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A Study of Programs
Designed to Stimulate Students’ Independent Reading
Abstract

The purpose of this study was to determine what typeé of
programs designed to stimulate students’ independent reading
wvere being utilized or had been utilized in the past five
years in the Commonwealth of Virginia. This descriptive
study examined how such programs were selected, implemented,
and evaluated plus business involvement and incéntives.

The sample consisted of 102 or 77% of the 132 school’
divisions whose superintendents had an original and
confidential survey completed and returned.

Of the 367 programs, Pizza Hut's accounted for 87% and
SSR for 78%. A literature search or a professional journal
influenced the selection of 34%. Businesses were involved in
43%. Some type of curriculum document was utilized in 50%.
There were 489 incentives used. Informal evaluation was done
for 86%. Only 34 programs were discontinued chiefly because
of administration or teacher discontent. Programs continued
mainly because they encouraged reading or childrenlliked them.

Elizabeth K. Welsh
| Department of Education

THE COLLEGE OF WILLIAM AND MARY IN VIRGINIA
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A STUDY OF PROGRAMS DESIGNED

TO STIMULATE STUDENTS' INDEPENDENT READING




Chapter 1: The Problem

Backaqround

Educators have long noted the lhfluence of
language development by the home on reading Instruction
in the schaols (Rentel, 1972; Pflaum, 1986>. Also,
educators ﬁave commented that chlldren who are ralsed-
in homes with a rlch language background, educational
experlences, readlng actlvities, and a valug for
education usually beneflt from reading instructlon énd
become independent readers (Harrls, 1967: Pflaum, 1986:
Wigfleld & Asher, 1984>. Not all students have this
advantage.

An alm of readling instruction 1s for all students
to be able to read lndependently Sc¢ that they can read
fdr pleasure, gtated Huff (1983), Huff ls convinced
that to be an independent reader all that ls necessary
18 a knowledge of a sufflclent number of slght words
and an interest 1n a subject,

Independent reading allows chlldren to become
f]uent readers, stated Vacca et al. (1987>. The
authors added that reluctant readers often do not have
the opportunlity to read Just to read and not for a

gpeclflc purpogse. To encourage such readling, these

2 L]



wrlters belleve set perlods of time need to be resgerved
for it.

Vacca et al. <1987) gave geveral suggestions fof
teachers to find time to allow students to do free
readlng besldes Sustalned Sllent Readlng <(SSR>. One
day a week SSR can replace instruction In tﬂe basal
reader. The'teacher can cut lnétructlonal time wlth.
skill sheets In half by asslgning only a portion of
thege items and spend the rest of the tlme in
lndependent readlng. Also, parents should be
encouraged tc spend time with thelr chlldren in readling
for pleasure., Flnally, the teacher should convince the
princlpal to provide many books to maintaln an
Independent reading for pleasure program.

Durkin ¢(1978) wrote that Independent readlng

develops comprehenslion because comprehenslion Is better

In material that 1s easy enough to read. In order to

make reading for meanling a habit. chlldren should be
encouraged to.read widely and often In Interesting
méterlal that Is not too difflcult. Such materlial frees
chlldren from spending too much time on word
recognition efforts and to concentrate on understanding
what I8 read.

Routman_<1988) stéted that vocabulary |s deveioped
through wide readling, and such extensive readlng

develops highly competent reagders. One way to glve



children the opportunity to read for pleasure so that
It becomes a routine |s through 3SSR.

Alexander (1983a) stated that one of the best
methods of developing vocabulary |s for a student to
reid numerous ma;erlals that are Interesting and
appropriate. The author refers to ﬁhls type of reading
as wlde reading, but lndependent readlng would be an
accurate term, too., Alexander (1983a) attributed the
succegs of thls approach to allowing the chllid to see
words in a'multltude of contexts and, thus, enablling
the student to develop a better understanding of a
word“s meaning. One approach for encouraging
Iindependent reading Is to provide books, opportunity,
and for students to exchange books. SSR ls an 1deal
way to facllitate lndependent reading.

Wynn (1983b) wrote that programs involving parents
beneflt all chllidren but especlally those from
economically adverse clrcumstances. These
disadvantaged chlidren often are the ones experlencling
failure as readers and aré the ones who often drop out
of school because of thelr lnabllilty to read.

To improve reading ablllity among all students,
ﬁumerous programs have been conslidered to support
readlng., Rentel (1972) revlewed programs }nvolvlng
parents., Vukilch <(1978) recommended tralnlng parents

to be teachers for thelr pre-gchool children. Ross
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(19785 suggested steps to tempt chlldren to be readers
of llibrary booksg, PFollard <1978) reported how the
Unlversity of Kansas promoted reading for 30 vears
among chlldren in the state by way of certificates and
patches. Another ldea was to have teachers read to
students <Yatvin, 1977). Un!interrupted Sustalned
Silent Reading (USSR> was Introduced by Lyman C. Hunt,
Jr. In the !960s and reflned by Robert A. McCracken in
the 19708 to offer tlme during the schocol day to
encourage Independent reading (Alexander, 1983a),
McCracken and McCracken (1978) promoted SSR wlth the
teacher as a model. |
In more recent times addltlonal programs have been
deslgned. Most of these have Included lncentlves or
extrinsic motivation to encourage readlng. Dunne and
McGrath (1985) described using volunteers to llsten to
children talk about the books they had read for free
ice cream. Fels and Langston (1%$82) wrote of Jjolinlng
parents and chlldren in a readlng program for rewards
of plne seedlings or stlckers. Webre (1968) utlllzed
personallzed‘progress charts for reluctaﬁt readers.
Anania (1988) Introduced children to books with an -
exchange of postcards between elementary chlldren at
different schools. A national busliness, Plzza Hut, has
designed a program, Book It!, -for grades K-6 to

stimulate reading for a monthly free indlvidual plzza,



a class plzza party, and other lincentlives (1991). 1In

1987 under the title, Read . . . for the Fup of It!,
the Indlana State Department of Education compiled a
list of 141 dlifferent programs In use throughout lts
state.

Between 1968 and 1982 Trelease (1989) vislted
classrooms and asked chlldren what books they had read.
Trelease noticed that the number of books chlldren
read decllned remarkably durlng that time., If
Treleagse found a class reading books cutside
the classroom, he attrlbuted 1t to the teacher's
eﬁthuslasm about books. The report, Becoming A _Nation
of Readerg, that reading to chlildren |3 the most
important undertaklng for parents and teachers that
wlll lead to readlng success. Such reading enlarges a
child’s listening comprehension. Children are spending
too much time watching television and VCRs rather than
readlng and are not spendling encugh time, also, In
learning from real llife experliences. ' To advertlse
readlng to chlidren the way television advertises,
adults need to read to children and tell children of
thelr love of books. Trelease |s so convinced of thls
negatlve influence of TV that he listed 18 reasons why
watching TV will hurt Eeadlng.

Trelease (1989> 13 a strong advocate of SSR for

its merltorlous Influence on promoting reading.



Readling 1s a sklll llke riding a bicycle. The more
one practices the better one becomes, while less
practice has the opposlte effect. Trelease favors
incentive programs such és Book Jt!, which Is sponsored
by Pizza Hut, because he bellevegs they Increase
readling, thch builds skllis and a pésltlve attitude.
Purpoge

Glven the fact that student lndependent'rgadlng ls
a concern ln many schools, the purpose of thls study
was to determine what types of programs designed to
stimulate students’ lndependent readling were belng
utlllzed or had been utllilzed In the Commonwealth of
Virginia. What process wag used to select thege
programs and what factors influence selectlion? Are
these programs based on sound princlples and practlces?
Do thege programs Include the use of lncentlves to
motlvate chlldren? What 12 the nature of these
1ﬁcent1ves? How are these programs implemented? How
do these programs become instltutlonallzed? Are these
programs evaluated? |
Rationale

A search of the avallable llterature falled to.
Eeveal the typegs of readlng and lncentive programs ln
place in Virginia. The state of Indiana“s Department

of Educatlon dld conduct such a survey for Indiana and

publlished 1t In 1987 as Read —r s for the Fun of It



A Compilation of Readinag Incentlve Proarams. The wlde.
varlety and number of reading motlvation programs
reported by the Indlana school districts lndicated hoﬁ
prolliflc the actlivity In this field of education had
become. The report classlfled 141 reported programs
into 10 categories: 14 Readlng Clubs, 7 Speﬁlal
Reading Tlmeé, 27 Parents and thé Reading Program, 8.
Read~A-Then programs, 15 Speclal Days, 5 Book Repbrt
Programg, 18 Contests/Awards, 31 Speclal Readlng
Programs; 10 Library Programs, and 6 Princlpals and
Readlng Incentlves.

In reviewing Read . . . for the Fun of It! ¢1987),
It was apparent that the vast majority of these
programs utilized an incentlve of some kind., Some of
the names llsted lnd;cated that the programs were a
local creatlon not based on national programs. There
was no statement of how long these programs had been in
existence or if they were stllf being utilized.
Educators In Virginlia shouid find such data on Virginla
rélevant. Before the presént.studv wag conducted, it
was unclear if Virglinla had such a diverslity of
Incentive readlng programs In {ts school dlvislons.

Another concern was the methods used to choose
programs. As was lndldated earllier, some of the titles

of Indlana‘s motlivational programs as described in Read

+s . for the Fun of It! (1987) suggested a local



orlgination. If such had been the case In Virglnla, It
wag consldered to be Interesting to note on what
research or llterature review such programs were
designed. Indeed even.if a nationally desligned program
wa3 selected, |t was consldered lmportant to determine
the theoretical bases of such programs. Currlculum
declsions should.be bullt on data (W!les & Bondl,
1989>. Although a search of the research literature or
professlional Journals would have appeared to be the
best means of selectlon, thére was no certalnty that
gsuch was the case.

With the formation of a new curriculuﬁ or program,
some guldellnes tyrlcally are developed. These take
the form of formal currlculum quides or proposals.
Otherwise one program can be Implemented many dlfferent
ways. Slnce currlculum development lnvolves the
formulation of currlculum manuals and the cholce of
materials according to Nasca ¢(clted in Unruh & Unruh,
1984>, lt was Ilmportant to determine lf any of
Virginla“s school divisions had Utlllzed such necessary
features in their motivatlional programs. Indeed, l¢
was considered lmportant enough to be noted lf any
written guidellnes were avallable to the participants,
Again no Informatlon about this aspect of Incentive
reading was avallable for the many programs that were

being used {n Virginia.
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Another critical aspect of currlculum developmenf
is the staff development that accompanlies
implementation (Unruh & Unruh, 19843 Wiles & Bond,
1989)., It was not known {f there had been
Ilmplementation accompanlied by staff development or
other methods or if schools had merely started
programs. - The literature on changes in curriculum is
full of the necessity of the proper tralnlng of
teachers through active involvement to accomplish the-
desglagnated goal (Unruh & Unruh, 1984>. There appeared
to be no data to Indicate whether or not thls was the
casgse for Virglnia’s readlng programs. ’

Some businesses have become sponscors of readlng
incentlives for schoolg, Plzza Hut has developed its
own guldel lnes, awards, and lnformatlonal materlal
(Elllg, 1989). More recent entrles of "fast-food"
restaurants Into readlng encouragement supply only-
rewards for reading. An umbrella of businesses have
Jolned together wlth prizes for lncentives (Eﬁgigg&_ﬁ:.
1991,

The cdoberatlon between buslness and educatlon has
been noted ln Toch’s study ¢(clted in Unruh & Unruh,.
1984) as providing special lnsight ln support services
such as materlal, services, and management skillaz.

Wlles and Bondl <1989 questloneq how public educatloen



i1

leaders couid use the materlal and expert resources of
Industry and stll!] not surrender responsiblliity.

Through the door of motlivation, busliness had
entered currliculum with Book I[t! (Elils, 1989 and
Prolect A+ €1991). a local program of a group of
businesses that honor students on the honor roll, wlth
perfect attendance, or students who are-teacher chosen.
It seemed Important to lnquire 1f there were other
businesses In Virglnla that had moved from the role
criginally predicted by educators to a more direct
involvement In the development of thege motlvatlonal
programs.

As early as 1978 Pollard reported on the use of
extrinsic motivation to promote reading. Brophy (1987
llsted expliclt steps for motlvating students lncludlng
extrinsic motivation but cautloned against having the
student focus on the rewards.

Rosemond ¢(1991> thinks that glving students
| rewards for behavior is ineffective because the real
world does not use rewards to lmprove. Although
rewards may be Initially effective, they eventually do
not motivate because the chlld becomes tired of the
Incentive. For rewards to influence the chlld, they
must continue to be lnfiated. Furthermore, chlldren
become convinced that underachlevement {s the key to

recelving inducements. Just-ag continuous good Job
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performance ln the adult world ls rewarded with
purchasing power, chlldren can be lnfluenced to achleve
with privileges.

Extrinslc motlvatlon had become suspect. Ancother
wldely known program, SSR, does not Include Incentives.
Yet the report, Read . . . for the Fup of It} <1987),
showed that approximately 90% of the programs in
Indlana usgsed lncentlves of some kilnd. The pérpentage
of programs ln this state that provide extrinslc
motlvation was unknown, Wlth the dlfference of
opinlon apparent, |t became lmportant to dgtermlne how
many of the programs !n Virglnla“s school dlvlslons.
utllized such lncentlves,

Accordling to Unruh and Unruh (1984), goals should
be appropriate to local concerns or schoolg may be
overwhelmed with too many programs. The authors noted,
too, that an lncreasingly number of Jobs seem to be
aéslgned to schools, Once a program is In place its
i11fe may or may not be short!lved depending on many
factors., 'To determine thé school’s.proper programs
with which to meet these goals, schools need perliodlc
asgeggsment of their needs.
| Therefore, It was apparent that this study should
include the reasons why these programs had or had not
survived for three years or longer. It seemed

{mportant to determine whethe; or not and what



13

condltions determined this factor ln Virglnla. The
time limlt of three years was chosen because at least
two years of support for teachers durlng any innovatlon
has been recommended by Huberman and Mlles (cited In
Fullan, 1990). _

Accordling to Wlles and Bondl (1989), evéluation Is
one phase of‘currlculum developmént. Therefore, |
curriculum or programs are developed usually-wlth an
evaluatlion plan to determine 1f the time and effort
spent by' students and staff are productive. Although
evaluatlion sgtudles of curriculum are not as preclse as
regearch studies, any type of evaluatlon usually
includes achlevement testing of the students (Unruh &
Unruh, 1984>. Savlor, ‘Alexander, and Lewls (clted In
Unruh & Unruh, 1984) think formatlve evaluatlon should
include opiniong of students and professional educators
whlle summatlive evaluatlon should be on student
outcomes, Accordling to the repbrt of the Indlana State
Department‘of Educatlion, Read . . for the Fun of It!
<i967>, the varlous prograﬁs had succeeded ln providing
the motivation necessary to Install llfetime habltg of
readlng. Yet, no evidence was noted to substantlate
this clalm.

A review of flve research repqrts of lncentlves
and readlng revealed varloué forms of evaluatlion.

Dunne and McGrath (1985> for a_perlod of time gave
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chlldren free lce cream for readling, then ceased the
incentlve, and found no reductlion In enthuslasm., They
offered no other evidence. Fels and Langston ¢1982)
wrote of parentsgs and chlldren comblned ln a reading
program for a reward cof stlckers or plne seedlings. .
Thelr only evaluation was parent feédback but no
statlstlical evidence. Webre (1988) utl!llzed indlvidual
charts to show progress for reluctant readers but
failed to report any evaluatlion. Ananilia (1988)
lntrcduced-chlldren to books with é pestcard

exchange between elementary students at dlfferent
schools., Her evaluatlon conslsted of surveys of
teachers’ oplnions about an increase in readlng, but no
data were publlshed. Feldman and Blom (1981) did
formally research the efflclacy of lncentlves and
Interest In ralsing reading comprehension as measured
by a cloze test and reported relnforcement had a
slgniflcant effect. The Plzza Hut program’s evaluation
was an independent survey of teachers who reported |
more books read, greater Eeadlng'enJoyment, lmproved
learning attitudes, and lmprovement ln reading levels,
but nc aghlevement testing of students was mentloned
CEllls, 1989>. Erazmus (1987> and Adler, Wlnek, and
Muelier (1989) did evaluate thig same program with

dlssimilar results.
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Dut of nine lncentlve and reading programs
degcribed only two used an achlevement test to measure
reading lmprovement. Because of thlg dlscrepancy, lt.
became Important to guestlon what type of evéluatlon
had been done on these programs ln Virglnla,

Not all lndependent feadlng programs emphaslize
extrinsic motivation. Yet another form of encouraglng
independent reading, originally called Uninterrupted
Sustalned Sllent Reading, (Alexander, 1983a) aﬁd now
usually referred to as Sustalned Sllent Readlng (SSR)
has been encouraged In schools for some tlme. A review
of the llterature shows advocates for each posltlon.
Whlich type was more prevalent In Virglnla was unknown.

The concluding concern Involved the method of
program selectlon. Thére was no evidence 1f the
Virginlia school divisions selected thelr programs using
gound crlteria. Additlonally, lt was not known lf
these same divislons examlned a. program for lts
ratiocnale prlor to lts selectlon.

Regearch Questiong

Based on the above ratlonale, the followlng
regearch quegtlons were asked In thls study: '

1. Wlthln the state of Virglnla, what are the
varlous programs that were used and have been used

withln the past flve years wlth the intent to
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stimulate/motlvate students to read outslde of thelr
instructlonal readling program?

2. How were these pPrograms chosen?

3. To what extent did best practlices research
l1terature influence tﬁe decislon to choose these
programs?

4. To what extent was there buslngss/corporate
Involvement In the declslon maklng process used to
choogse these programs?

S. As the programs were begun, were formal
documents such as proposals, guldellnes, or curriculum
guldes developed or wrltten?

6. What was the Implementatlion process used hy
varlous school divisions to begln these programs?

7. What wag the extent of uses of Incentlves or
gome forms of extrinsic motlivation?

8. Have these programs survived for longer than
three years? What were the maJor reasons for
dlscontlinulng these programs?

9. To what extent has there been Informal/formal
evaluation of these programs |
Pooulatlon

The target populatlon was all public school

dlvisions In the Commonwealth of Virginia.
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The sample conslsted of the Virginla school
divisions whose superintendents agreed to partlicipate
In the study,.

Data

Data were collected by means of an orlglnal
questlionnalre, deslgned by thls wrlﬁer and malled to
all superlintendents tn the Commonwealth of Virglnla.
(See Appendix.> Follow-up letters were sent'po those
who dld nét respond In three weeks., Confldentlallty was
assured by codlng the questlonnalres Instead of having
names on them.
Ethlcal Conglderation

Thls study was an anonymous survey. No school
district/s nor student’s ldentlty has been discliosed.
It did not Involve the promotlon, Interventlon, or
change In currlculum for any schools or students. No
program was recommended to be adopted.’ No Indlcation
of approval for any program was communicated. All
superintendents were informed that they were '
partlclpating ln a surve?. Data aré reported on groups

and not on indlviduals. The study was approved by the

Commi{ttee on Human SubJects in the School of Educatlon

at The College of Willliam and Mary.
Limitationg

Thls gtudy should be consldered and the results

Interpreted In llght of the.fpllowlng limitatlions:
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1. This study was limlted to the school dlvislons
that replled.

2. This study related to the Commonwealth of
Virginla dnly.

3. The possliblllty exlsts that there may have been
programs In schools that were nop reported because of a
lack of awaréness by that distrlct’s responder. It is
unllkely, but the possiblllty exlsts. |

4, The possibllity exlsts that some dlvisions may
have reported programs that were not In existence.
Definltions of Terms

Lnggggndgng_ngadlng - voluntary reading outside of
the class instruction of the student

Recreational reading - reading done for pleasure
outslde of the class lnstructlon of the student

Incentive reading program - a reading program to
~encourage independent readling by the award of somethlng
of value to the reader who meefs an establlshed goal-

Sustalned Silent Reading ¢SSR> - a dally,
mandatory participatlon of an entlre class In
Independent reading for a speciflc tlme perlod wlthout
Interruption .

Extrinsle motlvation - an external reward such as
money, sStlckers, food, or privileges given to encourage

certain behavior or achlevement desired by the rewarder
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Intrlnsic motivatlion - an Internal reward or
reward or personal satlsfaction felt as a result of
certaln behavlior or achle?ement

Readinag achievement - level of reading abliity
usually as measured on a standardized test of readlng

Cloze tegt - a readlng test on whlch every flfth
word or conceptually significant words are deleted for
the student to choose the correct word from multlple
possible answers

lnignmhl_nxaluangn - nén-systematlc attempt to
determine 1f program obJectlves are met slqce no data
are collected
Summary

Many educators belleve that a low

socio-economlc home environment prevents some of our
students from benefltling from reading Instruction In
schoecl. To encéurage success in readling, students néed
to read Independently and widely In ‘a varlety of
materlal. Slnce the reading hablt lé not lnnate,
numerous attempts have beén Introduced to entlce
reluctant readers to read lndependently. Most of these
efforts have involved extrinsic motlivation except for
éne majJor program, SSR. Thls study examlned how such
programs ln the school divislons of the Commonwealth of

Viraginla were selected, !mplemented, and evaluated.



Chapter 2: Review of Llterature

Formal Readina Ingtryction

N.B. Smith <(1963) described reading instructlon in
America from the early 16008 untll aproxlmately 1960 as
being divided Into nine major movements or methods.

Accprdlng to N.B. Smith (1963, the first perlod
began in 1607 and lasted untll 1776. The emphasis
durlng thls tlme was on rellglon because reading was
intended to save the soul of the c¢hlld. The student
wag expected to learn not only the alphabet but also
the Lord’s Prayer on the hornbook and read from a
primer, which was descrlbed by Ford (clted in N.B.
Smith) as bare, plain, stern, crude, and stlff. N.B.
Smith emphaslzed the lnstructlon was memérlzatlon,.oral
readlng, and spelling of words. Davis (1983) stated
that reading orally was lmportant in this time period
because lliterate people read the Blble aloud to other
members of thelr famlly as well as to frlends. Formal
lnstructlop. which began with the alphabet and bullt up
to words, could be described as from simple to complex

(Davig; Vacca et al., 1987>.

20
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N.B. Smlith’s (1963) second perlod, which exlsted
from 1776 untl]l 1840, served to Infuse American
patriotism in the students who came from divergent
immigrant populations with varylng dlalects. Formal
reading Instructleon stll]l consisted of spelling and
oral readling but now with expression. Alsc added was
instructlon In phonlcs. A speller wlth-pronunclatlon
guldes and materlal contalnling history, patrliotism, and
moral lty was used to teach reading. According to Davis
(1983) the author of this speller was Noah Webster. |

In the next perled, from 1840 untll! 1880, the
emphas!s was on Pestalezzli‘s bellefs that reading
should be taught ln materlal from a broad background
and by learning words (N.B. Smith, 1963)>. Although
reading still was taught with the alphabet, oral
reading, and phonics, the student used a new klnd of
reader. Thls well-known McGuffey reader consisted of a
serles of books classlfled by grades and simplifled by
a repeated vocabulary. The year 1850 was the beginning
of widespread use of teachlng reading through learning
complete words rather than letters flirst (Davis, 1983).

Durlng the fourth period, 1880 to 1890, the female
teacher appeared <N.B._Sm1th. 1963>. Her Job was to
tnstil]l culture ln her students by a basal wlith folk
stories and classlcal selections. Beslides readlng,

instructlion conslsted of memorlizatlon, phonetlc
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princliples, and dramatizatlon. The student had an
addltlional reader as a supplement. Schreiner and
Tanner (clted in Daviag,. 1983 mentioned that by 1900
teachers gstarted to emphaslize an entire sentence and
then a story rather than Jjust an l|solated word for
readlng Instruction.

N.B. Sm!ﬁh (1963) ctlasslfled the flfth period,
whlch endeq in 1920, as the Introductlon of |
standardlzed reading tests, which were used as pre- and
post-tegts each semester. In addlitlion to the basal
texts,  instructional mater!lal included charts and cards
for phonlc¢s and a supplementary book. Also 1ntrodu§ed
wasg a separate area In the classroom for the readlng
group, Smith explalned. Publlshed In 1915, The Grav
Qral Readina Tegt demonstrated that students were
unable to pronounce and glve meanings of many wordsl
(Davls, 1983),

According to N.B. Smith (1963), from 1920 to 1928
the emphasls was on sllent reading with a large amounf
of wrltten comprehens!lon checké. The basal and a
couple of addltlonal readers were basged on Informatlon
and reality. Emans (cited in Davis, 1983) stated that
by 1920 phonlcs was In disrepute,

The next perlod, 1925 to 1940, conslsted of
chlldren learning through investigation In attractlively

decorated ¢lassrooms with learning areas for physlcal
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activity as well as a readlng area (N.B. Smith, 1963).
The materials varled with basal texts, experlence
stories on charts, cooperatlively wrltten booklets, and
supplemental books of Interegt to use to teach subjects
organlzed In unlts. The term "wlde readlng" was used
for the flrst time durlng thls era. Davis <(1983)
stated that in the 19208 and 1930s there was much
regearch done on readlng lnstructlon.

During the 1940 to 1950 perlod, whlch lneluded
World War II, students were taught to develop skills
wlth basal texts and c¢clags-made materlals on factual
toplcs (Smith, 1963)., Chlldren were encouraged to read
independently In materlal of thelr own cholce. Davls
<1983> clalmed that this decade brought the grouplng of
students for readlng lnstructlon to accommodate the
different reading capablilities of the students.

In the final perlod, ldentlfled by.N.B. smith
(1963> as belng from 1950 unti! she wrote her book, -
children experlenced varylng methods of Instruction
Iincluding the basal, lndlvidual Instructlon with trade
books, and teachlng machines. Smith belleved there
existed a heightened Interest In reading and a
reallzatlon that many chlldren should be able to read
petter than they were. Davis (1983) thought that |
crltlclsm, guch as Why Johpny Can’t Read by ﬁudolf

Flesch, led to many lnnovafLons in readlng besides the
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return of phonlcs that the author advocated. These
changes lncluded stricter requirements for teacher
expertise In reading and more reading regearch in all
factors that !nfluence readlng. Readling Instructlon
became Ilndlviduallzed, Uslng trade books, students
learned at thelr own rate and generélly_ln materlal of
thelr own cholce whlle both sllent and oral readling
were promoted, |

Under support from the federal government, there
was a reneﬁed emphasls upon readlng research In the
19603, especlally in the area of beglnning instructloen
in readling <(Davls, 1983). Bond and Dykstra (clted In
Davis) stated the research showed there was not one
best method of readlng ingtruction and that a
comblnation of systems appeared preferable.

In the beglinning of the 19708, the publlic stll!
wag dlvlded over the use of decoding to teach readlng,
accordlng to Davis (1983), However;‘by the end of that
decade, reading lnstructlon generally emphasized both
metheods, the author wrote;

The 1980s saw the Introductlon of the whole
language approach which utlllzed trade bocks to teach
réadlng through instruction !n phonics, slght words,
comprehenélon, and creative writing as lntegral
components of the story that |s read (Goodman, 1986).

Themes that allow lnstruction'pf all subJject matter can
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be a method of Instructlon,” Chlldren of average and
above readlng ablllity can be allowed to progress on an
Individual rate so the teacher can spend more time with
the readers experlencing dlfficulty.

Vacca et al. (1987) categorlzed four types of
reading instructlion: Indlividuallzation for-
prescription, basal, lanauage experlence, and personal .
Individualizatlon.

Accordlng to Vacca et al. €(1987), Indivldual
Instructlion involving prescriptlion I8 the category for
a code emphasls such as a llngulstlic approach. Thls
method has been used In varlous lnstructlonal serieé
and advocated by lts chlef proponents, Bloomfleld,
Barhart, and Frles., Besides phonlcs, thig approach
Included teaching machines Including computers and
monltoring systems.

Vacca et al., (1987) described the most prevaient
type of lnstruction in the 1980s as the basal In which
skillls are pregented In a predetermined sequeﬁce. Ih
thls method, phonlcs, vocaulary, and comprehension are
taught sequeﬁtlal]y. '

Accordling to Vacca et al. (1987, the language.
experience approach consists of storles dictated by
elther Individuatl étudents or by the class to the
teacher who wrltes down the storles. After the storles

are transcribed, they are read flrst by the teacher,
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then by the teacher with the student<(s), and, flnally,
by the student alone. Each chlld has a set of words
from the storles to be learned in lsolation, Other
actlvities Include origlnal dfitlng. oral readlng, and
higher order thinklng. The authors do not recommend
any specific. type of evaluatlon other than malntalnlng
records for each chlld’s advancement;

The flnal approach ldentifled by Vacca et al.
(1987> 13 an lndlviduajlzed one with emphasls on
comprehenslon and feading for pleasure. Vacca et al.
use thls category to descrlbe the 1960s approach
advocated by Veatch and Farr as well as the newer whole
language approach. The earller method advecated
student selection of books as descrlbed by Veatch and
Aclnapure (clted In Vacca et al.>., Whole language
lnvolves groups of students readling trade books
fol lowed by cxfenslve wrlting and other forms of
language actlvity.

Summary - Formal Reading Ingtructlon’

Since 1600 through the 19808, one could conclude
there have been many dlfferent movements ln reading
educatlon. Not all of these have concerned readlng
method ¢(N.B. Smith, 1963). Early reading was related
to rellglon, patriotlism, morallty, and culture as the
purposes for learnling to read. Alsoc, it ls apparent

that early réadlng utillzed materials and methods that
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modern educators would conslider unsultable for
chlldren., ‘

The hlstory of readlng lnstructlion has included
many dlfferent ways to teach reading. Starting with
the alphabet method, reading instructlon evolved Into
phonics, by words, by sentences, through stressling
comprehenslon; with experlence storlies and, flnally,
through a comblnatlon of all - these methods (Davls,
1983; N.B.:Smlth. 1963).

Similarly, teachlng reading has utlllized differlng
materlals (N.B. Smlth, 1963>. It began with the
alphabet, prayer, and primer. Then appeared a spelfer.
Next came a serleg of books deglaned to teach readlng.
Later charts, cards, and supplementary books were
added. Then cooperatively wrltten booklets and
clagss-made materlals were included. Flnally, trade
bocks were brought into the classroom fop instruction.
They were followed by machlnes for teaching., Today a
classroom vislitor can find a variety of materials In |
use (Vacca et al., 1987). |

Although not so ldentlfled, reading instructlon
wag c¢learly an lndlvldual procedure at flrst (Davis,
1983). Readlng groups occurred after total c¢lassroom
instructlion did not produce everyone readlng at the
game level. Then Instruction became indlvidualized

agaln. Once agaln group lnétngctlon with a basaI'
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became the predominant method (Vacca et al., 1987,
Flnally, the emergence of whole language revitalized an
individualized approach,

Independent Readling

The entire purpose of learning to read always has
been to be able to read Independently. Orlglnally,
Independent feadlng took the form of reading the bible
to save one’s soul (N.B. Smlth, 1963),.

A study by Monaghan (1991) of a mlddle-class
Boston famlly ln the elghteenth century revealed that
reading stlll was encouraged for rellglous reasons. In
thig famlly the father was In charge of assligning to
household members portions of relliglous materlal to be
" read. The father served as a teacher by reading and
explaining scripture. Although both sexes learned to‘
read, males recelved more attentlon and were expected
to teach thelr female slblings. In additlon to a
rellglous purpose, some reading was In secular subjects
and Intended to prepare voung men for the business
world. The father attempted to Ilmpart a phllosophy of
11fe to his children through their readings.

N.B. Smlth (1963> noted that !n the 19408 and the
19508 the publlc was concerned with the amount of time
chlldren spent readlng comlcs. By the 1950s concern
had switched to the interference of television with

Independent readlng. By the 19608 Smith commented that
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chlldren spent three tlmes as much tlme on televislon
ag on readlng. Educators finally made peace with the
comlcs because |t was reaalng, and although limlted,
could possibly lead to hore reading. N.B. Smith
cautloned adults to use the medla of comlcs and TV to
accelerate students’ interest in Independent reading.

N.B. Smith (1963> belleved that the teacher’s Job
was not Just to teach readlng skllls but to promote
reading for pleasure to such a degree that students
would be lnterested In reading voluntarlly.
Psycholeglsts are responsible for the accepted bellef
that Interest ls a majJor Ingredient In hum&n behavlor.
To spur Interest In Independent readling, N.B. Smith
suggested that teachers ldentlfy what chlldren ilke to
read, show enthusiasm, read aloud, gulde the chlldren’s
gelections, help chlldren keep a readlng record, and
check for understanding in Interestlng ways. Flnally,
N.B. Smith belleved that teachers should !ntroduce
students to books with the help of a.class llbrary, a
gchool lbrary, and a community |lbrary.

N.B. Smlth (1963> explained that an educator‘s
goal s to have children read widely and read
discrimlnately. Thelr cholces should enrlch their
llves. Readlng will endure the electronic

communmication age because readling lncludes the wealth
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of experlences from the human race. Readlng ls qulck,
efflclent, and adjusts to our needs,

N.B. Smlth (1963> suggested that 1lterature alds
the reader to grow emotlionally through vicarlous
encounters, Good llterature will hold a child’s
Interest In reading, furnish useful Information, and
enclch the school currlculum. Interest can overcome
unknown words and encourage rapld progress through the
selection. However, N.B. Smlth did not recommend
llterature to teach skllls nor as an excuse for having
a child read matertal that Is too difficult. N.B.
Smith ugsed the slmlle of reading belng llke swimming in
that practice Improves the sklll.

Harrls <(1967) noted that 1t |8 not Just Important
to have chlldren read but equally lmportant to have
them read on a varlety of toplcs and read good
llterature. He commented that reading has had
competlitlon from other sources slnce the 19203, when
movies were the maln attractlon. For two decades,
beglnnlné In the 1930s, radlo took the ngtlon’s
attentlon. Slnce the 19508, television watching has
swept the country.

In order to support independent readling, Harrls
(1967> urged teachers to identify thelr students’
Interests gso the chlldren can be gulded Into books of

Interest. Besldes that, he recommended teachers help
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puplls acqulre an affectlon toward storles by readlng
to chlldren. He suggested a classroom |lbrary, a
teacher who 138 enthuslastic about books, books of a
sultable readlng level and lnferest, and some measure
of each chlld’s progress. He stressed that book
reports should not lnhlblt reading but should be some
creatlve Indlcatlon that the child has read a book wlith
understanding. Teachers should encourage parents to
read to chlldren no matter how old. Parents need to
read themselves and to have books in thé home. He
concliuded teachers should promote summer readlng since
that |s when there la time for lndependent reaading.

To golve the problem of a student resistling
readlng, the teacher can elther determine the chlld’s
Interests or provide materials that are not too
difficult to read (Wllscon, 1972>. The teacher can
assure that books are avallable and that there is a
supportlve environment for readlng.

Durk!in ¢1978) also dlscusses recreatlonal readlng,
She recommended that teachers acqulre a multitude of
trade books and promote their utillzatlion by the
students. Readlng can bring life~long enjoyment in
addltlion to serving a functlonal purpose.

Spache and Spache (1973) observed that desplte the

proliferatlon of publlshed readlng materlal, there was
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cnly a small percentage of the population dolng thls
readlng. |

Trelease (1989> had only one suggestion for
Independent reading at home. His ldea was for the
whole family to set aslde a dally time of only 10 or 1S
mlnutes to spend readling alone.

Wynn <1983a) dlscussed wide readlng In the context
of vocabulary development. Alexander (1983b)
ldentffled four methods to aid students develop the
hablt of readling; first, the teacher must be aware of
how Indlvidual attrlbutes and home environments can
influence one‘g Interests; second, the teacher needs to
be cognizant of the current research on the
age-lidentifled lnterests of chlldren In varlous topics:
thlrd, the teacher should survey her students to
identlfy each one’s Interests: and, fourth, the teacher
needs to model reading behavior, creaté a classroom'
readlng environment, and teach all subjects by pulling
on students’ Interests. .

Vacca et al. (1987) acknowledged that no matter
what method a teacher uses to teach reading probably
.every teacher wants her class to flnd readling enjovable
and to pursue it. Readlng opens unfamllilar worlds to
children, reveals good writlng technlques, makes better
readers, and readlng interesting materlal alds skill

development. Also, readlng -encourages vocabulary



33

development. The authors concentrated on exploring
ways that teachers can encourage reading enjoyment In
the c¢lassroom.

Brekke (1987)> compared reading habits ln 1985 to
those In 1961 ln elementary schools In thls country.
In his study, he comblned content reading with
I ndependent beadlng in a slngle category. He
dlscovered that non-basal reading showed an Increase
for a11~elementary grades and that lncrease was
glagnlficant statistically for grades one through three.
These results were the same for all areas In thls
country. It appeared that the message of having
chlldren read more had become wldespread.

L.C. Smith, L.L. Smlth, Gruetzemacher, and
Anderson (1982) compared the Independent reading level
of 40 sﬁudents, evenly dlvided between second and flfth
grades, wlth the reading level_of chosén llbrary books
or thelr recreatlional readlng level. The Independent
levels were determined by an Informal readlng
inventory. The readlng levels of the llbrary books
were ldentlfled through a readablllty formula. Slnce
58% of the students’ book selectlons were more
dlfflcult than the level the students were expected to
read Independently, the authors belleved that the

ch!ldren’s Independent and recreational levels were not
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necessarlly the same. They attrlbuted Interest as one
reason for chlldren chocsing the harder books.

Gallo <1984> conductéd a readlng survey of 3,399
Connectlcut c¢hlldren ln'the fourth grade through the
twelfth, One of the results showed that as students
aged, thelr lnterest In readlng decllned by 50%,
particularly among males. Males were more interested
In sports and then sclence flction, which was followed
closely by;horror. adventure, and mystery. Age also
appeared to be a factor where glrls were concerned.
Fourth through sixth araders prefered stories about
problems of maturlng. Thelr next cholces Qere anlmal
tales and mysterles, Older glrls 1lke romance storles
the most. . As a whole, glirls rated romance, myéterles,
and maturlng as thelr top three toples. For all
children the leadlng cholces were mysterles, romance,
and horror. There was no overwhelmlngly favorlte book,
but Judy Biume wag the most popular author of all
students. No other author approached her popularity.
Over one-half of the elementary students would have
read another book by the same author, but that number
decreased wilth age. The author concliuded that varlety
In books was lmportant.

Gallo (1984) reported In his study that 30% of the
students read lndependently one to two hours weekly,

3{% read three to five hours, .and 21% read 8ix to ten
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hours. In other words, 52% read at least three hours
or more a week or at least 34 mlnutes a day. In
contrast only 24% watched TV for less than flve hours.
An equal percentage watched from slx through ten hours,
and 25% were In the 11 through 20 hour category. TV
watching stil] occupled more tlme than reading.

Nearly 50% of these children indlcated movie
attendance led to book readlng (Gallo, 1984, - Glrls
were more llkely to report reﬁding a book as a result
of a friend’s recommendation than were boys, although
thls reason was at the top of the llst for all
students. Second and third on the llst were looklng
through a store and a llbrary. The offlclal school
118t of books was at the bottom of the reasons to
choose books. There was no preference for the type of
cover for books read, but paperbacks were favored for
books bought.

Summary - Indepepndent Readlng

As was stated at the beglnning of this sgectlon,
the entlfe purpoge of learning to read always has been
to be able to read !ndependently. This ls true even If
the purposes for readling have changed from reading the
blble to readling fqr recreation or knowledge (N.B.
Smith, (1963,

Thls review Indlcated that untll the 19208, there

was no competing outslde Ilnterest to lure people away
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from readlng as a pastime (Harrls, 1967>. Movles,
radlo, comlecs, televislon, and, currently, one could
add computer games have proveq to be a strong
temptation to chlldren as well as adults to Interfere
wlth wide readlng during the past 70 years.

Slnce the 19608, much of the llterature on reédlng
has focused on how to encourage lndependent reading
among students. Generally, this review suggests most
educators stress the lmportance of chlldren’s lnterest
in subJeCts as a primary method to entlice lndependent
readlng. Interest In a toplc can cause chlldren to
read above the level that 18 considered thelr
Independent level (L.C. Smith et al., 1982). Experts
concluded that having adults as role models and a ready
avallablllty of readling materlal as necessary
lngredlents too (Harrls, 1967; Wynn, 1983a). In splte
of this 30 yeafs of suggestlions for reading
encouragement, TV watchlng was still more prevaient
among children than !ndependent reading (Gallo, 1984),
However, by the late 1980s, non-basal reading had
increased for students at all elementary grades over
the early 19608 (Brekke, 1987).

Usually, subjJect lnterest In readlng dlffered
among the sexes and ages of chllidren (Gailo, 1984).

Students chose books to read chlefly becagse of a

triend’s récohmendatlon and nut because of a book 1lst
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from school. Not surprlisingly., parer back books on a
wlde varlety of subJects were the popular cholcés.

Readlng Independently has been valued for numerous
outcomes, Some have lncluded development of sklltis,
voqabulary, and wrltlng (Vacca et al,, 1987), Others "
have meant the Introductlon to a chlld of other
cultures, good llterature, and as an ald for a chlild In
emotlonal development (N.B. Smith,1963>. A flnal
purpoge of reading ls congldered a functlonal one that
helps us in our dally llving and workling environments
(Durkin, 1978). Certalnly, thls review reveals
frequent readling makes good readers.

Motivation

Mathewson (clted in Alexander, 1983b) stated that
a favorable attlitude toward reading ls a necessary
Ingredlent In belng a capable reader.

Alexander (1983b> lndlcated that fhepe was no
congensug as to the nature of motlvation or what
lgnites 1t and keeps 1t atlve. ‘DeCecco and Crawford
(clted In-Alexander, 1983b) belleved the flrst stage
was arousal or Interest; the second was expectancy or
predictlon; the third was an incentlve or reward; and
the fourth was dlsclipline or self-control.

Alexander ¢1983b) declared that there were three
major factors that appear to motlvate studentsg.

Although there was no cause .and effect research on
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attitudes toward readlng, teachers need to encourage
favorable attitudes toward reading. Secondly, good
gel f-perceptlon was considered Important ags a motlvater
for some chlldren. Thilrd, an.lnterest |n reading for
information and pleasure is the last.

When Wligfleld and Asher (1984) reviewed the
research on readlng and motlvatlon, they discussed a
number of conclusions. According to one theory, If a
chlld belleves he has the ablllty to accomplish a task,
he wlll be confldent that by maklng the necessary
effort he wlll be succeasful. Other theorles have
pointed to the role parents play In promotlng a deslire
to be successful and to prepare thelr chlldren to
achleve, One way to Influence a chlld’s development !n
readlng ls to provide a readling atmosphere ln the home
wlth materlals and experiences. Parents can relnforce
the concept that reading ls fun and lmpértant by
reading aloud to thelr chlldren, along with other
actions. Wigflield and Asher noted that other studles
have consldered the rcole school! plays In motivating
students. No one has dlscovered any cause/effect :6!e
between attitude and abllity In peadlng. There have
been studles on how sometimes a teacher’s view of a
student and subsequent behavlior molded that chlild’s
performance and motlvatlon. Some research has

indlcated that selectlons that greatly lnterest the
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older elementary reader are easler for that age chlld
to comprehend, probably, because such readlng materlal
sustalns the reader’s atﬁentlon. Flnally, frlends and
classmates Influence stﬁdents to elther try to achleve
In school or not to make the effort.

Vacca et al. ¢1987) recommended three methods to
motlvate chlldrep to read. First, teaéhérs need to
surround thelr puplls with Ilterature. This can be
done by using a varlety of chllidren’s llterature In
every aspect of the schoo!.envlronment. The classroom
needs lts own permanent and loaned stock of books. The
teacher needs to read aloud to her class aﬁd tell them
storles. Fllms about storles are another method to
exclte a chlld’s Interest !n reading.

Second, Vacca et al. (1987) suggegsted that unless
there Is time durlng the school day for teachers and
chlildren to read, students w!ll] not consider readlng-as
important. It 18 necegsary for teachers to act as a
mode! for readling. Sustalned Sllent.Readlng ls one
good method to encourage reading ln school. Children
should be encouraged to expreas thelr feelings about
the selectlons they have read.

Flnally, Vacca et al. (1987) polnted out that the
teacher must ald puplis In choosing material that meets
thelr need In Interest and lndependent level. Teachers

can spark a child’s Interest by startlng the story and
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encouraglng chlldren to finlsh reading It alone., A
booklist ls another recommended method.

Durkln ¢1978> stated that an approprlate
instructlonal program wi{ll motlvate chlldren to read.
She partlcularly believed that the language experlence
approach interested chllidren., Origlnal wrlting by the
students was another suggestion. '

N.B. Smlith (1963) dld not mentlon motlvation. She
dld belleve that Interest in a subject was the prlmar?
way to encourage children to read.

Trelease (1989) declared that readlng aloud to
chlldren 13 the best way to Interest chlldren In
reading. He recommended, also, Sustalned Sllent
Readlng in school and at'home. To develop the
llstening hablt, he belleved that books and radlo plays
on tapes stlmulate lmaglnatlon. Teachers and parents
must sell readlng as deslrable,
| Balajthy (1988) described a number of computer
programs that will motivate students to read
1ndependéntly. The Electronlc Bookshelf has tests for
approximately 2,000 different books and a tracking
system to record what books were read and scores from
the tests. Return to Readlng ls another program with
tests and games. Report Writer helps a student write a
book report. Balajthy dld not recommend the programs

pased on {ndividual books. He dld approve of the games
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based on sclence flctlon books as motivatlional,

Another Interest bullding program, Award Maker Plug,
producesg certlflcates for reading rewards. Desktop was
suggested for illustrations. The Write Connectlion can

motivate children to write about thelr readlng.
Teachers can origlnate thelr own currlculum to use with
chlldren’s books as has been done In Rochester, N.Y.

Robertson <(1989) studled two groués of 18 students
ln'the elghth grade to learn |f dally oral readlng by
the teadher for 10 minutes would result In more
students reading lndependently. The teachers read
aloud to one group for 15 contlnuous days [n school as
part of lts reading class. The other group had Its
regular reading Instruction for those 1S days. On the
next 14 days of school both groups were allowed to
spend 10 minutes a day In readlng lndependently,
studylng, or dblng homework. In splte of havling the
Instructor read to them, the experlmental group showed
no signlflicant dlfference from the control group in lts
cholces.

Sacks (1990) belleved that one way to motivate
students to read lndependently |s to Introduce them to
readlng about art and artlists. Art ls of Interest to
children who may possess artistlc talent. Also, books

with pictures can interest children who mgy not be

capable readers,
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A gpeclal program to encourage lndependent readlng
for recreatlon was deslgned by Witry (19893 for'flfth
and gixth graders. The program conslsted of the
teacher readlng aloud to the students, of having
students read for enjoyment, using creatlve hands-on
activitles, Invaolving studenfs in declslon maklng, and
utilizlng computers. In addltlon, students became
thoroughly acqualnted with a publlc library and all its
aspecté. -These 65 chlldren displayed on a survey that
they llked to read Independently, had read a minimum of
10 books each, and knew how to use the llbrary.

In 1990, the Center for the Study of Reading af
the Unlverslty of Illlnols reported that to motlvate
students to read lndependently, teachers should read
orally to thelr classes, ald puplls In choosing books,
allow students to discuss books, and encourage chlldren
to read a book more than once. Althouéh_teachers afe
urged to schedule an hour each week for lndependent
readlng, a dally dose ls. not consldered necessary. If
adequate tlme 13 lacklng, teachers could substltute

reading for worksheets or have the entlré class read at

.the same tlme. Teachers need to be creatlve In

furnishing many books in the classroom for students.
Flnally, the entlire school needs to partlclipate In

readlng programs that encourage readlng.
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Where the indlvlidual 1S concerned, motlvatlon to
read can appear Wlthout an ldeal supportlve
environment. A recent artlcle In the news medla
concerned the case of Robert Allen, who had formal
Instructlion twlce a week In hls home for a year
(Whittemore, 1991)>. After that, hls aunt, who had a
geventh grade educaﬁlon, read to him and served as his
reading Instructor. Desplte not attendlng échool and
because he had no frlends, Allen read coplously from
bocks that he acqulired cheaply. When he was 30, he
earned a General Equlvalency Diploma. By age 32, he
dlid well enough on hls college placement test to be
admitted to college. He has slnce earned a Doctor of
Phllosophy from Vanderbllt.

Summary - Motlvatlon

Allthough there have been numerougs attempts to

explain what ignites a child’s interest In reading and

keeps this Interest allve, there ls still no consensus
among educators (Alexander, 1983b>. In splte of the
fact that there is no proven cause and effect between
attltude and readling, some wrliters belleve there lg a
relationship. Other factors consldered lmportant may
be self-perception and lnterest fn a subject. Many
educators state that a chlld’s home atmosphere ls one
of the most Important motlvators. (Wlgfleld & Asher,

1984), Yet, some studles lInclude a role for the
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teacher and school environment. Peer influences are
well-known Ingredlents In all aspects of a chlld’s
l1fe,

Reading aloud to a'chlld by parents and then in
aschool by a teacher generally |s consldered one of the
best methods to sell Independent readlng (Trelease,
1989>. Another gsua)ly accepted prlncléle Is that of
allottlng a time perlod dally to permit students to
read lndepéndently (Vacca et a., 1987).

There have been numeroﬁs guggestions to encourage
readlﬁg, lncluding reading about varlous toplcs of
Interest (Alexander, 1983b>. Others were the teacher
reading aloud, recreatlonal readlng, creatlve
actlivitles, students” decislon making, computers,
llbrary utlllzatlon (Witry, 1989), a computer based
list of actlvitles and commerclial programs (Balalthy,
1988), and providing a multltude of books (Spleget,
1981>. Some people appear to become voraclous readers
wlthout hav;ng-any of the more populér experlences
supposedly assoclated wlth reading motlvation
(Whittemore, 1991>.

Program Impiementation

Apparently, the earilest formal program to
encourage students to read Independently was Inltlated
before 1960 by Dr. Lyman C. Hunt, Jr. and was named

. Uninterrupted Sustalned Stlent Readlng, USSR
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(McCracken, 1971). McCracken adopted the concept but
changed the name to Sustalned Sllent Readlng (SSR).
This program takes place during school hours by
everyone reading silently in self-selected material
initlallly for 10 to 60 minutes wlthout maklng any kind
of record, McCracken belleved time should be kept by a
timer rather than a clock on the wall or the teacher’s
watch so that a bell will slignal the end. Also, he
recommended that the entlre ciass or even two make thé
best partlclpants. Thls actlvity was described as the
practlce necessary to have students reach the goal of
maintalning continuous, silent reading for an extended
tlme gsegment. After one week, students should be
encouraged to respond crally or In wrlitlng concerning
the gelectlons read. The minimum length of time
eventually should reach a half hour each day. Most
students appear to learn to appreclate the fun of
readlng. |

Spiege]l (1981) recommended four steps necessary'to
introduce successfully !ndependent reading ln school
time. The teacher must create an environment that
supports such a program and enlist the Interest of the
students in thls program. Next, the teacher has to
explaln the program to the parents and enllist thelr
cooperatlon. Flnally, the teacher needs the

principal’s Interest and suppcrt for thls program.



46
Otherwise gome parents and princlpals mlight conslder
thls actlvity as a waste of time slnce nothing I3 belng
taught,

Accordling to Dixon (19743. the purpose of Readlng
ls Fundamental (RIF) ls to encourage lndependent
readlng by glving books to chlldren. RIF Is credited
to Margaret McNamara, whose husband was once Secretary
of Defense, Slnce 1966, localitles, followlng
guldel lnes and using materlals provided by the
Ssmlthsontan Instltutlon, have been g!vfng students thel
opportunity to choose paperbacks to own, The communlty
ralses lts own money and develops 1ts own volunteer
system to give these books away. The hope is that the
whole famlly wlll develop an Interest In reading the
books brought home. All chlldren are provided wlth
free books and no distinctlion ls made for need.

Another well-known program to motlvate !ndependent
reading Is Plzza Hut’s Book Jt!. Agaln the guldellnés
and materlals are furnlshed by the sponsoring
organizatlon ¢(Ellls, 1989), 'Each teacher sgets a
readlng goal for students to meet each month. A class
reward 13 glven lf all students meet monthly goals for
four of the flve months of the program.

Ell{s (1989), Natfonal Director of Book It!,
reported that the program began ln 1985 natlonally

after a pllot test. It had grown from 240,000 classes



47

to 600,000. Every September each restaurant’s
employees recelve tralning about the program to
complement, congratulate, and present rewards to the
chlldren. To Judge the program’s efflcacy, an
Independent survey of teachers was commlssloned. The -
results reported were: (a) students reading three tlmes
more books, (b)'69 percent improvement ln reading
levels, (c) 80 percent greater readlng enJoyment, and
(d> 62'peccent improved predlispogltlon for leafnlng.
This program has tles to three well-known professlional
organizatlong, Natlonal Assoclatlon of Elementary
Principals, Amerlcan Assoclatlion of School
Adminlstrators, and Internatlonal Readlng Assoclation.

The orlglnal school packet of program materlals
contalned a progress chart, an explanatory letter to
parents, an optional, parental form to verlfy a chlld’s
reading, a monthly certliflcate for one indlvidual slze
plzza, a button, gold stars, a year-end dlploma » and
the pogsiblility of a class party with plzzas supplled‘
by Plzza Hut (Ellls, 1989). |

Accordling to the 1991-92 Bopk lt! packet of school

materials, Plzza Hut has expanded [ts program to

promote books to lnterest students ln geography. This
program Introduced a teachers’ contest to promote
geography and a students’ contest to promote art and

geography. Addltlonally, there exlsts the posslblllty
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of purchaslng approxXlimately 30 ltems marked with the
Book It! logo. This ls a well-organized project that,
the princlipal must order but each teacher mai choose ar
not choose to Jolin.

The Chlldren‘s Book Councli] promotes another
program to encourage [ndependent readlng named The
Great Waldo Reading Record (Parker, 1991). _A.set of 50
forms to record books and authors chlldren read are
sold by the Councl! for the prlce of $11.50. In
addition, a student must rate books by drawlng an
expresslon on Waldo’s |lkeness. Students are supposed
to find a hidden Waldo, too. Thls Councll’s members
are publishers of the younger generation’s commerclal
books. Motlvatlon ls the use of a well-known hldden
Waldo created by Martin Handford. Apparently, thls is
one program that Indlividual teachers can select on
thelr own.

World Book‘g (1986) Partners in Excellence
Read-A-Thon encouraged independent reading by
sponsorlng a program that rewarded a clags wlith enough
money to purchase wlth one-half matchlng funds a set of
encyclopedias. At least 14 chlldren needed to obtaln
seven pecple to contribute $.50 a book for each week
of the seven weeks or $3.50 a person. Chlldren

recelved a silver medal for elght booksS and a gold one
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for 10 with an equal number of sponsors. World Book
furnished a kit of materlals,

All of these prograﬁs mentlioned provide speclfic
guidel ines for classrcoh teachers. Currlculum has
oralnated from outslde the schools except for SSR,
which was the idea of an educator and whose guldellnes-
were suggestlons not mandates, ‘

The newest ﬁovement In readlng educatlon s Whole
Language aé advocated by Ken Goodman (1986>. This
program teaches language afts by use of trade books and
all types of wrltten materlals, wrlting, themes,
gubject Integratlion, and spelliing. Parts of language
arts are not taught separately. Basals, sklll sheets,
and workbooks are ellminated. The use of standardlzed
tests of skllls is dlscouraged. There 1S no control of
words. No student ls consldered a poor reader.
Evaluatlon ls through varlous methods such as teacher
records, portfollos, and self-records. The purpose of
Whole Language'ls tec produce studenté who llke to read.
Although It |s not speclfically addressed, the
Implication {8 that there will be no necesslity for
programs to encourage lndependent readlng.

Yet, a study was found that described a Whole
Language program in a New Hampshire school district In

which one of the 10 llsted Ingredients is 10 to 30
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minutes a day for SSR (Robbling, 1990). The author gave
no ratlonale In her article for 1ts Inclusion.
Summary - Program Implementation

Of the flve programs promoting Independent readling
that have been mentlconed, only two can be implemented
by an indlvidual classroom teacher. Of these two,
Waldo (Parker, 1991> uses extrlinslic motlvatlon, and SSR
(McCracken, 1971) costs nothlng. World Book ¢1986),
Book It! (Plzza Hut, 1991-92), and RIF <Dixon, 1974)
must be Implemented school wlde and wlfh the backling of
the princlpal. World Book requlres contrlbutlions from
frlends and rélatlves of readers. RIF |s dependent on
funding from a communlty source, usually the PTA.
Plzza Hut s totally free to the chlldren, the school,
and parents, Whille the Whoie Language concept can be
begun by an Indlvidual teacher, such a person would
have to have the approval of at least the principal
‘and, probably, the Dlrector of Instructlon and would
need to make an extenslve financlal lnvestment and
personal‘commltment.
Evaluation of Proaram Effectlvenesg

After a new currlculum has been introduced and
plloted, typlcally, some type of evaluatlon Is done.
Thlis review helps éducators to modify, accept, or

discard a program.



Sl

For thls section a computer search was conducted
that was concerned with evaluatling programs for
lndependent reading. _

A study of the effect that Sustalned Silent
Readlng had on reading achlevement was conducted by
Dully (1989). Nlineteen students ldentlfled by thelr
flfth grade teachers as potentlal drobouts were
randomly assigned to experlimental and control groups.
Before treatment, both samples were tested In Aprll
using the Callfornla Achlevement Test (CAT),
Cocopersmlth Inventory - Self Concept, and the Peabody
Picture Vocabulary Test (PPVT). None showed a
signlflcant dlfference between the two groups.
Although bofh groups recelved regular readlng
instruction with the basal, four days a week the
experimental group received an extra 15 minutes of SSR
for the school-year. The following year the CAT dld
not reveal any significant dlfference ln the mean
scores on a L test desplte the experlmental group
galning 1.38 In y;ars and the control group galning
only .33 of a vear. On the Coopersmlth the
experimentdl group showed a slagniflcant galn In the
mean gcores (p<.05).

Everett <(1987) studled a single clags or 18
students who were in grade elght and who.were randomly

asslgned to a'control or treatment group. Each group
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recelved regular basal lnstructlon., In additlioen,
towards the end of school, the experlimental groﬁp read
for 15 minutes dally from previously self-chosen
recreational selections for a period of three weeks.
The control group worked an Independent assignment in -
mathematlcs. _The readlng pretest for comprehension was
one form of the Burns/Roe Informal Readlng Inventory
while an alternate form served as a posttesﬁ. The &£
test of the means showed no slagnlflcant dlfferénce
between the groups.

Coley <(1983) measured readlng gains and attltude
changes of 1400 students who were seventh, elghth, and
ninth graders In four different schools assigned by
random method to control and experimental groups. Both
groups were glven the Gates-McGlnitle Readling Survey in
October as a pretest and in May as a posttest as well
ag an attltude survey to assess attltudes to both |
reading ltself and paperbacks. Assessment
questionnaires were completed bg students In the
experimental group, and indlvidual Interviews were

glven to nine students equally from all reading levels

.and grades. In slx months the Gates showed that the

seventh and elghth graders galned at least elght months
in scores. The ninth graders galined more than what
could be expected. No other data were available. The

attltude survey revealed thét-so o0f 54 of the
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experimental group were readlng at that tlme whlle only
20 of the same slze control group were, The
experimental group had read on the average twice as
many books as the control group. The experimental
group In lnterviews suggested changlng the program by
Increasing the number of books and havling a longer
reading perléd.

Beck (1990) studied the Plzza Hut’s Book It!
program and SSR and observed that they had falled to
hold the lnterest of a class of 30 fourth graders. ©She
arranged to record student behavior durlng dally SSR,
to have visiting adults orally read to the class, to
help the puplis to keep reactlion Jdﬁrnals about the
books that they read, and to measure the students’
attlitudes. The readling aloud was docne In three
gesslons and equaled 90 mlnutes weekly. SSR Involved
15 mlnutes dally and wag followed by 10 mlnutes of
wrlting. Beck responded to the students’ writlings.

After the study, the posltlion of readlng ag the
primary cholce for recreatlonal actlvltles of this
class moved from fourth to flrst place (Beck, 19905.
The clags’s attention behavior rose from a +36 Score to
+97 as observed by Beck. The average number of books
the students read lncreased from 1.1 to 7.8, Beck'

belleved she had dliscovered a better way to enhance SSR

than an extrinsle Incentlve pcogram.
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McHugh (1989) attempted to determline whether
reading aloud or SSR woulq have a more glagniflcant
effect on readlng Interests and attltudes of S0
students In the thlrd gfade. In a study lasting eight
weeks, the pupllg were dlvided by random gselectlion Into
two treatment groups. No data were glven as to the
length of time devoted dally to these pfocedures.
Nelther the Estes Aftltude Scale or an unldentified
interest tést Indlcated thap the difference between the
two groups'was'slgnlflcant. A t test was performed
only on the attltude test slince the Interest test
resulted In minimal changes between the prefest and
posttest results.

Mannlng-Dowd (1985) reviewed 12 research studles
on the Influence of SSR on reading achievement. For
glx the effect was called slgnlflcant. For flve
gtudles, readlng lmprovement was not Ilmpregsive. Only
one research project falled to conslder the achlevement
outcome. Theselsame studies were checked for
Improvement In reading attltudes of students. Segen
showed &n lﬁfluence; three indicated none; and for two
there was no conslderatlion of attltude. Two other
studles that were reviewed compared SSR to other
programs with contrary results,

Interestingly, Mannlng-Dowd ¢1985) lndlicated that

. one of the generally agreed upon requlrements for SSR
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ls that the students should not make a wrltten record
or report of gelectlons read. However, McCracken
(1971) suggested that some type of student responsge
should be made after the Iinltlal Implementation of SSR.
The newer studlies are reporting an apparent enhancement
of SSR through wrlitlng. b

Holt and 0‘Tuel ¢1988) studled whether SSR
comblned with wrlting would Ilmprove readlng scores and
attitudes. To do this they éhose 201 students In boﬁﬁ
gseventh (97> and elghth (104) grades and [n reading
levela at least two vears below grade level, Random
gselectlon was used to asslign puplis to groups.
Although both groups were In a developmental readlng
program with the same basal!, one sample 1n each grade
particlpated dally In 20 minutes of elther SSR or wrote
In Journals for 10 weeks. The tofal time spent in
reading was held constant for both aroups since the
control sample had‘basal tnstructlon 20 mlnutes longer
each day. The experimental students had three days of
SSR and two of wrliting. Testlng was done with
Gates-MacGinltle for reading, Sequentlal Tests of
Educatlonal Progress for wrltlng, Sager Writing Scale,
and Estes Attltude Scale. The'pretest measures
Indicated both groups were not slgnlflcantiy dlfferent.
Results for the experimental grade seven students had

glgniflcantly better scoreé.on all tests, reading,
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writing, and attitude. Results for the experlmental
grade elght students had slanlflcantly better scores on
only one writling test. The authors noted that the
experimental puplls In the lerc readlng groups did
better than thelr control! counterparts.

Pogglibly the best known program to encourage
Independent reading ls Book It! sponsored by Plzza Hut.
Erazmus (1987) studied the program for 98 fifth grade
volunteers whose IQ on the Otls-Lennon School Ablllty
Test was average. The total scoreg for reading on the.
Metropollitan Achlevement Test at the end of the fourth
grade was compared to the same score at the end of the
flfth grade. Teachers assessed the gstudents as to
above average (34), average (éS), or belo@ average (28>
reading abltity. Half of the students, who were In the
high and average reading groups and who elected to be
participants b? reading at least one book a month for
flve months, had higher Metropolltan scores on before
and after measures than those ln the same groups who
did not volunteer. 'These experimental groups’ readlng
scores dld not lndicate a statistlically slgniflcant
lmprovement over the control groups. In the below
average reading group 1t was different. On the
pretest, the scores Indicated there was no signiflcant
dl fference between the volunteers and nonjpartlclpants.

There was a statistically sigrniflcant difference



57

between pretest and posttest scores for these students.
Erazmus Indicated that the results suggested Bgﬁg_i;i
apparently beneflted only the volunteers from this
reading group.

In another study Adler, Wlinek, and Mueller (1989
reported 245 puplis In the slixth grade from two
suburban Chlcagd districts particlpated In Book It! for
flve months. The students were ldentlifled by the
teachérs and standardlzed test scores as belng‘on above
average or average readlng levels. Each student had to
read elther at least elght mlinutes dally or a weekly
minlmum of 40 mlnutes. The number of pages required of
the average students eacﬁ month was 250 whlle the above
average reader had to read 300, The ncon-partliclpants
were askéd to read Independently. A wrltten record of
what was read was a requlirement from every student. An
unidentlfled statlstical procedure sho&ed no .
signlflcant varlance In readlng growth befween the two
gecoups. Each group lmproved iIn reading ablllity as
measured by two dlfferent forms of the Gates-MacGlnlitle
Readlng Test.

There appeared to be no studlies avallable to
support whether or not World Book’s Partner In
Excel lence Read-A-Thon program !s successful In
Increasing lndependent readlng. Granowsky (clted In

Crane, 1989 clalmed students? readling had Improved
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glagnlflcantly as reported by parents and esducators.
Granowsky (1990) added that another beneflt for schools

was the contrlibution of sets of encyclopedlas that

schools did not have to buy.
Summary - Evaluatlon of Progam Effectliveness

Manning-Dowd (1985) ln her review of the
l1terature called for more studles to be conducted to
determine if SSR ls really effective In Ilmproving
readlng, partlcularly long-term.

This writer conducted a computer search that
revealed 63 artlcles about SSR, whlich Indlcates that
the sublJect has recelved consliderable attention. Out
of the 8lx studles revlewed, flve lnvestlgated
achlevement and/or attltude. Two showed lmprovement in
achlevement, but flve studles resulted In attltude
lmprovement. No study of long-term effects was
reviewed, _

0f the three studles of Book It!’s Influence on
readlng achlevement, two have confllctlng statistlcal
results. The one that showed signlflcant lmprovement
dld so only for the below average reading group, a
population that had been excluded from the other study.
A survey lndlcated a posltlve eff?ct In achlevement and
attltude. |

The one report on Worid Book’s Read-A-Thon was a

survey that lndlcated lmprdqed readling and attltudes.



Chapter 3: Procedures
Regearch Questiong

Glven the fact that student lndependent reading ls
a concern ln many schools, the purpose of thls study
was to determine what types of programs deslgned to
stimulate students’>independent reading were belng
utlllzed or had been utillzed In the Commonwealth of
Virglinia. ‘Slnce thls Is a descriptlve study, no
hypotheses were tested. However, In llght of the
purpoge of the study, the followlng researcﬁ questlions
were asked:

1. Within the state of Virginla what are the
various programs that were used and have been used
within the past flve years with the Intent to
stimulate/motivate students to read outslde of thelr-
instructlional reading program?

2. How were these programs chosen?

3. To what extent did best practlices from
regsearch llﬁerature influence the declslon to choose
these programs?

4. To what extent was there business/corporate
lnvolvemeﬁt In the declslon maklng process used to
chopsge these programs?

59 °
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5. As the programs were begun were formal
documents such as proposals, guldellnes, or currlculum
guides developed or wrltten?

6. What was the Implementation process used by
varlous schoeol dlvislons to begln these programs?

7. What was the extent of uses of lncentlves or
gome forms of extrlnsic motlvatlon?

8. Have these programs survived for longer than
three vears? What were the major reasons for
discontlinuing these programs?

9. To what extent has there been Iinformal-/formal
evaluation of these programs?

Ethical Conglderatlong

Thls study was a confldentlal survey. No school
dlstrict‘s nor student’s identlty has been disclosed.
It did not Involve the promotlon, Intervention, or
change In currlculum for any schools or students. No
program was recommehded to be adopted. No indication
of approyal for any program was communlcated. All |
superintendents were lnformed that they were
partlicipating In a survey. Data are reported on groups
and not on Individuals. The study was approved by the
Comm)ttee on Human SubJects In the School of Educatlon

at The College of Wllllam and Mary.
Sample
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The sample was composed of Virginla school
divisions whoge superintendents arranged to have the
survey completed and returned by March 1, 1992. This
sample was drawn from a populatlon of all school
divisions In the Commonwealth of Virglnla, which were
malled the survey on January 6, 1992, A total of 102
or 77% of the 132 school dlvlslons comprlsed the sample
In thls study.

Ingstrumentatlon

Instrumentation was an.orlginal questlonnalre,
designed for thls study to ask all research questlons
ralsed according to generally accepted guldelines (Borg
& Gall, 1983>., (See Appendlx.> After the form was
complled, 1t was plloted by three local reading
speclalists wlth a request to supply comments and
suggestlions for improvement and clariflcatlion.
Following the trlal test, the survey lnstrument was
revised., Indlvidual forms were numbered to avold
ldentlfying school dlvisions by name. The cover letter
assured the superintendents of anonymlty for
themselves, school employees, dlvislon, and students.
Addltionally, the letter advised that all Virginia
superlintendents were belng surveyed., A sSelf-addressed,
gtamped enyelope was encloged,

Besldes the research questlons, divislons were

regueated to provide deacrlﬁtrve data c¢oncernlng: type
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of communlty, division slze, and the exlstence of a
superv!sor/coordlnator of reading and of school-based
readlng speclallstg, Flnally, divislions were provided
the opportunlity to comment on lncentlve programs and
the use of lncentlives alone,

Deglan

Thlsg descrlptlve study conslsted of the
adminlstration of a questlonnalre deslgned tb provide
lnformétlon to answer the research questlons. 'No
hypotheses were tested; no groups were indicated.
Procedure

Each questlonnalre was malled with an accompanying
letter to the superlntendent of a school dlvislon for
each clty and county In Virglnia. Superintendents were
requested to have the person responslble for
Readlng/Language Arts program complete the survey.

Four weeks after the flrst malllné a follow—up‘
phone call was made to the divislons not‘respondlng.
Thoge divislons whose forms were stlil not recelved lﬁ
two more yeeks were mailed a follow-up letter and an

additlonal questlonnalre. The flnal response deadlline

was set for almost two months after the orlglnal

contact.

Statligtical Analvalg
Data for this study resulted from the

administration of the questioanalre described above.
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Data were totaled In categories for each of the nlne
questions., The only statlstlcal analysls done besldes
totals was that of percentages for each category. Data
have been totaled and reported for type of school
division and school dlviglon slze, also.

Summary

Research questliong were to determine the type of
readlng programs to encourage [ndependent reading ln
exlstence now or !n the past flve years In school
districts In the Commonwealth of Virglnla.
Addltlonally, these questlons were designed to
determine what means were used to choose, !mplement,
evaluate, and contlinue/dlscontlinue such programs.

Over approximately a two month perlod in 1992,
this Informatlon was obtalned by an original survey
designed for thlg study. Superlintendents or thelr
" representatlives furnlshed the Informatlon needed on an
anonymous basls. After four weeks, this researcher’
followed up the (nitial Inqulry with a telephone call
1£f there were no response, After another two weeks, a
fellow-up letter was sent to those not responding.

A compllation of all questions was made for the
total, by school division type, and by school dlvisleon

glze,.



Chapter 4: Results
Ilotroductlon
This chapter wlll present data.accumulatgd from a-
questlonnalre designed for this stud? and completed by
a total of 102 of the 132 school divislons to whom the
survey was malled.

Sampie

Data from 102 questlionnaires were totaled for each
question answered. Then totals were obtained for
rural, urban, and suburbanssmall town. Slnce some
schoo! dlvislons did not categorize themselves
accordling to set standards, thls researcher arbltrarlly
asslgned categorles using best Judgment criterla.

Agaln totals were obtalned accordlng to the slze of
each divlislon. Categorlies were deslgnafed as less tﬁan
10,000, 10,000 to 50,000, and over 50,000 students.
School divisions that responded ranged in size from 380
to 120,000. Generally, those dlﬁtslons with the

smal ler number of students tended to be rural. Only
three dlvisions met the largest criterion whlle 14 met
the medium standard.

The reader needs to be cautlious [n Interpreting

data for large and small dlvisions, Slnce numbers are

64 -
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so small, 'a change of one case can Influence greatly
the percentages that were generated. Six distrlets dld
not respond to the guestion concerning size; three were
rural and three were urban., So thelr totals had to be
eliminated from the slze breakdowns. 0One dlvision
provided number of teachers and was asslgned based on
that information. Two dlvislong provided the number
and type of schools so they could be clagslfled by best
Judagment standard. |
Since a number of dlivigions amplifled thelr
responses by llstling programs used and 1t was difficult
to détermlne whlich of thege programs were local and
whlch were "other", all proarams named were classlfled

as "other",

Question 1

Is your division rural, urban, or suburban/small
town?

Table 1 answefs thls questlon and provides data on
the types of school systems. In the sample there wefe
59 rural, 14 urban, and 29 suburbans/smali town school
dlvislons. Of the three largest, two were urban and
one was suburban. The medium slzed divisions were
comprised of elght suburban, four urban, and two rural.

Generally, the rural dlvislions tended to be the

smal ler.
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Questlion 2

What 1s the slze of your school system?

Table 2 describes the size of school systems.
School divisions that responded ranged in size from 380
to 120,000 students. Three were 50,000 and over;
fourteen were from 10,000 to 50,000; seventy-nlne were
léss than 10,000.

Question 3

Do you have a central offlce superv!sor/
coordinator of readlng?

Table 3 Indlcates whlch school systems have
central offlce supervisor/coordinator of readling.

There were 43 divisions that responded "yes", while
answerling "no" were 40, Therefore, only 438 out of 102
had a full-time central offlce supervisor/coordinator
of readlng. In the urban category, 9 of 14 or 64% had
a full-time reading coordlnator. In the suburban/small
town category, 12 of 29 or 41% had such a positlon. In
the rural category, 2 out of 59 or almost 37% Indlcated
such a position. For the larée school divisions
category, all three had a readling positlon. In the
middie category, 12 out of 14 or almost 86% Indicated
such a posgltion. In the smallest school dlvision
category, 26 out of 79 or 33% reported a coordinator.
Question 4

Do you have school! based reading speclalists?
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Table 1
Iveeg of School Svstems
Rural Urban Suburban/
small town
59 14 29
Table 2
School Svatems by Slze
Small Medlum Larger -
<10,000 10,000 ~ 50,000 >50,000
n=3

n=79 n=1i4
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Total (n=102)
Suburban/
small town
(n=29>
Urban (n=14)

Large (n=3)

Medlum <(n=14),

Small (n=79

Unknown <(n=6>

Yes

43

t2

12
26

41
64
100
86
33

No/Qual .

59

11

59

o®

S8

59

14

14
67
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Table 4 supplies Informatlon about which school
systems had reading specliallsts in the schools., For
this questlon 60 (58,5%) dlvislons reported an
unqualiflied "yeg" answef; rural divisions had 29 out of
59 or 49%; suburbans/small town had 19 out of 29 or
65.5%,

Quegtlon S

within xour‘school divislon what programs are
beling used;currently to mot}vate students to read
Independently outslde of thelr Instructlional readlng
program?

Table S provides Information about what programs
are belng used currently to motlvate students to read
independently. The totals reported for the school
divisions were as follows: Sustalned S!lent Readlng
(SSR> 80, Plzza Hut, Book It! (PH) 89, World Book (WB)
26, M.S. Read-A-thon (MS) 22, Local deslgn 63, Others
87 of which 13 were Reading s Fundamental (RIF).
Flgure 1 llsts fhe readlng programs classlfled as
Others, Slnce RIF appeared so frequently In the
responses, !t was declded to Include thls as a category
separate from Others. Altogether there were 367
programs for 102 divisions. Only one divislon reported
It did not have any motlvatlonal program. Plzza Hut

was the most. frequently used program. For the rural

. dlvlglona Plzza Hut and Othérs tled. Agaln Plzza Hut
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gponsored the most Qsed program for the other two
categorles, Table 5 lllustrates the Informatlion in
this paragraph.

Table 6 provides data concerning programs by slze
of the school systems. For the larger dlvisions, SSR
and Pizza Hut were tled. The medium districts favored
SSR. Plzia Hut’s programs was the cholce of the A
smal ler divislons.

Questlion &

Which of these programs have survived longer than 3
years?

Table 7 describes the programs that have lasted
for more than three years, The fotals reported for the
gchool divisions were as follows: SSR 67 or 66%, Plzza
Hut 84 or 82%, World Book 15 or 15%, Local 48 or 47%,
M.8. 12 or 12%, RIF 11 or 11%, and Others 36 or 35%.
Plzza Hut was agaln flrst.

Whlle the suerban/small town and rural dlvislons
favored Plzza Hut’s Book It!, the urban had used SSR
and Book It! equally for longer than three years.

Table 8 describes program survival by slze
categorlies. Agaln for the larger divislons SSR and
Pizza Hut’s Book It} had tled, but the smaller
districts reported that Book [t! had been utilized more
than SSR. Only the mlddle slze d;strlcts reported a

dl fference between programs currently in use with
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Total (n=102)
Suburban/

small town (n=29)
Urban (n=14>
Rural <n=89)
Large (n=3)
Medium <(n={4>
Small (n=79)

Unknown {(n=6)>

Yes

60

19
12
29

12
35

8.8

65.5
85.7
49.
100
85.7
44

No/Qual.

42

10

30

44

41.2

34.5
14.3
51

14.3
56
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Table 5
- - - xl 5 f ]
Suburban/ Urban Rural Total
~small town
n=29 n=14 n=59
Programs
SSR 22 (76%) 13 (93%> 45 (76%) 80
PH 24 ¢893%) 14 <100%> 851 (86%> 89
WB 9 (31%) 4 (29% 13 (22%) 26
Local 20 (69%) 11 (79%) 32 (54%) 63
M.S. 5 (17%) 6 (43%) 11 ¢19%) 22
RIF 4 (14%) 2 (14%) 7 (12%) 13
Others 17 ¢59%) 6 (43%) (B6%)

51

74
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Flgure 1
Qther Proarams Currently Bejng Used
Friday Night Prlme Time - 1 Commuhltv Readers - |
Book Falr- 2 ) Library Week -!
IBM Wrlte-to-Read - 2 Read-A-Thon - 1

Sports Illustrated for Kids - {  Reading Overnlights. -1

STAR - 1 Project A+ - 1
Readers Workshop - 1 Readopoly - 1
Accelerated Reader (AR> - 3 Book Week - 1
Contests - 1 Bevond Basals - |
Young Readers - 8 Young Authors - 1
McDonald’s - 1 Rockin Readers - 1
Newspaper In the classroom - 1 Read Aloud - 1
Books ‘n Breakfast - 1 Lending Library - 1
Preschool Lending Llbrary ~ 1 Readling Month - 8
Booksg and Beyond (NDN> - 2 Who!g Language - 2
Chapter I Sponsored - 1 , Libracy Books -1
Battle of Books - 3 Charts, graphs - |

Put the Princlpal on the Roof - 1 Catch A Wave - 1
Annual Readling Extravaganza - 1 Critical Pursuit - 1
Home Readlng Program - 1

Subways Read-A-Book - 1

Throw a Ple at an Admlnlstrator -1

Newspaper In Educatlon - 1

Summertime Readlng Program - 1

Long John Silver Readlng Achiever Program - 1



Teachlng Novels In 4-7 - 1

School Readling Challenge - 1

Whole Language Book Club - 1

Auctlons by Teachers - 1

Cross Grade Readling - 1

Parent Involvement Actlivitles - Author Studies - 1
Parents As Readlng Partners - 1

DEAR (Drop Everythlng and Read) -3

4
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Largel " Medlum Small Unk

n=3 n=14 n=79 n=6
Programs
SSR 3 (100%) 13 (93%) 59 (75%) ‘S
Pizza Hut 3 (100%> 11 (79%) 69 (87%) 6
World Book 1 (33%) 4 (29%) 19 <24> . 2
Local 3 (100%> 10 (71%) 47 (60%) 3
M.S, 1 <(33%> 6 (43%> 14 C18%> 1
RIF 0 2 (14%) 12 <85%) g
Others 0 12 <(86%) S8 (73%> 4
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Proarama That Have Survived Qver 3 Years by Division

Ivpe

Suburban/ Urban Rural Total

small

n=29 n=14 n=59 n=102
Programs
SSR 14 48% 12 86% 41 69% 67 66%
PH 23 79% 12 863 49 83% 84 B82%
wB 6 21% 3 21% 6 10% 15 15%
Local 14 48% 8 87% 26 44% 48 47%
M.S. 4 14% 3 21% S 8% 12 12%
RIF 4 14% 3 21% 4 % 11 11%
Others 17 59% 3 21% 16 27% 36

35%
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programg used for longer than three yvears. Whlle SSR
had led for current use, Plzza Hut had been the leader

for the past three years.
Questlon 7

List each ldentlfled program beslde the malor
reasons for continulng these programs.

Table 9 supplles Information on why programs were
contlnued. The followlng number of distrlcts reported
a rise In.readlng test scores.as a result of uélng the
listed programs: SSR 31 or 30%, Plzza Hut 22 or 22%,
World Book 4 or 4%, Local 17 or 17%, M.S8. 2 or 2%, RIF
6 or 6%, Others 10 or 10%. For these districts SSR was
credlted with ralsing test scores more than did the
other programs.

Table 10 provides the results about the number of
times programs were credited wlth ralsing reading
scores. For all three types of dlvlslbns SSR leads'the
others Just as In the totals. The only dlfference
between one of the divisions and the totals was the
cholce of Local over Plzza Hut as the second program
for suburban areas.

Table 1i presents the results by school division
glze. None of the larger divislons credited any of the
programs wlth ralsing test scores. For medlum and

small dlvislons SSR recelved most of the credlt,
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Table 8

Large Medlum Small Unk.
n=3 n=14 n=79 n=6

Programs

SSR _ 3 100% 9 64% St 65%

Plzza Hut 3 100% 12 86% 64 Bl%

World Book 1  33% 2 14% 10 13%

Local 2 67% 6 43% 37  47%

M.S. 1 33% 4 26% 6 B%

RIF 0 ' 2 14% 9 11%

Others 1 33% 11 9% 24% 30%
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Table 10
Scoreg by School Division Tvpe

Suburban/ Urban Rural - Totatl

small town

n=29 n=14 n=59 n=92
Program
SSR S 17% 6 43% 20 34% 31
Plzza Hut 3 10% 4 29% 15 25% 22
World Book 1 % 3 5% 4
Local 4 14% 2 14% 11 19% 17
M.S. 2 2% 2
RIF 1 3% 2 14% 3 5% 3

Others 1 3% .9 15% 10



Table 11

Scores bv School Dlvision Size

Large Medlum

n=3 n=14 n=79
Program
S8R 0 3. 21% 25 32%
Plzza Hut 0 1 7% 18 23%
World Book 0 0 3 4%
Local 0 1 % 15 19%
RIF 0 1 7% S 6%
Others Q 1 7% 9 11%
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However, small dlvislons appeared to credlt these
programs with more success than dld the others,

Table 9, referred to above, shows that the
following Schoo! divislons continued programs because
parents llked them: SSR 31 or 30%, Plzza Hut 60 or
59%, World Book, M.5. and RIF 9 or 9%, Local 28 or 27%,
and Others 39 or 38%, Plzza Hut, Others, and SSR led
for thls reason.

Table 12 pregents the programs continued because
parents llked them by division type. All three types
of divislong concurred wlth the total wlth Plzza Hut’s
program leading the preferences. SSR dropped to thlrd
and fourth place.

Table 13 descrlbes data about programs belng
cont!nued because parents liked them by division size.
Only one of the large dlvislons continued programs
because of parent preference. For the medium slze
districts both Pizza Hut and Qthers led.' Agaln In the
smaller dlstricts Plzza Hut was flrst cholce. Plzza
Hut was consldered the program of cholce for parents.

Table 9 presents that In this sample 'some schools
contlnued programs because of acdmlnlstrator’s
commltment: SSR 51 or S50%, Plzza Hut 45 or 44%, Others
25 or 25%, Local 15 or 15%, World Book 14 or 14%, RIF 9
or 9%, and M.S, 7 or 7%. Although SSR was flrst, Plzza

Hut had strong backlng from school administration.
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Table 12
Llked Them by School Division Tvpe

Suburban/ Urban Rural Total

Small town

n=29 n=t4 n=69  n=102
Program
SSR 7 24% 4 29% 20 34% 31 30%
Plzza Hut 16 55% 10 71% 34 58% 60 59%
World Book 2 % i 3% 6 10% Q@ 9%
Local 13 45% 4 29% 11 19% 28 27%
M.S. 1 3% 3 21% S 8% Q@ 9%
RIF 4 14% 2 7% 3 5% 9 9%
Others 10 34% 5 36% 24 41% 39 38%
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Table 13

Large Medlum Small Unk.
n=3 n¥14 n=79 n=6

Program

SSR -1 33% S 36% 23 29%

Pizza Hut 1 33% 10 7% 45 57%

- World Book 1 33% 1 % 7 9%

Local 1 38% 7 50% 0

M.S. 1 33% 2 14% S 6%

RIF 0] 0 8 10%

Others 0 0 29 37%
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Table 14 shows by dlvislon type, how the
adminlstrators ranked the programs. The preference for
SSR and Plzza Hut was much cleoser among adminlstrators
in rural areas than the other two districts, but for
all three, SSR was flirst, followed by Pizza Hut. |

Table 15 Indlicates that agaln In the large school
dlvislons, only .one vote was recorded for
adminlstrators continulng a program because of thelr
preferencé. In the medlum divisioens, Plzza Hut and
Local tled as the one adminlstrators preferred. In the
smaller distrlcts, SSR was flrst cholce.

Table 9 presents data that chlldren were reported
as havling chogen programs In thls order: Plzza Hut 80
or 78%, SSR 53 or 52%,‘Local 35 or 34%, Others 32 or
31%, M.S. 13 or 13%, World Book 12 or 12%, and RIF 11
or 1i%. Another clear-cut declision for Plzza Hut.

Table 16 descrlbes by divislon type how programs
wére cont inued because chlldren were reported llkling
them. All three groups chose Plzza Hut flrst and SSR
gecond. But only the rural'grodp did not rank Local
third.

Table 17 Indicates that the larger dlstricts
reported retalning programs because chlldren 1iked them
wlth these programs tled for first place: SSR, Pizza

Hut, and Local. Plzza Hut was the strong leader for



Table 14

Number of Times Proaramg Contlnued Becauge

Acminlstrators Llked Them Bv School Divisiop Tvpe

Suburban/ Urban Rural Total
small town | |
n=29 n=14 n=59 n=102
Program
SSR 13 45% 9 §4% 29 49% 51 50%
Pizza Hut 10 34% 8 57% 27 46% 45 44%
World Book 4 14% 1 7% 9 15% 14 14%
Local 10 34% S 36% 0 15 15%
M.S. 1 3% 2 14% 4 7% 7 7%
RIF 3 10% 3 21% 3 5% 9 9%
Others 8 28% 4 29% 13 22% 25 25%
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Number of Timeg Proarams Contlnued Becayse
Edmlnlﬁttﬁ!gtﬁ Ilgeg Tbﬂm E!! EQDQQI D“”E]Qn c”zﬂ
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Large Medlum Small Unk.
n=3 n=14 n=79

Program

SSR 1 33% 6 43% 41 52%

Plzza Hut 1 33% 7 S50% 34 43%

World Book 1 33% 1 7% 12 15%

deal 0 7 S0% 0

M.S. 0 2 14% 4 5%

RIF 0 2 14% 7 9%

Others 0 2 14% 23 29%



Table 16

Number of Tlmeg Proarams Contlnued Begausge Chlldren
Liked Them by Schogl Dlvigion Tvpe
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Suburban/ Urban Rural Total
small town

n=29 n=14 n=59 n=102
Program
SSR 16 S5% 9 64% 28 47% 53 52%
Plzza Hut 22 76% 12 86% 46 78% 80 78%
World Book 3 10% 2 14% 7 12% 12 .12%
Local 13 45% 7 S50% 15 25% 35 34%
M.S. 1 3% S 36% 7 12% 13 13%
RIF 4 14% 3 21% 4 7% 11 11%
Othersg 12 41% 3 21% 17 29% 32 31%
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Large Medium Small
n=3 n=14 n=79 n=6
Program |
SSR 2 66% 7 50% 39 49%
Plzza Hut 2 66% 11 79% 62 78%
World Book 1 33% 1 7% 5  11%
Local 2 66% 8 57% 23 29%
M.S. 1 33% 4 29% 7 9%
RIF 0 2 14% 9 11%
Others 0 8 b57% 12 15%
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the medlum and smaller distrlcts.

Table 9, referred to previously, presents
data concernlng contlinuing programs because teachers
llked the programs. This declsion was closer for the
two top contenders, SSR 60 or 59% and Plzza Hut S9 or .
58%., Others was 33 or 32% while Local was 32 or 31%.
World Book foilowed with 13 or 13%, and then came RIF
and M.S. wlth 11 each or 1%, |

Tableils describes by division type how teachers
were reported to prefer programs. Only rural chose
Local over Others. Urban and suburban/small town had
SSR leadlng but not rural. Plzza Hut was the favorite
of rural school dlvislons. World Book 6 or 10%, and RIF
4 or 7%. .

Table 19 pregsents the followling data about teacher
preference., For the larger dlvislons, SSR, Plzza Hut,
and Local tied for flrst place. For the medium
divisions, teachers preferred Plzza Hut and Others
equally. The smaller districts picked SSR flrst with
Plzza Hut a close second. Obvloﬁs]y. the smaller
dlstricts’ cholce of SSR as first Influenced the totals
for the sample.

Table 9 presents the decislon to contlnue a
program because lt encouraged reading was: Plzza Hut

76 or 75%, SSR 66 or 65%, Local and Others 36 or 35%,



Table 18

Preference bv School Dlvision Tvbe

1

Suburban/  Urban Total
small town '

n=29 n=14 n=59 n=102

Program
SSR 18 62% 10 71% 32 54% 60 59%
Plzza Hut 1S5 52% 9 64% 35 59% 59 ©58%
World Book 4 14% 3 4% 6 10% 13 13%
Local 11 38% 7 S0% 14 24% - 32 31%
M.S. 1 3% 3 4% 7 12% 11 11%
RIF 4 14% 3 4% 4 7% 11 11%
45% 3 17 29% 33 32%

Others 13

4%
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Table 19
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Humper of Times Programs Contlnued Becauge of Teacher

Preference by School Dlvislon Slze

Large Medium Small Unk.
n=3 n=14 n=79 n=6

Program

SSR 66% 6 43% 47 59%

Plzza Hut - 66% 8 57% 45 57%

World Book 33% 1 7% ? 11%

Local 65% 6 43% 22 28%

M.S. 33% 3 21% 7 9%

RIF 2 14% o 11%

Others 8 57% 23 29%
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Table 20 degscribes data related to programs
contlnued because they encouraged readling by type of
school dlvislon, Suburban/small town divisions llsted
Plzza Hut flrst while urban chose SSR. Plzza Hut was
the primary cholce for rural divislons,

Table 21 presents data related to the number of
programs contlinued because they encourage reading by
school divigion size. The larger distrlicts vote that
SSR, Plzza Hut, and Local equally encouraged reading.”
The medium and small size dlvislons thought Pizza Hut
offered the most encouragement. Although the larger
divisions gave equal credlt to SSR and Plzza Hut, tﬂe
other two saw Plzza Hut as encouraging readlng more.

Table 22 glves other reasons for having such
reading programs by the type of school dlvislon. For
the suburban divislons, 21 other reasons were given.
For urban divisliong, It was 7, and for rural it was 12,
Percentages were 73, 50, and 20. Some of these other
reasoﬁs were: developed wrltlng-reading connéctlon.-
Increaged )lbrary clrculatlion, and better school
splrit, | |

Table 9 presents that when all the reasons were.
comblned except for the Other catégory, Pizza Hut was
flrst cholice with 29%, SSR was second with 25%. Other,
15%, and Local, 14%, were third and fourth, followed by

World Book, 6%, M.5., 5%, and RIF, 4%.
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Table 20

Number of Timeg Proarams Contlnued Becauge Thev
Encourage Reading bv School Divislon Tvpe

Suburban/ Urban Rural Total

small town

n=29 n=14 n=959 n={02

Programs |

SSR 17 29% 12 86% 37 63% 66 65%
Plzza Hut 19 6% 11 79% 46 78% 76 5%
World Book 6 21% 3 21% 8 14% 17 17%
Local 10 34% o 64% 17 29% 36 35%
M.S. 2 7% 4 29% 7 12% 13 13%
RIF 4 14% 3 21% 5 8% 12 12%
Others 12 41% 3 21% 21 36% 36 35%



Table 21

Large Medlum Small
n=3 n=14 n=79%
Program
SSR 3 100% '8 57% 50 63%
Plzza Hut 3 100% 9 64% 59 75%
World Book 1 33% 1 7% 13 16%
Local 3 100% 6 43% '24  30%
M.S. 1 33% 3 21% 8 1%
RIF 0 2 14% 10 13%
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Quegtion 8

What programs have been dlscontinued In the past S
years? |

Table 23 provides the data on programs that have
been discontlnued Iln the last five years. The school
dlvislons In thls sample dlscontlnued the fdllow!ng
programs: Pizza Hut 10, World Book 8, M.S. 7, LocaI.S,
SSR and Others with 2 each. No RIF programs had been
discontinued.

In the breakdown by type of division,
suburban/smal | fown dlvislons dliscontlnued the most
programs. Suburbanssmall town elimlnated 47% of the
programs that had been stopped. Rural accounted for
49% of the programs ellminated. The results showed
that 21% of the urban systems ellmlinated programs, 55%
of the suburban, and 25% of the rural.

Table 24 provides reasons why programs were
discontinued by school division size. When computed by
dlvislion size, 1t was found that the large divislons
did not discontlnue any prégrams but the smaller ocnes
discontinued 27 and the medium divislons stopped 5.
The medium divisions ellminated 15% of the 34 programs
ellminated while the small dlvisions stopped 80%. The
results shgwed that 36% of the medlum dlvisions

elimlinated programs as dld 34% of the small dlvislons.



Table 22
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Suburban/small town

21

Urban

Rural

12
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Table 23
Programs Discontinued ip Pagst © Years by Dlvision Tvpe

Suburban/ Urban Rural Total
small town‘
Program

n=34

SSR
Pizza Hut

% B ¢ LS AN

World Book

'__.
L= S \V ] o O

Local
M.S. 4 |
RIF ¢

Others 1 0 1
Totals 16  47% 3 9% 1S5 44% 34

L= TR A S O S O =

o
M © N @ ® O N



Table 24

Programs Digcontlipued in Past S Yearsg by Division Size

Programs

n=34

Large

"Medium

Small

Unk.

SSR

Plzza Hut )
World Book’

Local
M.S.
RIF
Others
Total

o O o o o O O o

s

g O o

15%

©C G b N 9 N

27 B80%

2
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Question 9

List each ldentlfled program beslide the major
reasons for discontinulng these programs.

Table 25 sets forth the malJor reasons these
programs were dlscontlnued. Slnce numbers were so
small for each type of program, percéntages were not
floured. Nelther dld a breakdown by divislon type or
size seem meanlngful because of the small numbers,

The cblef reason that a program was ellimlnated was
because of admlnlistrative dliscontent, 14. Closgely
following was teacher discontent, 13. "Othgrs" came
next at 10, and then parent discontent was 7. In fifth
placa was the departure of the lnnovator with 5; then
came ineffective program at 4; and last was digsllke by
the chlildren at 3.

Administrators were dissatlsfled with the M.S.
program 6 tlmes, with World Book 4, Plzza Hut 3, and’
deal 1.

Teachers’ discontent was Plzza Hut wlth 5, then
M.S. at 4, and SSR, Worla Book, Local, and Others with
1 each. |

Other reasons were the chlef cause of World Bgok's
beling dliscontlnued. Reasons 1lsted were: reached
goal, door-to~door solicitatlon, not approached agaln,
too involved and too much time, and, flnally, due to

fund ralsing. There were three reasons for
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dlgcontlnulng Plzza Hut, They were the tlme factor,
too many programs, and missed the date. The only
reason glven for dlscontlnulng SSR wag a schedul 1ng
problem.

M.S. led the list for parent discontent with a 4.
Pizza Hut had a 2 whlle World Book earned a-l.

Program lneffectiveness stépped 2 Plzza Hut
selections and 1 sponsored by M.S. In addition a basal
readlng program ceased for thls reason.

Children’s disllke stopped 2 World Book sponsored'
programs. Only 1 In the Others category was stopped
for thls reason.

Quegtlon 10
List each ldentlfled program beside the klnd of
lncentive motivatlion used.

Table 26 llsts data pertalnling to the klnd of

motivation ugsed. The program using the most lncentlves

wasg Plzza Hut 180, then Other 106. Local 83, SSR 63, WB
28, RIF 15, and.M.S. 14, Certlificate was the most
éopular incentive at 98. Hext were Books 78,
Entertainment 71, Stlckers, penclls, drawlng 69, Party
&8, Coupon 67, Other 21 and only 17 None. SSR was
responsible for 12 of the 17 Nones. Pizza Hut at 56
had the most under Party and at 51 the most In Coupon.

Plzza Hut accounted for 37% of all the incentlves and
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Tabie 25
Malor Reasgsons for Proaram Belpa Dligcontlnued

SSR PH wB Loc MS 0 Total
Program | 2 1 1 4
Teacher .1 5 1 1 4 1 13
Depart 2 t ! 1 5
Chlild. 2 1 3
Admin. ? 4 1 6 14
Parent 2 1 4 7
Others i 3 5 1 10

Total 4 . 16 14 3 15 4 56



Table 26
Tvypes of Incentlves |n the Varlous Proagramg
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SSR PH WB Local MS 0 RIF Teotal
n=489%9
Enter 14 19 1 11 1 21 4 71
Party 2 56 4 i 4 1 68
Coupon 2 51 | 5 1 7 67
Books 10 8 12 185 2 21 10 78
Certlif 10 28 10 24 4 22 98
Stlcker 13 138 & 20 4 16 69
None 12 1 4 17
Other S 1 3 1 11 21
Total 63 180 28 83 14 106 15 489

% 13 37 6 17 '3 21 3
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Other accounted for 21%, Local 17%, SSR 13%, World Book
6%, M.S. and RIF 3%,

Table 27 presents the followlng data about types
of Incentlves by school dlvislon type. For the
suburban/small town dlvislions, the leadlng type of
Incentlve was Certlflicates with 31 of the school
dlvisions that gave this Incentlve. Next came Books
20, Coupon 19, Pérty 18, Sticker 13, Entertalnment 10,
Other ¢, and None S. A total of 125 Incentives for 29
divislons meant there were 4.31 lncentlves for each
school district, For urban school dlstricts, the
largest number of lncentlves was Books wlth'la of the
school dlvigions glving thls lncentlve, Then were
Sticker and Certliflcates 12, Other 7, and None 2. For
a total of 82 incentives for 14 school divisions, it
meant there were S.85 Incentlves for each school
dlvislon. Rural dlvlslons ranked Certlflcates hlghest
with 55, Entertalnment S1, Stickers 44, Party 40,
Coupon 37, None 10, and Other S, For the 59 rural
dlstricts there were 4.78 Incentlves for each district.
Certlficates was the highest for Suburban school
divlslons and rural whlle Books was the hlghest for
urban divisliong. The lowest for suburban and urban
diviaslons was None whlie Other was the lowest for rural

divisions.



Table 27

Pypes of Incentlves by School Dlvislion Tvoe
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Suburban/ Urban Rural
Enter 10 10 51
Party 18 10 40
Coupon 19 11 37
Books 20 t8 40
Certliflcates 31 12 S5
Sticker 13 12 44
None S 2 10
Other 9 7 5
Total 125 82 282
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Accordlng to Table 28,.for the large school
dlvislons there was an equal! number of Incentlives of 1
for Party, Coupcon, Books, Certlflcates, Stlckers, and'
Other., Each school dlvision gave 2 lncentives aplece,
For the medlum school divisions, the most'popular_
Incentlive was Certlflcate for all of the 14-d1vlslons
gave thls type of lncentlve. Next was Books 12, Coupon
9, Party 7, Entertalnment 6, Stlicker 3, and Other 2.
Finally, there was None 1. For the 14 medium dlvisions
there were 3.86 lncentlves for each dlvislon. In the |
small slze schobl dlviglons, the most frequently used
incentlve was Certlflcate 78. Next came Books and
Sticker 61, Entertalnment 60, Party 55, Coupon 54.
There was a blg drop to Other at 17 and None at 16.

For the small divislons, an average of 4.02 lncentlves
were used for each dlstrict. Certlflcate was the most
_frequently used incentive for both medium and small
divislons Qltﬁ virtually all distrlcts uslng thls type.
For both medlum and small divisions the least popular
lhcentlve was None and then Other. The large divisions
chose as less acceptable ones: None and Entertalnment.
Questjon 11

What programs lnvoived some sort of cooperatlon
between a puslness and a school?

Table 29 provides the answer to thls question.

The most frequent answer was Plzza Hut with 88, or 86%,
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of the dlvislons Involved In such cooperatlon. World
Book 23 and 23% and Local 21 and 21% were next, Agaln
there was a blg drop to Other 14 and 14%, SSR and M.S,
4 and 4%, and RIF 3 and 3%.

The suburban/small town classlflcatlon chose Plzza
Hut as the one most frequently Involved with business
for 25 and 86% of the achool dlvisions. -The others
followed wlith World Book 9, Local 5, Other 3, M.S, 2,
and SSR and RIF 1 each., The 46 dlvlslpns had én
average of 1.58 businesses cooperatlng with each
divislon. For the urban dlvisions, it was simlilac.
The one lnvolving the most cooperatlon was Plzza Hut
13. Next were Local and Other. SSR had 2, and RIF had
1. The 26 urban dlvisions had an average of 1.85
buslnegses In cooperatlon wlth each. Rural dlvislong’
results for Plzza Hut were closer to the suburban ones.
Plzza Hut had S0 divislons cooperating. Local had 12;
Other had 7; World Book and M.S. had 2; -SSR and RIF
had { and. The 59 divislons had 85 cooperatlng
businesses or an average of 1.44 for each dlvision.

Table 30 provides the answer to the question about
cooperation between business and schools by division
slze. Agaln Plzza Hut lnvolved the most cooperatlon
between buslness and school with 2 out of 3 Involved In

such an arrangement for the large divislons. The

medium sehog] divisions had more in a cooperative
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Table 28

Large Medium Small Unk .
Enter Q 6 _ 60 S
Party -1 7 55 5
Coupon 1 4 54 3
Books 1 12 ’ 61 4
Cert!f 1 14 78 S
Stlcker 1 3 61 4
None 0 ' 1 16 d
Other 1 2 17 1

Total 6 54 402 27



Table 29
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Ruainess and School Cooperation by School Divialon Type

Suburban/ ‘Urban Rural Total

gmall town

n=29 n=14 n=59 n=102

% % % %

SSR 1 3 2 14 1 2 4 4
PH 25 66 13 93 50 85 88 86
wB 9 31 0 2 3 23 23
Local 5 17 4 29 12 20 21 21
M.S. 2 7 0 2 3 4 4
Other 3 10 4 29 7 13 14 14
RIF 1 3 17 1 2 3 3
Total 46 26 85 157
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arrangement wlth Plzza Hut 11 out of 14. World Book
and Qther had 3., S55R, Local, and M.S. had t. The 20
divisions had 1.43 cooperating businesges for each
system. The small divisions had 69 out of 79 of the
divislons Involved In a business arrangement. Local.
had 18, World Book 17, QOther 11. Béth M.S. ‘and RIF had
3 or while SSR had 2, Each of the 79 dlvlslions had an
average of 1.23 business arrangments. The small
dlvlslons:had the hlghest number of busglnesses and were
fol lowed by medlum and then large divisions., For all
dlvislon types, Plzza Hut had by far the mgst frequent
cooperatling arrangements with the schools.

Quegtion 12

List each ldentlfled program beslde the actlvity
used to select that program.

For the Information to answer thls questlon, see
Table 31. The method of program selectlon that was
chosen the most often proved to be through
Bralnstorming 99 or 30% of the tlme. Professlional
Journals and Qther were éhe'nexﬁ moét popular at 72 or
22%. Then came Literature Search at 53 or 16% and
Pllot at 30 or 9%. Slnce Other was so frequently
mentloned, it 18 of Interest to note some of these
methods. The most frequently noted one was from

buslinegs, then teachers, word-of-mouth, workshops,
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Large Medlum Small Unk.
n=3 n=14 n=7% n=6
% % %

SSR 1 7 2 3 1
Plzza Hut 2 66 11 79 69 87 ]
World Book 3 21 17 22 3
Local i 33 L ? 18 23 1
M.S. | 7 3 4
Other 3 21 11 14
RIF 3 4
Totatl 3 20 123 11



Table 31

Reagsons Clted for JSelecting Prodarams
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Lit. Brain St. Prof. J. Pllot Other

n=327

SSR 18 21 22 2 11

PH 8 18 11 10 27

WB 3 t 4 1 8
Local 8 25 9 5 10

M.5. 1 3 2 1 2
Other 13 25 21 9 11

RIF 2 6 4 2 3
Total 53 16% 99 30% 73 22% 30 9% 72 22%
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'parents and/or school, administration, Reading Advisory
Group, awareness of program, general knowledge,
textbook teacher guldes, and Department of Education.

According to Table 32, in a breakdown by type of
divislon, It was apparent that Other was a frequent
cheolce., Brainsgtormlng was the most popular except In
large and medium dlvislons., In suburban dlvislons,
Other was 16 or 22%; the remalning four types were 57
or 78%. Urban dlvislons had Other at 16 or 75% wlth ~
the rest 59 or 79%. Rural divislons llsted Other at 40
or 27% and the remalnder at 139 or 73%. Large schoql
divislons mentioned only Other at 11 or 100%, Medlum
school divislons lndicated Other was 4 or 9% with the
regt 41 or 91%. Small dlvislons used Other 47 or 20%
while the remalnlng ones were 191 or 80%. |

Suburban dlvisgions preferred Brainstorming 25,
Professional Journals 15, Literature Search 12, and
Pllot Study 5. Urban divisions chose Bralnstormlng 20,
'Professlonal Journals 14, and Pllot Study 13.> Rural’
divisions utillzed Bralnstorming 54, Professional
Journals 44,VL1terature Search 29, and Pilot 12. Large
school dlvislons did not [ndlcate any use for '
Bralnstormlng, Llterature Searéh, Professlonal Journals
or Pllot Study. Medlum dlistricts seemed to find 1ittle
dl fference between Professlonal Journals i1, Llterature

Search 10, Bralnstorming 10, and Pllot Study 10. Small
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school dlvislons showed a mark dlfference In thelr
cholceg: Bralnstorming 78, Professlonal Journals 58,
Literature Search 38, and Plilot Study 17,
Question 13 '

List each ldent!fled program bes!de the type of

currlculium dpcument used.

Table 33 provides Informatlon on the currliculum
documents used. .There were a total of 183 currlclum
documents used for 367 reported programs or S50% of the
programs utlillzed such a document. Guldellnes were
chosen 110 tlime or 60%. Currlculum guides were used 42
times or 23%. Proposals were used 31 tlmes or 17%.

The most frequent method used for all was a guldellne.
Both currlculum guldes and proposals were second
cholce. Since not all programs had such a document, |t
s of Interest to note that SSR had one for 59% of Its
programs, Local 56%, RIF 54%, Plzza Hut Si%, World Book
and Other 42%, and M.S. 32%.

Tablé 34 descrlbes the number of curriculum
documents by division classliflcatlon used to support
these programs. Suburban dlvislons used guldellnes 31
times, curriculum gulde 6, and proposal S. Urban had
guidelines 28, currlculum guide 14, and proposal 4.
Rural dlvislons chose éuldellne 51, currlculum gulde

14, and proposal 4. Suburban utilized one of the three
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Reasons Clted for Jelecting Proarams pv Division
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Type/Slze

Sub. Urban Rural Large Med. Smail Unk

n=73 n=75 n=179 n=11 n=45 n=238 n=6
Lit, 12 12 29 Q i0 38 5
Bralnst.25 20 54 0 10 78 11
Prof.J. 15 14 44 0 i1 58 4
Pllot 5 13 12 0 10 _ 17 3
Total S7 78% 59 79% 139 73% O 41 91% 191 80% 23

(Other)

16 22% 16 75% 40

27% 11 100% 4 9% 47 20% 10



Table 33

Cucriculym Documents Used to Support Programsg

(183 Documents)
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Proppsal Guldellne Gulde Total No. %
Proé.

SSR 4 26 17 47 80 59
PH 10 28 7 45 89 51
W8 4 6 1 11 26 42
Local 6 20 9 35 63 56
M.S. i S 1 7 22 32
Other 5 19 7 31 74 42
RIF 1 6 0 7 - 13 54
Total 31 17% 110 60% 42 23% 183 367 50
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documents for 42% of its 101 programs. Urban divislons
did so for 82% of lts 56 programs. Rural had one for
45% of 1ts 210 programs.  The medium slzed divisions
used guidelline 23 times, currlculum guide 4, and
proposal 1. Small dlvislons chose guldeline 70 times,
currlculum guide 32, and proposal 25. Large divisions
plcked guldellne S, currlculum guldelzf and proposal
none. Smail ones had such a document for 46% of thelr
127 programs.

Question 14
List each ldent]fled program beside the

fmplementatlon process used to Inltiate thls program.
Table 35 presents the data about the
Implementation processes used to lnltlate these
programs. Written dlrectlons was the most frequent
method of !mplementing a program at 32%, second,
word-of-mouth 31i%, third, staff development 20%, pllot
program 10%, and none was used for 4% of the time.
Word-of-mouth was the most frequent process for SSR,
World Book, and M.S. Written dlrections was preferred
for Plzza Hut, Other, and RIF. Staff development was
the process of cholce for Local programs. SSR and_
Plzza Hut were equally respongible for the hlghest
number &, of no (none) processes used. Only M.S. and
RIF were credlited with not neglecting at least one

type. RIF had the highest rate of using such a process
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14 tilmes for 13 programs or a rate of 108%, Then wasv
Plzza Hut at 90 times for 89 programs or 101%, SSR 74
times for B0 programs or 93%, Other 68 for 74 programs
or 92%, Local S5 for 63 programs or 87%, World Book 22
for 26 programs or 85%, and M.S. 55 for 63 programs or
73%. An average of 92% of 367 programs dld use an
implementatlion process, lncludlng word-of-mouth.

Table 36 answers the part of the questloﬁ related
to Implementatlon process in varlous school divisions
by classiflcatlion. Small school dlvls[ons accounted
for all 16 Instances of no use of an Implementation
process. Large dlvislons utlllzed a process for all 11
of thelr programs or 100% of the tlme. Small dlvisions
had a process 256 times for 277 programs or 92%.
Medlum ones had 42 for 58 programs or 72%. ©Small
divislons preferred written directions over the other
processes while the large and medlum ones chose
word-of-mouth. Large dlvislons’ preferences were:
‘word-of—mouth 6, staff development 3, wrltten-
directions 2. Medlum divislons’ cholces were:
word-of-mouth 17, pliot program 11, staff development
9, and wrltten directions 5. For.small dlvisions the
order was: wrlitten directions 104, word-of-mouth 80,
staff development S1, pllot program 21, and none 16.

First cholce for suburbans/small town and urban

divislons was word-of-mouth whlle for rural thls
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Table 34

1] 1 ! t ]

Diviglon Clagglflication

Proposal Guldellne Gulde Total No. %

Suburban .5 31 6 42 101 42
Urban 4 28 14 46 56 82
- Rural 22 51 22 95 210 45
Small 25 70 32 127 277 46
Medlum 1 23 4 28 58 48
Large 0 5 2 7 11 64
Unknown 5 12 4 21 21



Table 35

Implementation Process Used to Inltiate Proacams
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74

£354 Procegageg)
Pllot Staff Word W.D. Total None No.
Dev. Mouth | Prog.
SSR 2 23 29 20 74 6 80
PH 7 6 34 43 Q0 6 89
WB 1 4 9 8 22 1 26
Local 9 18 15 12 o5 1 63
M.S. 3 2 6 5 16‘ ! 22
Other 11 19 18 22 68 2
RIF 3 0 S 6 14 Q 13
Total 36 72 114 116 338 16 367
% 10 20 31 32 4
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cholce was wrltteh directlons. None was the least used
cholce for all three. Suburban cholces were!
word-of-mouth 38, written dlrections 33, staff
development 10, and none 7. Rural divislons’ order
was: wrltten directlons 69, word-of-mouth S8, sgtaff
development 43, pllot program 14, and none é. Urban
used S8 Implementatlon process for S6 programs. |
Suburban had 96 processes for 95 programs. Rural
divisions employed 184 for 210 programs.
Quegtion 1S

Beslde each ldentlfled program, lldt the type of
evaluatlon - Questionnalre, Standardlzed Test,
Informal, or None - done.

The most hlghly assessed program was RIF at 77%.
SSR was asgessed 70% of the time. World Book was 69%;
Local was 68%; Plzza Hut was 64%; Other was 57%. The

least assessed program was M.S. at 45%, The 367

programs were evaluated 236 tlmes or 64%. Dlvisions
reported none 92 times or 25%. The most frequent
fnstrument was Informal 202 or 86%. Next was
standardlzed test 20 or 8%. Then questlionnalre 14 or
6%. All of the programsg were evaluated lnformally the
most frequently. All of the programs were evaluated
more than they were not except for M.S. whlch was

equally dlivided between evaluation and none.
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Urban dlvislons evaluated thelr programs 71% of
the time whllg the rural rate was 66%, Suburban/small
town assessments occured 56%. All three dlvislons
favored informal, none, standardized test, and
quesgtlionnalre ln that order.

The small divisions had the highest rate of
assessment 185 out of 277 or 67%. Néxt was medlum Sd
out of S8 or 52%., Last was large dilvisions with § out
of 11 or 45%. Large dlvislons Informally evalﬁated al}
of thelr programs that were assessed. Medlum
dlvislions’ flrst cholcé was informal 28, none 12,
questlonnalre 2, and standardlized test 0. Small
dlvisions chose In this order: Informal 154, none 70,

standardlzed test 20, aquestlionnaire 11.

Quegtlion 16

What 1s your oplnlon of the various lncentlve
programs used?

Flgure 2 provides the data about thé Incentive
programs used. There was no apparent agreement
concerning the value of such programs. Many answers
were quallfled. Some divisions chose not to respond.
The most frequent responge was that such programs work.
The next reactlon was these programs were elther
excellent.or good. Only one division stated they were
opposed to them. Two divislon stated that none were

used. Although not opposed, 35 dlvislions used
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Implementation Procesgs Used to Inltlate Proarams |n
Varlous School Divislong by Divislon Clagglflication

Pllot Staff Word . W.D. Total None No.

Dev. Mouth Prog.
Subur. 6 19 38 33 96 1 10t
Urban 16 10 18 14 58 7 56
Ruratl 14 43 S8 69 184 8 210
Large 0 3 6 2 11 0 1
Medlum 11 9 17 5 42 0 58
Small 21 51 B0 104 256 16 277
Unknown 4 9 11 S 29 0 21
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Table 37
Proaram aggegsment

No. Stan. Ques. ' Infor, Total None

Prog. Test
SSR 80_. 6 3 47 S6 23
PH 89 2 1 54 57 28
WB . 26 0] 2 16 18 12
Local ' 63 6 3 34 43 13
M.S. 22 1 1 8 10 10
Other 74 3 3 36 42 4
RIF 13 2 1 7 10 2
Total 367 20 B% 14 6% 202 86% 236 92 25%
Subrb. 101 i 0 56 57 24
Urban o6 B8 S 27 40 18 .
Rural 210 11 @ 119 139 S0
Large 11 0 0 5 5 5
Med!um 58 0 2 -28 30 i2
Small 277 20 11 154 185 70
Unknown 21 o 1 15 16 5
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qualifylng statements of one kind or another. One
division commented that such programs were declining in
1ts schools. Some comblned thelr answers to questions
16 and 17.
Quegtlon 17

What ls your opinion of the use of lncentlves?

Flgure 3 provides the answers to the respondents’
oplnlong of the use of lncentives. Some responders
comblned thelr answers to thls questlon and questlion 16
or used tﬁls space to contlnue thelr response to the
previous questlon. A preference for self-motivatlon was
strong but dld not geem to ellminate the dse of
Incentlves. At least 48 divislons consldered '
Incentlves as elther helpful, excellent, or were for
them. Four respondenté stated such motlvatlion was not
In thelr favor. One divislion submitted a published
artlcle In support of their position agalinst extrinsic
mot lvatlion.
Summary

Thls study was done'by'meahs of an orlginal
questlonnalre completed by 77% or 102 of the 132 school

divisgslons In Virglnla. These dlvisions were divided

into slx categorles: 59 rural, 14 urban, 29

suburban/small town, 3 large, 14 medium, and 79 small.
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Flgure 2

They work - 43

Excellent/good - 18

Some good/some bad or not geood - 9

Prefer self-motlvatlon - 9

In favor If they make students Eead - 5.

Adequate - 2.

Acceptable |f students, teacher, and parents enjoy - 2
Like loéal ones - 2 |
Use sparlingly - 2

Wear out quickly - 2

Opposed - 1

Successg depends on support in school -~ |

Not Integral part of program - 1

Mot lvatlon short range ~ 1

Lot of paper work - 1

Carefully monltor ~ 1

Rather have buslness glve schocl needs than
ﬁotlvatlonal ltems - | |

No angwer - 3



Flgure 3
Opinlon of Incentiveg
Helpful - 28
Like them but prefer internal motivation - 25
Excellent/for - 20
Prefer self-motlvation - 9
Some are goodv- 6
Not In favor - 4
For extra effort - 2
No answer - 2
OK - 1
They don‘t last - 1

127



128

Of these 102 dlvislons 42% had a full-tlme central
offlce supervisor/coordlnator of readlng.

Approximately 59% of these dlvislons reported having
achool-based reading speclallsts,

There were 367 lncentlive reading programs, of
which the leaders were Plzza Hut’s Bogk It! or 87%, SSR
or 78%, and Other programs or 73%. The programs
that had survived longer than three years Werq Plzza
Hut, SSR, and Local ones. The two maln reasons for
contlinulng these programs were that they encourage
reading and chlldren like them, Only 34 programs had
been discontinued with the leaders being Pizza Hut,l
World Book, and M.S. Read-A-Thon. Mostly they were
dlscontlnued because of administratlon and teacher
discontent and other reasons. RIF was the only program
not to be elimlnated.

For all programs 489 Incentlves were used. Plzza

Hut’s program was responslble for 37% of the

‘lncentlves; The leading types of lncentlves Qere

certlficates, 20%, and books, 16%.

Plzza Hut’s program involved 86% of the dlvisions
In a cooperatlve effort with a business whlle Worla
Book had 23% and Local programs héd 21%.

Literature searches and professional Journals were
responsible for 34% of the declslons to choose these

programs. Bralnstormling detprmlned the selectlon of
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27% and Other means 20%. To formulate these programs,
responges Indlcated that 50% used some sort of

currlculum document such as a proposal, guldellnes, or

currlcuium guides. Impiementation was accompl ished by
staff development only 20% of the tlme but
word-of-mouth was responsible 31% and written
directlions 32%. Asgssesgsment, another !mportant aspect
of currlicuium development, was achlieved by informal
means for 86% of the evaluations done or 55% of the
total programs.

Over half of the respondents indicated lncentlve
programs elther work or are excellent/good.' The rest
quallifled thelr answers except for three who falled to
answer at all., Sllghtly less than half thought
incentives were elther helpful or excellent/for. There
were four deflnitely not In favor of lncentlves. There

wag a strong vote for lnternal or self-motlvatlion,



Chapter 5: Concluslons
Iptrogquetlon

The purpose of thls study was to determine what
type of programs deslgned to stilmulate studénts’
Independent reading were belng utlllzed or had been
utlllized In the Commonwealth of Virglnia. Addltlonal
questlbns.were posed. What process was used to select
these prbgrams and what factors Influence selectlion?
Are these programs based on sound principles and
practlces? Do these programs Include the use of
incentlives to motlivate chlldren? What 18 the nature of
thege lncentlves? How .are these programs lmplemented?
How do these programs become instltutlonallzed? Are
these prograﬁs evaluated?

The answers were compliled from a éuestlonnalré'
designed for thls study. Thls éurvey form was sent to
the 132 Virglnia school q1vlslops, of which 102
cohpleted and returned the form. Not only were results
presented In totals and percentages for the gstate as a
whole, but compllations were done for categories of
rural, urban, and suburban/small town. Another
collection was done for divislong by slze of small,
medlium, and large.

130" .
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The outcomes and lntefpretatlons of thls study
should be consldered with the following limltations:

1. Thls study was limited to the 102 school
divislions that replled.

2. This study relates to the Commonwealth of
Virginia only. ‘ |

3. The possiblillty exlsts that there may have
been programs in scbools that were not reported because
of a lack of awareness by that district’s responder.

It 1s unllkely, but the possibility exlsts, |

4, The possiblllty exlsts that some divisions may
have reported programs that were not ln existence.

Thls sample contalned 59 rural, 14 urban, and 29
suburbans/small town divisions, There were 3 wlth
50,000 or more studentst 14 with 10,000 to 50,000, and
79 wlth less than 10,000. The position 6f a central

offlce supervisor/coordinator of reading was present In

42% of the dlvislons. Also present were school based
readlng speclalists In almost 59% of,the dlvislons. As
one would expect, the existence of these two types of
poslitlons was directly related to the'a)ze of the
division. The larger the slze the higher the
percentage of existence of these two posltlons.
Research Quegtlion 1

Within the state of Virglnla what are the varlous

programs that were used and have been used withlin the
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past flve years wlth the intent to stimulate/motlvate
students to read outslde of thelr Instructlonal reading
program?

Concluglong

The largest motivatlonal program In use was Book
Itt, sponsored by Plzia Hut. MNext are SSR, Others, and
Local for thé state as a whole, However, when
consldered by categories, these totals dlffer. One
hundred percent of the large and urban school dlvlslong
particlpated In the program, Book [t!.

The number of other type programs was surprlsing.
Altogether there were 74, some of whlch were mentloned
by only one district. Also, !t was interesting to note
that localltles or schools had devised their own
programs In large numbers, Another lﬁtrlgulng factor
was that only 14 divisions mentloned the use of a RIF
program which ls almost as old as SSR.

Regearch Quegtlon 2

How were thesgse programs chosen?
Conclusliong

Respondents were asked to ldentify which method
was used to select their programs. Suggestlions were a
literature search, bralnstorming, professional Journal,
pilot study, and other. For the state, the flrst cholce
was "bralnstormlng" wlth "other" and "professional

-

Journal" tléd for second. Agaln by categqrles, the
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results varled wildely. Under Other, some distrlcts
mentloned that they were apprcached by a buslness to
start a program.

SSR was selected almost equally from llterature
search, bralnstorming and profegslional Journal. Plzza
Hut was chosen malinly from Other, as was World Book.
Local programs were devised chlefly from bralnstorming.
Other programs appeared to be selected from
bralnstorming and professional Journais. There was
great variance in RIF‘s method of selection.

Desirable approaches to chooslng educat!onal
programs entall search of research llterature,
professlonal Jjournals as sources, or a pllot study.

Yet only 16%, 22%, and 9%, respectively, of these three
approaches were used for Virglnla’s lndependent readlng
programs. Bralnstorming, which accounted for 30%, and
Other means used for 22%, were the most frequent
cholces. The best method, a search of the llterature,
s one of the least used. For the most part, Virglnla
Sghool dlstrlcts reported they did not use best
practlces mefhods. Quite possibly, theée dlvislons are
choosing independent readlng programs wlthout
Justlflcatlon, It 1s possible th&t gchoola have heard
readlng programs are effective and are just Jumping on

the band wagon.

Research Quegstion 3
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To what extent dld best practlces research
,llterature Influence the declslon to choose these
programg?

Conclugions

Respondents reported 367 programs In existence of
which 53 were reported to have been selected by a |
l1terature search and 73 from a professional Journal,
34%. There are 63 locally deslgned programs. A
llterature search was responsible for 8 and
professional Journals for 9 of these programs. There
were 74 Other programs wlth 13 of these selected from a
| lterature search and 21 from consultling pfofesslonal
Journals. Of the 80 SSR programs, 18 came from a
literature search and 22 from a professional journal.
Pizza Hut’s 89 programs were selected In the following
manner: B8 lliterature search and i1 professional
Journals. RIF‘s 13 programs were selected from a
literature search 2 and professional Journals 4. The
choice of World Book’s 26 programs by llterature search
3 and professlional Journals 4. M.S. Read-A-Thon was
plcked with a literature search | and professlonal
Journals 2 out of 22.

The largest percentage of programs selected by
best practlces researéh l1terature was the 50% of SSR

wlth RIF and Other at 48%. Apparently, best practlces
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research had llttle to do with program selectlon In
Virginla. 7

Slnce 60 of the 89 Plzza Hut programs, the one
most frequently used ln Virglnla, were selected without
reference to best practlices research, It appears that
the llterature ls not belng consultéd to select these
programs. Yet, as Is apparent from thls study, there
are only two research studles of Book It! avallable.
Even |f school dlvlslons had searched research
llteraturé, thelr conclusion would have had to have
been that there was not sufficlent, clear-cut evidence
to Justify Bogk It!‘s adoptlion. The same ﬁlght be sald
for the other programs: 38 of 80 SSR, 18 of 26 World
Book, 18 of 22 M.S., Slof 13 RIF, 41 of 63 Local, and
31 of 74 Others. 1In falrness to school dlvisions, |f
they had conducted a llterature search, they mlght not
have found much except for SSR.
Research Question 4

To what extent was there buslness/corporate
involvement In the declsion'mak[ng process used to
choose these programs?
Concluglons
| For the state as a whole and for all divislon
types, Plzza Hut had by far the most frequent
cooperating arrangements wlth the_schools. Of the 367

total number of programs lnthe gstate 157 or 43% of the



136

program lnvolved some sort‘of cooperatlon wlth a
buglness., In a breakdown by type of dlvislon, it
revealed: suburban/small town 46 of 101 or 46%, urban
26 of 56 or 46%, and rural 85 out of 210 or 40%.
However, by sSlze the results revealed a considerable
variance among school divigsions with large 3 out 6f 11
or 27%, medlum 20 out of 58 or 34%, and small 123 out
of 277 or 44%. Perhaps because of a lack of flnanclal
resources, the smaller the distrlct the more
Involvement with a business.

What was surprising was that RIF whlch requires
quite a flnanclal commltment to supply a book for each
child accounted for the least buslness lnvolvement,
For the state as a whole RIF totaled 13 programs and 3
or 23% had buslness cooperatlon. HNot surprisingly,
these 3 were In a small distrlct.

World Book and Local had approx!mately the same
number of busliness connectlons., However, only 33% of
the Local programs had a business link, whereas to
participate In the World Book program lnvolved
recelving a set of books for the classroom.

Other category had 74 programs with 14 or 29%
Jolned to buslness. Most of the buslness lnvolvément
or 73% was caused by the programs sponsored by Plzza
Hut, M.S. and Worid Book. These_accounted for 115

programs or JI1% of all the programs.
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For the 367 programs in Virginla 43% have an
Ilnvelvement with business. Slince businesses such as
Plzza Hut, World Book, and M.S. furnlsh expllclt
guldel lnes and these programs account for 73% of
buslnegss Involvement, the gquestion needs to be asked
whether business’s Influence has expanded Ilnto
currlculum where 1t does not belong.' Development of
readlng prdgrams should occur from research and be In
the hands of professlonals., It 1s pogslble students

might asscoclate reading with a product;
Regearch Quegtlon
| As the programs were begun were formal documents
such as proposals, guldellnes, or currlculum guldes
developed or wrltten?
Concluglong

For the entlre state 183 of 367 programs utlllzed
gome type of currlculum document. Thlis meant 50% of
the programs had such a document. Most of thls could
be accounted for by urban divislons that used a
document for 82% of thelr programs. The large
divisions had documents for 64% of thelr programs. The
rest were closely spaced: medium 48%, small 46%, rqral
45%, and suburban/small town 42%.

Except for M.S. at 32%, World Book at 42% and

Other at 42%, there was llttle dlfference between the
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programs and the use of curriculum documentg. SSR at
59% dld employ the most documents.

What was surprlslng was that the suburban/small
town dlvislon accounted for the least. It would seem
that there should be adequate flnanclal and
knowledgeable resources for such dlvislong to develop
currlculum documents for thelr programs.

Proper educatlonal procedure demands wrlitten
documentatlon accompany programs. If such documents -
are lackling, program implementation could occur
haphazardly and lnconsistently. Documentatlon permits
proper use of programs Including that tlme and |
regsources are ugsed advantageocusly and theory ls
correctly followed, Educational adminlstrators should
be aware that lack of documents may lead to poor
Implementation.

Regearch Quegtion &

What was the Implementatlon process used by
varlious school divislons to begln these progréms?
Conclusiong

Dlvlslohs were asked to respond to whether a pilot
program, staff development, word-of-mouth, written .
direct!ons, or no Impiementation process had been
employed. Only 16 programs had no speclal process for
implementation as reported. Of the 367 total programs,

only 354 were accounted for-lq this quesgtlon’s
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responsges. So actually 13 more mlght be assumed to
have had none,

A deslrable staff development approach was an
option for only 20% of the reported programs. Large
divislons utlllzed staff development for 27% of thelr
programs, medium 16%, small 18%, rural 20%, urban 18%,‘
and suburban/small town 19%,

Surprlslingly, word-of-mouth was one of the chlef
methodsg for the state as a whole for lmplementatlon for
31% of the programs. Wrltten directlons composed 32%
of programs implemented. A pllot program was used for
only 10% of the programs. ‘

Another surprise was the use of word-of-mouth for
Implementatlion by large divisions for 55% of thelr
programs. Thls was by far the largest percentage.
Considerling the resources available and the difflcult
loglistlics in such an approach for a large dlivision, one
would assume another type of Ilmplementatlon.

Staff development, the preferred method of
Ilmplementalon, lnvolves teachers in decision making and
provides tralnlng and ccaching. Such an approach
theoretlcally assures that a program wlll be as
effectlve as possible., Wrltten dlrectlons and
Word-of-mouth can be ﬁlslnterpreted. Both approaches
provide 1lttle chance for formative evaluatlion whlle

gtaff development can focus-pq dlscoverlﬁg developlng
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problems. Why dld these school dlvislons not use staff
development? A posslble explanatlon could be the lack
of money ln school dlvislons. Another reason might be
these programs are Incorrectly considered ags not a part
of curriculum. People mlght mlstakenly assume that .
Independent readlng requlires no staff development.
Regearch Quegtlon 7

What was the extent of uses of lncentives or some
forms of extrlinslic motivation?
Conclusgions

Since Plzza Hut’s Book [L! program ls the largest
program used ln the state, It ls not surprlsing that
Incentives are wldely employed. For the 367 programs,
responders llsted 489 Incentlves used. All of the
Incentives to which dlvisions were asked to respond
were ]lsted as belng used for Plzza Hut’s program.
Plzza Hut accounted for 24% of the programs and 37% of
the Incentlves.

Only 17 responses stated there were no Incentlves
used: 12 for SSR, 4 for Other, and i for Local.

It ls apparent that the concept of extrlinsic
motivation has played a large part in motlvational
'readlng programs that are deslgned to encourage
independent reading.

Sel f-motlvation ought to be the goal. Lately,

gerlous questlons have been ralsed about the
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degsirablility of Incentivesgs by Rosemond ¢(1991).
Mot lvatlon appears to be a complex and evaslve

dimenslion not necessarlly accompl ished by extrinsic

Incentlives.

Research Quegtion 8

Have these programs survived for longer than‘three
years? What were the major reasons forvdiscontinulné
these programs?

Concluglons

Out of the 367 programs currently [n use In this
state 273 have survlved longer than three vears., By
rank these programs are: Plizza Hut 84, SSR 67, Local
48, Others 36, World Book 15, M.S. 12, and RIF 11. The
top four were the same as those currently In use,.
Simllarly, Plzza Hut and SSR are ln flrst and second

place. In every type of school divislon, these two

were also the leaders except In urban and large

divisions where SSR and Pizza Hut are tled. Another
exceptlon 138 the tle between SSR and Local for Second
élace among suburban/small town dlvisions.

These programs have been continued for the
fol lowlng reasons: encourage reading 256, chlldren
llke them 236, teachers llke them 219, parents llke
them 194, administrators |lke them 166, rlise In
read!ing achlevement test scores 92, and other reasons

40. Contlnulng thege programs becauge they encourage
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readling |8 the chlef reason for contlnulng all but
Plzza Hut’/s. The leadlng reason for keeping Book It!
was because cﬁlldren llke 1t.

These programs had been discontlnued in the past
five vears: Plzza Hut’s 10, World Book 8, M.S. 7.
Local 5, and Other and SSR 2 each. Agaln Plzza Hut’s
Bogk It! had fhe most programs dliscontlnued. A total
of 34 programs had been gtopped throughout the state,
The small divislons had discontlinued B80% of thése
programs; the medium dlvlsroﬁs discont inued 5%; and the
large divisions did not discontinue any. The
suburban/small town and rural divislions dlscontlnued
almost equal numbers but a much lesser amount was
dlscontlnued by the urban.

Responders gave 56 reasons for dlscontlnulng these
programs. They were: admlnistration discontent 14,
teacher dlscontent 13, others 10, parent glscontent 7
departure of innovator 5, program lneffectlve 4,
children did not Ilke them 3. Pizza Hut, M.S., and
World Book had the hlighest number of reasons to
discontinue, but there did not seem to be a common
factor that caused all three to be stopped. Plzza
Hut’s maln reason was teacher discontent. World Book’s
was "others", which seemed to mean: goals reached,
money lnvolved, not reapproached, and too lnvoived and

time consuming. M.S.’s reason was admlnistratlon
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discontent. It ls Interestlng to note that only four ‘
programs were apparently dlscontlinued because of the
Ineffectiveness of the program. They were two of Plzza
Hut and one of M.S. and other.

SSR and cother had the fewest reasons for belng
discontlinued at 4 aplece. SSR’s reasons were departure
of lnnovator 2, teacher discontent !, and other 1, a
schedul lng problem. There was no claim of'prqgram
lneffectlvenegs for SSR. Only RIF was not stopped at
all. It appears to be the only one accepted fully.

Based on thls study, It appears that once started
a program Is not usually discontlnued. The result |
could mean that students, teachers, and adminlstrators
must contend with more and more programs that may not
be effective, Such programs encrouch upon
Ingtructional time, Yet there 18 a move to Increase
the school day and year. Ellmlnation of Ineffectlve
programs might provide additional time. Formatlve and
summatlve evaluation studles need to be done to
determine |f programs should be improved or ellminated.
especlally dutcome studies, Aas this stddy revealed,
only 9% of these programs had formal evaluation.
Regearch Question 9

To what extent has there been Informal/formal

evaluatlion of thegse programs?

Conclygjon
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By far most of the programs have been evaluated
Informally or 86% of them Only 8% were evaluated by
use of a standardlized test and 6% with a questionnaire.
Of the 367 programs, 92'reporﬁed no evaluatlon; 236
reported an evaluatlon; and 39 were mlssing from the.
total. _

Rural school divislons Informally evaluated 95% of
thelr programs; urban dld 48%; and suburban/small town
did 55%. Small school dlvisions informally assessed
56% of thelr programs; medium dld 48%; and large
school dlivislonsg dld 45%.

While It would appear to be expected tﬁat rural
and small school divisions would evaluate Informally,
1t was surprising that small divisions also reported a
hlgher percentage of evaluatlon by use of a
standardlzed test and questlonnalre over large and
medium ocnes. The more formal evaluations were done In
this manner: wurban 23% of thelr programs, rural 10%,
suburban/émall town 2%, small divislons 11%, medlum 3%,

and large 0.

Even though large divisions would appear to have
adequate resources to do formal evaluatlons, they dld
none. Alsgo, It is surprising that suburban and medium
divislons would lag behlnd ln thlis type of assessment.

These programs are being implemented and contlnued

because they encourage readlng and children llke them.
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Yet, malnly Informal assessments are belng done to
determine lf these two factors are true. Over half of
the divislions belleved that these programs elther work
or are excellent/good. It would be desirable for there
to be data on which to base these oplnlons.

Formal evaluation of student oﬁtcomes I's proper
educatlional practice. It !s possible that no
evaluatlions have been done at all for these programs
since Informal can mean almost anything. Formal
evaluatioﬁ s assurance that a program Is accompllishing
i{ts goals. Such evaluatlon allows revislon and
elimlnation based on rational Judgment. Schools are
already criticlzed because of low readlng scores. Yet,'
wlthout evaluatlon, there ls a real possiblility that
these programs could harm and not ralse a student-’g*
readlng ablllty.

Suacested Studles and Recommendatlons
| A number of recommendatlions for future studles and
speclflc actlons are apparent from this study.

1. There should be formal evaluation of all
incentive reading programs especlally Plzza Hut’s Book
Itt, which 18 so wldely used. This evaluation should
-be of the effectliveness of the program !.e. do chlldren
read more or better?

2. More research s needed }nto the value of

lncentlves and lncentlve read;ng programs by natlonal
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assoclations who advocate tﬁese program. How much time
|s deducted from instructlonal time with such a
program?

3. Attentlon needs to be paid to the ways school
divislons use ln chooslng, implementling, and evaluating
programs, ' |

4, A further lInvestlgatlon of business
Involvement in reading programs needs to be done.
Implications

The Impllcatlons for the fleld can be viewed In a
narrow sense ln.terms of the speclflc questlons asked
Iin this study. However, thls study has lmpllcatlions in
a larger sense that need to be addressed. Thls sectlon
wlll view the narrow perspective filrat and then address
the larger issues.

The Informatlon gathered by thls study Indicates
the vast use of lncentlve readlng programs ln the
Commonwealth of Virglnia, partlicularly the Book It!{
program spongored by Plzza Hut. These programs have
been chosen, planned, and implemented with llttle
emphasls on ;esearch, curriculum documents, and
adequate processes. There has been scant formal
evaluatlon of program effectlveness In reading
achlevement. Little attentlon has been paid to the

amount of time such programs dedgct from Instructlion.



147

Less than half of the school divislions in this
study had ful[-time central offlce
supervligor/coordlnator of readlng, and sllaghtly over
half had school based reading speclallsts. Both
positlions could be more effective In critically
appralsling a motlvational reading program.

The proﬁrams that seem to cause}therleast amount
of conflict were SSR and RIF. The latter program was
not utlllzed widely throughout the state. Perhaps more
buglness involvement [n supplylng the resources for |t
would lead to more approprlate cooperatlon between
schools and buglness,

A crlitlcal eye hasg been thrust on the use of
incentlves for students, Most responders expressed a
preference for self-motlvation. One division even sent
a copy of a publlshed article crltical of lncentlves
and reported that that div!slon was phasing out thelr
use, However, glven the fact that these lncentive
programs seem to have become Instltutlonalized In most
cages, lt -wlll probably take much time before a change
of attitude will evolve. Most probably it will take a
respected national professional organlzatlon to
Influence the conductlng of research Iln thls area of
reading. .This study found no such studies had been
done In Virginla and few had been done nationally.

Additionally, schools ocught: to determlne the
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effectiveness of lncentlives before creatlng local
Incentive readlng programs.

Perhaps, school dlvislons should accept business
cooperatlon conditlonally, More emphasls should be
placed on the needs of the schools, students, and
teachers and less on advert!sling a buslness or product,
Schools should conslder Insisting busliness provide
evlidence that a program the busliness promotes will
Improve reading.

Formal evaluatlon needs to be done for all
independent reading programs not Just 9%. Declslons to
continue or dliscontlnue programsg need to be made oﬂ
facts. When reading programs are adopted, formal
evaluatlon should be bullt Into the Implementation
process.

Clearly, In the state of Virginia much s to be
desired In the selectlon, !mplementation and evaluation
of programs designed to stimulate students’ reading.

There remalns the questlon of what does thls study
Indlcate for the field of reading. It Is clear to this
wrlter that'Vlrglnla School dlvislions have been lagklng
in ratlonallty concerning selectlon, development, and
evaluation of Independent readlng'programs.

One only needs to scrutlinlze the methods of
selectlon for these programs to reallze thls fact.

While bralnstorming has its place, It often means
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little more than tossling out ldeas and dlscusslng them;
Surely, our parents would be appalled at the thought
that our educational plans were arrlved at lﬁ such a
manner.

The educatlonal profession should compare {ts
approaches to other professlions. 0One can only lmaglhé
the response of a patlent f a doctor prescribed a
treatment course-based on a process such as
bralns;ormlng. Just as a doctor or lawyer peruses the
literature In thelr flelds before chooslng a course of
action, surelyleducators should do the same. Proper
procedure calls for'llterature searches, professlonal
Journals as sources, or pllot studles. Accepted
currlculum selection procedures demand more than
bralnstorming as a method of selectlon. One should not
be misled Into belleving thls is a minor matter, for we
are dlscussling currliculum when we mentlon !ndependent
readlng programs.

Even though some divislons Indicated they had done
a llterature search or checked professional Journals,
there ls 1lttle avallable on speclfic programs except
for SSR. Slnce other means were revealed to be.tied as
the second maJor method of seleéflon, one can gpeculate
where the Informatlion orlglnated - perhaps, from

conferences, other divisions, and commerclal sources.

If a llterature search or professlonal Journals are not
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helpful, then a pllot study wlth formal evaluatlon as
to 1ts effectiveness may be called for. The medlcal
professlion does pllot studles for new treatments, and
so should we.

Next, Implementation in Virglnia for independent
readlng programs ls shocking. Not having wrltten
documents can be compared to doctors not wrliting orders
for their patlents. Yet only one-half of these
programs utlllzed written Instructions. There Is
certalnly.no way of knowlng whether all schools, maybe
even c¢lasgses, conformed to the same procedures. It Is
espclally alarming since Plzza Hut, World Book, and
M.S., do provide thelr own wrltten directlons and these
businesses account for a large measure of the total
reading programs. Yet, the table shows even thelr
programs had no hligher rate of wrltten directlons than
Si% for Pizza Hut. Wlith so many programs in the
échools, confuslon can result between thege programs.
Even {f procedures were discussed In a staff meeting,
without written dlrectloﬁs memor les can fall;

misunderstandings can arise; and programs be

lneffecf!ve.

All professions requlre adequate tralining before
one !s allowed to practice., Educatlon should not be an
exceptlon. It s unacceptable that we allow programs

such as those examined in thls study to be lmplemented
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wlthout staff development. 'All professions have a
standard of acceptablllty for new programs. Virginta
educators must be expected to do no less for students,

In additlon to public expectations for
professional behavlor, we must conslder the
ramiflcations of accountablllty for educators.
Educators cannot gelect and introduce‘new programs
wlthout formal evaluation of these programs to assure
the publiec that tlme and reéources are well spent.

With more emphasls on tegt scores for our regular
curriculum, we cannot lntroduce programs whose value we
cannot prove by student outcomes. If we must justify
our regular currliculum, the publle certainly expects at
least the same level of accountablllty for these
gspeclal programs.

Currently, money ls scarce In Virginla. School
dlstrlicts bemoan the lack of funding from the state and
federal level. Programs are bélng threatened and hgld
accountable., It 1s difficult to defend the programs In
this study. But with evidence of effectiveness,
schools would be on solld ground for rebuttal.
Presently, educators can state only that they belleve
these programs cause chlldren to read more. However,
educators qannot ¢clte research or show objectlve data.

The use of extrinsic motlvatlion s belng

questioned in the literature. Additlonally, extrinsic
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motlvatlon s based on psycological theorles of rewards
to faclillitate learning, Yet to be effectlve, these
rewards should occur in ¢lose proximlty to the actlon,
One can only wonder how effectlve a monthly certificate
can be in relnforclng dally reading. If educators rely
on psychology’s'theorles, they must apply these
theorles corréctly. To promote dally reading, the
reward should be glven dally. Addltlonal studles mlght
be done to determine [f extrinsic motivation pfograms'.
are used ln schools for other areas besldes readlna.

, This study has Ilmpllcatlons for teacher educatlon
which stresses relylng on research for selectlion, '
proper procedures for lmplementatlon of programs, and
evaluatlon for new programs and currlculum. Obvlously,
there has been a breakdown between theory and practlce
of adminlistrators In Virginfa‘s publlic schools. Some
divislons had no central informatlon or gontrol of
these varlous programs. A number of dlvislons
dupilcated this wrlter’s survey to be completed by
Individual schools. One administrator simply stated
there was no way to determlne thls Information since it
was the cholce of each school. One dlvision reported
having a committee to judge programs before they were
Introduced. Addltlonally, reading specliallsts need to
be warned of unwarranted endorsement for any

Independent readlng program.
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Motlivatlon for the prollferatlon of these programs
is a concern. Probably, buslnesses belleve the
publliclty ls good advertising for them and ma? recrult
future customers from parents .and students. Schools
may be caught up In the polltlies of the current
educational fad for busliness/school cooperat!ion.
Schools and businesses should not be pralsed for every
type of Jjoint venture. The publlc should demand more
than words and Inslst upon ratlonal cooperatl&n. One.
commentator on television editoriallzed that he would
rather see businesses spend thelr money on more taxes
to suppert schools than these jolnt ventures, '

Educators should not blindly promote lnnovations
that promise fun, entertalnment, or good public
relatlong, Effectlve programs are the best and most
approprlate publiclty avallable.

Summacy .

This chapter presented these maJor points.

1. The posltlion of a central offlce
supervigor/coordinator of reading was present ln 42% of
the divisions. School based reading speclalists were
In 59% of the divislons.

2. Plizza Hut‘s Book It! proéram and SSR were the
most wldely used incentive reading programs.

3. Bralnstormling was the selectlon process for

30% of the programs while a llterature search was
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responsible for 16%, and consultlng professlonal
Journals was used to select 22%.

4, There was buslness/corporate [nvolvement for
43% of thé programs, Pizza Hut had the most

cooperating arrangements.

S. Some type of curriculum document was utlllzedv
tor only 50%‘of the programs.

6. Programé were lmplemgnted by word-of-mouth for
31% of the programs and by wrltten dlrectlons for 32%.
The best method, staff development, was utllized for
only 20%.

7. There were 489 Incentlves for 367 brograms.
Book It! was responslble for 37% of these lncentlves,

8. Book It! and SSR were the chlef programs to
last longer than three vears.

9. Only 34 programs had been dlscontlnued In the
past flve vears. A program was discontlinued usually-
because of administration or teacher discontent.

10. The main reasons to contlnue a program were
because |t encouraged reading_or‘chlldrgn liked the
program. _

11. Informal evaluatlon was done on 86% of the
programs. Formal evaluatlon was done on only 9%.

12, Over half of the divisions believed that these

programs elther work or are excellent/good.
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13. There 18 a need for more research on the
effectiveness of Incentlve reading programs and.
lncentives In general.

14. In the state of Virginla, much is to be

desired in the selection, Implementation and evaluation

of programs desligned to stimulate students’ readlng.
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427 Sonora Drive
Hampton, Virginia
23669

January 6, 1992

Dear Superintendent:

I am currently a doctoral student at The College of William
and Mary. My disgssertation focuses on the variety and kind
of programs school divisions in Virginia use to encourage
student independent reading. I am asking you and all school
divisions in Virginia to participate in my study.

Enclosed is a brief questionnaire -‘that asks questions about
independent reading programs that may be used in your school
division and about programs that may have been used in the
last five years.

My work is being done under the supervision of Professor
Robert Hanny of the School of Education. The dissertation
topic has been approved by the appropriate review committees
regarding privacy. Your anonymity is assured.

Since this survey is brief, it should take no more than 20
minutes to complete. I would appreciate it if you would
request its prompt completion and return in the enclosed

self-addressed and stamped envelope by the person in your
division responsible for the Reading/Language Arts program.

Your cooperation is greatly appreciaﬁed.
Sincerely,
€ R BT Wl

(Mrs.) Elizabeth Welsh
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To_the person completing this form: In case you did not
receive the cover letter with this form, I am doing my
dissertation at The College of William and Mary and need

your help in providing the following data. I will be pleased
if you call me collect at 804-851-8926 if you have any
questions or concerns. Elizabeth Welsh

The following information will be used to compile data about
motivational reading programs in the school divisions of the
Commonwealth of Virginia. This brief form should take no

more than 20 minutes of your time to complete. The identity
of you and your school division will remain anonymous. Your

cooperation is appreciated.
- MOTIVATIONAL READING PROGRAM SURVEY'

1. Is your division rural, urban, or suburban/small town?

2. What is the size of your school system?

3. Do you have a central office supervisor/coordinator of
reading?

4. Do you have school based reading specialists?

5. Within your school division what programs are beidg useqd
CURRENTLY to motivate students to read independently outside
of their instructional reading program?

Sustained Silent Reading (SSR) Pizza Hut, Book It!

World Book M.S. Read-a-thon Local design

Others (specify)

6. Which of these programs have survived longer than 3 years?
SSR Pizza Hut World Book Local design

'M.S. Read-a-thon Others (specify)




7. List each identified program beside the major reasons
for continuing these programs.

Rise in reading achievement test scores

Parents like them

_ Administrators 1ike them

Children like them

Teachers like them

Encourage reading

Others (specify)

8. What programs have been DISCONTINUED in the past 5 years?

SSR Pizza Hut World Book Local design

M.S. Read-a-thon Others (specify)

9. List each identified program beside the major reasons for
discontinuing these programs.

Program ineffective

Teacher discontent

158
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Departure of innovator

Children did not like them

Administration discontent

' Parent discontent

Others (specify)

10. List each identified program beside the kind of incentive
motivation used.

Entertainmentl

Party

Coupon

Books

Certificates

Stickers, pencils, drawings

None

Others (specify)

11. What programs involved some sort of cooperation between
a business and a school? ‘

SSR Pizza Hut Worild Book Local design

M.S. Read-a-thon Others (specify).

12. List each identified program beside the activity used to
select that program.
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Literature search

Brainstorming

Professional journals

Pilot study

Other (specify)

13. List each identified program beside the type of curriculum
document used. : :

Proposals

Guidelines

Curriculum guideé

14. List each identified program beside the implementation
process used to initiate this program.

Pilot program

Staff development/training

Word-of-mouth

Written directions

None

15. Beside each identified program, list the'type of evaluation
~ Questionnaire, Standardized Test, Informal, or None - done.

SSR

Pizza Hut

World Book

Local design

M.S. Read-a-thon

Others (specify)
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16. What is your opinion of the various incentive programs
used?

17. What is your opinion of the use of incentives?
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