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In their b o o k Beyond Monet: The Artful Science of Instructional Integration, Bennett 
a n d R o l h e i s e r h a v e taken a g r o u n d b r e a k i n g perspect ive o n h o w " k n o w l e d g e 
of i n s t r u c t i o n " c a n assist i n r e s p o n d i n g to the n e v e r - e n d i n g press to create 
m e a n i n g f u l a n d p o w e r f u l l e a r n i n g e n v i r o n m e n t s . In other w o r d s , they h a v e 
g o n e b e y o n d the core po l i t i c s of e d u c a t i o n a n d focused o n the i m p o r t a n c e of 
d e e p u n d e r s t a n d i n g for i n s t r u c t i o n a l organizers . These organizers i n c l u d e 
m u l t i p l e inte l l igences , l e a r n i n g styles, e thnic i ty , gender , at-r isk students , l earn­
i n g d i sab i l i t i e s , c r i t i ca l t h i n k i n g , a n d b r a i n research. The authors assert that 
" T h e m e a n i n g l e s s a n d s u p e r f i c i a l a p p l i c a t i o n of any i n s t r u c t i o n a l process does 
not d o just ice to that process n o r does it v a l u e the l earner " (p. 4) 

Bennett a n d R o l h e i s e r d iscuss m y r i a d creat ive i n s t r u c t i o n devices for class­
r o o m teach ing a n d l e a r n i n g . T h e y focus o n inte l l igent ins t ruc t ion for fac i l i ­
t a t ing d e e p e r u n d e r s t a n d i n g of subject k n o w l e d g e . A t the same t ime they d o 
not u n d e r e s t i m a t e the i m p o r t a n c e a n d a p p r e c i a t i o n of w h a t m i g h t be effective 
for one teacher a n d a g r o u p of s tudents m a y be ineffect ive for another . The 
b o o k conta ins a c o m p i l a t i o n of ideas b r o u g h t o n b y current research as to w h a t 
m a k e s a di f ference to s tudent l e a r n i n g . In a d d i t i o n , the authors present ideas 
a n d v i e w s of i n s t r u c t i o n a l inte l l igence based o n their o w n experiences as 
f o r m e r school teachers a n d school a d m i n i s t r a t o r s as w e l l as their current prac ­
tices as consul tants a n d u n i v e r s i t y professors . A l t h o u g h the b o o k is a i m e d at 
effect ive t each ing pract ices for s c h o o l teachers, it m i g h t be of benefit to a l l 
s takeholders i n a l l l e a r n i n g ins t i tut ions to r e v i e w these i n n o v a t i v e practices 
a n d p e r h a p s use t h e m as a c o n s u m e r g u i d e to a d o p t a n d / o r replicate some of 
t h e m . 

T h i s b o o k d e l i v e r s teaching practice h i g h l i g h t s a n d some strategies in t ro ­
d u c e d i n schools to g i v e educators , eva luators , a n d researchers c o m p r e h e n s i v e 
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e v i d e n c e f o u n d o n the best i n s t r u c t i o n a l strategies schools c o u l d use to i m ­
p r o v e s tudent o u t c o m e s s i g n i f i c a n t l y . A s indica ted in the book, n o t w o teach­
ers are qui te a l i k e , a n d n o s ingle teacher is a perfect representat ion of the 
strategy des igns suggested b y the authors . Therefore , they are not s e l l i n g any 
p a r t i c u l a r type of a p p r o a c h or p h i l o s o p h y . Rather they assert the i m p o r t a n c e of 
u n d e r s t a n d i n g h o w educators can e v o l v e c o n t i n u a l l y as effective teachers a n d 
p o s s i b l y teach d i f f e r e n t l y a n d be e q u a l l y effective. A l t h o u g h m a n y of the 
i n s t r u c t i o n a l strategies for effective teaching depic ted s o u n d attractive, c o n ­
s u m e r s rea l ly w a n t to k n o w h o w w e l l s u c h ins t ruc t iona l approaches w o r k . In 
m a n y w a y s this b o o k can serve as a c o n s u m e r g u i d e for b e g i n n i n g a n d veteran 
schoolteachers a n d a d m i n i s t r a t o r s as w e l l as an i n s t r u m e n t for recru i tment a n d 
select ion patterns used i n s c h o o l dis tr ic ts . 

T h e f o r m a t of the b o o k is c lear a n d easy to f o l l o w , w i t h 12 chapters . E a c h 
chapter consists of a series of interconnected ideas f o l l o w e d b y a short series of 
t h o u g h t - p r o v o k i n g quest ions that lead to the specif ic area of teaching a n d 
l e a r n i n g . T h r o u g h a c o l o r f u l k a l e i d o s c o p e of lesson des igns , V e n n d i a g r a m s , 
charts , d r a w i n g s , cartoons , a n d p i c t o g r a p h s i n every chapter , the authors i n ­
tegrate a n d p r o v i d e prac t i ca l act ivi t ies , research anecdotes, teaching scenarios , 
i n s t r u c t i o n a l processes, a n d other issues that encourage cr i t ica l t h i n k i n g a n d 
p r o b l e m - s o l v i n g strategies: u s e f u l teaching m e c h a n i s m s for teachers, s chool 
a d m i n i s t r a t o r s , a n d col lege professors . 

C h a p t e r O n e i n t r o d u c e s teaching b y d e s c r i b i n g it as an art i n f o r m e d b y 
science a n d p e r s o n a l exper ience . The m a i n focus here is to create an u n d e r ­
s t a n d i n g that teachers can teach d i f ferent ly a n d be e q u a l l y effective. C h a p t e r 
T w o m o v e s b e y o n d the d e s c r i p t i o n to the a p p l i c a t i o n a n d in tegrat ion . T h e 
authors i d e n t i f y s o m e of the i n s t r u c t i o n concepts, sk i l l s , tactics, strategies, a n d 
o r g a n i z e r s that represent the science c o m p o n e n t in the art of teaching. In other 
w o r d s , they c l a r i f y the i n s t r u c t i o n a l language of the teaching profess ion . In the 
d e s i g n of the s t ruc tura l c o m p o n e n t , the authors integrate a set of w o r k i n g 
d e f i n i t i o n s that describes a n d c o m p a r e s the teacher's ins t ruc t iona l repertoires . 

C h a p t e r Three engages the reader w i t h a brief r e v i e w of l i terature as it 
relates to the ideas presented i n the book . The reader is encouraged to use the 
means of i n f o r m a t i o n a n d c o m m u n i c a t i o n technology to g a i n access to the 
Internet b y p l a c i n g this chapter i n its ent irety o n the Internet. T h e y p r o v i d e a 
W e b site for the access. C h a p t e r F o u r de lves i n m o r e d e p t h in to i n s t r u c t i o n a l 
c o m p o n e n t s : i n s t r u c t i o n a l concepts a n d ins t ruc t iona l sk i l l s w i t h focus o n three 
concepts a n d the related s k i l l s . These concepts are act ive p a r t i c i p a t i o n , levels of 
t h i n k i n g , a n d m o t i v a t i o n . There is a h u g e a n d necessary focus o n the e ight 
i n s t r u c t i o n a l tactics i n C h a p t e r F i v e , the focus of w h i c h is to shift to the next 
l e v e l of i n s t r u c t i o n a l c o m p l e x i t y a n d to s h o w h o w it connects to s tudent 
l e a r n i n g . These tactics i n c l u d e terr i f ic ac t ion research agendas such as T h i n k / 
P a i r / S h a r e , P o s i t i v e , M i n u s , Interest ing, E x a m i n e B o t h Sides, F i s h Bone , V e n n 
D i a g r a m , a n d W a l k A b o u t . 

C h a p t e r Six presents a lesson d e s i g n or strategy, w h i c h is then used 
t h r o u g h o u t the r e m a i n d e r of the b o o k . The authors use this strategy to i l l u s ­
trate h o w i m p o r t a n t it becomes to select a n d integrate ins t ruc t iona l processes 
t h r o u g h the needs a n d i n c l i n a t i o n s of the learner. M o r e spec i f i ca l ly , the chapter 
i l lustrates h o w i n s t r u c t i o n a l c o m p o n e n t s can be o r g a n i z e d i n a var ie ty of 
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c o n f i g u r a t i o n s to assist i n m a k i n g w i s e dec is ions i n the d e s i g n of a l e a r n i n g 
exper ience . C h a p t e r Seven shifts its focus to the concept of cooperat ive learn­
i n g . T h e authors l o o k at the l i terature o n cooperat ive l e a r n i n g strategies a n d 
d e m o n s t r a t e h o w aspects of cooperat ive l e a r n i n g w e a v e in to teaching a n d h o w 
these strategies integrate w i t h other processes to create a synergis t ic effect o n 
l e a r n i n g . 

C h a p t e r E i g h t i n t r o d u c e s a n i n d u c t i v e strategy k n o w n as C o n c e p t A t t a i n ­
m e n t o r i g i n a l l y d e v e l o p e d b y Jerome B r u n e r (1986). Bennett a n d Rolhe iser 
reiterate the i m p o r t a n c e of h o w this m o d e l has increased o u r u n d e r s t a n d i n g of 
h o w p e o p l e construct m e a n i n g a n d h o w i n s t r u c t i o n affects l e a r n i n g . In es­
sence, c o n c e p t a t ta inment helps to u n c o v e r b r a i n patterns a n d to facilitate 
o p p o r t u n i t i e s to ta lk . F o r the authors it is another w a y to r e s p o n d to the diverse 
w a y s s tudents l earn . C h a p t e r N i n e m o v e s in to C o n c e p t F o r m a t i o n , another 
i n d u c t i v e i n s t r u c t i o n a l strategy of teaching . It encourages the reader to u n d e r ­
s t a n d h o w the learner c a n a n d m u s t process i n f o r m a t i o n to m a k e sense of it i n 
o r d e r to be a n a l y t i c a l . T h e authors d o not p r o v i d e a n y i n - d e p t h k n o w l e d g e o n 
i n d u c t i v e t h i n k i n g , n o r is this their intent. Instead their p o i n t is to s h o w h o w 
this s trategy c a n be in tegra ted w i t h other ins t ruc t iona l processes. T h e y d o this 
b y p r o v i d i n g severa l e x a m p l e s of datasets a n d lessons that integrate the p r o ­
cess of C o n c e p t F o r m a t i o n . C h a p t e r T e n demonstrates h o w t w o other 
strategies m a k e connect ions to b r a i n research a n d the v a l u e of w o r k i n g i n s m a l l 
g r o u p s i n the a p p l i c a t i o n of these t w o strategies: B u z a n ' s (1993) M i n d M a p p i n g 
process a n d N o v a k ' s (1984) C o n c e p t M a p p i n g process. The authors p r o v i d e 
s a m p l e s of m i n d m a p s a n d concept m a p s r a n g i n g f r o m f irst -graders to u n i v e r ­
s i ty s tudents for c o m p a r i n g , contras t ing , a n d l o o k i n g for key elements i n 
u n d e r s t a n d i n g h o w the concepts are u n d e r s t o o d . 

C h a p t e r E l e v e n p r o v i d e s a n o v e r v i e w of t w o l e a r n i n g strategies k n o w n as 
A c a d e m i c C o n t r o v e r s y a n d T e a m A n a l y s i s . B o t h d e p e n d o n students h a v i n g 
the necessary soc ia l , c o m m u n i c a t i o n , a n d cr i t ica l t h i n k i n g sk i l l s a n d the teacher 
h a v i n g the s k i l l s to s t ructure g r o u p w o r k effect ively. The chapter weaves socia l 
a n d c r i t i ca l t h i n k i n g theory t h r o u g h the in tegra t ion of b o t h strategies. A 
s a m p l e lesson is p r o v i d e d , f o l l o w e d b y a brief e x p l a n a t i o n of cr i t i ca l t h i n k i n g . 
F i n a l l y , s e v e r a l datasets are p r o v i d e d to i l lustrate h o w to i n t r o d u c e the social , 
c o m m u n i c a t i o n , a n d c r i t i ca l t h i n k i n g s k i l l s that are necessary for the successful 
i m p l e m e n t a t i o n of the t w o strategies. 

C h a p t e r T w e l v e takes the reader o n another j o u r n e y a n d focuses m o r e o n 
the c r i t i ca l ro le that speci f ic b o d i e s of k n o w l e d g e p l a y i n h e l p i n g educators to 
m a k e concrete a n d w i s e dec i s ions about the d e s i g n of the l e a r n i n g e n v i r o n ­
m e n t . S u c h b o d i e s of k n o w l e d g e i n c l u d e m u l t i p l e intel l igences , e m o t i o n a l 
in te l l igence , l e a r n i n g styles, b r a i n research, c h i l d r e n at r isk , a n d gender . B e n ­
nett a n d R o l h e i s e r c o n s i d e r these areas as lenses d e s i g n e d to extend teachers' 
u n d e r s t a n d i n g of h o w students learn , a n d f r o m this u n d e r s t a n d i n g to m a k e 
dec i s ions about h o w a n d w h e n to select, integrate, a n d enact t h e m a c c o r d i n g l y . 

T h e intent here is to descr ibe a n d e x a m i n e the v a r i o u s teaching i n s t r u c t i o n a l 
strategies w i t h a focus o n i n s t r u c t i o n a l inte l l igence ; m o r e spec i f i ca l ly , o n h o w 
teachers d e m o n s t r a t e expert b e h a v i o r i n the d e s i g n of p o w e r f u l l e a r n i n g en­
v i r o n m e n t s . T h e authors d o not state, n o r d o they i m p l y , that there is one best 
w a y to teach. C o n s e q u e n t l y , i n r e a d i n g the b o o k it is i m p e r a t i v e to bear i n m i n d 
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that teachers are e n c o u r a g e d to assess the d iverse needs of the learners a n d to 
m a k e dec i s ions as s i tuat ions emerge over t ime. The authors advocate a " c o l l e c ­
t ive expert ise that assures that a l l teachers a n d students are act ive ly engaged i n 
c h a l l e n g i n g , re levant , a n d interes t ing l e a r n i n g s i tuat ions—si tuat ions that c o n ­
nect to their past exper iences a n d engage them i n c o n s t r u c t i n g n e w e x p e r i ­
ences" (p. 4) 

Beyond Monet: The Artful Science of Instructional Integration is one of the m o s t 
v a l u a b l e a n d r e c o m m e n d e d v o l u m e s of its t ime. It is presented i n s i g h t f u l l y a n d 
r i g o r o u s l y b y t w o authors w h o h a v e m u c h experience in the f ie ld of e d u c a t i o n 
as prac t i t ioners a n d researchers. It is especia l ly r e c o m m e n d e d for school d i s ­
trict p e r s o n n e l , s c h o o l a d m i n i s t r a t o r s , teachers, and parents . T h e b o o k c o u l d 
also be u s e d as a c red ib le resource a m o n g the u n i v e r s i t y a n d col lege profes ­
soriate, espec ia l ly those i n v o l v e d i n preservice teacher e d u c a t i o n . A n y o n e w h o 
bel ieves that the of ten d i s m a l p e r f o r m a n c e of m a n y d i s a d v a n t a g e d students is 
i n e v i t a b l e s h o u l d l o o k at the ins t ruc t iona l strategies d iscussed in this book . A s 
the authors c lear ly s u r m i s e , a l l s tudents d o not learn i n the same w a y , a n d a l l 
teachers d o not teach u s i n g the same m e t h o d s . W h a t w o r k s for one teacher and 
a g r o u p of s tudents m a y not necessar i ly w o r k for another . 

Citizenship in Transformation in Canada. Y v o n n e M . Hébert (Ed.). 
Toronto , O N : U n i v e r s i t y of Toronto Press, 2002, 289 pages, I S B N 
0-8020-0850-X. 

Reviewed by: Jennifer T'upper 
University of Alberta 

Citizenship in Transformation is an i n t e r d i s c i p l i n a r y c o m p i l a t i o n of essays that 
reflects the c o m p l e x i t i e s a n d a m b i g u i t i e s s u r r o u n d i n g c i t i z e n s h i p debates i n 
the C a n a d i a n context . F r o m p e r s o n a l experiences w i t h the exc lus ive nature of 
c i t i z e n s h i p to a q u a n t i t a t i v e analys is of the v a l u e of l i teracy for act ive c i t i z e n ­
s h i p , the essays i n this b o o k p r o v i d e an eclectic ins ight into the d i v e r s e w a y s of 
t h i n k i n g a n d t a l k i n g a b o u t c i t i z e n s h i p . H o w e v e r , it is also i m p o r t a n t to p o i n t 
out that a l t h o u g h s o m e of the essays are of m a r g i n a l interest, others are w o r t h 
r e v i s i t i n g repeatedly . In p a r t i c u l a r the essays of V e r o n i c a S t rong-Boag , M a r i e 
Battiste, a n d H e l e n Semaganis , C e l i a H a i g - B r o w n , a n d C e c i l l e dePass a n d 
S h a z i a Q u r e s h i are t h o u g h t f u l , art iculate pieces w o r t h y of at tent ion. In total 
there are 13 essays i n this b o o k as w e l l as an a p p e n d i x created b y Y v o n n e 
Héber t a n d L o r i W i l k i n s o n that attempts to o r g a n i z e m o d e l s of democra t i c 
c i t i z e n s h i p . 

Y v o n n e H é b e r t a n d L o r i W i l k i n s o n , in the o p e n i n g essay, i d e n t i f y w h a t 
they perce ive as the p r i m a r y chal lenge to m o d e l s of C a n a d i a n c i t i z e n s h i p . A t 
the heart of c i t i z e n s h i p is the need to respect differences w h i l e c o m m o n a l t i e s 
are i d e n t i f i e d a n d n u r t u r e d . Héber t a n d W i l k i n s o n situate the c i t i z e n s h i p de­
bate i n f o u r d i m e n s i o n s : the c o n c e p t u a l f o u n d a t i o n s of c i t i z e n s h i p a n d i d e n -
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