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P The purpose of this smdy was to compare and make a mm«wd
waimtiaﬁ of two méthods'of teaching béginning Frerich at the follege
of William and Miary in Virginis. Hethod I represented the traditional -
approach, and Method II represented a transition from the traditional

to the laboratory approach. . This study was undertaken to determine
‘whether Method 1I would reaulta in loss of the traditional skills of -
gramr, voembulaxﬁy, and reaﬁing at the end czt‘ one yaar of instruction.

Two groups of beginning la,nguage atudants wore equated on the
basia of scholastié aptitude test results; the groups were restricted
to students of freshman and sephomore academic standing with no known
previous acquaintance with the French language. A standardized
achievement test in French was administered to ascertain -the achieve-
ment under Method I and Method IT in developing the traditional
language skills.

sta‘bisﬁic;al results reévealed that there was no significant
difference between the two groups in achievement in grammar and
vocabulary, but that the group taught by Method I scored significantly
higher than tha grcup tmxgm by ﬁmnmd II in paragraph TBB&iﬂgo

The study concluded that Method II resulted in no educational
loss in the development of grammar and vocsbulary, The difference be-
tween the reading scores of the two groups may have been due to the
difference in the amount of reading undertaken by the groups. It was
not found feasible to draw conelusions relative to -oral~aural achieve-
meﬂt.

it was suggested that in teaching beglinning French, Method II
be continued at the College of William and Mary. Because research
indicates a lack of gonclusive evidence on foreign language mebthod-
ology, it was further suggested that additional experimentation and
investigation on foreign language teaching be undertaken here anﬁ at
other iustitutimna.



A COMPARATIVE STUDY:
TWO METHODS OF TEACHING FRENCH 101-102
AT THE COLLEGE OF EﬁLﬁA}& AND MARY IN VIRGINIA
1959 - 1961



. GHAPTR I
THE PURFOSE AND NATURE OF THE STUDY

~ Introduction

Man possesses the ability to reason which ensbles him to attain
knowledge, draw conclusions, and engage in original thinking. It is
through synbols that man creates; through the symbols of languwage, man
communicates his creations.

The role of the language teacher is to enlighten man with symbols
through which men can express himself logically and clearly. Through the
successful stody of only one foreipgn language, man becomes aware of the
field of linguisties, becomes interested in the problems of language, and
recognizes the need for adequate commmication of bis ideas. The teacher
mst orient his student in the language being studied and attempt to open
the student's mind by pointing out the relationship of language to the
studentts personal life and to his intellectual and cultural dwélepmn@.
For,

« » o the study of a foreign language » . . provides a new &x-
perience, progressively enlarging the pupil's horizon through the
introduction of a new medium of communication and & new culture

pattern, and progressively adding to his sense of achievement.l
In introducing a etudent to a foreign language, the teacher should inform

l”fi’aaehing a Foreign Language," PHLA, IXIII, Part 2 (December 1958),
Pe 99,



the student of the new areas which a knowledge of a foreign language opens
to him, so that he may have definite and eh&ﬁeﬁ@;hg geélé 5.8 weli as a
2

purpose related to nimeelf.%

There are several reasons for undertaking the swudy of & foreign
language., Twentieth cém;w econdhﬁ.é ‘and poliﬁicéi: affailrs are one of the.
most important reasons.. During the nineteenth century, America practiced
a policy of isolationism. With a high rate of imrﬂi‘gmﬁon,- the concept
arose that speaking & et‘eréigx{laz:g&age was un-American. This concept
gained recognition, and native Americans demanded that only the English
language be taught in onder to atbain a momolingual populations But in the
twentieth ‘century, new and faster means of commmi cation and transportation
brought the world closer together and invalidated America's mineteenth
cantury m‘ﬁl{mgﬁﬁl ‘eoncept. Because of these changes, America invested
intensely and widely abroad. Language study is now practical, as all areas
‘of 1ife are concerned with foreign affairs, increasing the need *ta commanie
cate. In fact, language study is advocatéd by the Soviet Union and has
become part of cold war pmpagmida.a |

Aside from natiénal neads for language study, development of the

language skills offers a variety of advantages to the language student.
Aural understanding increases enjoyment of foreign travel and foreign
movies, and it 18 an ssset in fareign business affairs. The ability to
speak a language is useful &a"yimsurahie‘w'bas;nesa pursud t . Students

- ZMarla Le Perldns, "General lLangusge Study and the Teaching of
Language," The Modern Language Journal, XL {March 1956}, pp. 113-119.

) 3ppankiin D. Murphy, "Languages and the National Interest,"
PMLA, IXXV (May 1960), ppe 25-29.



nay increase knowledge by learning to read fereign sclentific and
journalistic articles and broadening the horizons of the mind through
an understanding of the~tha§gn%$ of other nations. Galning an insight
into the structure of language betters the understanding of one's own
Language and increases voeabulary and ability in'wriﬁﬁeg‘ax@w@aaien,
The overall result of the gtudy of a foreign language should be an
acquaintance with all aspeets of a foreign c@untrng It is toward this
enriching aim, as well as boward the exersising of the intellect, that
language instruction strives.

In an attempt to fulfill these culiural and intellectual objecw
tives, two approaches to language instruction prevail in the field of
modern languages today. The traditiomal approfch emphasizes grammar and
translationy the laboratory approach is primarily concernsd with orsle-aural
comprehension. Becauge there appears to be value in each approach and
because experimental comparative data in this area are limited, additional
research is needed to discover the relative effectivensse of these two
approaches. The present study treats two methods of teaching beginning
French at the College of William and Mary in Virginia. Hethod I was
derived from the traditional approach; Method I1 combines elements of the
traditional and laboratory approaches and serves as a transition from the
traditional to the laboratory approach. Detailed descriptions of these

o methods may serve as a helpful introduction to this study.

h

"Teaching a Foreign Languwage," loc. cit.



Description of Method I

The primary aim of Method I (traditional) was the development of
reading ability through the study of grammar and direct trazzsiamom
Because the second year of the program stressed reading ability and re-
viewed grammar, the first year course was planned to develop skills requi-
site for performance in the second year: grammar and direct translation.
A basic knowledge of writien expression and reading ability formed the
most adequate language foundation possible within the curriculum framework
which existed in 1959. The second year of the language program consisted
of dim&g translation and grammar review in the first semester and inten-
sive and extensive reading in the second semester.

In September 1959 the beginning French course was organized into
classes of 20 to 26 students; each class met three times weckly, one hour
at a time with one instructor. ZHash instructor received a brief syllabus
which outlined the textbooks and course objectives wiich consisted of ome
phasis on grammar and translation with limited pronumcistion and aural
works no conversation practiees were attempted. The syllabus did not
cantain ;suggestions on teaching practices, but permitted each instructor
to teach as he envisioned the course; aside from the course syllabus and
a departmental final examination, there was no attempt at standardization
of course procedures.

The first two wesks of the course were allotted to. the study of
basic pronunciation rules. These rules pointed out the fundamenﬁal sound
differences beiween French and English; vowels, nasals, accents, and the
consonants ‘r, d, t, and 1 were emphasized. The students pronounced word

lists designed to drill the pronunciations peculiar to the French language.



Only very general and common pronunciation rules were introduced, and no
intonation work was undertaﬁén.

After two weeks (a total of six hours) of pronunciation drill,
grammar was introduced and a grammar text used. Orammar rules,; vocabulary,
_and common idioms were drilled. Exercises in written expression consisted
‘of tranalating from Bnglish to French. With the introduction of grammar
| into the course, pronunciation vi:drill was discontinued as a partaf the
course requirement; however, some reading aloud was undertaken so that the
general pronunciation rules which were presented during the first two
‘weeks of the course might be retained by the students. |

Following two months of concentrated grammar drill, a reading text
was added for direct translation practice. One five minute dictation in
French based on the reading was given weekly to include some aural compre~
hension worke Extensive (or free) translation was ignored. The emphasis
on gramnar and direct translstion was the substance of the course for the

gecond semester.

Description of Method g_};

After a review of Hethod I, it was decided that this approach did
not offer satisfactory fulfillment of the departmental aims, with specific
regard to oral-aural comprehensions In fact, failure of Method I to
develop oral~-aural comprehension necessitated repetition of basic pronun-
ciation end intonation rules in the advanced courses. To remedy this
deficiency, a new two year program was introduced in September 1960; this
new program was designed to serve as a transition from the traditionsl to
the laboratory approach by initiating a plan to spread sastery of the
langusge principles over a two year period. The first year of the new



program was to retain development of the traditiomal skill of grammar,
introduce direct translation, and establish a thorough foundation of
oraleaural comprehensions The objeoctive of Method II was to present all
the language skills with emphasis on application of the language to give
_the student the best background posaible in a beginning French course.
' The second year of the new pa'agram was to emphasize reading ahil:ki;y'
There were to be two second year course offerings in the ’f:irs# semester;
course A emphasized direct ;ﬁrnﬁslaﬁan and grammar review wmh a minimom
of oral-aural work in order to consider those students who continued the
study of a language begwn in & high school which offered little oral-aural
" work and those Hethod IT students who had neither oral-aural interest nor
oraleaural sbility. Course B was designed for those students with
oral-aural aptitudes translation and grammar review were retained as the
primary offerings of the course, but an oral-aural approach was added to
dinerease performance in this area. 7The second semester course of the
second year of the new program was to consist of extensive and intensive
reading with oral-aural work.

Undor Hethod 1X, the pattern of the begimning cowrse was expanded
into a five hour per week program. The students were organized into
‘lecture and drill groups. There were two lecture groups of U5 to 70
gtudentsy the lecture groups met twice a week, and each lectwre lasted
for one hour. In these groups new grammar and vocabulary were introduced
by one professor. The large lecture groups were subdivided into smaller
gections of 12 to 15 students; each small group met three times per week
with an individual instructor for one hour per sgession. Thess sessions
served as drill classes to review the material presented in the lecture,
to answer individual questions, and to test the students; conversational



French was practiced as much as possible, while spoken English was mini~
mized. Organization of the course into the lecture and drill group design
assured each student's receiving the same introduction to wurssa material
iia@ the lecture; individuality and flexibility in teaching p‘beead@m were
‘retained in the small drill classes; in this way, the new method included
‘a degree of course standardisation not present under Method I.

The first four weeks of the course were devoted to oral @ill in
both the large lecture ané' small ¢lasses. A pronwnciation syliﬁbus,‘baae&
‘on the vocabulary in the grammar text, was used. No phonetic symbols were
taught; phonemics were praseméfd to show the sound similarities and differe
ences between French and English. A clay cross-section of a human head
was used in demonstrating the actual physicael production of French articu-
lation. Of these fowr weeks of oral drill, three weeks were allotted to
the study of pronunciation and syllabication rules; in the fourth week,
thought groups and mmgaibim were stressed, as well as classroom commands
and elementary conversations At the end of this four week period, the
students recorded prepared and sigh% sentences on a tape recorder in order
to diagnose and correct individual pronunciatien probleme.

A% the end of the four wesis of oral work, the grammar text was
introduced. The students had already acquired a rudimentary vocsbulary
&tm to the pronunciation drills. The exercises were written and oral;
they consisted of tran&latip?: fron English to French and filleinethe-blanks
of French gentences; in aéicl_itim, all written exercises were drilled orally
‘wb‘y reading them sloud. 'Imn, some oralw-aural work was amt&sﬁm&_ i.n each
drill session. Five minute dictations were given weekly in the lectwre
classes. Introduction of direct translation and the reading text was
delayed until the second semester to permit assimilation of woeabulary and



grammatical structure. The French text was read aloud in French and
translated into Engllsh; oral gquestion and answer periods based on the
reading were conducted iu?ﬁewha No extensive reading was attempted.

- little free conversation was undertaken; in general, conversation work was
restricted to discussion m&’"the texts.

A}though most of the course content in Nethod II cansistéd of
development of grammar and vé;:abulwy with limited emphasis on translation,
‘oral-owral comprehension was stressed, and oral-aural methods were applied
in the development of the traditional sidlls of Method I3 gramar, vocabu~
lary, and reading.

Purpose

The purpose of this thesis is to compare and maica a limited evalu-
ation of Methods I and IT in teaching beginning French at the College of
William and Mary in order to determine whether Methed II due to its em=
phasis en oraleasural comprehension results in ﬂany losz or gain in the
development of the traditional skills of vocsbulary, grammar, and reading
at the end of one year of instruction.

It is the opinion of the writer that this study is 2 contribuilon

to the teaching profession and to the Collegs of William and Mary.

Definition of Terms

In order to present an aceurate account, the writer deems it
necessary to clarify several terms which occur frequently in the paper, as

follows.
French 101-102 is the title of the beginning French course at the

‘College of William and Mary, which includes "training in prommeiation,
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aural-oral comprehension with the use of audiowvisual ﬁechmiques".g

The other lenguage skille of writing and translation are also developed.

‘The traditionsl approach is the approach to language through
structural analysis of grammar with little emphasis on pronunciation and
oral-aural comprehension.

The laburaﬁary agpréadh émphasizes the practical aspects of the

language, stressing pronunciation and oral-aural comprehension. Other
language skills, r@adiﬁg and writing, are included.

The oral-aural apprgach stresses tha'devalmpment of two language

skills: speaking and hearing. Ideslly, no written material is included;
the oral-aural approach is conversational in naturs.

* Departmental aimg encompass the davélmpment of all langunage akilla:

hearing, speaking, reading, and wriﬁing‘th@ foreien langﬂagéﬁ‘ "language
skills « » « may never be perfected, and may be later forgotten, yet the
enlarging end enriching results of the cultural experience endure throughe
nu&‘life.“é Departmental aims are determined by tha'ﬁédern‘Language
faculty at the College of William and Mary.

The French Iﬂiflaﬂlsammitﬂee of the Department of ¥odern Languages

consists of those members of the Department who are actively engaged in

teaching French 101-102; the writer is a member of this comnittee.
Procedure

The writer has followed this grbcadurai (1) historical survey of

the development of the laboratory approach and of the experimentation

v Sﬁulletin of The College of Williem and Hary - Gatalogue Issue,
55 (Aprii 1961}, p. 208. ‘

6“Teacbing a Foreign Language," lacl‘cit.




_previously condueted on the laboratory versus the traditional approach in
foreign language methodologys. (2‘} gathering of the datas @wm' ative .
Sahaol ami ﬂanega Abi&ity Teat Scores, group equating, and examna%an of

the standar&zed ’ees'b raaulw (ﬂaa;mratwa Frenem ‘reat)s €3) meaenfaﬁim

- end statistical analysis of the data for both groups; (1) gzommimn and
e%almt.im of Yethods I and mmx the basig of the datas (E’f);' amnmy, conw
,;:f:;.z_;aipng s ad iﬁx‘pi;;gcatamsg of ‘ﬂiiﬁ study. :

 Linitations
The imvestigation was conducted from 1959 to 1961 and was restricted

to two groups of William and Mary freshman and sophomore students enrolled
in French 101-102, Additional Hmitations of the study are that only sub-.
jects were used @’;Nﬁ m& no previous exposure to the French iénguage,
who. c:owpl;eteﬁ !?eth'mmeﬁ;‘&ws of beginning French at William and ¥ary, and.

who took the ﬁmgaxa@ive;gchml and College Ability Test (SCAT).



CHAPTER II
HISTORICAL SURVEY

Because Wethod I represents the traditional approach and ¥Wethod IT
represents a transition from the traditional to the laboratory approach,
historical investigation on the traditional versus the laboratory approach
is helpful in comparing Hethods I and II at the College of William and
Hary.

Current writers on the methodology of teaching a beginning lyanguage
courge agree on the four basic language skills, namely: reading, writing,
hearing, and speaking. But there is no general agreement as to the best
approach in developing these four skills. To resolve this problem, sever-
al métheds have been proposed. The following list incﬁ.u&e& sone of these
suggestions: (1) The grammar method consists of memorization of vocabulary
and rules with exercises based on translation from English to the faréign
language. (2) The patural method is oral imitation of the teacher (or the
way in which one learns his native tengue) without formal study. (3) The
psychological method is based on the theory of association of ideas and
mental visualization; all the material is memorized. (4) The phonetic
method is oral in approach, and i%s main ainm ie prcnumiaﬁien S reading is
emitted. (5) The reading method consists of the study of texts with grammar

and vocabulary introduced only in relation to the textv.? (6) The dialogue

Tup Critical Review of Teaching,® Report of the Commitbee of Twelve
(Boston)} D. €. Heath and Company, 1900; pp. 106-30. '




method, consiagts of memoﬁzing short conversational cﬁalugnes and pz'aetwm
~ing them 8 (7)_The 1ntansim method stresses the spoken languaga amfi
in cmllmmiausmé,g (8) The Si&.ngué.atim ‘method is oral in &pproach and -
amphasima ‘the basie strnemml wnits and patterns in a language thmngh
e

- sm om of thase maﬂa&d& ia appi&cabla ;ﬁbr the teaﬁhiag :»f all
:fm:r bas:&.c a‘kills, as eas:h methm mits or &a«mhaaiw& ona or !aare
skillses In rwmta years emmbmaﬁwas @i‘ t&msu mathgds hm aw:wad m—w

two main approaches: the traditional apvmaah and the lahexfamW‘appma@h{

Description of the Traditional Approach .

‘The traditional ‘am@a;i of ';taaéhing_‘a'bagimﬁhg forelen m@uage
gourse stresses the sidlls of gramar and translation. ‘The primary objecm
tive of the traditional approach is the development of the ability to read
a fo:ei;g;n" laﬁgxiag,a.;( Réading ah:izi?y is the prime objective because it is
c;qnsﬁ;degeé by the Traditionalists the easiest skill to master, it can be
practiced by the student on his own time, and it is the most weéw:l skill
for the average student to develop.'. This is the ides that within a
limited exposure to @Beﬁ:ﬂpguaga, it i'a “Bé%aw' to miste? one aid;i:i wm

SFernand L. Marty, language Labnraﬁmy Leamig& (Wellesley)
Audio-Visual Publications, I9503 ps 21. .

Jeharies S. Ryneman s "Higbtory of the Wartime Area and Langwasge
Courses," Bulletin of the hsaaeiatﬁan of {Iniwersmy Profaasws, XXXI
(Anﬁm 195§5, Po &3&0 '

. 10ginon Masto (ed.), Manval and ‘,Ain:hliala v of Applied Lingu sties
(Washington, D. C.) U.8. Depariment of Health, Lducation and Welfare,
U Office of Education, 1960, p. 2.

Dprederick B. Agard and Harold B, Dunkel, An Inv
.Semondwi.we TemMng (New York) Ginn and Gampany, :




than several poorly. A reading knowledge demands more intellectual exere
c¢ise then speaking. Exponents of the traditional 'agpmaah foel that "When
you ¢an read a {foreign) ‘mxguage with ease, you are cloge to a speaking
vkmﬂa&ga’“;w that is to aay, that once one can read a Iangmge, the
abiliﬁy to spesk can be develnp&ﬁ quicldy when necessary bmauﬁe the

‘ thought patterns of the foreign language have already been,lwned.

The two principal methods used in the traditional approach to

_ achieve the aim of reading comprehension are grammar and tr'mﬂai&m.

| Grammar is the study of the stx?iwtﬁre_ of a language. 1t is a means for
analysis of the distinctive characteristics and features of the language.ld
This structural approach to language is presented in units of mwsim
and lapguage patterns. It requires memorization of rules and their applica=
tionss 1t consists of ml!asAm + « learned as a means by which words could

be put together into phrases and sentences .*‘lh

Acoording to its proponents,
the study of grammar exercises the ability to reason and develops logic due
to its inner organization; one structure at a time is presented in given
order. Through the study of grammar, the student becomes cognizant of the
structural differences between his native language and the foreign langusge,
and he acquires an insight into different thought patterns. A knowledge of
grammar is necessary for written expression., Exponents of the traditional
approach feel that since grammar acquaints the student with structural
meanings and thought patterns, it is then the foundation for oral expres-

&long cmﬁequen‘bly, pwnm@i.atim and oral-aural campmhensim are

13&. R. Huse, Reading and Speaking Foreiem Lang ges {ﬁhapel Bill) -
University of North Carolina Pres,s, 15, P B3

13?@&135’ 92‘ %9, pt &lho
1!‘&‘345&, 2.__9‘9_‘ %Q, P B3.
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dememphasized.

Translation is the second principal method taught under tho
. traditional approach. Inténsé,ve reading or direct t«rmalatiou--iﬁ used
at first t.o build vacabxﬂ.ary and to integrate words and. conatmetien»
' _' Texts are studied in detail t;a atm the application of gmmar atmctwa
.and idioms. Extensive. reading or free translation sucoeeds . t&m dntensive;
extensive reading is undertaken for comprehension only and is meant to
increase the reader's speed and understanding. . Whem the student has
~mastered intensive reading and is adept in extensive reading, he may en-
‘gage in literary translation, which includes the analysis and appreciation

of.' style.

nesm‘%ﬁ.gyion of the vxaaberawr‘y A;;gr@‘égh

' -
' The laboratory appma@hw teaching a beginning fereigmlangtmga
-iﬁ;..‘mnme :pla_cma enphasis u;xm ‘the skills of oralwaural a;amp;a&e@im and yet
retains development of thé'. skills of -grammar and *bransla{im{ .  The primary
-~ aim of the laboratory apz:xamach is application of the. 1anguaga :tn gil
'Isituamens. The philoaaphy behind this funetional aim is the theory that

’l the learner must experience the foreign language, that he must participate
 actively in order to gain insig:'h*b into the thought paﬁ%em# of the
1%@&@@.15 This theory favors the use of the active method wherein action
reinforces fmeanmgqlﬁ Ag a UNESCO report indicates,

wErnes*h Fe Haden, “Bescriptive Lingniatics in the Teaem% of a
Foreign Language,ﬂ The Medern Langua ge Jnumal, XXXVIIT (April 1934),
Pe 171, ;

67e Teachin_g of Modern Lan,as, ‘Studies deriving from the
International Seminar organized by UNESGO at Nuwara Elija, Geylon, in
August 1953 (Ams‘terdam), Brukkervij Holland N.V., 1955, p. 6




If language 15 & skill and skill is the result of habit, the
logical conclusion is that in order to secoure the ultimate
objective, i.6., the development of amu, thon efforts must -
be made to develop habits . . . + The overall plan should .
biﬂ.;;g E.%gethar o s e aayarata sets of habits into & mﬁ,ﬁaé
who . .

axpanents af the actave mathmi as a pam o;f me 1abaramry appmach &::.s-»
-"*bing-mlsh b&twaen r@smmﬂim »w aml using a 1angaage ; t}wy ﬁﬁnﬁi&&‘
mpmd&z:g to a languaga as pu%iug s:aaning to spoken or mtwn aymbo}.s
and using a mguage as prmuc:i,ng manﬁnga and aymbala;w tha mtiva
methoﬁ stresses using ﬁhe langnage s and it provides for the davalnpmnt
‘uf the practical skills: apeakmg and hearing with mdemtanding. o

To davelap £ %) he sl;:il:is af s;aeakmg ami aural unﬁemtanding, dﬁ. 11
i& aaed to attain g&eé pronmmiatim ama intonation. thﬁea, t&m '
jaiw,i,er:’ls:i.ff:ltz’; study of langmga *hmaugh 'hhe &aacrip*mon of written wunda, 19
is not introduced because it tends to develop poor spelling habits.
Inatead of phanetias, pﬁoﬁeiniéé are presemta&a , Phanamaa znaka tha student
aware of the - phyaialogica& &ii‘favamea in the prodmtiou of samés and
vim:}:ade the physi eal r@rodua%im cf scmnds.m eumtzlative &rill Hpoveals
the + + . rationale behind the pattern pmameaﬂﬁ and makes the student
arare of similarities and differences of the sounds of the language. -

In addition to prnmiat,ian ‘and intonation drill, @;amiim and
ma@;ng,;a'loué develop oral comprehension. Simple cenvm@im in the
foreign language is -3,nt_mdmad. Onece an or#l—:awal faundéiﬁ.an is estabe

Z&ished, tradit&onal methods are used ta &evelop the skills of grw and

K?The Teaching of Modern. Lanmw 3 P 53.
¥1p14., p. 62.
pjasco {w.), ope Sit., pa 5o
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‘4ranslations The transition to grammar is achieved through practice
‘gentences used in mma.iéﬁimv&r&n, ﬁuwevez;g ﬁhaa‘fé two maﬁﬁaé‘és of
gramar and translation are modified in the laboratory apmach m as to
maintain and 1ncrea$e aralwmral aomprehenaim. Grammar ia mwe ‘deseripw
t-ive than yreseriptive, a:ad *lt is taught indmtive:ty as applicable
prmci;::leﬂ to alarify relaﬁimmhips .22 Vocabulary ‘build:ing 3.8 asmciater.i
,vktwith the learning of easentiaz. structural features. 23 Reaé:’mg :s,a devel-
i,_"oped for comprahenaion and percaption of total. maaningzh to g:i.ve the
*‘%studenh a broad base upon ‘which he can eatpand his- mwmage.

Through the laboratory approach the student acquires the sbili-
‘ties. to understand and converse in a foreign tongue, &s well as the skills
- of written expression and reading. The development of these skills with
- emphasis on their practical aspects is for the gtudent "A #éﬁie&e of
commnieation » . » (It) can liberate the individual and 1iberalize his
toncepts _‘25 -

) %Q basic difference between tha traditional and laboratory
‘approaches is the point of emphasis, Traditionalists wncmatrata on
':@a:maar and translation, while exponents of the laboratory appromh stress
‘the practical language skill, eraleauwral comprehension.

azs&argareh Gilnan (ed.) wte of the Warm%aﬁmmmew, The
1956 Northeast Conference on the’ each.’mg of Fare:ign nguages *
(Providence) Brown University Press, 1956, p. 6

Lppe t{‘eaahing c;f Modern hmg ges :Loa. cit.

%Eaﬂm, ope. a:it., P 175.
gsimﬁ.ngbm, ..E' Qitn’ B 1%



Dw&lqpment of the Laboratory Appmam

| In aummarﬁ.zing the M.aterﬁ».cal dwalapmeais nf ‘the labmtary

26 ﬁha‘t: tha

ap;amach prior to Wurld ?ﬁar 3{:{ s Byrm 3. Koekkaek x*emrw
: fimt mmtim af tha labara%ory appmach :w fmmd :in Jaspersm*s Hm tn

,‘A"Taaeh a Fumign Lanxuagm, pnbiiahed in 19&. ﬂare Jeeperaan pradiete&

‘-‘"v'-_‘bha% remrdmg a«;uipmwt wmld be vﬂed in %ha waching mi‘ méem z,f.'sz'eign
“‘;.langmgws. ﬁoakkmk ammnms %0 tan us that rwwﬂs , f@r listamng |
: | purmsas nn‘ly, were in wa .‘m 191&. F&omtﬁm Iabara%mw wiﬁ&; wm&im
},:'mnmy earpmnea mﬂ cmmplex muipmm mare Wh wp m tm 192&*3; _
"Aaewding iw Kmemmak, no other aﬂv&mw :m the dwelemem a;i’ the :mmn
| 'ratary appmach owurmﬁ mm, World War IT. ’ o P

Eurfmg \%rld Viar II i wa United States Govewnment réeognimd
that tﬁem ’ﬁ‘aﬁ a need x’cr people uj.uz lmgw&ge i;rainmg "ta tram},ata md
.‘vin‘herpret. Due ’be ‘the .fa«r& that Amarﬁ.aans ramly had the a;aepnrmiﬁy 16
use a i‘ore&gn langtmge aetivaly, it was rmmd that nwst ameriam wha
a;.amed a mledge of a fowe:}.gn 1anguage acu‘iﬁ mly read and mvite tmg
' »Mguage, net speak i*b w‘ith any degrae of ﬂnemy 27 ?h:is 1&@1: ﬁf orai
'anmpetency cma'baé a nead to deva}.ep an oral--anral apgmach in ianguage
taaching, emphaaizing the practiaal aepecta of the nagmga, ineluémg a
modam, m“b archaia, vouabﬂlar‘y

To meet this challenge the Army Specialist Training Pragram (ﬁﬁ‘i‘?}
was esteblished in n.prm 19h3 by the ﬁni’qe& a‘?‘xtaﬁesg;&rmy. xnﬁamm in

Bymn Je Koekkoek. #*The Advent of *bhs Langua mwratow,
The %odam Langnaga Jamal, XLIIX {J&mmry 1959) 5 P

| 2Tprancis ¥iliet Hogers, "langusge and the War Effort," The
Modern Language menal, REVIL (May 1543), p.- 300




‘nature, the program aimed at developing oral fluency. The enrcllees had
15 or more contact hours péé week for nine month periods in the language.
Class size was restricted to no more than ten students. Bach class had
“two teachers: a mnguist{ orthfa course director, :mnﬂﬁméé one iww,
while four hours were s;:ent mﬁh a drillmaster or a native sgéaké;f for
‘drill purposes 28 Grammar :wm taught inductively, as an aid %o ‘_c&nvama-.-
tion, and less emphasis wfa'{af‘ placed on translation;2> reading- &&mty was
developed for direct wmpréheﬁsim purposes only; rather ;bhaﬁ‘ for struc-
tural analysig. The Army program also included the use of phonograph
records on which the students could record and then hear their m pronun-
ciation.3® Believing that all language is idiomatic and grammar is its
means of orgarisation, the A&T? attempted to promote learning by substitut-
ing habits for rules »31‘ In order to enable a student to attain maximum
fluency in minimum time, téis Amy based its program upon the theory that a

32 The ASTP was

speaking knowledge should precede a reading knowledge.
terminated in April 194l: within one year, it had proved that intensive
instruction of a language to small groups could produce & degree of

language mastery.

| 2855 chard Reid, "The Drillmaster in the Speaking Approach Courses
in Romance lLanguages at Clark University," The Modern Language Journal,
XXX (December 1946}, pp. 530-3h0. — ' T
29‘%13}:11@&1:&%3 of ASTP Method to Civilian Teaching," A Survey of
] e Classes in the ASTP (New York) The Modern Language Association,
194 P 'ppa 28“250
BQ‘Kaekaek, 5_’2‘ s%;b‘o, pa 5'
3 l‘mlliam Edgerton, "A Look at ASTP as Student and Teacher," 2}}3
Modern Language Jeurnal, XXXIT (uarch 1948), pp. 209-215.
3 2Mark E. Hutchingon, "The Wartime language Program as Related to
Postwar Language Teaching," School and Society, 60 (July 15, 19s), p. 33.

19



The ASTP had a rwalutionary effect on postwar modem 3.angnage
methwdalagy. ‘i‘hraugheuﬁ *t;he ﬁn&taﬂ States mnguage progmm wem ‘revised
w zﬁa&e smphas:m an oral flueney and the ;;:rac:meal aapw&a of tha
Mngnage@ However, the Arm;r program had advantages that m&vilian programs
Tcuulé mt shaiaé t&ze stzzéents were careful},y selscted £‘or 1anguage apti-
tude a,nei high ra‘t‘e of - learning ability; the classes were small ’ infarmalg.
and had a minimam of 15 haw& per week of contact with the hngzmga;
‘highly skilled teachers and native *informants® conducted ﬁhe e‘iaaem.
_»m; addition, the Army introdused supplementary aids raansisjbmg of dige
_‘llmgnes,, recordings, films ;>3 ana emphasized modern s;aeeah;‘%:' 'i‘ha
;ncmtiva for learning in £h‘e ASTP was produced by appealing to the
@triatism of the 1&&:;:1&1*#; éituatigns in which language ‘training was ine
valuable were within the immediate scope of the learners. The Army was
able to create for its languwage program more favorable conditions than
could be produced in civilﬁ;é':i institutions of Iearnigg; ' |

| Because the ASTP was éa‘bie to produce results, imitations of this
program appeared in many American colleges and universities. To this
movement impetus was added by former ASTP teachers who wrote articles in
which th@y expressed their oyinﬁ.m that the ability to speak a language
is a definite a:m to reaﬁing tha language, Graduates a:(’ tha A&?P were

polled; they raported that %hey felt they had smeesafmy mamed a

: BBBan;}amj.n Rowe, “The Army strmmlima Language Inai;maman,“ The
Modern Language Journal, xmt (February 1545}, pp. 136-1h1,

g, Ephrain Uruss . Lan guage Stuﬂy and the Armed Forces," The Tha
Yodern _Language Jom'nal, TAVIIT (March 19%), P 293,



foreign language quickly under the intensive matho'd.:ﬁ To those acw'
_quainted with the Army program;. the ASTP had mmmmwmmmm
‘that the rate of learning a language 15 dependent upon eonbact hours
with the language, small §ia$séa',i and increased student pareieiyauan
__immﬁ‘g&mmﬂé&ﬁm,@321;36 As. & result, during the a.me&iata
'.',';P@#}%ﬁar yoars, foreign Ié:iguéga‘im&madalagy became more mansﬁeg in
i., ~nature. Modern laj‘ngmfg‘eszfﬁé&éf éiaphas&zed as r’i.liﬁzig) &ax:gnageﬁ*?s 7 after
‘World War 11, and the vm*ai,-’éwal method gained n&mnna'l'pximc;r :
, ' To meet the demands of the Americen people for the incluston of
) Qraiyanral -comprehension és" an integral part of a foreign lma course
'regmvwemem; colleges increased the muber of weekly contact hours from
the traditional three hours per wﬂ;els: to a mininmum of five hours per week.
Pronunciation and canversa;tion drills were considered as workshop or
laboratory classes; since science courses generally put theory into
practice in a science laboratory, it was logical for the modern language
courses to label the conversation sessions language laboratories. The
"lab method" originally meant spoken language practice without using
machanmal ‘apparatus .« 38
~The first American university to teach languages through the

hearing method with mechanical devices iras Northwestern ﬁniws‘ity, which

"' 35inar R. Byden, "he G. I. Looks at the ASTP," The Modern
Language Journal, XXIX (Oetober 1945), p. 502, A
- PBgeorge A, C. Scherer, A New College Language Course for Begin-
ners," The Modern Langudge Journal, XXIX (October 1945), pp. 503-508.
3Tgawin H. Zeydel, "The ASTP Courses in Area and Language Study,"
The Modern Language Journal, XXVII (November 1943), p. Ls59.

381&091%3331{ s m; E&Ec



used recordings, phonographs, and earphones in 1943. Thig #1abpratory®
heralded the language labaratory as a room devoted to mmrﬁng equipm
ment for 1azxguage instrmtim»

o From 1948 to 1950 the MST? influenc¢e on fereigrx language method-«
l_.;c::&ogy was aiacusseé on all lm}s of languaga taachingu ‘The we gsf sound
| eqxxigﬁmnt, Aotably the tapa rewrdarﬁ gave impetus to the 1anguage 1abo-
ratory trend. The tape mﬁaféeir was considered a means to ,supplamn*b the
teacher by pernitting individial attention because it enabled sach student
to hear himself speak, advance at his own rate of learming, and have addi-
tional and increased practices.

With engineering advances in the tape recorder and e‘amé aquipment,
the language laboratory has evolved from direct conversation practices
into a distinct functional workshop or laboratery, containing mechanical
apparatus specifically &eéigﬁed' and designated for oral-aural. language
learning.

Experimentation

Limited comparative data on the laboratory approach vergus the
traditional approach are available. This lack of data arises from the in=
adequacy of oral-aural comprebensive examinations. The measurement of
oral ﬂ.nmey is difﬂtmlt due ta the complex process of ecor:i,ng; the
scoring af oral wmpetemy st ba ama by tha actual a:mmiuer 4 mq,tﬂ.rﬂ,mg
ngmnt on hi.s part.’ Toig prablem is peculiar to oral eemprahensim and
wanmc&ation taatingg vandawd auml comprehension mmnatima such as

39 -are available. Jta

the Copperative French B’sttening Camprahensiem Test

v 39The GCoops *bmve Fwneh mswn Gomprehansi.on Test, pnblisheﬁ
by the Educational Testing Service in , 18 administered by tape or

srally. The purposes of this test are im masure aural comprehension and
ash:!.avemmb

22
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smte of the difficulty pesed by the scami-hy af a&equaw oral wmmehanm
»-s’tm tests ’ amm snrveya and experimanta on %he labaratary appmach ‘have
: ‘bean am&ueh&d. The. remindsr of thi$ ehapter amcerxw all of t.hﬁ comn-

_ paramw data on the 1abarmary approach versus the tra&itinnal e@maeh
__v‘that the writer was able to find. o

' One of the first studies was conduoted from ol to 3,911? by

_‘lr. Bamld 33. Dunkel aﬁé E?:‘. i*"rederiek Be Agardem Tihia imreat&gabim

;3 m not & controlled m&rimmt, but a survey to examine cpxz@amﬁva&y

) ;."wp«ermmtalﬂ and “tmnventi onal® courses.  The. axpammanml couraes- were
tlmsa using a variation af tzw oralwgural approach; the comentiam
courses followed the tradit&.mal gramar-translation azspmach. *ma conclu=
sions of the three year .mves-t{t.gatian among high schools and oollagaa are
quoted here:

- The experimental courses evsluated o . » failed to produce
near-native oral-aural or reading proficiency in the American
student of & second language in one or two years. In other
words, within the total instructional time available for
these experiments, the newer procedures snd techniques have
not proved themselves impressive, ,}g in training students of

_average aptitude and motivation.

This investigation is significant because it was one of the firet
 comparative studies undertaken and brought attention to the need for
scientific comparative oxperiments in this area.. The Agard and Dunkel in~
vestigation points out that the oral approach had not been specifically
defined in aim, method, and testing techniques; for the cral approach is
adapted to each institution; consequently, it differs in its form from
schoel to school. vma fmtvr immaaéa :the difficulties of seientific

lmAgard and Dunkel, op. ‘eit dt.
l“ma., Pp- 29325



experimentation; the fxmmmw encountered in implementing 'ﬁha om:t
approach renders objective results vaguo.

The Agard and Dunkel investigation focuses on the élvisﬁ;vfé nature
| .of the oral approach, the Iaek of data obtainable, and the clmty of
factors that hinder language mé_'aawement and experimentation. " *i‘h,s Agard
and Dunkel study shows that there is a need for a definition of an oral-
sural standard. The amalnsianﬁ do not differentiate between aera#nﬁaw
“schools and colleges; alsoy ag,ard and Dunkel did not aamm their usage
wﬁ‘ the terms “marwmmw amlwauxal“ and "average apﬁimﬁe mﬂ mtimu
tion," In spite of these *&w weaxmasms, the writer agmes wmh tha
overall conclusions of the investigation, and she considers the Agard and
Dunkel study valuable.

Hordmeyer and White compared a ten hour intensive begiming German
course to a five hour traditional beginning CGermen course in 19131& at Yale
G‘nivaa*sity.ha In both courses the primary objective was interpretative
reading. The reported results indicated that the students in the intensive
course attained more oral proficlency than those in the traditional courses
but were weaker in sight reading and grammar. The conclusion was that the
students in the intensive course did not fulfill the 1iterary objectives
of the beginning German course.

The writer finds that the Yale University report lacks statistical
data, which omission may arise from a reluctance on the part of the experi-
menters to present discouraging documentation. The writer has included
the Yale experiment as an exsmple of the unscientific manner in which most
of the experiments on the laboratory approach have been reparﬁed# vague,
inconclusive, gmera}., and lacking in statistics.

haf}eorge Nordmeyer and James F. tha, “Intanaive German at Yafw,
The German Quarterly, XIX (Jamuary 1946), pp. 86=




At the University of Georgia, Bovée conducted a four year experi-
ment from 194l to 1948 h‘? :.1"‘?he'-purpvoae of the experiment was 1:.6- diacevav
‘the amounts of- permanemy of retention of the ability to read a foreign
’}lmgnage that oscurs Wough *the traditional approach as’ aypusaﬂ *ba the -
“aral approach. In 19k *t&:e ﬂwm year language course :imnlwd readwg
’only; the' students were taate& in June and again-in Mvamber. ‘rha
second year, oral vork was -intmmeeﬁumm the first year z:eadfmg COUYES,
and the stmdents w&ré retested in November 1946. The m:&mmimenﬁ
introduced oral and written practice inte the reading course. In the ..
fourth year of -sxperimenta%an, development of all language skills (read-
ingy writing, hearing, speaking) was attempted. Table 1 shows the results
of the four November reamngf- rotests. On the basis of these results Bovée
concluded that oral work emxanﬁes the possibilities of retantim af the
‘ability to read a foreign language. '

TABLE 1
UNIVERSITY OF CEORGIA RETENTION EXPERIMENT RESULTS

' Year Advanced Stationary Retrograded
1hs . e o0 | 603 26% 15
16 .0 0va | 858 15% ‘ of
AT e | 92u88 7.5% e
wh8. o v vve |oo9338 | 2228 | bdig

.

: hs.&rthur Gibbon Bovée, "The Present Day Trend in Modern Langnage
Taaﬁhing,“ The Modern Language Journal, XXXIII (May 1549), pp. 38k-391.
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In the opinion.of the m:*iter the University of Georgia oxperie
- memts m weadk and i\nvala.&. Trza natv’a"e of t‘he test a&fzzﬁﬂisterad is
namhar cited nor éﬁ.aauaaeﬁ; eim& the aom*&a m mma tm axperﬁ.mems
wsre conémted was a read:isg eome, the wr:uaw assumes ’sha‘b the "1‘;&3‘%
adminmterad was one in’ reaéiﬁg ‘comprehension, but Bwée dwﬁ m&t
jﬂpmwy this. A gecond w@aknaas 18 the use of the term ‘*Mvame&“
: '..»shnclants tested in ﬁwamber advance& over their June test seores, “but
"';‘_tvha Juae test scores were mt imlmd by Bovée and the mtwial in which
4 ﬁha stuﬁents advaneeé was not spaciﬁeé. Thirdly, the number of students
‘ which participated in the exparimma was not included in the repart.
~~1_‘»»I'ixeaa ma jor wea!meweﬁ am. to render the Ueorgia experiments inconelu-

In the second University of Georgia experiment in which oral
Wa@ig& was introduced, i:haam is @ noticeable inerease in the percen-
tage ozf t’-he tota:t nuzcba:t; of studanta whc advanced. ﬁmavw » gince the
nature af the oml work was mﬁ &mmnad, this mmmmt may not be con-
sidered aaient:iﬁm}.y valid.

ereae' warall wmlusiun (that oral work enhances the possi-
bilities of retention) :1s ‘dinconsistent with the nature of the th:trﬁ and
iburth experim@m The third and fourth mperimenm included the devele
. epmm; of all 1anguage skilia s and the results of these two exporiments
geem %o ﬂmw that a g,reater fzarcantage of the total nunber of studente
W%m a»;imnugel :ta aphiaved through t&;e development of all laaguage skills,.
noi; oral work ‘a»lone_. Bu%é’e‘* s ﬁmperimts are of some _e&m&tﬁm&& value,
bm‘; offer no aamlnsﬁ.va findings.

Tha fallwing discussion treats the comparative experiments which
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wm:e conducted ai; kha Univeraity of Texas i’rom 1910,6 to 291&9.% The
»-':first year of hhe experﬁ.mnt was mn&ua’md from 19&6 tm 19?4? wi‘oh twm
,}vgmupa. qup & meiwd tmditsima}. mwuemn fer a ;year with
‘ t;ma}. m? ouly ﬁw haura of pwnmrsiamon inatmatmn; exwisea wsre

bc’bh wri%en and oral. Grtsug 3%, the ara.l gmup, atmﬁsé pﬁanm@aﬁi&n
: for tm f‘ull meka ’ a%ended Mﬁwning Maaﬁtma far om am:i ana half
fhcm-s per waek thrwghout tha year, and éid &1} exerdises omliyu 5&"0

wst “bhe tma groups, the axpanmmwrs aﬁnﬁniaﬁered t&ae [+ 00] zative

Fr@ﬁch ‘E‘estb’g anﬂ an m&mery ﬁes?» whinh thezy compileﬁ‘ Table 2 shwa
the me&ian gcores a«:ha,emd on the waatﬁ.w Framh Teat aw& the; audiu

@ory mm aftey one year af inatmctien. In thia expemmnt only *him
tatal madian smms for tha auditary teat are availabla; no mnm&a&m
- auditory aeorea were published« Although ’E,he me&ia.ﬁ af Group A was 1%
higher ‘hhan that af gmup B on the gramm, vocabu:taz-y, am! izmmlai:im
test, group B haé a 33% higm madiax; on the auéitsry ﬁest, giving
group B 8 total of a 10% h&gghex* meciim. There is & naﬁeeabie, imt
diminishing, &.fference in the scores of the two groups on the w
tive if'ramh 'reat, ’but according to the authors the overall & fference

(imméing me aads.’wry scoras) bewean granps A and 33 m less than has
e»f'&an ‘aeem assnmd for w‘ﬂage swdarzbs nnw thesa or sinﬁ.lar emdia

tions.

m‘me Hanﬁ,lwn and Bmest F. mden, *Three Years of Experinenta.
tion at the l}‘niveraiﬁg of Texas," The Yodern Language szrna}. ’ xmv
(February 1950), pp. 85-102.

hs‘l‘he Cooperative French Test is designed to measure achievement
in reading comprehension, grammar, and vocabulary. FPublished by the
Educational Testing Service and revised in 1951; it yields a score for -
each part and a total scors.




TABLE 2

mvmsrfy OF TEXAS MEDIAN SCORES ON THE = .
a%mm&mwmmammamammmxm%l%? '

IR 1 orowa ' | drouw B
1gk7 we (ﬁ‘raéi@ional} (Qral) (

L Cmperativa Frsnch 'Eeet

‘Pirst Semester | | o

Mdtern ey w | gl

Socond Semester . | EE
Midberm

mnal 69

4

. Total Median Scores 2l

S ﬁnditowg ’i’éﬁ;ﬁ

| To%al iﬁaidian Sﬁoxﬁ‘*,

Tﬂ‘t«a} Mian swrw -
o Goagerative French '

o

_ Test and . R
Auéﬁwry ‘i"ast aaﬁ%ﬁmé - hio

_he second ﬂnivar&ity of Texas mperimant waa mn&actaﬁ f&cm

:?3.911? %a 19118 with two gmﬂpa; graup ﬁ vms wu@t the tradimma ,‘appmaah

m which four weeks ware dﬂ*mted to 'pronunciation and . ememisaa wera
',m@an and oralj grou;; g- was taught the oral approach which im:}.adsﬁ
four weeks of pronun¢iation and phonetics, and all exercises were done

orally. Tables 3 and'l contain the progressive median score results on

28
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the Cooperative French Test and the auditory test. From these test

seores it was concluded that grammar should.be minimized since group E
reseived no formal gramrgkimtruaﬁm and attained nearly the same

median saom as group D on the ‘angwgtiﬁe Freneh jﬁa_‘s&h v oo

 TABIE 3

UNIVERSITY OF TEXAS MEDIAN SCORES ON THE =~
* COOPERATIVE FRENCH TEST 1948 e

‘ a ﬁfﬂt}p b WOWE
1948 B (Traditional) |  (oral) -

Fi‘e‘st Semester _
Midtern . 34 B
‘Second Semester | p] e EE
widtem 9
Final a 6

:&,‘értalu y ‘ 179 1?6 "
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TABLE b

UNIVERSITY OF TEXAS MEDIAN SOCRES ON THE
. AUDITORY TEST 19U8

|  Group D Group B
1548 Traditional) - (Oral)

Firet Semester
iidtern ho | 38
Final 29 39

S,gcon@ S’pem&tarl 1

| mstern 29 n 3"
Final | 7 o

rota ws | ws

A pc;ésihie explanaﬁiéiz for the scores of" group E is the 'iinéivim-
al teacher who taught group E. No formal tmé were m.aefi‘hy gx-oup &3 the
taachﬁr was the sole source of information for this group. Without
specification of the teaching approach used the second University of Texas
experiment is of general ihﬂéres'k only and offers no basis for a conclu-
give fﬁ:n&mg,

The third University of Texas experiment conducted from 1948 to
1549 concerned the influence of direct and imitative spelling and phone-
tiéé m language learning. Since this experiment is not directly related
to the @mmfsiswﬁ@ the writer has elected to include only the overall
resuits of this experiment. Group G learned ‘spelling and phonetics fore
nally with written material; group H learned through imitation which re-
stricts all learning to the oralwénrél approach. From auditory and
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grammar test results the axﬁérimnters concluded that if one can speak

the language, one can undérstand that language, but that tming able to

m&swmnd a language éwa zwt mean that one aan speak m. “mé ~m4§;wr

g__haa mclnﬁed a mntion of t.hi,s axperiment because it mxgges‘bs that oral
practice is of more value than aural for f£luency. R

The cweral‘l coz;elusinns from the three experiments at the Unide

versity of 'rmtgs were that emphasis on formal grammar is of éﬂubtfu:}.
profit in a first year cowse, that listeming devices are valusble for
developing aural comprehenéién, and that the methods of an oral éépmach
are vague and in need of investi gation and definition.

The University of Texas experiments appear to lack sufficient
data for full comprehension of the re&ulté. Discussions of the nature of
the mﬁiﬁm testing should have been included and the teaching methods

- shoum have bean éefinedp Alsa, the experimenters falled to discuss what
: equating of the grmpa, a,f any, vma doney and what the Mngmga aaptiwda
}ei’ ths students was. A.ncther conclusion drawn by the T&xas experimentm'a
'ia that listening ‘deviced seem to be of value in developing oral ccngw%
',hmaion an& that there is a naed for definition of the omhawal teach=
ing methods,

At Harvard University in 1949 an experiment in & beginning German
course wes conducted to debermine the achievement of reading aﬁ’iiﬁy in
the oral-aural approach .vhé ‘Group A was taught under the traditional
approach with emphasis on grammar and translation; the oralsaural
approach was used with group B. On a reading examination administered in

Ci

l‘émlliam McClain and Harry Za&m, A Hew Approach bo Elementary
Gern?g at Harvard," The Modern language Jcmz*nal, XXXV (November 1951),
PDe 9’551&
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June 1950 the seme percentage of groups A and B passed the test; group B
achieved better oral-aural é&mpréh‘ensim and better abilsxy tc» ?:nmpos-e
in German, The ccnelusions from this exxserimznt wera that the oral«anml
:approaah produced the smae reaﬁing achievement as the traditﬁ.mal approach,
: aud at the same time it dweloped more language skills than ware develx:peﬁ
: mdar the traditional ameach.

The results of the ﬁaward experiment are aﬁgnﬁ.ﬁemﬁ :m that

@hey strengzthen the hypoﬁhwas of exponents of the labwamry agpmwh

‘j!:.ha'bv the oral~aural method is of more overall value in ﬁevelapi_ng«, the
}‘language skills than the traditional approach. Howaver; since no statis-
“ties or other detailed 1n£amatim with rogard to teaching mmads and
testing technigques was mcluéed in the ra;:ort, the Harvard axpeﬁment
remaing of general interest cnly. o

In 1951 the University of ’.{*e;me‘szaae conducted an experiment on
the effect of a language laboratory on aural aommeham&mﬁ ! In this
experiment, the students atiended a traditional lenguage course for thres
hours per week and spent one hour per week in a language laberatory for
recording and listening purpeses. The results of the aural comprehension
test which was administered showed that the average mean for the previous
three years had doubled. The conclusion was that mechariocal Geﬁees are
-of wvalue in developing aural comprehension.

On the basis of the information given, the writer concurs with
the conclusion of this report, but she is aware that this experiment is
not comparative in nature, that the lack of statistics weakens the con=
clusion, and that the test Matm& was not defined. The University

h‘?w'alter B. Stiefel, "Bricks Without Straw - The Language Labora-
tories," The Modern langnage Journal, XXXVI (February 1952), ppe 68«73,
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of Tennessee report is cited in this chapter because it relates to the
conélusion drawm by the Hniver&ii;yi of Texas experimenters that mechaniw
ca:L liatem,ng devices aid in dwelop‘mg aural compréhension.

" In 1952 the Hnivwi%y o;i' Uissourd conducted & com:amtiva X
;:ax"imem on the tradi:hianal and laboratory approaches }‘8 The tradi-
tional appraamh group met £our ‘hours per week; emphasis was plaaed on
grammar and translation with 1ittle oral work., The gmup in the :mmau-
my approach met five hours per week; three hours per week wem con~
ducted in the traditional mamner, and two hours per week were spent in
the language laboratory with tape recorders and listening devices.
Although the statistical results were not piblished, & report on testing
the two groups is available. The report states that there was np differ-
erce in the grammsr test results, bubt that the laboratory approach group
was superior in reading, w'&ahnléry, and aural comprehension:

Neither the ataﬁiét‘ical results nor the manner in which the
groups were matched was ‘in&iu&ed in the report. The omission of these facts
serves to negate the vaiua of the experiment as one pm&@ng seientifie
data and to make the report acceptable ¢nly as general informmation in
favor of additional class contact hours with a foreign language and
iiechanical devices for developing sural comprehensions’ |

Purdve University established a language laboratory in 1548 ‘2;9
The Purdue beginning French courses have four contact hours per we&k; two

“83. Se Mahwoé, #The Missonri f’&an fow Oral Impmvement in
the Traditional Language Course," The ﬁadem Language Journal Jornal, XXXVII
(Decenber 1953), pp. 415-418.

h%ahn T+ Fotos, "The P‘nrdna Language laborstery Method i.n
Teaehing Beginning French Courses,® The Modem Lang &e Jmamal 11,
XXEIX (March 1955), pp. hi.143, _




hours are spent in the classroom where grammar is baught inductively
and pronunciation through imitations the two hours spent in the labora-.
tory are for drill purposes. -The report, mblisheci m 195?5,\ stated

that on the Cooperative F*rmah Test ‘the average mean was ‘56.?, wh;la

the average mean at. Pwdua :i,s 69.1, and secondly that Eurﬁue surpaaueﬁ
the rxat;ional reading awrage b:? ten pointe. :

. - This language pmgram at Purdue has apparently achieved mte—-»
waarthy results with its aﬁa;ybatim of the: labora’t.ory appmaeh' ;fjﬁowevar >

the mul‘bs are equivocal beaame,, the groups were mat muawﬁ. ﬁ; nore:
ﬁe@aﬂeﬁ report would have been of more value, R |

In 1955 a one semesber experimm on the effects of the sral and
ﬁamentional approaches was conducted at.the State Taaahars aollaga in

me » GlmVe, ¥isconsin. 50

‘The main difference between the *@m graups
tested was that the students in the oral group had dwba%imsf aa;i used
tape recorders. Table § shows the percentage results on the 1949 edition

of the Cooperative French Test. Auditory ability was mot tested. The

aral group did not yerfom:‘ as 'well as the conventional group in reading
mmprehman and grammar, although the pme@agaaf vmabula:;y‘ Je arned
was the same for both groups.

The Eagu Claire experiment appears to be noteworthy in thét;l the
performance of the oral group was lower than that of the conventional
group. But, one semester comparative experiment of this nature is of
little smm‘mm value. The omiesion of information eoncerning ‘the
language apt.iwde nf the staﬁents, teaching mﬂm&a, or instrmtwnal

5 Omsan Mc&ﬂu‘llen, "The Intensive Nethod: An Experiment,” The
Modern language mernal, xxxxx (October 1955), pp. 29329k,
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TABLE 5
EAU CLAIRE COOFERATIVS FRENCH TEST RESULIS

S e o s e il
Oral , éomventignal
Group Group
Reading 58% : éhg,
Vocabulary 0% 70%
Grammar 55% 715

system renders this report inc:énclusive. Further experimentation on
the oral and conventional approaches by Eau Claire would have been of
wider general interest and would have had more educai;i;mal valuce
Comparative experiments on the traditional and laboratory

approaches were conducted at Wayne University from 1994 to 19?‘553"51
Consisting of first and second year French students, group ¢ represents
those students receiving no laboratory drill, while group I atbended
the laboratory sessions. Tables & and 7 show the median score resulis

for the first and second year students on the A. C. E. Cooperative

French Test. From the test results it was concluded that there is no
appreciable anticipated less found in reading by the lsboratory approach
as contrasted with the traditional approach and that the laboratory
produces & greater gain in total score for second year language students

than forgl’rheodqrew studentsa.

glrheoe}cre iueller and George Borpglum, "lLanguage Laboratery and
Target Language,® The French Review, XXIX (February 1956), pp. 322-331.




TABIE 6

WAYNE UNIVERSITY FIRST YEAR FRENCH MEDIAN SCORES
ON THE AiC.E. COOPERATIVE FRENCH TEST

(Non La‘:w»- . (Labow G
rator:sr} ratory)'

;"}V.  b6.9 | )45,9 x

Reading 1&3 ;9‘

o 61 | b9 b6 |

’EABi»E 7

WAYNE WW&IW SEOQR!) YEAR FRENCH MEDM SGGRE%
O THE 1&.6 o5« COOFERATIVE FRENCH TEST

Pall 19%  Spring 1955

¢ L G L

Reading % # | g9 65

#No median scores available for the second year French
group for the £3ll 1954,

d



These regults are of little scientific interest since the report
“incliudes no éeacz-iptiou c»:f‘ %he appa‘oaches or definition of the term.
“fmbc»ratery sessioa. . A:ksa » no Momaa.ﬁon aa to the eqmtz.ng 131‘ thﬁ
groups was prmantad. - ‘ '
‘ A aec:ond e:&permmt nmdwted at Wayne Urzivers&'by cszzaemeel the
B mammsm;s between the mme grade and the. aumber of :iabaratary vieits
and. involved the same grm:ps who participamd in the mrst mmarmmt.
Table 8 shows the number of students, expressed in percentages, who
‘eam‘ed thﬁ course grades; &, B, ¢, D, and B+ To compare the grades earned
| with the immbar‘ of laboratery ﬁaﬁm,, the L group \mﬁa subdivided as shown
in Table 9 and differences noted. The conclusions Q&wwftha% there 18 a
m}ati;mghiy between the course grade and the number of labaratary visits.
The conclusions are in agreement with ;&h‘e data. A greater perw
gentage of the students who attended the laboratory sessicns ¥écaived
Ay B, C grades than the mx?;«;laho:atw groupss Secondly, the laboratory
gtudents who received A, B, o g:radés maintained a tﬁ;gher iabesmmfy
attendance rewrd than the laboratory students who received D ,éﬁeﬁ*E grades.
This experiment is significant because 1t contains documented data and
becanse it is the only mparﬁ.ment avallable which has investigated the
relati‘onsﬁipbgman the number of laboratory visits and the ec;wa. grade.
In comeurring with the conclusions of the Wayne University experimenters,
the writer assumes that laboratory attendance &id not constitute part of
the course grade for the laboratory groups; this factor is not mentioned
in the report. One criticism is the lack of detailed discussion on the
content of the laboratory viaitsy another gﬁtiuism is thab the letter
grades 4, By, C, D ,: B fieqtﬁre mrf.hér Wérmétim,

37



TABLE 8

WAYNE UNIVERSITY PERCENTACE OF STUDENTS
WHO EARNED VARIOUS COURSE GRADES

- Grade eamed Fall 195 | spring 1955

Laboratery) | (Leboratory)

Fwsﬁ?@ar ,{%udiw e

398 25% hog |
168 182 a3
8 oF %

Second Year Stuéérrts

A and B Lo 36
¢ o b3z
b : kg
E -3%

. TABLE 9

WAYNE UNIVERSITY GRADE AWD LABORATCRY VISIT
GOMPARISON FOR GROUP L

Grade Earned First Yesr Visits | Second Year Visite

Lo 38
3 2
31 19
25 0
19 o

WO Ow b
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The series of experiments at Wéym University included a free
composition test average for the two groups; thiam average was based on
‘@ possible 100 per cent total sccras the averages are shown in Tabls 10.

i

\ TABIE 10
WATNE ONIVERISTY FREE COMPOSTTION TEST AVERAGES

,Firs;t Yoar French . Sesond Year Fremch
— - i e
{ Non= '

Laboratory) | (Laboratory)

The conclusion reached from this experiment was that laboratory drill
did not hinder the development of sentence pattern or the inereasing of
vbaabniary on the part of the laboratory students. Although the conclu~
sion is in accord with the data presented, the unknown nature of the
composl tion test wemskens the value of the experiment.

A University of Maine report in 1957 stated that the intm duction
of the oral approach and the language laboratory in 1954 had increased

52 In the

the langusge enrollment beyond the lamguage requirements.
academic year 1950+1951 674 of the students continued 1anguaga stuﬁy be-
yond the requixemm—,a, while i 1955 to 1956 BOF continueds Prom this,
the ﬁnimmity of Mxine eoneludsd that the }.aburatarv approaoh pmémed

"gwat&r incentive in the student than the traditional apmoaeh.

5?w11marm H. marr, "The Maine Langnage ngram," PMLA, IXXTI,
Part 2 (September 1957), pp. 1-10.



In current artielea there are many reports which :1mp1y that an
,._mc:reaw in language anrnummt results from the in‘@m&mtim of a
lenguaga laboratorye. ?‘hia raport from Maine is the only one t&wt the
~writer found that im:maed soms statistics. E |

= From 1959 to 1960 a study on high school students in alamantazy
am& intermediate maguaga tslaaaea was conducted at f&hm ma*te' ﬁniws-w
]I,,Sitygs*?' The purpose of ‘bha sway was to discover the aﬁ'mt of the

“j language laboratory on oral-aural comprehension, phonetics, aad remiing

" ability. Both groups had £ive hours per week of contact wiﬁiﬁ the

; Aanguaga s the laboratory groups (&) listened to tapes, mmm;; At

~ swered questions orally, and had no written material. .The ﬁonwlab&raﬁary
groups {B) had only wit%ﬁ”mteﬁa},, no oral-sural work. 6mnp place=
ment was carried out by rénéém selection, bubt no squating of ":;he’ groups
was undertaken. The groups were teésted by a battery of few-’,teatm

1) the Cooperative French Tests 2) & listening test compiled by Chio
‘State University; 3) a spesking test consisting of vocabulary, pronuncia-
tion, and fluenoy; and 4) a phonetics test. Table 11 shows the means and

the standard deviations obiained by both groups on these four tests. The
‘conclusions of the experiment were that the laboratory groups (A) had
~higher scores in reading, voosbulary, and grammar {subparts of the
Cooperative French Test) than the nonwlaboratory groups (B), and %h.at

there was no appreciable difference between the oral achiovement of
groups A and B, Table 11 also indicates no significant difference in
phonetics, but in listening the laboratory groups performed much better
than the nmdabaratory Eroups .

sBEdwa:rd D, Allen, "The Effects of the Languaga Labs:mtary on
the Development of Skill in a Forelgn Language," The Modern Language
Journal, XLIV (December 1960), pp. 355-358.

Lo



TABLE 11

MEAN AND STANDARD DEVIATION RESULTS FOR FOUR wsm i
USED. IN OHIO ﬁf?—m UNIVERSITY EXPERTMENTATION

oomest | 4 | el
R - | (Baboratory). . | (Wop~leboratory)

23
18

el&mentary and
ﬁ.zzwrmﬁiaw .
caﬁ:iﬁe@ '

12,6 © o9l

a7

o ,.an:aedﬁ.am

b Phonotics PO | |
. elementary . -]':;:, 947 3.16 7.9 S 2.
L mémaaiaim' ::»;3,3..‘. | Su5 | 3.’2,‘.;‘5.?&' 1.86

o Mthwgh ﬁm wmt nawx*e or tha tests aﬁuxm.ia’ewa& was not dis~
‘?‘:cuasfaﬁ s this expariman‘t haa some scientific value, wﬁw&aﬂy with re-
.gard to the results of the oral tast«whiah showed no significant differ-
mcea between the laboratory and non-laboratory groups. This fact could
arise from the undisclosed detailed content of the oral work presented

X}



to the laboratory group or "z&['am the unkmown langnage aptitude of the
students in the 1&%&%6&?{ group. 'The experiment was aan&ﬂ&teﬂ'ﬂﬁh high
~8chool students. Ewavar, i.*b is significant to note that tha Mbarawry
"“{fgroupa performed better ﬁhm_ ﬂw nonwlaboratory groups in reading, grammar,
;;"Iami vocabulary; this i‘aat' ‘;_v--engthena the conelusion ‘of Harvard
that “the hboratary appraaazh is WQ afmm:lw in dwaﬁ@mng; t!ae hzxguaga

‘ Enivemi‘by

:‘?skills than the traditional appmach. ,,
| wmmary of Historical Swvey'

1t is mtamamng to note that the laboratory approach evolved
fmm the oral approach which was developed during World zm;zx by the
United States Army. The aiﬁa:i approach, in turn, grew from anatiaml
emergency which made American language edusators sware of the deficien-
cies of language methodology ‘px'*mr‘% 1943, National mterést- in
language instruction did not come from an educatienal framwork, but from
the armed services. _mgﬁage teachers were forced to veexaminé both their
objectives and methods in order to develop hmfe_zaqs for teaching the practi-
cal language siills which a global war demanded for survival.

During the immediate postwar ‘yeavs, imitaticns of the Army oral
method spread throughout the United States. The values and weaknesses of
the ASTP wers debated and discussed, but few seientific comparative experi-
ments were conducted. Evanmth %fm ,introe’ﬁue’tion of the languége labora-
tory as a spacial workshop for oral-aural training, lmgmg«isjédmmﬁm
‘seemingly remained satisfied with opinion as to its merits, rather than
demanding evidence. Many articles have been written acelaiming the
laboratory approach and the language laboratory, but too few of these
articles contain scientific findings,

© There are three main reasons for this lack of necessary data, The
first reason is our pa‘maez;t inability to measure objeotively the skill of
am performance. Second, validated oral-aural standardized tests have

not been developed. Third, there seems to be no agreement among expon=



'.1(3
ents of the laboratory approach :aa to the oral methods which produce

the best results.

| Research on the effect of the laboratory appreach as opposed to
the traditional appmaeh gx;»‘language Ejggrnimg iglim&ted« Among the

. comparative experiments ﬁ‘ééﬁééedin ‘this chapter, there were only four

: pain’m in which the conclusicma of two or more éxperiments: wesre aam;aatibla.
(1) The need for an oral-aural standsrd and definition of ‘the oral or
laboratory approach were conclusions of Agard and Dunkel, and Hamilton and
Baden. (2) The laboratory'was mors effective in the development of ali
the language skills was reported by Bovée, McClain and Zohn, Mueller and
‘Borglum, and Allen., (3) The conclusion that mechanical devices aid in’
the development of oral-aural comprehension is found in reports by
Hamilton and Haden, Stiefel, and Bruslwood, (4) Nordmeyer and White, and
YeMullen reported that the laboratory approach was less successful in the
development of the skills of grammar and translation than the traditional
approach. In spite of these agreements; no investigator presented a tho-
rough discussion of the system and methods used, student sptituds, or
equated groups. Investigators Noerdmeyer and White, McClain and Zohn, and
Brushwood reported no statistics; Hamilton and Haden, Nordmeyer and White,
Mueller and Borglum, and Allen did not define the test administered in

the experiments.

Before concrete conclusions on the laboratory versus the tradie
tional approach may be drawn, answers to many questions must be determined.
The following eight guestions are considered by the writer as the ‘mst,»
pertinent problems to be sclved by language educators and rosearchers.

1s 1Is intensive trenslation compatible with tlis nature of the
laboratory approach? The laboratory approach was born out of & need and
out of a demand for practical application of the langusge. It is’



aaﬂaiﬂered by fareign 1anggage edumators mﬂra usaful ta léarn ﬁa raad for
gomprehension purposes t&an to translate word by'ward

E 2, Should a tradi%ional method in grammar inatrnﬁtion.ba applied
y;ta ‘the l&bﬁratory appraach* By ﬁ@finition, the labaratary appraadh T
f?tains development of the traﬂitiaﬂal skill of grammar but repuﬁiab@s the
"',"vtradmiona:x nethod. | i

. 3. 4&rse traditianai grammar textbooks and readers a deﬁrimant to
:‘skili_dmvalopmsnt in,tnellaporaﬁory approach? This is a,ma;ar1pxablem,

" which confronts exponents Qx the laboratory approach., It is éﬁi#vin the
past six years that the laboratory approach has become a national trend.
In addition, the very natwé» of the laboratory approach remsins undefined.
This explains the lack of adequate texts and readers compiled for use in
the laboratory approach and causes traditionsl booke to be used. This
does not imply that traﬁiﬁieéal texts and readers dbelong in the isboraw~
tory approach courses.

k., Are all stuﬂents interested in mastering oral-sural compre-
hension? In a world in whi¢h~sciﬁnas, mathematics, and graduate work are
being stressed, there are students who wish to lsarn only to read a foreign
language in order to supplement their major areas of concentration and in
order to meet graduate school requirements in reading a foreign language.
There is no evidence that the laboratory approach fulfills the interests
and needs of all students who enroll in language couwrses. Students who
have personal problems in speech and poise are reluctant to perform
orally; this reluctance could result in negligible learning in all areas
wder & laboratory approach. Observation in classroom situations

supports this comment.



5+ Does the Cooperative French Test or any standardized achieve-
" ment test measure adequaté?.;ysma objectives of the % boratory approach?
Current standardized achia&emant tests in French were constructed for
testing in traditional mmg; ‘as guch, they eannot be ,mmzmad m
‘meagure successfully the content of laboratery approach syswms‘ .

- 6. 18 the lahomtary am&mam continued hmnd the Mg&mim
language courses or do the students have to adjust to the traditional
approach? The laboratory approach is adaptable to all ‘mﬂvw}gg\@f;_lmmga
learning, but in adapting it to literature courses, an additional require-
ment is reevaluation of the overall objectives of the language course
offerings and of the course aontent and texts; teachers must alsa bs ine
formed as to. the difi’ermwa ?m methodology under the :babaramry apzmmmhm
No student who completes mﬁgm&fﬂlly one 'year of a language under the
laboratory approach should be limited to the traditional approach in his
second year of language study. This should also be applied to the student
who encounters the traditional approach in the first yearj orientation to
a different approach in the second year can result in confusion ,énﬁ a loss
of objectives for that student. This conflict arises more frequently on’
the college level than on the secondary level because entering college
gtudents often continue the study of & language begun in high school.

The laboratory approach is an offspring of higher education and ‘only re-
cently has it made inroads inbto the secondary school ourriculum. College
language courses must prepare to assist students from traditional sys-
tems in their adjustment t0 the laboratory approach.

7. Does traditional preparation train teachers for teaching in
the laboratory approach? Language teachers on all levels of education

have been trained in traditional coursesy they must become aware of the

us



$mplications of the laboratory approach. Summer institute courses and.
ineservice training pregram aw necessary on all lsvels if the 1abura-
tory approach is to auccaad. - Rt

8. ‘What is the lahpz_fa%aryr approach? Its objective: &éfmmﬁiea&
application of the language through the development of all languege
skills with emphasis on wa%auﬁi comprehension. ’I‘t-af'méishqﬁf~.}éﬁ;i‘i'-&ﬁan«
'i;iza‘rds‘ ‘are undefined; each m&ﬁ:ﬁu‘mmv which adopts the 1abmratm¥
approach imposes upon it methods and standards peculiar to that iﬁs‘timﬁ
tion. Until there is national acceptance of ‘the more common metho&s and
standards ‘in use, there can be no universally applicable amnéardiéed
tests, no adequate texts and readers; and no sufficlent 'begéh@% fraining. .
Faculty opinions favor the -h&ratw approach, but @omparét&ﬁa experi
‘masntation on the traditimal versus the laboratory apmaeh ma infm»
'qxzmtly supported these Opini-ens axperimentaﬁm m this araa haa been
Iimited by the subjective na‘bm*a of testing language 1aarnint,, ‘particu~
larly oral competencys Fur*bmr investigation on the nature of the
laboratory approach is mae@e;‘& $o that additional experimentation may be
conducted.

In summary, analysis of the available experiments reveals no
major finding or' general agreement on the effect of the laboratory versus
the traditional approach in the development of the language skills. The
published experiments show that there is a noed for consistent definitions
and additional experimentation in order to replace the current vagueness
and’ opinion~making with fact and scientifically-reached conclusions. As
Agard and Dunkel state:
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‘Because of the wide range of factors which must be taken into.
aceount, language experimentation is extremely difficult « »
. gieater efforts must be made ..+ if results even remvtely
approaching conclusions are to be obtained « « « « 6 o
pillennivm in languwage ‘!;emhmg has not . yet arrived.”

PR

g‘&gard and Dunkel, op. m., pps 300-301.
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CHAPTER 111
THE DIVESTICATION

Prior to September 1960 the Department of Modern Languages at
the College of William and Mary offered a three hour per week program
in the beginning French courss. The method used was traditional in
nature and emphasized structural analysis of the languages gramgar and
translation. In September 1960 a new method of langmage instruction was
initiated az a part of a two year program in order %o offer the begine
ning students greater opportunity for mestering langudge fmdamexxéals.
The pattern of the new program for the first year was expanded from
three to five weekly contact hours; two hours per week consisted of
lectures which retained a traditional aspproach, while the remaining
three hours were desipgnated drill sessions in which smell groups wers
drilled in the language disciplines. The new method combined elements
fron the traditional and laboratory approaches. The present study cone
sists of a comparison and limited evaluation of the effects of these two
methods on the development of three language disciplines (grammar,
vocabulary, and reading) in order to discover whether Method II resulbs

in loss of the development of bhese specific skills.

Gathering of the Data

The comparative study undertaken at the College of William and
Vary is limited by the following factors.
(1) Although separate groups participated in the two methods,
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the investigation cannot be considered a controlled experiment. The
students were not selacte&-ftsr the French 101-102 course; they elected
to enroll. 5 i

() 4s an instructar;ﬁ-ix;‘{ 'bhe Department of Modern i*angxggesf ;éﬁ the
College of William and Wary; +the writer taught both nethods in %ha
French 101-102 course and ia, ﬁb;ez‘efora, an unmeasurableé factor.
© (3) The finel examination administered by the Department in’June
1960 to the Nethod T group could not be adninistered in Juse 1961 to the
i;ﬁéti;od"Xi group because & college regulatien prohibits the administration
of the same final examination for two successive years.

(L) ‘The same finsl oral examination was administered in June 1960 and
in June 1961, but the oral soores for the students of Hethod I were not
evaluated because oral achievement did not constitute part of the course
grade prior to September 1960. Without this statistical data, a compara=
tive study of oral achievement is not possible.

(3) There is no information with regard to the study habits and

rotivation of the students of both groups.

(6) The Cooperative School and College Ability Test {3&&?3 scores
provide the basis for equating the groups in scholastic apiitude; no other
verbal and quantitative scores ars available.

(7) Achlevement measwred was restricted to three skills: grammar,
vocabulary, and reading.

(8) Textbooks (grammar and reading) were different for the two groups.

The data for the investigation wers gathered from two sources. The

SCAT scores were used for equating the groups. The Cooperative French

Test is a standardized achievement examination which was administered in
June 1960 to the Method I group and in June 1961 to the Method II group.



It is designed to measure the achievement of two or three »s-emastm of

~ ¢ollege French or three m ‘aix semesters of high school "ﬁ‘rencn,
ii.*mamal Aimited to admmmmcﬁamn and seoring, procedures amampamw the
'v::exanﬂaamanc {The . writer ﬁas mable to locate validity and raliability
data in this manual or in Tma E’anrth Emnbal Maaswemen‘bg Xa&rbwk or in

The mfth rﬁental }ieasuremnts Yearbeek.} Thare are t&mee gﬁhdimmam of

* this bo minute test: readmg (paragraph comgrehension), vmabulary
- (multiple choice) and grammar {selection of the correct fmm}. In addie
vtion to the total score, there is a sgparate score for each subpart.

Hereaftér, the students taught by Metbod I are referred to as
group I, and the studsnts taught by Nethod TT as group IT. Grouwps I and

II are composed of those students who were of freshman and scphomore

academic standing, on whom SCAT scores were available, who completed both
, éemstm of beginning Ere’z‘mﬁ at the ﬁol}ega of William and mary, and who
had no previous formal acqued ntance with the French language. Junior and
senior students were omitted because it is impossible to measure the de-
gree of transfer of 1earn§.ng that is present when upparclasamén'ém»
méasweé with nndjémlms‘m.u; ffmafar students were omitbted .baeié%wa
SCAT scores were not available for them.

CGroups I and II'were admitted to the College of Willian and ¥ary
by the same committee ami,m&er\ the same admigsions poimies,ﬁg A
{eratio on the basis of m scores was initiated Yo discover whether
groups I and II were comparable in scholastic aptitude. The t-ratio was
3.20 revealing a statistically significant difference between the groups
in favor of group II, Be&mw of this .signmmmt difference in mm

sglntmiew with Armand J. G:alfo, Membey of the Committee on Adm
missions, The College of William and Mary in Virginia, July 4, 1961.
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academic az:rbi%uda between groups A and B, another method of equating was
nacesgsarys. JThe common mean for Yhmth groups on SCAT was 310.53 the ine
vestigator chose to include those students of the two groups whose SCAT
scoyes Were within the range from 300 to 320. The number of cases in
‘group I was thus decroased from 117 to 81 and in group II from £9 to 55.
The t-retio for groups I and II within the 20 point SCAT renge was 1.6k

the groups were éﬂ&mﬁa& in this manner.

&tat;i,sticgﬁt Regults

The statistios presented and analyzed here concern the investie-
gation of o methods of %ea'ﬁhing beginning French at the College of
¥illiam and Eary and the two groups of students who participated. The
statistics consist of the means, standard deviabtion units, and t-ratios

attained on the Cooperative School and College Ability Test (SCAT), botal

Cooperative French Test, and the three subparts of the Gooperative French

‘%e@t: gramar, v'acabuiéry‘, and reading.
Table 12 shows the means and standard deviation wnits for all
tests and the t-ratios atteined by groups I and II on SCAT and the

Gooperative Frém;h Toot. The groups were considered equated on SCAT

since the t~ratio was 1.6L. The teratios indicated no significant

differonce between groupe 4 and B either on the Sampemfbiv@ Frenc}’ Test

or on its voeabulary and grammar subparte. Table 12 :i.nd‘laaﬁeé that
group 1 scored at a higher lovel on the reading subpart of the iﬁimg@mt:‘mre

French Test than group II.



TABIE 12

WEAN, BTANDARD DEVIATION SCORES, AND ‘!‘»—MTIW POR m%m I &ﬁﬂ k4
ON SCAT Aﬁf} ca@m%m FRENCH TES®

' (Method 1) zmmﬁ iy
(81 students) % m&m&ﬁ}

89.1 ..:as'i‘.,'l.{-;_’} '
26.0 mx"-’_(ﬂa
B | %38 |
35‘5;*2 5’5?55 |

86,5

Table 12 whiah ﬁmx‘hama the Wahias for groups 1 a;ad 1 forms the
[bama of the fﬁlawmg emlnatim of the statistical rosults @f %ﬁs 5.nm

yestigation.

The t-ratios: for groups I and II indicated that there is no
significant difference between the grammar and vocabulary achievements
of the two groups. This fact strongly suggests that Hethod II was ea
effective as Method I in developing the sidlls of grammar and vocabulary
for the groups studied.



The t-ratio of 2.71 in madmg‘ suggests that group I was able to
‘develop better the skill ax iahamiva reading under Method I %han group 11
mmmplishaﬁ under Hethod ﬁ. Under ¥ethod II, reading was dalayed antil
“the second semester in cm:&er m ‘allow the students more time to maaiaez*
'V gramatical, oral, and awal skitt.:la and to build a mamimry than the
“students had previously be:m pemtted under Method I, in mmz.:h readm@
‘was introduced during the first semester. '

To explain more fully the teratio of 2.71 in x*eadflng, a m&f
deseription of the reading texts used by groups I and II ma;y be helpml.
“Group I used Basic French Reader by J. Barris and A. Lévéque (New York:

Henry Holt and Company, Inc., 1955‘»5 . Grouwp I 'trana}.gtm a total of 63

péigesf into English and ﬁﬁ,é:’m%&e reading aloud in French. Bama French
ﬁ%ﬁﬁ’i’. is written in 2 mﬁ%@#@%&mal style, which uhilﬁ,zea smimarily
four tenses: present, imperfect, future, and past maax,m:m; common
current idioms and vocabulary are wsed throughout the reader. i

Group II used En i‘-’assaa&a by A. Langellier and g. mﬁw (e

York: Henry Holt and aamyany, im,, 1957}« 33 pages were maﬁ W group
II « En Passant uses a var:mty e:t‘ c¢urrent vocabulary mr&s and 1&@1&&%@
“expressionss nearly all of jbm marb tenses ocour t!wwghm@ t&m bexte
"bfih‘é style varies from maﬁi& mmmm to dialogus. mn ’?afszm'gg was
introduced in the second semester; the students read it a?lmud ﬁm French,
translated 4t into English, and answered in French oral questions based
upon the text. |

In reading instruction, Method I emphasized and drilled direct
translation. Method II, part of a two year program which allm for the
development of reading ability in the second year rather than 'i;n the
first year, retained direct translation bub placed a like emﬁxasis upon



oral~aural reading drill. Under Methed T, more reading practice took.
places the text (En Passant) msed in Method I is better qualitatively
" than the text (Basic zamm Reader) vsed in Hethod I aemwé'i:t 55-?&*&?%3'

- & '‘greater variety in aantanm eonstruction and verb tense uaagw. ; Prace
tice is necessary for the dawlapmem of reading aki}.l; %m Me'b!md 11
students read one-half the ammt ‘that was read by the Method I a%udentm
: : ¥hen the difference in ammt of material read and drilled is mmg&ﬂmd,
V‘t,ha twmti,a of 2.71 in raading dées not seem to denote an adwamﬁnal

| difference between Methods I and I1 in the development of raamng; akill,
aﬁd might be an axpécte&éifferant;a. Although Method T1 pi‘&ée& less’
emphasis upon the development of reading and stressed the formtian of
an oraleaural foundation, similar scores in vocabulary and gravimar were
attained by both groups. However ; the difference in the level of reading
achievément is not meaningful although the statistieal difference is
significant.

The standard deviation units on the total Cooperative French

Test revealed less variability in learning progress. This difference in
variability may have resulted from the increase of course standardization
which occurred under Method 11+ The design of Hethod IT seens w ‘have
resulted in more uniforzzmy 4n learhing on the part af Group };I md
lessened the variable 1earni-ng pattern that is noticeable in a'bax;éard
deviatinn units of group I. L
Although statistﬁ.aa} data in oral work were filed fnr group i1,
there are no statistical data c:omerning oral achievement :fur grcmgx Te
In an interview on June 21, 1961, with Professor Pierre C. Uustineff,
_Chairman of the Department of Modern languages, the writer was i.ﬁti‘orm&
that it is the considered mﬁm of the French 101-102 Committee of the



Department of Modern Languages that group II demonstrated a definite ime
provenent in oral ability over group I. This estimate of improvement
was based on all of the students who were present for the French 102
f£inal examination in June 1960 and in June 19613 no attempt was made at
group equating or at delimiting the number of cases. Although V‘&hWe is
no statistical evidence on oml achievement, the faot raméi#s that more
emphasis was placed on the development of this skill under Method II than
noet wnder Method Ij this may have resulted in improvement in oral perfor-
mance among the Method II students over the WMethod I students. There is
no statistical evidence with regard to differdances in auwral achievement

for either group.
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. CHAPIR IV

-vmmmmémasmm,. 4D THPLIGATIONG

E Th:’t.s ﬁt\iﬁy was mﬁertaken to demrme whe‘bher }éethad )
conwarisén tc; Methc;& 1, rasulted in loss mr ga:’m r.xf' davelapment ef thr%
" spaai.fic 1anguaga ak.illa (granmr s vmcabxﬂary, ami mading} aa memured ’
by the cmparamva Frenah f?est. “The statistics revealeﬁ that the;re was

aignﬁ.ficant dﬁ.fferame bef:ween f&he twu me*thaﬁa in the dw&l@gment q,f
grammar ami vmsabulary, but that the group ﬁmg&’a by Method I awmd
higher ,tha_n the group tanght by Method II in reading aﬁhﬁ.evammt@ When
the statistical difference :’m reading scores is interpreted in im*ms of
course content and emphasis‘{,’;l this difference ceases to be meaningful.

Method I restricted its concentration to the &miopmem-nf two
akﬁ.llm grammar and diratsfﬁ translation. Departmental i?acu&ty mambara
clted additional nmitatiom of Method I as large classea and a 3.at,:k of
sufficient contact hours. Wiﬁh Method 11, class size was reduced by
-ma{u—fwwh and two contact hours per week were added to the traditional
three hours per week. With #miller classes and increase i contact
'ﬁouz;g , Method II attempted ;i:ga. the first year to deveicﬁ oraleaural com-
pmh&m&m without undue loss in traditional language skills, In imple-
’#;enting a five hour bagi.xming course in Method II, traditional methods
were applied in the large lecture sessions, which met two hours per
week, while oral-aural drill, 1ncorporaﬁing the fundamentals of g;rammar
and #mabulary, was the ;:rimipal approach in the ssmail, cir,inu classes.
Method II is part of a two year program in which translation is introduced
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in the second semester of the first year but not emphasized until the
m:mnd year. Although the statistical results of the Cpoperative French

‘I‘e% seem to indicate a signifieant difference between ’tzhe two xnethm in
develop:mg the skill of reading, any difference between the hm matha&s
in this area cannot be valmly -maasured until the end of the awm& year
"af language study when the amauzxt of reading covered will be tmmpambla
vf-: fw the two groupss In spite ai‘ the fact that reading raesad.ved lesa et
‘:phasiﬂ under Method II than unﬂar ¥Yethod I, some mastax*y in raaﬁing
ability was achieved under ksthod IIj this observation is supported by
the evidence of mean scoress group I had a nean raw score a,f 281:; roade
ing, while the mean for gmu? II was 25.2. The statistical véiﬁf,érama
in the amount of achievement in reading between the two groups is not
meaningful in educational terms, and Method II does not result in any
appreciable loss in reading score in the first year. ’
Under Method I grammar was treated in a formal mamners in Method
II, an oral-aural approach was used to drill grammar. The same grammati-
¢al structures were taught in both methods, but the approach to grammar
‘principles differed between the two methods. In spite of the change in
approach, the Cooperative French Test revealed no significant differences

in the amount of grammar achievement of the two groups and no loss in the
degree of grammar mastery on the part of the students taught by Method II.
In the area of vocabulary, there ig no significant difference be-
tween the scores of the two groups. Vecabulary building is dependent
upon usage; group I used vocabulary in a3 narrvow sitnation: written from
English to French and read from French to English. This reading and
writing method of vocabulary building was retained by Method II, but an
oral-aural usage of vocabulery was added. Encountering words in all



possible areas of langusge should result in a better wommand of vocabu~
lary, but the amount of vocabulary achiovemsnt of the two groups was
Eﬁmgarab&ﬁ; the araamawal»ga;aga of vocabulary which was a&ded"bﬁr
Method 11 resulted in no loss of vocsbulary building for the Methed II
s‘mdm;ts and in no gain over Hothod 1.

Without data on oralwaural schievementy no conclugion in this
ares can be drawn. However, oraleaural work wes emphasized wnder
Hethod I1 and merely scknowledged under Kethod 1.

Hethod 11 ettempted development of more language skills than
Method I, and the results of the Cooperative French Test revealed no

sducational dfference between the two methods in the development of
greumar, vocsbulary, and reading in the first year of language study.
(ne may conclude that this study reveals no educational d&fference be
tween Methods I and II 4n developing grammar, voesbulary, and veading
because the statistics showed no lows in mastery of grammar and vocsbu-
lary and the loss in reading score may be explained by the differential
amounts of reading wnderteken. One may further conclude that ¥ethod II
mey be of more edusational value than Nethod I hecause 1% provides &
‘broader language foundation than was present under ¥ethod I.

Although further mmpawﬁiw investigation on foreign largvage
,ﬁaﬁmﬁw&w is necesgary srh the College of William and’ Kary before the
‘value of the beginning language program may be assessed, the following
three fnplications bave been drawn by the Fronch 101-102 Cormittes of
the Department of Yodern lLangusges us & resuld of a dlscussion of their
general impressions of Method II. (The writer is a member of this
Comnittes. )
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(1} anmd the f&rsi; year, students whe are not mterested in oral
work have the mppwtumity to. awan in traditional ‘courses of mamng
and grammar, modifisd by the irxelusi@n of &:&‘beusive readmg» zw, all
students are reqmm& to azmmxw oral work in the second’ W&m fw a

moﬂ pmgraza mist be i‘}.exibla in order to satisfy learners! n@eda.
 (2) ‘Data on oral-sufal work aré to be recorded in writbon form so
that yearly comparisons of achievemeni may be made. (eral—-aﬁra& dats
 for the students taught by Method IT were redorded in June 1961, but no
written records of oral-aural achievement were maintained in June 1960.)
| {3 A ﬁdmpaéaﬁmfﬁmdy'cm the language laboratory versus Method IT
as described in this study is to be conducted during 1962j this ‘étu&;@*
forms the foundatioh upon which future studles at the Gollege of Filliam
and Mary are to be conducted. A language laboratory was put .’mﬁa opera-
tion in September 1961. Several teaching procedires of Method II were
retained. | |

From the historical research necessary for condusting the present
study, the writer has detected a national trend in foreign language ;-
methodology towards ‘oral-aural teaching procedures in general and towards
the language laboratory in particular. Although the available research
reports indicate a need for additional expérimentation and investigation,
the writer has drawn up the following 1list of suggested studiééfvﬁiiﬁﬁmy
be of value to future im@ﬁg’awé at the College of William am: Hary
_and &t other institutions. This 1ist is based upon problems not solved
by the present study; However, solutions to these problems would be 6f

(1) Studies at the College of William and Mary on the language course
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:sffeﬁ.ngs bayand the secan& year aimuld be unéertam m light of the
,mw two yeax' pmgram and ite nw agpmaeh t@ langmge inﬂtru@tim.
4' {2) Reseemh an *tha relatioaship of grammar mastery and raa&ing skill
“may ba af aﬁm:ational value. Both ﬁemméa X and 13: ads tha Gollagm m’ |
| wnliam and Mary were base& an khe e«mwgt that some mmmgs ar grammar
'L'-must pz-eeede the izxtxrodmtian o:ﬁ' a reading tm. The two methada difmreﬁ
 as to the poin'ﬁ in the cmwae m whieh reaﬂmg 3hau}.d be iutrodme&z
 Mothod I prosented reading in the firet aemester ; Hethod 11 de}.ayad the
intmdmtim of remiix:g until 'bhe sacand manm uf %ha smmﬁ &emes&ter.
{3 A&ditiana:x maeax*ch in methudalogy in thia araa froul& be ef

sm@a ta all Mnguage teatzharu. Ka‘h&aad I af:. the Gall«ege of Wimiam and
Mary stressed nral-—mwal sk:illa for foﬁr weaks before gr&m&r was i‘ermally
introduced in the courses ‘I‘he level of grammr and voecabulary ac:hiwement
was eﬁmparame fﬁr %ha two groups mﬁma; ara}naux'al mmk in tha ﬁrs%
year imiif:ated no 1oss in grammar am& wcabulary maatery.

“ (4) studies on the effect of grammar, reading, and walwawal work on
vocabulary build:i.ng would ba of nati.onal interest, The v'esuliw of the

voaabulary aubnart of tha Oooggmt'}.m meh Taat at the Gal:&ag@ of Hilliam
and Mary wveawsi no sign:lﬁaaﬁt dcxfi’aveneaa in the amount of votabulary
learned by tha two groups under l{e*bhgds I ami iI. &éamad I develepad
weabulary through gmmmar and direct tramsla%ion pmctiem; vosabulary
practice was ﬁﬁnﬁ’mteﬁ primari:iy in m%en forms Under Method II, vocabu~-
lary was develapad mainly thmugh oral-aural dxill and grammar exercisess
rea&mg was dwemphaamed; less waabulary praaties wmmre& in mmn
i‘om mdar ﬂe‘bhod IX than under Method I. Yet, the vocabulary sxszax‘t of

the ﬁmpwativ«e ?‘ranah Taa’e eas:am,nes wcamlary fin written fcmn only, ami

t&xe results of the tma mathac&a Were comparable. No loss in vocabulary

occurred undar Yethod II,



{(5) 4 study of some intweat would be the desirability of course
gtandardization and its affmt f;m learning progress.. The Gesign of

‘mathmi IX in the first year im:reasaﬁ standardization in the rseumva through

the lecture and small d*ril:l gmup pa*!;bern. The scores of the group taught

by Nethod IT indicated more mmmw in learning than mwe«i unm
}w@mﬁ 1. i ‘ i
S _On the basis of Ms‘mriaal research and the resulm nf the in=
‘Wst&gat‘lon wndertaken in this thesis, the writer finds that oral«aural
:wachﬁ.ng practices with s;awi.ﬁe regard to the laboratory appmaah cone
mma a national trend m farw&gn language methodology, but ﬁha't' pddim-
t:x.onal investigation and expmmtamm on forelgn },angﬁaga tﬁaam are
needad on a natione-wide basis and at the College of ’Hi'j.}.ﬁ.am am} Hary. In
the present comparative study undertaken at the College of William and
Wary, the results of the Cooperative French Test indicated no educational

loss in the development of grammar, vocabulary, and reading under Method
11 as compared Lo Method I.
Although assessgment of the new William and Mary language program

61

in the first year may not be made at this interim point in its evolution, it

is possible that the new program, because of its comprehensive nature, may
be more appropriste in a liberal arts curx'iculma thaz; was Method I. It is
the aim of a liberal arts emiculum to open all hexiwns possible toward
cultursl and intellectual enlightenment; it appears that thie is the aim
of the new language program, &s well as the educational objective of the
College of William and Mary in Virginia,
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