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The purpose of this study was to examine the learning outcomes of students who had recently 
completed a two-year community-based Native Teacher Education Program (NTEP). The 
participants were 22 graduates of an NTEP who responded to open-ended items in a 
questionnaire on what they had learned throughout the program. Four women also par­
ticipated in a focus group. The learning of the graduates was grouped according to the 
categories found in a previously developed framework: curriculum planning and evaluation, 
discipline and classroom management, pupils and pupil-teacher interactions, and the profes­
sion of teaching (Duquette & Cook, 1999). It was found that the NTEP graduates learned the 
most in the first three areas of the framework. As well, those with more than five years of 
experience working in the schools learned more in the pupils and pupil-teacher interactions 
category than their less experienced peers. The learning as stated by all the graduates showed 
that they addressed self-survival and impact concerns as described by Fuller (1969). The 
major source of their learning was through observation of their supervising teachers. 

L'objectif de cette recherche était d'étudier les résultats d'apprentissage d'étudiants qui 
venaient de compléter une formation communautaire de deux ans pour enseignants auto­
chtones (Native Teacher Education Program ou NTEP). Vingt-deux diplômés du NTEP ont 
complété un questionnaire consistant en des questions ouvertes portant sur ce qu'ils avaient 
appris pendant la formation. Quatre femmes ont également participé à un groupe de discus­
sion. L'apprentissage des participants a été classé selon des catégories tirées d'un cadre déjà 
établi: planification curriculaire et évaluation, discipline et gestion de classe, les élèves et 
l'interaction élève-enseignant et la profession de l'enseignement (Duquette & Cook, 1999). 
Les résultats indiquent que les diplômés du NTEP apprennent davantage des trois premières 
catégories et que ceux qui avaient plus de cinq années d'expérience dans les écoles en ont 
appris davantage sur l'interaction élève-enseignant que l'ont fait leurs collègues moins 
expérimentés. Tous les diplômés ont exprimé des préoccupations liées aux notions de réper­
cussions et de survie personnelle telles que Fuller les décrit (1969). L'observation de leur 
enseignant surveillant a constitué la source la plus importante d'apprentissage chez les 
participants. 

A b o r i g i n a l p e o p l e recognize that e d u c a t i o n p r o v i d e s access to a better stan­
d a r d of l i fe a n d is a m e a n s of e n s u r i n g c u l t u r a l s u r v i v a l (Goulet , 2001). N a t i v e 
teacher e d u c a t i o n p r o g r a m s are seen as h a v i n g a n i m p o r t a n t role i n r e a l i z i n g 
this g o a l (B i lash & W i t s e , 1997; Fr iesen & O r r , 1998; K i r k n e s s , 1999). A b o r i g i n a l 
educators b r i n g m u c h to their c o m m u n i t y : a n u n d e r s t a n d i n g of the va lues of 
the p e o p l e , the s k i l l s to b l e n d the t r a d i t i o n a l teachings w i t h the p r o v i n c i a l 
c u r r i c u l u m , a n d a n a b i l i t y to act as p o s i t i v e role m o d e l s i n the c o m m u n i t y 
( K i r k n e s s , 1999; S m i t h - M o h a m e d , 1998). H o w e v e r , there are barr iers that keep 
N a t i v e p e o p l e l i v i n g i n i so la ted c o m m u n i t i e s out of t r a d i t i o n a l teacher e d u c a -
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t i o n p r o g r a m s (B i lash & W i t s e , 1997). These i n c l u d e the prospect of l e a v i n g 
their f a m i l y , f r i e n d s , c o m m u n i t y , a n d w a y of l i fe , as w e l l as t r a v e l i n g great 
distances to at tend p o s t s e c o n d a r y inst i tut ions (Freisen & O r r , 1998). O n c e 
e n r o l l e d , they are of ten faced w i t h u n f a m i l i a r s u r r o u n d i n g s a n d cus toms , 
r e s u l t i n g i n feel ings of i s o l a t i o n (Tait, 1999). Therefore , teacher e d u c a t i o n p r o ­
g r a m s h a v e b e e n d e v e l o p e d that enable the students to r e m a i n i n their c o m ­
m u n i t i e s , w o r k i n the schools , a n d enjoy the s u p p o r t of f a m i l y a n d f r iends 
(Duquet te , 2001; F r i e s e n & O r r , 1998). Some of these c o m m u n i t y - b a s e d p r o ­
g r a m s i n c l u d e the P r o g r a m for the E d u c a t i o n of N a t i v e Teachers ( P E N T ) 
o f fered at B r a n d o n U n i v e r s i t y , the S a s k a t c h e w a n U r b a n N a t i v e Teacher E d u c a ­
t i o n P r o g r a m ( S U N T E P ) g i v e n b y the G a b r i e l D u m o n t Institute, the A b o r i g i n a l 
Teacher E d u c a t i o n P r o g r a m ( A T E P ) p r o v i d e d b y Q u e e n ' s U n i v e r s i t y , a n d the 
N T E P d e l i v e r e d b y the U n i v e r s i t y of O t t a w a . 

O n e of the o ldes t c o m m u n i t y - b a s e d p r o g r a m s is the N o r t h e r n Teacher 
E d u c a t i o n P r o g r a m ( N O R T E P ) that w a s establ ished i n 1976 to prepare 
A b o r i g i n a l teachers for n o r t h e r n Saska tchewan . N O R T E P is a n o f f - c a m p u s 
p r o g r a m af f i l i a ted w i t h the U n i v e r s i t y of R e g i n a that offers a four -year B E d i n 
e lementary , m i d d l e , a n d s e c o n d a r y e d u c a t i o n . Students c o m b i n e course w o r k 
o f fered i n a n o r t h e r n l o c a t i o n w i t h w o r k i n their loca l schools . T h e focus of 
N O R T E P is to t ra in A b o r i g i n a l p e o p l e to be teachers a n d to learn, u n d e r s t a n d , 
a n d apprec ia te their N a t i v e language a n d cu l ture . The d e v e l o p m e n t of 
A b o r i g i n a l teacher role ident i t ies of N O R T E P graduates has been a p o s i t i v e 
o u t c o m e of this p r o g r a m (Fr iesen & O r r , 1998). M o r e o v e r , Fr iesen a n d O r r h a v e 
f o u n d that the graduates a f f i r m A b o r i g i n a l i t y i n others a n d h a v e ex tended 
their teacher i d e n t i t y to i n c l u d e i n v o l v e m e n t i n loca l pol i t i cs , thereby a d v a n c ­
i n g the o v e r a r c h i n g g o a l of se l f -de terminat ion . 

A l t h o u g h the p r e v i o u s s t u d y e x p l o r e d the s o c i o c u l t u r a l outcomes of a 
N a t i v e teacher e d u c a t i o n p r o g r a m , there is n o t h i n g i n the extant l i terature 
about the l e a r n i n g o u t c o m e s of s tudents e n r o l l e d i n these p r o g r a m s . M o r e o v e r , 
as f u n d i n g agents requi re accountab i l i ty , there is a need for s u c h i n f o r m a t i o n . 
There fore , the p u r p o s e of this research w a s to e x a m i n e the l e a r n i n g outcomes 
of the graduates of the N T E P d e l i v e r e d b y the U n i v e r s i t y of O t t a w a . T h e 
p r o g r a m at this u n i v e r s i t y w a s selected for s t u d y , as the researcher is also the 
a d m i n i s t r a t o r of i t . In this s t u d y , l e a r n i n g outcomes were e x p l o r e d u s i n g a 
f r a m e w o r k d e v e l o p e d b y D u q u e t t e a n d C o o k (1999) i n w h i c h s tudent teachers ' 
l e a r n i n g s w e r e c lass i f ied u n d e r f o u r categories: c u r r i c u l u m p l a n n i n g a n d 
e v a l u a t i o n , d i s c i p l i n e a n d c l a s s r o o m management , p u p i l s a n d p u p i l - t e a c h e r 
interact ions , a n d the p r o f e s s i o n of teaching. The second f r a m e w o r k that u n d e r ­
p i n n e d this research w a s F u l l e r ' s (1969) concerns-based m o d e l i n w h i c h to 
e x a m i n e s tudent teachers ' d e v e l o p m e n t . H e r three sequent ia l phases of s tudent 
teacher concerns are non-concerns , concern w i t h self, a n d concern w i t h p u p i l s . 
H e n c e i n this research w h a t the N T E P graduates learned w a s descr ibed a n d 
c lass i f i ed a c c o r d i n g to the f o u r categories. T h e n the learnings b y m o r e a n d less 
e x p e r i e n c e d par t i c ipants w e r e c o m p a r e d , a n d the m e t h o d s of l e a r n i n g h o w to 
teach u s e d b y the graduates w e r e also e x a m i n e d . F r o m these f i n d i n g s the 
n a t u r e of the p a r t i c i p a n t s ' concerns w e r e d e t e r m i n e d . 
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The Native Teacher Education Program at the University of Ottawa 
T h e c o m m u n i t y - b a s e d N T E P has been offered by the U n i v e r s i t y of O t t a w a 
s ince 1997. T h i s is a s e l f - f u n d e d p r o g r a m that is current ly b e i n g d e l i v e r e d i n 
p a r t n e r s h i p w i t h t w o N a t i v e g r o u p s : M a t a w a First N a t i o n s a n d the S i o u x 
L o o k o u t D i s t r i c t . T h e candidates m u s t be of N a t i v e ancestry a n d h o l d the 
r e q u i r e m e n t s for a h i g h s c h o o l d i p l o m a or s t a n d i n g cons idered e q u i v a l e n t . The 
candidates m u s t a lso h a v e a k n o w l e d g e of their N a t i v e language a n d h a v e at 
least one year experience w o r k i n g or v o l u n t e e r i n g i n c lassrooms. 

T h e focus of this t w o - y e a r p r o g r a m is to p r o v i d e i n f o r m a t i o n on teaching 
a n d l e a r n i n g , as w e l l as to d e v e l o p c l a s s r o o m sk i l l s a n d p r o f e s s i o n a l at t i tudes. 
It is not one w h e r e the p r i m a r y focus is c u l t u r a l e x p l o r a t i o n or t r a n s m i s s i o n . 
T h e N T E P at the U n i v e r s i t y of O t t a w a consists of courses, pract ice teaching, 
a n d w o r k i n the c l a s s r o o m . The course w o r k consists of those courses of fered 
i n the t r a d i t i o n a l p r o g r a m at the u n i v e r s i t y c a m p u s , w h i c h are m o d i f i e d to 
i n c l u d e N a t i v e perspect ives . A s w e l l , m a n y of the professors teach i n b o t h the 
t r a d i t i o n a l B E d p r o g r a m a n d the N T E P . T h e courses are d e l i v e r e d i n p e r s o n 
d u r i n g the s u m m e r s a n d i n the N o r t h b y distance e d u c a t i o n for the fall a n d 
w i n t e r sessions. T h e s tudent teachers also have n ine w e e k s of pract ice teaching 
s u p e r v i s e d b y a l i censed teacher. S o m e of the N T E P students are e m p l o y e d as 
paraprofess iona l s d u r i n g the t w o - y e a r p r o g r a m and are m e n t o r e d b y the class­
r o o m teacher. These m e n t o r teachers m o d e l profess ional b e h a v i o r a n d s u p p o r t 
the s tudent ' s d e v e l o p m e n t of c l a s s r o o m s k i l l s . T h r o u g h o u t the p r o g r a m the 
N T E P s tudents are g r a d u a l l y g i v e n m o r e teaching a n d a d m i n i s t r a t i v e r e s p o n ­
s ib i l i t ies so that b y the e n d of the second year they are co - teach ing the class 
w i t h the m e n t o r teacher. H o w e v e r , d u r i n g the f ina l year most of s tudents are 
e m p l o y e d as u n q u a l i f i e d teachers i n their c o m m u n i t y schools . I n these cases, 
the p r i n c i p a l acts as a m e n t o r w h o observes them teach, p r o v i d e s feedback, 
superv i ses their w o r k , a n d s u p p o r t s their d e v e l o p m e n t . G r a d u a t e s of the 
N T E P are q u a l i f i e d to teach f r o m k i n d e r g a r t e n to grade 6 i n the b a n d - o p e r a t e d 
schools . W h e n they earn their u n d e r g r a d u a t e degree, they rece ive a B E d f r o m 
the U n i v e r s i t y of O t t a w a a n d m a y a p p l y to the O n t a r i o C o l l e g e o f Teachers to 
be cert i f icated to teach i n p r o v i n c i a l schools . H e n c e the N T E P at the U n i v e r s i t y 
of O t t a w a p r o v i d e s the teacher t r a i n i n g c o m p o n e n t of a B A / B E d degree, a n d 
graduates p u r s u e u n d e r g r a d u a t e s tudies after the N T E P and n o t c o n c u r r e n t l y 
as is the case w i t h other c o m m u n i t y - b a s e d p r o g r a m s . 

Student Teachers' Perceptions of Their Learning 
Severa l s tudies descr ibe the competences that teacher e d u c a t i o n graduates 
s h o u l d master ( K a g a n , 1992; R e y n o l d s , 1992). H o w e v e r , there is a n e e d to s t u d y 
w h a t s tudent teachers ac tual ly d o learn d u r i n g their preserv ice e d u c a t i o n i n 
o r d e r to u n d e r s t a n d the real i ty of b e c o m i n g a teacher (Tardiff , 1985). O n e s t u d y 
o n w h a t s tudent teachers learned i n v o l v e d t w o g r o u p s of s t u d e n t s i n the 
s e c o n d a r y p a n e l w h o w e r e d o i n g their pract ica in p r o f e s s i o n a l d e v e l o p m e n t 
schools a n d i n t r a d i t i o n a l practice teaching placements . T h i s research w a s 
c o n d u c t e d d u r i n g the f i n a l w e e k s of the teacher e d u c a t i o n p r o g r a m , d u r i n g 
w h i c h t ime the 23 s tudents w e r e c o m p l e t i n g their last p r a c t i c u m i n a n u r b a n 
r e g i o n . T h e s tudent teachers r e s p o n d e d to o p e n - e n d e d i tems i n a q u e s t i o n n a i r e 
a n d p a r t i c i p a t e d i n focus g r o u p d iscuss ions . It w a s f o u n d that the s tudent 
teachers' l e a r n i n g m a y be c lass i f ied in to four categories: c u r r i c u l u m p l a n n i n g 
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and evaluation, discipline and classroom management, pupils and pupil-teach­
er interactions, and the profession of teaching (Duquette & Cook, 1999). As 
well, the participants of this research stated that they learned through in­
dividual reflection, meetings with the supervising teachers, and discussions 
with their peers. 

Concerns and Stages of Development Among Student Teachers 
The research has suggested that there are sequential steps in the teaching 
concerns and development of student teachers (Berliner, 1987; Goddard & 
Foster, 2001; Guillaume & Rudney, 1993). However, the concerns-based model 
developed by Fuller (1969) has provided a basic point of reference for others. 
This model consists of three distinct and sequential phases of student teacher 
concerns: non-concerns, concern with self, and concern with pupils. The first 
stage is the pre-teaching phase and occurs before practice teaching begins. At 
this time the students express a lack of concern about the specifics of teaching. 
The second phase occurs during the early teaching period, in which students 
are concerned about themselves. At this point the students are preoccupied 
with the adequacy of their teaching and their ability to discipline the pupils 
(self-survival concerns). They are also concerned about building working rela­
tionships with school personnel. In the final stage of development the student 
teachers are concerned about their ability to understand and meet the pupils' 
individual needs, to assess their progress, and to evaluate their own progress in 
terms of pupils' gains (impact concerns). As students develop more knowledge 
about practical classroom tasks and gain more experience, they learn how to 
cope with the concerns related to adequacy and move to concerns about their 
effect on the pupils. 

Whereas the research supports that student teachers have a variety of 
concerns related to themselves and their pupils, other studies have found that 
novice teachers do not necessarily progress through the stages of concerns in a 
lockstep manner, that is, that self-related concerns must be addressed before 
pupil-related concerns are raised. Other research has reported that both types 
of student teachers' concerns are addressed simultaneously (Burn, Haggar, 
Mutton, & Everton, 2000; Guillaume & Rudney, 1993; Pigge & Marso, 1987, 
1997; Reeves & Kazelskis, 1985). It has also been found that the context in which 
the student teaching is done, the personal characteristics of the student (sex, 
GPA, and past experience), and the nature of the teacher education program 
also have a bearing on the degree to which the concerns are felt and the time 
over which they are addressed (Guillaume & Rudney, 1993; Pigge & Marso, 
1987,1997). 

In summary, the research has shown that student teachers in an urban-
based program learned specific things about curriculum planning and evalua­
tion, discipline and classroom management, pupils and pupil-teacher 
interactions, and the profession of teaching (Duquette & Cook, 1999). How­
ever, the learning of students enrolled in a community-based NTEP has not 
been examined. It was felt that an investigation of this type was required in 
order to remain accountable to the groups that funded the NTEP graduates. It 
is also known that student teachers have a number of concerns during their 
preservice training, and it has been suggested that as student teachers gain 
knowledge and experience, they are able to address their concerns. However, 
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i n n o s tudies are l e a r n i n g outcomes and concerns l i n k e d to s h o w a re la t ionship 
b e t w e e n concerns a n d w h a t has been learned . A re la t ionship w o u l d seem to be 
present , as w h a t one seeks to learn a n d u l t i m a t e l y masters is a ref lect ion i n 
some m e a s u r e of a concern , tens ion, or p e r c e i v e d i n a d e q u a c y i n terms of 
k n o w l e d g e , s k i l l s , o r at t i tudes. Therefore , it is the p u r p o s e of this s t u d y to 
e x a m i n e the l e a r n i n g outcomes of s tudents w h o h a d recently c o m p l e t e d a 
t w o - y e a r c o m m u n i t y - b a s e d N T E P w i t h a v i e w to assessing the nature of their 
concerns . T h e research quest ions w e r e as f o l l o w s : 
• W h a t d i d the N T E P students perce ive that they h a d learned d u r i n g their 

teacher e d u c a t i o n p r o g r a m ? 
• W e r e there di f ferences i n the learnings of s tudent teachers w i t h less a n d 

m o r e exper ience? 
• W h a t d o their l earn ings reveal about the nature of their concerns? 
• H o w d i d the N T E P students learn these things? 

Method 
T h e m e t h o d o l o g i c a l a p p r o a c h that w a s u s e d i n this qua l i ta t ive s t u d y w a s 
a d a p t e d f r o m the g r o u n d e d theory a p p r o a c h , w h i c h is d e s c r i b e d b y Strauss 
a n d C o r b i n (1998) as a process of ref lect ing o n a n d e x a m i n i n g " s o c i a l r e a l i t y " 
(p. 4). F r o m this m e t h o d , u n d e r s t a n d i n g is created b y v i r tue of b e i n g f o u n d e d 
o n data d e r i v e d f r o m i n d i v i d u a l s ' m e a n i n g s of their l ife experiences. H e n c e the 
researcher s o u g h t to u n d e r s t a n d the perspect ives of the par t ic ipants a n d to 
interpret t h e m . A s s u c h , the f i n d i n g s are not i n t e n d e d to be genera l ized to other 
N a t i v e teacher p r o g r a m s . H o w e v e r , certain f i n d i n g s m a y be re levant to specif ic 
p e o p l e i n v o l v e d i n c o m m u n i t y - b a s e d N a t i v e teacher e d u c a t i o n p r o g r a m s of­
fered i n other un ivers i t i e s . The par t ic ipants of this research w e r e 22 recent 
graduates of the N T E P of fered b y the U n i v e r s i t y of O t t a w a . T h e y h a d c o m ­
ple ted the r e q u i r e m e n t s of the p r o g r a m i n A p r i l a n d w e r e in O t t a w a a t t e n d i n g 
their g r a d u a t i o n i n June. T w e l v e were f r o m the M a t a w a Firs t N a t i o n s , and 10 
w e r e f r o m the S i o u x L o o k o u t Dis t r i c t . T h e f ive m e n a n d 22 w o m e n r a n g e d i n 
age f r o m 21 to 45 years . D u r i n g the t w o - y e a r p r o g r a m n i n e h a d been e m p l o y e d 
as teachers, f o u r h a d w o r k e d as c l a s s r o o m assistants, seven had spent one year 
as a c l a s s r o o m assistant a n d one year as a teacher, a n d t w o others h a d been 
c l a s s r o o m assistants as w e l l as a soc ia l c o u n s e l l o r or N a t i v e language teacher. 

T h i s d e s c r i p t i v e research w a s c o n d u c t e d i n t w o phases. In the first phase 36 
graduates (16 f r o m the M a t a w a First N a t i o n s a n d 20 f r o m the S i o u x L o o k o u t 
Dis t r i c t ) w e r e a s k e d to c o m p l e t e a n i n e - i t e m quest ionnaire , of w h i c h 22 were 
r e t u r n e d . It consis ted of three forced-choice d e m o g r a p h i c quest ions re la t ing to 
age range, e m p l o y m e n t d u r i n g the t w o - y e a r p r o g r a m , a n d the n u m b e r of years 
exper ience they h a d w o r k i n g w i t h c h i l d r e n in a c l a s s r o o m . These w e r e f o l ­
l o w e d b y f o u r o p e n - e n d e d i tems based o n the categories of l e a r n i n g , w h i c h 
w e r e c u r r i c u l u m p l a n n i n g a n d e v a l u a t i o n , d i s c i p l i n e a n d c l a s s r o o m m a n a g e ­
ment , p u p i l s a n d p u p i l - t e a c h e r interact ions, a n d the profess ion of teaching. A 
s a m p l e q u e s t i o n is as f o l l o w s : 

Through your course work, practice teaching and classroom experiences during 
the past two years, list below what you learned about curriculum planning and 
evaluation (e.g., write lesson plans, prepare long-range plans, use the Ontario 
curriculum documents, have all materials prepared, use rubrics, give clear in­
structions and explanations, use a variety of teaching methods, etc.). 
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The q u e s t i o n n a i r e a lso i n c l u d e d one i tem o n w h a t they learned about t h e m ­
selves a n d another o n h o w they learned w h a t they d i d . The N T E P par t ic ipants 
c o m p l e t e d the q u e s t i o n n a i r e i n June 2001 w h i l e at the u n i v e r s i t y to attend the 
c o n v o c a t i o n c e r e m o n y . I n the second phase f o u r female graduates agreed to 
par t i c ipa te i n a d i s c u s s i o n g r o u p that w a s c o n d u c t e d f o l l o w i n g the p r o c e d u r e s 
for focus g r o u p i n t e r v i e w s o u t l i n e d b y M o r g a n (1988). D u r i n g the d i s c u s s i o n 
the f o u r areas of s t u d e n t l e a r n i n g a n d h o w l e a r n i n g o c c u r r e d w e r e e x p l o r e d 
fur ther . S p e c i f i c a l l y , the i tems f o l l o w e d this pat tern : a ques t ion o n w h a t w a s 
l earned (based o n one of the four categories of learning) , w h i c h w a s i m m e d i ­
ately f o l l o w e d b y one w h e r e par t i c ipants were asked h o w they learned it. 
Essent ia l ly , the ques t ions w e r e d e s i g n e d to have s tudents e x p a n d o n w h a t they 
learned a n d h o w they l earned it. A par t ia l t ranscr ipt of key statements b y the 
p a r t i c i p a n t s w a s p r o d u c e d . 

T h e q u a l i t a t i v e data f r o m the f irst three d e m o g r a p h i c i tems w e r e a n a l y z e d 
to p r o d u c e ranges a n d frequencies . D a t a f r o m the o p e n - e n d e d i tems (items 4-9) 
a n d the d i s c u s s i o n g r o u p w e r e categor ized a c c o r d i n g to the quest ions that 
w e r e a s k e d . T h e n for each q u e s t i o n , responses were c o d e d , s i m i l a r responses 
w e r e g r o u p e d , a n d frequencies w e r e n o t e d . Dif ferences w i t h i n the set of re ­
sponses f r o m each q u e s t i o n w e r e also n o t e d . The f i n d i n g s f r o m a l l four catego­
ries of l e a r n i n g for the entire g r o u p of N T E P par t ic ipants were c o m p a r e d w i t h 
those of the p r e v i o u s research o n the secondary s tudent teachers. T h e n the 
ques t ionna i res w e r e d i v i d e d in to t w o s u b g r o u p s a c c o r d i n g to experience (f ive 
years o r less a n d m o r e t h a n f ive years). The data f r o m each g r o u p w e r e 
a n a l y z e d a s e c o n d t i m e i n the same m a n n e r as descr ibed above . T h e n the 
results f r o m the t w o N T E P s u b g r o u p s based o n years of experience (f ive years 
or less a n d m o r e t h a n f ive years) were also c o m p a r e d i n terms of the four 
categories of l e a r n i n g . A s w e l l , the f i n d i n g s of categories of l e a r n i n g a m o n g the 
entire N T E P g r o u p a n d the s u b g r o u p s w e r e c o m p a r e d w i t h those of the secon­
d a r y g r o u p f r o m the p r e v i o u s s t u d y . T h e m e s e m e r g e d f r o m the data w h e n 
they w e r e g r o u p e d a c c o r d i n g to c lass i f icat ion of l e a r n i n g a n d w h e n the c o m ­
p a r i s o n s w e r e m a d e b e t w e e n the N T E P g r o u p a n d the secondary g r o u p a n d i n 
the N T E P s u b g r o u p s based o n years of experience . T r u s t w o r t h i n e s s w a s estab­
l i s h e d b y t r i a n g u l a t i o n (quest ionnaires f r o m t w o g r o u p s , one d i s c u s s i o n 
g r o u p ) a n d m e m b e r checks i n v o l v i n g par t ic ipants ( L e C o m p t e & Preissle , 
1993). 

Findings and Discussion 
W h e n the data w e r e a n a l y z e d a c c o r d i n g to the four categories of s tudent 
teacher l e a r n i n g to s h o w w h a t a l l the par t ic ipants learned, it w a s f o u n d that the 
h ighes t f requencies of responses a m o n g a l l the recent graduates w e r e in the 
areas of c u r r i c u l u m p l a n n i n g a n d e v a l u a t i o n a n d d i s c i p l i n e a n d c l a s s r o o m 
m a n a g e m e n t (see T a b l e 1). Spec i f i ca l ly , u n d e r the category of c u r r i c u l u m , the 
N T E P graduates l earned about lesson p l a n n i n g , the p r o v i n c i a l c u r r i c u l u m , a n d 
h o w to m a k e l o n g - r a n g e p l a n s . In the area of d i s c i p l i n e , they learned to h a v e 
c l a s s r o o m rules , to treat e v e r y o n e e q u a l l y a n d w i t h respect, a n d to be f i r m a n d 
consis tent w i t h the p u p i l s . These results suggest that as N T E P s tudent teachers, 
they w e r e f o c u s i n g o n r e s o l v i n g their concerns about d e v e l o p i n g s k i l l s i n 
lesson p l a n n i n g a n d c l a s s r o o m m a n a g e m e n t . The results also s h o w that they 
w e r e c o n c e r n e d about d e v e l o p i n g a n d m a i n t a i n i n g p o s i t i v e relat ions w i t h 
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Tab le 1 
The Learn ing of Al l the N T E P Gradua tes 

Curriculum planning and evaluation 
lesson planning 17/22 

Ontario curriculum 11/22 

long-range plans 11/22 

rubrics 9/22 

Pupils and pupil-teacher interactions 

treat everyone equally 8/22 

Discipline and classroom management 

have rules 12/22 
respect the students 11/22 
be firm 11/22 
be consistent 8/22 

The profession of teaching 

cooperate with staff 9/22 
teaching is rewarding 8/22 
teaching is exhausting 7/22 
teaching is demanding 6/22 

other staff m e m b e r s a n d that they rea l ized just h o w d e m a n d i n g teaching can 
be. E s s e n t i a l l y , the f i n d i n g s suggest that their concerns w e r e c lustered h e a v i l y 
i n the area of s e l f - s u r v i v a l i n accordance w i t h the F u l l e r (1969) m o d e l . H o w ­
ever, n i n e of the par t i c ipants stated that they h a d learned about rubr i cs , w h i c h 
indicates that they w e r e a lso concerned about the effect of their t eaching o n 
their p u p i l s . There fore , the results of w h a t the entire g r o u p of N T E P graduates 
learned d e m o n s t r a t e d that their p r i m a r y focus w a s a d d r e s s i n g their needs for 
technica l a d e q u a c y . A s e c o n d a r y concern w a s p u p i l progress , w h i c h w a s 
s h o w n b y their m a s t e r y of w r i t i n g rubr ics . H e n c e this f i n d i n g s u p p o r t s the 
n o t i o n that s tudent teachers s i m u l t a n e o u s l y address concerns about t h e m ­
selves a n d their i m p a c t is a lso f o u n d b y B u r n et a l . (2000), G u i l l a u m e a n d 
R u d n e y (1993), P i g g e a n d M a r s o (1987,1997), a n d Reeves a n d K a z e l s k i s (1985). 

T h e d a t a w e r e a lso a n a l y z e d to s h o w w h a t less exper ienced a n d m o r e 
exper ienced N T E P graduates l earned (see Table 2). T h e t w o s u b g r o u p s c o n ­
sisted of 11 par t i c ipants w i t h f ive or fewer years of experience a n d 11 w i t h 
m o r e t h a n f ive years experience w o r k i n g i n c lassrooms. W h e n the l e a r n i n g of 
less e x p e r i e n c e d teachers w a s c o m p a r e d w i t h that of their m o r e exper ienced 
peers, it w a s f o u n d that the learnings of b o t h g r o u p s w e r e m u c h the same i n a l l 
but one category . In the area of p u p i l s a n d pupi l - t eacher interact ions, the less 
exper ienced g r o u p r e p o r t e d l e a r n i n g o n l y to treat everyone e q u a l l y , w h i c h 
means that the rules a p p l y to a l l s tudents regardless of their f a m i l i a l re la­
t i o n s h i p w i t h the b a n d c o u n c i l . M e m b e r s of the m o r e exper ienced g r o u p stated 
that they l e a r n e d not o n l y to treat e v e r y o n e e q u a l l y , b u t also the f o l l o w i n g : that 
e v e r y c h i l d is u n i q u e , the i m p o r t a n c e of u s i n g h a n d s - o n act ivit ies , that c h i l d ­
ren's p e r s o n a l l ives affect p e r f o r m a n c e , a n d that the p u p i l s i n a c l a s s r o o m have 
a w i d e range of abi l i t ies . Therefore , these results s h o w that those N T E P g r a d u ­
ates w i t h m o r e c l a s s r o o m experience m a y be further ahead i n their l e a r n i n g 
about the p u p i l s a n d h o w to teach t h e m t h a n their less exper ienced peers. 

T h e d a t a also r e v e a l e d that the m o r e exper ienced g r o u p learned m o r e i tems 
i n three of the f o u r categories t h a n those par t i c ipants w i t h f ive or fewer years 
exper ience w o r k i n g i n c lassrooms . O n e w o m a n w i t h 12 years experience s a i d , 
"I w a s a s p e c i a l e d u c a t i o n assistant. I o b s e r v e d h o w the teacher w o r k e d w i t h 
the c h i l d r e n . F r o m this course I l earned it m o r e , a n d f r o m practice t each ing I 
l earned e v e n m o r e . " T h i s resul t w o u l d suggest that these par t i c ipants m a y 
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Tab le 2 
T h e Learn ing of L e s s Expe r i enced and More Expe r ienced N T E P G r a d u a t e s 

Less experienced More experienced 

Curriculum planning and evaluation 

lesson planning 8/11 
curriculum documents 5/11 
rubrics 4/11 
long-range plans 3/11 

Discipline and classroom management 

respect the students 5/11 
be firm 4/11 
use positive reinforcement 3/11 
develop a friendly atmosphere 3/11 
have rules 3/11 

Pupils and pupil-teacher interactions 

treat everyone equally 4/11 

Profession of teaching 

cooperate with other teachers 6/11 
teaching is hard work 5/11 
teaching is exhausting 4/11 
teaching is rewarding 4/11 
teaching is demanding 3/11 
being a role model 3/11 

Curriculum planning and evaluation 

lesson planning 9/11 
long-range plans 8/11 
assessment 6/11 
different teaching methods 5/11 
rubrics 5/11 
give clear instructions 3/11 

Discipline and classroom management 

have rules 9/11 
be firm 7/11 
respect the students 6/11 
be consistent 6/11 
treat everyone fairly 4/11 
repeat the rules 3/11 

Pupils and pupil/teacher interactions 

every child is unique 6/11 
use manipulatives in teaching 4/11 
treat everyone equally 4/11 
children's personal lives affect their performance 
3/11 

Profession of teaching 

teaching is rewarding 4/11 
cooperate with other teachers 3/11 
teaching is exhausting 3/11 

h a v e d e r i v e d m o r e f r o m the N T E P d u e to their ab i l i ty to relate n e w ideas 
presented i n the p r o g r a m to p r e v i o u s experience, thereby b u i l d i n g o n the 
f o u n d a t i o n of that exper ience . 

A n o t h e r f i n d i n g a m o n g the N T E P graduates w i t h less c lassroom experience 
is that they learned h o w to be role m o d e l s . O n e y o u n g w o m a n s a i d , "I learned 
h o w to be a role m o d e l . . . . I became m o r e aware of h o w u n i q u e o u r job i s . . . . W e 
h a v e a n i m p a c t o n [the ch i ldren ' s ] l i v e s . " The results of other research have 
s h o w n that the lack of p o s i t i v e role m o d e l s has been l i n k e d to h i g h rates of 
d r o p o u t s a m o n g N a t i v e s tudents ( M a c K a y & M y l e s , 1989). T h i s f i n d i n g s u g ­
gests that there is a need for A b o r i g i n a l teachers to be p o s i t i v e role m o d e l s for 
their s tudents a n d to u n d e r s t a n d their c o m m u n i t y s i tuat ions , mot iva te t h e m to 
learn , encourage t h e m w h e n they h a v e d i f f i c u l t y , a n d he lp t h e m solve their 
p r o b l e m s ( S m i t h - M o h a m e d , 1998). P o s i t i v e role m o d e l s are seen as d e m o n ­
s t ra t ing the poss ib i l i t i es , as w e l l as e n c o u r a g i n g a n d s u p p o r t i n g the p a r t i c i p a ­
t i o n of c h i l d r e n a n d a d u l t s i n e d u c a t i o n a l p u r s u i t s a n d other endeavors that 
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l ead to the a d v a n c e m e n t of the c o m m u n i t y . N T E P graduates recognize the 
i m p o r t a n c e of role m o d e l s a n d are w i l l i n g to b e g i n e n g a g i n g i n that role w h e n 
they enter the p r o g r a m (Duquet te , 2001). Therefore , the need to resolve this 
c o n c e r n of h o w to be a role m o d e l is not s u r p r i s i n g . H o w e v e r , this i t e m w a s not 
r e p o r t e d a m o n g the m o r e exper ienced g r o u p , w h o m a y h a v e addressed this 
issue d u r i n g their p r e v i o u s years of w o r k i n c lassrooms. 

W h e n the N T E P graduates were asked w h a t they learned about themselves , 
the m o s t f requent response w a s that they h a d a s u p p o r t i v e f a m i l y (7/22). O n e 
p a r t i c i p a n t w r o t e , " M y f a m i l y is s u p p o r t i v e , e n c o u r a g i n g , a n d cares about 
w h a t I d o a n d the choices I m a k e . M y f a m i l y w a s w i t h m e a l l the w a y . " T h e i r 
fami l ies i n c l u d e d spouses , parents , s ib l ings , a n d others. The i m p o r t a n c e of 
f a m i l y s u p p o r t a m o n g N T E P students has p r e v i o u s l y been f o u n d to be a key 
v a r i a b l e i n the d e c i s i o n to persist i n the p r o g r a m u n t i l g r a d u a t i o n (Duquette , 
2001). There w e r e n o d i scern ib le dif ferences i n w h a t N T E P graduates w i t h 
m o r e or less exper ience learned about themselves . 

T h e p a r t i c i p a n t s also repor ted l e a r n i n g most f r o m o b s e r v i n g the teachers i n 
w h o s e class they w e r e w o r k i n g or i n w h i c h they w e r e d o i n g a p r a c t i c u m . T h i s 
result s u p p o r t s the w o r k of L o r t i e (1975), w h o describes l e a r n i n g to teach as 
c h a r a c t e r i z e d b y a n " a p p r e n t i c e s h i p of o b s e r v a t i o n " that i n v o l v e s a l o n g 
p e r i o d of w a t c h i n g teachers. Spec i f i ca l ly , the par t ic ipants repor ted l e a r n i n g 
m o s t f r o m o b s e r v i n g the teachers i n w h o s e class they were w o r k i n g or in 
w h i c h they w e r e d o i n g a pract ice teaching session (7/22). O n e graduate stated, 
"I l earned that o b s e r v i n g o l d e r , exper ienced teachers h e l p e d m e a l o t . " T h i s 
f i n d i n g is n o t s u r p r i s i n g as t r a d i t i o n a l teaching practices a m o n g m a n y 
A b o r i g i n a l g r o u p s i n v o l v e l e a r n i n g b y observat ion a n d d o i n g ( E r i c k s o n & 
M o h a t t , 1982). A s w e l l , the par t i c ipants i n d i c a t e d that they learned b y discuss ­
i n g issues, p r o b l e m s , a n d their o w n p e r f o r m a n c e feedback w i t h the teachers. A 
w o m a n stated, "I w o u l d ask t h e m a lot of quest ions, a n d they w o u l d p r o v i d e 
m e w i t h i n f o r m a t i o n a n d r e a d i n g mater ia l . It he lps a lot to talk w i t h other 
teachers . " A n o t h e r graduate w r o t e the f o l l o w i n g about the s u p e r v i s i n g teach­
ers ' h e l p d u r i n g the p r a c t i c u m : " T h e y t o l d me w h e r e I needed to i m p r o v e , a n d 
they gave m e o r a l a n d w r i t t e n feedback . " H e n c e the responses to this i t e m 
indica te the i m p o r t a n c e of observat ion , d i s c u s s i o n , a n d feedback a m o n g the 
N T E P s tudents i n l e a r n i n g h o w to teach. 

A n in teres t ing f i n d i n g w a s that the N T E P graduates w i t h m o r e years of 
c l a s s r o o m exper ience d e v e l o p e d a r icher repertoire of p r o f e s s i o n a l l e a r n i n g 
m e t h o d s t h a n their less exper ienced peers. A s w e l l as l e a r n i n g t h r o u g h obser­
v a t i o n a n d d i s c u s s i o n , s o m e m e m b e r s of this s u b g r o u p also learned about 
t each ing t h r o u g h d i s c u s s i o n s w i t h peers, course w o r k , a n d ref lect ion. These 
results d e m o n s t r a t e that the m o r e exper ienced b e g i n n i n g teachers w e r e less 
d e p e n d e n t o n others for their l e a r n i n g a n d h a d become m o r e sel f -rel iant as 
they s o u g h t out peers, reread course notes a n d texts, a n d t h o u g h t c r i t i ca l ly 
about their o w n pract ice . H o w e v e r , as most par t ic ipants i n this g r o u p w e r e 
w o r k i n g as u n q u a l i f i e d teachers d u r i n g the t w o - y e a r p r o g r a m , they m a y h a v e 
d e v e l o p e d these m e t h o d s of l e a r n i n g as they h a d l i m i t e d o p p o r t u n i t i e s to 
observe others . 

In s u m m a r y , the N T E P graduates indica ted that they learned c l a s s r o o m 
s k i l l s a n d d e v e l o p e d prac t i ca l k n o w l e d g e d u r i n g the t w o - y e a r teacher e d u c a -
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H o n p r o g r a m . T h e i r statements of l e a r n i n g suggested that they w e r e address ­
i n g s e l f - s u r v i v a l a n d i m p a c t concerns s i m u l t a n e o u s l y , as o p p o s e d to progress ­
i n g t h r o u g h the stages of c o n c e r n i n a lockstep m a n n e r . The major dif ferences 
i n the l e a r n i n g b e t w e e n the t w o g r o u p s w a s that the m o r e exper ienced g r o u p 
l e a r n e d m o r e about their p u p i l s a n d their o w n interact ions w i t h t h e m , a n d the 
less e x p e r i e n c e d g r o u p learned m o r e about b e c o m i n g role m o d e l s . B o t h g r o u p s 
of p a r t i c i p a n t s stated that they learned t h r o u g h observat ion a n d d iscuss ions 
w i t h the i r s u p e r v i s i n g teacher. H o w e v e r , the m o r e exper ienced g r o u p also 
r e p o r t e d that they learned t h r o u g h m o r e sel f -directed m e t h o d s s u c h as r e a d i n g 
a n d ref lec t ing . 

Conclusions and Recommendations 
The N T E P graduates r e p o r t e d learnings i n the four categories that w e r e m o r e 
s i m i l a r to t h a n d i f ferent f r o m those i n d i c a t e d b y the par t ic ipants c i ted i n the 
p r e v i o u s research w h o w e r e e n r o l l e d i n the t r a d i t i o n a l urban-based teacher 
e d u c a t i o n p r o g r a m (Duquet te & C o o k , 1999). The o n l y except ion w a s i n the 
area of p u p i l s a n d p u p i l - t e a c h e r interact ions. The entire g r o u p of N T E P p a r ­
t ic ipants stated that they learned to treat s tudents equa l ly , whereas i n the 
p r e v i o u s research the par t i c ipants appeared to learn c o n s i d e r a b l y m o r e i n this 
category. T h e u r b a n g r o u p learned to treat a l l p u p i l s as i n d i v i d u a l s , to u n d e r ­
s tand that p u p i l s ' p e r s o n a l l ives affect their c lassroom behaviors a n d per for ­
m a n c e , that p u p i l s are not a l w a y s m o t i v a t e d to learn , that a class has a w i d e 
range of abi l i t ies , a n d not to take occas ional negat ive att i tudes of p u p i l s per ­
s o n a l l y . It w a s a l so i n this category that the m o r e exper ienced N T E P p a r ­
t i c ipants i n d i c a t e d that they l earned m o r e than their less exper ienced peers. 
W h e n the l e a r n i n g of the m o r e exper ienced N T E P g r o u p w a s c o m p a r e d w i t h 
the u r b a n g r o u p , the t w o p o i n t s of s i m i l a r i t y that e m e r g e d w e r e that each 
s tudent is a n i n d i v i d u a l a n d that the p e r s o n a l l ives of the c h i l d r e n affect their 
s c h o o l p e r f o r m a n c e . H o w e v e r , the u r b a n g r o u p also learned that a c l a s s r o o m 
has a w i d e range of abi l i t ies a n d not to take s tudents ' behaviors p e r s o n a l l y , 
w h e r e a s the m o r e exper ienced N T E P students learned to treat everyone e q u a l ­
ly a n d to use m a n i p u l a t i v e s d u r i n g i n s t r u c t i o n . The differences m a y be d u e to 
the context of the teaching : the f irst g r o u p d i d their practice teaching i n secon­
d a r y schools s i tuated i n an u r b a n r e g i o n , whereas m o s t of the N T E P s tudents 
d i d a large p o r t i o n or a l l their pract ice teaching i n e lementary schools located 
i n remote c o m m u n i t i e s . A s w e l l , the p e r s o n a l b iographies of the s tudent teach­
ers a n d the types of p r o g r a m s m a y also h a v e cont r ibuted to the differences. 

T h e data o n the l e a r n i n g of a l l the N T E P graduates i n d i c a t e d that they 
w o r k e d m a i n l y o n a d d r e s s i n g concerns that were related to their o w n c o m ­
petences i n the c l a s s r o o m , spec i f i ca l ly i n the areas of c u r r i c u l u m p l a n n i n g a n d 
e v a l u a t i o n as w e l l as d i s c i p l i n e a n d c l a s s r o o m m a n a g e m e n t . H o w e v e r , their 
a t tent ion to r u b r i c s revea led that they w e r e also concerned about the effect of 
their t e a c h i n g o n the p u p i l s . T h i s result suggested that a l t h o u g h i m p a c t c o n ­
cerns w e r e present , they m a y not h a v e taken o n i m p o r t a n c e u n t i l certain 
sel f -concerns w e r e a d d r e s s e d . In other w o r d s , there m a y be a set of concerns 
re la ted to t echnica l a d e q u a c y that m u s t be reso lved before the s tudent teachers 
t h e n a lso e x a m i n e w i t h m u c h seriousness the effect of their teaching o n the 
p u p i l s . 
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M o r e o v e r , the data s h o w e d that the graduates w i t h m o r e experience 
repor ted l e a r n i n g m o r e t h a n their less exper ienced peers i n a l l categories ex­
cept one. T h e w o r k i n v o l v e d i n the p r o g r a m seemed to s o l i d i f y their p r e v i o u s 
observat ions a n d e x t e n d e d their l e a r n i n g b e y o n d that of their less exper ienced 
peers. T h i s f i n d i n g d e m o n s t r a t e d that the m o r e exper ienced g r o u p m a y also 
h a v e m a d e f u r t h e r progress i n a d d r e s s i n g concerns about p e r s o n a l competence 
a n d their effect o n the p u p i l s ' l e a r n i n g . There fore , i n order to p r o d u c e teachers 
w h o m a y be better p r e p a r e d to teach o n g r a d u a t i o n , N a t i v e teacher e d u c a t i o n 
p r o g r a m s s h o u l d requi re potent ia l a p p l i c a n t s to h a v e as m u c h c l a s s r o o m expe­
r ience as poss ib le as paraprofess iona ls or v o l u n t e e r s . A l t h o u g h this m a y a p ­
pear o b v i o u s , it is a n i m p o r t a n t f i n d i n g as not a l l s tudents b e g i n the N T E P w i t h 
m u c h c l a s s r o o m exper ience . M o r e o v e r , g i v e n that b a n d s p a y to h a v e w e l l -
t ra ined teachers, this result suggests their m o n e y m a y be better spent o n those 
candidates w i t h m o r e experience w o r k i n g w i t h c h i l d r e n i n the c l a s s r o o m a n d 
a n u n d e r s t a n d i n g of the ro le of a teacher i n the s c h o o l a n d c o m m u n i t y . 

T h e g r o u p of N T E P par t i c ipants r e p o r t e d l e a r n i n g m a i n l y f r o m o b s e r v a t i o n 
a n d d i s c u s s i o n w i t h their teachers. T h e par t i c ipants i n the p r e v i o u s research i n 
a n u r b a n center i n d i c a t e d that they l e a r n e d m o s t l y t h r o u g h ref lect ion o n the 
events of the d a y . H o w e v e r , this is not to suggest that the N T E P graduates d i d 
not m u l l o v e r the d a y ' s act ivi t ies a n d t ry to d e t e r m i n e h o w to m a k e i m p r o v e ­
ments . F o r m o s t of t h e m , the m o r e i m p o r t a n t m e t h o d s of l e a r n i n g i n v o l v e d 
other teachers rather t h a n their o w n ref lect ions. H o w e v e r , as a l l the graduates 
w h o w a n t p o s i t i o n s i n their c o m m u n i t i e s are h i r e d , they w i l l not be able to 
observe other teachers once they h a v e f u l l - t i m e p o s i t i o n s . Therefore , they need 
to d e v e l o p s k i l l s o n h o w to learn t h r o u g h t h i n k i n g cr i t i ca l ly about their o w n 
pract ice , as w e l l as h o w to o b t a i n fur ther i n f o r m a t i o n to i m p r o v e their teach­
i n g . These s k i l l s c o u l d be prac t i ced a n d d e v e l o p e d t h r o u g h o u t the N T E P so 
that b y the e n d of the p r o g r a m , graduates are i n the habit of re f lec t ing o n their 
technica l a d e q u a c y , their effect o n the p u p i l s , a n d their o w n profess iona l 
d e v e l o p m e n t . 

A n i m p l i c a t i o n that f o l l o w e d f r o m this research is the i m p o r t a n c e of the 
teachers w h o s u p e r v i s e a n d s u p p o r t the d e v e l o p m e n t of the N T E P students . 
T h e p a r t i c i p a n t s stated that they l earned c h i e f l y t h r o u g h observat ion a n d 
d i s c u s s i o n s w i t h the s u p e r v i s i n g teachers. Therefore , these teachers m u s t be 
c a r e f u l l y selected to ensure that they are excel lent teaching m o d e l s w h o are 
also able to c r i t ique the s tudents ' p e r f o r m a n c e a n d discuss suggest ions for 
i m p r o v e m e n t . T r a i n i n g for s u p e r v i s i n g teachers m a y be necessary to d e v e l o p 
sk i l l s i n p e r f o r m a n c e assessment. 

In c o n c l u s i o n , the statements of l e a r n i n g o u t c o m e s m a y be an i n d i c a t o r of 
concerns a n d stages of l e a r n i n g h o w to teach. A s w e l l , it appears that contrary 
to the F u l l e r (1969) m o d e l , these graduates r e s o l v e d certain technical issues 
( s e l f - s u r v i v a l concerns) at the same t i m e as they addressed those about p u p i l s 
( impact concerns) . H o w e v e r , a f e w areas re lated to teaching, c l a s s r o o m m a n ­
agement , a n d d i s c i p l i n e m a y h a v e been at least p a r t l y reso lved before they also 
began to h a v e concerns about their effect o n the p u p i l s . F r o m this p o i n t , the 
N T E P graduates a p p e a r e d to h a v e focused o n self a n d i m p a c t concerns s i m u l ­
taneous ly . Therefore , fu ture research s h o u l d e x a m i n e the set of technical s k i l l s 
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that s tudent teachers feel they m u s t d e v e l o p before they also direct their 
a t tent ion t o w a r d their effects o n p u p i l s . 

Teacher e d u c a t i o n p r o g r a m s for A b o r i g i n a l s tudents have h a d a p o s i t i v e 
effect o n the s t u d e n t teachers themselves a n d their c o m m u n i t i e s (Friesen & 
O r r , 1998). H o w e v e r , they m u s t a lso be able to demonstra te the l e a r n i n g out ­
comes of the p a r t i c i p a n t s . These p r o g r a m s m u s t also seek to i m p r o v e the 
q u a l i t y a n d q u a n t i t y of that l e a r n i n g t h r o u g h re levant course w o r k , excel lent 
s u p e r v i s i n g teachers, a n d the candidates themselves w h o are self-rel iant , c o m ­
m i t t e d , a n d b r i n g p r e v i o u s c l a s s r o o m experience to their s tudies . 
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