained individuals who also had the acumen for translating French
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military manuals into Arabic. On returning to Egypt, each of them had a desire for reform and

development in many areas, including the issue of the position of women in society.!*?

A leading Arab intellectual, Muhammad Mazhar Basha (1809—1873), spent several years in
France on a scientific mission. On his return to Cairo he became Minister for Public
Works.!”* When he was in Paris, Mazhar Basha was rewarded with a gift from French
scholars. The reward was a token of appreciation for the manner in which he had described

the French urban landscape. His eloquence is depicted in the following passage,

When I got to Marseille, I beheld a view that I had never seen before: the beauty of
the towering buildings, and the paved streets wide and straight. And then I heard

strange noises. Turning, I saw horse-drawn wagons.!'?>

Mazhar Basha’s eloquently stated observations highlighted a distinct difference between
French and Arab societies, a difference, which could be seen and explained but not easily

labelled or defined. Mazhar Basha added,

For me, this was the first time [I saw] anything like this. I was also so impressed when
I saw women, without covering, in the streets, squares, and parks, walking freely in
their beautiful dress, forbidden in our tradition and culture. In Paris, I was impressed
with the sights of people picnicking in the orchards. I visited great halls that had

beautiful pictures [of people] by famous painters.'*
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Orientalist paintings during the seventeenth, eighteenth and nineteenth centuries by Western
artists such as Jean Baptiste Vanmour (1671—-1737), Jean-Etienne Liotard (1702—1789), Jean
Auguste Dominique Ingres (1780-1867) and Jean-Léon Gérome (1824—1904), depicted many
elements of Islamic and Arab culture. They often included what they perceived to be visual
spectacles in the Arab world, such as exotic, lounging odalisques, as well as grand palaces
along with their infamous harems and public baths.!”” At the same time, Western travellers,
painters, and photographers who were attracted to the area, introduced the harem and the
private world of Arab women’s upper classes to audiences who were both fascinated and
repulsed by what they witnessed and read. The private worlds of Egypt’s upper classes were
presented in the lives of Harem, described in Manners and Customs of the Modern Egyptians
(1836) by Edward William Lane.!*® Lane depicted the life of women as a life of both pleasure
and deprivation and presented them engaging in activities such as pipe smoking, coffee
drinking, reclining, gossiping, and visiting other harems.!®® Although, it is important to note
that several contemporary scholars, including Edward Said, argue that these orientalist
writings hid the actual roles that upper-class women held in Arab society and the many
activities they were involved in. This, in turn, resulted in the European fascination with what

was portrayed as depraved oriental women.2%
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As the Arabs remained dedicated to acquiring information, skill and knowledge from the
West, the West witnessed the dawn of “Arab Renaissance” within the Arab lands. It was
viewed as a universal, civilisational and cross-cultural trend that was motivated by new
mediums of learning and education (schools and universities), and the proactive use of
modern media platforms. Media such as newspapers and magazines collectively played a
significant role in forging advancements in education and journalism. These media became a
means for increased positive interactivity between the Arabs and European arrivals and
helped the former to embrace the Western way of thought and living. The interaction with
Europe resulted in the development of more liberal thought, specifically with regards to

women.?! The Arab Renaissance was a positive omen for all females in the region.?%?

The awareness of women making progress in Arab societies was linked with the notion of
‘mothering’ a nation. This belief was the central thought in most of Butrus al-Bustant’s 1849
discourse.?”® He was among the first to realise and associate the development of a nation with
the development of women. As a result, he strongly endorsed progressive ideas such as
women’s education and he advocated that Arab women need not be kept in seclusion but

should be allowed to participate in nation-building.?%*

The period between 1800—1939, in the Arab world generally but in Egypt and Syria in
particular, has been viewed as an “Age of European Empires.”?% The nineteenth century saw

Western expansion gaining momentum in the region, beginning in the late 1700s. The
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outcomes of the Arab relationship with the West lead to the understanding that the Western-
style advancement and progress could be achieved through technology, the secularisation of
education, and the participating of women in society. Arab scholars and reformers believed

that in that period the movement towards reform and innovation was much stronger in Egypt

than in Syria.

2.4  Arab Liberal Thought and Arab Renaissance

The Nahdah, which can be translated as ‘Renaissance’ or ‘Awakening’, was sparked by ideas
which grasped the magnitude of the scientific and organisational disparity between the west
and the east. This term which stemmed from the Arabic root n-4-d, gave the meaning of
“rising” or “standing up,” and developed into not simply a copy of the European Renaissance,
but more specifically an era of Renaissance within Arab culture, as well as liberal thought
and Enlightenment ideas. It (the Nahdah) occurred initially in Egypt and then gradually
migrated to Ottoman-controlled Arabic-speaking pockets of Syria.?’® This “Awakening” and
“Renaissance,” aimed at bridging the gap between “East” and “West,” was an attempt by the
reformers and intellectuals of the Arab world to follow the advancement and progress in the
“West.” The Nahdah is “often seen as the beginning of the modern intellectual revival of the
Arab peoples when European Enlightenment ideas™ of liberalisation and reform were adopted
by Arab intellectuals, (such as Rifa‘ah al-Tahtaw1 and Butrus al-Bustani), from the early
nineteenth century onwards. “Arab Renaissance,” was the term used by Arab intellectuals to
explain the awareness of modernity and the process by which this came about. New views

toward heritage were developed and the difficulties in adapting to new circumstances were
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revealed.??” Ahmad Faris al-Shidyaq (1804-1887), a Syrian intellectual, who spent part of his

life moving between Malta, Britain and France, noted,

I feel so sad of the lack of Western urbanisation in the Islamic countries... especially
when I think about the achievements the West has in all kinds of knowledge,
mastering the crafts in all fields and disseminating the interests and the benefits, so

our countries needed modernisation by following that Western progress.2’®

The “Nahdah,” according to many scholars emerged as the harbinger of nationalism, secular
perspectives and modernisation.?%” Arab intellectuals wanted to bring about change, so they
embraced Western development in all aspects of life, creating a critical historic movement
called the “Arab Renaissance.” But the evolutionary path toward this change was not without
its problems. Although the Arab World had warmed to the liberalist views and ideologies
supported by the Enlightenment, the situation in the Arab world was quite distinct from that
of Europe. The movement in Europe was built upon strong foundations and thoroughly
developed ideas, whereas the Arab states were grappling with major concerns of dictatorship,
literacy and penury. As a result, the transition from ignorance towards modern Renaissance

and Enlightenment was a complicated one for the Arab world.

Following the example of the West, liberal thought was applied to education and problem
solving, as Arab thinkers became more open to experimentation. They initiated reforms,

leading to a range of changes in the literary, educational, social, and religious spheres,
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including improvements in the situation of women. The changes started with the
establishment of modern practices including the printing press and the publication of
newspapers and periodicals. Interestingly, these publications were focused on presenting
news of the improving conditions of women.?!” The onset of the “Nahdah” and the printing
press in both Egypt and Syria enabled the dissemination of European knowledge and

information and became an important driver of the “Arab Renaissance” period.

Arab intellectuals and scholars soon began to realise that the development and advancement

of Arab states would only be possible through the construction of more libraries and through
the acquisition and printing of educative materials which all could read. al-Shidyaq observed
that Western bookshelves and libraries did not contain any Arabic literature or books. In

regard to this, he described a library in Malta where he resided at the time,

In Malta, anyone who wants to read a book from the library can go there and read it;
they can even take the book home. There are 33,000 volumes, but none of them are
written in Arabic. There are a number of shops with various books. In Europe, the
books are inexpensive. Obviously, this encourages people to gain knowledge and self-

instruction.?!!

The first use of the term “Renaissance” in relation to Arab people emerged through the work
of nineteenth century writers in the Arab world. They described the significant contribution
the West presented to the East, which began, according to the nineteenth century intellectual

Jirji Zaydan (1861-1914), beginning with the invasion of Egypt in 1798.2!2

219 Timothy Mitchell, Colonising Egypt (Cambridge: Cambridge University Press, 1988), 66.

21 al-Shidyagq, al-Rihlah, 208.

212 Thomas Philipp, Jurji Zaidan and the Foundations of Arab Nationalism (Syracuse, New York: Syracuse
University Press, 2014), 75.



71

However, despite this nineteenth century date being widely accepted, some other intellectuals
suggest that the rise of liberal thought and these social change movements were only
introduced in the middle of the nineteenth century.?!3 This second half of the century
witnessed momentum within the movement which led to social change and development
within institutions, including the emergence of female Arab writers, as well as males who
openly supported these women. The ideals of the “Nahdah” continued to play a pivotal role,
especially during this period as it triggered great shifts in the socio-political systems. Arab
scholars have remarked that the “Nahdah” was an important stage of the Arab Enlightenment
and Westernisation. The “Nahdah” led to an increasing number of Arab intellectuals
embracing the concept of the “Arab Renaissance,” and also developing an acceptance for
diverse cultural perspectives, technologies, and beliefs. This was especially evident with
regards to creating changes to educational systems within the Ottoman Empire, through the
adaptation of European models into Arab society. Many movements and initiatives were
established for improving the cultural and educational landscape in Egypt and Syria. Arab
scholars point to the establishment of “The Syrian Society for the Arts and Sciences” whose
mission was to promote education for women and for the spread of knowledge.?!* The
development of educational facilities which taught Western ideas had a large social and
cultural impact on Arab individuals. Graduates from the missionary schools became the first

modern Arab journalists, lawyers, writers, teachers, doctors and editors.?!> Ibrahim al-Yaziji
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(1847-1906), a Syrian from among these graduates, composed a poem in the form of an ode

to patriotism, “Arise, ye Arabs and awake!”?!¢ The poem begins with a call to Arabs,

“Be alert oh Arabs, awaken.

Disaster has become rife and overwhelming (lit: you are drowning to your knees)”

This poem holds special significance as it was a patriotic tribute, a provocative expression
(written in 1883) for the Arab nation. The poem contains verses which glorify Arab
achievements and developments of Arab literature. It also talks about the way forward for the
Arabs, the future which they must carve from their own history. Moreover, the poem also
contains lines which emphatically denounce several aspects present in Arab society, such as
abusive government, to which the Syrian nation and its people had become target. This poem,
full of provocative language and powerful ideas, was read out in low-key voices by members
of the Syrian Scientific Society.?!” Although these examples illustrate “Awakening,” there is

still no definite moment to mark the exact start of this Arab Awakening.

In the years preceding the Arab Renaissance and during the rules of Sultan Selim III (r.1789—
1807),2!* and Sultan Mahmud II (r. 1808-1839), Ottoman institutions were reorganised and
developed. A series of reforms called fanzimat marked a period of reorganisation of the

Ottoman Empire and an attempt to strengthen Ottoman authority. This was in response to
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confrontation and rising nationalist movements within Ottoman lands, as well as the external

infiltration of foreign powers.?!’

Beginning in the 1830s, the Ottoman tanzimat saw the introduction of a range of educational,
military, and administrative reforms.??° These reforms aimed to unify the Ottoman lands
through permitting the diverse non-Muslim populations of the area to enjoy greater civil
liberties. A document titled: The Noble Edict of the Rose Chamber in 1839, stated that “all
Ottoman citizens were treated equally under the law, regardless of their religious or ethnic
identity.”??! The tanzimat focused significantly on westernising the Empire, and modernising
its military, as well as its economic and educational institutions. These reforms had a
significant effect on Arab-Ottoman socio-economic relations, particularly in Syria. As many
non-Muslims lived in the region, the tanzimat allowed for social and economic developments
which progressively ended feudalism and led to the birth of a modern bourgeoisie.??> The
beginning of bourgeoisie in Syria brought about social and cultural developments on many
levels but especially by increasing educational access, literacy and the establishment of

publishing institutions and a platform for journalism.

A crucial step in the evolution of the Arab Renaissance was the introduction of the first
printing press into Arab countries by European Christian missionaries. In 1702, the first
printing press was established in Aleppo, the second in Choueir (Mount Lebanon) in 1733,

and the third in Beirut in 1751. The printing presses in Aleppo and Beirut worked for only a
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short period of time, while the printing press in Choueir continued throughout the eighteenth
century.??3 Christian missionaries started publishing translations of the Bible in Arabic.?*
In1834, Protestant missionaries relocated their centre from Malta to Beirut and brought their
existing press with them. The printing press culture in Syria gained immense popularity as
locals utilised this emerging technology for individual goals.??® By the 1870s, there were over
forty printing presses in Syria. Printing, plus the establishment of new education facilities
schools by the missionaries, played an important role in constructing and spreading the ideas

of the Arab Renaissance.

Contemporary scholars provide a descriptive account of the transformation of schools — from
traditional to modern.??¢ Owing to these developments, Syria’s entire image, as a country,
was altered at various levels — namely its culture, architecture, modern society, and city
planning. Missionaries spread Western-style education through their schools in Syria, along
with the introduction of new styles, habits, and ways of thinking. In 1834, the first girls’
school was founded in Beirut.?2” Much literature had been developed about the evolution of
Arab cities at the time. Scholars described the development of social life that accompanied
the construction and urbanisation of Arab cities that occurred during the nineteenth
century.??® As the socio-organisational alterations continued, literary and educational
endeavours were on the rise in many parts of the Arab World. Furthermore, several literary-

scientific associations were established and gained popularity. In 1847, missionaries and
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Arab Christian intellectuals established and together formed the first Scientific and Literary
association in Beirut. This association charted its own constitution and became the first
official Learned Society, “The Syrian Society of Arts and Sciences.”??* This society had three
main goals: first, the acquisition of science and art, on the part of its members, by means of
mutual communication, discourses, and reports; second, the collecting of books, and papers,
whether printed or manuscripts, but especially those which were in the Arabic language and
were likely to be of use to the Society. The third aim was the promotion of an interest in
scientific knowledge, as well as the arts, regardless of religious issues that surrounded these
fields, as the society did not concern itself with such matters.?>* At each meeting, one or two
members would present a discourse about a scientific topic which they believed to be
important in raising the intellectual level of the other members and Arab society as a whole.
These speeches were transcribed and published as papers that were distributed to each
member. In a short time, each member had an impressive collection of important papers
which became “significant indicators of the genius and position of the society and its
members.”?3! Members of the society presented papers on several topics, such as, “The
Education of Women” (Ta‘ltim al-Nisa’) and “A New Discovery” (ITktishaf Jadid) by Butrus
al-Bustant; “On the Delights and Ultilities of Science” (Mabahij wa-Manahij al- ‘Uliim) and
“On the Superiority of the Moderns over the Ancients” (Tafawwuq al-Mu ‘asirin ‘ala al-
Qudama’) by Cornelius Van Dyck; “On the Sciences of the Arabs” (al- ‘Uliim ‘inda al-‘Arab)
by Nasif Yaziji; “On the Origin of Commerce, and its Vicissitudes” (4s/ al-Tijarah wa
Ahwaliha) by Mikha’1l Mudawwar; “On the Training of Children,” (Tadrib al-Atfal) by

Henry De Forest; and “A Discourse on Plants” (‘An al-Nabatat) by Nawfal Ni‘mat Allah.?3?
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The principle aim for most members of the Society was to reach out and inspire people to
learn more about the world, without religious or political interference. Despite government
restrictions and religious opposition, these learned societies thrived and inspired many people
to appreciate the wonders of science and art from a more informed perspective. The members
of these societies enjoyed a privileged sense of camaraderie at the forefront of scientific and

artistic discovery.?*3

As the Society worked towards opening up more and more avenues for literary expression,
Arab intellectuals travelled great distances in order to capture both experiences and
expressions to add weight and depth to their writings. Furthermore, society worked towards
opening up several new avenues for literary expression. One of the greatest names to emerge
was the Egyptian intellectual Rifa‘ah al-Tahtaw1. al-Tahtawt (1801-1873) was sent to Paris
in 1826 in a group of forty-four students and later became one of the great thinkers of the
Arab Renaissance.?** He was a pioneer and considered to be one of the “first generation” of
liberal Arab intellectuals as he introduced liberal French Enlightenment ideas to nineteenth
century Arab minds. Originally from Tahta, Upper Egypt, his education was sponsored
despite his impoverished background. He was sent to al-Azhar School and Mosque, which
was considered the centre of knowledge and thought at the time. al-Tahtaw1 was under the
tutelage of Hasan al-‘Attar, a renowned intellectual who had experienced the Napoleon’s
French campaign first-hand. al-*Attar had visited Institut d’Egypte, where he witnessed

Western progress directly.?*> However, al-TahtawT was despatched to France as the imam and
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chaperone for the group who were sent to study the society and culture in France and bring
back ideas to Egypt.?*¢ Despite this role, al-Tahtawi took it as a personal opportunity to also
study French society for five years (1826-1831). He read widely on the French

237 al-

Enlightenment and the French language, reading Voltaire, Rousseau, and Montesquieu.
Tahtaw1 “returned to Egypt in 1831 and he published his book™ Takhlis al-1briz fi Talkhis
Bariz in which he narrated his impression of France. Takhlis al-Ibriz has been described as an
attempt by al-Tahtawi to introduce western ideas to his surroundings.?*® He placed great

value on the relationships he built with French scholars through his work, as they in turn

provided commentary on his writings.?*

al-Tahtaw1’s book exemplifies his attempt to create networks with the west. He is considered
“the first to set out to write a comprehensive account of Western society and culture.”?*°
Furthermore, the Takhlis is the first book to mention many countries outside Europe that were
unknown to his society at the time, thus creating an awareness of these regions and expanding
the Arab consciousness.?*! al-Tahtawi provided a translation of the French constitution into
Arabic, as well as a comprehensive description of the French Revolution. He wrote about
French democratic thought while expressing his support of these new developments and
ideas.?*> He was one of the first to recognise the clear distinction created by the French
between aspects of cultural and liberal thought. He explained the idea that the material

dimension is extremely broad and encompasses myriad examples of life, from the design of

something as simple as a spoon to the layout of a city. This dimension included aspects such
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as industry, transport, built environments and new modes of construction as well as
architecture. The cultural dimension is inclusive of human aspects including good moral
character, religious virtues, equality, freedom, etiquette and politeness, diplomacy and several
other values that dictate morality and principles in society.?*> He wrote: “Paris is the best-
constructed city in Europe and one of the finest cities of the Franks ... The French nation is
the greatest of all the Frankish nations, especially in the fields of science, education, the arts,

literature, and architecture.”>**

al-Tahtaw1 praised scientific development and stated: “The
best of science is in the land of the Franks.”?** Besides that, he was impressed by the
organisation and cleanliness of Parisians who were constantly striving to make progress in
their work.?*¢ A visit to a royal palace allowed him to conclude that, “The basic principle
with the French is that everything is done for the sake of beauty and elegance, rather than for
[excessive] ornamentation, the outward show of wealth or vainglory.”*” al-Tahtawi
promoted the idea that Arabs were extremely capable of becoming just like the West and they
would greatly benefit from these changes. Furthermore, he highly praised the benefits of
schools, education and progress. al-Tahtaw1’s book is considered to be a comprehensive

presentation of Arab development and laid out a model for the continuing development of

Arab-Islamic civilisation.

al-Tahtaw1 was the first Arab intellectual to foster women’s empowerment. He brought
women’s issues up in his writings and appealed for their rights to be equal to those of men in

society. His writing is considered to be the first model of women’s liberation which is
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inclusive and addresses the need to re-evaluate the status of women and allow them better
access to education, based on historical requirements.?*® Moreover, he introduced Western
ideas, particularly those about government, which he witnessed in France. He was recorded
as “one of the first modern Arab writers” to endorse and spread ideas of women’s progress.2+
al-Tahtaw1 worked toward developing the relationship between the genders, by recreating
French society’s equality between both males and females. This included descriptions of the
role French women played in business and the greater autonomy Western women possessed
with regards to areas including education, decision-making and marriage.?>* al-Tahtaw1’s was
cognisant of his position as a religious figure in al-Azhar and the potential issues that may
arise from introducing Western ideas, specifically issues relating to women. As his audience
was highly conservative, al-Tahtaw1 was quick to explain that the excessive freedom,
specifically sexually, of French women did not lessen from their virtue. Furthermore, he
challenged the prevalent opinion that wearing the veil made a woman more honourable,
arguing that it was, in fact, a matter of education and “whether she is accustomed to loving
only one man [or] sharing her love among others, and whether there are peace and harmony

between the couple.”?!

al-Tahtaw1 was careful to frame his discourse on Western liberal ideas through the lens of the
Islamic tradition. His fascination with several aspects of statecraft, urban planning and the
efficiency of civil order in Paris was evident through his descriptions of the settings within
cafés and the elaborate adornments, including mirrors, as well as the individuals who

frequented these places and the French women who worked in them.2>? al-Tahtaw1
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juxtaposed these cafes with those in Egypt with their cane chairs and the absence of women,
commenting, “men are slaves to the women [in France] and under their command,
irrespective of whether they are pretty or not.”?>* He described the beauty of French women,
expressing that he enjoyed their way of talking as they were intelligent and loved travel,

stating: “they are like men in every respect.”?>*

al-Tahtaw1’s vision for Arab women was contradictory to that for Western women. He did
not want the same liberation he supported in French women to be granted to Arab women. He
was shocked by the bare heads, arms and necks of French women saying, “women, in
general, uncovered their bodies, especially around their necks, but they never showed their
legs.” He stated that despite dressing well, French women were a little immodest.?>* He
maintained his praise for liberal culture and material advancement, specifically with regards
to women’s issues, and at the same time he commented on the impressive advancements
achieved by the French in everything but religion. As a religious traditionalist, he cautioned
that improper religious education would lead to the “perils of humanism,” as the French
“believes in human reason only.”?*Arab people who seek to educate themselves via French
philosophy, without being proficient in the Qur’an and without having a devout belief in the
prophetic tradition (Sunnah), will ultimately lose conviction.?>” al-Tahtawi felt obliged to
remove sections from his book Takhlis al-Ibriz (1834) that explained Western scientific
theories surrounding the Earth revolving around the sun.?>® These changes portrayed the way

in which he attempted to disconnect cultural progress and advancement from the material
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sphere of the Enlightenment. He considered religion to be a rather sensitive topic and was
often critical of the absence of religion from French life as well as the extravagance of their

lifestyle and hesitation in helping those around them.?°

al-Tahtaw1 also advocated implementing methods of French advancement into the political
system, as well as the openness and logic that the French held toward women’s liberation and
tolerance. He praised the education of the French?®® and admired their acceptance of reason
and logic in understanding nature and technological advancement, as well as the fact that the
common person was literate in their society.?®! al-Tahtawi was shocked by the way in which
“religion could be replaced by rationality” and the French rejection of the concept of fate.?6?
However, al-Tahtaw1 accepted that a heavy reliance on fate led to making many excuses and
general regression.?®3 Arab scholars sought Enlightenment through tradition or religion. “It is
in the sense that they are presented here as having their own Enlightenment and not in the
sense of sharing the Western approach.”®* Muslim intellectuals never participated in the new
Christian irreverence toward religion and contempt for tradition. Islamic liberalism and

secularism, upon which Islamic modernity was to be based, maintained their own

peculiarities that rendered them distinct from Western examples.

al-Tahtaw1 also noted how Arab thinkers were drawn to European ideas, including the many
freedoms and rights enjoyed by Western women with marriage, education and decision-

making. Egyptian society lacked the literacy levels of the common French man, woman or
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child. Thus, al-Tahtaw1 emphasised the requirement to endorse advancement and education,
despite his concerns about Arab minds being heavily influenced by French philosophy and
thought.?®°> His writings passionately introduced western ideas and presented them with
appreciation and adulation in order to challenge stereotypes within his society by observing
realities of new liberal ideas. al-Tahtawt and other pioneers of Arab Renaissance of the
nineteenth century wrestled with interactions between tradition and modernity.?®® The Arab
Renaissance experience, as inspired by the Western Enlightenment led to tremendous social,
political, and cultural change as well as dramatic transformations in traditional methods of
Arab thinking. The Arab Renaissance was a “vast cultural movement that dominated the
period of the nineteenth century, originating in Syria and flowering in Egypt.”¢” Through
education, especially for women, it sought to adapt the progress of the West.?® Though they
might have been enlightened by Western ideas, the Arab liberal thinkers of the nineteenth

century were confused about how to deal with their traditions.

2.5  Conclusion

Following an often-enthusiastic interaction with Europe, Arab thinkers and reformers took on
the challenge of modernising their societies and institutions, in an effort to deliver prosperity
akin to that in the West. Arab intellectuals, specifically in Egypt and Syria, were keen and
welcoming of liberal thought and modern ideas and they actively sought to renew and reform
their societies. Arab intellectuals were cognisant of their inferior economic and military
positions in comparison to the West but rather than being resentful of this reality, they sought

to adopt scientific ideas that they considered the necessary foundation for development and
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advancement. This chapter has demonstrated how, at the beginning of the nineteenth century,
liberal thinking acquired new connotations that led to a call for greater freedoms including
the education and the liberation of women. It has explored how Western ideas began to flow
and circulate when Arab scholars published books describing their travel experiences
throughout nineteenth century Europe. It examined the broad implications of liberal ideas
which affected traditional views on education, religion, and society as a whole. Western
Enlightenment ideas were tailored by Arab thinkers to their own societies in a way that
presented their economic benefits and led to an Arab Renaissance. These ideas were vital in
reforming governments, education and halting the regression of the Arab world. The
observation of life in Paris and other centres of the Western Enlightenment by these Arab
intellectuals, revealed for them that Western women enjoyed more equality with their male
counterparts. Arab intellectuals tried to bring the Arab world closer to Europe through the
adoption and tailoring of Enlightenment values based on rationalism. They were fascinated
by Western intellectual development and scientific achievements. In their attempts to remedy
the state of decline they perceived of their own society, they embarked upon wide-scale

reforms, trying to emulate the progress of the West.
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Chapter 3 Educational Reforms for Arab Women

3.1 Introduction

At the beginning of the nineteenth century many Arab countries were still controlled by the
waning Ottoman Empire. Arab political intellectuals at the time were acutely aware of the
gap between Arab and Western societies and believed that educational reform was an
essential step to achieve modernity. This chapter shows how the Arab world engaged
enthusiastically with countries like France, aiming for development both scientifically and
educationally. The cultural exchange of ideas between the East and West increased in the
eighteenth century and a modern European-style educational system was developed and
implemented. Intellectuals from Europe were recruited in order to manage and organise these
new modern academies and educational institutions which in turn resulted in change and

advancement in Arab society.

This chapter outlines how Arab men contributed to women’s education, inspired in particular
by American Protestant missionaries to Syria. Arab male intellectuals engaged
enthusiastically with the ideals of the Western Enlightenment, liberalism, and modernity,
including the education and liberation of women. This chapter concentrate on the life and
works of Butrus al-Bustant (1819—-1883), a prominent Syrian Christian scholar and
intellectual and strong advocate for women’s education. al-Bustant was encouraged by close
contact with Westerners in Syria to adopt and adapt their discourse on modernity. al-Bustani
believed “that women, as mothers and wives, had a pivotal role to play in shaping Arab
society.” Advancing the education of women, therefore, became the key to founding modern

Arab society and the homeland.
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By the mid-nineteenth century, Arab women began to benefit from the spread of education
and increasingly enjoyed active participation in intellectual and literary affairs. Although
their contributions remained largely invisible to most of the Arab public, women were
nevertheless integral to the Arab Renaissance.?®® Some women, especially those from upper-
class families, were raised in relatively tolerant environments. They received a private but
broad education that enabled them to participate in and contribute to social movements and

key cultural issues.

Prominent educated women, Wardah al-Yaziji, (1838-1924) and ‘A’ishah Taymir (1840
1902), are considered by many scholars to be pioneers in the fields of modern Arabic writing
and literature about women’s issues. The work of these important intellectuals and the

advancement of women’s literature is explored in this chapter.

3.2 A New Educational Model

In the beginning of the nineteenth century the French colonisation of Egypt (1798-1801)
made Arabs more aware of the vast contrasts between their respective education systems and
reinforced the need for educational reform in the Arab world. New models of education came
about from the exchange of ideas and individuals between the West and East, internationally

and within the Arab region.?”°

In Europe, the most important changes to come about in the eighteenth and nineteenth

centuries were educational reforms that focused on increasing greater literacy and numeracy
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Moorings,” in Motilities, vol. 1, no. 1 (2006), 1-22.



87

as well as introducing better language and scientific education.?’! Compulsory education for
both males and females was introduced in France. The French government declared
“mandatory education for children between the ages of six and thirteen.”?’> These reforms led
to a significant improvement in the lives of both the peasants and working classes. Increased

273 a5 literate individuals

rates of literacy across Europe resulted in increased social mobility
were able to access better opportunities of employment, regardless of their class.?’ It also led

to greater opportunities for women to participate in the scientific, medical and engineering

fields.

Conversely, early nineteenth century Arab education continued to be exclusive and limited to
wealthier families. There were, however, schools attached to major mosques in cities while
Qur’anic schools in villages gave wider opportunities to some poorer children. Mosques were

considered to be centres of scholarly education and access to literacy.?’>

Ahmad Basha Nishanji, who ruled Egypt from 1748 to 1751, was known to have an interest
in science and mathematics. He met with the religious leaders and scholars of al-Azhar
Mosque including ‘Abd Allah Shabrawi (d. 1758), Salim Nafrawi (d. 1754), and Sulayman

al-Mansiir1 (d. 1755-6), to ask whether any of al-Azhar scholars might have similar interests

27! Timothy Mitchell, Colonising Egypt (Cambridge: Cambridge University Press, 1988), 66.

272 Christina de Bellaigue, Schooling and Identity in England and France, 1800-1867 (Oxford: Oxford
University Press 2007), 11-13.

273 “Social mobility is the degree to which, in a given society, an individual’s social status can change
throughout the course of his or her life, or the degree to which that individual’s offspring and subsequent
generations move up and down the class system. In other words, it is the movement of individuals, families, or
groups within a social space mapped by status, occupation, income, and similar variables through which
members of a society may be defined.” Michelle Jackson; John H Goldthorpe; Colin Mills, “Education,
Employers and Class Mobility,” in Research in Social Stratification and Mobility edited by Kevin T. Leicht.
Elsevier, vol. 23 (2005), 3—33. Pitirim Sorokin, Social and Cultural Mobility (New York: The Free Press, 1959).
274 Christina de Bellaigue, Schooling and Identity in England and France, 1800-1867 (Oxford: Oxford
University Press 2007), 11-13.

275 Mosque study circles were called a fualga, meaning ‘circle,” usually referring to students surrounding a
professor. There were many falqa in mosques. Halga sizes varied depending on the subject and professor’s
reputation.
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in science and mathematics. He spoke with them about their knowledge and education,
particularly about their skills in mathematics. The three al-Azhar scholars replied that they
knew little about mathematics, and what they did know was only learnt in their homes.
Ahmad Basha was disappointed with their responses and the situation of the al-Azhar

scholars, which reflected the low educational level in Arab countries during that period.?’®

Education and scientific knowledge in the Ottoman era was limited only to that knowledge
considered to be useful from the conservative standpoint of religion. The leading sheikhs at
that time had the authority to oversee the dissemination of knowledge and education in the
Arab world. They thus emphasised the scientific applications relating only to religious rites
and to the provisions of religious law. Study for students was mainly focused on Arabic and
religious education as well as literature and Qur’anic knowledge.?’” The science of
astronomy, for example, was confined to calculations surrounding daily prayer times and
fasting and was not utilised outside a religious framework.2’® This was clearly explained in
the writings of Sheikh Ahmad al-Damanhiiri (d. 1778), who was the head of al-Azhar, an
important educational place in the Arab world. al-Damanhiirt assumed the leadership of al-

Azhar from 1768 to 1778. He rose from rural village life to become the head of al-Azhar.

al-Damanhiir wrote an extensive record of his studies, listing his teachers (sheikhs), how he
received his education, the teachers who taught using traditional books and methods, the
works he studied, the books and treatises he wrote, and finally the ijazat (sing. ijazah,

certificate or license) he obtained. The list reveals that he studied religious and linguistic

276 < Abd al-Rahman al-Jabarti, ‘4ja’'ib al-Athar fi al-Tardjim wa-al-Akhbar (Cairo: Matba‘at Dar al-Kutub al-
Misriyah, 1997), 1: 132.

277 ¢ Al Mubarak, al-Khutat al-Tawfigiyah (Bilaq: al-Matba‘ah al-Kubra al-Amiriyah, 1888), 4: 13—14, 25-26.
278 Nelly Hanna, “‘Abd Allah al-Shubrawi,” in Joseph E. Lowry and Devin J. Stewart (eds.), Arabic Literary
Bibliography, 1350-1850 (Wiesbaden: Harrassowiz, 2009), 376-385.
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sciences, as well as logic, philosophy, mathematics, astronomy, medicine, and natural science
and were taught using traditional methods under religious authority. In his manuscript, al-
Damanhiirt provided a description of science education at that time and how students, like
himself, received their education towards the end of the eighteenth century. When a student
completed his study with a particular sheikh he would then be granted an jjazah which
certified that he had finished the study of specific courses and that he was qualified to teach
them. Jjazah was given by an individual teacher, who could personally attest to that student’s

knowledge.>”

Islamic education pre-nineteenth century was predominantly delivered in informal settings
and focused on memorisation and rote learning.?8" Tuition started in schools located within
mosques and consisted of seminars and weekly study circles, falgat.?®' The main subjects
were principles of faith and jurisprudence, however, there were additional lessons teaching
prophetic tradition, language and literature. The main books taught at that time, in fields such
as language, mathematics, astronomy, and medicine belonged mostly to the philosophies and
traditions of medieval Islam.?®? Some scholars in the mosques were also being taught
advanced mathematics and sciences, although they were not considered to be vital topics to
learn.?®3 Education in these schools was based on writing learning and memorising facts,

rather than engaging in critical thinking and individual inquiry.?%* Arab classrooms were not

279 George Makdisi, The Rise of Colleges (Edinburgh: Edinburgh University Press, 1981), 140.

280 Mitchell, Colonising Egypt, 85.

281 Muhammad ‘Abd al-Mun‘im Khafaji, al-Azhar fi Alf ‘Am (Cairo: al-Maktabah al-Azhariyah lil-Turath,
1988), 3: 217.

282 Ahmad al-Damanhiird, al-Latayif al-Nuriyah fi al-Minah Damanhiiriyah (Cairo: The Walters Art Museum,
MS 1710).

283 Indira Falk Gesink, “Islamic Reformation: A History of Madrasa Reform and Legal Change in Egypt,” in
Comparative Education Review, vol. 50, no. 30 (2006), 325-345.

284 Students were able to become teachers after obtaining their jjdzah. Each subject had an overseeing professor
and students remained loyal to their professor until he passed away. Students were able to teach one subject
while remaining students in another and they had the freedom to choose study material, a professor and when
they would be attending. Makdisi, The Rise of Colleges, 21-22.
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organised and structured as Western classrooms, but were rather teachers sitting with their
students in the mosque. Little attention was given to the progress and advancement of the

students and “the method was one of argumentation and dispute, not lecturing.”?%>

Prior to the nineteenth century, religious knowledge and traditional sciences dominated
education in Syria as they had in Egypt. While Aleppo and Damascus were the great centres
of learning, colleges could be found in the mosques of many other Syrian towns and local
schools were also found in smaller settlements.?®® Schooling was largely by rote learning and
dictation, focusing on the Qur’an, but girls were rarely encouraged to attend. At the same
time, Christian schools followed the same model and similar curriculum, but Christian values
and texts were substituted for Muslim ones, and the Christian minister replaced by the
teacher. In Syria, by the early nineteenth century Christian schools had almost disappeared
and literacy was low among Syrian Christians.?®” Religious knowledge and traditional
sciences supporting religious beliefs dominated education in Egypt and Syria until the late
eighteenth century. Religious scholars were vital to the operations of state and civil affairs.?*8
They formed a distinct social class which prevented any renewal of education or evolution of

intellectual ideas because of the fear of losing their powerful position in society.

Gradually, some religious scholars came to realise the importance of European progress in
education and that there were other important non-religious courses that should be taught

including mathematics, engineering, and the natural sciences. This growing awareness of the

285 Mitchell, Colonising Egypt, 80.

286 H A R Gibb; Harold Bowen, Islamic Society and the West: A Study of the Impact of Western Civilization on
Moslem Culture in the Near East (London: Oxford University, 1957), 154. Abdul Latif Tibawi, American
Interests in Syria 1800 -1901: A Study of Educational, Literary and Religious Work (London: Oxford University
Press, 1969), 47.

287 Kamal Salibi, Tarikh Lubnan al-Hadith (Beirut: Dar al-Nahar lil-Nashr, 1972), 125.

288 Muhammad Kurd ‘Ali, Khitat al-Sham (Damascus: Maktabat al-Niir1, 1983), 70.
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need for an extended curriculum helped local government to develop and implement changes
to the educational system. Continued interaction with Europe meant that education became an
urgent matter. The awareness of the necessity of modern education for the development of
Arab society resulted in the establishment of Western style schools and Western style
curriculum and teaching methods.?®® With the establishment of schools for boys, a call for

women’s education and the need to establish schools for girls followed.

3.3 Schools for Girls

Egyptian historian, ’Abd al-Rahman al-Jabartt (1753—-1825), was very interested in the
French influence. He focussed his attention on the French scientific institute in Egypt and the
development and advancement it encouraged.?*® In the same period, shortly following the
French withdrawal in 1801, Muhammad ‘Ali was recognised by the Ottomans as wali
governor of Egypt in 1805. He like al-Jabartt was also very interested in western style
sciences and models of education and he initiated educational reforms by establishing
schools.?®! ¢Alf introduced modern educational systems that emphasised reforms in policy
and science, with the founding of the Cairo’s first modern school, in 1816, through a

deliberate modernisation policy.?*?

29 Tbid., 71.

290 g]-Jabartt, 3: 57.

2! Lisa Pollard, Nurturing the Nation: The Family Politics of Modernizing, Colonizing and Liberating Egypt
1805/1923 (Berkeley: University of California Press, 2005), 20-21. Ra’af ‘Abbas Hamid, Tarikh Jami ‘at al-
Qahira (Cairo: al-Hay’ah al-Misriyah al-‘ Ammabh lil-Kitab, 2007), 14-15. Nash’at al-Dihi, Muhammad ‘Al
Basha (Cairo: Dar al-Jumhiiriyah lil-Sihafah, 2009), 26. Jonathan P. Berkey, “Women and Islamic Education in
the Mamluk Period,” in Nikki Keddie and Beth Baron (eds.), Women in Middle Eastern History: Shifting
Boundaries in Sex and Gender (New Haven: Yale University Press, 1993)

(New Haven: Yale University Press, 1991), 61.

292 According to al-Jabarti, in 1816 Muhammad AlT ordered the construction of a school in the castle courtyard
(Qala‘at Salah ad-Din). A bureaucrat called Hasan Afandi, also known as Darwish al-Msili, was appointed
director of and teacher in Muhandis Khana. On the 12th of September 1820, a presidential decree was issued by
Muhammad °Alf to allocate a suitable place in the castle for teaching and to assign one of the good scholars to
give students lessons in Engineering and Italian language. Then on the 16 of September 1820, al-Khawaja
Quistt, a foreigner, was employed to teach engineering and Italian language to the students. al-Jabarti, ‘4ja’ib al-
Athar, 4: 205. André Raymond, Arab Cities in the Ottoman Period (Cairo: Paris: Dar al-Fikr, 2002), 85-86. al-
Tahtaw1, Manahij al-Albab, 399. Lieutenant Colonel P. G. Elgood, The Transit of Egypt (London: Edward
Arnold, 1928), 53.
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‘All invited European experts from Italy and later France, to help to establish and advise on
the development of curricula and to teach in these new schools. Young students were also
sent to Europe, primarily to France, to study politics, language, science and culture in order to

293

adopt new ideas and apply them to Egyptian institutions.=”> These students, in turn,

established and ran engineering, medical, agricultural, military and language colleges and

institutions, assisted by the European experts.?%*

Similar attempts at modernisation were also undertaken by the Ottoman government.
Beginning in the 1830s, the tanzimat reforms (or reorganisation of the empire), produced an
array of educational, military, and administrative reforms. 2°> Schools were established and
reorganised according to a European model, sometimes with French and other European
teachers, in part to train civil servants and military officers.?”® The new, modern curriculum
initially included traditional Arabic subjects, as well as arithmetic, history, geography, and
hygiene, but increasingly also mathematics, physics, chemistry, biology, civics, Ottoman

Turkish, French, and Persian.

293 State academic missions to Italy began in 1809, followed by France. The Italian language was the first to be
included in the curriculum as many experts in the schools were foreign. Hoda Yousef, “Seeking the Educational
Cure: Egypt and European Education, 1805-1920s,” in European Education, vol. 44, no. 4 (2013), 51-66. ‘Abd
al-Rahman Rafi‘1, ‘Asr Muhammad ‘Alr (Cairo: Dar al-Ma“arif, 1982), 397-398.

294 The development of education during Muhammad ‘AlT’s reign came in several stages. The first stage
between, 1811 to 1836, established 67 schools under the authority of the Department of the Military. Pollard,
Nurturing the Nation, 31. Jamal al-Din al-Shayyal, Tarikh al-Tarjamah wa-al- Harakah al-Thaqafivah fi ‘Asr
Muhammad ‘Alr (Cairo: Dar al-Fikr al-‘Arabi, 1951).

295 Abu-Lughod, Arab Rediscovery of Europe, 84. Albert Hourani, Arabic Thought in the Liberal Age 1789—
1939 (Cambridge University Press, 1962), 67-160. John Haywood, Modern Arabic literature, 1800-1970 (New
York: Martin’s Press 1971), 32, 61. Moshe Moaz, “Syrian Urban Politics in the Tanzimat Period between 1840
and 1861,” in Bulletin of the School of Oriental and African Studies, vol. 29, no. 2 (1966), 277-301. Eugene L
Rogan, The Arabs: A History Eugene Rogan ([London], UK: Penguin, 2010), 109.

296 A ministry of public instruction was created under ‘Abd al-Majid in 1847 to administer the new system of
education. From then until the issue of the education law in 1869, a fully-fledged new school system was
established. Though intended to supplement the traditional system it began henceforth to undermine and finally
to supplant it.” Tibawi, American Interests in Syria, 134.
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Typically, the new schools were open to students of all religions of both sexes. Schools for
girls were also established but there were sometimes difficulties finding appropriate teachers.
As a consequence, the curricula of girls’ schools were less academic and concentrated on

more manual subjects such as domestic science, sewing and embroidery.?”’

Coinciding with these internal developments, American and British Christian missionaries
began to arrive in Syria in the 1820s and were later followed by the French, Germans, and
Russians.?”® While the missionaries main aim was clearly religious conversion of the local
population, they also introduced and imported Western educational ideas, including schooling
for girls. In the 1850s, Egypt’s Coptic Christian community formally established schools

solely for girls.?®

Interestingly, even before this, the Egyptian government, with the help of the French Doctor
Antonio Clot (1793-1868), established schools, Hakimah, to train female health workers.>*
They were established initially as schools of midwifery, but students nevertheless received an
extensive medical education, as well as basic literacy skills. Obstetrics, gynaecology, basic

surgical techniques, vaccination, and pharmacy all formed part of a six-year programme.

27 bid., 66.

298 Lorella Ventura, “History, Religion and Progress: The View of the ‘Modernity’ of the American Protestant
Missionaries in Late Ottoman Syria,” in Middle Eastern Studies, vol. 50, no. 3 (2014), 442-456. Ellen
Fleischmann, “Our Moslem Sisters: Women of Greater Syria in the eyes of American Protestant Missionary
Women,” in Islam and Christian-Muslim Relations, vol. 9, no. 3 (1998), 307-323.

299 Marie Bryce, “From Mission to Modernity: Evangelicals, Reformers, and Education in Nineteenth-Century
Egypt,” in History of Education, vol. 42, no. 5 (2013), 675-676.

300 Antoine Clot, was a French doctor who served in the army and established the school. He was known as Clot
Bey while practising in Egypt and became the eventual Head of the School of Medicine in Egypt. Beth Baron,
The Women’s Awakening in Egypt: Culture, Society and the Press (New Haven: Yale University Press, 1994),
127. Soheir Morsy, “Islamic Clinics in Egypt,” in Medical Anthropology Quarterly, vol. 2, no. 4 (1988), 355—
369.
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The first school was set up in 1832, with graduates (who were addressed as “doctor”) going
on to work in state-sponsored public health programmes. Their roles included the collection
of data and information on female and infant mortality, and maternal health care.>’! This was
the first formal teaching of obstetrics in the Arab world.?? So revolutionary was the program
that it conflicted with traditional Arab society that specifically forbade the education of girls,
therefore making it difficult for the school to recruit students. As a consequence, the school’s

administrators sought out girls and women from the local slave market to become students.>%3

While affluent, middle-class Arab fathers and mothers (many of whom had received no
education themselves) often endorsed female education, they preferred home schooling,
rather than allowing their girls to mix with boys and those from lower classes.’** Gradually,
this preference shifted as support for education for girls grew and it started to be recognised
as an important asset and a mark of prestige among middle-class families.>*® The first
generation of female writers in the Arab Renaissance—often educated at home or graduates

of the first few girls’ schools—extolled the benefits of education for women.3%

Many of these women graduates also worked as teachers or school administrators. They
founded literary magazines in which they offered publishing opportunities to their students,
teachers, parents, and school directors, sometimes setting aside special columns for these
groups. By printing details about the new schools—the curricula, facilities, teachers,

graduates, administrators, and benefactors—they effectively advertised not just the value of

301 Ahmad ‘Izzat ‘Abd al-Karim, Tarikh al-Ta ‘lim fi ‘Asr Muhammad ‘Al7 (Cairo: Maktabat al-Nahdah al-
Misriyah, 1938), 297.

302 L aila abou laghud, remaking women, 35-63.

303 James Williams, Education in Egypt before British Control (Birmingham: Juckes, 1939), 83.

304 Baron, The Women's Awakening in Egypt, 123.

305 Pollard, Nurturing the Nation, 105-106.

306 Marilyn Booth, Before Qdsim Amin: Writing Women’s History in 1890s Egypt (Edinburgh: Edinburgh
University Press, 2014), 365.
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women’s education in a general sense, but also stressed the qualities of the new

institutions.3%7

In 1873, Egypt’s first official girls’ school, al-Siyiifiah, was opened by Cheshmet Hanim,

Isma‘il’s third wife.3%8

The school was dedicated to the training of Muslim girls. At that time
both Muslim and non-Muslim upper-class families normally hired foreign governesses and
tutors to teach their children. Students of al-Siyiifiah school were among the children of
landowners, white slaves and government officials. The 298 students who were enrolled there
in 1875 learned Ottoman Turkish, Arabic, religion (including the Qur’an and morals),
needlework, and laundry. In 1879, the deposition of Isma‘il led to his wife leaving the school

and the project was taken over by the wagf’”’ administration. al-Siytfiah was then combined

with a similar school for girls founded by the wagf administration and re-named al-Saniah.3!°

In the nineteenth century Arab world, it was not unheard of for a girl to attend her village
Qur’anic school (kuttab), to study with a sheikhah (a female religious scholar), or to study at
home with tutors hired to teach the Qur’an, Arabic, and Ottoman Turkish, as well as
embroidery and needlework.’!! But late-nineteenth century advocates of women’s education
sought a new, revolutionary approach: education should follow the European example, with a

standardised and expanded curriculum, open to all classes and to women.

307 Baron, The Women's Awakening in Egypt, 124. ‘Abd al-Karim, Tarikh al-Ta ‘lim, 297.

308 Cheshmet Afet Hanim (1830-1907) was the Princess consort of Khedive Isma‘il of Egypt. Khedive Isma‘il
grandson of Muhammad ‘Al1 and ruled Egypt and Sudan from 1863 to 1879. Inas Husni Bahji, Misr fi ‘Ahd al-
Khidiwi Isma ‘il (Amman: Markaz al-Kitab al-Akadimi, 2017), 5-15.

399 Wagqf: This refers to the Arabic word for “pious endowment.” Makdisi, The Rise of Colleges. Waqf “It is
endowment of property, or money, under Islamic law, the income can be generated for charitable purposes such
as mosques and hospitals.” Muhammad Kamal; Abdullah Saeed; Christina Mayer, Essential dictionary of
Islamic thought (Henley Beach, S. Aust.: Seaview Press, 2001), 215.
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96

3.4  Men’s Contribution to Women’s Education

As a result of the interaction between the Arab and Western worlds, structural, social and
economic changes set the renegotiation of gender relations in motion. These changes
encouraged debate on issues such as modernisation, nationalism, and the re-construction of
local Arab society and the family unit.>!> Male intellectuals felt the need to find solutions to
maintain their traditional positions while still promoting the advancement and improvement

of Arab society.

Butrus al-Bustani (1819-1883) is considered to be one of the leading figures of the Arab
Renaissance which was predominantly centred around Syria and Egypt. Arab contemporaries
and historians describe him as a brilliant scholar, a leading educator, and one of the first Arab
male intellectuals to speak out in favour of women’s education. Scholar and women’s
advocate, Syrian Jurji Niqula Baz (1881-1959), said al-Bustani “was the first to support
women in Syria and the first advocate on behalf of Syrian women who called for their
education.”!3 His advocating for the improvement of education of females was successful in
Syria at the time despite existing Arab traditions that closed off education to most women. al-
Bustan1 was the first Syrian to establish a national school (a/-Madrasah al-Wataniyah) and

the first to establish a scientific journal and a political newspaper in Syria.’!'* His legacy

312 Margaret L. Meriwether, “Women and Economic Change in Nineteenth Century Syria-The Case of Aleppo,”
in Judith E. Tucker (ed.), Arab Women: Old Boundaries New Boundaries (Bloomington and Indianapolis:
Indiana University Press, 1993), 65-83. Elizabeth Thompson, Colonial Citizens: Republican Rights, Paternal
Privilege, and Gender in French Syria and Lebanon (New York: Columbia University Press, 2000), 34-36.
Akram Fouad Khater, ““House” to “Goddess of the House”: Gender, Class, and Silk in 19th Century Mount
Lebanon,” in International Journal of Middle East Studies, vol. 28 (1996), 325-348.

313 Jurji Niqula Baz, al-Nisa iyat (Beirut: al-Matba‘ah al-‘Abbasiyah, 1919), 52.

314 Jirj1 Zaydan, Tarajim Mashahir al-Sharq fi-al-Qarn al-Tasi © ‘Ashar (Cairo: Matba‘at al-Hilal, 1922), 30. al-
Madrasah al-Wataniyah was located in Beirut and situated among the beautiful green trees which provide shade
and a pleasant learning environment to the students. All students were equal, and the school accepted all
students no matter their religion or their background. All teachers considered their students like family, and they
sat and ate the same food together. Each class had a limited number of students commensurate with the
capacities of each teacher. Teachers had to teach materials that suited the “spirit of the age.” Although the
school taught different languages, (Arabic, Turkish, French, English, Latin), the main focus was on Arabic. Also
cited by Khalil Abou Rjaili, “Boutros al-Boustant 1819-1983,” in Prospects, vol. 23, no. 1-2 (1993), 125-133.
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provided an ongoing discourse on the moral and social progress of women which was infused
with both Arab and Western thinking. His work influenced debate and discussion for decades

after his death.

Arab intellectuals struggled to explain what they perceived to be the decline of Arab
civilisation throughout the Ottoman period in contrast with the advancement and progress of
Europe. For al-Bustani and many of his contemporaries, the reversal of fortunes could be
explained by “a decline in the quality of learning in the schools.” Arab civilisation had
thrived when its intellectual life was strong, even serving as a model for Europe. Now, the
great task was to restore momentum, even by learning from the Western example.’!® al-
Bustani was particularly inspired by the American discourse on women’s roles and religious
educational theories that Protestant missionaries from the US brought with them to the Arab
society in the 1820s. Nevertheless, he adapted these ideas with Arab notions, culture and
patriotism, shaping his vision to fit Arab society of the time. Essentially, he formulated what
were considered to be crucial reforms to women’s education that would, he argued, lead to a

better, more unified society.

As a young man, al-Bustani was obviously very impressed by Western education. He
witnessed what appeared to him to be the technological, political, military, and scientific
superiority of the West. al-Bustani, a Lebanese Maronite, was from a family who lived in a
small village. Early in his life he showed a keen intelligence that was fostered by his teachers.
At age 11, al-Bustan1 was sent to what was then Syria’s most illustrious school, ‘Ayn

Waraqah on Mount Lebanon. There he spent the next decade learning Syriac and Latin, as

315 Albert Hourani, Arabic Thought in the Liberal Age 1789-1939 (Cambridge University Press, 1962), 100.
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well as French, Italian, and English.3!® In Baz’s view, al-Bustani sympathy for women and
desire to reform their place in society stemmed from his childhood experience. al-Bustant’s
father passed away when he was five years old and he was raised by his mother. Baz believed
this prompted al-Bustani to later focus on women’s education. al-Bustani was particularly
concerned for mothers who were kept from schooling because of the need for them to take

care of their children—just as his mother had done.?!”

After completing his studies in 1840 al-Bustani went to Beirut, which at that time was a major
Syrian centre of learning and commerce. He was hired by the British Army as an interpreter,
but it was his close association with American missionaries that seems to have shaped his
thinking on women’s education.?!® At that time, Syria, and especially Beirut, had become a
focus for American Protestant missionaries, and the Americans learnt of al-Bustani’s growing
reputation as an interpreter.’!® In 1846, al-Bustani began serving at the US consulate in Beirut.
Later, al-Bustani converted to Protestantism and the the missionary school hired him as a
teacher and a translator, where he was said to have excelled at both.*?° al-Bustani joined the
Americans in their evangelical outreach and became close friends with leading missionaries
Cornelius Van Dyke (1818-1895) and Eli Smith (1801-1857). In 1848, Smith hired him as an

1

assistant to work together to translate the Bible into Arabic.’?! al-Bustani also served as a

lecturer and published a number of textbooks and articles. He became fascinated by the

316 al-Bustani learnt grammar, logic, history, geometry, geography, philosophy, literature, theology and law.
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319 Makdisi, The Rise of Colleges, 187—189. The British had intervened on behalf of the Ottomans in order to
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American discourse on the education of women.*?? He was inspired by the idea that Arab
women could and should have their role in society expanded so that they could champion these

modern principles and pass these principles to the next generation.

In 1844, al-Bustani’s married Rahil al-Bustant (née ‘Ata) (1826—1894), a protégé of Eli
Smith’s family; she had been raised and educated from the age of eight by Smith and his
wife, school principal, Sarah (née Huntington) (1802—1836).32* Rahil was, therefore, one of
the first generation of Syrian women educated in an American missionary school for girls.3?*
In al-Bustani’s conception of “modern society,” his wife, Rahil, would be responsible for

maintaining the Arabic language, morality, and culture. It was her duty and privilege to look

after her children's education for the future of their country.

Sarah Smith is credited to be the an founder of female education in the Arab world.*?> In
Sarah’s memoirs of her time in Syria, she expressed surprise and dismay at the comparatively
low education of Arab women and girls.??® Eli remarked, however, that his wife would not
327

have had much success in Syria if her school had not been focused on saving girls’ souls.

But while the central purpose of Sarah’s school was ostensibly religious, she believed, at least

322 Rosemarie Zagarri, “Morals, Manners, and the Republican Mother,” in American Quarterly, vol. 44, no. 2
(1992), 192-215. Linda Kerber, “The Republican Mother: Women and the Enlightenment-An American
Perspective,” in American Quartly, vol. 28, no. 2 (1976), 187-205.
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as far as Rahil is concerned, that the main reason for girls’ education “was not to Europeanise
her, and thereby unfit her to live contently and usefully among her countrymen, where she

was to have her abode.”??8

Unusual for an Arab woman of the time, Rahil studied English as well as Arabic language
and literature, together with geography, simple arithmetic, scripture, and sacred music. In the
Smith household, Rahil received daily tuition from Sarah and was said to have obtained a
high sense of morality.>?° Rahil evidently gained a desire for learning from Sarah which she
passed on to her own nine children,**° some of whom became influential intellectuals of their
time.>3! Rahil thus fulfilled al-Bustani’s vision of the essential characteristics of an educated
woman, which he outlined in a lecture on women’s education in 1849.3%?

Rahil worked alongside her husband at al-Madrasah al-Wataniyah (the National School),
which, in the 1860s, al-Bustan tried to turn into a school expressly for girls.*** Even though
this attempt failed, al-Bustani worked, in partnership with Rahil, to improve the education of
boys and girls. Scholars considered him and his wifeto be the embodiment of an almost ideal
native Arab couple: educated, literate, and where the wife was a pious literate woman for

whom building their home and raising their family were her primary responsibilities.?** al-
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Bustani’s family life and the role of Rahil in particular became a model for the modern Arab

family and for women in Arab society. Rahil was depicted as,

A paragon of the elite reformist image of modern women. The perfect companion and
mother, she extended her domestic work to include the school her husband had

founded.?3?

In the early 1840s al-Bustani promoted female education in the context of the “Syrian Society
for the Acquisition of Sciences and Arts.”*3® This society, founded by Cornelius Van Dyck in
Beirut, 1846, brought together American missionaries and Arab Christian intellectuals. The
Society provided opportunity for intellectual discussion and helped to form the thinking of
prominent cultural and intellectual personalities, including al-Bustani himself.?3” Members
would present lectures on topics they felt would raise the collective general intellect of Arabs.
These speeches were published as papers that together formed an impressive collection of
essays and served as “significant indicators of the genius and position of the society and its

members.”338

It was primarily in this Society that al-Bustani took part in discussions about the state of Arab
education, in particular women’s education. Van Dyck, for instance, spoke praising the
virtues and benefits of the combined studies of science and education ( ‘i/m). He stressed that

both mothers and fathers should educate their children, encouraging them to spend their free
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time acquiring knowledge.>*® The American missionary, Henry de Forest, criticised the rate
of female illiteracy in Syria, calling for the education of Arab women. Like Van Dyck, de
Forest stressed the value of home education and the significant role parents could play by as
principal caregivers. In lectures and discussions at the Society and, increasingly, further
afield, he emphasised the idea of education for women as a way to achieve modernity and
improve family and society. At a meeting of the Syrian Learned Society in 1849, al-Bustani’s
presented on The Education of Women (Ta ‘lim al-Nisda’) in which he advocated women’s
education.’*® The lecture was inspired by his time with the American missionaries but his
vision went beyond that of his American friends: he was trying to find a way to maintain the

unity of Arab society and his homeland.

In 1858, al-Bustani gave a lecture titled “The Literature of the Arabs” (4dab al- ‘Arab). In it,
he introduced the term inhad, referring to the idea of Awakening a sense of the former glory
of the Arab language and culture.’*! He used this term to stress that, in their current
condition, Arab women were in a kind of forced slumber. They were, in his words, al-Jins al-
Miskin (the deprived sex), and were unable to improve their own condition. This had
inevitably led to the decline in the condition of society. He noted that Arab development was
lagging behind the West and consequently, the provision of appropriate women’s education

was needed to open the way to progress and modernity,

In a nation’s reformation, the first rung in the ladder is the education of women from

childhood. Those who neglect women and girls and expect society to progress simply
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by educating men and boys are like a person walking with one foot on the earth, and

the other in the clouds.’*?

To achieve a higher standard of education for women, Arab men would need to be prepared
to grant a greater freedom and higher social status for women. al-Bustani argued that a
woman as the senior manager of her household, took care of the entire family and home. For
this reason, she was central to the advancement of society and her role should not be taken
lightly nor romanticised; through education she would become a good person and organiser—

educated but still docile,’*

God did not create women to be worshipped like an idol. They were not made to be
kept at home, unemployed, idly chatting to each other. A woman’s business is not

limited to cleaning the house. A proper education will broaden a woman’s thinking,
awaken her consciousness, help her to develop ethics, guide her behaviour, improve

her organisational skills, and teach her to be gentle, affectionate and kind.>**

Gradually, al-Bustani detached himself from the community of American missionaries and
developed his own approach on the need of education.** Having witnessed the Mount
Lebanon Civil War (1860) and the subsequent sectarian violence, al-Bustani’s advocacy on

education naturally took a secular turn.*#¢ Rejecting religions, he instead promoted modernity
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through al-Madrasah al-Wataniyah (the National School), Arabism and women’s
education.?*” al-Bustani authored 11 Arabic broadsheets, in 1860, known as Nafir Siriyah
“The Clarion Call of Syria,” (1860—1861). He also wrote pamphlets in reaction to the damage
caused by the civil war, essentially criticising the sectarianism plaguing the country.’*® He
argued that education and knowledge leads to Enlightenment. The birth of ideals would
inevitably be the death of fanaticism. In September 1860, al-Bustant requested that people
“bury their differences and to awake and unite for the common benefit of the nation.”4 He is
credited with planting the seed of nationalism in Syria, an idea that had not previously been
proposed. The broadsheets which followed were intended to create a doctrine that would

encompass the nation and free people from religious extremism.

al-Bustani raised the question, why do countrymen, “who drink the same water, breathe the
same air and speak the same language, kill and destroy one another?*>° He perceived
ignorance to be the source of fanaticism and religious conflict.*>! al-Bustani’s perspectives
changed after evaluating the state of the nation after the Civil War. al-Bustani understood the
need to educate people, especially females, in order to create unity and strength within the
nation. He believed that nation-building was the ultimate outcome for humans and in order
for this nation to prosper, they must be aware of the principles that promoted the development

of strength and respect. He emphasised that the only way to achieve this was through the
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education of women and men. al-Bustant sought an institution through which to propagate his
ideas on nationhood; he saw that the State, rather than the Church, should be required to

provide education.?>? Thus, national education should no longer be sectarian in nature.

Although al-Bustani1 did not mention any specific cases relating to the overlap of spiritual and
political authority he believed that this kind of trouble is common to all the religious
communities of Syria. For this reason, al-Bustani established the National School in Beirut,
1863.33% He maintained that a school was the basic role for, “sowing the seeds of union and
love in young people, men and women, whose souls are still pure. The seeds will grow with
these young souls, and it is the nation that will reap the harvest.”*>* The school’s motto was
“Love of the nation is part of faith.”?> The school was all inclusive, irrespective of religion
or creed and it was based on principals of nationalism. Throughout the 1860s and 1870s, al-
Bustant and his son Salim became strong proponents of a more significant role for women in
Syrian society, together they published several articles in their periodical a/-Jinan about their
views on the position of the New Woman (al-Mar’ah al-Jadidah) in society. They believed
that women would play a significant role in building Syrian-Arab patriotism as a key

counterpart to men.

In al-Bustani’s perspective, the idea of the position of women in general is similar to that of
one’s motherland. al-Bustan1’s view that women through motherhood are not simple
educators but their devotion to childrearing was promoted as an invaluable field of

knowledge on which women ought to focus. al-Bustani believed children gained knowledge
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and morals through the milk they drank as children®*® and that they should “sip the good
water of science and upstanding morals from the pure springs of civilisation which will then
spread to their organs and be infused in them permanently.”” In fact, al-Bustani’s coined the
maxim that became popular among Arabs, “She who rocks the cradle with her right-hand

moves the world with her arm.”3>8

al-Bustant did not proffer for discussion concepts of self-
actualisation for women, political rights, professional or career training. He focussed solely
on the goal of training girls to become mothers who could have a positive influence upon

their children and be a companion to their husbands. Hence, they could lead their society and

the homeland to progress.*>

In subsequent lectures, al-Bustant spoke of the kind of education a woman should have. He
stressed that civilised women should be literate in their native tongue so that they could both
read and express themselves properly in their daily lives. Women should be taught how to
raise a child, since raising children was not, to al-Bustani, instinctive, but rather a learnt
behaviour. Finally, they should learn home economics, including cooking and serving, as
well as geography, history, arithmetic and caring for the sick.**° al-Bustani believed that an
educated woman should acquire those qualities in order to ensure her happiness in marriage,
as a wife and mother. His vision for women’s education was much broader than mainstream
culture of the time allowed; a culture that was inherently restrictive to the stereotypical
gender roles. Despite his relatively enlightened vision, his model kept a woman from publicly

challenging men and denied her exposure to Western culture,
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It is impossible to determine how much knowledge a woman should receive in the
aforementioned fields, nor do I mean to say that women should limit themselves to
these fields. [But]...women ought to learn what makes them wise but not arrogant,
fortunate without the need of proof, and useful without a reputation; encourages them
to know what is right and love what is true, rectifies their thoughts, disciplines their
mind, teaches them to reason, compare, analyse, compose, and organise, and incite

them to prefer the real and the truthful over the modern and the festive and so forth.3¢!

al-Bustani introduced his ideas gradually to a society still struggling with modernity and the
notion of women’s education. This can perhaps explain his view that even an educated
woman should know her place in society. She should be educated but not so much that she

puts the patriarchal gender relationship at risk,

I say to the civilised woman that being a very useful and important member of the
group should not lead her to narcissism and arrogance or compel her to belittle her
husband even if she is more knowledgeable because minor issues should not annul the
essentials. A woman’s place alongside that of a man is known and she should not

cross that line under any circumstances.%?

al-Bustant’s view of gender dynamics was firmly patriarchal but non-traditional and he
makes clear that education alone will not change the status of women. He believed instead

that it was necessary to rethink a man and woman'’s relationship within marriage. A man

361 Thid., 50.
362 Tbid., 52. Cited in Fruma Zachs; Yuval Ben-Bassat, “Women’s Visibility in Petitions from Greater Syria
during the late Ottoman Period,” in International Journal of Middle East Studies, vol. 47, no. 4 (2015), 765.
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should not rule his wife, seeing her as his property. Rather he believed that the role of each
sex is complementary to the other as each has virtues unique to themselves. He states further
that “women have certain qualities that men cannot exercise and vice versa” but both have an

363 In marriage, women are social partners in the progress

equal stake and say in the marriage.
of humankind. In al-Bustani’s model, the place of women was not only re-defined, but their
educational abilities were brought to the fore. The result was that woman acquired
unprecedented social significance through education and therefore society could advance,

progress and achieve modernity.3¢*

al-Bustani, like other intellectuals of his generation, endorsed new relationships between men
and women. He aspired to transform the family through a reform in women’s education
which would inevitably benefit modern society. Despite his admiration for Western ideas and
despite adopting and adapting some aspects of Western thought, al-Bustani was careful to
guard against any lapse of society into Western moral decay. al-Bustani believed that Arab
society needed to be brought to a middle “ground between the traditional East and the
modern, more licentious West.” In the Lecture on Human Society and a Comparison between
Arab and European Customs (1869), he reflects on the “obscenity” of the Western habit of
allowing men and women to kiss in public and to dance in ways that would ““shock an Arab,
even if he is Westernised.” al-Bustani’s hope was that the Arab culture would not fall into
this state of degeneracy; Arab society in general was reluctant to accept women as equals in

public life and did not allow them to take management roles in daily life,
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This is why women are in this difficult position of ignorance and misery, whereas the
history of civilisation in Europe suggests that progress began after women were
granted a better status and better education. Preferencing women in some contexts is
one way to raise the status of this sex and thereby reduce the risks which arise when

women are left in a state of ignorance and depravity.>%

al-Bustant’s lectures questioned the role of women not only in Syria but the Arab world in
general, in a manner that was daring and audacious for the time. They led to a new image of
women’s role straddling “the boundaries between tradition and modernity, religious and
secular attitudes, Western and Arab ideals, and traditional notions of femininity and
masculinity.”3¢ Although al-Bustani did not promote equality between the sexes, his
reflections and ideas presented an unheard-of equivalence that would lay the foundations for
future discussion on the role of women and their rights into Arab society. Furthermore, his
talks led to more vigorous discussions in the Syrian and Egyptian press in the 1880s and
1890s.3¢7 Although issues of gender equality and Arab women’s rights were not discussed,
the ideas prompted critical analysis and modern thinking in social and intellectual circles
alike. The impact of al-Bustant’s thought, coupled with the atmosphere and ideas generated
by other intellectuals, including Nasif al-Yaziji, inspired a movement championing the

importance of women’s education.
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3.5 Educated Women

Arab women emerged as a powerful sign of identity, of modern Arab people and the
homeland. They began to benefit from the spread of education in the latter end of the
nineteenth century. Wardah al-Yaziji, (b.1838) was a pioneer of women’s writing in Kafr
Shima, modern day Lebanon. She was from an upper-class scholarly family; her father and
brothers were famous writers of the period. Wardah al-Yaziji received a high level of
western-style education in a Christian school established by missionaries. Her father, al-
Sheikh Nasif al-Yazijt (1800-1871), established the Syrian Scientific Society with al-Bustani
in 1847. The main activities of the society included organising a symposium where members
gave speeches and lectures on Arabic heritage, tradition and language, which began to take a
nationalist tone. al-Sheikh al-Yaziji who endorsed this nationalism, composed an Arabic
encyclopaedia that included within it vocabulary from Arabic language and literature. After

the 1860s, he was considered an influential Arab nationalist leader.>%®

Wardah al-Yaziji’s father taught her Arabic literature, poetry, even training her to use poetry
in correspondence with his literary colleagues. *® In this environment, al-Yaziji understood
that the female’s education was a key to create nationalism and the homeland. al-Yazij1
established a reputation as a celebrated poet and author of heartfelt eulogies.’”® She became a
teacher at a local missionary school in order to assist with the education of her siblings. She

married Francis Shamoun in 1866, with whom she had five children. She continued to write
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after her marriage and in 1867 published the book, Hadigat al-Ward, in 1867,3"! the first
book written by a woman to be published in the Arab world.>”? al-Yaziji’s book enjoyed
considerable success and was republished in an increasingly expanded form in 1887, 1894
and 1914. Her book is considered as the first anthology by an Arab poet to be reprinted more
than twice in the nineteenth century.’”? Her book comprised eulogies and elegies that adhered
strictly to the classical conventions of these genres. She wrote several love poems but she
evidently felt shackled by traditions that constrained how a woman might express her feelings

since she employed many devices that disassociated her from the emotions in her works.>7*

al-YazijT wrote to her contemporary ‘A’ishah Taymiir describing her admiration for the

latter’s book by evoking the famous love story (Jamil Buthaynah) from the seventeenth

century,

You are special among women. So how could I but
Love a peerless lover?

I learned from you

How to compose love poetry and evoked

Like Buthaynah’s love evoked in Jamil.>7®

The poetry of al-Yaziji represents the initial stages of the Arab Renaissance for female

writers, as it “revived the traditions and aesthetics of poetry in the Golden Ages.”’® Despite
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Western and liberal influences on her education and upbringing, al-Yaziji’s poetry remained
within the boundaries of Arab tradition and was seen as a revival of Arabic classical
literature. Male contemporaries, however, criticised her poetry for its femininity, 377 while
scholars described al-Yaziji’s work as lacking originality and warmth, and still dominated by
masculine characteristics. It is hard to know about al-Yaziji’s life; there is no clue in her
poetry to her personal life or sense of personal fulfilment and happiness. al-Yazij1’s life
followed the traditional path of marriage, birth and death®’® yet her poetry inspired numerous
intellectual women, despite condemnation from male peers. Important Arab scholar and
writer, Mayy Ziyadah (1886—1941), went on to become a teacher of al-Yaziji’s works.
Ziyadah wrote that al-Yaziji employed different ways to disassociate herself from the feelings
she wished to express in her poems, possibly because such expressions of feeling were
considered inappropriate in women. al-Yazij1 never expressed her own feelings and concerns

in her poetry,>”

Even as al-Yazij1 tells us that the lines are composed about a female friend, we realise
that they include matters meant for a male friend, but she conceals them behind the
veil of the feminine pronoun to adhere to norms requiring a woman to hide her

emotions, even in poetry.>8°

al-Yazij1 produced some articles on the subject of women for a/- Diya ’'—a magazine founded
by her brother, Ibrahim, in Cairo in 1898. She described “the Eastern Women” and criticised

the fashion of blindly imitating the more superficial aspects of Western women, such as their
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clothes, styles and the use of non-Arabic phrases. On the other hand, al-Yazijt drew attention
to what she regarded as the more admirable traits of Western women, such as their
composure, their pursuit of the arts, science, and noble activities, which emphasised their
duty to family, community, and nation-building.’®! al-Yaziji, herself, appeared as a pioneer in
a male-dominated profession but also supported her family, community and nation-building.
She expressed the meaning of homeland that she had learned from her nationalist family.
Through al-Yaziji’s writing, one can find her attempting to reconcile Western modernity
while shaping her vision to fit the society of the time. Ultimately, she created a positive
precedent that would allow more women writers to express themselves, thereby effectively

shaping cultural life in the Arab world.$?

As with al-Yazij1 in Syria, early women’s writers and modern historians have attached social
importance to the emergence of as a key nineteenth century female Egyptian poet, Taymdir.
She has been described as standing with the “avant-garde of the women’s Awakening.”** As
an Arab woman in the modern period, Taymir’s works were distinctive and important in both
prose or poetry.’®* She raised the possibility for many more Arab women writers to express
themselves and many were inspired by her perseverance and aspirations.’®® In 1922, Mayy
Ziyadah’s biography of Taymir was simultaneously a literary study from a female viewpoint
of a woman writer and also the establishment of a new status for women’s writing in the

modern age. Ziyadah sees Taymiir as,

381 Tbid., 15-16.

382 Benson, “Women and Poetry in the Arab Middle East,” 102—-108.

383 Mayy Ziyadah, Hilyat al- Tiraz (Cairo: Dar al-Katib, 1952), 34.

384 Marilyn Booth, “Locating Women’s Autobiographical Writing in Colonial Egypt,” in Journal of Women s
History, vol. 25, no. 2 (2013), 36—60. Mahmud Taymiir, al-Shakhsiyat al- ‘Ishriin: Suwar li-Shakhsiyat min al-
Madr al-Qarib (Cairo: Dar al-Ma‘arif, 1969), 5. List Ya‘qub, al-Usrah al-Taymiriyah wa-al-Adab al- ‘Arabt
(Cairo: Maktabat al-Adab, 1993), 57.
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A vanguard of women in the new age, who know their rights to freedom of emotion
and their legitimacy within their natural limits. She was in the vanguard not only in

the East but in the entire civilised world.38¢

Taymiir was born in 1840 into an aristocratic family, many of whom had long provided
private instruction for their girls.’®” Taymur’s family was liberal, enlightened, modern, and
her father strongly supported her education. Taymtr’s father also ignored the tradition of
patriarchal power preventing his conservative wife’s ambition to “raise a woman of the
needle rather than the pen.” Taymiir’s father eventually came to an agreement with her
mother and he provided Taymir with tutors in Ottoman Turkish, Persian, jurisprudence, and
Arabic grammar.’® As a result, she established an unconventional view of the roles between
men and women, and continued her battles to achieve her own rights until she married.*®® She

remembered her mother,

My mother was my goddess of compassion and virtue and my treasure of knowledge
and experience. She did her best to teach me weaving and embroidery, which she saw
as tools. She explained things clearly and cleverly, but I was not receptive. I was
unwilling to improve myself in these feminine occupations. I used to run from her like

prey fleeing the net.3°

386 Mayy Ziyadah, ‘A ishah Taymiir, Sha ‘irat al- Tali ‘a (Beirut: Mu’assasat Nawfal, 1975), 162.

387 Berkey, “Women and Islamic Education in the Mamluk Period,” 145.

388 Hoda El Sadda, ‘4 'ishah Taymiir: Tahaddiyat al-Thabit wa-al-Mutaghiyer fi al-Qarn al-Tasi’ *Ashar (Cairo:
Mu’assasat al-Mar’ah wa-al-Dhakarah, 2004), 129. Ziyadah, Hilyat al-tiraz, 64.
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390 < A’ishah al-Taymiiriyah, Nata ij al-Ahwal fi al-Aqwal wa-al-Af°al (Cairo: Matba‘at Muhammad Afandi
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Her mother believed that Arab girls learned discipline and concentration through these
traditional skills. When Taymiir showed very little interest in these skills, conflict broke out

between mother and daughter,*!

Even though I was genuinely inclined to [literature], I still sought my mother’s
approval but continued to abhor the feminine occupations. I used to go out to the

[reception area of the house reserved for men] (slamlik), to hear the writers.>*?

Taymiir worked hard to make a place for herself in the cultural milieu of the nineteenth
century and to justify the importance of her literary contributions. She stressed the value of
her writing to other women who were deprived of knowledge and the company of learned
men. She knew this condition well by her own isolation, as a woman from the upper class
who was deprived of the life experiences to which men had sole access.?*® She began her
book, Nata’ij al-Ahwal fi al-Aqwal wa-al-Af’al, by discussing her status in the family and

drawing attention to the importance of her work,

Compassion for all those wronged parties who experienced what I experienced, and
suffered what I suffered, led me to invent a story for them; to distract them from their
troubles when thoughts close in and to divert them from their sorrows in the exile of

loneliness, which is so much worse than exile from one’s home.>**

391 Bl Sadda, ‘A ’ishah Taymir, 112.

392 Ziyadah, Hilyat al- Tiraz, 68.
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Taymiir’s book was considered to be the most famous book of its time*** and also the first
attempt to write fiction by an Arab woman. This was the model of the early Arabic novel
which was melodramatic and sought both to entertain and convey a moral point.>*® Ziyadah
considered the traditionalism in Taymir’s writing to be a flaw, attributing it to imitation and
imperfect poetic vision. Most literary historians have followed her, ignoring this important
beginning that combined the old and the new.>*” Taymiir belonged to the transitional
generation of writers who received an Arabic, Islamic education, who were raised in the
traditions of classical Arabic poetry, and who were absorbed in the music of its rhetorical

398 They used these traditional techniques even as important transformations to

language.
Arabic literature and society as a whole were occurring.’*® Her nascent literary career took a

turn after her marriage. “Marriage meant domestic responsibilities, including motherhood.”

Taymiir showed special attachment to and took great pride in her daughter Tawhidah,

After ten years [of marriage], the first fruit of my heart, Tawhidah, who is part of me
and my joyous spirit, reached nine years. I enjoyed watching her spending her days,
from morning till noon, between the pens and the ink bottles, and during the rest of

the day and evening; she made the most beautiful crafts.*?

In Mir’at al-Taa 'mmul fi al-Umir, Taymiir discussed women’s unequal status in Arab

society. She critiqued the conduct of husbands and wives in light of changing circumstances

395 Bl Sadda, ‘A ’ishah Taymir, 129. Ziyadah, ‘A ishah Taymiir, 206.
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and the attendant, inevitable advancement in the social roles of men and women.*’! She
writes about “a lion that is too lazy to hunt,” leaving his mate to take over the job until she
becomes wholly responsible for feeding him. When the lion tries to impose his authority, the

lioness laughs saying,

That was when you were you and I was 1. Now the situation is reversed, and I have
become you and you me. I now owe you what you owed me, and you owe me what I

owed you.*?

Taymir expressed her sincerity of emotion,*** which showed the beauty of her poetic
language, the power of her imagery, and the beauty of her tone; but she often “speaks in the
language of men.”** Ziyadah attributed this to the fact that men who held the reins of the
poetic tradition encouraged Taymir and others like her to imitate their style to achieve
recognition and appreciation. Later, ‘Abbas Mahmiid al-‘Aqqad (1889—1964) praised her
poetry saying it was as good as any man of the time. He considered Taymiir an exception to
the rule, as he believed that women were no good at poetry, “because femininity in and of
itself does not express its emotions . . . Indeed, it is more suited to concealing and

suppressing emotion.”4%

Following on from Taymdir, literary and cultural writing was taken up by many Arab women
who came to Egypt looking for a favourable climate for self-expression and creative writing.

Many women writers made valuable contributions to newspapers and journals and thus
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shaped the cultural life in Syria, Egypt and the Arab world. Taymir and al-Yaziji were
simultaneously admired and criticised for their creativity and their traditionalism. Their
works constituted critical milestones in the birth and development of modern Arabic literature
and women’s writing. These two women became pioneers and role models for generations to
come, inspiring them through their participation in society and writings in the newly

emerging press and journals.

3.6  Conclusion

The influence of Western progressive values and ideals on Arab education and Arab society
in the nineteenth century was nothing short of revolutionary. Early in the century, Arab male
scholars and reformers avidly sought to adopt the Western model of education, recognising it
as the key to social, scientific, and political advancement in Arab countries. Integral to this
vision was the education of women since this appeared to go hand in hand with European
development and hence Arab development too. During the nineteenth century, the notion of
patriotism grew among the Arab middle class because of the exposure to Western culture.
Due to the need to create a modern society, the place of women was redefined and women’s
education was considered to be among the vital building blocks of modern civilised society.
As the Arab middle class in the region increasingly focused on patriotism, domestic life also
became more important as the foundation of the future society. In this framework, a new,
more extensive role was gradually assigned to women within the patriarchal framework: one
of educational authority. The outcome was the emergence of some of the first and most
influential Arab female thinkers and writers of the century. These women were growing up in
open minded families whose head of the family, either the father or the eldest brother,
encouraged and supported their education. The head of these families disregarded the existing

“rules” placed on women and emphasised the role of women in the advancement of society as



119

a whole. In this atmosphere created by men, women managed to participate and contribute
their views in society. While there were still obstacles that prevented their contributions from
being fully recognised by members of the Arab cultural elite, the intellectual work of these
nineteenth century women subsequently inspired and enabled a new generation of Arab

women.



120

Chapter 4

Women and The New Mode of Communication



121

Chapter 4 Women and The New Mode of Communication

4.1 Introduction

This chapter examines the key figures in the gender relation discourse in both Egypt and
Syria. It describes the expanding network of the earliest Arab women journalists and their
evolving influence and argues that the efforts of the first generation of female journalists
inspired more young women to write publicly. The chapter explores the views of prominent
Arab male intellectuals who encouraged women to become educated and the subsequent
development of women’s literature. Attention is focussed on the journal al-Mugtataf,**® and
its role in the development of a new discourse on gender relations and the role of women in
the Arab society. al-Mugqtataf illustrated the ongoing exchange of intellectual ideas between
the Syria and Egypt during the Arab Renaissance. This chapter also examines the intellectual
life and key publishing projects of two important Syrian figures who shaped the Arab
women’s movement at the turn of the nineteenth century; Hind Nawfal and Alexandra

Avierino,*7 were the first females to publish journals in Egypt in the late 1890s.

4.2 The First Group of Arab Women Journalists
Syrian Khalil al-KhiirT (1836—1907) established the first private Arabic periodical Hadigat al-
Akhbar in Beirut in1858.4%% Readership of the newspaper became widespread throughout the

region with its coverage of political, scientific, commercial, literary and historical topics

406 ql-Mugtataf founded in Syria in 1876 and later transferred to Egypt in 1885.

407 Another women’s journal, Mir at al-Hasna’ was founded by Maryam Mazhar in Cairo 1896. Mazhar,
however, was the nom de plume of Salim Sarkis (1867—-1926), a male Syrian writer living in Egypt. Sarkis
wanted to encourage women to write but faced censorship in Syria and legal problems in Egypt, and his journal
was eventually forced to close. Jirji Zaydan, “Mir’at al-Hasna’,” in al-Hilal, issue. 5, no. 6 (1896), 240. Salim
Sarkis, “Man Hiya Maryam Mazhar?” in Majallat Sarkis, issue. 2, no. 21 (1907), 645-651. Abd al-Rahim
Ghalib, Mi’at ‘Am min Tarikh al-Sihafah: Lisan al-Hal (Beirut: Jarrtis Bris, 1988). Isma‘il Ibrahim, Suhufivat
Thairat (Cairo: al-Dar al-MisrTyah al-Lubnaniyah, 1997), 31. Beth Baron, The Women'’s Awakening in Egypt:
Culture, Society and the Press (New Haven: Yale University Press, 1994),16.
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Islamica, vol. 106, no. 1 (2011), 124—143. Fruma Zachs; Sharon Halevi, Gendering Culture in Greater Syria:
Intellectuals and Ideology in the Late Ottoman Period (London: 1.B. Tauris, 2014), 9.
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across 3000 issues over 50 years.**” The journal attracted 400 subscriptions in its first three
months, highlighting the significant appetite for professional journalism across the Arab
world. The main topic of discussion was the news of the region, specifically the commercial
and economic affairs of Beirut, but foreign news, news commentary and even some official
Ottoman announcements also appeared within its pages. Hadigat al-Akhbar also included

410

book reviews, excerpts, advertisements and novels*'® and occasionally, witty and humorous

anecdotes such as “The Invention of a New Telegraph,” printed in1858,

If you wish to transfer information fast from one place to another, you should tell it to
a woman. After that you will see, in a short time, the message will pass from one

person to another faster than the blink of an eye.*!!

al-Khtir1’s joke received harsh criticism from female readers stating:, “We expected pleasing
scents from the flowers of this garden, instead we smelt distasteful and insulting odours.”*!?
Women in Tripoli encouraged Beiruti women to respond to this offensive statement saying:

“This is a common and ill-mannered accusation that is unacceptable from the press.”!3

al-Khiir1 replied that he had merely copied the joke from an English newspaper, evidently
surprised by the growing volume of women’s outcry. He published an apology titled: “An
apology to the women of Tripoli.” This quarrel, the first of its kind in the Arabic press,

highlighted the fact that educated Arab women were actively engaged in defending

409 Marilyn Booth, May Her Likes Be Multiplied: Biography and Gender Politics in Egypt (Berkeley, Calif:
University of California Press, 2001). Baron, The Women’s Awakening in Egypt. Fruma Zachs, “Building a
Cultural Identity: The Case of Khalil al-Khuri,” in Thomas Philipp and Christoph Schumann (eds.), From the
Syrian Land to the States of Syria and Lebanon (Wiirzburg: Ergon in Kommission, 2004), 30.

410 Henry Jessup, The Women of the Arabs (New York: Dodd and Mead, Publishers, 1873).
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412 Khalil al-Khiir1, “Talab al-Samah,” in Hadigat al-Akhbar (1858), 3.
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themselves against misogyny and that they had strong networks across the region. Moreover,
these women were clearly readers of Hadiqgat al-Akhbar, a fact that seems to have surprised
the unsuspecting al-KhiirT and his editorial staff, who came under enormous pressure to
retract their statements. al-Khiirm immediately recognised the presence of a significant female
readership and subsequently tailored articles and editorials for them and simultaneously
increased his revenue. He never again published remarks that were disparaging of women,
knowing that in doing so, he risked antagonising female readers.*!* Journalists, like al-Khird,
as well as many Arab male intellectuals and scholars, were beginning to recognise the vital
presence of female readers. They then began to discuss the role of women in society,
acknowledging that this required far greater discussion and debate than previously
recognised. These issues were raised and discussed in several articles published in periodicals

of the time, including Hadigat al-Akhbar and al-Jinan.

The rise of women’s literacy and education brought with it with a growing demand for texts
about women’s health, in particular. In 1837, the first midwifery school in Egypt was opened
by the Egyptian government with French female administration.*!®> Yet despite this, medical
health-care for women remained a largely undiscussed issue. It was not socially acceptable at
the time for Arab girls to study in this midwifery school. This led to the Egyptian government
bringing foreign women, particularly French women, to take on these roles of midwifery
students.*'¢ The Egyptian government sourced women from the local slave market to be

students.*!” To encourage local enrolments in the school, the Egyptian government provided

414 K halil al-Khiiri, “al-Kitab al-Faransaw1 al-Musamma bi-al-Nisa’,” in Hadigat al-Akhbar (1859), 4.
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124

the few students already enrolled with a salary, food and transportation, which at the time

was normally a donkey.*!8

The physician Muhammad ‘Al1 Basha al-Hakim (1813—1876), was the chair of the national
medical association and responsible for the midwifery school. In 1865, he and his assistant
Ibrahim al-Dastiqt, founded the first medical journal Ya ‘sith al-Tib in Egypt. The journal
attracted writers in modern medical science, including some midwives who wrote on
childcare and household management.*'* One of these midwives was Jalila Tarmahan (d.
1899), the first female journalist in Egypt to discuss medical issues within published articles.
Tarmahan was one of the few women to graduate from this new midwifery school. Tarmahan
was of Ethiopian descent but raised in Egypt and was therefore allowed to pursue studies in
the medical field. Her ground-breaking article on midwifery was published in Ya ‘sib al-Tib
in 1865.4?° Tarmahan was appointed assistant schoolmistress at the midwifery school after
completing her studies. She was later promoted to the chief instructor—a position she held
until her death.*?! Female writers such as Tarmahan were aware of underprivileged Arab girls
like herself who were denied access to any schooling. They used their position as journalists
to address this inequality by writing articles describing the injustices within the community

and the urgent need for reform.
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In 1870, Salim al-Bustant (1848—1884), the son of Arab Renaissance luminary Butrus al-
Bustant (1819-1883), published al-Jinan. This political magazine was to become one of the
most important and prestigious Arab literary publications of the period. al-Jinan’s readership
extended across the Arab world and into the Arab diaspora in Europe.**?> Among its
correspondents and contributors were several well-known names in literary and political
circles, including such leading figures of the Arab Renaissance as: Beirut’s Nasif al-Yazij1
(1800-1871) and Ibrahim al-Yaziji (1847-1906); Alexandria’s ‘Isa al-Ma‘lif (1869-1956);
the Western missionaries Cornelius Van Dyck (1818—1895) and George Post (1838—-1909);
and the Egyptian Minister of Education and reformer, ‘Alt Mubarak (1823-1891). al-Jinan
was a platform for lively interactions between writers and readers on the rights of women
during that time. In 1870, the first issue included Jibra’1l Sadiqa’s article On the Rights of

Women in which he argued for equal gender rights.*?*

al-Jinan reported on both local and international affairs, provided commentary, and also
included satire and literary criticism. The magazine published original Arabic fiction and also
translated serialised works by European novelists, many of whom delved into issues of
gender relations and women’s literacy.*** For the first time, Arab women, (notably Adelaide
al-Bustani and Mariyana Marrash)*?* published their writings under their own names in a
popular journal. Adelaide al-Bustani was among a number of women’s writers who drew on
themes of gender relations and women’s literacy in their writings. **® Her novella Henry and

Amelia (1870) was a love story in which al-Bustant conveyed the ease with which women’s
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reputations in society were jeopardised by romantic liaisons with men and the injustices of

traditional views of marriage.

Adelaide al-Bustant was raised in a family that prized the voices and education of women
and, following the publication of her novella, she encouraged her readers to read and
disseminate women’s writing as much as that of men.*?” Adelaide and Marrash, together with
Salim al-Bustani, a/-Jinan’s editor, were cognisant of their existing readers and often
addressed these women directly. Salim acknowledged the effect this had on decisions he
made during the process of editing, saying it was very natural for him to cater to the needs of

such a large part of the magazine’s readership,

As there are gentlemen who read al-Jinan there are also some ladies who read
women’s writing, and the men should also read the ladies’ writing and thoughts. And

for that reason, al-Jinan has opened the door for women.*?8

Like Adelaide al-Bustani, the Aleppo-based Mariyana Marrash (1848—1919) was born into an
intellectual family. Marrash was well educated in Arabic, French and English and well-
travelled. She founded an influential literary salon for men and women. She was one of the
first women to publish Shamat al-Jinan, a non-fiction article in her own name which
appeared in the popular Arab press. It is for this reason that the contemporary historian, Filib

Tarrazi, wrote of Marrash as the first Arab female journalist.*?® Shamat al-Jinan, is an elegant

427 Ibid., 266-267, 407.
428 Salim al-Bustani, “Asma,” in al-Jinan, issue. 4 (1873), 826-27.
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article in which Marrash defended her gender from the insults of male poets. She believed
that they had falsely accused women of being “cowardly and avaricious.”*3°

Marrash contested the notion that a woman is unable to cultivate more noble traits due to her
lower social position. Instead of blindly imitating masculine traits, women and women
writers should cultivate values, standards and understanding.**! Marrash’s contemporary, the

journalist and novelist Jibra’1 Dalal (1836-1899) welcomed her as the herald of a new era in

the writing of Arab women,

The advent of female journalists and poets in these dark times is pivotal. Even for men,
as our history shows, reading and writing were uncommon. [Marrash] came like a new,

shining star set in the middle of the night sky.**

The works of Adelaide al-Bustani and Mariyana Marrash inspired females in Egypt and
Syria, and in 1871, Wastin Masarrah of Alexandria,*** published her views on the topic of
female education in an article in al-Jinan. Masarrah called upon female readers to insist that
they receive an education, “to enter the gardens of education and knowledge as well as the
sciences, despite potential male disagreement.”3* This, Masarrah believed, would allow them
to establish a solid support to their children, which in turn would gain them the respect and

affections of their men. Masarrah’s explicit appeal to women is significant, as many of the
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female writers of al-Jinan displayed a consciousness of the increase in their female readers

and addressed them directly. Masarrah said,

This must be the day when women abandon their fears and innovate in the field of
literature. We should take off the dresses of loafing and laziness and wear work
clothes. We are the daughters of the nineteenth century, which is more civilised than
other eras in human history. We must show men what we can do in literature and
science. Let us eagerly compete [with them] to reap the rewards of science and
literature and open the doors of their favour. If men say to us we are idle, we will

reply—Dby patience and persistence we achieve our goals.**

Mariyana Marrash’s brother, the prominent Syrian intellectual Fransis Marrash (1836—
1873),%¢ spoke in favour of educating women but with a wary and cautious tone. In Women
Between Barbarity and Civilisation, he argued that educating a woman was the way to lead
her to civilisation. In his opinion, human life emerged from woman and education. Character
and morals stem from her.**” In On Female Education, he explores the importance of
exposing women to “reading, writing, arithmetic, geography, grammar and the domestic
arts.”*® Since God created man before woman, she is assumed to be his assistant and
therefore the education of women ought to focus on those subjects which supported men.
Fransis Marrash argued that it was not necessary to involve women in science as to do so

would diminish their femininity by presuming to place themselves above man.*”
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In 1872, Farida Shakiir wrote in al-Jinan of ignorance being a woman’s weakness and
highlighted the need for a program of education specifically designed for women. Shakiir
stressed that males and females are intellectually equal, insisting that women can contribute
significantly to social progress and to the welfare of their families. She entered the discussion
about women’s education to set an example for other young women who were so acutely

conscious of their responsibility to influence the next generation of female intellectuals.**

Journalists such as Saltm al-Bustani and Salim Kassab (1841-1907), were much less wary of
women’s education than Fransis Marrash and were even supportive of these ideas. al-Bustani
and Kassab believed that education of female readers, as well as their children, would provide
a great service to society and that they should, in fact, be rewarded for it.**! In an article
addressing those young women completing their education in Beirut, Kassab contends that
the social roles of men and women are in fact complementary and that the position of women
was a reflection of the state of the nation. Thus, as mentioned (earlier) in Chapter two, the
advancement of women was perceived to be a benefit to the country as a whole, as the family
was the foundation of society.*** Women, therefore, had a unique responsibility to be
educators of the coming generation; if they were ignorant and superstitious, their children
would, in turn, be ignorant.**

Journalism, therefore, with its new communicative tools of newspapers and journals became
a modern phenomenon in promoting education in the region as well as enabling news and
new ideas and perspectives to flow in from Western countries. Journalism was also one of the

few vocations not strictly closed to a new generation of educated women. Clearly cognisant
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of their place as role models, these women attracted a substantial following of female and
male readers, including editors, publishers and notable leaders of the Arab Renaissance.
While there had certainly been Arab female writers before, it was not until the 1860s and
1870s that women began to write publicly and openly; that is, under their own names—first
in specialist journals and later in the popular press. Their legacy is an unprecedented opening
up of the public space by Arab women for Arab women; a space that enabled and
emboldened women to raise issues and profoundly reshape the discourse on gender relations

in the Arab world.

4.3 The Social Darwinian Debate on Gender in al-Mugtataf

The monthly journal a/-Mugqtataf was founded and spearheaded by editors and instructors
Ya‘qiib Sarrtf (1852-1927) and Faris Nimr (1857-1951). They were influential intellectuals
and students at the Syrian Protestant College (now known as American University in Beirut).
The monthly al-Mugqtataf developed a strong following among both women and men
throughout the region, growing in reputation for its dedication to scientific and artistic
advancement. It regularly included original articles, translations and summaries of “scientific
proceedings, papers, news and book reviews chosen from journals such as Scientific
American, Science, The Nineteenth Century and The Times.”*** In 1882, the journal published
its initial article on Women but it also often featured articles by female writers, such as Yaqut
Sarrtuf and Maryam Makaryts, the wife of al-Mugtataf’s manager Shahin Makaryus, and

sister of Faris Nimr (al-Mugtataf’s editor).**> Articles appeared on women’s education,

444 Nadia Farag, “The Lewis Affair and the Fortunes of al-Mugtataf,” in Middle Eastern Studies, issue.

8 (1972), 73—83. Marwa Elshakry, “The Gospel of Science and American Evangelicalism in Late Ottoman
Beirut,” in Past and Present 196 (2007), 173-214.
45 Byron D. Cannon, “Nineteenth-Century Arabic Writings on Women and Society: The Interim Role of the
Masonic Press in Cairo - (al-Lataif, 1885-1895),” in International Journal of Middle East Studies, vol. 17, no. 4
(1985), 463—484. Marilyn Booth, Classes of Ladies of Cloistered Spaces (Edinburgh: Edinburgh University
Press, 2015), 192.



131

women’s roles in medicine as well as educating children, fashion and biographical writing.
Articles often profiled notable Western women, including Catherine the Great and the
philosopher Catherine Trotter Cockburn. In addition, prominent Western writers on the issues
of women were also featured such as John Stuart Mill, Mary Wollstonecraft and Elizabeth
Cady Stanton.**¢ Together, the female contributors of al-Mugtataf and their readers became
familiar with the works of the key intellectuals of their age from both the Arab and Western
worlds. Their articles were highly influential, initiating and facilitating discussion of
women’s rights within the pages of the magazine and in other journals.*’

Several polemical articles were published in a/-Mugtataf. These biographies of important
female figures were published in order to promote discussion on the rights and education of
women. For example, Maryam Makaryiis (1860—1888), a significant woman of her time,
published an article on the seventh-century poetess al-Khansa’.**® In it, Makaryiis was not
simply criticising al-Khansa’s biographers for overlooking the important role her mother
played in ensuring she was educated, but she was also highlighting the lack of interest in the
Arab world of al-Khansa’s life. Makaryiis’s own mother played a significant role in her
education. Due to this, Makaryiis was aware of the importance of being a role-model for her
own children; she and her mother shaped the intellectual course of their daughters’ lives.**
Makaryus gave her daughter further insight into the significance of this role. She encouraged
her daughter and her female readers to read and to recognise the significant link between
reading and the development of moral character. Accordingly, Makaryiis suggested analysing

educational texts, including biographies about the lives of female pioneers.*>°
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Male voices, critical of the discussion on women'’s rights, were also included in al/-Mugtataf-
In 1886, Amin Abi Khatir, presenting himself as an advocate for the rights of women,
despite arguing that as the focus on equality had developed, women had disregarded their
domestic duties. He stated that women were lacking self-restraint specifically in spending on
what he considered to be ‘frivolities.” He admitted, however, that there were exceptions; there
were some women who were able to maintain their duties despite acquiring these newfound
rights, saying that, “it would be incorrect to generalise to all women based on their

example.”*!

In late 1886, a debate on the connection between women’s rights and women’s intellectual
capacity ensued between Najib Antiiniyls of Alexandria and Wadi* al-KhiirT of Beirut.
Antiiniyus stressed that females possessed “limited power.” While al-KhiirT had argued in
favour of better rights for females and depicted their “mental and intellectual prowess”
through the use of examples of female figures in France and ancient Egypt. He explained that
women’s intellectual capacity was recognised by some developed nations, by giving women
voting rights in municipal and state elections, in Europe and the United States.*>? Antiniyis
arguments contradicted this by arguing that full equality was unachievable because women
differ physiologically to men. He concluded that society would be ruined by those proposing
equal rights to both men and women and allowing them to leave the domain of home.*>
AntiiniyUs reiterated the perspectives of leading Western scientists during that time period

where he argued that the power of female was limited because of the role that biological
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distinctions played in the social roles and behaviours of the two sexes. Many of these
Western scientists were also physicians, and they asserted that the shift in women made away
from reproduction and toward other undertakings, specifically those involving the intellect,

would lead to deteriorating health and could potentially result in sterility.*>*

The trend of using scientific arguments especially biological arguments grew over time
echoing the rise of social Darwinism in the West. Shiblt Shumayyil (1850-1917), a physician
well-known for his progressive thinking, interpreted Darwin’s Theory of Evolution to justify
sexual inequality.*>> Shumayyil drew on his medical knowledge and training as well as the
work of Western scientists and intellectuals in order to contend that males had superior
physical and intellectual capabilities; these included the work of mathematician and
sociologist Adolphe Quetelet (1796—1874), anthropologist and geneticist Francis Galton
(1822—-1911) and psychologist and sociologist Gustave Le Bon (1841-1931). Furthermore, he
utilised the work of Charles Darwin (1809-1882) and Herbert Spencer (1820—-1903) to raise
discussion on the education of women and their political rights.**® In 1887 in a famous speech

in Cairo published in a/-Mugtataf, Shumayyil posited,

Some people think that women are just as smart as men. Natural science clearly
demonstrates that in lower creatures, the female mind is more developed than that of

the male. However, the opposite is true in higher animals. This means that females are
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smarter at the lower rungs of the evolutionary ladder but also that they are not smarter

at higher levels, where humans and other primates are found.*’

Shumayyil asserted that biological differences between the sexes are augmented within
human species through the civilisation of nations and male superiority over females. He drew
attention to the “superior” intellectual and physical traits of men over women, stating that the
slower cognition of women and their weaker bodies resulted in a more cunning and devious
nature, to which he referred as the “weapons of the weak.”*8 He argued that where female
leaders had emerged in less developed nations, they had merely inherited their thrones and
not ascended by intellectual or physical merit; this leadership was not representative of the
status of everyday women. Shumayyil firmly opposed calls for sexual equality suggesting
proponents of equality actually denigrated women. Instead, he wrote that “she must be in her
assigned place as a vital community member; one who follows after the man and assists his
growth and in a partnership with him maintains the family.”** Tronically, given his reputation
for his anti-religious sentiments, Shumayyil also argued against equality on religious
grounds: “All the divine laws agree that women need to be treated like children.”% He
described women as “more volatile than men—they subscribe to myths, are stubborn, and

stick with old habits more than men.”**°!

al-Mugqtataf’s female readership coordinated a response to Shumayyil in a series of letters
published under the title The Defence of Women by Women. Several women from across the

region, at times known only by their initials, launched into counter-arguments. M.A.Y. of
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Damascus, for instance, objected to Shumayyil comparing women to lower animals, arguing
that an educated woman builds up both her body and mind. Although she politely
acknowledged his position and influence, M.A.Y. expressed doubt about his general
argument. She insisted that despite the unequal status women and men have physically, her
knowledge and morals could surpass his significantly.*¢? Rahil Hajjar a resident of Cairo who
responded through a letter, criticised the rationale behind Shumayyil’s biological argument,
criticising the “facts” he used to defend his argument, saying they were merely his own
perspectives and could be understood differently. Moreover, Hajjar alluded to the fact that as
the debate had attracted public attention, he expressed hope that Shumayyil had retracted at

least some of his views.*3

Maryam Makaryiis was a patient and friend of Shumayyil and a renowned intellectual in both
Syria and Egypt. She was much more emphatic in her objections. Although she too credited
Shumayyil’s accomplishments, she stressed that individuals in his position should be wary of
their opinions, labelling his work as discourteous and offensive to women. Makaryiis had a
sound understanding of medical, biological and anthropological knowledge and questioned
why the findings of male scientists were always understood in favour of men. She labelled

these interpretations to be personal sentiments rather than facts.*6*

“I want someone to tell me what made Shiblt Shumayyil attack us?”” wrote Maryam Matar of
Cairo.%6> She openly revealed her contempt for Shumayyil’s opinions, including his

condescending use of the term “little kingdoms” to refer to women’s domestic work. Matar
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refuted his argument, asserting that women were perfectly able to perform the same tasks as

men, however, men were clearly incapable of stepping into a woman’s role.*%

Khalil Sa‘ad of Cairo participated in the debate, supporting Shumayyil’s claims of biological
differences but later conceded that “woman is a nobler creature than man.”*¢” Shumayyil was
encouraged by the words of Sa‘ad and once again felt compelled to reignite the discussion
and refute the ideas of the “ladies” challenging his ideas.**® He strongly maintained that
equality was unachievable as the two sexes were very different. However, he stated that the
status of women was highly affected by education and that females had differing roles more
befitting to them. He likened any attempts to promote equality of the sexes to equating body
parts with one another, despite their innately unique functions. Juxtaposing the social with the
biological, Shumayyil insisted the two genders each had a key role in the way society

functioned, however, the “natural place” of females was that of a helpmate to a male.**

The debate created by Shumayyil was part of a gradual shift in the Arab world, away from
outdated forms of discussion and discourse based on religious and philosophical justifications
toward a more scientific approach.*’® Public debates like this were catalytic in developing the
discussion about the rights of women and their position within the Arab press of the
nineteenth century. Articles on education and the role of women in society often appeared in
al-Mugqtataf and other journals throughout the 1880s and 1890s, with Arab women taking on
prominent roles as writers and correspondents. This displayed the initiation of new

discussion, and a movement that was growing in confidence and that encouraged Arab
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women to control their own press.*’! The first Arab journal for and by women, al-Fatat,
appeared in Egypt in 1892 and was quickly followed by a large number of different women’s

journals throughout the region.

4.4 Case Study 1: Hind Nawfal’s Magazine, al-Fatat

Hind Nawfal, a Syrian Christian, became the first Syrian woman to establish a magazine by
women in Egypt, for women. Despite her brief career as a publisher and editor, al-Fatat
paved the way for female Arab scholars and writers to establish numerous new publications

?472 gl-Fatat became the benchmark for all other women’s

known as “women’s journals.
magazines in the Arab world and encouraged Arab women to write and participate in
discussions.*”3 Soon after its inaugural issue, and due to its uniqueness, al-Fatat attracted
attention from the mainstream Arab media. Renowned male journalists in Egypt and Syria

wrote that it was the “first of its kind under the Eastern sky,*"*

a distinct journal that
“included the kindness of women and activity of men,”*”* further describing it as a “precious
pearl.”#¢ Nawfal explained that she had established al-Fatat as a “magazine” that expressed

the views of women and defended their rights and called on women to contribute articles

about all aspects of Egyptian women’s lives.*”’

Nawfal had fled Syria for Egypt as a child in 1870, avoiding the Ottoman repression of

intellectuals and the restrictions on freedom of speech at the time. She came from a family of
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scholars.*’® Her mother, Maryam Nahhas (1856—1888), had studied in a British missionary
school for eight years and in 1873 began to write a biographical encyclopaedia of Eastern and
Western women—The Lives of Famous Women—but died before it was finished.*’® Her
father and uncle were also writers and they later co-managed her publishing house in
Alexandria, with help from her sister.*® Nawfal’s family encouraged her desire to publish
and nurtured her literary talents, providing moral and practical support for her venture, in
addition to publishing their own magazine.**! She received a multifaceted education; she was
schooled by Catholic nuns in both Arabic and French in Alexandria, as well as a traditional
education by sheikh Ahmad al-Iskandarani.*s? Nawfal’s views were shaped from an early age
and then refined by Eastern and Western world-views and affairs. Her father Nasim,
encouraged her to take part in poetry readings and intellectual discussions with his friends,

who included some of the leading literary thinkers and writers of the day.

Nawfal was aware of the conservative nature of Arab society, and the scarcity of female
writers and the lack of female publishers. She aimed to reassure her readership that writing in
a journal did not in any way compromise their modesty nor did it violate their purity and the
bounds of good behaviour.*** Despite the Arab world of the nineteenth century Renaissance
being rich with literary and scientific journals, none specifically promoted women’s interests,
or even, according to Nawfal, satisfactorily articulated their problems.*** Nawfal saw a great

gap in the publishing landscape and an opportunity to build a platform for women’s voices,
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hence the establishment of al-Fatat. On the front page of her magazine she defined its scope

99485

as purely “scientific, historical, literary and humorous™*®> and declared politics and religion to

be out of bounds,*%¢

This magazine [al-Fatat], will contain articles about science, history, and literature. It
will have humorous stories and news about everything that women regard as
important. It will not concern itself with political issues or religious debates. The main

objective of this newspaper is to defend the rights of women.*®’

The focus, she believed, would be on the rights and responsibilities of women. al-Fatat
included segments on fashion, housekeeping, childcare, science, sewing, good behaviour,
literature and drawing. She discussed the idea of the decline of the Arab women’s rights over
time and explained that better conditions and equality for both men and women would come
about through education and progress.**® She encouraged contributors to refine their writing
skills, to be aware of the repressive forces around them and to voice their opinions in
writing.*®® The majority of the contributors to al-Fatat were Syrian women, many of whom
had benefited from the education they received in the missionaries’ schools at that time. It
also became apparent that Egyptian women did not enjoy as the same privileges as their

Syrian sisters and, consequently, many of them remained illiterate.*°
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Nawfal’s endeavours in Egypt and her support of female writers throughout the Arab world
were part of a larger, global movement. She pointed to the recognition and legitimacy earned
by female writers in magazines who published in Europe and the United States, stressing that
they had lost none of their feminine virtues in the process. She went to great lengths to justify
this claim and cited numerous examples of women in writing and other professions, including
medicine and law and even a biography of Queen Victoria. However, as much as they had
right to express themselves as writers and other professionals, women were also bound by
duty to be good wives and mothers. al-Fatat promoted a domestic ideology premised on a
clear division of gender roles and an acceptance of essential differences between men and
women. Nawfal stated “clearly that women would only achieve equality with men by
providing a good example and doing good work.”**! “Women’s work, at home, is what
women were meant to do and only women could do it,” including good housekeeping,
maintaining cleanliness, orderliness and responsible childcare. Nawfal’s ideology was framed
by her cosmology and theology, in which all things, including men and women, had a special

part to play in Creation, and they were complementary to one another,

The Creator and Mastermind of the world has made all objects—thousands of them
that even a great scientist cannot count: suns, moons, planets and stars, each uniquely
characterised. The Earth is created with similar and dissimilar plants [but all of them
together complete each other].*

The responsibility for improving the status and situation of Arab women in society rested on

their own shoulders and this required a willingness to become modern, educated managers of
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their homes. This domestic responsibility entailed a conscious strategy to promote greater

intellectual freedom for women.

In one issue, al-Fatat summarised a book on housekeeping that denounced ignorant women,
saying they are unable to raise their children or manage their homes along modern lines.*
The book equated strong domestic authority with ruling a kingdom and noted that women’s
good rule over their homes would help their men in the public sphere. Household duties were
to be given a position of prominence, comparable to that of political figures and important
members of society. Moreover, women were required to give equal concern to educating their

daughters properly: how else could women assume their duties in the public sphere?

In addition to the emphasis on the domestic sphere, al-Fatat frequently published news and
biographies of women who were successfully working in the public sphere in professions
assumed to be exclusively male. Men represented a sizeable proportion of the magazine’s
readership; they were more likely to be literate and could also read articles to their wives.***
At the height of its circulation, al-Fatat was a sizeable (forty-page) monthly publication with
a very large following.**> Nawfal said that she could not keep up with all the letters sent to
her from across the Arab world, further signifying the extensive and far-reaching distribution

network.*%°

al-Fatat enabled women to speak publicly and encouraged them to write and participate in

debates which in turn allowed the magazine’s reputation to reach across the Arab world.

493 Pollard, Nurturing the Nation, 109.

494 Ibrahim, Suhufivat Tha irat, 24-25.

495 1bid., 18.

4% Bl Sadda, al-Fatah, introduction. Isma‘il Ibrahim, al-Sihafah al-Nisa tyah fi al-Watan al- ‘Arabi (al-Dar al-
Dawliyah lil-Istithmarat al-Thaqafiyah, 1996), 17.



142

Women from across the region joined the staft of the magazine, with some becoming
regional correspondents and important writers in their own right: among them were Zaynab
Fawwaz (Egypt), Liza Nawfal (Jaffa), Istar Azhar1 (Beirut), Maryam Khalid (Deir el Qamar
and Mount Lebanon), ‘Ablah Nawfal (Tripoli), Wardah Farkiith (Homs) and Mariin Shukr

Allah Thabit (Aleppo) and even a foreign correspondent in the French city of Lyon.*’

Several prominent women joined a/-Fatat, most notably Hana Kiiran1 (1870-1898), a trail-
blazing advocate of women’s rights. Hana Kiirani represented Syria at an international

women’s conference in Chicago in 1892,%8

where she delivered a speech on defending the
rights of Eastern women.**® Since al-Fatat was based in Egypt, Syrian writers who wished to
avoid Ottoman censorship, used its platform to voice their opinions about the repressive

conditions at home. Thus, the magazine served as a channel for more liberal Syrian thinking

to flow to Egypt.

Most female journalists came from aristocratic, educated backgrounds, and many of them
were aware of their privileges and of the conditions surrounding the majority of girls who
were growing up deprived of any schooling at all. They used their positions as journalists to
address this social inequity: writing articles protesting the injustice of the education system
and demanding reform. While still editing the journal, Nawfal became engaged to Habib
Dabbanah, a Syrian working in Alexandria. The engagement was announced in al-Fatat and

the couple married in 1893.5% After introducing the concept of women’s journalism to the
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Century Egypt: The Life and Works of ‘A ’ishah Taymiir (New York: Palgrave Macmillan, 2011), 108. Radw4
‘Ashiir; Mohammed Berrada, Ferial J. Ghazoul, Amina Rachid, Mandy McClure, “Introduction,” in Radwa
‘Ashir et. al. (eds.), Arab Women Writers (Cairo: The American University in Cairo Press, 2008), 9-18.
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Arab world, she withdrew to a domestic and philanthropic life: the publication of al-Fatat
ceased the year after her marriage. The magazine was in circulation for only two years in
total, yet, in such a short time, Nawfal created a strong demand for women’s writing through
al-Fatat. At the same time, al-Fatat facilitated other women to establish magazines and
newspapers. By the early twentieth century, at least 30 periodicals founded by women had

emerged in Cairo, Beirut and Damascus.*"!

4.5 Case Study 2: Alexandra Avierino’s Magazine, Anis al-Jalis

Alexandra Avierino was born in Beirut in 1872 of Greek Orthodox origins. She was educated
in French and Italian at an American missionary school in Lebanon, a convent school in
Egypt and her private tuition was in Arabic. While still a child, she moved with her family
first to Alexandria and then later Cairo. Avierino was exposed to a cosmopolitan lifestyle
from an early age. At seventeen, she married a man of Spanish and Italian parentage whose

family had come to Egypt under the reign of Muhammad Al1.3%2

Avierino was a poet, a playwright and translated women’s literature from French into Arabic.
She established a salon for both female and male intellectuals, writers and poets in her
home.*** However, it was in her role as a magazine publisher and editor that Avierino
received the greatest attention. In 1900, she travelled to Paris to represent Egyptian women at
a conference held by the Universal Alliance of Women for Peace during the Paris
Exposition.>%* There, she attracted the attention of the Alliance’s founder, Princess Gabriella

Wiszniewska of Italy, a renowned disarmament activist. Avierino was adopted by Princess

0! Ibrahtm, Suhufiyat Tha irat, 24.
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Gabriella and presented herself in Europe as Princess Alexandra di Avierino Wiszniewska.’%

For her services to women, (namely her many articles on women’s rights, female education
and the importance of scientists), she was invited to attend several conferences, such as the
‘peaceful women’s society’ of 1900 which was held in Paris. Consequently, she became well
known and was honoured by the Ottoman Sultan, the Shah of Iran and Pope Leo XIII, among

others.>%

Avierino founded Anis al-Jalits*®” in Cairo in 1898. It was a monthly magazine with articles
contributed by both men and women on a variety of topics. The magazine circulated for a
decade with a female readership reaching more than 31,000, across the Arab region and into
Europe.’%® Anis al-Jalis endorsed education for Egyptian and Syrian women, publishing
pieces on home economics, science, history, humour, literature and the latest fashions in
France.>" It was the first woman’s magazine in Arabic to include advertising.’!° From the
outset, Anis al-Jalis was a global and radical magazine, with articles published on such
controversial topics as divorce, veiling and polygamy.>!! Avierino’s target readers were lower
class peasant women; Anis al-Jalis frequently addressed the problems facing these women,
especially poverty and the denial of education rights. Furthermore, Avierino did not shy away

from criticising men for their regressive attitudes towards women and children.’'? In 1900,
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Anis al-Jalis featured an article by the American writer, Mark Twain (1835-1910), which
was translated into Arabic and included a criticism of an article by Avierino. Following a
visit to Egypt, Twain, an advocate of women’s rights, wrote “Four Animals in Egypt,” a
sarcastic and humorous piece which listed women among other beasts of burden—cattle,
camels, and donkeys.’!? In her response, Avierino acknowledged Twain’s point and
understood the humour behind his writing. She was cautious, however, to highlight to the
wider readership the idea that, unlike the other three beasts of burden, women were useful,
they worked hard and patiently in and out of the home, yet they were often forced into

marriages and polygamy.

Unfortunately, the high production costs of Anis al-Jalis meant it could not survive the
economic downturn of 1907. Many writers for the magazine later went on to own and edit
other twentieth-century women’s journals, including al- ‘4 'ilah (1899), Shajarat al-Durr
(1901) and Fatat al-Sharg (1906).5'* Nawfal and Avierino promoted the dialogue on the role

of a woman in Arab society through their journals,>'>

and by the beginning of the twentieth
century, women throughout the Arab world had more powerful and far-reaching voices.
Starting in Syria and then in Egypt, the Arab women’s movement grew rapidly from the
1890s onwards. It demanded, and at times secured, vital changes to attitudes and institutions,
including changes within homes and schools. The works of Avierino, Nawfal and other

female writers and publishers represented continuity and intellectualism within Syrian-

Egyptian journalism and the broader movement for the modernisation of Arab society. These
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writers and publishers became a powerful cultural force, spurring on and opening up spaces

for discussion and debate on women’s rights in the region.

4.6  Household Management: Tadbir al-Manzil

At the time, despite the success in promoting education for women, new theories of
“household management” were imported from the West. It was accepted that a woman’s role
in society was to care for the house, the children and their education. Journal columns on
tadbir al-manzilP'® (household management) formalised this role as a woman’s responsibility

in society.

The magazines of Nawfal, Avierino and other contemporary women during the period dealt
with a range of topics of interest to the Arab woman but the most commonly recurring theme
was the role of the women as the manager of the household. This was not, however, a
reversion to, or and appeasement of, the traditional role of women; rather, it was progressive
Arab thinkers arguing for a revolutionary shift in status of Arab wives and mothers—one that
emphasised education, intelligence and augmented leadership, reform and the prestige of
motherhood. Moreover, while male advocates for women were active, this was to be a
revolution led by and for women. Columns on tadbir al-manzil often appeared in late Arab
Renaissance journals by and for women. “Housewifery was redefined as the art of household
management and the local status and perceptions of the family were frequently depicted as

being highly dependent upon the social skills of the wife and mother.!”

516 Tadbir al-manzil has its roots in the Classical period. The Greek term oikonomia was translated into Arabic
as the science of household management ( ‘ilm tadbir al-manzil). Abdul Azim Islahi, “The Myth of Bryson and
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The concept of tadbir al-manzil framed women as wives and mothers, as helpmates to men,
and stressed the qualities of obedience and servility to the head of the household.’'® Articles
often dealt with traditional subjects, such as childcare, interior decoration, cookery, beauty,

arranging a home for the comfort and care of the family and guests,’!”

and everything from
removing stains to detailed instructions about the education of children at home. Writers
often focused on pre-adolescence, contrasting the education of children at home with
education at school; the latter was seen as the mere transfer of knowledge while the former
included the process of imparting culture, refinement and discipline—the elements of a good

upbringing. A child learned from his or her mother about being a productive member of a

civilised society; this could not be taught in school.>

Lectures that had been presented previously by figures within the women’s literary and
cultural society, Bakirat Siriyah, led by Maryam Makaryiis, were now appearing as columns
on fadbir al-manzil in al-Mugqtataf>*' Bakirat Siiriyah worked to improve and advance the
position of women in society, stating the role of a woman was not merely limited to edifying
and refining her family but also to ensuring the harmony of the household.’*? The idea of a

more dynamic female influence lent the role of women a new prestige and this thinking
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began to spread throughout the Arab world via the new presses and Western missionary

schools.

Writers believed that women’s obligations should be met inside the house and the men’s
outside. This represented an important shift in gender relations, with women assuming
significantly greater control at home and a higher respect for their role. During the same
period, the journal Lisan al-Hal published articles, signed by a woman named Salw4, dealing
with marriage. Salwé, a middle-class woman, wrote to support women by giving them the
benefit of her own experiences in marriage.>?* In her articles, she explored the importance of
educating parents and explored what good household management entailed: paying the
servants, cooking, cleaning, and managing the household accounts. Through her own
experience of marriage, she described her life with her husband as being good, due to her
knowing how to manage their house.>?* In many articles in Lisan al-Hal, women were
implored not to forego their important domestic duties. Simultaneously, they were also
encouraged to gain a basic education, especially in the art of tadbir al-manzil. Women should
look after their house and family and be advisors to their husbands, rather than dwelling on

their appearance and other superficial wants.’>> Women were often described as the “ruler of

99526

99 <6

the house,” “spirit of the house” and “the foundation of society.

Over a relatively short period of time, the significance of the term tadbir al-manzil shifted
toward a meaning which highlighted a woman’s role and responsibilities within the home—a

role that gained a renewed, higher standing. Arab women’s magazines including a/-Fatat and
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later Anis al-Jalts, adopted this view, with female writers broadening the meaning of tadbir
al-manzil and taking it in more radical directions. In editorials included in a/-Fatat and an
article published in 1893, Nawfal summarised a book on tadbir al-manzil and emphasised its
importance. The piece examined the role of women “as wives and mothers in the stewardship
of the family” and suggested that the happiness of society was directly linked to this role.>?’
Nawfal, however, adopted a more radical line, arguing that, through education, women would
eventually be able to be active in society, despite the traditional view of it being the domain of
men.>?® Nawfal’s target reader was the middle class, while Avierino “covered subjects
concerning women from lower socio-economic areas.”?’ She aimed to expand and embolden
the meaning of tadbir al-manzil in order for it “to encompass a stronger, broader role for
women, although, in essence, it dealt with similar matters.”>3" In 1899, an anonymous piece in
Anis al-Jalis argued that the phrase tadbir al-manzil spread into society without having a big
influence. The author suggested renaming it “world management” or “life management”
arguing that there was no reflection of all the efforts carried out by women and that the term
did not convey its actual meaning. Despite this critical outlook, the article ended with a
discussion about women’s domestic work and the need for a woman to govern her emotions-
perhaps anticipating a negative public reaction.>3! Addressing her predominantly working-class
readers, Avierino argued that the household was the woman’s “realm” and its management

must be her primary concern, even if her role expanded to the public sphere.>?
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4.7  Conclusion

The advent of a free press in the second half of the nineteenth century in Egypt and Syria
accelerated the pace of change in Arab society. In particular, it gave women a much stronger
voice and generated a profound shift in thought on their role within the home and beyond.
There was a renewed emphasis on the significance of women’s learning and their role as
crucial agents within society, by virtue of their power in the home and their influence over
the family. Moreover, once women assumed leadership of these journals, their reach and the
development of these new ideas expanded more rapidly. Syrian women emerged with new
power and prestige at home and attempted to take it even further into the public arena, with
varying degrees of success. Nevertheless, women were both products and drivers of a
powerful new discussion of gender in the Arab society. The social fabric within these

societies were directly influenced by ideas from Europe through the medium of the press.

Women'’s participation in the journalism had longterm effects not only on their domestic
roles and on the development of their rights but it was also a significant factor in their
participation in other spheres. Towards the end of the nineteenth century, women from both
Egypt and Syria participated actively in global conferences and began to establish literary

salons and societies as well as becoming more active in the political sphere.
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Chapter S

Women’s Arenas of Discussion and Self-Reflection



152

Chapter 5 Women’s Arenas of Discussion and Self-Reflection

5.1  Introduction

From the late nineteenth century, women’s literary salons became more than simply social
meeting places. They became centres for feminine activism and social change in the Arab
world. The salons were places where women discussed and questioned their role in society,
learning from, being inspired by, and joining a growing international women’s movement.
Seeds were sown for a more formal organisation of women’s advocacy with a broader agenda
than education. Both the literary salons and the women’s societies that emerged from them
sought social transformation. Mariyana Marrash, Princess Nazli, and Maryam Makariyts
founded literary salons and women’s societies in Egypt and Syria. Hanna Kasbani Kourant
was also very vocal in the articulation of women’s issues through her literary works.
Together with others such as Zaynab Fawwaz, she paved the trajectory for the next
generation of female writers. Through publishing newspaper articles and participation in
literary salons, societies and conferences, they created opportunity for their successors to
participate in a changing Arab society. Hud4 Sha‘raw1 was important in Egypt’s
independence and modernisation and established a platform on which Arab women organised
and advocated for their political and social rights. This chapter discusses the leading roles
Arab women of the late nineteenth and early twentieth centuries played, the literary salons

and organisations they led, and their legacies.

5.2  Women’s Literary Salons

Mariyana Marrash’s Salon (Aleppo)
Mariyana Marrash (1848-1919), was arguably one of the most remarkable female Arab
intellectuals in the nineteenth century and widely considered to be the first woman to

establish formal literary salons in Syria. She was an Arab Renaissance writer and poetess
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whose contributions towards the establishment of the literary salons in the Arab world are

well documented.>33

According to historian Filib Tarrazi, Mariyana Marrash was the first Syrian woman to write
in a daily newspaper and to have her poetry published under her own name.>** The nineteenth
century writer and author Qustaki al-Himst (1858—1941), greatly admired her intellect and

artistic talents, stating,

[Marrash] is well spoken, speaks light-heartedly and in humorous manner with

melody. She plays music as adeptly as she writes Arabic.>

Marrash was born in Aleppo to a noble family. Her father, Fath Allah, encouraged her
inquisitiveness and education as much as he encouraged his sons’, Fransis (1836—-1873) (who
became a physician and poet) and ‘Abd Allah (1839-1900) (a merchant and a writer).>3
Marrash was introduced to grammar and poetry by her father and brothers and they nurtured

her early love of literature.’*” She attended French seminary schools, learning Arabic, French,
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and English, all of which contributed to her cross-cultural curiosity and interest in social

issues.>38

Reflecting on her beginnings as well as her end (she suffered from chronic illness in her final
years), the renowned intellectual Samt al-Kayyali (1898—1972) described Marrash’s life and

environment,

[She] lived her life between an atmosphere of blessings and pain: growing up with
writers, poets and other artists; reading French and Arab writers; in a culture

combining old and new.>%

Given that Syrian women were traditionally marginalised in education and public affairs,
Marrash stood out and was highly lauded for her intellect and cosmopolitan outlook. She
wielded significant influence in Aleppo’s society and in Syria more broadly.>** In intellectual

circles, at least, Marrash was widely regarded as a national asset.>*!

In 1870, Salim al-Bustani, the editor of the magazine al/-Jinan, announced what might be
described as a positive discrimination campaign, specifically encouraging women writers to

submit articles—on any subject. He accepted a piece by Marrash entitled Shamat al-Jinan, as
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a way to encourage her and other women to write for publication.’*? She put this media
platform to a wide range of uses, including criticising Syrian women for their lack of
education and poor command of language, and their reticence to engage in public debate.>*?
Marrash was also the first woman to publicly praise sultans, the judiciary, governors, consuls,
and other public officials. She offered commentary on their decisions, particularly where
these advanced or hindered women’s education, for example, (Marrash) publicly praising the

Ottoman Governor of Aleppo, Jamil Basha, when he established the first public elementary

schools in Syria.>#*

Marrash received considerable praise for her poems and other writings which covered issues
of social conscience, governance, and lamentations, as well as her music. Her fame, charisma
and intellect attracted many visitors to her home, where she established what was Syria’s first
literary salon. The salon welcomed both women and men, and was frequented by Western
scholars as well as many prominent Arab intellectuals (of both sexes), politicians and

members of Aleppo’s diplomatic corps.*®

Celebrated writers gathered in her home and discussed various political issues, developing a
strong sense of national consciousness that went on to shape opinions in Syrian society at

large.>*¢ She earned the respect of contemporary Arab intellectuals, such as the historian and
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sheikh, Muhammad Raghib Tabbakh (1877-1951), who described the elegance and courage
of Marrash’s writing and her plea to women that they should not simply copy men, but
cultivate noble attributes of their own. Tabbakh noted how she defended women from

misogynistic attacks, characterising these attacks as cowardly and greedy.>*’

The salons offered more than mere socialising and meetings. One scholar argued,’*® that
while the salons were informal, they offered an opportunity for women and men to discuss
the trajectory of Arab society, its literature, politics and economics.>* At first, attendees were
intellectuals who were enthusiastic about literature, many of whom were poets and writers
themselves. They were interested in bringing home ideas formed while studying abroad.
However, their discussions shifted to emphasise social issues and the development of Egypt
and Syria as nations free of foreign domination.>>° While men traditionally had their own
learned societies where they would discuss and debate social issues, there were few places, if
any, where educated women might gather to engage in intellectual conversation before
Marrash’s literary salon. The Arab Renaissance stimulated the establishment of women’s

literary salons and the ideas which fuelled them.

Even as the salon nurtured nationalism, Marrash brought together thinkers and writers with

experience and/or education in Europe and elsewhere from the Arab world. Attendees were
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usually from the upper class and intellectual circles who hoped to put progressive ideas into
practice in the Arab society.>®! Socialising, entertainment, intellectual and political discussion
were mixed together, with Marrash introducing chess, poetry recitals, music, and other forms
of entertainment to her literary salon; these entertainments often had an exotic flavour,
reflecting her salon’s international attendance. Here, the details of Arab society could be
explored, compared and contrasted with other cultures—often with the aim of sorting out the
regressive elements from the rest.’>? The hosts saw it as their prerogative, as the liberal
intelligentsia, to spearhead agendas of social transformation, and many members of

Marrash’s salon became influential figures of social change.?

Princess Nazli Fadil’s Salon (Cairo)

Born in Istanbul, Princess Nazli Fadil (1853-1914) belonged to the dynasty of Muhammad
‘Ali of Egypt. Many scholars consider her to be one of the first female intellectuals to
establish female literary salons in Egypt.>>* Educated in Turkey, Nazli is considered
(alongside Marrash), to be a pioneer of the Arab literary salon and a prominent figure in the
development of Arab intellectualism. She was married at thirteen and lived in Paris where her
husband became the Turkish Ambassador to France. After several years moving between
Paris and Istanbul, Nazli moved to Egypt in the early 1880s, where she settled
permanently.>>> Her exposure to French culture and society, including France’s literary

salons, profoundly influenced the intellectual role she assumed in Egypt.
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Scholars who studied the life of Princess Nazli describe her as an intelligent, well-informed
woman, who possessed quite revolutionary ideas.>>® According to Wilfred Blunt, Nazli was “at

least as clever as she is pretty, her conversation would be brilliant in any society in the

world.”>37

Statesmen, journalists, diplomats, and literary figures frequented Nazli’s home, which was
the first salon in Egypt.>>® They included the reformists Sheikh Muhammad ‘Abduh (1849—
1905), Butrus Basha Ghali (1846—1910), Sa‘d Zaghlul (1859-1927), Qasim Amin (1865—
1908), and others, who were often attired in European style dress.>* Nazli was cosmopolitan
by experience and apparently also by choice; she was also fluent in six European languages
and maintained amicable relations with many leading European intellectuals and politicians.
They included Lord Cromer, the British Consul-General in Egypt from 1883 to 1907, whose
policies and arguments, ironically, reduced educational and professional opportunities for
Egyptian women.>®® Originally, Nazli’s salon included only a few female attendees; this was

partly because women were not yet aware of the significance of the salons.*®!
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During the late nineteenth century, Nazli’s salon played a significant role in educating the
wider population, not formally, but through the exchange of ideas of social change. The
members of the salons were offered an opportunity to share their experiences of Western and
Arabic cultures. The attendees then went on to write about the role of women in Egypt and
Syria, spreading their ideas among the general public. Sheikh Muhammad ‘Abduh and Qasim
562

Amin, for example, wrote books defending women’s rights in education, work and society.

Simultaneously, the salon nurtured Arab intellectuals’ yearning for self-determination. >6°

5.3  Women’s Literary Societies: Maryam Nimr Makariyus

Maryam Makariyts (1860-1888) was widely considered to be one of the first women to
establish a literary society for women. She received her education in Beirut, where she
studied various subjects, including Arabic, English, history, geography, philosophy,

mathematics, and human biology. She graduated in 1877.564

In 1878, Makariyiis and her friends established the first women’s literary society, Bakiirat
Siiriyah.”% Makariyus encouraged women to study and enhance their intellect, and especially
to familiarise themselves with the works of famous female writers and poetesses such as al-
Khansa’ (d. 644) and Zantbiya, Queen of Palmira (d. 274). Makariyiis and other writers

published biographies of al-Khansa’>%¢ and Zanubiya’s lives demonstrating their important
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role in leading society during their respective eras.’®” Makariyiis complained that these iconic
women received little attention in the Arab world but despite being well known in Western
literature.>*® She emphasised the value of reading widely as a means of building moral

character, particularly for women.>®

Makariyts scoured Arab women’s literature, critically analysing and synthesising the best
works to put forward as inspiring examples for women to follow.>’°In one of her articles, she
described the vital role of Zantibiya Queen of Palmira, citing her as the kind of writer to

whom Arab women should look for inspiration and learning, and not just entertainment,>’!

Women are inclined to read stories and biographies of people... gleaning the greatest
portion of their knowledge and benefits from reading books of this sort... [Some] rise
higher: to read books that are superior in their research, more precise in their outlook,
and more difficult to absorb. You know well that in reading novels and life histories
the intelligent woman does not aim for mere entertainment or simply to spark her

imagination.’”

Makariyts’ early education had exposed her to Western as well as Arab thought, and she
understood the role women and men played in the development of society. Makariyts

believed strongly in literature as a means of advancing progressive ideas, including what
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today would be called “gender mainstreaming.” This is the process whereby the effect of
public policies and social programs for both women and men is taken into account at all
levels and in all domains.’” In 1881, Makariyis joined American missionary women to
establish another literary society (Zahrat al-Thsan), which was dedicated to helping poor and
destitute women. Her home was the society’s headquarters, where the group met weekly to
provide impoverished women with material help (food, clothing, etc.), and also to raise their
literacy levels. It offered a stimulating environment for the educated women writers of the

society in which to exchange and promote ideas, including ideas for social reform.>7*

Makariyts and her associates established a school for women and girls, also named Zahrat
al-Thsan, to further the advancement of women in their society. Following the path of al-
Bustani, Zahrat al-Ihsan, was one of the first all-female schools founded as a national school:
an uncommon development underneath the Ottoman empire. At its opening, the school had
approximately 80 students, who were taught Arabic, French, household management, music,

illustration, and handmade crafts by the eight female teachers.”

In the wake of the Ottoman restrictions on intellectual activity in 1885, Makariyiis and her
husband Shahin Makaryis (1853-1910), left Syria for Egypt.>’® There they edited and
published many articles in the journal al-Mugtata. They advocated for women’s inclusion in

education,’”” and highlighted the important role men and women play in raising their
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children. When Shiblt Shumayyil argued that women were inherently inferior to men, using
religious and social Darwinism arguments, Makaryiis and other female readers organised a
response in a number of articles published in al-Mugtataf. Makariyis longed to change social
norms that traditionally pushed the women to the back corner while men made policy
decisions.>’® She often noted that a lot of Arab women stood in contrast to their European
scholarly sisters, who were more likely to receive wider attention.’”® Her constant calls to
action encouraged and motivated Arab women to rise above conventionalism and to excel in
their intellectual abilities so that they might compete favourably with men in nation-building

and social transformation.

In 1887 Zahrat al-Thsan invited Makariytus back to Beirut to attend the school’s first
graduation ceremony. While she could not attend, Makariyis sent a long letter that
apologised for her absence and detailed her journey to Cairo and her time there. In her letter
Makariyts was impressed by the speed of the train and she marvelled at how quickly she was
able to traverse a great distance between cities in Egypt. She also wrote a detailed report of
the technological, cultural and educational advancements within the city, but lamented the
lack of historical Egyptian buildings which had been demolished and rebuilt in Western
designs.>¥ Makariyis also paid close attention to the progress of women’s education in
Cairo, noting that women were able to study medicine and midwifery and undertake exams
like their male counterparts. However, in her letter, Makariyts described Cairo’s lack of
established scientific and literary societies for women, which were by then a common
occurrence in Syria. She did, however, mention that the only society for women Zahrat al-

Ihsan that she had seen which was started by American missionaries. Makariyts expressed
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her support for this society, noting that it provided an important avenue for women to share

knowledge and improve their societal status.>8!

Makariyts’s substantial contribution to Arab women'’s literature and empowerment was
disproportionately greater than her short life which ended at 28.°%2 Equipped with a
multicultural training and liberal education, Makariyiis was a brilliant voice that inspired

many other women to play stronger roles in public affairs.>%3

5.4  The Aftermath of The World’s Columbian Exhibition and the Debate

Very little is known about the life of prominent Syrian intellectual Zaynab Fawwaz before
her time in Egypt. It is believed that Fawwaz was born in south Lebanon (most likely into a
poor family) sometime between 1846 and 1860 and that she may have moved to Egypt with
her family to join her brother who practised law there.>®* What is certain is that she showed
great talent as a poet and writer.’®> One contemporary, Labibah Hashim, remarked of Fawwaz

that she was,

Born in 1860 and moved aged ten to Alexandria, where she studied Arabic, rhetoric,
prosody, and history. She excelled at all of these. She had an inclination for writing
poetry and was skilled at it. She produced an anthology of short poems, as yet

unpublished.>8¢
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Fawwaz earned a reputation across Egypt and Syria as an exceptional thinker and writer on
general political matters and on the status of women in Arab society. She became a
distinguished writer on the topics of gender issues and female eduction in Egyptian and
Syrian media and journals, such as al-Nil, al-Fatat, and Anis al-Jalis. Fawwaz was active in a
range of public matters, leading calls for aid to Algeria when famine and economic crisis
struck. Her works extended to other genres and forms, such as her play, al-Hawad wa-al-wafa
(1893).5%7 Fawwaz also engaged in matters such as gender inequities and the rights of
women, including education, marriage, employment, and participation in the public arena.>%?
These themes come out strongly in her novels and an anthology of articles entitled a/-Rasa il
al-Zaynabiyah,’®® published in 1897, two years ahead of Qasim Amin’s The Liberation of
Women.>*° Her influence reached to the very top of politics: after she began attending the
speeches of nationalist leader Mustafa Kamil (1874—-1908),°°! he changed his opening address
from “gentlemen” to “ladies and gentlemen” in respect for her presence.’*> Among other
honoured women, she was known affectionately as Za Tmat al-Mar’ah (Leader of Women)
and Jawharat al-Sharq (The Jewel of the East).>>®> Fawwaz’s legacy is evidence that early

Arab activism was not bound to the middle and upper classes.
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In 1892, Fawwaz published a biographical encyclopaedia of several hundred notable women
from all over the world, titled al-Durr al-Manthiir fi Tabagat Rabbat al-Khudiir. *** She saw
a gap in the historical literature and sought to fill it by with examples of women for women.

Fawwaz deplored the fact that Arab (male) scholars equated historical study with significant

renowned men of the past,

Amidst all this activity, I have not seen anyone who has thought radically and set
aside a single chapter in Arabic for half the human world; a chapter in which brings
together those women famed for their merits and who shunned bad qualities; even
though a group of these women has excelled, having writings to their names which

rival those of the greatest learned men and compete with the master poets.>*>

Fawwaz’s work was generally well received by scholars, including many men. Reviewing her
work, the editor and journalist of the a/-Nil newspaper, Hasan Husnt al-Tuwayrant (1850~

1897), wrote in 1892,

This most excellent lady... has occupied herself in composing al-Durr al-Manthiir fi
Tabagat Rabbat al-Khudiir, which includes the life histories of a great number of

women. With it she has performed a service to the daughters of her kind, undertaking
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the duty incumbent on this society of seclusion. We ask God most High to shield her

and give her success.’”¢

Fawwaz advocated for women’s emancipation by encouraging women, through historical
examples, to participate in society at large and to escape the confinement of their homes and
their historical oppression.>®” She called on them to become conscious of their low status,
arguing that there was nothing natural about it, and that it was the construct of a society

dominated by men.

Ages ago the Eastern woman closed the door to her happiness and became a machine
in the hands of men. Men moved her in any way they wanted. They restricted her
education and forbade her from leaving the house or from attending any women’s
congregations. The woman began to believe that her oppression was a natural law and

forgot that men imposed it on her.>*®

In the 1893 “World’s Columbian Exposition (also called the Chicago World’s Fair)” Fawwaz
saw an opportunity to advance the status of Arab women and apparently thought about
sending her book al-Durr al-Manthiir to the organisers.>” She encouraged Egyptian and

Syrian women to participate in the Fair. Ironically, she herself did not attend, citing Muslim
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scriptures regarding the mixing of women and men that prevented her from attending.®%

However, a Syrian writer of the nineteenth century, Hanna Kasbani Kourani, participated.5®!

Kasbani Kourani received her education at various American and English missionary schools
and later worked in Lebanon as a teacher at the American Girls School. There she studied
science, art, and languages, before graduating in 1885.52 In 1891, she published her work on
etiquette, al-Akhlag wa-al- ‘Adat, and produced many articles for various magazines and
newspapers. Kasbani Kourani represented Syria at the International Women’s Conference at
the Chicago World’s Fair, displaying Syrian women’s crafts and becoming known as the
“Syrian Delegate” and, according to one American newspaper, the “George Eliot of Syria.”®%?
In the closing session, Kasbani Kourani publicly and surprisingly extolled the virtues of
traditional Eastern society and its women. In her speech, she asked why women would
presume to want to intrude in men’s affairs, arguing that the Eastern woman ought to be
“thankful and happy in her place in Creation.”®** She quickly gained a reputation as a
powerful speaker and stayed in the United States for three years, touring and giving lectures

on “The Eastern Woman. %
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Her Chicago speech was widely publicised,’% including in Egypt where it was criticised. It
clearly outraged Fawwaz who entered into a passionate public debate with Kasbani Kourant
condemning her speech as undervaluing women’s contributions to Arab society and
undercutting the emancipation cause. Kasbani Kourani insisted that “a domestic lifestyle is
natural for women and they must not break this natural law decreed by God.” If women were
to assume equal rights as men, she argued that it would, “change the order of the universe and
the laws of nature,” stressing that it would be unacceptable “to have the different genders
labour in the same field of action.”®®” Moreover, Kasbani Kourani said women could not

simultaneously take part in public affairs and be good mothers.%%8

Fawwaz challenged Kasbani Kourant on this and many other points, arguing that historically
many Arab women had served as leaders. Fawwaz’s arguments met with considerable
religious and political opposition, including from Sheik Ahmad ‘Arif al-Zayn (1884-1960),
the creator of the Beirut journal, a/- ‘Irfan. Al-Zayn disagreed with her ideas, asserting that
women could not act as men, and he condemned Fawwaz’s rebuttal of Kasbani Kourani. In
response, Fawwaz again cited numerous examples of women, Arab and Western, who had
done just that. While Kasbani Kouran1’s arguments ran counter to the emerging Arab activist
narrative by arguing with Fawwaz, she also elevated the gender debate in Arab society and

may have even energised her opponents.®%”
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5.5  Huda Sha‘rawi and Development of Women’s Political Consciousness

By the early twentieth century, women’s movements in the West were gaining political
ground, achieving suffrage and other legal rights for women. While Egypt’s independence
from Britain came in 1922, it did not accord full voting rights to women until 1956 (and Syria
in 1949), yet Egyptian female activism was intimately bound to the new context of
nationhood. Inspired by the successes of women elsewhere, this context gave rise to Huda
Sha‘rawi (1879-1947), who became a prominent leader of the Arab women’s movement,
inspiring Egyptian females to activism.®!® Sha‘rawT's career marks a milestone in the
trajectory of Arab society, especially in Egypt and Syria.®!! Her leadership position in the
nationalist movement contributed to the departure of the British from Egypt. Her decision to

612

remove the veil fuelled a sense of inseparable national and gender pride®'~ in Egyptian

women.

Sha‘rawt was born in Minya to a political family. Her father, Muhammad Sultan Basha, was
the first Speaker of the Egyptian parliament, and her husband, ‘Ali Basha, was a senator.%!3
She married young, at thirteen, however, the “subsequent separation from her husband gave
her time for an extended formal education, as well as an unexpected taste of
independence.”®!'* Upon her father’s death ‘Ali assumed her guardianship to maintain the

integrity of her family’s estate. Like many nineteenth century Arab women intellectuals, her
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early schooling began at home, but it was unusually broad. She was taught in French as well

as Arabic, and studied science, literature and poetry.

It was this education that awakened her curiosity and allowed her to develop connections
with female intellectuals and leaders across Europe and the Arab world. Sha‘raw1 was also
passionate about learning Arabic language and expressed her desire to read books beyond the
Qur’an.%> However, she was criticised by her family when she decided to learn more about
Arabic grammar, “The young lady was in no need of grammar as she will not become a
judge!”®1® She struggled against the tight restraints on her education, making clandestine
purchases of books from door-to-door pedlars, even though she “was strictly forbidden to do

SO 2617

Sha‘raw1 frequently rebelled against the social structures imposed on Arab girls and young
women, and a gender awareness started to emerge in the early stages of her writing. In her
memoirs she recalls feeling aggrieved that her brother “received the lion’s share of her
family’s attention” and favours because he was a boy and would carry the name of the
family.®!® She stated that “later, being a female became a barrier between me and the freedom

for which I yearned.”¢!®

Sha‘rawt cites her tearaway personality and stubbornness as contributing to her passion for

ensuring that Egyptian girls and women were granted equal educational opportunities to boys
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‘A’ishah Taymiir (New York: Palgrave Macmillan, 2011), 39-42.

616 Hatem, Literature, Gender, and Nation, 40.

617 Sha‘rawi, Mudakkirat, 31-32.

618 Ibid., 33.

619 Ibid., 40.



171

and men.®?° In 1919, Sha‘rawi organised “public” lectures to female-only audiences on topics
that interested mostly upper-class women of the harem.%?! Sha‘rawi was, moreover, a long-
time opponent of the veil,®*? decrying it as an unfair restriction on women’s activities in the
public sphere. Along with Istir Fahmi W1isa and Regina Khayyat,®?* she attended the 9%
conference of the International Woman Suffrage Alliance (IWSA) in Rome in 1923.524 In
Sha‘raw1’s memoirs, she notes that Western delegates were surprised to see an Egyptian
woman in attendance, “as if the veiled Egyptian woman was stamped in their imagination
with the characteristics of ignorance and barbarism.”?* Returning to Cairo, the three women
removed their veils in a public display of protest—a bold gesture that stirred many other

(mostly noble) women to do the same and energised the wider women’s liberation movement

in Egypt.62¢

Sha‘raw1’s name began to appear in media discussions about women’s rights in society and

she became conscious of the symbolic role she was playing,
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Much has been said regarding the participation of Egyptian woman in the
international feminist conferences and I want to record here some of what women as
well as men have said. This discussion does not concern me as Huda Sha‘rawi the
person, but rather it is about me as a symbol... The voice of the Egyptian woman has
indeed burst out in the international assemblies, and she has been able to serve the
Egyptian cause in addition to the causes of women and society. The newspapers wrote
saying “Mrs. Huda Sha‘raw1 spoke dressed in the garment of the nation on behalf of
Egyptian women, and the great approbation with which her lectures have been
received is the greatest ‘propaganda’ for Egypt in many newspapers and many
contexts, and her lecture was broadcast on the wireless.” What is salient from these
lines is that we have carried the message of Egypt to every location, expressing the

countenance of Egypt in every conference, and speaking everywhere in the name of

Egypt~627

Sha‘rawt worked within and without the new nationalist establishment: as a leader of the
ruling Wafd Party’s women’s committee, as founding president of the Egyptian Feminist
Union (EFU) (1923), and as chief organiser of pickets demanding reforms of the new
government.®?® Prior to the formation of the EFU, some considerable progress had been made
in the advancement of women'’s rights, particularly in the work and education sectors. Yet,
family law, in particular, remained very restrictive. Chief amongst the EFU’s goals were

universal suffrage, establishing a minimum age for marriage, according mothers’ legal
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custody of their children, ending polygamy, and removing the right of men to divorce on
demand. Importantly, under Sha‘raw1’s leadership, the EFU and other organisations, such as
the New Women Society, took to the streets.®?” Until the 1920s, Egyptian women, especially
upper-class women, had rarely protested publicly. Under Sha‘raw1’s influence, however,
public rallies became a mainstay of women’s advocacy, including rallying at the parliament

for the right to vote.

Sha‘rawt zealously took up the ideological thread of education that runs right through the
Arab Renaissance and the women’s movement of the nineteenth and early twentieth
centuries: the emancipation of Arab women is possible only where they are provided
education opportunities equal to those of men. She and her colleagues were successful in both
acting as a defence against any reversal of the gains in women rights made thus far and in
advancing the cause of gender equality.®*® Although an ardent nationalist, Sha‘rawi’s vision
was for women to assume leadership roles on the world stage.®3! Sha‘rawi was widely
travelled and her contact with women’s movements elsewhere inspired and equipped her for
activism in Egypt.®3? She argued against the objectification of women by men and laid much
of the responsibility for women’s liberation and advancement on the shoulders of women.
Sha‘rawt fought the popular belief, held by a majority of both sexes, that the women were not
up to the task of contributing equally to nation-building.®* In all of her philanthropic
enterprises, she placed women in charge; demanding them to demonstrate leadership and to

prove that women were perfectly capable of high-level management. In these practical ways,
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as well as by force of argument, Sha‘raw1 redefined the role of women in Egyptian and wider

Arab society.5**

5.6  Conclusion

Literary salons were critical to the establishment of a new consciousness and in setting the
Arab female activists’ agenda for social transformation.®*> Serving as informal meeting
places, they brought together intellectual heavyweights who helped to define the identities of
modern Egypt and Syria, in which women played a strong role in nation-building. The salons
gave women a rare opportunity to meet, network, and develop a progressive national
dialogue, often side-by-side with men.®*¢ They also assisted in driving educational reforms
that included more women. Indeed, salon organisers often placed great emphasis on women’s
education as the driver of social transformation. Salons provided more than mere
opportunities to socialise, they served to build networks of women that later coalesced into
more formal social change organisations. Moreover, the women intellectuals of the Arab
world joined the international women’s movement, which both inspired them and allowed
them to learn from the efforts of women elsewhere to liberate themselves. As a result, they
secured key legal, educational, and marital reforms. Importantly, they also demonstrated that
Arab women could play an equal role to Arab men in society, effectively shifting the national

consciousness from being Ottoman to being Arab.
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Chapter 6 Women’s Liberation: Between Religious Thought and

Secularism

6.1  Introduction

The Western Enlightenment was viewed as an ideal of modernity and a model for
advancement that could be adopted in Egypt and Syria. The ideas which were developed,
served to advance secular, rather than religious ideas, specifically in relation to the rights of
women and their education.®*” This chapter explores nineteenth and early twentieth-century
Egyptian and Syrian activism and reforms in the education of females, focusing on key

women and men reformers and intellectuals.

The chapter begins with an analysis of the roles and contributions of Muhammad ‘Abduh
(1849-1905) and Qasim Amin (1865-1908). They were renowned advocates of Arab
women’s liberation, via education and legal reforms.%*® Muhammad ‘Abduh sought to
convince his generation of the need for women to be like men and allow them to have the
same opportunities in life as men, for them to have access to education, and to eliminate
mistreatment in the home.®3° His actions served as the foundation for Qasim Amin and

greatly influenced Arab women.%4

The reaction to the work of Qasim Amin was divided into two groups: those who joined the

movement to improve the situation of women; the other comprising traditionalists and
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conservatives.®*! The religious and secular discourses, represented by ‘Abduh and Amin

respectively, regarding women’s education and liberation are presented and discussed.

Progressive male Arab intellectuals of the late nineteenth and early twentieth centuries
contested the entrenched traditional roles of women and endorsed female education. Despite
this support, however, any reforms that were made were largely focused on men. Ultimately,
the vision of a “liberated woman” was reduced to access to education for women in order to
improve their ability to carry out their household duties, as opposed to creating more

empowered, equal women who would be key players in society and politics.

By the early twentieth century, significant progress had resulted from this debate, including
the establishment of Egypt’s first Western-style University in Cairo in 1908, and the
employment of influential female lecturers.%*> This progress, however, was not entirely the
result of male advocacy, but also of female intellectuals, themselves, who successfully
championed reforms. This chapter concludes with an exploration of the contribution to the
education and liberation of women of three leading Arab activists of the time: Labibah

Hashim, Malak Hifn1 Nasif, and Nabawiyah Miisa.

6.2 Muhammad ‘Abduh: Religious Reformers and the Position Regarding Women
In 1849, Muhammad °Abduh, jurist and liberal reformer, was born in a small village and
lived until 1905 in Alexandria, not far from his birthplace.®*> When ¢Abduh turned ten, he

joined religious classes in a local mosque and within two years had memorised the entire
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Qur’an.%* Clearly talented, the twelve-year-old ‘Abduh started to study grammar at the
Ahmadi mosque in Tanta® but he became deeply frustrated by his teachers’ jargon. The
clash between ‘Abduh’s temperament and the mosque’s traditional approach to education
saw him run away from his teachers more than once and to give up his schooling for farming
and marriage in 1865.9 He rejected his father’s attempts to force him back into the mosque
and only returned to studies with the help of a local sheikh whose patience revived ‘Abduh’s
enthusiasm to learn and write.®” He later returned to the Ahmadi mosque in Tanta, even
earning a reputation as a hardworking student to whom his classmates would turn to for help.
In 1866, ‘Abduh became one of the religious scholars at al-Azhar, “the great centre of Islamic
learning.”®*® He spent four years studying there but again became disillusioned by his
teachers’ technical style and the narrow choice of subjects. He looked beyond the curriculum,
learning logic, mathematics and geometry, and “became the student of prominent scholars,
philosophers and mathematicians, such as sheikh Muhammad al-Basyiini and Sheikh Hasan
al-Tawil, and Jamal al-Din al-Afghani.”%* ‘Abduh was encouraged to embark on a career
combining politics, journalism, and social commentary. al-Afghant taught him about the

challenges facing Egypt and exposed him to the achievements of the West.®>°
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al-Afghan1’s approach was to apply the teachings of the Qur’an to contemporary issues,
rejecting blind tradition (faglid)®! in favour of reviving reason (ijtihad).®>* He argued that
new interpretations of the Qur’an must be reached if current ones were irrational and did not
align with reason. This critical thinking—thoroughly examining and testing each point before
accepting it—strongly influenced ‘Abduh and later put him at the centre of considerable
controversy. “His modernising position, focussed on independent thought and selective
revisionism, was viewed with deep suspicion.”®> ‘Abduh was accused of being al-
Mu‘tazilah,%* by the head of a conservative circle in al-Azhar, al-Sheikh ‘Ulaish.®> ‘Abduh

answered,

If I give up the blind acceptance of the Ash‘artyah doctrine, why would I take up
blind acceptance of al-Mu‘tazilah doctrine? Therefore, I am giving up blind

acceptance of both and will judge matters according to the proof presented.®>¢

Perhaps unsurprisingly, his response did little to quell the controversy or satisfy his
detractors. Indeed, during his final examination in 1877, many of ‘Abduh’s examiners were

against granting him recognition as a graduate scholar. He only succeeded with the
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intervention of the high-ranking bureaucrat Muhammad al-‘ Abbast (who held office 1870—

1882).657

Later in 1878, ‘Abduh was promoted to the position of history professor at “Cairo’s Teacher
Training College,” Dar al- ‘Ulum, which eventually became Cairo University.5> At the same
time, he was employed at the Khedival School of Languages, teaching Arabic and becoming
the editor of the official state journal, al-Waqa’i‘ al-Misriyah. By 1882, his radical style, his
calls for self-determination, and his support for an Egyptian nationalist revolt against the
British a few years earlier, put him under the suspicion of the British occupiers and he was
exiled for six years.®> It is also notable that ‘Abduh spent most of these years in Syria where

he helped to establish a new education system.

‘Abduh’s goal was to bring about reform in every aspect of society, in all parts and classes of
the country, and drawing on Egyptians from all quarters.®®® His program of reform included
the advancement of women’s education which built on earlier reforms in education. He

believed that education led to a healthy society and better family,

A nation is founded in the family. Good families make good nations. Good families
are united by love and cooperation between parents, children and other relatives. If
someone is not a good family member then neither will that person be a good member

of the society or nation.®¢!
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Abduh’s sought to redefine the teachings of Islam through modern understanding, while
traditionalists believed that his ideas were influenced by Western ideology. As a reformer,
‘Abduh believed that social change should begin with the woman at the core of the family
unit.%%2 This perspective may have stemmed from his upbringing in a village life, where big
families and maintaining ties with relatives are sacred.®®> Much of his advocacy and criticism

was directed at Egypt’s elite, including its aristocratic women,

Jamal al-Din al-Afghant’s political efforts are about as effective as Princess Nazli.
Jamal al-Din is a scholarly man, he knows the situation of the people, Muslims, and
Islam. He has the ability to enable them to achieve great things through Education, but
he focusses just on politics. Now he has lost that ability... The Princess could do great
things if she applied herself to the issue of raising girls. She is surrounded by plenty
of other princesses who just spend their money frivolously on themselves. If she
advised these princesses (and other wealthy women) to establish schools for girls, and
invited teachers from Istanbul and Syria, the princesses would listen and together,
they would achieve something worthwhile. If they do not see immediately see results,

they can rest assured that they have sowed viable seeds for future generations.5%

‘Abduh sought to create a stronger family system by increasing access to female education,

restricting divorce and removing polygamy. He was made Mufii in 1899, reinstating the
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concept of ijtihad, which allowed him to pass a religious ruling (fatwd) stating that a man
may not marry more than once unless his wife is barren.%®> In another ruling, he prohibited
male-initiated divorce unless there was a significant reason for the divorce that was accepted
by a judge.®*® This renewal of the idea of ijfihad paved the way for scholars to create modern
interpretations of the Qur’an based on contemporary society and contemporary problems. He
argued that religious texts should hold solutions for problems in every time, explicated by
“logic and reason.”®¢” If Muslims did not engage in critical thinking, they would surely be

“mislead by irrational ideas,”

If by chance, we discover new ideas which go against long-held traditions, we can do
one of two things. We can accept that a tradition is right and admit that we are
incapable of understanding God’s will. Or we can use logic and reason to understand

the essence of a tradition and reinterpret and re-conceptualise it for a modern world.%%8

According to his beliefs and thoughts, Islam was the most rational of religions. ‘Abduh stated
that statues were forbidden within the Islamic tradition. This law emanated from a time when
pagan idolatry was widespread in the region. Gods and goddesses, as well as animals, were
worshipped as statues, distancing people from the monotheistic religion and one God
revealed to the Prophet. Paganism declined as Muslims dedicated themselves to God. ‘Abduh
claimed that statues were an expression of a form of art and that there was no longer a link to

pagan idols. Artists, therefore, could express themselves freely and making statues was no
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longer forbidden.%® The example of the abolishment of slavery was used by ‘Abduh to
highlight how circumstance led to changes in tradition, as many people owned slaves during
the time of the Prophet. Later, new norms were established as many governments banned
slavery, and societies adapted to the changes.®’® This, ‘Abduh argued, demonstrated the
flexibility in tradition. Customs and regulations were not absolute and could be changed
depending on the time and needs. He maintained, however, the idea that devotional, religious
laws regarding worship transcended social change and were in place for specific reasons.
“His ideology was a synthesis of rationalism, liberalism, nationalism, and, most importantly,
the universalism of Islam.”’! Abduh argued that the traditional views which were rigid
prevented the existence of a rational religion. Through reason, ‘Abduh’s sought to reconcile
Islamic teachings with European ideas and he championed welfare and justice, which he
stated had a strong foundation within religion. Embedded in this philosophy was the
emancipation of women. Unlike other male intellectuals of the time, however, who also
advocated education for women, ‘Abduh did not rationalise his calls by appealing to the

patriarchy but sought a genuinely more equal relationship between men and women.

6.3 Qasim Amin: The Liberation of Women and The New Woman
Qasim Amin was a fervent supporter of a modern model of Arab women’s education.®’?
Hudé Sha‘rawt mentioned him in her memoir as “The Advocate of Women.” Amin’s two

books Tahrir al-Mar’ah (1899) and al-Mar’ah al-Jadidah (1900) gave rise to his title as the
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“father of Arab feminism.”®”3 Born in Egypt to a Kurdish family, at age 18 Qasim Amin
graduated from the Khedival School with a degree in law before being enlisting as an officer

in Khedive Isma’il’s army.57*

Amin was raised when Egypt was self-ruling province in the Ottoman Empire. The country
was ruled by the Khedive Muhammad Tawfiq (1879-1892) and the Khedive ‘Abbas 11
Hilmi (1892-1914), who were both descendants of Muhammad °Ali. The Anglo-Egyptian
war of 1882 led to the British occupation of Egypt and to the significant impact of British
influence on both the political and domestic affairs of Egypt. The upper classes, to which
Amin belonged, saw a greater seclusion of women towards the end of the nineteenth

675 ' Women were required to cover their faces in public and rarely left home, in

century.
contrast to lower class urban and rural women who worked in farms and houses and did not
cover their faces.%”¢ The legal system was also transformed, with European-style regulations
replacing religious laws. Secular judges, who like Amin were Western educated, began
replacing traditional judges who were trained at al-Azhar University.®”” The Egyptian

government funded Amin’s studies in France, where he became conversant with Western

legal and political thought. French culture and society profoundly shaped his views, including

673 Booth, “Women in Islam,” 171-201. Ellen Fleischmann, “The Other Awakening: The Emergence of
Women’s Movement in the Modern Middle East, 1900-1940,” in Margaret Lee Meriwether; Judith Tucker
(eds.), Social History of Women and Gender in the Modern Middle East (Boulder, Colo: Westview Press, 1999),
98. Scholars such as Albert Hourani and Leila Ahmed did not label Amin as a feminist. Hourani wrote: “He is
scarcely what a later generation would call a feminist. He does not, for example, suggest that women should
have political rights.” Albert Hourani, Arabic Thought in the Liberal Age, 1798-1939 (London: Oxford
University Press, 1962), 166. Ahmed, Women and Gender, 163.

674 Haggai Erlich, Students and University in 20th Century Egyptian Politics (London: Cass, 1989), 16. Renata
Pepicelli, “Rethinking Gender in Arab Nationalism: Women and The Politics of Modernity in The Making of
Nation-States. Cases from Egypt, Tunisia And Algeria,” in Oriente Moderno, vol. 97, no. 1 (2017), 201-219.
675 Jean Lacouture; Simonne Lacouture, Egypt in Transition (London: Methuen, 1958), 78.

676 Margot Badran, Feminists, Islam and Nation: Gender and the Making of Modern Egypt (Cairo: American
University in Cairo Press, 1996), 65. Judith E Tucker, Women in Nineteenth-Century Egypt, Cambridge (UK:
Cambridge University Press, 1985), 37.

677 Robert L. Tignor, Modernisation and British Colonial Rule in E t 1882-1914 (Princeton, New Jersey:
Princeton UP, 1966), 3.



185

the approach of the French to women’s education and rights.%”® Yet, conversely, within the
religious realm, authorities including Muhammad ‘Abduh, and many of the educated class
advocated for the modernisation of Islam in order to gain freedom from colonisation and

western domination.

During his time abroad and even before returning to Egypt, Amin found opportunities to test
his views on Arab readers, including writing for the French-based Arabic magazine al-
‘Urwah al-Wuthqad.®” Amin returned to Egypt in 1885, ambitious to help women push for

their rights and educational opportunities, such as those available to Frenchwomen,

Look at the European countries; the governments are based on freedom and respect
for personal rights, and the status of women has been raised to a high degree of

respect and freedom of thought and action.*°

In 1894, Amin married Zaynab a daughter of Admiral Amin Tawfiq, joining one of Egypt’s
powerful aristocratic families, and was later elected a judge.®®!' In 1899 he published Tahrir
al-Mar’ah (The Liberation of Women), which received considerable, even heated, criticism
which was spearheaded by leading newspapers. Despite criticism of Amin by contemporary
female historians,®? his books presented the bold ideas of nineteenth century Arab thinkers
who were willing to criticised society from within and to advocate for the liberation of

Egyptian women in particular. Prominent female figures including Huda Sha‘rawi, Bahithat
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al-Badiyah and many others advocated for women’s liberation as a consequence of Amin’s

work.

Amin’s book Tahrir al-Mar’ah, protested the “restrictions on women’s work and education
and argued for a more radical social orientation”%®3 He created an image of European women
as role models of Western societal progress and praised the equality that existed between the

genders in the West,%

When an Eastern visitor goes to any city in Europe, the first thing he notices is the
important role of women in Western society. Women in the West work alongside
men in every occupation. Men can do women’s work and women can do men’s
work, without any prejudice. The Eastern community, on the other hand, divides the
roles of women and men: women work inside their family homes and men work

away from home. This division prevents women from reaching their full potential.®®®

Central to his thesis was the role he saw for educated women in raising good Egyptian
families, especially raising competent boys, given their leadership role in the patriarchal
society. Secluding women from public life and denying them education, he argued, was
frustrating national progress.®®® Amin believed that the decadence of Egyptian aristocratic
women and their attachment to traditional values could only be resolved by formal education.
With their heads covered Egyptian girls could not practically participate in classes, so Amin

called for the removal of unnecessary obstructions and coverings, which, he said, had no
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Qur’anic basis in any case.®®” Despite, or even partly because of the controversy it stirred,
Tahrir became a milestone on the path to greater freedom for Arab women.®®® This is
notwithstanding that Amin’s focus was on the upper class and the importance of the
emancipation of females was only in so far as it served the patriarchy. Indeed, his own wife

remained fully covered.5®

Amin’s second book al-Mar’ah al-Jadidah (The New Woman), was more radical than his
first. In it he criticised traditional ideas which undermined women in backward Arab
countries.%”® His agenda for women’s progress was directly linked to material and scientific

advancement,

The New Woman is one of the fruits of modern civilisation. She appeared in the West
after scientific discoveries freed the human mind from the grip of illusions, doubts,
and superstitions. These discoveries handed people the reins to lead their lives and
paved the roads for them. Science initiated an exploration into all aspects of life. It
scrutinised all opinions and accepted only those that proved useful to the common
good. This led to the abolition of the authority of the clergy and the privileges of the

aristocracy.®!

Inspired by his time in France, Amin envisaged a force that would change the relationship

between the male elite and their predominantly illiterate women. He was more strident in
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calling for reforms in al-Mar’ah al-Jadidah than in its predecessor Tahrir al-Mar’ah. These
reforms, however, were primarily for the good of the male-dominated nation and limited to a
very small part of society: the upper class. He believed, for instance, that European
perceptions of Egypt’s backwardness were fuelled in part by the country’s clinging to certain
traditions, notably the harem, the practice of which was largely confined to the small elite.®?
Thus, al-Mar’ah al-Jadidah called for an end to polygamy, the choice of wearing of veil and
the right to work. This new gender discourse, from women’s perspective of women, would

advance the status of women economically and socially.5%?

While some earlier Arab male scholars had already spoken on the need for reform, Amin’s
voice was nevertheless extraordinary. In both works, Amin raised several sensitive topics

aside from polygamy, including calling into question the veil and a man’s absolute right to
divorce.®* It is no surprise, then, that his books received widespread criticism, triggering a

flurry of debate among his fellow Arabs, women and men.

It is principally because of this outspokenness and the subsequent public reaction that many
historians consider Amin to be the most influential Arab male advocate of women’s rights of
the time.®®> A thorough reading of his works, however, reveals a deep utilitarianism; even a
blame of women for the relative “backwardness” of the Arab world.®”® He believed what he
saw as women’s bad habits, including their superstitious beliefs, as detrimental to all

members of the family. In Amin’s view, a woman’s education was important because it

92 Ryad, Islamic Reformism and Christianity, 44.

693 Juan Ricardo Cole, “Feminism, Class, and Islam in Turn-of-the-Century Egypt,” in International Journal of
Middle East Studies (Cambridge University Press) vol. 13, no. 4 (1981), 387—407.

94 Qasim Amin, The Liberation of Women and The New Woman: Two Documents in the History of Egyptian
Feminism, trans. Samiha Sidhom Peterson (Cairo: The American University in Cairo Press, 2000), 73.

895 The journals al-Mugtataf and al-Hilal from 1893 to 1895 contained many debates on women’s right.
‘Imarah, al-A ‘mal al-Kamilah. Mahir Hasan Fahmi, Qasim Amin (Cairo: al-Mu’assasah al-Misriyah al-‘Ammah
lil-Ta’Iif wa-al-Tarjamah wa-al-Tiba‘ah wa-al-Nashr, 1963).

09 Amin, al-Mar’ah al-Jadidah, 133.



189

supported her husband and her children, which was her correct social function, and not

because of any inherent importance or self-development quality.®*” In al-Mar’ah al-Jadidah,
Amin expressed the idea that women’s traits extended to the family and thus society and the
nation.®”® Women were placed on a pedestal, as he explained: “a good mother is more useful

to the race than a good man, but a corrupt mother is more harmful than a corrupt man.”%

Amin advocated the idea that men and women were equal, however, he did not support this
equality for Arab women or support their participation in the public sphere. Other than their
role in specific aspects of business and medicine, he argued that women should be educated
in the art of cooking and cleaning in order to maintain their household. Music and history
were also encouraged, in order to allow a woman to educate her children and serve her
husband, as it was her duty to ensure her husband was content in the marriage and did not
feel isolated.”® Thus, Amin did not want to completely abolish the division of labour, but
made concessions in cases where educating a woman would lead to a more sophisticated and

fulfilled life for the man,

An educated man likes to have a well-presented and orderly home. He has good taste
and is inclined to admire pleasant structures, fine feelings, and tender gestures. These
things might mean so much to him that it could lead him to neglect material concerns.
To understand a situation, he needs only a word, and would even prefer to have a
sign. Sometimes he is silent, other times he speaks, and sometimes he laughs. He has

ideas that he cherishes, a cause that occupies him, a society that he serves, and a
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nation that he holds dear. He has mental (ma ‘nawr) pleasures and pains. He weeps
with the poor, sympathises with the innocent and wrongly accused, and rejoices for
any good that befalls others. With every thought, he develops a feeling that affects his
nerves, and he wishes to find another beside him to explain his feelings and share the
moment. This is a normal inclination in all of us. However, if this man’s wife is

ignorant, he will hide his joys and pains from her.”!

If a man is unable to share ideas and thoughts within his marriage, he will suffer both morally

99 <6

and intellectually. To him, the ideal wife possesses “delicate taste,” “astuteness of mind,”

99 <6 99 ¢ 99 ¢

“good [household] management,” “the ability to maintain order,” “a warm heart,” “an honest

tongue,” and “sincere loyalty.”7%2

The disconnection between Amin’s societal ideas and his personal practice is illustrated by a
story published in a magazine called al-Tahir in 1906. 7> Amin was reportedly shocked when
a visiting friend asked to discuss some issues with his wife. Amin refused his friend’s request
without consulting his wife, prompting his friend to ask, “How can you represent women’s
rights when you restrict your wife’s right to see me?” Amin replied, “My wife received her
upbringing from her parents, she grew up in a traditional family and is not accustomed to
speaking with other men.”’** If a woman is uneducated, then marriages could not be based on
love, “because a man’s wife is well behind him as far as her intellect and education (tarbiyah)

are concerned.””® By contrast, a woman would not be able to respect and love her husband,
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as “respect is contingent on our knowing and appreciating the worth of those we respect, and
an ignorant woman cannot appreciate her husband’s worth.”’% Barring his outward
appearance, a wife cannot relate to her husband’s “intellectual and moral worth, his honest
reputation, his sensitivity of feeling, the breadth of his knowledge, his work, and his goals in
life.”’%7 Later on in his life, Amin published in a journal, that he had retracted some of his

1deas that Arab women should follow the West,

I should never have asked Arab women to remove their veils. And, I now realise the

danger of involving women in business.”®®

The reasons for Amin’s drastic change in his ideas was not made clear. However, it is vital to
view this change in perspective within the lens of a male-dominated society, which was
centred around maintaining the interests of men. Reconciling modern liberal ideas with
traditional Arab thinking was rather difficult,’” and Amin’s change in perspective symbolises
prevailing attitudes towards the “liberation” of women in nineteenth century Egypt and Arab
societies in general. A prime example of this is Rifa‘ah al-Tahtawi, who called for profound
reforms in status of Arab women’!? and Butrus al-Bustani, who advocated for the education

of women.”'! Amin was an active member of Princess Nazli’s salon where men and women
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were guided by Nazli to discuss literature, ideas and share perspectives.”!? Thus, Amin was
able to converse with numerous female intellectuals and heard their views and ideas that were

vital to the Arab Awakening.

Amin is considered by many historians to be a key figure in the nineteenth century due to his
advocacy of women’s rights and the work that he contributed toward this sphere. However,
deeper analysis of his work reveals that his endorsement of these rights was limited to the
benefits men gained from the education of women. He, like many of his peers, never
challenged the patriarchal societal norms and despite his liberal reforms, he reinforced the
status quo. Despite Amin’s change-of-mind, his initial ideas and the bold, new perspectives
he presented, were vital in inspiring future female thinkers and creating a platform for women

to express ideas and challenge societal norms.

6.4  Women’s Liberation between Secular and Religious Discourses

Both Qasim Amin and Muhammad ‘Abduh believed that the oppression of Arab women was
not founded in religion but in social norms and cultural practices. While they differed on the
degree of reform required, they both referred to Islam and were at pains to argue that

women’s education was consistent with religious doctrine, not at odds with it.

‘Abduh was considered a man of great prestige and an eminent religious authority who
offered a broad interpretation of the Qur’an.”'* He insisted on the imperative to explore the
essence of what it means to be a Muslim rather than a literal interpretation of the Qur’an. He

sought to demonstrate that not only does Islam oppose female subjugation, it calls for the
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equality of the sexes. Muslim women, for example, have a right to education and the right to
free disposal of their wealth and goods. The main reason Egyptian women were unable to
exercise these rights was, he said, simply a lack of awareness of the Qur’an’s teachings.
Furthermore, religious laws were routinely misinterpreted or skewed by the social norms and

dominant traditions of the day.”!*

Qasim Amin arrived at a similar conclusion but argued from a social or secular point of view,
in so far as secularism was possible in the Arab world. He was a lawyer, educated in Cairo
and Paris, whose analysis focused on the social, ethical and legal structures inhibiting the
freedom of women in the Arab world. Amin did, however, argue that there was nothing

incompatible with religion in his reform agenda.

Both men arrived at basically the same thesis, with both arguing that the principles of the
Qur’an were not contrary to women’s progress but in fact they should actually serve as
catalysts for women’s liberation.”!> The fact that they were at least partly successful in this
approach is evidenced by the support they each received from prominent religious scholars.
The strength of the dominant Egyptian social and cultural values of the day meant that both
‘Abduh and Amin stirred immense controversy and faced powerful opposition. In particular,
by calling for the veil to be removed from the face they hit a raw nerve. The custom was
widely (and mistakenly) considered to be synonymous with religious doctrine.”'® For Amin,

the “veil was a symbol of women’s oppression” and had no moral value, and he insisted that
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national progress would be hampered for as long as the veil remained.”!” Amin agreed that
“women’s best place was in the home.” Women should be educated companions, able to help
men in life, and they should be credited fully for their moral and intellectual capabilities.
Moreover, he believed that their children could not reach their full potential within education

if the mothers themselves remained unlettered and their positions one of domestic slavery.”'®

These radical ideas triggered conflicting reactions within society. Many Arab men regarded
such ideas and reforms as monstrous, and to be resisted vigorously. Many writers of the time
reacted to Amin’s ideas by publishing books and articles criticising his perspectives. Tal‘at
Basha Harb (1867-1941), an eminent Egyptian economist was one example, who published
two reactionary books Tarbiyat al-Mar’ah wa-al-Hijab and Fasl al-Khitab fi al-Mar’ah wa-
al-Hijab. Harb stridently defended the veil and denounced Amin for promoting ‘corrupt’
ideas, even accusing him of conspiring with Western imperialists to undermine Egyptian
society.’”!” Harb claimed that Western women were immoral, engaging in casual
relationships, while the “veil is a symbol of women’s”7?° morality, fidelity, modesty, and
even their beauty. He referred to the Qur’an, calling on true Muslims to maintain the

practice.”?!

Nevertheless, many intellectuals (men and women) supported Amin’s ideas, using

newspapers as a platform for the progressivism. Newspapers such as, al-Jaridah, al-Manar,
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al-Hilal and al-Mugtataf, provided a forum for the many voices that spoke in favour of
women’s liberation.”?? Indeed, the debate galvanised many prominent female intellectuals,
including Labibah Hashim (1879 or 1880-1976), Malak Hifn1 Nasif (1886—1918), and
Nabawiyah Miisa (1886—1951). Hud4 Sha‘rawi credits Amin’s book with spurring on much

greater participation by women in public life and government institutions.

6.5  Modern Education and the Role of Women

The growth and development of the Arab education system was greatly influenced by the
Western model. It was increasingly inclusive of women and acted as both a driver and a
result of the women’s movement. Initially, some pioneers of Arab women’s liberation were
taught at home by tutors, while other Syrian women received their education in missionary
schools. Many of these women established literary salons and home study circles. In 1873 the
Egyptian government established the first public primary school for girls, offering a range of
subjects, including religion, mathematics, history, geography, and tadbir al-manzil
(household economic management). Despite this progress, it was 17 years before girls were

allowed to sit final examinations.”??

The shortage of female teachers was a key factor in the lack of access and expansion of girl’s
education. In 1892, Ya’qub Artin (1842—-1919), who was an undersecretary in the Ministry of
Education from 1884 to 1906, spoke to parents of the possibility of their daughters being
taught by male teachers. Because the majority of parents were opposed to male teachers,
suggestions were made to consider educating and training Christian, Jewish women or female

orphans to teach in Muslim schools. Artin understood that this approach would delay access
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to education for girls for approximately a decade.”?* Therefore, until the first group of
Egyptian girls were trained, Syrian women and women of other nationalities who had been
educated in missionary schools took on teaching roles. A Syrian headmistress was assigned to
the first girl’s school and later, a Turkish woman was placed as director of a government
school.”? Although European teachers worked at these schools, they were not considered to

be as important because they lacked knowledge of the Arabic language.

Egyptian women who were trained as school teachers were able to work in schools all over
Egypt. By end of the nineteenth century, there were also many female graduates who became
writers and publishers. A new norm had become established, one where the dignity and
morality of women were linked to their knowledge and education. This reform extended
across at least the upper and middle-classes and it enabled women to strive for equality with
respect to formal education and other reforms. The American writer Elizabeth Cooper (1877-
1945) who travelled to Egypt in the early twentieth century, reported that the Egyptian
minister of education stated that teachers were comfortable and that they received good
wages; they were provided with accommodation at the school complex and were freer than
they would have been in their own home. Despite these benefits though, female Egyptian

teachers often left their jobs a few years after graduating in order to get married.”?

Other programs were developed which aimed to improve teaching quality and broaden the
curriculum. In 1901, nearly a century after the initial (male only) missions were sent to
France and Britain, women were sent abroad to be trained as teachers. Women were selected

based on their performance in the primary certificate exams. They were sent to England with

"24Ya’qub Artin, “L’Enseignement,” 12, cited by Baron, “Campaigning for Education,” 131.
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an English-speaking chaperone, where many of the women were trained to become both
administrators as well as teachers in girls’ schools. They subsequently became part of what
was known as “special control” and became involved in widespread controversy.”?” A debate
erupted in the Arab press emerged about these women resulting in the publication of an
article titled “A Great Danger,” in which a critic had criticised the girls returning from
England with “more immorality than knowledge.” Other writers defended the girls asserting
that they were honourable and pious, they prayed and fasted, observed religious obligations
and only went out with the female supervisor, and “do not mix with men as people
imagine.””*® As a result of this controversy, Greek, Armenian, Bulgarian and Jewish
candidates were sent to England in place of Arab Muslims in 1911. This pleased the editor of
al- ‘Afaf and he thanked the Ministry of Education for guarding the country’s religious

principles as well as its financial resources.”?

Every Friday in the Egyptian University women took the opportunity to meet in vacant
classrooms to discuss their issues and ways they could improve their social status.”*°In 1912,
however, the women’s section of the university was closed by the university administration
because female students were threatened by males protesting about the presence of women at
the University.”*! Despite this threat, a number of bold women succeeded in continuing their
studies at this university. These women actively encouraged others to follow them, linking

their activism to education.”>? Female lecturers of the University Faculty, such as Labibah

27 1bid., 131.
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Hashim, Malak Hifn1 Nasif, and Nabawiyah Miisa, played important roles in improving the

situation of women.

Three Different Perspectives on Women’s Liberation

As a result of the ideas and works of ‘Abduh and Amin as well as the development of modern
schools and inclusion of women in Education systems, several key female figures emerged to
become influential authors and intellectuals. These women became icons and teachers in the

field of education.

Labibah Hashim
Men write about women the way they know and think; women write about themselves
the way they believe and feel . . . [Women] are more cognisant of the condition of
women, their weak points and how to win over generations of women and lead them to

what is best for the country and of benefit to themselves.”?

The pioneering Syrian novelist and journalist, Labibah Hashim (1880-1947) was born in
Beirut. She studied at the English Missionary schools and graduated from Syrian Protestant
College. In addition to music and painting, Hashim was fluent in English and French.”3*
Nineteenth century historian and journalist, Jurjt Niqula Baz (1881-1951), who greatly

735

admired Hashim intellect, noted that “she is an example for the women of this time.

Hashim is central to the modernisation of Arab education and the women’s movement.
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In the early 1890s, Hashim and her family fled Syria for Egypt, avoiding the Ottoman
restrictions on freedom of speech at the time. In Cairo, Hashim attended a literary reading
circle which frequently held their meetings at the home of Wardah al-Yaziji. The meeting

included thinkers and writers who in turn introduced her to their literary circles.”3¢

By 1896, Hashim had contributed to various Arab magazines, including al-Nahdah, Anis al-
Jalis, al-Hilal and al-Diya’’®’ Hashim explained to her audience that the importance of
learning the language, “for every person, perfecting the Arabic language has primacy over
every other type of knowledge.” She asserted that the learning language was “to shape every
kind of expression and thought. The more beautiful this mould, the more exquisite the resulting
meanings and thoughts.”’3® To achieve better education men and women needed to be

proficient in Arabic literature and Arabic reading.

Like other pioneers of the nineteenth century, Hashim described in publication the situation
of Arab women and the importance of improving the position of women in the Arab society.
In an article titled, “Gambling and Marriage” (al-Qimar wa-al-Zawaj) written in 1904,
Hashim berated males who gambled, stating that they were a negative influence on the
family, and she described the myriad challenges that this created within a marriage. While
many articles at the time focused on the ways in which women were expected to behave,
Hashim detailed the way men themselves should behave within the family and toward their

wives. In another article, titled The Duties of Marriage (Wajibat al-Zawdaj), Hashim
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emphasised the idea that women should marry men who are their social equals, both

economically and socially and that the marriage should be built on love.

Hashim believed that women’s periodicals and journals would benefit Arab women. She
stated that “from the time that I could move the pen,” noted Hashim, “I thought of founding a
women’s journal to benefit the ladies and girls of the nation.””*? In Cairo in 1906, she
founded the magazine Fatat al-Sharq, appointing a number of young women as freelancers
writers and editors.”* This journal became one of the important periodicals for females in
Egypt and Syria. The purpose of Hashim’s magazine was “service of the fair sex and
advancement of Eastern woman.” For thirty-four years (1906-1939) Fatat al-Sharg was a
platform for intellectual women to call for the improvement of women’s education.”!
Hashim hired many females to work as editors, and distributers at the magazine office in
Egypt. Driven by a passion for women’s liberation, Hashim explored many avenues to
distribute her magazine free to girls and women, to expose them to its ideas and encourage
literacy and education.”*? This magazine was distributed without charge to girl’s schools

around both Egypt and Syria.”*

Hashim engaged strongly in public life and political reforms. In 1909, for instance, she wrote
a letter to the Ottoman Parliament under new Sultan Mehmed V. Resad (1844—1918),

explaining her idea for women’s education in the Empire. She called for changes to the
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curriculum for girls and highlighted the need for more girl’s schools in Syria.”** Between
1911 and 1912, the Egyptian (later Cairo) University invited Hashim to a lectureship. She
provided ten lectures to women in the university, contending that raising children was not a
task that could be delegated to extended family members or servants. Mothers should,
therefore, be caring for their children and be maintaining a strong relationship with them in
order to oversee their growth, health and development. These articles appeared later in a book
entitled Kitab fi al-Tarbiyah.”* Hashim stated, “it was rare to see a woman without a book or
a journal in hand.””*¢ Although there was no confirmation that women read these texts, the

availability of printed texts established a new norm.

With the Ottoman Empire’s entry into the First World War and their men away, many women
“found themselves confined to the four walls of their home.”’*” Hashim encouraged women
into the workforce to earn an independent livelihood and to educate themselves, including
about the war and the political situation.”*® The defeat of the Ottoman Empire in 1918 saw
the collapse of Imperial authority in Syria and the establishment of an Arab government in
Damascus. King Faysal I declared himself the flag bearer for women’s rights in Syria,
inspiring Hashim’s support. Faysal appointed Hashim “Inspector of Education” and advisor
to the new parliament.’”*® From these positions, she lobbied strongly for laws in favour of
women’s rights and education.”>® With the French occupation of Syria, Hashim moved to
Brazil where she founded another women’s newspaper in Arabic, al-Sharq-wa-al-Gharb. She

sought to show the equality of women and men and many Arab feminists today regard her as
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a pioneer and role model.””! Hashim’s efforts, writings, and teachings had a lasting impact on

women’s status and education in the Arab world, even after her exile and death.

Malak Hifni Nasif (Bahithat al-Badiyah)

The female activist, Malak Hifnt Nasif (1886—1918) who was born in Cairo, is best known
for successfully and directly encouraging Egyptian girls to go to University. She was also a
founder of The Egyptian Feminist Union.”>? Together with Hud4 Sha‘rawi, Nabawiyah Miisa
(1886-1951), Nasif’>* championed the education of Arab women in the nineteenth and

twentieth centuries.”>*

Nasif emphasised the need for females to be educated, to prepare and empower them for life
in a patriarchal society. She herself taught girls for two years before marrying a Bedouin;
only leaving her job because Bedouin custom strongly forbade married women from
engaging in paid employment and participation in public life.”>*> She worked around this by
writing about women'’s liberation and education under the pseudonym “Bahithat al-
Badiyah.”7>¢ Interestingly, Nasif never had children and her husband used this as grounds for
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their divorce,””’ after which she resumed her role as public writer and teacher.
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Nasif’s first publication, al-Jaridah, became a major newspaper operated by Hizb al-Ummah
(the Nationalist Party). Her newspaper articles later appeared in a work entitled a/-Nisa ‘iyat.
This publication included various essays and other writings focused on women readers,
concentrating on their education and equality and drawing on European ideals.”>® These
writings fed a healthy and growing appetite amongst Egyptian and other Arab women for a
new way that combined modernisation with the essence of Islam.”® This affiliation afforded
her opportunities to lecture at the Egyptian University. Every Friday, when the university was
largely empty, women discussed their issues and ways they could improve their social
situation.’®°Like Labibah Hashim, Nasif was affected by the 1912 closure of the women’s
section of the Egyptian University due to threats from males who wanted to ban females from
the University.”®! In one of her articles, Nasif showed that the barriers to the liberation of

women was the fault of men who did not value education of women,

I am shocked that “enlightened” men, who have received the best education, can call
for women to be taught only reading, writing, cooking, and washing. It is as if they
are publicly insulting us by saying: We only want you to be house servants, not

respectable women.’6?

Nasif, however, was not afraid to go against the grain, even against the emergent Arab

feminism and modernisation movements.’®* For instance, she felt that the push to unveil
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women was borne more of a pressure to follow Western fashions rather than to actually
liberate Arab women.”® Rather, she argued, a European woman’s social status had nothing to
do with whether she covered her face or not. Since when, she said, was the hijab a mark of
civilisation?’%> Nasif argued that “we do not follow the opinion of a person who commands
us to veil, nor the opinion of the one who tells us to unveil, based on what one person wrote
or the other said.”’®® An Arab woman, therefore, might keep or do away with the veil, as she
saw fit, but ought not to attach her decision to the liberation of women. Rather, the root cause
of inequality was a lack of education, the reform of which should be the central focus of the

women’s movement.

To that end, Nasif actively and tirelessly sought to motivate young girls to study.”®’ She
favoured a comprehensive education rather than that provided by Christian missionary

schools of the time.”® Nasif believed that the students of missionary schools,

They learn by rote, without any measurable amount of explanation or discussion. If
you ask them about French history, they are undoubtedly quick to answer. However,
ask them about ‘Umar ibn al-Khattab or Salah al-Din al-Ayyiib1 or Muhammad the

Conqueror, or others from Islamic history, and they say: We don’t know.”%’
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For that, Nasif advocated for the nationalisation of education, with all schools controlled by
the Egyptian government offering a uniform curriculum of the highest standard, including
history and culture, and not simply the basics. She went further, arguing that education
should be the highest priority of the government.”’® Nasif conceived of education being for
the betterment of society, including ending the injustices against women in their home lives,
and not simply as preparation for the work.””! She joined the nascent call for a broader
education, or tarbiyah, meaning something akin to individual Enlightenment or awareness of
shared rights and responsibilities.”’> How else, she asked, could the social ills possibly be
eradicated? Mothers should be educated to take care of their children’s development
emotional development as well their schooling. Nasif emphasised understanding, empathy,
hygiene, and healthy mental strategies, as well as the teachings of Islam.””? It is also
noteworthy that Nasif was the first Arab woman intellectual to receive a formal memorial
service and the first to be honoured by her peers, women and men, at the Egyptian

University.

Nabawiyah Misa
In the early twentieth century, (1986—1951) Nabawiyah Miisa dominated the movement for

Arab women’s education and liberation.”’* Along with Huda Sha‘rawi and Malak Hifn1
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Nasif, with whom she often worked in partnership, she believed in education as a prerequisite

for the equal rights of females and males in politics, civic life, and affairs of state.”’>

Miisé argued that the social context of Egyptian women, including their objectification by
men, stood in the way of women’s realisation of their full social potential. She shared Nasif’s
opinion that women’s liberation was much broader and deeper than merely unveiling.
According to Misa, Egyptian society was not ready to accept unveiling, but it could come to
embrace women’s education, thereby enabling them to become independent, middle-class

breadwinners for their families as well removing the systemic obstacles to progress.’”®

Miisé became a key lecturer in the Egyptian University from its inception and encouraged a
number of girls to acquire higher education.””” She was the first Egyptian woman to graduate
from what today would be called high school and the first to become a school principal,

778 When Misa decided to go to school, her mother opposed

though her path was challenging.
her decision. Miis4 stated in her memoirs that her mother considered schooling to be “a
violation of dignity and modesty, and an affront to good upbringing and religion.”””® Miis4

told her mother if she prevented her to go to school, “she would leave home and enter school

as a maid to avoid returning home.” Musé’s brother threatened her, “If you go to school, I

775 Yousef, “Malak Hifni Nasif,” 70—89.

776 Fakhri Haghani, “Egyptian Women, Revolution and the Making of a Visual Public Sphere,” in Journal for
Cultural Research, vol. 19, no. 2 (2015), 162—175. Nina Hoel, “Feminism in Islam: Secular and Religious
Convergences, Margot Badran: book review,” in Journal for Islamic Studies, vol. 30, no. 1 (2010), 105-109.
Christina Civantos, “Reading and Writing the Turn-of-the-Century Egyptian Woman Intellectual: Nabawiyah
Misa’s, Tarikhi bi-Qalami,” in Journal of Middle East Women'’s Studies 9, no. 2 (2013), 4-31.

777 Pollard, “Amateur Historians,” 156. Civantos, “Reading and Writing the Turn-of-the-Century,” 4-31.

78 Nabawiyah Miisa, Tarikhi bi-Qalami (Cairo: Multagd al-Mar’ah wa-al-Dhakirah, 1999), 118. Lucia Sorbera,
“Challenges of Thinking Feminism and Revolution in Egypt between 2011 and 2014,” in Postcolonial
Studies 17, no. 1 (2014), 63-75.

79 Miisa, Tarikhi bi-Qalami, 26.



207

shall cease to know you.” Again, in her memoirs, Miisé stated, “Then I shall have one less

[male] relative and that’s fine with me.”’8°

After Miisé graduated from school, she took a teaching position in Cairo but quickly became
frustrated with the discrepancy in pay between her and her male colleagues, all of whom had
received diplomas in education.”®! She resolved to gain her teaching diploma to complete her
education. Since there were no higher schools that allowed women, she complained to the
Minister of Education who agreed finally to allow her to sit the examination for a teaching
diploma, which she passed. In this strong position, Miisa emphasised women’s right to get
the education, work, and equal pay. The journalist and writer Salamah Musé (1887—1958)

wrote in his memoirs,

We witnessed Miss Nabawiyah Miisd’s success as the first young woman who
obtained her secondary school certificate, though Dunlop [the British education

adviser] had placed many obstacles in her way.’8?

In 1920, Musa published al-Mar’ah wa-al- ‘Amal, which was very well-received by the
Egyptian board of education. In her book, Mis tried to cover all obstacles facing women
within society, especially the “commonplace belief that an educated girl is a frivolous
girl.”’®3 She discussed that the modern education that includes language, literature, and
science, will help people to strengthen their thoughts and intellect. She argued that women’s

education was the core of a better society and that through education women would be able to
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protect themselves in society’4

and to support themselves economically. Women’s education
would increase opportunities for them to become doctors, nurses, lawyers, and dressmakers

Even women without financial support would be able to support themselves while

maintaining Islamic ethics.

Among other social issues, Miisa stated that polygamy should eventually be eliminated.
Through education, she would become her husband’s equal and this would also lead to
increased self-esteem on a national level. For her notable efforts, al-Muhammadiyah School
for Girls employed Miis4 as its principal.’®> Subsequently, the school’s admissions doubled.
Later in the 1924, she was appointed the first female school inspector in Egypt but was
removed from her position in 1926 after criticising the curriculum. She established a private

school which flourished with branches expanding to both Cairo and Alexandria. /3¢

Miisé was active in Egyptian and global women’s organisations. She frequently spoke and
wrote on the need for women’s education in the Arab world and worked to ensure she
reached a wide audience.”” In 1923, Nabawiyah Miisa and Huda Sha‘rawi attended the
conference of the International Alliance for Women’s Suffrage in Rome.”8® After returning to
Egypt, they removed their veils in defiance, however, they left their cloaks on. On this

subject, she noted that,
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I have dealt with all subjects relating to Egyptian women except for what they now
call sufiir and hijab because I believe these are academic terms the meanings of which
we are quite ignorant. I cannot call the peasant woman “unveiled” because she does
not wear the transparent [face] veil that is known to us city women. The peasant
woman goes about her way modestly... I cannot recall some of the city women
“veiled” when they go out immodestly covered with ornaments and jewellery
attracting the eyes of the passer-by while on their faces they wear a veil that conceals

nothing but timidity.”%’

Additionally, Miisa debated with an al-Ahram male writer in Cairo, who was of the opinion
that women must cover their faces. She reminded him that as this was the custom for peasant

women, his family members in his village did not cover their faces,

Sir, you claim that men are wiser and more rational than women. If women are not
seduced by your faces, and some of you are indeed handsome, how could you men
who are more rational be seduced by women’s faces? You men should be veiled, and

women unveiled.”?®

As an individual, Miisa’s achievements and ideas were becoming a model for Arab women.
She became a “founding member of the Egyptian Women’s Union in 1923.”7°! Through her
unwavering advocacy for her own and other women’s education, Miisé broke the barriers that

had held Egyptian women back. Her efforts led to important reforms in education, including,

89 Nabawiyah Misa, Tarikhi bi-Qalami (Cairo: Multaga al-Mar’ah wa-al-Dhakirah, 1999), 106. Cited by
Badran, Feminism in Islam, 68.

0 Ibid. Cited by Badran, Feminism in Islam, 68.

1 Khalidi, “The Legacies of Arabic Thought in the Liberal Age,” 375.
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for the first time, enabling women to complete higher education and to take senior

institutional positions.

6.6  Conclusion

By the late nineteenth century, Egypt and Syria had a vibrant culture of women’s writing and
publishing, which promoted Amin’s Tahrir not only to female audiences but also amongst
learned men. This chapter demonstrates that several reformers, women and men, led progress
towards greater access to education and other freedoms for nineteenth and twentieth-century

women in Egypt and Syria.

Male reformers tried to convince their contemporaries that women were entitled to the same
opportunities as men and men should cease their mistreatment of women. For so long as they
both argued for reform (Qasim Amin, at least, later recanted on some of his views), these
men shared a conviction that the suppression of women was counter to the essential teachings
of Islam. They also believed that while women remained uneducated, Arab society would be
held back from fulfilling its potential. This meant that the issue of women’s education was
bound up in contested ideas about what Arab society should look like and its religious
practice, which included the question of the veil. It is not surprising, therefore, that men’s
advocacy received substantial opposition from conservative quarters. This chapter also shows
that Arab women were far from being mere spectators in this debate; they were often fierce
advocates of reform who left a lasting legacy on Arab educational institutions and Arab
feminism. Collectively, their arguments went beyond the rationale that women’s education
was good for society to embrace genuine equality based on the inherent dignity of women.

These women, often at odds with their families, successfully pushed through the barriers to



211

their own and others’ education. They encouraged other women and girls to become educated

and went on to ensure equal access to high school and university.
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Chapter 7 Conclusions

Scholars of the contemporary Arabic literature, by and large, have advocated the position that
relations between the Arab World and the West in the nineteenth century were marked by an
Arab struggle against a rising tide of Western domination and hegemony. This study offers a
far more nuanced perspective and explores in depth the complexity in the Arab-Western
relationship. It highlights the significant point that this contrast between societies cannot

simply be reduced to an “Us versus Them” narrative.

The narrative fails to recognise how many Arab intellectuals eagerly explored and often, but
not always, embraced key facets of Western modernity. The opinions at that time of the Arab
intellectuals and the governing authorities were hardly uniform or consistent regarding
Western modes of government, modern science, general education, and gender relations. The
male intellectuals of the Arab Renaissance clearly and deliberately drew on Western ideas,
particularly regarding the role of educated women, in achieving progress of their societies. It
seems that many Arab intellectuals gained the blessing of leading Arab statesmen and
received substantial support for their quest from the governing authorities and/or from the
elite families in both Egypt and Syria. They embraced key liberal ideals of the Western

Enlightenment and went on to apply these ideals to the modernisation of their societies.

In the first half of the nineteenth century men dominated Egyptian and Syrian public
intellectual debates in regard to the role of women in society. They championed Western
models of education, for example, the education of women and girls. These champions of
progress argued that educated women “would make better wives and better mothers,” and all
for the betterment of society. Ironically, male writers who advocated such liberal positions

for the inclusion of women in public life rarely sought the opinions of women. Some men
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who entertained more radical ideas were careful not to call for the total inclusion of women

or to call for their total liberation.

Analysis of the writings of Arab men and women writers reveals the considerable influence
of the West on the nineteenth century urban societies in Egypt and Syria. Much of this
influence is reflected in the direct and indirect borrowing from Western ideas and systems
(administrative and educational) in a manner that remains unrecognised by most
contemporary Arabists. Importantly, this study demonstrates that women writers played an

essential yet, for the most part, unrecognised role in the Arab Renaissance.

Following Napoleonic France’s decisive military victory over Egypt, Arab intellectuals, far
from being reluctant, became fascinated by the West’s achievements and actively sought to
adapt Enlightenment ideas to Arab society. Rather than being resentful of what they saw as

the reality of Western military and technological superiority, they sought to emulate it.

Many believed that the equality between men and women was an essential element of the
West’s success. They concluded that the education of, and greater equality for, women was
one of the principal keys to unlocking the door to Arab advancement. Intellectuals explored
this notion of equality and other challenges to the prevailing traditional views on education,
religion, and society at the time. They communicated their ideas through publications
describing their travel experiences in the West. These nineteenth century men became vocal
advocates for reform, forcefully arguing that the education of women was essential if the

observable decline of Arab culture was to be reversed.



215

Women intellectuals, schooled in enlightened Egyptian and Syrian households and by
Western missionaries, quickly found their own voices. New technologies of mass
communication allowed their writings to spread rapidly. Some women even took on
important roles as publishers and editors of influential journals which were popular with
intellectuals and the growing middle class. It was this middle class in Egypt and Syria that
fused patriotism into the central role of domestic life thus laying the path to a strong and
prosperous Arab society. The role of educated women assumed growing importance in this

new nationalist, yet still patriarchal, framework.

Women intellectuals of the early Arab Renaissance faced serious hurdles to achieve modest
progress. They, in turn, however, inspired later generations of Arab women who became
increasingly successful in bringing about reforms with the inclusion of women in key

institutions from public policy to the family unit.

In the second half of the nineteenth century, a new free press accelerated social change in
Egypt and Syria. Women took up the opportunity to have a stronger voice and reach a wider
audience. They wrote for and also established journals through which they stimulated debate
and developed new ideas. Syrian women, in particular, won new freedoms at home though to
a lesser degree, in public life. Importantly, they won greater recognition by both sexes for the
contributions of women to Arab society. They produced, and were products of, a powerful
new discourse in Arab society on what can be called “gender,” even before the concept of

“gender” was fully developed in the West.

The latter half of the nineteenth century also saw the rise of European style literary salons and

societies. Egyptian and Syrian women created informal spaces for intellectuals, both men and
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women, to meet, to network, and to exchange ideas as equals. These gatherings helped to
transform Egyptian and Syrian society, with the emergence of a national discourse and the
articulation of a role for women at the heart of nation-building. The networks that resulted
from these meetings became the formal women’s organisations that drove progress in public
policy and education. These women writers also actively participated in the international
women’s liberation movement, which was already growing strongly in Europe and the United
States. It is important to add here that the country of origin (Egypt or Syria) of these women,
may have impacted their writings and shaped their worldview particularly in terms of the
positions they took on issues that they supported. Hence this was an important factor in
understanding their individual contributions. However, this study supports the suggestion of
Mervat Hatem that ethnicity and religion played a lesser role than suggested by earlier

scholars.

By drawing on both secular and religious arguments, male nineteenth century reformers tried
to convince their contemporaries that women were entitled to similar if not the same
opportunities as men. They contended that for as long as women remained uneducated, Arab
society would not reach its full potential. Islamic thought was at the core of the debate on the
social role of women. The contested ideas included what constituted proper religious practice,
such as wearing the veil and women’s right to divorce. Islamic reformers also attempted to
participate in this debate to defend women’s rights and their education against the

conservative Muslims

Throughout this study it has become clear that religious conservatives rigidly opposed the
advocates for women’s rights, but they were not the only ones. Conservative secular

intellectuals also opposed women’s equality using justification from both natural sciences
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and religious texts. This shows the conflicting and contradictory positions that these men took
as a result of their own education, family life, and the pressures of traditional society toward

the inclusion of Arab women in public life.

Far from standing on the sidelines of the male-dominated debate, Arab women themselves
became passionate proponents of reform. They went beyond their male counterparts, who
argued for women’s education on essentially patriarchal grounds, to push for genuine
equality grounded in the inherent dignity of women. In so doing, many put themselves at
loggerheads with their families and their societies. They had to clear substantial hurdles to
not only become educated but also to teach in high schools and universities. Among those
men who fought their societal norms were Rifa‘ah al-Tahtaw1 and Butrus al-Bustani, in Egypt
and Syria in the early nineteenth century respectively. Their fight for progress was carried on
by Muhammad ‘Abduh and Qasim Amin in the second half of the nineteenth century.
Encouraged by these men, many notable educated women emerged, such as Wardah al-Yaziji
and ‘A’ishah Taymiir. These women were considered by many scholars to be founders and
pioneers in the fields of modern Arabic writing and literature regarding popular women’s
issues. They paved the way for another generation of writers to follow. A generation that
included Hind Nawfal and Alexandra Avierino Mariyana Marrash, Princess Nazli, Maryam
Makariyiis, Hanna Kasbant Kourani, Zaynab Fawwaz, Labibah Hashim, Malak Hifn1 Nasif,

and Nabawiyah Miisa.

The Arab Renaissance that unfolded in Egypt and Syria in the nineteenth and early twentieth
centuries might have been started by men and included male advocates for women’s

education, but women rapidly began to take ownership of their own destiny.
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There is no doubt that Western ideas left an indelible mark on Arab society, regarding the
issues related to the advancement of women. These Arab women were successful not only in
securing key legal, educational and marital reforms, but also in demonstrating their essential

equality with men.

The question of how to define these women writers of this period remains. Marilyn Booth
was probably correct in articulating that feminism as a discourse born in the twentieth century
did not apply to this time nor to these earlier traditions. She argues that the unique
development of feminism in the West was a product of specific socio-political conditions
starting from the early suffrage and continuing to the Women’s liberation practices of the
1960’s. None of these events had any connection to the women’s movement in the Arab
world. This study reinforces Booth’s position; these Arab women writers cannot and should
not be called feminists by contemporary criteria or on the evidence presented here. It is
reasonable to suggest, however, that these women drew on and were part of the global
women’s movement that has today developed into what some call “Feminism.” Further
research is needed into the pathway from women'’s liberation to feminism and why the
momentum was not maintained into this century. This further research should consider the
term “Islamic Feminism” in relation to Egypt and Syria. The findings of this research suggest
that the nineteenth century Muslim and Christian women of this study were the founders of

what is now called “Islamic Feminism” rather than simply “Feminism.”
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Timeline
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Johannes Kepler

Galileo Galilei
René Descartes
Baruch Spinoza
John Locke
Isaac Newton
Immanuel Kant
Montesquieu
Voltaire

Rousseau
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Robert Boyle

Frances Burney

1400-1468
1473-1543
1571-1630
1564-1642

1596-1650

1632-1677

1632-1704

1643-1727

1724-1804
1689-1755

1694-1778

1712-1778
1711-1778

1750-1848

1627-1691

1752-1840

Timeline

Fatimid dynasty

Ayyubid dynasty
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Ottoman Egypt

French Campaign, Egypt
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Muhammad ‘Alt

Ottoman Egypt

(The Khedivate of Egypt)

The Ottoman Empire in Syria
Ibrahtm Basha

(Muhammad ‘Al1’s son), Syria

The Ottoman Empire in Syria

The first printing press in Aleppo
The second printing press in Choueir
(Mount Lebanon)

The third printing press in Beirut
Sultan Selim III

Americans missionaries

began to arrive Syria

Protestant Missionaries relocated their
centre to Beirut from Malta

Syrian Scientific Society

Lecture on women’s education, Syria
Khedive Ismail, Egypt

Sultan Abdul Hamid II

Mehmed V. Resad

King Faysal |

909-1171
1169-1260
1250-1516
1517-1798
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1805-1849

1867-1914

1516-1931

1831-1840

1841-1918
1702

1733
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1834
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Arabic Women’s Newspapers and Magazines Issued in the Nineteenth Century

Editor/Author/Owne
# Date Name of Publication Place
r
1 1892 al-Fatat’™? sLal) Alexandria Hind Nawfal
2 al-Firdaws™? 33l Cairo Luwiza Habbalin
1896 _
3 Mir’at al-Hasna "% sliwall 3] Cairo Maryam Mazhar
4 1898 Anis al-Jalis™ Oatlall il Alexandria Alexandra Avierino
5 1899 al-‘A’ila™® alilal) Cairo Esther AzharT Moyal
6 1900 Al-Hawanim’®’ 2l sel) Cairo Ahmad Hilmi
7 Shajarat al-Durr’”® Sl By Cairo Sa‘diyah Sa‘d al-Din
8 al-Mar’ah fi al-Islam™® = 2wy 5351 )l Cairo Ibrahim Ramzi
1901
9 al-Mar’ah®" 3l_yall Cairo Anisah ‘Ata Allah
10 Lotus®"! ol Cairo Alexandra Avierino
11 al-Zahrah®" 3m )l Cairo Maryam Sa‘d
1902
12 al-Sa ‘adah®’ Balaud) Cairo Rayjina ‘Awwad

92 Tarrazi, Tarikh al-Sihafah al- ‘Arabiyah (Beirut: al-Matba‘a al-Adabyiah, 1913), 1: 12. ‘Abd-al-Latif Hamza,
Qissat as-Sihafah al- ‘Arabiyah fi Misr (Cairo: Dar al-Fikr al-*Arabi, 1985), 123.

793 al-Firdaws was the first women’s journal published in Cairo between 1896 to 1898. It included topics such
as: household management and childcare. Beth Baron, “Pioneers of The Women’s Press,” in The Women'’s
Awakening in Egypt (New Haven: Yale University Press, 1994), 16. Hoda El Sadda, “Egypt,” in Radwa ‘Ashiir
et. al. (eds.), Arab Women Writers (Cairo: American University in Cairo Press, 2008), 154.

794 Bl Sadda, “Egypt,” 154. Jurj Kallas, Tarikh al-Sihafah al-Nisawiyah: Nash’atuha wa-Tatawwuruha, 1849-
1928 (Beirut: Dar al-Jil, 1996), 44.

95 Hamza, Qissat al-Sihafa, 123.

796 Ibid, 337.

97 Bl Sadda, “Egypt,” 154.

"8 Kallas, Tarikh al-Sihafah al-Nisawiyah, 44.

9% El Sadda, “Egypt,” 154. Jirj1 Zaydan, Tarajim Mashahir al-Sharq fi-I-Qarn al-Tasi ‘ ‘Ashar (Cairo: Matba‘at
al-Hilal, 1922), 1: 265.

800 Kallas, Tarikh al-Sihafah al-Nisawiyah, 44.

801 Tbid., 44.

802 [bid., 44. El Sadda, “Egypt,” 155.

803 Tbid., 44.
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13 al- ‘Alam al-Jadid®™ Laall allall New York ‘Afifah Karam
al-Sayyidat wa-I-
14 il g lapl) Alexandria ~ Ruz Antwan Haddad
1903 Banat®”
15 al-Muda®’% da gl Alexandria Salim Khalil Farah
16 1906 Fatat al-Sharg®”’ Gl 5L Cairo Labibah Hashim
17 1907 al-Rayhanah®® alay ) Cairo Jamilah al-Hafiz
18 Ta*"rqiyat al-Fatat®!’ slidll 4.8 x5 Cairo Fatimah Rashid
19 al-Rayhanah®!! Al )l Damanhour Jamilah al-Hafiz
20 1908 al-Jins al-Latif*"? apdalll sl Cairo Malakah Sa‘d
al-A ‘mal al-Yadawivah = 353 JweY)
21 Cairo Miss Vasiela
lil-Sayyidat®'3 Gl
22 al-Birnsis®a ol al-Mansoura Fitnat Hanim
23 1909 al- ‘Alam al-Jadid®’ Laall allall Beirut Angelina Aba Sha‘r
24 Murshid al-Atfal®’® JakY) Ak e Beirut Angelina Aba Sha‘r
25 1910 al- ‘Aris®!’ gl Damascus Marf ‘Ajami
26 1911  al-Mar’ah al-Suriyah®'s = ) sl 3l el Louisiana ‘Afifah Karam
27 1912 al-Jamilah®" aal Cairo Fatimah Tawfiq
804 Tbid., 44.
805 Tbid., 44.

%6 £ Sadda, “Egypt,” 155.
897 Kallas, Tarikh al-Sihafah, 44.

808 Ibid., 45.
899 Ibid., 45.
810 Ibid., 45.
811 Ibid., 45.
812 Ibid., 45.
813 Ibid., 45.
814 Ibid., 45.
815 Ibid., 45.
816 Ibid., 45.
817 Ibid., 45.
818 Ibid., 45.
819 Ibid., 45.
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al- ‘Alam al-Jadid RYRENJNIPA
28 New York ‘Afifah Karam
1913 al-Nisa'?®?’ ol

29 Fatat al-Nil*?! Jaill sl Cairo Sarah al-Mihiyah
30 Fatat Lubnan®? oLl sl Beirut Salimah Abi Rashid
31 1914 Rawdat al-Madaris®?? = (s )l ay)) Cairo Mrs. Berry
32 al-Karmah®** EPPN| S3o Paulo Salwa Salamah Atlas

820 Tbid., 45.

821 Tbid., 45.

822 Ibid., 46.

823 Ibid., 46.

824 Ibid., 46.
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Appendix C

Schools for Girls in the Nineteenth Century, Egypt and Syria

# Name of School Year Place
1 Girls’ Day School®® il A y2e 1829 Cairo
2 Schools of Midwifery®** LA Ay 1832 Cairo

The Church Missionary Society
LS VPTNIIEESEN

3 for Africa and the East ) 1834 Cairo
Gl Ly 8Y
(CMS)827
American Missionary girls’ )

4 Cliall G pa ¥ piall A ) 1835 Beirut
school®*®

5  Sisters of Charity-Besancon®”’ Ll il 4 y2e 1847 Lebanon

As‘ad Ya'qab al-Khayyat ‘

6 LLAl G sbay danl iy 18467%! Beirut
School®*

7 Ecole des Moniales® Gilaay yall Claa ) dpmas 4 j2e 1853 Lebanon

8 Sceurs du Ceeur de Jésus®? L g gy B b)) A He 1855 Lebanon

The Ottoman Islamic National
9 il o)) Ailaial) Apadlul) A jaall 1860 Beirut
School®**

825 Arzu M. Nurdogan, “The Landing of CMS Missionaries to an Ottoman Dominion: Missionary Education in
Egypt (1825-1862),” in Educational Sciences: Theory & Practice, vol. 16, no. 2 (2016), 399-438. Paul D Sedra,
“John Lieder and his Mission in Egypt: The Evangelical Ethos at Work Among Nineteenth-Century Copts,” in
Journal of Religious History, vol. 28, no. 3 (2004), 219-239.

826 Ahmad ‘Izzat ‘Abd al-Karim, Tarikh al-Ta ‘lim fi ‘Asr Muhammad ‘Al (Cairo: Maktabat al-Nahdah al-
Misriyah, 1938), 297. Mervat Hatem, “Modernization, the State, and the Family in Middle East Women’s
Studies,” in Margaret Lee Meriwether; Judith Tucker (eds.), A Social History of Women and Gender in The
Modern Middle East (Boulder, Colo.; Oxford: Westview, 1999), 70. Guity Nashat; Judith E Tucker, Women in
the Middle East and North Africa (Bloomington: Indiana University Press, 1999), 85.

827 Vivian Ibrahim, The Copts of Egypt: The Challenges of Modernisation and Identity (London: Tauris, 2013),
29.

828 Phil Mansel, Levant: Splendour and Catastrophe on the Mediterranean (New Haven: Yale University Press,
2012).

829 Jarj Kallas, Tarikh al-Sihafah al-Nisawiyah: Nash’atuhd wa-Tatawwuruha, 1849-1928 (Beirut: Dar al-J1l,
1996), 76-77.

830 Kallas, al-Harakah al-Fikriyah al-Niswiyah, 78-79.

81 Dates with a ? indicate discrepencies within the range of years provided by the sources.

832 Kallas, al-Harakah al-Fikriyah al-Niswiyah, 76-77.

833 Ibid., 76-77.

834 Ibid., 76-77.
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10 Evangelical school for Girls®* Sl Zubas A jaal) 1860 Lebanon
11 . The English School for Girls** Cliall 4, 5085y A jaall 1860  Aley - Lebanon
The American Evangelical )
1 Gl S, Al S 1861 Beirut
College for Girls*’
13 Mrs. Tiller School®*® Al e A yae 1861 Mount Lebanon
14 School of Lazarians Nuns®*’ bl el Gl I A jae 1861 Lebanon
15 Prussian School for Girls**° Sl A 5yl A Haal) 1861 Beirut
16 High School for Girls*"' Sy A Allad) il A e 1862 Beirut
The Church Missionary Society )
Ly 8Y Al jpldll dman Azbakiya -
17 for Africa and the East 1864
Gl Cairo
(CMS)842
18 Mrs. Bruckner School®* DS e Ay 186772 Choueifat
Shemlan -
19 Mrs. Hikes School®* S e A e 18682
Lebanon
20 Latin School for Girls®*’ Oloss (& SUR (Bl A s 1871 Hauran - Syria
21 = The Official School for Girls®* Sl dpans Hl) A yaall 1873 Cairo
22 | Sisters of Charity-Besancon®*’ Glill sl ilaal ) 4 )2e 1874 Beirut
23 Damascus girls’ School**® Bad (& QLY A j0e 1877 Damascus

833 Ibid., 76-77.

836 Shahin Makarytis, “al-Ma‘arif fi Stryah,” in 4 ‘mal al-Majma  al- ‘llmi al-Sharqt 1882-1883 (1882), 79-106.
Kallas, al-Harakah al-Fikriyah al-Niswiyah, 76-77.
87 Makaryts, “al-Ma‘arif fi Stiriyah,” 79-106. Kallas, al-Harakah al-Fikriyah al-Niswiyah, 76-77.
838 Kallas, al-Harakah al-Fikriyah al-Niswiyah, 76-77.

839 Ibid., 76-77.
840 Ibid., 76-77.
81 Ibid., 76-77.

842 Vivian Ibrahim, The Copts of Egypt: The Challenges of Modernisation and Identity (London: Tauris, 2013),

28.

83 Kallas, al-Harakah al-Fikriyah al-Niswiyah, 78-79.

844 Ibid., 78-79.
843 Ibid., 78-79.
846 Ibid., 78-79.
847 Ibid., 78-79.
848 Ibid., 78-79.
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Jam‘Tyat al-Magqasid girls’

861

24 daliall dman QLY iSa 1878 Saida
School **
Sham‘tn girls’ School of
25 . seclial) fnand el i 1880 Saida
Jam‘Tyat al-Maqasid
Zahrat al-lhsan School for
26 Glll Hlaal) 358 ) A aa 1881 Beirut
Girls®!
Holy Family College for
27 Ll duagal) dlilal) 4,18 1882 Cairo
Girls®?
28  Alexandria College for Girls®> Glill 4 HauCLy) 4K 1884 Alexandria
29  Orthodox School for Girls*** Gl 43 6 )Y A jadll 1885 Syria
30 Catholic School for Girls®> Gl S SN A jadl) 1885 Syria
31 Lazarians School of Girls®*® G ) el A jae 1885 Syria
32 Roman School for Girls®*’ Gl a5l Ay 1885 Syria
Upper Egypt Egypt —
School for Girls**® al-Sa‘1d
Nr al-‘Afaf Orthodox charity Ciliall ) 5 dpman A )2
34 1898 Syria
school®” LS LY
35 Aleppo girls’ school** s & il A s 1902 Aleppo
Cairo University girls’ school
36 Balall Aaala 8 i) A0S 1908 Cairo

849 Ibid., 78-79.
850 Ibid., 78-79.
851 Ibid., 78-79.
852 Ibid., 78-79.
853 Ibid., 78-79.
854 Ibid., 78-79.
853 Ibid., 78-79.
856 Ibid., 78-79.
857 Ibid., 78-79.
858 Ibid., 78-79.
859 Ibid., 78-79.
860 Ibid., 78-79.
861 Ibid., 78-79.
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37  Syrian College of Nursing®®? s paill Ay ) gl 20K Ay 1908? Beirut

38 Teachers’ House®® e & Sldeall i 19127 Cairo

39  American School for Girls** Clll IS HeY) Ay 19132 Saida

40  al-Nahda Association School*®® dpaeal) diagil) dpmen Ay 1913? Homs

Sisters of Saint Joseph
41 o gy pudall i) ) A yaa 19132 Lebanon
School®®
42 Sur’s School for Girls®®’ GLA ) gom 4 ) 1914? | Sur - Lebanon

862 Ibid., 78-79.
863 Ibid., 78-79.
864 Ibid., 78-79.
865 Ibid., 78-79.
866 Ibid., 78-79.
867 Ibid., 78-79.
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