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A study was conducted to examine the effects of the GUEL 1997 summer study abroad program
to Canada. 34 female and 10 male 3rd year English majors responded 1o pre- and post-questionnaires
pertaining to changes in their attitude towards English learning and in their personal development.
Some significant positive changes were observed in the subjects’ perception of their own English

skills and attitude towards English learning. Most students perceived themselves as having improved

personal qualities after the program.
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Introduction

This paper presents a questionnaire survey similar to the one reported by the same author in The
Annals of Gifu University for Education and Languages No. 34, 1997 examining the effects of the
1995 summer study abroad programs to Lakehead University (LU) in Thunder Bay, Ontario. The
survey in this paper contains duplicate questions on attitudes toward English, Canada, and Canadians,
but also includes a section on personal development. Interested readers may refer to the above-

mentioned article for a review of the literature concerning attitude towards the target language, the
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host country and its people.
Study Abroad and Personal Development

Personal development has been identified as an affective factor that can be greatly influenced by
study abroad (Kauffman, et al., 1992). The term itself, however, has been used for a wide range of
characteristics from world-mindedness and open-mindedness to adaptability, self-reliance, self-
confidence, self-esteem and self-efficacy in some studies. Thomlison (1991) surveyed a group of 174
American university students that spent a semester in England and reported the greatest positive
change occurred in confidence traveling abroad, followed by sense of personal independence, desire to
travel overseas, ability to cope with new and different surroundings, greater self-confidence in general,
and confidence in relating to people from other countries. Juhasz and Walker (1987) reported
increased self-confidence in skills necessary for international and cultural interaction among American
university students after a semester in Italy. For 109 Japanese female junior college students, five
weeks in Australia had the greatest impact on their level of curiosity, self-awareness, and autonomy
and assertiveness (Iwakiri, 1993). Items on personal development to be examined in this paper are
assertiveness and independence, sociability, consideration for others, curiosity for study and

broadened view, tolerance of unpleasant situations, self-consciousness, and self-confidence in general.
The Canadian Studies Program

The implementation of the 1997 Canadian Studies Program (CSP) was very similar to the one
described in the article on the 1995 program, and therefore details will be omitted. 44 second-year
English majors (34 female and 10 male), the largest group ever in the six years since establishment,
attended about 30 ninety-minute orientation sessions held in April and May before departure on May
22nd. In Thunder Bay, LU professors from various disciplines conducted lectures on Canada.
Comprehension was reinforced by small-group discussions led by eight LU student monitors ; the
discussions immediately followed each lecture. Professors assigned reading materials and provided
quizzes. No written assignments were given, although students kept journals in English which the
monitors read, corrected, and responded to with written comments.

The students participated in many extra-curricular activities as well. A major event in Thunder
Bay that summer was the Scouts Jamboree where scouts from foreign countries as well as from across
Canada congregated for an international celebration. Our students served as volunteers teaching
origami and were able to take part in the native Canadian powwow ceremony. Other events included a
visit to the Mayor of Thunder Bay, teaching origami at the Thunder Bay Children’s Festival,
horseback riding, tubing, hiking, and camping.
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A mandatory five-day tour of Toronto, Ottawa, and Niagara Falls divided the CSP at mid-point.
After the end of the program at LU, 13 students left for Japan on August 25th, and the remaining 31
students took a 10-day trip to Calgary, Banff, Vancouver, and Victoria before departing for Japan on
September 3rd.

The Survey

41 participants (31 female and 10 male) responded to a questionnaire distributed during an
orientation session on May 14 (pre-test), shortly before departure. Three female participants were
absent on this day. All 44 participants (34 female and 10 male) filled out another questionnaire one
month after their return to Japan (post-test) during a post-return orientation session on October 15th.
Only three subjects had had experience travelling abroad ; one female had been in Australia for a
month in the previous summer, one male had been in the U. S. for a month in high school, and another
male lived in New Zealand for a year as a high school student. Some parts of the questionnaires were
adopted from one developed by Iwakiri (1993). To assure anonymity, students did not give their
names on the questionnaires. The purposes of the questionnaires were to examine the participants’,

1. attitude change towards English, Canada and Canadians
2 . perceptions of the CSP’s effectiveness on English learning
3 . perceptions of personal development.

Other questions were also asked in the first questionnaire to find out the participants’ motives for
participating in the program, what influenced their decision to participate and whether they had second
thoughts on participating. In addition to the questionnaires, all participants were required to submit 2
two-page essays in English on “How the CSP Affected My English Skills,” and “What I Gained from
the CSP (Besides English) ” at the end of October. The students gave their names for these essays.

Results and Discussion

87% of females and 80% of males replied their primary purpose in participating in the program
was to improve their English skills. On what influenced their decision to apply, the most frequent
answer for females was the university orientation (46%), followed by “had decided in high school”
(37%). A small percentage answered “was influenced by parents or friends” (10%). The most
frequent answer among males was “had decided in high school” (40%). A couple of male students
were influenced by their parents and one decided after viewing a videotape made by the university

showing footage of a past CSP. It seems the university orientation session introducing the CSP played
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an important role in the participants’ decisions. Also, many replied they had already decided in high
school where they most likely had been informed of the program through the university brochure or
their high school teachers.

On the other hand, many (60% of females and 70% of males) had second thoughts about
participating at some point. The most frequent reason was “financial concerns” (38% for females and
60% for males). This concern may increase as the value of yen decreases. The next most frequent
reason for females was “not wanting to be separated from close friends” (21%) and “anxiety about
being a successful participant in the program” (21%). A couple males had considered joining other

commercial study abroad programs.
Perception of English Skills

Students rated their English speaking, reading, writing, and listening comprehension skills on a
five-point scale (see Table 1). The mean scores for all four items increased in the post-test and a two-
tailed t-test was run to compare the pre- and post-test scores. On a probability level of less than . 05,
the increase in mean scores was significant for speaking, writing, and listening comprehension. The
students perceived most improvement in their listening comprehension skill and least in their reading
skill following the CSP. This was true in the past two CSP reports as well (Ono, 1997, 1996).
Although the past two reports examined only female subjects, the inclusion of male subjects for this

part of the data did not seem to affect this trend in student perceptions.

Table 1  Mean Scores of Perception of English Skills

Item Pre-test a Post-test b
1. TIcan speak English well. 2.17 3.07
2. 1can read English well. 293 3.16
3. Tcan write English well. 2.61 3.05
4 . Tcan understand spoken English well. 2.61 3.70

Note. Maximum score=5.0 an=41 (31 female & 10 male) bn=44 (34 female & 10 male)

Attitude towards English

The subjects responded to nine items measuring their attitude towards English (see Table 2).
The items were rated on a five-point scale on which 1 indicated “complete disapproval,” 3 denoted
“undecided,” and 5 indicated “full approval.” On a probability level of less than .05, two-tailed t-test
results indicated that items 5 “I am actually studying hard,” and 9 “I am not embarrassed to speak in

English in class” gained a significant increase in the post-test. This result implies that the students’
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motivation to work on their English and their confidence in speaking English increased after the CSP.
Interestingly, the mean score decreased for item 6 “I like to speak English with my Japanese

classmates,” although not significantly.

Table 2 Mean Scores of Attitude towards English

Item Pre-test a Post-test b

1. Ithink about English even after class. 3.94 4.03
2. I wantto speak English even if my grammar is not correct. 2.90 3.21
3. I wantto continue leaming English even after graduation. 4.68 4.68
4 . Tenjoy speaking English with native speakers. 4.61 4.71
5. Iam actually studying English hard. 3.06 3.65
6 . Ilike to speak English with my Japanese classmates. 3.48 3.27
7. 1feel like speaking English when the teacher speaks English. 4.03 4.29
8. Learning English is important to me. 4.74 4.76
9. Iam not embarrassed to speak in English in class. 3.10 3.62
Note. Maximum score=5.0 an=41 (31 female & 10 male) bn=44 (34 female & 10 male)

The contents of the essays on “How the CSP Affected My English Skills” supported the above
results. 80% of all 44 participants wrote that it seemed their listening comprehension skills improved.
One student, for example, wrote she was thrilled to discover she could understand news programs in
English after returning to Japan. 66% stated that journal writing was very effective in improving their
writing skills, idioms and vocabulary expansion. The students develcped fluency in expressing their
thoughts in English and learned a great deal from their monitors written corrections and comments.
43% answered their speaking skills seemed to have improved. The next frequent response was
gaining confidence (41%). Students reported that they were less afraid to make mistakes and
overcame their fear in using English. Other responses were “increased motivation,” “increased
reading skill,” “learned non-verbal communication,” “found speaking in English to be fun,” and “was
happy when able to do simple things like calling for a taxi.” The students’ responses demonstrated
that the students were aware of the numerous aspects of “English skills” or important factors that lead

to successful language learning and communication.
Attitude towards Canada and Canadians

Students responded to four items that indicated their attitude towards Canada and Canadians (see
Table 3). On a five-point scale, students answered whether they agreed or disagreed to the following
statements, “I want to live in Canada,” “It would be useful to adopt some of Canadian ways of living,”

“We can learn a lot from Canadians,” and “Canadians are interested in Japanese culture.” There was

147



Yuko Ono

no significant increase in post-test scores, but a significant decrease for the second item (p<.05).
There was a decrease also for the third item. This was unexpected since in the past two reports, post-
test scores were higher for all four items. However, both the second and third items were rated quite
highly in the pre-test, and perhaps the students formed a more realistic view of Canada and Canadians

during the program.

Table 3  Mean Scores of of Attitudes towards Canada and Canadians

ftem Pre-test a Post-test b
1. Twantto live in Canada. 2.61 2.91
2. Tt would be useful to adopt some of Canadian ways of living. 4.39 3.59
3. We can learn a lot from Canadians. 4.59 4.32
4. Canadians are interested in Japanese culture. 3.59 3.66
Note. Maximum score=5.0 an=41 (31 female & 10 male) bn=44 (34 female & 10 male)

Perception of Program’s Effectiveness on English Learning

In the post-questionnaire students were asked to rate how effective they found the CSP to be on
ten items pertaining to English learning. On a five-point scale from — 1 to 4, they chose a number that
corresponded most closely with their opinion. —1 corresponded to “had a negative influence,” 1 to
“not useful,” 2 to “a little useful,” 3 to “quite useful,” and 4 to “very effective.”

As shown in Table 4, most mean scores for both females and males were close to 3.0 or above,
indicating that the participants generally felt the CSP had a positive influence on their English
learning. There was little difference in mean scores between the two groups and both scored highest
for item a “improving listening comprehension skill” and lowest for item ¢ “improving reading skill.”
These results solidify those described in the students’ perception of English skills section. Moreover,
they coincide with the results reported in the previous Gifu Annals report and those in Iwakiri’s report
(1993) in which female students evaluated a study abroad program to Australia most effective for

improving listening skills and least effective for improving reading skills.
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Table4 Mean Scores of Perception of Program’s Effectiveness on English Learning

Item Female a rank Male b rank
a. Improving listening comprehension skill 3.6 1 3.5 1
b. Improving speaking skill 3.3 5 3.1 6
¢. Improving reading skill 24 10 2.2 10
d. Improving writing skill 29 8 24 9
e. Becoming less embarrassed in using English 34 3 3.3 3
f. Becoming less afraid of making mistakes 3.1 6 3.4 2
g. Gaining self-confidence in using English 2.9 9 3.2 4
h. Taking more initiative in asking questions and speaking English 3.0 7 3.1 6
i. Increasing interest in English 3.3 4 3.2 4
j- Becoming more used to speaking with Canadians 3.5 2 3.1 6

Note. Minimum score = - 1 Maximum score =4.0 an =34 bn= 10
Perception of Program’s Influence on Personal Development

A new addition to the questionnaire for this study was a section measuring students’ perception
of their personal development following participation in the CSP. Students rated seven items on a
five-point scale from —1 “had a negative influence,” to 1 “no influence,” 2 “a little influenced,” 3
“quite influenced,” and 4 “very effective.” Both female and male groups perceived a positive
influence on their personal development at very similar levels (see Table 5). All mean scores were
above 2.0 and there was little difference in the scores between the two groups. The most highly rated
items for females were items a “becoming more assertive and independent” (3.1) and d “increasing
curiosity and interest for study and broadened view” (3.1). The male group also rated those items
highest (2.9) in addition to item g “gaining general self-confidence” (2.9). These findings support
those of Iwakiri (1993) who also noted that “the greatest gain was found in increasing curiosity and

interest for study” (p.51).

Table 5 Mean Scores of Perception of Program’s Influence on Personal Development

Item Female a Male b
a. Becoming more positive, assertive and independent 3.1 2.9
b. Becoming cheerful and sociable 2.7 2.7
c. Increasing generosity and consideration for others 2.6 2.6
d. Increasing curiosity and interest for study and broadened view 3.1 2.9
e. Becoming tolerant of unpleasant situations 2.7 2.6
f. Becoming less self-conscious of what others think 2.2 2.1
g. Gaining general self-confidence 2.6 2.9

Note. Minimum score = - 1 Maximum score =4.0 an =34 bn=10
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In addition to responding on a five-point scale, students answered an open-ended question on
how they felt the CSP influenced their personality. There were 36 responses from the 34 female
subjects. Among them, five (14%) gave negative responses, such as “I cannot trust people anymore,”
“I now realize I’m a small, shameful person,” “Communal living for 3 months was stressful,” and “I
have become more self-conscious of what others think of me” (2 responses). One female wrote her
personality was not influenced at all. The 10 male subjects gave 12 responses in total, which included
two negative responses, “I do not trust people anymore,” and “It was terribly stressful living with
someone I didn’t like.” The remaining positive responses (30 for female and 10 for male) were

categorized and tabulated in Table 6.

Table 6  Perception of Program’s Influence on Personality (Positive Responses)

Response Number of responses

Female
. More tolerant and cooperative
. More positive
. More considerate of others
. Less seif-conscious
. More autonomous
. More willing to speak with people

. Was able to reflect on my personality after criticism from friends

0O 3 O U1 AW
= = D W O O N

. Was happy to make a lot of friends

Maule

. More outgoing and sociable

[SCRRN V]

. More positive
. Have a more broadened view living with Canadians
. More tolerant

. More considerate of others

—_ = DN

. More autonomous

Z |l o s w oo —

ote. Total number of female responses = 30 Total number of male responses = 10

There were some overlapping results between the open-ended and the five-point scale responses.
For example, students perceived becoming “more positive” as an important change in personal
development. However, there were discrepancies as well. Although “increasing curiosity and interest
for study and broadened view” was rated one of the highest among females on the five-point scale, no
female had listed this for the open-ended question. Instead, the most frequent answer was “becoming
more tolerant of others and cooperative.” The most frequent answer for males, on the other hand, was

“becoming more outgoing and sociable.” Overall, it seemed that communal living had a great impact
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on their personal development during the program.

From the two-page essays titled, “What I Gained from the CSP (Besides English)  descriptive
responses were categorized. Only three made some critical statements ; “I felt forced to do activities
that I didn’t want to do and I couldn’t say ‘no,” “I sometimes felt like a child needing permission
from the monitors,” and “I lost trust in people, but learned about human relations.” The most frequent
positive answer from the 44 participants was gaining “Canadian and Japanese friends” (41%). 65%
named qualities of personal development that they gained, such as “learning to get along with others”
(8 responses), becoming “confident” (6), “more mature” (6), “independent” (3), “positive” (3),
“active” (2), and “responsible” (1). Many (61%) described what they had observed and learned
about Canada, and Canadian people and customs. Three students mentioned they learned how to do
housework and one added that she felt more grateful to her mother. 43% listed activities they enjoyed
and thought they would never have experienced in Japan, such as horseback riding, tubing, and rock
climbing. Eight students described the long hike and overnight camping trip in a provincial park in
Thunder Bay as a difficult but rewarding and unforgettable experience. Interestingly, six students
commented on having “clearer future dreams” and two felt they understood themselves better. Other
comments included “learned to express emotions freely, “learned to say ‘no”, “gained interest in
Canada,” “became proud of being Japanese,” “became disappointed in Japan,” “able to enjoy
university life more,” and “learned that Canadians and Japanese are the same.” One female wrote that
she began to enjoy spending time with friends, which she claimed was a change more important than

improving English skills.

Conclusion

In summary, participants in the Canadian Studies Program perceived their English listening
comprehension, speaking, and writing skills to be much better after the program. Their attitude
towards English also improved with higher motivation to study English. Many were less embarrassed
and more confident to speak in English in class. There was no significant improvement in the
participants’ attitude towards Canada and Canadians. In addition to English skills, the participants
viewed the CSP as having a positive impact on their personal development. They felt that they
became more positive, assertive, independent, confident, tolerant and cooperative, and gained curiosity
and interest for study and broadened view. Many participants seemed to have experienced such
personal maturation as a result of a three-month communal living arrangement in a foreign country.

Students who decide to study abroad will most likely anticipate improvement in language skills

or increased knowledge of the host country. However, few may expect personal growth as a
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significant gain. Further research is suggested to analyze the long-term effects of study abroad, as
well as to ascertain the difference in degree of impact on personal development depending on length of
study abroad.
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