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Values and Leadership: Theory Development, 
N e w Research, and an Agenda for the Future 

This article presents an updated account of values and valuation processes as they occur in 
school settings. A tradition of epistemological and philosophical debate, as well as the 
dominance of empiricist perspectives in educational administration, have tended to separate 
the consideration of values as influences on leadership practices from the usual organization­
al or social collective perspectives common to the field. More recently, however, powerful 
social forces such as globalization and the increasing diversity of our societies have stimu­
lated increased academic productivity in this sector. A more balanced view of values as an 
influence on administration is emerging, which combines notions of the personal values 
manifested by individuals and the professional values of administration with the collective 
values manifested by groups, societies, and organizations. Discussion and inquiry have now 
extended beyond the usual expert opinion and academic debate of theorists and philosophers 
to include practitioners, empirical verifications of theory, and important new research find­
ings. In this article key concepts from theory and a selection of findings from research are 
reviewed. The application of theory and research about values through reflective educational 
practice is discussed. Certain methodological problems associated with values research are 
examined, and the ground-breaking work of several key contributors to the field is identified 
and considered. The article concludes with some speculations on an agenda for future 
theory-building and research in the values field. 

Cet article présente une mise à jour des valeurs et du processus d'évaluation tels qu'ils se 
manifestent dans les milieux scolaires. Une tradition de débats épistémologiques et philo­
sophiques, conjuguée à la dominance de perspectives empiristes en administration pédagogi­
que, a fait en sorte que l'on a eu tendance à écarter l'interprétation des valeurs selon laquelle 
celles-ci agissent comme influences sur les pratiques administratives des perspectives collec­
tives organisationnelles ou sociales couramment associées au domaine. Plus récemment par 
contre, des forces sociales puissantes telles la globalisation et la diversité croissante de nos 
sociétés ont stimulé une production académique accrue dans ce secteur. Défait, une vision 
plus équilibrée des valeurs comme facteurs ayant une influence sur l'administration com­
mence à se faire sentir. Cette vision combine les valeurs personnelles qu'affichent les indivi­
dus, les valeurs professionnelles d'une administration ainsi que les valeurs collectives 
manifestées par les groupes, les sociétés et les organisations. Les discussions et les enquêtes 
menées par les opinions d'experts et les débats académiques de théoriciens et philosophes 
englobent maintenant également les avis de praticiens, des vérifications empiriques de la 
théorie ainsi que d'importants nouveaux résultats de recherche. L'article passe en revue des 
concepts théoriques clés et une sélection de résultats de recherche. On y discute également 
l'application de la théorie et de la recherche portant sur les valeurs à la pratique pédagogique 
réfléchie. Suivent un examen de certains problèmes méthodologiques associés à la recherche 
sur les valeurs et une étude du travail révolutionnaire de plusieurs chercheurs clés du 
domaine. Des hypothèses quant à l'agenda qui guiderait la création de théories et l'orienta­
tion de la recherche sur les valeurs terminent l'article. 

V a l u e s a n d ethics are c o m m o n l y u n d e r s t o o d as i m p o r t a n t inf luences o n a d ­
m i n i s t r a t i v e pract ices i n e d u c a t i o n . Indeed , as far back as 1938 B a r n a r d ' s s e m i -
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n a l w o r k The Functions of the Executive p r o p o s e d a d e f i n i t i o n of l eadersh ip that 
h i g h l i g h t e d the m o r a l d i m e n s i o n as essential to a d m i n i s t r a t i o n . M o r e recent 
w o r k s b y S i m o n (1965), H o d g k i n s o n (1978,1983,1991,1996,1999) , G r e e n f i e l d 
( G r e e n f i e l d & R i b b i n s , 1993), W i l l o w e r (1994,1999), L e i t h w o o d a n d Ste inbach 
(1995), Beg ley (1996, 1999), S t r ike (1999), S h a p i r o a n d S t e f k o v i c h (2000), a n d 
others h a v e r e i n f o r c e d the relevance of va lues as in f luences o n a d m i n i s t r a t i o n 
a n d e d u c a t i o n g e n e r a l l y . T h i s same l i terature base has also sus ta ined act ive 
debate o n a n u m b e r of t h o r n y issues related to the nature of va lues a n d 
v a l u a t i o n processes i n a d m i n i s t r a t i o n . Some of this debate, for e x a m p l e , a m o n g 
H o d g k i n s o n a n d E v e r s a n d L a k o m s k i (Evers & L a k o m s k i , 1996), has been quite 
content ious a n d s p a n n e d m o r e than a decade. Never the less , this of ten d i f f i c u l t 
topic c o n t i n u e s to be i n c l u d e d , h o w e v e r s u p e r f i c i a l l y , as a r e q u i r e d c o m p o n e n t 
of m o s t u n i v e r s i t y - b a s e d core courses o n e d u c a t i o n a l a d m i n i s t r a t i o n . 

T h i s t r a d i t i o n of e p i s t e m o l o g i c a l a n d p h i l o s o p h i c a l debate a n d the 
d o m i n a n c e of e m p i r i c i s t perspect ives i n e d u c a t i o n a l a d m i n i s t r a t i o n genera l ly 
h a v e t e n d e d to separate the c o n s i d e r a t i o n of v a l u e s as in f luences o n leadersh ip 
pract ices f r o m the m o r e u s u a l o r g a n i z a t i o n a l or soc ia l col lect ive perspect ives 
c o m m o n to the f i e l d of e d u c a t i o n a l a d m i n i s t r a t i o n . It is o n l y re la t ive ly recently 
that a m o r e b a l a n c e d v i e w of v a l u e s as a n inf luence o n a d m i n i s t r a t i o n has 
e m e r g e d . T h i s increased academic p r o d u c t i v i t y i n this sector has been s t i m u ­
lated i n n o s m a l l w a y b y p o w e r f u l soc ia l forces s u c h as g l o b a l i z a t i o n a n d the 
i n c r e a s i n g d i v e r s i t y of o u r societies. T h e m o r e ba lanced v i e w that has e m e r g e d 
c o m b i n e s n o t i o n s of the p e r s o n a l va lues mani fes ted b y i n d i v i d u a l s a n d the 
p r o f e s s i o n a l v a l u e s of a d m i n i s t r a t i o n w i t h the col lect ive va lues mani fes ted b y 
g r o u p s , societies, a n d o r g a n i z a t i o n s . O n e s igni f i cant c o n t r i b u t i o n to this great­
er i n t e g r a t i o n i n the f i e l d has been the a c c u m u l a t i o n of recent w o r k c o n d u c t e d 
b y associates of the O I S E / U T Centre for the S t u d y of V a l u e s a n d L e a d e r s h i p . 1 

D i s c u s s i o n has n o w e x t e n d e d b e y o n d the expert o p i n i o n a n d academic debate 
of theorists a n d p h i l o s o p h e r s to i n c l u d e pract i t ioners , e m p i r i c a l ver i f i ca t ions of 
theory , a n d i m p o r t a n t n e w research f i n d i n g s . T h i s article reports o n this ex­
p a n d e d u n d e r s t a n d i n g of va lues a n d v a l u a t i o n processes as they occur i n 
s c h o o l sett ings. 

T h e f irst sec t ion of this art icle is i n t e n d e d as a br ief or ienta t ion for readers 
u n f a m i l i a r w i t h the va lues l i terature. K e y concepts f r o m theory a n d a select ion 
of f i n d i n g s f r o m research are r e v i e w e d . The second sect ion discusses the a p ­
p l i c a t i o n of t h e o r y a n d research about va lues t h r o u g h reflective e d u c a t i o n a l 
pract ice , a process of ten t e r m e d va lues p r a x i s . The w o r k of several k e y cont r ib ­
utors is i d e n t i f i e d i n c l u d i n g Begley (1996,1999,2000), L e i t h w o o d (1999), D u k e 
(1999), Foster (1999), R y a n (1999), Johansson a n d B r e d e s o n (1999). T h e t h i r d 
sect ion of the art ic le reports the f i n d i n g s of severa l e x a m p l e s of recently c o n ­
d u c t e d research that break n e w g r o u n d . T h e w o r k of t w o n e w scholars is 
c o n s i d e r e d : L e o n a r d (1999) a n d Roche (1999). Research cont r ibut ions b y Begley 
(1999), J o h a n s s o n a n d Bredeson , a n d R y a n , a l l mid-career academics , are also 
c o n s i d e r e d . T h e art icle c o n c l u d e s w i t h s o m e specula t ions o n a n a g e n d a for 
future t h e o r y - b u i l d i n g a n d research i n the va lues f i e l d . 

An Introduction to Values Inquiry in Educational Administration. 
T h i s i n t r o d u c t i o n to v a l u e s i n q u i r y is o r g a n i z e d i n f o u r sections. F i rs t a w o r k ­
i n g d e f i n i t i o n of v a l u e s is presented. T h e n a syntax of va lues t e r m i n o l o g y is 
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p r o v i d e d f o l l o w e d b y a c o n s i d e r a t i o n of the arenas w h e r e v a l u a t i o n processes 
o c c u r i n a d m i n i s t r a t i o n . F i n a l l y , the potent ia l for m i s u s e of va lues research a n d 
k n o w l e d g e is c o n s i d e r e d . 

A Working Definition of Values 
A cr i t i ca l f irst step i n assessing the place of va lues i n s c h o o l a d m i n i s t r a t i o n is 
b e i n g c lear about w h a t the t e r m means a n d a d o p t i n g a su i tab ly c o m p r e h e n s i v e 
w o r k i n g d e f i n i t i o n . T h e f o l l o w i n g is d r a w n f r o m K l u c k h o h n (Parsons & Shi ls , 
1962): " V a l u e s are a concept ion , e x p l i c i t o r i m p l i c i t , d i s t inc t ive of a n i n d i v i d u a l 
o r character is t ic of a g r o u p , of the des irable w h i c h inf luences the select ion f r o m 
a v a i l a b l e m o d e s , means , a n d ends of a c t i o n " (p. 395). T h i s d e f i n i t i o n has been 
a r o u n d for s o m e t ime, yet it r emains robust . C o n c e p t u a l i z i n g va lues i n this 
m a n n e r h i g h l i g h t s their f u n c t i o n i n m a k i n g choices. In a d m i n i s t r a t i o n the 
m a k i n g of choices is u s u a l l y t e r m e d d e c i s i o n - m a k i n g , p r o b l e m - s o l v i n g , or 
d i l e m m a - s o l v i n g — a c t i v i t i e s f a m i l i a r to m o s t a d m i n i s t r a t o r s . T h i s d e f i n i t i o n 
a lso e x p a n d s the scope of the t e r m value b e y o n d the re la t ive ly n a r r o w p h i l o ­
s o p h i c a l d o m a i n of the m e t a p h y s i c a l (the s t u d y of first pr inc ip les ) to a l l o w 
c o n s i d e r a t i o n of severa l other v a l u e constructs re levant to e d u c a t i o n a l a d m i n ­
i s t ra t ion . T h i s b r o a d e r scope i n c l u d e s : soc ia l ethics (Beck, 1990, 1993, 1999; 
C o h e n , 1982; F r a n k e n a , 1973), t ransra t ional p r i n c i p l e s ( H o d g k i n s o n , 1996); the 
r a t i o n a l m o r a l v a l u e s of a d m i n i s t r a t i o n (Shapiro & S t e f k o v i c h , 2000; Str ike, 
1990, 1999; W i l l o w e r , 1994, 1999), as w e l l as the r e a l m of self-interest a n d 
p e r s o n a l preference (Begley & Johansson, 1998; E v e r s & L a k o m s k i , 1996; 
H o d g k i n s o n , 1996). It becomes poss ib le , e v e n necessary, to d i s t i n g u i s h the 
v a l u e s m a n i f e s t e d b y i n d i v i d u a l s f r o m the m o r e col lect ive socia l va lues of a 
g r o u p , p r o f e s s i o n , society, or o r g a n i z a t i o n . A s a n outcome the interact ive 
r e l a t i o n s h i p b e t w e e n the f o r m a t i o n of p e r s o n a l va lues a n d soc ia l va lues be­
comes h i g h l i g h t e d . 

A Syntax of Values Terminology 
O n e of the s i m p l e s t w a y s to i l lustrate a syntax of va lues t e r m i n o l o g y is t h r o u g h 
the a d a p t a t i o n of a g r a p h i c f o u n d i n H o d g k i n s o n ' s books (1978, 1991). W h e n 
c o n s i d e r i n g F i g u r e 1 keep i n m i n d that one p e r s o n is p o r t r a y e d : one i n d i v i d u a l , 
no t a co l lec t ive or soc ia l context. B e g i n n i n g f r o m the outs ide , the first r i n g 
represents the observable act ions a n d speech of the i n d i v i d u a l . T h i s is the o n l y 
w a y b y w h i c h one can m a k e e m p i r i c a l a t t r ibut ions of the v a l u e or ientat ions of 
the i n d i v i d u a l . P e o p l e i n t u i t i v e l y k n o w this , r e l y i n g o n the clues p r o v i d e d b y 
the act ions a n d att i tudes of others to o b t a i n p r e d i c t i v e ins ights in to the nature 
of v a l u e s h e l d b y these i n d i v i d u a l s . O f course , this genera l ly s o u n d strategy 
has s o m e l i m i t s to its r e l i a b i l i t y . A s p o l i t i c a l leaders r e g u l a r l y demonstra te 
t h r o u g h their speech a n d actions, observable actions m a y or m a y not be ac­
curate i n d i c a t o r s of u n d e r l y i n g va lues , p a r t i c u l a r l y w h e n i n d i v i d u a l s art iculate 
or p o s t u r e cer ta in va lues w h i l e c o m m i t t e d to qui te di f ferent va lues . 

T h e next r i n g or layer of the f i g u r e represents att i tudes. A t t i t u d e s can be 
t h o u g h t of as the t h i n m e m b r a n e separa t ing va lues f r o m actions or speech. T o 
i l lustrate the nature of their in f luence , c o n s i d e r h o w a father m i g h t say to a 
teenage son , after s o m e d e m o n s t r a t i o n of adolescent angst, that the s o n needs 
a n " a t t i t u d e a d j u s t m e n t . " T h e s o n m i g h t p r e d i c t a b l y protest that he has not 
d o n e a n y t h i n g , to w h i c h the father c o u l d r e p l y , " Y e s , b u t I can te l l y o u are 
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Figure 1. Values syntax. 

about t o ! " T h e son's at t i tudes revea l his va lues a n d p r e d i c t h i s act ions. So i t is 
w i t h m o s t p e o p l e i n this w o r l d . 

T h e next l a y e r represents a d o m a i n or c o n c e p t u a l p l a c e h o l d e r for the 
speci f ic v a l u e s a p e r s o n h o l d s or manifests for w h a t e v e r reasons. A t this p o i n t 
it is i m p o r t a n t to e m p h a s i z e that i d e n t i f y i n g these v a l u e s is one t h i n g , whereas 
k n o w i n g w h y they are h e l d is qui te another . T h i s is because a n y speci f ic v a l u e 
c a n be h e l d i n response to one or m o r e i n a range of potent ia l m o t i v a t i o n s . F o r 
e x a m p l e , a p e r s o n c o u l d subscr ibe to honesty as a v a l u e to a v o i d the p a i n of 
sanc t ion for d i s h o n e s t y . A l t e r n a t e l y , a p e r s o n c o u l d mani fes t hones ty because 
this is a s h a r e d p r o f e s s i o n a l or c o m m u n i t y or ienta t ion , or because the conse­
quence of w i d e s p r e a d d i s h o n e s t y is soc ia l chaos, o r because it is the r i g h t t h i n g 
to d o , o r a n y c o m b i n a t i o n of these basic levels of m o t i v a t i o n . F u r t h e r m o r e , 
u n d e r s t a n d i n g the m o t i v a t i o n s of others can become m u c h m o r e c o m p l i c a t e d 
w h e n i n d i v i d u a l s de l ibera te ly or u n w i t t i n g l y mani fes t o r art iculate one v a l u e 
w h i l e c o m m i t t e d to another . F o r e x a m p l e , the ac tual l eve l of c o m m i t m e n t to 
dec i s ions b y a d m i n i s t r a t o r s that are tacit ly jus t i f ied o n consequent ia l o r c o n ­
s e n s u a l g r o u n d s can of ten be self-interest or p e r s o n a l preference, b u t also 
o c c a s i o n a l l y g r o u n d e d i n a t ransrat ional m o t i v a t i o n a l base of w i l l or the 
t ranscendenta l . 

T h e f o u r t h layer of the f igure is labeled m o t i v a t i o n a l base, a n d the f ina l 
l ayer at the centre of the f i g u r e is the self, or essence of the i n d i v i d u a l — t h e 
b i o l o g i c a l self as w e l l as the exis tent ia l o r t ranscendent self. A s s t r o n g l y i m ­
p l i e d b y the above p a r a g r a p h , the m o t i v a t i o n a l base layer of the f igure 
p r o v i d e s the k e y to u n d e r s t a n d i n g the nature a n d f u n c t i o n of va lues . T h i s is the 
m o t i v a t i n g force d i m e n s i o n b e h i n d the a d o p t i o n of a p a r t i c u l a r v a l u e that, 
w o r k i n g o u t t h r o u g h the layers of the f igure , shapes att i tudes a n d subsequent 
act ions. H o d g k i n s o n (1996) argues that m o t i v a t i o n a l bases are at the core of the 
b e i n g of i n d i v i d u a l s a n d that va lues h e l d b y a n i n d i v i d u a l reflect these m o t i v a ­
t i o n a l bases—hence the l i m i t e d u t i l i t y of c o n d u c t i n g research that m e r e l y 
descr ibes or lists the v a l u e s mani fes ted b y i n d i v i d u a l s w h e t h e r they be a d m i n ­
istrators , teachers, s tudents , c i t izens , ne ighbors , o r m e m b e r s of the f a m i l y . T h i s 
is a rather i m p o r t a n t p o i n t w i t h i m p l i c a t i o n s for research. It m a y be interest ing 
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a n d easier to d e t e r m i n e w h a t p e o p l e v a l u e , b u t w h a t is often m o s t c r u c i a l is 
w h y they d o so. M u c h of the ear ly e m p i r i c a l research o n values i n the f i e l d of 
e d u c a t i o n a l a d m i n i s t r a t i o n is d e s c r i p t i v e of the va lues h e l d a n d reveals l i t t le 
that is c o n v e n t i o n a l l y ver i f iab le about m o t i v a t i o n . 

The Arenas of Valuation: Sources of Values and Value Conflicts 
F i g u r e 2 c a n be u s e d to i l lustrate the arenas of v a l u a t i o n — w h e r e v a l u a t i o n 
processes o c c u r a n d the d y n a m i c s that o c c u r a m o n g these arenas. T h e t e r m 
arena itself is h e l p f u l i n that it h i g h l i g h t s the m u l t i p l e d o m a i n s of a d m i n i s ­
t r a t i o n (Begley 1993,1995; Begley & Slater, 2000). 

C o n c e p t u a l i z i n g a d m i n i s t r a t i o n as s o m e t h i n g that i n v o l v e s m u l t i p l e 
arenas, each w i t h p o t e n t i a l l y c o m p e t i n g or i n c o m p a t i b l e va lues , is sensible for 
m a n a g e r s o r leaders w h o w i s h to reflect o n the appropr ia teness of their o w n 
act ions as w e l l as those of others. 

In this s e c o n d f i g u r e the i n d i v i d u a l is represented i n the center r i n g as self. 
T h o s e w i s h i n g to e m p h a s i z e the exis tent ia l nature of the i n d i v i d u a l are at­
tracted to the n o t i o n of that h a r d l i t t le core i n the m i d d l e . O n the other h a n d , 
those w h o pre fer to h i g h l i g h t the soc ia l f o r m a t i o n of va lues w o u l d p r o b a b l y 
pre fer that the center core of this f igure be ex tended t h r o u g h each of the other 
r ings . The second r i n g f r o m the center represents the arena of col lect ive g r o u p s . 
T h i s l a y e r acts as a p l a c e h o l d e r for col lect ives s u c h as f a m i l y , peers, f r iends , 
a n d p r o f e s s i o n a l col leagues . T h e t h i r d r i n g represents the arena t r a d i t i o n a l l y of 
m o s t c o n c e r n to academics a n d pract i t ioners i n the f i e l d of e d u c a t i o n a l a d m i n ­
i s t ra t ion , the o r g a n i z a t i o n . Indeed m u c h of the t r a d i t i o n a l l i terature of e d u c a ­
t i o n a l a d m i n i s t r a t i o n a n d m o s t of the corporate l i terature are g r o u n d e d i n this 
r e l a t i v e l y n a r r o w o r g a n i z a t i o n a l perspect ive . M o v i n g farther o u t w a r d i n the 
f igure , one encounters the arenas represent ing the greater c o m m u n i t y or 
society, a n d c u l t u r e . A s i x t h r i n g is u s e d to a c c o m m o d a t e not ions of the 
t r a n s c e n d e n t a l — G o d the H o l y Sp i r i t . T h i s is a n arena of cons iderable i m p o r -

Figure 2. Arenas of administration. 
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tance to m a n y p e o p l e a l t h o u g h it does not get a lot of at tent ion i n the l i terature 
of a d m i n i s t r a t i o n . 

T h i s s e c o n d f i g u r e serves t w o i m p o r t a n t funct ions . It i l lustrates the v a r i o u s 
sources of v a l u e s , c lear ly c o n v e y i n g h o w va lues can be d e r i v e d b y the i n ­
d i v i d u a l f r o m m u l t i p l e external a n d in terna l e n v i r o n m e n t a l sources. T h e f igure 
also i l lustrates the sources of v a l u e confl ic ts . F o r e x a m p l e , a l t h o u g h v a l u e 
conf l ic ts c a n cer ta in ly o c c u r i n a s ingle arena of a d m i n i s t r a t i o n , cons ider h o w 
the p e r s o n a l v a l u e s of the i n d i v i d u a l m i g h t conf l ic t w i t h those of the c o m ­
m u n i t y , o r p r o f e s s i o n a l v a l u e s m a y conf l ic t w i t h o r g a n i z a t i o n a l va lues . 

The Dark Side of Values Research 
G i v e n the above , it is not d i f f i c u l t to u n d e r s t a n d w h y people , w h e t h e r prac ­
t i t ioners or a c a d e m i c s , w o u l d be attracted to the s t u d y of va lues a n d the 
i m p o r t a n c e of re f lec t ing o n the m o t i v a t i o n s that u n d e r l i e p a r t i c u l a r v a l u e 
postures . A d o p t i n g s u c h perspect ives has the potent ia l of e n l i g h t e n i n g a d m i n ­
is trat ive pract ices s i g n i f i c a n t l y . H o w e v e r , there is a d a r k e r s ide to the va lues 
a n d l e a d e r s h i p q u e s t i o n just as there is a l ready l i terature that addresses the 
d a r k e r s ide of char i smat i c l e a d e r s h i p ( C o n g e r & K a n u n g o , 1998; Y u k l , 1994). 
T h a t d a r k e r s ide of the v a l u e s q u e s t i o n is the p o t e n t i a l for the m i s u s e of s u c h 
k n o w l e d g e . A n awareness of self, c o m b i n e d w i t h a h e i g h t e n e d awareness of 
the v a l u e or ientat ions m a n i f e s t e d b y others, m a y i n d e e d be characterist ic of 
expert p r o b l e m - s o l v e r s a n d g o o d a d m i n i s t r a t o r s as L e i t h w o o d a n d Ste inbach 
(1995) suggest . H o w e v e r , a lso ra ised is the p o s s i b i l i t y that p r o c e d u r a l k n o w ­
ledge selected i n p u r s u i t of a n e n d , o r g a n i z a t i o n a l or o therwise , c o m b i n e d w i t h 
j u r i s d i c t i o n a l p o w e r , a n d i n f o r m e d b y va lues analys is processes, m i g h t be u s e d 
for a m o r a l , m a n i p u l a t i v e , o r i n s t r u m e n t a l p u r p o s e s . The ethics of u s i n g i n f o r ­
m a t i o n about p e r s o n a l va lues col lected f r o m i n d i v i d u a l s a n d soc ia l g r o u p s 
w a r r a n t s c o n s i d e r a t i o n . T h i s extends b e y o n d the u s u a l e thical concerns for 
p e r s o n a l p r i v a c y . F o r e x a m p l e , does k n o w i n g that a teacher is i n c l i n e d to be 
c o m p l i a n t i n the face of a n a r g u m e n t g r o u n d e d i n p r o f e s s i o n a l consensus set 
the stage for m a n i p u l a t i o n b y u n i o n off ic ia ls o r school adminis t ra tors? D o e s 
the a c q u i s i t i o n of a p o l i t i c a l s p i n doctor ' s s k i l l s to pos ture ethics as a just i f ica­
t i o n for act ions or dec is ions ac tual ly m o t i v a t e d b y o r g a n i z a t i o n a l pr ior i t i es , 
e c o n o m i c agendas or self-interest const i tute misuse? Does the i d e n t i f i c a t i o n 
t h r o u g h research of p a r t i c u l a r va lues c o n d u c i v e or fac i l i tat ive of o r g a n i z a t i o n ­
a l l e a r n i n g or t r a n s f o r m a t i o n a l l eadersh ip create the potent ia l for i n e q u i t y i n 
se lect ion a n d h i r i n g processes? These are quest ions that require m o r e at tent ion 
a n d d i a l o g u e . T h e y w a r r a n t ref lect ion b y i n d i v i d u a l s as w e l l as research b y 
academics . F o r n o w r a i s i n g the issue w i l l h a v e to suff ice . 

Value Praxis and Educational Leadership 
P r a x i s has to d o w i t h the intersect ion of theory a n d pract ice . It is u s u a l l y 
associated w i t h the n o t i o n s of ref lect ive pract ice p r o m o t e d b y Schôn (1983, 
1987) a n d H o d g k i n s o n (1991, 1996). It is a lso a n i n d i c a t o r of a d m i n i s t r a t i v e 
s o p h i s t i c a t i o n . A d m i n i s t r a t i v e sophis t i ca t ion has a l w a y s been a desirable trait 
for e d u c a t i o n a l leaders . W h a t has c h a n g e d , h o w e v e r , is the na ture a n d extent of 
that s o p h i s t i c a t i o n . N o t so l o n g ago schools i n C a n a d a t e n d e d to reflect the 
r e l a t i v e l y stable c u l t u r a l h o m o g e n e i t y of the c o m m u n i t i e s they s e r v e d . A d m i n ­
istrators p e r f o r m e d their roles u s i n g a f a i r l y l i m i t e d repertoire of la rge ly 
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m a n a g e r i a l processes. There w a s s e l d o m m u c h need to reflect o n the su i tab i l i ty 
of these es tab l i shed practices as g u i d e s to act ion, a l t h o u g h s u c h ref lect ion has 
a l w a y s b e e n the m a r k of a w i s e leader . In the N o r t h A m e r i c a n context at least, 
the s c h o o l w a s a n arena for p r o f e s s i o n a l ac t iv i ty , the c o m m u n i t y stayed at a 
c o m f o r t a b l e dis tance , a n d p r o f e s s i o n a l expert ise w a s a suff ic ient w a r r a n t for 
e x p e c t i n g a n d e n j o y i n g the trust of the c o m m u n i t y . 

H o w e v e r , soc ia l c i rcumstances h a v e c h a n g e d , as they i n e v i t a b l y d o . 
Societies h a v e b e c o m e m o r e p l u r a l i s t i c a n d the d e m a n d s a n d needs of interest 
g r o u p s i n c o m m u n i t i e s m o r e d i v e r s i f i e d , as w e l l as increas ing ly v o c a l a n d 
insistent . These are soc ia l forces that h a v e d r a m a t i c a l l y al tered the nature of 
s c h o o l a d m i n i s t r a t i o n . O n e o b v i o u s o u t c o m e is the increase i n v a l u e confl icts 
that o c c u r i n s c h o o l e n v i r o n m e n t s . A l w a y s present to some extent, if o n l y as a 
consequence of the genera t ion g a p b e t w e e n a d u l t facul ty a n d y o u n g e r s t u ­
dents , v a l u e conf l ic ts h a v e n o w b e c o m e a d e f i n i n g characteristic of the s c h o o l 
l e a d e r s h i p role . The w o r k i n g c o n d i t i o n s for e d u c a t i o n a l leaders i n m a n y jur i s ­
d i c t i o n s h a v e b e c o m e less predic tab le a n d m o r e conf l i c t - l aden . F o r e x a m p l e , i n 
C a n a d a there is cons iderable soc ia l pressure for greater s takeholder i n v o l v e ­
m e n t i n s ign i f i cant d e c i s i o n - m a k i n g i n s c h o o l organiza t ions . H o w e v e r , at the 
same t i m e the a c h i e v e m e n t of consensus o n e d u c a t i o n a l issues, a m o n g e v e n 
the t r a d i t i o n a l e d u c a t i o n a l s takeholders , has become m o r e d i f f i c u l t . S c h o o l 
a d m i n i s t r a t o r s i n c r e a s i n g l y encounter v a l u e conf l ic t s i tuat ions w h e r e consen­
sus cannot be a c h i e v e d , r e n d e r i n g obsolete the t r a d i t i o n a l ra t iona l n o t i o n s of 
p r o b l e m - s o l v i n g . A d m i n i s t r a t o r s m u s t n o w somet imes be sat isf ied w i t h mere­
l y r e s p o n d i n g to a s i t u a t i o n w h e n there is n o s o l u t i o n poss ible that w i l l satisfy 
a l l . 

V a l u e conf l ic ts become p a r t i c u l a r l y apparent w h e n a d m i n i s t r a t o r perspec­
t ives r u n across the o r g a n i z a t i o n a l b o u n d a r i e s that t r a d i t i o n a l l y separated 
c o m m u n i t y f r o m schoo l , s c h o o l f r o m dis t r i c t off ice, a n d distr ic t office f r o m 
d e p a r t m e n t or m i n i s t r y . These soc ia l thresholds h a v e become increas ing ly 
t ransparent o r g a n i z a t i o n a l b o u n d a r i e s i n a p o s t m o d e r n w o r l d . T h i s is a m o r e 
o p e n , b u t less t r u s t i n g e n v i r o n m e n t . 

A n u m b e r of scholars h a v e b e g u n to explore these n e w re la t ionships 
t h r o u g h the i r research a n d interpretat ions of theory . F o r e x a m p l e , D u k e (1999), 
L e i t h w o o d (1999), a n d Johansson a n d B r e d e s o n (1999) have presented p a r ­
t i cu lar o r g a n i z a t i o n a l perspect ives that c l a r i f y a n d i n some cases chal lenge the 
f u n c t i o n of v a l u e s as inf luences o n a d m i n i s t r a t i v e pract ice . D u k e offers a n 
a p p r o a c h to t h i n k i n g sys temat ica l ly about w h a t is des irable i n a n o r g a n i z a t i o n . 
The centra l c o n c e r n is c a p t u r e d i n h i s s i m p l e ques t ion , W h a t is a g o o d or­
g a n i z a t i o n ? It is a q u e s t i o n that, as he p o i n t s out , has attracted re la t ive ly l i t t le 
a t tent ion. H e argues c o n v i n c i n g l y that s u c h matters s h o u l d be g i v e n p r i o r i t y 
g i v e n the u b i q u i t y a n d i m p o r t a n c e of o r g a n i z a t i o n s i n o u r society. A s he 
asserts, w e o u g h t to be m o v e d as m u c h b y ideals as b y concern for i n p u t s a n d 
o u t p u t s . H e p r o p o s e s a c o n c e p t i o n of the g o o d o r g a n i z a t i o n a r o u n d three 
c o n d i t i o n s . A g o o d o r g a n i z a t i o n in tends to a c c o m p l i s h g o o d ends , attains a 
reasonable degree of success i n a c h i e v i n g these g o o d ends , a n d exercises care 
to p r e v e n t negat ive s ide effects. In these three c o n d i t i o n s he also ident i f ies 
severa l issues that n e e d to be a d d r e s s e d i n the process of c o n s t r u c t i n g a p h i l o ­
s o p h y of o r g a n i z a t i o n . These i n c l u d e the r e q u i r e m e n t that a g o o d o r g a n i z a t i o n 
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satisfy basic h u m a n needs, contr ibute to the hea l thy d e v e l o p m e n t of i n ­
d i v i d u a l s a n d the w e l l - b e i n g of society, p r o m o t e d e m o c r a c y , a n d m i n i m i z e 
h a r m f u l s ide effects. 

L e i t h w o o d (1999) is not as c o n v i n c e d of the relevance of a va lues perspec­
t ive o n s c h o o l l e a d e r s h i p pract ices . H e quest ions the prac t i ca l u t i l i t y of m u c h 
s c h o l a r l y i n q u i r y about v a l u e s i n e d u c a t i o n a l a d m i n i s t r a t i o n . T h i s is a fa i r 
c r i t i c i s m , espec ia l ly w h e n one cons iders the e p i s t e m o l o g i c a l w r a n g l i n g that 
has d o m i n a t e d the f i e l d of i n q u i r y for a decade or m o r e . H e proposes a s y s t e m 
of v a l u e s to g u i d e the w o r k of e d u c a t i o n a l leaders , but one based o n the 
o r g a n i z a t i o n a l needs of fu ture schools a n d the processes r e q u i r e d to d e v e l o p 
those schools . These al ternat ives i n c l u d e taxonomies of va lues rooted i n m o r a l 
p h i l o s o p h y ( H o d g k i n s o n , 1978) a n d those e m e r g i n g f r o m e m p i r i c a l efforts to 
descr ibe the v a l u e s of p r a c t i c i n g e d u c a t i o n a l leaders ( L e i t h w o o d , Begley , & 
C o u s i n s , 1992; W a l k e r & S h a k o t k o , 1999). T o i l lustrate w h a t m i g h t be r e q u i r e d 
to a c c o m p l i s h this g o a l , L e i t h w o o d argues for a n i n c r e m e n t a l or ienta t ion i n the 
process of t r a n s f o r m i n g today ' s schools a n d the n e e d to i d e n t i f y some of the 
m o r e c r i t i c a l v a l u e s to s u p p o r t s u c h a n or ienta t ion . H e proposes three sets of 
v a l u e s that u n d e r l i e i n c r e m e n t a l or ientat ions to change i n the practices of 
e d u c a t i o n a l leaders : carefulness a n d a c o n s t r u c t i v e l y cr i t i ca l perspect ive as 
o p p o s e d to Utopian schemes, respect for the capacit ies a n d c o m m i t m e n t s of 
past a n d c u r r e n t educators as o p p o s e d to h i s tor i ca l ignorance , a n d a c o m m i t ­
m e n t to c o n t i n u a l i m p r o v e m e n t . 

J o h a n s s o n a n d B r e d e s o n (1999) expose t h r o u g h their research o n the w o r k 
of s u p e r i n t e n d e n t s i n the U n i t e d States a n d S w e d e n w h a t they c o n s i d e r the 
m y t h that the p o l i c y c o m m u n i t y has the capaci ty to g o v e r n the l e a r n i n g c o m ­
m u n i t y , a n d that p o l i c y dec is ions inf luence the va lues of e d u c a t i o n a l leaders 
a n d those of the e d u c a t i o n a l process . U s i n g i l lus t ra t ions f r o m the S w e d i s h a n d 
U S context , the authors a d v a n c e a reverse p o s i t i o n . T h e i r c l a i m is that it is i n the 
e d u c a t i o n a l c o m m u n i t y that e d u c a t i o n a l va lues are created a n d subsequent ly 
t ransferred to the p o l i t i c a l p o l i c y c o m m u n i t y . T h e y argue that the p o l i c y c o m ­
m u n i t y s e l d o m has the k n o w l e d g e a n d i n f o r m a t i o n that w o u l d a l l o w it to 
c o n f r o n t a n d c o n v e r t a p r e v a i l i n g s c h o o l cu l ture to the benefits of v a r i o u s 
r e f o r m in i t ia t ives b e i n g a d v o c a t e d . Successful re forms tend to be those that are 
f o r m u l a t e d b y , a n d out of needs ar t i cu la ted b y , the l e a r n i n g c o m m u n i t y . F u r ­
t h e r m o r e , p r e v a i l i n g e d u c a t i o n a l va lues are rooted i n the p a r t i c u l a r f u n c t i o n a l 
roles of a d m i n i s t r a t o r s a n d teachers, a n d as a result the degree of c o m m i t m e n t 
to p a r t i c u l a r e d u c a t i o n a l act ivit ies is g o v e r n e d b y the loca l s c h o o l cu l ture . 

R y a n (1999) presents m o r e cr i t i ca l p o s t m o d e r n perspect ives of e d u c a t i o n a l 
o r g a n i z a t i o n s . H e argues that the increas ing c o m p l e x i t y of the c h o i c e - m a k i n g 
process associated w i t h e d u c a t i o n a l o r g a n i z a t i o n s has b e g u n not i ceab ly to 
i m p e d e d e c i s i v e a n d sure- footed ac t ion b y a d m i n i s t r a t o r s , a p o s i t i o n consistent 
w i t h ear l ier c o m m e n t a r y o n the greater f requency of v a l u e confl icts i n schools . 
H e asserts that i n a p o s t m o d e r n w o r l d there is m o r e uncer ta inty t h a n sureness, 
m o r e a m b i v a l e n c e as o p p o s e d to fa i th . P h i l o s o p h y a n d science h a v e p l a y e d a n 
i m p o r t a n t p a r t i n p r o m o t i n g w h a t R y a n argues is the i l l u s i o n of a n o r d e r l y 
existence. I n recent decades the bel ief i n the p o s s i b i l i t y of f a s h i o n i n g a u n i v e r ­
sal m o r a l o r d e r has d i s s i p a t e d , a n d the v e i l has l i f ted o n a rather chaotic w o r l d . 
A t least t w o u n a n s w e r e d or o p e n quest ions r e l a t i n g to va lues are i m p l i e d : 
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W h a t is , o r s h o u l d be, the p u r p o s e of e thical i n q u i r y i n the f ie ld? A n d h o w does 
it, o r s h o u l d it, relate to the m o r a l nature of a d m i n i s t r a t i o n a n d o r g a n i z a t i o n of 
schools i n a n i n c r e a s i n g l y f r a g m e n t e d , a m b i v a l e n t , a n d uncer ta in w o r l d ? 
R y a n ' s a n s w e r s to these quest ions are that i n q u i r y i n the f i e ld needs to be 
o r g a n i z e d a r o u n d efforts to h e l p a d m i n i s t r a t o r s p r o v i d e the c o n d i t i o n s that 
w i l l a l l o w a l l i n d i v i d u a l s a n d g r o u p s i n s c h o o l c o m m u n i t i e s a n d i n the w i d e r 
c o m m u n i t y to search out , u n d e r s t a n d , cr i t ique , a n d create m o r a l forms of l i fe . 

The Special Challenge of Values Research 
O n t o l o g i c a l (nature of real i ty) a n d e p i s t e m o l o g i c a l (nature of k n o w l e d g e ) i s ­
sues h a v e of ten been centra l sources of debate i n the l i terature of e d u c a t i o n a l 
a d m i n i s t r a t i o n . These debates also s p i l l o v e r i n t o d iscuss ions of the 
m e t h o d o l o g i e s e m p l o y e d to c o n d u c t research i n the soc ia l sciences a n d i n 
p a r t i c u l a r research o n the va lues of a d m i n i s t r a t i o n or the v a l u a t i o n processes 
that o c c u r i n v a r i o u s a d m i n i s t r a t i v e contexts. G u b a a n d L i n c o l n (1994) present 
a n excel lent ana lys i s of the f u n c t i o n of va lues i n the d i s t inc t ive systems of 
i n q u i r y associated w i t h c o m p e t i n g p a r a d i g m s of research m e t h o d o l o g y . F o u r 
alternate i n q u i r y p a r a d i g m s are i d e n t i f i e d : p o s i t i v i s m (the objective or " r e ­
c e i v e d v i e w " that has d o m i n a t e d the d iscourse i n p h y s i c a l a n d socia l sciences); 
p o s t p o s i t i v i s m (a cont ingent p o s i t i v i s m that attempts to a c c o m m o d a t e the 
m o s t p r o b l e m a t i c c r i t i c i sms of the former) ; c r i t i ca l theory (a b lanket t e r m u s e d 
to descr ibe n e o - M a r x i s m , f e m i n i s m , m a t e r i a l i s m , a n d p a r t i c i p a t o r y i n q u i r y ) ; 
a n d c o n s t r u c t i v i s m ( re la t iv i sm, sub jec t iv i sm, a n d l o c a l l y constructed realit ies) . 
T h e m a i n o u t c o m e of G u b a a n d L i n c o l n ' s analys is w i t h respect to the f u n c t i o n 
of v a l u e s i n research i n q u i r y i n the four p a r a d i g m s is the o b s e r v a t i o n that 
v a l u e s are e i ther spec i f i ca l ly e x c l u d e d or of central i m p o r t a n c e to m e t h o d o l o ­
g y . I n the case of p o s i t i v i s t a n d p o s t p o s i t i v i s t research the f u n c t i o n of va lues is 
e x c l u d e d f r o m m e t h o d o l o g y because of the e p i s t e m o l o g i c a l pos ture of the 
p a r a d i g m . A l t h o u g h va lues m i g h t w e l l be the object of i n q u i r y (Rokeach, 1973), 
p o s i t i v i s t m e t h o d o l o g i e s are a i m e d at objective i n q u i r y i n the sense of t r a d i ­
t i o n a l sc ient i f ic i n q u i r y that m a k e s a v i r t u e of the c l a i m that they are value-free . 
T h e m e t h o d o l o g i c a l focus is o n the e m p i r i c a l a n d technica l . In fact the b u l k of 
research o n l e a d e r s h i p a n d a d m i n i s t r a t i o n c o n d u c t e d i n this p a r a d i g m remains 
b l i n d , i n the case of pos tpos i t iv i s t s c o n s c i o u s l y so, to w h a t B a r n a r d (1938) 
p r o p o s e s as the m o r a l d i m e n s i o n of l eadersh ip . A n essential ly ra t iona l v i e w of 
the e d u c a t i o n a l a d m i n i s t r a t i o n process is presented : that is, one d e v o i d of 
feel ings , e m o t i o n s , or affect a n d f u l l of u n e x a m i n e d values . G o r d o n (1984) 
c o n v e y s this n o t i o n b y s u g g e s t i n g that the i n s t i t u t i o n a l n o r m s r e c o m m e n d e d 
b y s u c h research are at best the " t r a p p i n g s of t h o u g h t " (p. 46) that m u s t be u s e d 
b y real p e o p l e w h o t h i n k i n r a d i c a l l y di f ferent w a y s d e p e n d i n g o n h o w they 
p e r c e i v e s i tuat ions . I n a n effort to i d e n t i f y a n objective genera l ized t ru th , 
p o s i t i v i s t research m e t h o d o l o g i e s r e g u l a r l y s t r i p a w a y the detai ls associated 
w i t h speci f ic contexts . These are of ten the v e r y detai ls that g ive m e a n i n g or 
r e v e a l the intents a n d m o t i v a t i o n s of p a r t i c u l a r a d m i n i s t r a t i v e actions. 

A l t h o u g h va lues are e x p l i c i t l y e x c l u d e d f r o m research m e t h o d o l o g i e s c o n ­
d u c t e d i n the p o s i t i v i s t a n d p o s t p o s i t i v i s t m o d e s , va lues are a n e lementa l 
c o m p o n e n t of the research m e t h o d o l o g i e s g r o u p e d b y G u b a a n d L i n c o l n (1994) 
i n the c r i t i ca l theory a n d construct iv is t p a r a d i g m s . In cr i t i ca l theory, va lues , 
those concept ions of the des i rable w i t h m o t i v a t i n g force, mani fes t themselves 
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i n a n a p r i o r i m a n n e r . P a r t i c u l a r ar t i cu la ted v a l u e sets v i r t u a l l y shape research 
f i n d i n g s at the outset, because the outcomes of s u c h research are a i m e d at 
r e c o g n i z i n g or p r o m o t i n g p a r t i c u l a r socia l , p o l i t i c a l , c u l t u r a l , e c o n o m i c , e thnic , 
a n d g e n d e r v a l u e s . Research f i n d i n g s are i n effect c o n s c i o u s l y v a l u e - m e d i a t e d . 
S h i n i n g e x a m p l e s of s u c h or ientat ions m i g h t i n c l u d e G i l l i g a n ' s (1982) a n d 
Shakeshaft ' s (1987) w o r k o n g e n d e r issues, or A p p l e ' s (1990) w r i t i n g about 
e q u a l access to e d u c a t i o n a l o p p o r t u n i t y a n d other e q u i t y issues. F o l l o w i n g a 
s i m i l a r pat tern , research c o n d u c t e d f r o m the cons t ruc t iv i s t p a r a d i g m also 
c h a m p i o n s the interests a n d values of the i n d i v i d u a l , the power less , o r s o c i a l l y 
u n e m p o w e r e d m i n o r i t i e s . H o w e v e r , w i t h c o n s t r u c t i v i s m the par t i cu lar stress 
is o n g i v i n g v o i c e to alternate v i e w p o i n t s a n d p r o m o t i n g the r ight to existence 
of l o c a l l y c o n s t r u c t e d a n d specif ic realit ies, rather t h a n c h a m p i o n i n g a p a r ­
t i cu lar m i n o r i t y g r o u p or repressed soc ia l v i e w p o i n t . 

T h e c r u x of the matter i n the context of c o n s i d e r i n g the re levance of va lues 
to e d u c a t i o n a l a d m i n i s t r a t i o n is that m o s t of the research o n s c h o o l l e a d e r s h i p 
has t e n d e d to be p o s i t i v i s t a n d not p a r t i c u l a r l y i n f o r m a t i v e o n the intents of 
a d m i n i s t r a t i v e a c t i o n or the u n d e r l y i n g a n d m o t i v a t i n g va lues of the actors. 
T h e p r e v a i l i n g d o m a i n of research has been focused o n the p u b l i c l y a n d 
l o g i c a l l y v e r i f i a b l e w o r l d of facts. V a l u e s resist e m p i r i c a l v e r i f i c a t i o n . L i k e the 
w i n d they are u n s e e n forces. O n e m a y easi ly d i s c e r n the i m p a c t of va lues o n 
the e m p i r i c a l w o r l d , just as one can observe the m o v e m e n t of w a v e s o n the sea 
or the s w a y i n g of trees, a l l mani fes tat ions of the w i n d . F u r t h e r m o r e , the 
presence o r i n f l u e n c e of va lues cannot be re l iab ly or e x p l i c i t l y t racked b y 
scienti f ic m e t h o d s a lone . A f i n a l c o m p l i c a t i o n that arises i n the t h o r n y context 
of m e t h o d o l o g y is potent ia l d ivergence a m o n g several research perspect ives : 
the v a l u e i n t e n d e d b y the a c t i n g first p e r s o n (e.g., the adminis t ra tor ) , the v a l u e 
p e r c e i v e d b y a rec ip ient or par t i c ipant second p e r s o n (e.g., a teacher), a n d the 
v a l u e i n t e r p r e t a t i o n ass igned b y some t h i r d - p a r t y observer (the researcher). 

There are a n u m b e r of o b v i o u s i m p l i c a t i o n s . F i rs t of a l l , qua l i ta t ive research 
m e t h o d s are those m o s t a p p r o p r i a t e to this type of i n q u i r y . A c c o r d i n g l y , 
researchers i n c r e a s i n g l y tend to collect data i n face-to-face s i tuat ions , t h r o u g h 
s t i m u l a t e d recal l act ivi t ies a n d case p r o b l e m analys is . In order to a v o i d the 
p r o b l e m of r e l y i n g o n the accuracy of t h i r d - p a r t y or researcher v a l u e a t t r i b u ­
t ions of o b s e r v e d act ions o r speech, researchers s u c h as Begley a n d Johansson 
(1998) , L e o n a r d (1999), a n d Roche (1999) d e v e l o p a p a r t n e r s h i p w i t h the p a r ­
t ic ipants or respondents as a c o m p o n e n t of their s tudies . A c t i o n research 
strategies (see H o s s a c k , 1997, for a concise descr ipt ion) seem h i g h l y a p p r o p r i ­
ate to these c i rcumstances . A n i d e a l research p a r t n e r s h i p for w o r k i n this area 
is c h a r a c t e r i z e d b y m u t u a l trust, g o o d fa i th , a n d a c o m m i t m e n t to de l ibera t ive 
d i a l o g u e a b o u t the v a l u e s i tuat ions b e i n g e x a m i n e d . 

New Research on the Influence of Values 
Begley a n d J o h a n s s o n (1998), C a m p b e l l (1999), a n d W a l k e r a n d S h a k o t k o 
(1999) are e x a m p l e s of scholars c o n d u c t i n g o n g o i n g va lues research s tudies 
w h o b e g a n their careers d u r i n g the m i d 1980s. These researchers, a l o n g w i t h 
others s u c h as L a n g (1986) a n d C a m p b e l l - E v a n s (1991), w e r e a m o n g the earliest 
C a n a d i a n researchers to b e g i n e x p l o r i n g va lues as inf luences o n a d m i n i s t r a t i v e 
ac t ion . W h e r e a s their ear l ier research focused o n i n i t i a l e m p i r i c a l ver i f i ca t ions 
of v a l u e s theory s u c h as that p r o p o s e d b y H o d g k i n s o n (1978), they n o w w r i t e 
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a n d c o n d u c t research w i t h increased conf idence a n d c o n v i c t i o n that va lues are 
i m p o r t a n t in f luences o n leadersh ip a n d a d m i n i s t r a t i o n . F u r t h e r m o r e , their 
w o r k has n o w been a u g m e n t e d b y that of severa l n e w scholars, a n e w genera­
t i o n of researchers w h o are b e g i n n i n g to generate s o m e interest ing f i n d i n g s . 
T h i s n e w g e n e r a t i o n of researchers i n c l u d e s L e o n a r d (1999) a n d Roche (1999). 

L e o n a r d ' s (1999) research cons iders the in f luence of persona l a n d profes­
s i o n a l v a l u e s o n the d e c i s i o n - m a k i n g of teachers a n d adminis t ra tors w o r k i n g 
i n a n u r b a n C a n a d i a n e lementary schoo l . T h i s s t u d y p r o d u c e d rather s ta r t l ing 
results i n that they i l lustrate w h a t appears to be a m y t h of v a l u e consistency i n 
i n d i v i d u a l s a n d o r g a n i z a t i o n s . T h e inves t igat ive a p p r o a c h e m p l o y e d b y 
L e o n a r d w a s s h a p e d b y H o d g k i n s o n ' s (1991) not ions of the layers of va lues 
that c o m p r i s e s o c i e t y — c o n c e p t i o n s s i m i l a r to the arenas descr ibed above i n the 
d i s c u s s i o n a c c o m p a n y i n g F i g u r e 2. I n L e o n a r d ' s v i e w it is also i m p o r t a n t for 
e d u c a t i o n a l leaders to h a v e k n o w l e d g e of m e m b e r s ' va lues at v a r i o u s levels of 
the o r g a n i z a t i o n . A c c o r d i n g l y , this s t u d y m a d e the a s s u m p t i o n that s c h o o l 
o r g a n i z a t i o n s are best s t u d i e d b y e x a m i n i n g t h e m f r o m m u l t i p l e perspect ives . 
L e o n a r d ' s case s t u d y of one school staff i n v o l v e d a n analys is of the v a l u e 
or ienta t ions of i n d i v i d u a l teachers, teams of teachers, the a d m i n i s t r a t i v e team, 
as w e l l as the f o r m a l l y stated s c h o o l a n d dis t r i c t m i s s i o n statements. She 
i l lustrates s o m e qui te r e m a r k a b l e var ia t ions i n v a l u e or ientat ions a m o n g i n ­
d i v i d u a l teachers, teams of teachers, a n d the a d m i n i s t r a t i o n staff. In several 
s i tua t ions teachers d i d not perce ive v a l u e confl ic ts despite s ign i f i cant v a r i a ­
t ions i n their m a n i f e s t e d v a l u e s r e g a r d i n g the p u r p o s e s of e d u c a t i o n , p e d a g o g ­
i ca l s tyle , a n d s c h o o l or c o m m u n i t y va lues . Ye t there w e r e a lso other s i tuat ions 
w h e r e v a r i a t i o n s i n va lues , of ten of a n a p p a r e n t l y m i n o r nature , caused the 
same teachers to i d e n t i f y s ign i f i cant p e r s o n a l v a l u e conf l ic ts . T h e k e y to 
p r e d i c t i n g w h e t h e r a v a r i a t i o n i n v a l u e or ientat ions w o u l d generate a n actual 
p e r c e i v e d v a l u e conf l ic t for the i n d i v i d u a l seems to be the extent to w h i c h a 
v a l u e h e l d b y a p e r s o n is a p e r s o n a l l y d e f i n i n g or core va lues or ienta t ion . 
O t h e r w i s e teachers, at least i n this s c h o o l set t ing, seem to have a h i g h tolerance 
for v a r i a t i o n s i n v a l u e or ientat ions i n their teaching practices, those of their 
peers, a n d the ar t i cu la ted va lues or ientat ions of the s c h o o l as a n o r g a n i z a t i o n . 
In this respect v a l u e consis tency i n o r g a n i z a t i o n s w o u l d i n d e e d appear to be a 
m y t h . 

Beg ley (1999) a n d Roche (1999) report the f i n d i n g s of research o n the v a l u a ­
t i o n processes of s c h o o l a d m i n i s t r a t o r s . Begley 's f i n d i n g s (see also Begley & 
Johansson , 1998) are d e r i v e d f r o m m u l t i p l e s tudies focused o n the p e r s o n a l 
a n d p r o f e s s i o n a l va lues of s c h o o l a d m i n i s t r a t o r s . T w o general themes were 
e m p l o y e d as c o n c e p t u a l organizers for the research: the inf luence of p e r s o n a l 
preference a n d t ransra t ional p r i n c i p l e s o n the p r o b l e m - s o l v i n g actions of 
s c h o o l a d m i n i s t r a t o r s , a n d the v a l u e confl ic ts that a d m i n i s t r a t o r s experience i n 
the i r w o r k . O n e s t u d y w a s c o n d u c t e d i n S w e d e n i n c o l l a b o r a t i o n w i t h 
Johansson , the other i n C a n a d a . A c o n c e p t u a l f r a m e w o r k w a s e m p l o y e d that 
integrates H o d g k i n s o n ' s (1991) va lues theory w i t h i n f o r m a t i o n - p r o c e s s i n g the­
o r y (Begley, 1996). A c t i o n research m e t h o d s w e r e a d o p t e d as a w a y of over ­
c o m i n g the spec ia l p r o b l e m s associated w i t h c o n d u c t i n g research o n va lues . 
T h e f i n d i n g s of these s tudies h i g h l i g h t the v a l u e or ientat ions of s k i l l f u l p r i n ­
c i p a l s a n d i l lustrate w h i c h v a l u e types p r e d o m i n a t e i n p r i n c i p a l s ' p r o b l e m -
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s o l v i n g processes. P e r s o n a l va lues i n genera l are s h o w n to be s igni f i cant i n ­
f luences o n d e c i s i o n - m a k i n g b y p r i n c i p a l s . P r e d i c t a b l y , ra t iona l va lues 
g r o u n d e d i n consequence a n d consensus (e.g., best interests of c h i l d r e n , c o n ­
f o r m i t y to p o l i c y ) genera l ly p r e d o m i n a t e i n the v a l u a t i o n processes of a d m i n ­
i s t ra t ion . H o w e v e r , p e r s o n a l preferences g r o u n d e d i n self-interest are also 
e v i d e n t , b u t i n f r e q u e n t l y ar t iculated o p e n l y b y a d m i n i s t r a t o r s . E th ics or 
t ransra t iona l p r i n c i p l e s are a v o i d e d w h e n poss ib le a n d tend to be e m p l o y e d 
o n l y i n p a r t i c u l a r c i rcumstances , that is, w h e n the m o r e f a m i l i a r te r ra in of 
r a t i o n a l v a l u a t i o n is not a prac t i ca l p a t h . E x a m p l e s of this m i g h t be matters 
r e l a t i n g to the role of the arts i n e d u c a t i o n , r a c i s m issues, o r language r ights . 
H o w e v e r , b y far the strongest f i n d i n g across m u l t i p l e s tudies c o n d u c t e d since 
1988 is that r a t i o n a l va lues re f lec t ing a concern for consequences a n d consen­
sus a p p e a r to be the p r i m a r y c u r r e n c y of the a d m i n i s t r a t i v e d e c i s i o n - m a k i n g i n 
C a n a d a , S w e d e n , a n d A u s t r a l i a (Begley, 1988; Begley & Johansson, 1998; 
C a m p b e l l - E v a n s , 1991; L e i t h w o o d , Begley, & C o u s i n s , 1992; L e o n a r d 1999; 
R o c h e , 1999). These f i n d i n g s are also consistent w i t h three other s tudies that 
d i d not s p e c i f i c a l l y focus o n the practices of school a d m i n i s t r a t o r s ( A s h b a u g h 
& K a s t e n , 1984; L a n g , 1986; M a c P h e e , 1983). 

R o c h e ' s (1999) research w a s s t i m u l a t e d b y his belief that the a m b i g u i t i e s of 
the p o s t m o d e r n w o r l d present a c o m p l e x d i l e m m a for s c h o o l adminis t ra tors 
a c t i n g i n the face of i n c r e a s i n g m o r a l c o n f u s i o n a n d a m b i g u i t y . Roche notes 
that c o n f u s i n g a n d c o n f l i c t i n g va lues often p r e c l u d e the déterminat ion b y 
a d m i n i s t r a t o r s of a n y clear choice , act ion, or d e c i s i o n . Ye t s c h o o l a d m i n i s ­
trators r o u t i n e l y c o n f r o n t m o r a l a n d ethical d i l e m m a s that d e m a n d a response. 
Roche ' s i n q u i r y m o v e d b e y o n d the m o r e u s u a l p r e o c c u p a t i o n of e m p i r i c a l 
research o n v a l u a t i o n processes to a n inves t iga t ion of h o w s c h o o l a d m i n i s ­
trators a c t u a l l y r e s p o n d to m o r a l a n d ethica l d i l e m m a s , the m o s t d i f f i c u l t v a l u e 
conf l ic ts they encounter . H e ident i f ies f o u r p r i m a r y w a y s p r i n c i p a l s r e s p o n d to 
m o r a l d i l e m m a s . L i s t e d i n o r d e r of f requency of use b y the adminis t ra tors i n 
this s t u d y these are: a v o i d a n c e , s u s p e n d e d m o r a l i t y , creat ive i n s u b o r d i n a t i o n , 
a n d t a k i n g a p e r s o n a l m o r a l s tand . A v o i d a n c e w a s the m o s t f requent ly 
e m p l o y e d response a m o n g the a d m i n i s t r a t o r s i n h is s t u d y . S u s p e n d e d 
m o r a l i t y as a response i l lustrates the a b i l i t y of a d m i n i s t r a t o r s to operate f r o m a 
s ing le arena, u s u a l l y the o r g a n i z a t i o n a l one, as a profess iona l strategy. T h i s is 
the same p h e n o m e n a that C a m p b e l l (1999) ident i f ies as c o m m o n a d m i n i s ­
trat ive pract ice a n d c o n d e m n s as i m m o r a l w h e n s tudent needs take second 
place to o r g a n i z a t i o n a l i m p e r a t i v e s . C r e a t i v e i n s u b o r d i n a t i o n as a strategy 
refers to a n o p p o s i t e response w h e r e o r g a n i z a t i o n a l perspect ives are b l o c k e d 
out or d i s m i s s e d i n f a v o r of other m o r e h u m a n e or ientat ions . T a k i n g a p e r s o n a l 
m o r a l s t a n d w a s the least f requent ly e m p l o y e d response, u s u a l l y a d o p t e d o n l y 
w h e n the a d m i n i s t r a t o r assessed a h i g h l i k e l i h o o d of success i n get t ing a w a y 
w i t h o p e n l y c h a l l e n g i n g the c o m p e t i n g d e m a n d s of the profess ion , o r g a n i z a ­
t i o n , o r society. 

A s t e m p t i n g as it m i g h t be to use the f i n d i n g s f r o m these v a r i o u s research 
s tudies as a basis for d e v e l o p i n g a p r e s c r i p t i v e g u i d e to v a l u e - a d d e d leader­
s h i p — a ca ta logue of correct va lues a n d m o r a l strategies that p r i n c i p a l s o u g h t 
to a d o p t w i t h o u t q u e s t i o n — t h e processes of v a l u a t i o n i n s c h o o l l eadersh ip 
s i tuat ions are m u c h too c o n t e x t - b o u n d to p e r m i t this q u i c k f ix . F u r t h e r m o r e , 
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a l t h o u g h s o m e t h i n g m a y be k n o w n about the p r o b l e m s c u r r e n t l y c o n f r o n t i n g 
schools , i t is d i f f i c u l t to p r e d i c t w i t h a n y degree of certainty the nature of future 
s c h o o l l e a d e r s h i p b e y o n d the certa inty that there w i l l be m o r e p r o b l e m s to 
so lve a n d n e w d i l e m m a s to confront . A s a result , it is no t e n o u g h for s c h o o l 
leaders m e r e l y to e m u l a t e the v a l u e s of other p r i n c i p a l s c u r r e n t l y v i e w e d as 
experts . L e a d e r s of f u t u r e schools m u s t become reflective pract i t ioners i n the 
sense that S c h ô n (1983), B a r t h (1990), S e r g i o v a n n i (1992), a n d H o d g k i n s o n 
(1991) h a v e a d v o c a t e d for s o m e t ime . T h e first step t o w a r d a c h i e v i n g this state 
is , p r e d i c t a b l y e n o u g h , to engage i n p e r s o n a l r e f l e c t i o n — f a m i l i a r advice to 
a n y o n e w h o has k e p t u p w i t h the l e a d e r s h i p l i terature. H o w e v e r , the a d o p t i o n 
of a v a l u e s perspec t ive o n s c h o o l l e a d e r s h i p c a n t r a n s f o r m this p e r h a p s v a g u e 
a d v i c e i n t o s o m e t h i n g speci f ic e n o u g h for s c h o o l adminis t ra tors to act o n . 

An Agenda for the Future 
O n e c o u l d s t i l l ask, w h y s t u d y va lues? O r w h y connect va lues a n d e d u c a t i o n a l 
l e a d e r s h i p at al l? W i l l o w e r ' s (1992) a n s w e r to the va lues ques t ion is , "Because 
a s i g n i f i c a n t p o r t i o n of the pract ice i n e d u c a t i o n a l a d m i n i s t r a t i o n requires 
re ject ing s o m e courses of act ion i n f a v o r of a pre fer red one, va lues are genera l ly 
a c k n o w l e d g e d to be centra l to the f i e l d " (p. 369). S i m i l a r l y , H o d g k i n s o n (1991) 
states, 

e d u c a t i o n a l a d m i n i s t r a t i o n is a s p e c i a l case w i t h i n the g e n e r a l p r o f e s s i o n of 
a d m i n i s t r a t i o n . Its leaders f i n d t h e m s e l v e s i n w h a t m i g h t be c a l l e d a n a r e n a of 
e t h i c a l e x c i t e m e n t — o f t e n p o l i t i c i z e d b u t a l w a y s h u m a n e , a l w a y s i n t i m a t e l y c o n ­
n e c t e d to the e v a l u a t i o n of soc ie ty . . . i t e m b o d i e s a her i tage of v a l u e o n the o n e 
h a n d , a n d is a m a s s i v e i n d u s t r y o n the o ther , i n w h i c h s o c i a l , e c o n o m i c , a n d 
p o l i t i c a l forces are l o c k e d together i n a c o m p l e x e q u i l i b r i u m of p o w e r . A l l th is 
ca l l s fo r e x t r a - o r d i n a r y v a l u e s e n s i t i v i t y o n the p a r t of e d u c a t i o n a l leaders , (p. 
164) 

O t h e r voices h a v e since j o i n e d these p i o n e e r s of the f i e l d , a n d a l t h o u g h it 
w o u l d be safe to say that m a n y agree o n the i m p o r t a n c e of va lues as a topic for 
i n q u i r y , b e y o n d that s o m e q u i c k l y p a r t c o m p a n y . L e i t h w o o d (1999) is not 
c o n v i n c e d that v a l u e s i n q u i r y is p r o p e r l y focused if it strays f r o m the future 
needs of o r g a n i z a t i o n s . L a k o m s k i a n d E v e r s (1999) p r o p o s e coherentist per ­
spect ives as a c o m p r e h e n s i v e a n d e p i s t e m o l o g i c a l l y just i f iable f o u n d a t i o n for a 
p h i l o s o p h y of e d u c a t i o n a l a d m i n i s t r a t i o n . W i l l o w e r (1999) is m o r e i n f a v o r of 
D e w e y a n p r a g m a t i s m . H o d g k i n s o n (1999) bel ieves scholars s h o u l d be s t u d y ­
i n g the p r o b l e m s of e m o t i o n s , ethics, a n d ego. R y a n (1999) a n d Foster (1999) 
r e m i n d us that it is a p o s t m o d e r n w o r l d , whereas C a m p b e l l (1999) is cr i t i ca l of 
m o r a l r e l a t i v i s m . F i n a l l y , those w i t h p r a c t i t i o n e r or ientat ions (Begley, 1999; 
G r o g a n & S m i t h , 1999; L e o n a r d , 1999; R o c h e , 1999; W a l k e r & S h a k o t k o , 1999) 
pre fer a s i tuated p r o b l e m - b a s e d a p p r o a c h or to focus o n the r e s o l u t i o n of v a l u e 
conf l ic ts i n speci f ic contexts . T h e o v e r a l l effect is to i l lustrate that theory a n d 
research about v a l u e s a n d l e a d e r s h i p are s t i l l w o r k s i n progress . The f i e l d 
r e m a i n s f r a g m e n t e d at this t ime, a n d a l t h o u g h m a n y academics are ac t ive ly 
e n g a g e d i n d i a l o g u e w i t h each other, there is o n l y the b e g i n n i n g of consensus 
o n the na ture a n d f u n c t i o n of va lues as in f luences o n a d m i n i s t r a t i o n . 

N e v e r t h e l e s s , severa l quest ions h a v e b e e n a n s w e r e d b y the recent w o r k of 
scholars w o r k i n g i n this f i e l d . I n p a r t i c u l a r the h i s t o r i c a l roots of the f i e l d h a v e 
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been c l a r i f i e d a n d the k e y p layers i d e n t i f i e d . C e r t a i n perspect ives a n d a p ­
proaches to research h a v e e m e r g e d as m o s t p r o m i s i n g at this t ime, a n d the 
p r o b l e m s a n d chal lenges associated w i t h i n q u i r y are b e i n g c o n f r o n t e d . There is 
increased c l a r i t y about a p p r o p r i a t e next steps. The r e m a i n d e r of this article is 
d e v o t e d to s u m m a r i z i n g w h a t has been ach ieved a n d c o n s i d e r i n g d i rec t ions 
for the f u t u r e of v a l u e s i n q u i r y . 

Key Players and Promising Approaches 
T h e m o s t i m p o r t a n t a n d h i g h l y r e c o m m e n d e d scho lar ly w o r k that focuses o n 
v a l u e s a n d l e a d e r s h i p i n q u i r y is that b y H o d g k i n s o n (1978, 1983, 1991, 1996) 
a n d W i l l o w e r (1992, 1994, 1999). These t w o i n d i v i d u a l s h a v e p r o b a b l y d o n e 
m o r e to p r o m o t e a n d a d v a n c e i n q u i r y in to the m o r a l aspects of a d m i n i s t r a t i o n 
t h a n a n y other academics i n N o r t h A m e r i c a . W i l l o w e r ' s i n t u i t i v e l y prac t i ca l 
D e w e y a n t r a d i t i o n of ref lect ive i n q u i r y s t i l l h o l d s cons iderable a p p e a l for those 
attracted to the m o r e r a t i o n a l m o d e s of p r a g m a t i c i n q u i r y . H o d g k i n s o n ' s 
v a l u e s t y p o l o g y , a n d the d e r i v a t i v e m o d e l s generated b y h is d i sc ip les , is s t i l l 
p e r h a p s the m o s t c o m p r e h e n s i v e of f r a m e w o r k s for e x a m i n i n g va lues i n a d ­
m i n i s t r a t i o n i n that it incorporates the ra t iona l va lues of consequences a n d 
consensus as w e l l as s u b r a t i o n a l e m o t i o n s a n d t ransra t ional ethics. G r e e n f i e l d 
( G r e e n f i e l d & R i b b i n s , 1993), another giant of the f i e l d , a lso deserves m e n t i o n , 
a l t h o u g h h is d i rec t c o m m e n t a r y o n va lues is qui te l i m i t e d . 

M o r e recent ly E v e r s a n d L a k o m s k i (1991,1996) entered the arena w i t h their 
t w o i m p o r t a n t b o o k s . T h e i r c o m m i t m e n t to d e v e l o p i n g a p h i l o s o p h y of e d u c a ­
t i o n a l a d m i n i s t r a t i o n based o n h o l i s m a n d coherentist perspect ives has 
p r o m o t e d s ign i f i cant debate a n d w i l l c o n t i n u e to shape the d i r e c t i o n of i n q u i r y 
i n e d u c a t i o n a l a d m i n i s t r a t i o n for s o m e t ime. Research b y L e i t h w o o d ( L e i t h -
w o o d & S te inbach , 1995), Begley (1988; Begley & Johansson, 1998), L e o n a r d 
(1999), a n d R o c h e (1999) m a k e s u s e f u l c o n t r i b u t i o n s to o u r u n d e r s t a n d i n g of 
the na ture a n d i n f l u e n c e of va lues o n p r o b l e m - s o l v i n g . In p a r t i c u l a r , this 
research h i g h l i g h t s the p r e d o m i n a n c e of ra t iona l v a l u a t i o n processes i n a d m i n ­
i s t ra t ion , beg ins to conf ront the l i m i t a t i o n s of ethics as g u i d e s to practice, a n d 
u n v e i l s the i n e v i t a b l e in f luence of p e r s o n a l preferences a n d self-interest as 
in f luences o n a d m i n i s t r a t i v e act ions. A f i n a l e n c o u r a g i n g t r e n d perta ins to 
s i tuated l e a r n i n g approaches to research a n d profess iona l d e v e l o p m e n t . These 
i n c l u d e p r o b l e m - b a s e d l e a r n i n g (Bridges , 1992; S h a p i r o & S te fkovich , 2000); 
context -speci f ic i n q u i r y t h r o u g h act ion research (Begley & Johansson, 1998); 
a n d c o g n i t i v e a p p r e n t i c e s h i p s (Begley, 1995; H a l l i n g e r , L e i t h w o o d , & M u r p h y , 
1993; Pres t ine & L e g r a n d , 1991). These are a l l perspect ives that r e a d i l y embrace 
the c o n s i d e r a t i o n of v a l u e s as in f luences o n l e a d e r s h i p a n d a d m i n i s t r a t i o n a n d 
m a k e c o n t r i b u t i o n s t o w a r d a d d r e s s i n g the spec ia l p r o b l e m s associated w i t h 
r e s e a r c h i n g v a l u e s . 

The Problems and Challenges: 
S o m e w o u l d s t i l l d i s m i s s va lues as a concept too abstract for prac t ica l i n q u i r y . 
These i n c l u d e those scholars w h o adhere to the n o t i o n that scientif ic i n q u i r y 
requires the s e p a r a t i o n of fact f r o m v a l u e . T h i s or ienta t ion is c o m m o n to those 
a c a d e m i c s w h o c o n s i d e r v a l u e s f r o m a n o r g a n i z a t i o n a l perspect ive , as w e l l as 
those w h o s e w o r k is representat ive of m a i n s t r e a m or d o m i n a n t socia l perspec­
t ives . C l a r i f y i n g v a l u e s a n d the m o t i v a t i o n s b e h i n d t h e m becomes i m p o r t a n t 
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w h e n one needs to be clear about intent a n d p u r p o s e s . If one's v i e w of society 
is that " i t a in ' t b r o k e , " then there is l i t t le need to " f i x i t . " Those scholars w h o s e 
w o r k reflects the interests of soc ia l ly m a r g i n a l i z e d or m i n o r i t y g r o u p s of a n y 
sort are c l ear ly attracted to the a d o p t i o n , o r c r i t i q u i n g of, p a r t i c u l a r va lues 
postures , for e x a m p l e , the ethic of care f a m i l i a r to feminis t perspect ives 
( G r o g a n & S m i t h , 1999). Others , s u c h as R o b i n s o n (1996) treat va lues as one of 
m a n y p o t e n t i a l contex tua l in f luences , o r " c o n s t r a i n t s " o n p r o b l e m - s o l v i n g . 
T h i s is i n s h a r p contrast to scholars s u c h as Begley (1999) w h o proposes va lues 
as antecedent a n d in t r ins i c inf luences a c q u i r e d t h r o u g h f o r m a t i v e experiences . 
T h e latter is m o r e characterist ic of postures e m p h a s i z i n g i n d i v i d u a l percep­
t i o n , c o n s t r u c t i v i s m , or existential ist or ientat ions . 

F i n a l l y , there is the chal lenge to va lues i n q u i r y presented b y the p r e v a i l i n g 
p l u r a l i s t i c c i r cumstances of o u r soc ia l c o m m u n i t i e s . The persistent c l imate of 
u p h e a v a l characterist ic of o u r schools a n d c o m m u n i t i e s a n d the increas ing 
d i v e r s i t y of o u r societies are h a v i n g a p r o f o u n d i m p a c t o n schools a n d leader­
s h i p pract ices . Increas ingly , v a l u e confl ic ts h a v e become a d e f i n i n g charac­
teristic of s c h o o l a d m i n i s t r a t i o n , thereby p r o m o t i n g interest i n the s t u d y of 
v a l u e s a n d e th ica l d e c i s i o n - m a k i n g . H o w e v e r , at the same t ime a d m i n i s t r a t o r s 
are d i s c o v e r i n g that s o m e of their m o s t c h e r i s h e d ethica l f o u n d a t i o n s , espec ia l ­
l y those d e r i v e d f r o m a W e s t e r n J u d e o - C h r i s t i a n t r a d i t i o n , m u s t be c a r e f u l l y 
r e e x a m i n e d i n terms of their appropr ia teness to c h a n g i n g soc ia l c i rcumstances . 

Note 
1. The Centre for the Study of Values and Leadership is based at the Ontario Institute for 

Studies in Education of the University of Toronto (OISE/UT). This centre is affiliated wi th 
the University C o u n c i l for Educational Administrat ion ( U C E A ) Program Center for the Study 
of Leadership and Ethics at the University of Virg in ia , Charlottesville. Both centres were 
established in 1996. Paul Begley is Head of the OISE/UT Centre for the Study of Values and 
Leadership and co-director wi th Margaret Grogan of the U C E A Centre for the Study of 
Leadership and Ethics. 
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