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CHAPTER I

IN T R O D U C T IO N

T he  in teg ra l  h isto rical re la t io n sh ip  betw een public  schools a n d  the 

forces of societal reform  in the  U n ited  S ta te s  is well docum ented. A t the 

t u r n  of th e  cen tu ry , a se n se  of m iss io n , c h a ra c te r is t ic  of e d u c a to rs  in 

A m erica  since the  n in e te e n th  c e n tu ry ,  led m a n y  refo rm ers  to jo in  the 

effort to m e e t  the  educa tio na l  needs of a  grow ing na tion . Progress]vism , 

a complex, m any-faceted  m ovem en t to im prove th e  life o f the  individual, 

especially  of the ch ild ren , included the  re sh ap in g  o f  the A m erican  school 

sy s tem  to aid  in social reform  and  reconstruction . P rogress ive  education  

began  as p a r t  of the  h u m a n i ta r ia n  effort of Progressiv ism .

S h a p e d  d u r in g  th e  f i r s t  h a lf  o f  the  c e n tu ry  by th e  child-centered  

th eo r is ts  a n d  the  social rad icals , p rogressive  educa tion  focused a t ten tio n  

f i r s t  a n d  fo rem ost on th e  child. L a te r  in  th e  m ovem en t,  faced  with 

'coming to grips" w ith  in d u s tr ia l iz a t io n ,  the d ep re ss io n , and  two world 

w a r s ,  th e  r e fo rm is ts  v iew ed  th e  schools a s  a n  a g e n t  o f  ch an ge  

fac ili ta t in g  the  m oving of society tow ard  the  idea ls  o f  dem ocra tic  living. 

T h e  s ta b i l i ty  of the  e a r ly  ch ild -cen te red  p h ase  o f  th e  m o v em en t  was 

b roken  by l a t e r  rec o n s tru c t io n is ts  who a t te m p te d  to m ake  the  schools 

m ore  re la te d  to th,? com m un ity , m ore  responsive  to the  m a s s e s  and 

d e d ic a ted  to the  id ea ls  o f  equa lity . In th e  1940 s, p opu lar , a t  tim es 

co n tro v e rs ia l ,  p lu ra lis t ic ,  a n d  e x p e r im e n ta l ,  p rog ress ive  ed u ca tio n  was 

re fe r re d  to a s  "’m odern , ’ ’good,1 o r  ‘new  e d u c a t io n .1"1 By th e  early  

1950’s, however, th e  progressive educa tion  m ovem en t was gone in a

5
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sto rm  oF criticism . C ritics an d  su p p o r te rs  a lik e  ack n o w led g e  t h a t  th e  

m o v e m e n t  " transfo rm ed  the A m erican  pub lic  school d u r i n g  th e  f i r s t  

h a lf  o f the 20th century."*

The effects o f the  progressive education  m ovem en t w e re  u n e v e n ly  

felt d u r in g  the  decades  of i ts  g r e a te s t  a cc la im , C re m in  s t a t e s  t h a t  

d i v e r s i t y  c h a r a c te r iz e d  b o th  p r iv a t e  sch o o l  a n d  p u b l ic  sch o o l 

e x p e r i m e n t s ,3 R avitch  ind ica tes  th a t  th e  im p a c t  of th e  e d u c a t io n a l  

re fo rm s  and innovations of the  m ovem en t w a s  broadly  in f lu e n t ia l ,  b u t  

w h e th e r  the ideals  took root has  nev e r  been fully  co n c lu d ed .4 R av itch  

con tend s  th a t  the  im pact of progressive  e d u ca tio n  a l th o u g h  d iff icu lt  to  

d e f in e  a n d  to d e te rm in e  how  w ide ly  i t s  in f lu e n c e  s p r e a d ,  w a s  

d o c u m e n te d  d u r in g  the  1930's a n d  1940's by  m an y  d i s s e r t a t i o n s  a t  

T e a c h e rs  College, M any were p a r t ic ip a n t-o b e e rv e r  type  s tu d ie s  w hich  

w ere  va luab le  in describ ing  public  school e x p e r im e n ts  a n d  th e  c h a n g e  

p rocess  in those experim en ts . School su rveys , as  well a s  jo u r n a l  a n d  

m a g a z in e  artic les, a lso  provided in fo rm a tio n  a b o u t  w h a t  th e  schools 

were like in various localities th ro u g h o u t  th e  country . By v i r tu e  o f th e  

fac t  t h a t  they  w ere  w ritten  ab o u t,  th ese  s i tu a t io n s  m a y  h a v e  b e e n  

u n u s u a l  r a th e r  t h a n  s ta n d a rd  p rac tice ; a n d  so, the  p ro b le m  r e m a in s  

w h e th e r  and how th e  innovative philosophy a n d  prac tices  o f p ro g ress ive  

ed u ca tio n  were rooted in the c lassroom s a n d  schools of A m erica . T h is  

q u es tion  is the basis for the investigation of M a u ry  E le m e n ta ry  School.

In  Richmond, Virginia d u rin g  th is  period, the  M a t th e w  F. M a u ry  

E le m e n ta ry  School was unique in  i ts  efforts to  im p le m e n t th e  p r in c ip le s  

of p ro g re s s iv e  e d u ca tio n  and  g a in e d  w id e sp re a d  re c o g n i t io n  for i ts
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practices. The fact th a t  M aury  School no longer ex is ts  belies th e  fact th a t  

i t  was once a n  o u ts ta n d in g  exam ple of educa tion a l  innovation . M aury  

School was proclaim ed by some educa to rs  to be one of the very  best in the  

c o u n t r y .5 E x is t in g  do cum en ts  on M au ry  School describe  som e or the  

ch an g es  th a t  took place in th is  public  school. T he  sign ificance  o f  the  

school as a case  s tudy  in educa tional inn ova tio n  d u r in g  a n d  o u t la s t in g  

th e  progressive e ra  has not been investigated  previously. T he  problem  of 

w h e th e r  and  how the philosophy a n d  p rac tices  o f  p rogressive  ed uca tion  

w ere rooted in a  conservative  city not o rd inarily  supportive  of innovation  

provided an  expansion  for the  basis for this investigation .

T he  process of change  a t  M au ry  School fu rn ish ed  m a te r ia l  for a 

d is se r ta t io n ,  book, film, and  jo u rn a l  a r t ic le s  w r i t te n  by th e  s ta f f  o f  th e  

school d u r in g  th e  1930's th ro u g h  th e  1950's. T h e  evolu tion  o f  M aury  

from a t rad i t io n a l  to a progressive  k ind  oT school woe well docum ented  

by th e  co n tem p o ra r ie s  o r  the  school's p rim e period  of d e v e lo p m e n t and  

acclaim . The new  m ethod s  th a t  w ere  tr ied , the  va lues  of th e  staff, a n d  

th e  c u l tu re  o f  th e  school were a r t i c u la te d  in th e  d o c u m e n ts  w hich  

p rov ide  a  u n iq u e  resou rce  p ic tu r in g  a school a n d  te a c h e rs  who were 

involved w ith  an  edu ca tio na l  e x p e r im e n t  in a n o th e r  e ra .  T he  s ta f f  a t 

M au ry  School did  not call the ir  school a progressive educa tion  school nor  

d id they  seek local acclaim  for the  school which evolved as  the  teach e rs  

a n d  p r in c ip a l  w orked  to g e th e r  for severa l d ecad es  to c re a te  the  best 

possible  le a rn in g  en v iro n m en t for boys a n d  girls. W hile th e  school was 

reg a rd ed  as u n iq u e  in i ts  tim e, a h is to rica l in v es tig a t io n  o f  th e  school
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waB conducted  to m ore  fully explore th e  question  of how and w hether 

p rogressive  education  was rooted a t  th is  one e lem entary  school.

H istorical and  T heore tica l Background 

Progress ive  educa tion  came to be associated w ith all the changes 

t h a t  took p lace in the  puhlic schools from the 1900's through the 1940‘s 

T he  dem ocra tiza tion  of public education , the developm ent of the worth of 

the  ind iv idu a l,  the equalization  of th e  sexes, as well as the pedagogical 

c h a n g e s  in f lu e n c e d  by e d u c a to rs ,  psycholog is ts , and  philosophers 

c o n v erg ed  to c re a te  a m u lt i - f a c e te d  m o v em en t  w ith  a long and 

c o n tro v e rs ia l  h is to ry . T he  h is to ry  and  chronological evolution of 

p rogressive  educa tion  in th e  United S ta te s  was traced  primarily through 

L aw rence  A. C rem in  s The T ran sfo rm a tio n  o f  th e  School. As Cremin 

no tes , th ro u g h o u t  i ts  h is to ry , p ro g ress ive  educa tion  m eant d ifferent 

th in g s  to d iffe ren t  people. In develop ing  hie  theory  th a t  the social, 

political, economic, in te llec tua l and  historical forces converged to create 

a m o v em en t which transfo rm ed  the  schools, C rem in  contends th a t  the 

h is to ry  o f  p ro g re s s iv e  edu ca tio n  ie p a r t  o f  th e  la rger  social and  

in te llec tua l h istory  of a  na tion  responding to industrialism ,

T h e  new educa tion  developed as  a prom ise to cure societal ills. 

T he  school w as  g ra d u a l ly  pe rce ived  as  on a g e n t  of social change 

responsib le  for m eeting  the  needs of ind iv iduals  for whom a new ideal of 

h u m a n  d ig n i ty  a n d  p ro g re s s  w a s  env is ioned . The concepts of 

evo lu tionary  change, behaviorism , a n d  hu m an  grow th  and development 

led th e  w ay  to th in k in g  of the ch ild  as a resource  which could be 

developed for the  good of the country.
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As the  social va lue  of developing schools a n d  individuals gained 

acceptance, in te res t  in the  philosophy and  pedagogy of the  schools came 

to be the  focus of the  progressive education movement. The progressive 

education  m ovem ent cam e to be associated  with new, liberal, and  non- 

t ra d i t io n a l  educa tio na l  m ethods, M a rg a re t  M eagher, describ ing  the  

m odern public school in Richmond, Virginia in 1936, s ta ted  th a t  now it 

was "a democracy w here  i t  once was a  m o n a r c h y , T e a c h e r s  who once 

sa t on plutforms above the  class now sa t in front of the class; and  pupils 

were no longer segrega ted  by sex. She believed th a t  the criticisms of the 

day of over-s tandard ization  a t  the expense of individuality would not have 

been v iew ed as such  h a d  the critics  experienced schools forty y ea rs  

earlie r  w hen  the  pupil 's  ego was not considered,7 The rigid discipline 

and m an ag em en t of pup ils  by teachers in the  p ast were values th a t  some 

people clung to as the  schools evolved during the progressive era.

Public education in  the sou the rn  s ta te s  historically lagged behind 

the n o r th e rn  n e ig h b o rs  w here  th e  economic, political, social and  

in te llec tua l im petus for progressive reform originated. In V irginia, a 

system of free public education for the citizens was not begun until 1870, 

after th e  Civil W ar, w h en  the Federa l governm ent dem anded  th a t  the  

s ta tes  ad o p t  now constitu tions. In Richmond however, a system of free 

puhlic schools city-wide had  been established in 1869. Knrlier a ttem p ts  to 

e s tab lish  free schools ru n  by char i tab le  organizations had not received 

social o r  financial supp o rt .  A fter the  w ar when the  issue of providing 

educa tion  to all c lasses  and races  was Federa lly  m an d a ted , financial 

and philosophical su p p o r t  for public education in Richmond was slow to
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build. In  1897, C ity  Council cuts in ap p ropria tions  for the  public  schools 

a lm o s t  forced th e  schools to close for lack o f  fund s . T e a c h e rs  a n d  

p r in c ip a ls  w o rk ed  w i th o u t  c o m p e n sa tio n  for tw o  w e e k s  u n t i l  tho  

b eg in n in g  o f  o new fiscal y e a r  in  1898.^ In th e  e a r ly  19G0 'b, Council 

a p p ro p r ia t io n s  w ere  still below spend ing  levels for o th e r  cities of s im ila r  

s iz e .9 T h e  slow to change, conserv a tive  te n d e n c ie s  tow ard  public  

edu ca tio n  w ere p a ra lle led  in s ta le  actions where social conditions h a d  to 

change  before public education  could thrive.

T he  lack  o f  f inanc ia l su p p o r t  w as  in d ica tiv e  of th e  u n d e r ly in g  

c o n se rv a t is m  in th e  s ta te  and  city  tow ard  p u b lic  school i s su e s  and  

in it ia t ives . R ichm ond S u p e r in te n d e n t  of Schools, W illiam  Fox reported  

in his 1891 m essage  t h a t  "Another im p o rtan t  e le m e n t  of o u r  success h a s  

been, I th in k ,  o u r  c o n se rv a t ism .”11 He con tinued  t h a t  in  his n in e tee n  

y e a rs  of association  w ith the  system , it had  not em braced  t ran s ito ry  fads 

or changes. He questioned , however, w h e th e r  "we e r r  so m e w h a t  in th a t  

we a re  loo conservative . T h a t  we tim id ly  sh r in k  from  change in th e  fear 

t h a t  we sh a l l  d a m a g e  the  sm ooth  action of th e  m a c h in e ry ." 12 H e  was 

u n su ccess fu l  h im s e l f  in u rg ing  th e  School Board to inc lude  vocational 

educa tion  in  th e  c u rr ic u lu m .13 The underly ing  conserva tism  o f  the  s ta te  

p re se rv e d  th e  v a lu e s  of th e  m idd le  a n d  u p p e r  c la s se s  o f  w h i te s  in 

V irg in ia  even w hen  a new progressiv ism  was p rom oted  by a d h e re n ts  in 

the  early  1900’s, observed Raymond Pulley .14

T he  le a d in g  sp o k esm an  for progressive  e d u ca tio n ,  J o h n  Dewey, 

advocated  un iversa l education  to im prove the lives of all people in society. 

The dem o cra tiza tion  of society called for placing the  schools in th e  c en te r
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of society. The schools would cease to be an  iso la ted  seg m en t o f society 

d u r in g  th e  p ro g ress iv e  ed uca tion  m ov em en t.  T he  social va lue  of 

e d u c a t in g  everyone  would only be  e n h a n c e d  th ro u g h  m a k in g  the  

c u r r ic u lu m  more inclusive of everyday m a tte rs  r a th e r  th a n  l im itin g  it  to 

th e  t rad i tio n a l  s tud ies  which were not taugh t in  a m a n n e r  th a t  re la ted  to 

th e  experien ces  of the  child according  to Dewey. H is ph ilosophy  of 

e x p e r ie n c e ,  th in k in g ,  lea rn ing , school, an d  life  would a im  to make 

e d u ca tio n  psychologically and sociologically re le v a n t  to c h ild ren  and to 

th e  com m unity .

In  th e  p ro g re s s iv e  school c h a ra c te r iz e d  by J o h n  Dewey's 

ph ilo sophy , ex p er im en ta t io n  was a key factor. E du ca tio n  becam e an 

o p p o r tu n ity  to experience democracy in action. T he  school w a s  a social 

c o m m u n ity  s t ru c tu re d  to resem ble the  co m m un ity  a t  large . Children 

le a rn e d  th roug h  partic ipation . The em phasis  w as on le a rn in g  through 

activ ity . Every day began with the experience of the  child and  th e  skillful 

te a c h e r  moved th e  child  from th e  know n to  th e  u n k n o w n  th rough  

p u rp o se fu l  activ ity . C hild ren  w ere  ta u g h t  to ac tive ly  solve problem s 

r a t h e r  t h a n  to p ass ive ly  receive in fo rm ation . L ea rn in g  experiences 

req u ire d  knowledge to be continually  reorganized . T h e  ch ild ren  worked 

on p ro jec ts  and th ro u g h  cooperative activ ity  le a rn e d  cons idera tio n  for 

o th e rs  a s  well as  self-control and self-direction. M otivation for learning 

in  a  p ro g ress iv e  school was developed  in t r in s ic a l ly  r a t h e r  th a n  by 

focusing on grades and  rew ards. In h e re n t  in  th e  beliefs of progressive 

edu ca tio n  was the  belief th a t  all ch ildren  w an ted  to lea rn  an d  to work in 

school.
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There was n o t  always a g re e m e n t  am ong theo ris ts  or p rac t i t io n e rs  

regard ing  th e  philosophy or some fea tures  of progressive education . In 

fact, C rem in  sug ges ts  there  w as a  m erg ing  of th e o r ie s  am ong  som e 

p rac tit ioners  in experim ents such a s  The Lincoln School. According to 

Diane Ravitch, the  essentia l fe a tu re s  of an  educa tiona l se t t in g  w hich  

w as considered progressive  would g enera lly  have  in c lu d ed :  ac t iv e

r a t h e r  th a n  p a ss iv e  le a rn in g  ex periences ;  te a c h e rs  a n d  s tu d e n t s  

cooperatively  p lan n in g  c lassroom  activ ities ; group p a r t ic ip a t io n  a n d  

cooperation on projects; u n d e rs ta n d in g  of a n d  p lan n in g  for ind iv id ua l  

differences am ong s tuden ts ;  c u rr ic u la  which re la ted  to  th e  needs a n d  

in te re s ts  of s tu d e n ts ;  goals o f  ''effective liv ing’”; r e la t in g  th e  school 

p rog ram  to com m unity  life; in te r fa c in g  cu rr icu lu m  w ith  needs  a n d  

in te res ts  of pupils; use of t rad i t io n a l  knowledge and  sub jec t m a t te r  a s  

needed in ac t iv i t ie s  and exp eriences ;  d e -e m p h as is  on g ra d e s  a n d  

trad itiona l promotion and re ten tio n  p o l i c i e s . T h e  new educa tion  which 

s tressed  cooperation instead  of au th o ri ta r ian ism , socialization  in s tead  of 

individualism, and education for all children to improve th e ir  lives in  the  

p resen t was described as "democracy in action .”16 R av itch ’s su m m ation  

of the e ssen tia l  fea tu res  of a progressive  edu ca tio na l  s e t t in g  a re  th e  

fea tu res  to which th e  philosophical and practical in n o v a tio n s  a t  M au ry  

a re  compared. For the  purpose of e labora ting  the  concept, o th e r  v a lu es  

and charac teristics  associated w ith a  model o f progressive educa tion  will 

be highlighted by considering a  prototypical e lem en ta ry  school described  

by the  Educational Policies C om m ission .17
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In  an a ly z in g  the  progressive  edu ca tio n  m ovem en t,  fac to rs  which 

l im ite d  th e  " roo ting"  a n d  ev en  th e  in i t i a l  im p le m e n ta t io n  of the  

in n o v a tio n s  a n d  refo rm s a re  considered by severa l re sea rch e rs .  These 

l im i ta t io n s  e n la rg e  th e  c o n te x tu a l  f r a m e w o rk  for r e s e a rc h in g  the  

prob lem  o f  the  im p le m e n ta t io n  of in n o v a t io n  a t  M aury . R a th e r  th a n  

in te rp re t in g  th e  p rogressive  education  refo rm  m o v em en t a s  ' dem ocracy 

in a c t i o n T y a c k  concluded th a t  in th e  sea rch  for the  one best sys tem  of 

educa tion  in th e  u rb a n  schools from 1890 to 1940, a n  "ad m in is tra t iv e  

p rog rcss iv ism '1 w as c rea ted  which hud no rea l  im p a c t  in  re fo rm ing  the  

u rb a n  schools. For the  a d m in is t ra to rs ,  th e  period  w as a success story, 

b u t  th e  co n seq u e n ce s  of the  m o v em en t  w ere  fa i lu re  to e d u c a te  the  

ch ild ren  o f  the  u n d e rc la sses  and failure to recognize th e  sociological and 

econom ic p ro b lem s faced  by the  ch ild ren .  D ew ey’s model o f  social 

l e a rn in g  w as d iff icu lt  to achieve in u rb a n  school sy s te m s  b ecause  it 

r e q u ire d  fu n d a m e n ta l  changes  in th e  h ie ra rc h ic a l  s t r u c tu r e  o f  th e  

system s. Such  ch an g es  were no t readily  su ppo rted  by th e  ad m in is tra t iv e  

p rog ress iv es  w hose  goal was cen tra lized  control of th e  schools. Tyack 

c o n te n d s  t h a t  schoo ls  a n d  te a c h e r s  w e re  g e n e ra l ly  n o t  g iv en  th e  

a u to n o m y  re q u ire d  to develop  d em o cra t ic  e d u c a t io n  a s  conceived by 

Dewey and  o thers . He did em phasize  t h a t  concern and  energy  by certa in  

in d iv id u a ls  c h an g e d  schools positively  for c h ild ren  w h en  the  concern  

was d is t in g u ish ed  by action r a th e r  th an  rh e to r ic .10

T y ack ’s a n a ly s is  o f  th e  d is se m in a t io n  of p ro g ress ive  ed uca tion  

theory  via th e  c u rr ic u lu m  revision m o v em en t p rocesses is corroborated  

by R av itch  w ho co n tend s  t h a t  techn iq ues  o f  g roup  d y n a m ics  a n d  even
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coercion w ere  used  to ga in  visible teacher su p p o r t  for the  p rofessional 

p r io r it ie s  o r th e  professors  and a d m in is t ra to rs  w ho b ro u g h t  th e  new  

c u rr ic u lu m  to  school sy s tem s,19 The theories  o f bo th  a u th o r s  on th e  

c e n tra l iz e d  con tro l  a n d  the su b o rd in a tio n  of t e a c h e r s  p ro v id e  a n  

additional fram e of reference for analyzing the o rig ins  o f the  innovations 

at M aury  and  th e  re la t io n sh ip s  among th e  c e n t r a l  a d m in is t r a to r s ,  

p rincipal, an d  tea ch e rs  there.

O t h e r  l im i t i n g  fac to rs  in f lu e n c in g  th e  i m p le m e n ta t io n  of 

p rogressive  edu ca tio n  regarded the  type of te a ch e r  req u ire d  to p rac tice  

th e  new  m e th o d s  a n d  the  ex tensive  d em an ds  on th e  te a ch e rs ' tim e. 

G rah am  and  Ravitch indicate th a t  teachers in  progressive schools had  to 

be in te l l ig en t ,  well educa ted , ta len ted , and  even, g if ted  in d iv id u a ls .  

T ea ch e rs  w ith  th ese  a t t r ib u te s  were not found e v e ry w h ere .  C re m in  

in d ica ted  t h a t  no t on ly  were f irs t-ra te  teach ers  re q u ire d  to  app ly  th e  

innov a tions  daily, b u t  th a t  the ta s k  was d e m a n d in g  on th e i r  tim e and  

ingenu ity  as  well.540

A g a in s t  th is  con tex tua l background , th e  case  s tu d y  o f M a u ry  

School as  exam ple  o f educational innovation in which the  philosophy and  

c h a r a c t e r i s t i c s  o f  p ro g re ss iv e  e d u ca tio n  w e re  im p le m e n te d  w a s  

developed. T he  h is to ry  of the progressive educa tion  m o v em en t  w ith  i ts  

m any  p h a ses  a n d  s t r a n d s  coupled with the  h is to ry  of ed uca tion  in th e  

co n serv a tive  so u th e rn  s la te  of V irginia  provide th e  fo u n d a tio n  of the  

c o n tex t.  T he  e s s e n t ia l  c h a ra c te r is t ic s  a n d  v a lu e s  o f p ro g re s s iv e  

education  schools c rea te  a model for assessing the  in novations  a t  M aury. 

The th e se s  of m a jo r  resea rche rs  o f  progressive ed u ca tio n  p rov ide  the
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major points o f discussion for the an a lysis o f the case study as an  

exam ple o f educational reform. The issue o f autonom y being given or 

taken by persons interested in  change is related to the problem of how 

educational innovation  is rooted in  a school. The chaT a c tori sties o f  

persons who im plem ent innovative practices also relate to the problem of 

how the change process takes hold in  a school.

Purpose  a n d  Significance

T h e  p u rp o s e  of th is  s t u d y  is  to d e sc r ib e  th e  o r ig in s  a n d  

d e v e lo p m e n t  o f  M au ry  School e x p la in in g  how in a  c o n s e rv a t iv e  

env ironm en t and  locality th e  ch an g es  evolved. The issues  t h a t  re la te  to 

change and  educational innovation  a re  em phasized . T h e  s tu d y  will seek 

to d e te rm in e  if t h e  changes t h a t  evolved a t  M au ry  School a p p e a r  to be 

p ra c t ic a l ly  a n d  th e o re t ic a l ly  i l lu s t r a t iv e  o f  p ro g re s s iv e  e d u c a t io n .  

Insofar a s  th e  p rac tices  a t  th e  school rep re sen ted  a d e p a r tu re  from th e  

e d u ca tio n a l  n o rm s  in R ichm ond, a n  e x p la n a t io n  o f  th e  o r ig in s  a n d  

d ev e lo p m en t of th e  in n o v a tio n s  w as sough t. T he  p ro cess  by w hich 

in n o v a tio n s  a re  conceived a n d  im p le m e n te d  in  a school a n d  a school 

system  w as exam in ed  and described . Evolving d u r in g  th e  p rogressive  

education  era* th e  changes w ere  considered in  the  context o f  the  h is to ry  

and  th eo ry  of th e  m ovem ent. T he  re la t io n sh ip  of th e  c h a n g e s  in  th e  

school to those  in  the m o v e m e n t  will he a n a ly z e d  as  th e  im p a c t  of 

e x p e r im e n ta t io n  a n d  cu rr icu lu m  ch an g e  a rc  considered . In n o v a tio n s  

which survived a n d  those th a t  were d iscarded  will be h igh ligh ted .

W ith o u t  a  h is to r ic a l  p e rsp e c t iv e ,  e d u c a to r s  f ind  th e m s e lv e s  

"re inven ting  th e  wheel" w h en  t ry in g  to d e te rm in e  how th e  schools
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sh o u ld  e d u c a te  th e  n e x t  g en e ra tio n . F o r  e d u ca to rs  in Richmond, the 

h is to ry  o f  one local school is expected to co n tr ibu te  significantly to the 

u n d e rs ta n d in g  of th e  deve lopm en t and  th e  dem ise of an educationally  

innovative  school, T h e  s tu d y  will con tr ibu te  to an  unders tan d in g  of the 

p ro g re s s iv e  e d u c a t io n  m o v em en t  in so fa r  a s  M au ry  School can be 

considered  an  ex am p le  of p rogressive  educa tion . The s tu d y  will also 

con tr ibu te  to an  u n d e rs ta n d in g  of how educational theory a n d  reform are 

diffused and  in te g ra te d  in the  classroom s a n d  schools.

Research Questions

In seek ing  an  ex p lana tio n  of the  developm ent of M au ry  School to 

co n tr ib u te  to a  fu l le r  u n d e rs ta n d in g  of the  diffusion and in teg ra tion  of 

e d u ca tio n a l  theo ry , th e  s tu d y  an sw e red  th e  m a in  re sea rch  question; 

W h a t  is  the  best ex p la n a t io n  for the ex istence  of M aury School with the 

a p p a r e n t  c h a r a c t e r i s t i c s  o f  p ro g re s s iv e  e d u c a t io n  in  R ichm ond, 

V irg in ia ?

P r io r  to a n s w e r in g  th e  m a in  q u e s t io n  a n d  for th e  purpose of 

e s t a b l i s h in g  th e  th e o r e t i c a l  f ra m e w o rk ,  th e  s tu d y  exam in ed  the 

c o n te x tu a l  q u e s t io n s :  W h a t  a re  th e  h is to ry  and  c h a rac te r is t ic s  of

p ro g ress iv e  ed u ca tio n  n a tio n a l ly  and  locally? How were th e  theories 

d is s e m in a te d  a n d  w a s  th e re  a m erg in g  o f  theo ries  in th e  practice of 

p rogressive  educa tion?  W ere the effects of the  m ovem ent unevenly felt? 

W h a t  w e re  th e  l im i ta t io n s  o f  the  m o v e m e n t  th a t  in h ib i ted  its 

im p le m e n ta t io n  and  effects a s  a  reform m ovem ent?

To con tr ibu te  to the  resolution of th e  resea rch  questions, the study 

a d d re s s e d  th e  fo llow ing  in s t r u m e n t a l  q u e s t io n s :  1} Were the
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ch a rac te r is t ics  o f  M a u ry  School as  an  inno va tion  typ ical o f p rog ress ive  

education? 21 W as the  s ta f f  given au tono m y  or did it  tak e  th e  pow er to be 

self-governing? 3} Does one e x p la in  th e  ex is ten ce  o f M a u ry  School by 

re a so n  o f  l e a d e r s h i p  s ty le ,  p e r s o n a l  p o w e r ,  a n d /o r  e d u c a t io n a l  

ne tw ork ing?  o r W h a t  w ere  th e  c h a ra c te r is t ic s  o f th e  person responsib le  

for developing  th e  school? 4) W hy  w as th e  school no t  id en tif ied  a n d  

called a progressive  school by th e  local p a r t ic ip a n ts?

As a s u b s e q u e n t  q u e s t io n  to  the  s tu d y  of M a u ry  School, th e  

diffusion and  in te g ra t io n  of th e  p ro g ress ive  e d u ca tio n  reform  m ovem en t 

as  it  effected ed u ca tio n  in  R ichm ond , V irg in ia  w a s  d iscussed  by a sk in g  

w h a t  d id  th is  s tu d y  c o n tr ib u te  to  th e  u n d e r s t a n d in g  o f  e d u c a t io n a l  

innovation  and  to the  d issem in a tio n  of p rogressive  educa tion .

L im its  o f  th e  S tud y

The study  of M au ry  School is  lim ited  to the  y e a rs  1934 to  1970, T he  

school w as  a b ru p t ly  closed in  th e  s u m m e r  o f 1970 in  th e  m id s t  o f a 

m ass iv e  school r e o r g a n i s a t io n  p l a n  to d e s e g r e g a te  th e  schools in  

R ichm ond , V irg in ia .  W hile  t h e  f in a l  c h a p te r  o f th e  schoo l as  a n  

e d u c a t io n a l  i n n o v a t i o n  w a s  in f lu e n c e d  by  th e  c o u r t  o r d e r e d  

reo rgan iza tion , th e  is su e  of rac ia l  de seg reg a tio n  will not he included in  

the  study. O ver  fifty  y ea rs  h a v e  e lap sed  since  th e  school b eg an  to he 

developed as  an  e d u ca tio n a l  in n o v a tio n ,  and  some o f the  m ain  figures in  

the  d e v e lo p m e n t  o f th e  school a r e  d e c e a se d  in c lu d in g  th e  fo rm e r  

p r inc ipa l  a n d  th e  a u th o r  of a book on the  school. The effects  as  a n  

in s tru c t io n a l ly  effective school will n o t  be co n s id ered  from th e  po in t of 

view of the  s tu d e n ts ,  b u t  r a th e r  from  the  p o in t  o f  view of the  persons who
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worked th e re  and persona in the comm unity who had knowledge of and  

were involved with th e  school.

A l im ita t io n  in h e r e n t  in  the s tudy  is  th e  possibility  th a t  the  

evidence g en e ra te d  in  the  p a s t  by th e  a rt icu la te ,  in te re s te d  p a r t ie s  

involved w ith  the school m ay no t  be rep re se n ta t iv e  of the la rg e r  

ina rticu la te  population involved with the school, The conclusions may 

not shed  l ig h t  on th e  full im pac t o f p rogressive  educa tion  a s  on 

educational reform movement, particu larly  on w hether the  effects of the  

movement were unevenly felt.

MElhttdQlQgy

The historical m ethod of research  will be used to collect, organize, 

and  in te rp re t  the d a ta  su rro und ing  the  development a n d  evolution of 

educational innovation a t  M aury School and  its place in  the context of 

national a n d  local reform m ovem ent. The d a ta  used to develop the  

history a n d  case study of Maury School were drown from prim ary and 

secondary sources, pub lished  and  unpub lished . The d a ta  have been 

au then tica ted  and have been in ternally  consistent with each other. Oral 

histories collected from living observers of the  events u nder study were 

also consis ten t with published m ateria l.  Oral h istories were recorded 

and/or transcribed  to create  p e rm an en t records.

Sources of D ata

E x i m a r y . A Pub lic  School fo r  T om orrow , w r i t te n  by M arion  

N esb it t ,  a M aury  facu lty  m em ber, and  h e r  d is s e r ta t io n  provide  

invaluable historical accounts of the change process, the values, culture 

and practices of th e  s ta f f  a t  Maury, The film ’ Report in Prim ary  Colors1'



19

p ro v id ed  a v isu a l  a s  well as  a n a r ra t iv e  docum entary  o f te a ch e rs  and  

s t u d e n t s  a t  M a u ry  School, Articles, pub lished  an d  u n p u b lish ed ,  by 

M a u ry  t e a c h e r s  a n d  s ta f f  su p p le m e n te d  inform ation  in  the  book and  

film. A sso r ted  a r t i fac ts  provided background leads.

In te rv ie w s  w ith  te a c h e rs  and  s tu d e n ts  of M aury  School provided 

a d d i t io n a l  in fo rm a tio n  on th e  educational process a n d  se tting . Oral 

h is to r ie s  w e re  collected w ith  th e  consen t of the  in te rv iew ees  who gave 

p e rm iss io n  for th e  in fo rm a tion  to be recorded on tape  and /o r  by n o tes  a t  

th e  t im e  of th e  in te rv iew . Records of th e  School Board and  reports  o f the  

S u p e r i n t e n d e n t  o f  schools, se lf-s tudy  docum ents , a n d  o th e r  official 

reco rd s  p ro v ided  p r im a ry  a n d  background  inform ation,

S e c o n d a r y . S econdary  sources of inform ation included new spap er  

and  jo u r n a l  a rt ic le s .  In te rv iew s were also conducted w ith  persona who 

w ere  f a m i l ia r  w ith  the  school b u t  who were not teachers  or s tu den ts  

th e re .  B a ck g ro u n d  in fo rm ation  on progressive education w as selected 

from th e  w o rk s  of Dewey and  Kilpatrick. Major secondary sources on 

p ro g ress iv e  educa tion  were: T he  T ransform ation  of the  School by 

L aw rence  C rem in , T he  T roub led  C rusade  by Diane R a’dtch, The O ne 

B es t  S y s te m  by D avid  Tyack, and  Progressive Education  from Arcadv to 

A c a d e m e  by  P a tr ic ia  G rah am , Major secondary sources on education  in 

V irg in ia  w ere  T he  D evelopm ent o f Public Schools in  V irginia , 1607-1952 

by B la ir  B uck  and  Old V irginia  Restored by Raymond Pulley. O ther 

b a c k g ro u n d  in fo rm ation  on educa tion  was selected from definitive 

w orks . In fo rm a tio n  on ed uca tion  in Richmond w as collected from 

official so u rces .
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O rgan iza tion  o f the  S tudy 

T h e  m a in  r e s c o r c h  q u e s t io n s  p ro v id ed  t h e  o r g a n i z a t i o n a l  

f ra m e w o rk  to g u id e  th e  collection a n d  an a ly s is  o f d a ta .  T h e  o u t l in e  of 

c h a p te r s  provides a n  overview of the  findings o f the  re sea rch .

C h a p te r  I . T h e  f i rs t  c h a p te r  p rov ides a  b rief  h is to r ica l  b a ck g ro u n d  of 

p r o g r e s s iv e  e d u c a t io n  a n d  in t r o d u c e s  th e  M a u r y  Schoo l a s  a n  

e d u ca tio n a l  inn ova tio n . T he  s tu d y  is described in t e r m s  o f i ts  p u rp o se ,  

s ign ificance, ques tion s , m ethods, a n d  lim ita tions .

C h a p te r  I I . T h is  c h a p te r  provides a chronological h is to ry  o f p ro g ress iv e  

e d u c a t io n  n a t io n a l ly  a n d  an  e x p a n d e d  th eo re tic a l  f ra m e w o rk  o f  th e  

re fo rm  m o v e m e n t  n a t io n a l ly  a n d  locally  a g a in s t  w h ich  to  v iew  th e  

dev e lo p m en t a n d  evolution of M aury  School.

C h a p te r  I I I . In t ro d u c in g  the  idea  o f  how  edu ca tiona l in n o v a tio n  com es 

in to  a school e n v iro n m e n t ,  th e  t h i r d  c h a p te r  d e s c r ib e s  th e  so c ia l ,  

po lit ica l,  h is to r ic a l ,  and  b iog raph ica l h a p p en in g s  w h ich  accou n t for the  

o r ig in s  a n d  d evelopm en t of the  school.

C h a p te r  IV . In  th is  c h a p te r ,  th e  philosophical a n d  p rac tica l  c h a n g e s  

t h a t  d eve lo ped  a n d  evolved  a t  M a u r y  School a r e  p r e s e n te d .  T h e  

re la t io n sh ip  o f  th e  chan ges  a t  M aury  to th e  c h a rac te r is t ic s  o f  p ro g ress iv e  

e d u ca tio n  will be  developed as  th e  educa tiona l in n o v a tio n s  a re  p re sen te d .  

T h e  l a t e r  y e a rs  find the  closing o f th e  school a re  in c lu d ed  as  th e  is su e s  

r e la te d  to change  a re  discussed.

C h a p te r  V . T h e  fifth c h a p te r  p r e s e n ts  the  a n a ly s e s  a n d  co n c lu s io n s  

r e g a r d i n g  th e  e d u c a t io n a l  in n o v a t io n s  a t  M a u r y  School a n d  in
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Richmond, Virginia, The p a tte rn s  and re la tion sh ip s  th a t  em erged in 

the study  of the innovations are highlighted.
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CHAPTER 2

H ISTO RICA L AND T H E O R E T IC A L  BACKGROUND

Introduction

T he  h is to rica l context in which the  new approaches in  educational 

philosophy a n d  pedagogy w ere applied  a t  M aury  is im p o r ta n t  to the m ain 

q u e s t io n  o f  th e  s tu d y , n a m e ly ,  "w h a t  is the  b e s t  e x p la n a t io n  for the  

ex is tence  o f  a  school w ith  the  a p p a r e n t  c h a ra c te r is t ic s  o f  p rog ress ive  

educa tion  in R ichm ond, V irg in ia .’1 T he  d isse m in a tio n  a n d  diffusion of 

th e  p rog ress ive  ed u ca tio n  th e o r ie s  a n d  th e  p rocesses  o f  e d u ca tio n a l  

in n o v a tio n , in  th e  con tex t in w hich th e  school developed and  evolved 

p rovide the  background  t h a t  i l lu m in a tes  th is  case study.

The com plexity  of the  con tex tua l background  becomes a p p a re n t  as 

th e  social, po litica l a n d  edu ca tio na l  a sp ec ts  of the  re fo rm  m o v em en t of 

p ro g re s s iv is m  a r e  co n s id e re d .  In V irg in ia ,  a s  in th e  S o u th ,  the  

t ra d i t io n a l  ru l in g  c lasses avid ly  so u g h t  to p rese rv e  social p a t t e r n s  and  

v a lu e s  of th e  p a s t ;  h e re  th e  h is to ry  o f  p ro g ress iv ism  a s  a po p u lis t  

m ovem ent co un te r ing  th e  conservative  t rad i tio n  m u s t  also be considered. 

W ith in  the  p ro g re s s iv e  e d u c a t io n  re fo rm  m ovem en t, th e  n u m b e r  of 

ph ilosophical p h a s e s  of th e  m ovem en t, a s  well a s  the pedagogical and  

o rg an iz a t io n a l  d im en s io n s  o f  i ts  h is to ry , add  to the  com plexity  of the  

b a ck g ro u n d .

The re la tive ly  long h is to ry  o f  innovation  in a  puhlic school system  

w here  con tinu ity  in leadersh ip  a n d  teach in g  s ta f f  was a m a in s tay , and

f2A
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i ts  in n o v a t iv e  c l im a te  prov ide  th e  c o n te x tu a l  b a c k g ro u n d  fo r  the  

foundation of a n  explanation  of M a u ry 's  existence.

Progressive E d u c a tio n  in  V irg in ia  

P rogress iv ism  was ail o u tg ro w th  of post C ivil W ar u rb a n iz a t io n  

and in d u s tr ia l ism  which was a l t e r i n g  t ra d i t io n a l  p a t t e r n s  o f life  and 

chang ing  economic, political a n d  social in s t i tu t io n s .  It has  been viewed 

as a  m ovem ent d riven  by the c a p i ta l is t  e n te rp r is e s  and  in te r e s ts .1 The 

po litic ians had lost th e i r  in d e p e n d e n c e  and  b e c a m e  s e r v a n ts  to  the  

in d u s tr ia l is ts .  T he  dom estic  p ro b le m s  an d  th e  t h r e a t  o f loss o f the 

t r a d i t io n a l  A m erican  va lues  c r e a t e d  th e  i m p e t u s  for th e  re fo rm  

m ovem ent. The social and economic groups d e s i r in g  to s t r e n g th e n  the 

m iddle c lass  cu ltu re  a n d  resto re  o rd e r  to the t ro u b le d  coun try  devised  

regu la tions  and contro ls to e s tab l ish  peace and  h a rm o n y . As a na tiona l 

force, p ro g re s s iv ism  so u g h t  to  b a la n c e  th e  i n t e r e s t s  o f c o n te n d in g  

economic groups w hile  on the s ta te  a n d  local level, t h e  aim  was to reform 

co rrup t politics and  to resto re  in te g r i ty  to th e  po lit ica l sy s te m .2 The 

progressive m ovem ent orig inated in  the  desire  to re s to re  order, t rad i tio n , 

an d  fam ilia r  c u ltu ra l  p a t te rn s  to society. The re fo rm s  in i t ia te d  were 

u n d e r ta k e n  to stab ilize  a society w hich  h ad  been  in  u p heava l s ince  the  

Civil W ar, In V irg in ia  the re fo rm  im p u lse  w a s  m ore a  r e s u l t  of 

conserving and  reac tionary  desires  t h a n  a  desire  to  m ee t the  d e m a n d s  of 

m odern  A m erica. T he  reform s u n d e r ta k e n  in  V irg in ia  " r e tu rn e d  the 

s ta te  to a political and  social sy s tem  a s  s tab le  a n d  r e s i s ta n t  to innovation  

as  any th a t  had existed prior to th e  Civil War."3
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The idea of c lass  and  the  social va lue  of class in the  English 

backgrounds of V irg in ian s  led lea d e rsh ip  g ro u p s  to "fear political 

innovation arid to re s is t  social change,"1* D uring  the Civil W ar and 

Reconstruction, m any V irg in ians tu rn e d  to the m yths  associated with 

old Virginia to em otionally  console them selves in a transitional period, 

While the  new constitu tion  adopted in  1869, as Reconstruction ended, 

created a democratic in s t ru m e n t  in  governm ent which included a free 

public school system , th e  m ovem ent for popular democracy was nevor 

popular in Virginia. By 1902, the trad itiona lis ts  had successfully worked 

to restore the oligarchic s ta te  by decreeing a constitution which restored 

control over the e lectorate  th rough  a poll tax  and  an educational test. 

The poor w h ite s  a n d  th e  u n e d u c a te d  b lacks  in  V irg in ia  were 

disenfranchised as the larger m ovem ent to em power the citizens of the 

nation was developing.

T he  success of the  opponents o f the new democracy in Virginia 

coincided w ith  the progressive era  in the  h istory  of the United States. 

During this era  between the Spanish-Am erican W ar and the en try  of the 

United S ta te s  in World W ar I, reform s a im ed a t  stabilizing the social, 

economic, and  gov ernm en ta l  in s t i tu t io n s  were u n d e rta k en . Little  

g en era l  c o n se n s u s  a m o n g  h i s to r ia n s  on th e  exact n a tu r e  of 

progressiv ism  exists. T he complexity and  p lu ra l i ty  of the period is 

generally  acknowledged. One p o p u la r  exp lana tion  of progressivism  

defines it  a s  a political crusade to deal with corruption in governm ent 

generated  by the expansion  of big business . A no ther  concept of the 

movement as  an advocacy m ovem ent for the  m asses of people as opposed
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to  t h e  p o l i t i c a l ly  a n d  eco n o m ica lly  p r iv ileg ed  peop le  d o m in a te d  

h i s to r ia n s  v iew  of th e  e ra  for a  long time. L a te r  day h is to r ian s  tended to 

r e je c t  th e  v ie w  of th e  m o v e m e n t  as  l ib e ra ls  in  se a rc h  o f g r e a te r  

d em o cracy  a n d  to  perce ive  i t  as  a force a im ed  at conserv ing  trad itio n a l  

a n d  in d iv id u a l  v a lu e s  in  a  c h a n g in g  society in  w hich  a  new o rder w as 

ra p id ly  e m e rg in g ,5 In  the  search  for a new equ ilib rium  am ong  political, 

soc ia l, a n d  econom ic  forces, all A m ericans sough t a  new social order. 

T h e  p ro g re s s iv e  re fo rm  im pu lse  in  Virginia w as influenced by  the  desire  

for a new  social o rd e r  c o n s is ten t  w ith  the old V irginia  sp ir i t  based on 

social c lass . T h e  a im  of p ro g ress iv ism  in V irg in ia  was no t dem ocracy 

b u t  r a t h e r  th e  conserv a tion  a n d  s tren g th en in g  of the  old V irginia  o rder .6

O u tc o m e s  o f th e  t r a d i t io n a l i s t  progressive m ov em en t in  V irg in ia  

t h a t  h o d  im p lica tio n s  for ed u ca tio n a l  reform were th e  s t re n g th e n in g  of 

th e  c la s s  s y s te m ,  g r e a t e r  s e g reg a t io n ,  p reo c cu p a t io n  w i th  g r e a t e r  

econom y and  efficiency in  govern m en t,  low funding  for public education , 

a n d  d i s c o u r a g e m e n t  o f social a n d  political conflict. P u lley  m a in ta in s  

t h a t  '"in th e  f in a l  a n a ly s is ,  V irg in ian s  w ere  lim ited  in th e i r  ab il i ty  to 

develop  a fully  a d e q u a te  sy s tem  of public education; the  in e r t ia  in h e ren t  

in  t h e  s t a t e 's  t r a d i t i o n a l i s t  soc ie ty  w as  s im p ly  too s t ro n g  to be 

o v e r c o m e . ”7 S ince  th e  c o n tro l l in g  pow ers  in  t h e  s t a te  w ere  th e  

p o li t ic ian s  se e k in g  to im prove in s t i tu t io n s  to b ring  peace a n d  harm ony  

r a t h e r  th e n  e q u a l  o p p o r tu n ity  o r equity, it  is  reasonable  to a ssu m e  th a t  

e d u c a to r s  w ho d e s i re d  re fo rm  in  the  schools could have em erged  a n d  

been  u n a w a r e  of t h e  conflict b e tw een  th e i r  m otives an d  those  of th e  

p o l i t ic ia n s .  E d u c a t io n a l  re fo rm s  and  th e  overa ll  im p ro v e m e n ts  in
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V i r g i n i a s  e d u c a t io n a l  sy s tem  will be p r e s e n te d  fo llow ing th e

deve lopm en t of the  national perspective  on the p rogressive  educa tion

m ovem ent. F rom  the national perspective flows an  u n d e rs ta n d in g  of

how th e  educational reformer in  Virginia was influenced in  the  face of

the regional tendency of conservatism.

The N ational Perspective on the 
Progressive Education M ovement

In L aw rence A. C rem in’s com prehensive and  classic h is to ry  of

the  progressive education movement, he describes progressive education

as  p a r t  of the la rger  social and intellectual history of a na tion  responding

to in d u s t r ia l is m ,  population  g row th , war, economic cha llenges , a n d

tes ting  of democratic ideals. C rem in  states:

Progressive education  began a s  p a r t  and parcel o f  t h a t  b ro ad e r  
p ro g ram  of social and  political reform called th e  P rog ress iv e  
Movement. C on trary  to the w idespread misconception th a t  i t  d a te s  
from the ad v en t  of the Progressive Education Association in 1919, 
th e  idea  had  i ts  origin du ring  the q u a r te r -cen tu ry  before W orld 
W ar I in an  effort to cast the school as fundam enta l lever of social 
a n d  political regenera tion . I t  began aB a m an y -s id ed  p ro te s t  
a g a in s t  a restric ted  view of the school, bu t i t  was a lw ays more th an  
this; for essen tia lly  it viewed education as an  ad junc t to politics in 
rea liz ing  the  prom ise of American Life.0,

He da tes  th e  beginning of the  progressive m ovem ent in education  

to 1892 w hen Joseph  M ayer Rice’s controversial series on schooling and  

schools in the United S ta tes  was published in the New York m onthly  T h e  

F q rum - Crem in  s ta te s  th a t  Rice first saw the  issu e s  of incom p eten t 

teach e rs  h ired by political hacks and  m eaningless in s tru c t io n  based  on 

rote  m em oriza tion  in the classroom s as an educational m ovem ent and  

th ro ugh  hie  jo u rn a l ism  raised the  consciousness or the  nation. O ne  of 

Rice’s challenges , to enhance the  professional sp i r i t  a n d  in te l lec tu a l
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com petence  of th e  n a tio n 's  teach ers ,  w ould  become a th em e  t h a t  w as 

woven th ro ugh ou t the m ovem ent.

T he  educational p h ase  of p rogress iv ism  began  w ith  the ex tension  

of th e  m ission of the schools beyond p ro v id in g  form al, t ra d i t io n a l ,  a n d  

in te l le c tu a l  t r a in in g  to m e e tin g  the  social a n d  h u m a n i t a r i a n  n eed s  

c rea ted  by th e  population grow th  of the  n a t io n ’s cities. T he  problem s of 

filth, poverty, tenem en ts , im m igra tion , a n d  corrup tion  facing the  n a tion  

w ere  ch a l le n g es  to be faced  in th e  local c o m m u n it ie s  th ro u g h  th e  

schools. U rban iza tion  and  th e  t ra n s i t io n  from farm  life to fac tory  life 

w ith  th e  accom panying  in d u s t r ia l iz a t io n  c rea ted  m a n y  ch a l le n g es  for 

the educa tors , politicians, and  reform ers.

As the  educa tiona l side of "A m erican  P rogress iv ism  w ri t  large," 

C rem in  saw the  m ovem ent "as a  m any-s ided  effort to use  the  schools to 

im prov e  the lives of in d iv id u a ls , '19 W h ile  he acknow ledged  t h a t  the  

m o v em en t m e a n t  different th ings  to d if fe ren t  people, th e  pu rposes  with 

w hich he associated  the m ovem en t in ed u ca tio n  were:

F irs t ,  i t  m e a n t  b ro ad e n in g  the  p ro g ra m  a n d  func tion  o f  th e  
school to inc lude  d i re c t  concern for h e a l th ,  voca tio n , a n d  th e  
qu a li ty  of fam ily  and com m unity  life.

Second, i t  m ea n t  a p p ly in g  in  t h e  c lassroom  th e  pedagogical 
p rinc ip les  derived  from new  scientific resea rch  in psychology a n d  
the  social sciences.

T h ird , i t  m e a n t  ta i lo rin g  in s t ru c t io n  m ore a n d  m ore  to th e  
d if fe ren t  k in d s  and c la sses  of c h ild ren  who were be ing  b ro u g h t  
w ith in  th e  purview  of the  school.

F ina lly , P ro g re s s iv ism  im p lied  th e  rad ica l f a i th  t h a t  th e  
c u l tu re  could be dem ocratized w ith o u t being  vu lgarized , the  fa i th  
t h a t  everyone could s h a r e  not only  in  th e  b e n e f i ts  o f  th e  new  
sciences b u t  in  the p u rsu i t  of the a r ts  a s  well,10

The h is to ry  of the progressive ed u ca tio n  m ovem en t in A m erica  is 

developed chronologically by Crem in. T h e  first wave of th e  m o v em en t
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began as  g roups rep re se n tin g  in d u s t r ia l ,  agricu ltu ra l,  a n d  ed uca tion a l  

in te res ts  b a n n ed  toge th er  to p rom ote  vocational education  w hich they  

believed was the  key to in d u s tr ia l  p rogress . At the tu rn  o f  the  cen tu ry , 

the  m ovem ent appea led  to in te l le c tu a ls  insp ired  by new  tre n d s  a n d  

enriched by pioneering work in  psychology, social theory, philosophy and  

pedagogy. T h ese  new ideas su p po rted  th e  reforms w hich p rog ress ives  

desired to im prove the  ills o f society. T h e  movement g a th e re d  political 

m om entum  prior to World W ar I w hich increased  with th e  found ing  of 

th e  P rogress ive  Education  A ssociation  in  1919. In th e  h is to ry  of th e  

movement, the  organized teach ing  profession was unified in  su p p o r t  of 

progressive education  th ro u g h  th e  expansion  of the role o f the  te a c h e r  

and  in c re a sed  b u re a u c ra t ic  d e m a n d s  for p rofessional p r e p a r a t io n .  

Public and  p r iv a te  schools an d  colleges also felt the pervasive influence of 

th e  long h istory  of the  m ovem ent. T he  fragm enta tion  d u r in g  the  1920’s 

and  1930’s as  the  m ovem ent lo s t  i ts  u n i ty  an d  the collapse a f te r  W orld 

W ar II a re  p a r t  of the  com plex  s to ry  o f p rogressive  e d u c a t io n  in  

Am erica, T h e  com plex ity  o f A m e r ic a n  life as  s e e n  th ro u g h  i ts  

educational in s t i tu t io ns  is p re sen te d  by  C rem in  as he t rac e s  progressive 

education as  a n  ongoing and  chang ing  force from 1876 to 1955,

A lthough  the progressive  m o v em en t would change a f te r  W orld 

W ar 1, "the p re w a r  m o vem en t a n d  th e  postw ar  m ovem ent sha red , a t  

le a s t  rh e to r ic a l ly ,  a  r e v e re n c e  for J o h n  Dewey a n d  a s p i r i t  of 

a n t i fo rm a l is m ." 11 Dewey, ph ilo so pher  a n d  educator, w as rega rded  as 

the leading spokesm an of p rogress iv ism  in  education. Influenced by the  

new evolutionary biology of C h a r le s  D arw in  and the psychology theory of
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W illiam  J a m e s ,  Dewey b e g a n  to tell p a r e n t s  a n d  p a t r o n s  o f  th e  

Laboratory  School in  Chicago of the  need to change th e  schools. T h ree  

lec tu re s  p u b lish ed  in 1899 in  T he  School a n d  S o c ie ty  d esc r ib e  th e  

educational p rocess needed to reflect the  change in social life w hich  h a s  

occurred in the  sh if t  from a g ra r ia n ism  to in d u s t r ia l i s m . T he  schools 

were to be m ode  "an em bryonic  co m m unity  life" w hich would reduce  

the ir  isolation from reality by reflecting th e  occupations an d  sp ir i t  of the 

la rger  com m unity  life .12 T hroug h  the effective t ra in in g  of the  s tu d e n ts ,  

the them e o f  social reform by the  schools waa extended by Dewey's vision 

Tor he w an ted  to improve the  la rg e r  society by m ak in g  i t  more "worthy, 

lovely, and  h a rm o n io u s ."13 Dewey advoca ted  sh if t ing  th e  focus o f  the  

educational process to the child  who was viewed as a  n a tu ra l  resource  to 

the  country , C re m in  s ta te s  t h a t  the  social re fo rm ism  advoca ted  by 

Dewey in The School and Society was new in  its recall o f  the  school "from 

isolation to th e  cen te r  of a struggle  for a  b e t te r  life."1*

D ew ey w e n t  from T h e  U n iv e rs i ty  o f  C h icag o  to C o lu m b ia  

University in  1904 and  continued  to be a prolific a u th o r  a t  a  school which 

C rem in  called  '"the in te l le c tu a l  c ro ss ro a d s  of th e  m o v e m e n t ." 16 He 

a tt rac ted  m any  followers a l th o u g h  his s ty le  of w riting  w as d ifficu lt and 

complex, m ak in g  hiH teach ings easily m isund ers to od . R avitch  believes 

th a t  this is the  reason  many of "his disciples proved b e t te r  a t  d isc red iting  

trad itiona l m e th o d s  and cu rr icu la  th an  a t  con s truc ting  a pcdagogically  

superio r  re p la c e m e n t ."16 Dewey never in tended  to c a s t  ou t  trad i t io n a l  

educa tiona l  p ra c t ic e s  and  su b jec t  m a t t e r ,  b u t  he  re jec ted  th e  rigid 

practices of in s truc tion , th e  uniform  cu rr icu lum  w hich did not consider
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the  experiences  of th e  child, the  e m p h a s is  on pass iv ity  of the  child a n d  

the  a u th o r i ty  of the  teache r ,  a n d  th e  re liance  on drill a n d  m em oriza tion  

a t  th e  exclusion  o f  the  personal invo lvem ent o f  the  child. B e tte r  th a n  

a n y o n e  in  h is  e ra ,  h e  u n d e rs to o d  t h a t  e d u c a t io n  w as c h a n g in g  

pedagogically  a n d  in  i ts  social function .17 Socializing functions formerly 

the  dom ain  o f  the  family and  com m unity  becam e the school's function in 

Dewey's ph ilosophy . T h e  a im  w a s  to im prove  th e  q u a li ty  of life for 

ch ild ren  a n d  th e  co m m u n ity  by d irec ting  the  experiences and  activ ities  

o f  c h i ld re n  to lead  th e m  to h ig h e r  in te l le c tu a l ,  c u ltu ra l ,  a n d  social 

u n d e r s t a n d in g s .

T he  im p le m e n ta t io n  of th e  philosophy of Dewey was l im ited  no t 

only by th e  in h e re n t  difficulty of com prehend ing  his w ritings, b u t  by th e  

in te l lec tu a l ,  creative, a n d  p rag m a tic  d em an ds  on the  teach e rs  who w ere  

expected to apply  the  new m ethods. C rem in  m ain ta in ed  th a t  no t  only did 

the  new  m e th o d s  r e q u i re  t e a c h e r s  o f  e x t r a o r d in a r y  ab il i ty ,  ta le n t ,  

c rea tiv ity ,  a n d  in g en u ity ,  b u t  t h a t  the  im p lem en ta t io n  of the  m ethods 

requ ired  e x t r a  t im e  from the  teach e rs ,  too. In th e  h an d s  of an  average  

teacher, the  progressive  m eth o d s  could lead  to chaos. He believed th a t  

th e se  r e q u i r e m e n ts  for te a c h e rs  m ay  have  led  to th e  dem ise  of th e  

m o v e m e n t .18 R avitch  s Iho concluded th a t  "ex trao rd inarily  ta le n te d  a n d  

well ed u ca ted  teachers" were requ ired  to provided effective in s truc tion  in 

a p ro g re s s iv e  s c h o o l .19 G r a h a m  c o n cu rred ,  s t a t in g  th a t :  "The

p ro g ress iv e  m e th o d ’ in s o fa r  a s  i t  could be d e te rm in e d , e m p h a s iz e d  

c rea tiv ity ,  coopera tion , in i t ia t iv e ,  a n d  a d ap tab il i ty .  Such  a tea ch in g  

a p p ro a c h  is  e n o rm o u s ly  e ffec tiv e  w h en  em ploy ed  by a c re a t iv e ,
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cooperative, in d ependen t,  a n d  a d a p ta b le  te a c h e r ."20 S h e  concluded th a t  

persons w ith  th ese  ra re  g if ts  cou ld  no t be  found in  a ll  schoolB t h a t  

a t tem p ted  p ro g ra m s  b a se d  on  p ro g re s s iv e  p r in c ip le s  a n d  t h a t  th e  

program s w ith  new  m ethods a n d  new  su b je c t  m a t t e r  shou ld  no t h ave  

been im plem ented by mediocre teachers . S h e  s ta te d  t h a t  " the  a l te rn a t iv e  

of trad itiona l education  w ith  a te a c h e r  o f a v e rag e  e n d o w m e n ts  a t  le a s t  

left the pupil w ith  a core of in fo rm a tio n  w hich , u n sa t is fac to ry  a s  i t  m ig h t  

be, was o ften  m iss in g  from u n in sp i re d  p ro g re s s iv e  t e a c h i n g / 21 S he  

indicated  t h u t  th is  p rob lem  of a p p l ic a t io n  o f p ro g re s s iv e  e d u c a t io n  

contributed to the  decline of th e  m ovem ent. T he  a t t r ib u te s  o f  the  teach ing  

s ta f f  were a factor in ana ly z in g  th e  app lica tion  o f p rog ress ive  educa tion  

principles a t  M aury  School.

After W orld  W ar J, th e  l a rg e r  p rog ress ive  re fo rm  m o v em en t lost 

i ts  m om entum , b u t  the p ro g ress iv e  educa tion  m o v e m e n t  took on a new 

identity  as i t  broke away from the  social a n d  political reform  m ovem ents. 

The education m ovem ent becam e  in s t i tu t io n a l iz e d  a n d  p ro fessionalized  

and its them es changed in  the  evolution. T h e  g re a t  d iv ide  m a rk e d  by the  

war developed for a  m ultip lic ity  o f reasons  focusing on  th e  revo lt  a g a in s t  

conservatism  a n d  the  m o ra liz in g  o f  the  p ro g ress iv es .  F a sc in a t io n  w ith  

Freud and th e  a r t s  propelled a n  a v a n t  g a rd e  p o p u la r  m ovem en t focused 

on the in d iv idua l  an d  se lf  exp ress io n . Social re fo rm  was eclipsed in 

favor of the m odern  creative  revo lu tion . T h e  e m p h a s e s  on c rea tive  se lf  

expression a n d  psychology b len d e d  to form th e  ch ild -ce n te re d  pedagogy 

of the  tw e n t ie s .22 In a d d i t io n  to th e  c h i ld -c e n te re d  p edagogy , th e  

m ovem ent b ecam e  assoc ia ted  w ith  th e  p r e te n t io u s  use  o f  sc ience  and
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social efficiency a n d  u t i l i ty  r a th e r  th a n  social reform . T he  m ovem ent 

was also ch a rac te r ized  by suspicion of le a rn in g  from books.23

The e m p h a s is  on the  child and  the  need  to build  a program  around  

his needs  and  in te re s ts  w as  the  focus of th e  ch ild -cen tered  progressives. 

This view of progressive  educa tion  was ex p re ssed  in  T he  C hild-C e p te re d 

School in  1928 by H aro ld  Rugg a n d  Ann S h u m a k e r .  Freedom , activity, 

and  se lf-expression  were the  c h a ra c te r is t ic s  o f  th e  new creative  school. 

Self-expression w as the  key to th e  creative  m odern  revolt and  the  source 

of m e a n in g  to p ro g re s s iv is m  in  e d u c a t io n .  R ugg  a n d  S h u m a k e r  

proclaim ed tha t:

For th e  c re a t iv e  im p u ls e  is w i th in  th e  ch ild  h im self .  No 
educa tiona l d iscovery  of our g en era tion  has had  such  far-reach ing  
im plications. I t  h a s  a  twofold significance: first* t h a t  every child 
is b o m  w ith th e  pow er to create; second* t h a t  the  ta s k  of th e  school 
is to su rro und  th e  child w ith  an  e n v iro n m en t  w hich will d raw  ou t 
th is  creative pow er,24

They w rote  that: "The whole child is to be educa ted . H ence the  m ateria ls

of education  are  a s  broad a n d  in te rre la te d  a s  life itself. For experience is

not only a n  in te l le c tu a l  m a t te r ;  i t  is phys ica l ,  rh y thm ic , em otional. 25

The th em es  t h a t  unified  the  new schools w ere  ind iv idua lity , personality ,

and  experience.

A n o th e r  c o n tro v e rs ia l  t e n e t  w hich  deve loped  in th e  m id s t  of 

p rogressive ed uca tion  was the  scientific d irec tion  o r ig ina tin g  in the work 

of T hornd ike . T he  educa tional sc ien tis ts  developed in concert w ith the  

te s tin g  ph en o m en a  a n d  w ith  the  grow th o f  th e  sciences in industr ia lism . 

T hey  p rom ised  efficiency to th e  ta x p a y in g  public . T he  appea l to the  

scientific m ethod  w as u se d  to ju s t ify  inno va tive  m eth o d s  and  the  use of 

te s t in g  to d iv ide  s tu d e n ts  in to  ab il i ty  g rou ps . Social controversy  was
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g e n e ra te d  a s  a r e s u l t  of the  testing  phenom ena. For several decades, 

o ppo nen ts  a rg u e d  t h a t  the  resu lts  were used to re s t r ic t  educational 

opportun ity . P ropon en ts  a rgued  th a t  the  te s t  data  provided a diagnostic 

tool or a s t a r t i n g  poin t to begin the educational developm ent of th e  

s tu d e n t .  T h e  a d v o c a te s  of te s t in g  reg a rd ed  t h e i r  pedagogical 

e x p e r im e n ts  a s  law  a lth o u g h  Ravitch s ta te s  th a t  few of the so-called 

" 'scien tific1 f in d in g s  of th e  period had any  validity,"2e Indeed, Tyack 

concluded t h a t  the  goal of the  new school prograuiH for social efficiency 

ac tua lly  used the  educa tional expert to classify and d irec t students to 

educational t rac k s  to p repare  them  for subordinate roles in  life.27

C u rr icu lu m -m a k in g  was ano ther  phase  in the reform  m ovem ent 

which em erged  in conjunction with the appeal to science, Two trends of 

c u r r ic u lu m -m a k in g  a p p e a re d ;  one rep re se n te d  the  view th a t  th e  

teach ing  of trad itio na l  subject m a tte r  could be enhanced by the findings 

o f  educa tion a l  science. The second was to analyze society to develop 

cu rr icu lu m  w hich was a im ed a t  providing the knowledge tha t  prepared 

ind iv iduals for life’s activities. Representing th is trend is the 1324 work 

o f  F rank lin  B obbitt How to M ake a Curriculum  in which "lay the seeds of 

th e  l i f e - a d ju s tm e n t  th eo ry  t h a t  p roved the  final m an ife s ta t io n  of 

progressive educa tion  in the  years  after World War II."28

A nother developm ent in the educational and social sciences t h a t  

w as  less d o m in a n t  th a n  the  child-centered philosophy in  the tw enties 

w as the  social re fo rm ist t ren d  of progressive education. The radicals  

advocated the  rem oval of th e  businessm an 's  involvement in  the schools, 

the  control of educa tion  by th e  teachers, and  the democratization of th e
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schools. T he  evils of cap ita lism  and  the  politics of a cap ita lis tic  society 

were in te rp re ted  as im ped in g  progress in c rea ting  a m ore equa l society. 

W hen the  th i r t ie s  b ro u g h t  the  g re a t  d ep ress ion , a s ig n if ic an t  sh if t  

occurred a n d  th is  rad ica l position w ith its socially conscious em phasis  

was once a g a in  in the fron t of the m ainstream  of pedagogy and  politics.29

Bowers examines th e  influence th a t  these  radical educa to rs  led by 

George C o u n ts ,  W illiam  K ilpatrick , H a ro ld  Rugg, a n d  J o h n  Childs 

exerted in th e  depression years. By claim ing th a t  they had  the  right to 

direct social change, they  no t only theorized abou t the goals and  m ethods 

of p rog ress ive  educa tion , b u t  also worked to develop s u p p o r t  am ong 

classroom teach e rs  for th e i r  social and  political orientation. The tw enty  

year struggle  am ong th e  leaders of the progressive education  m ovem ent 

to resolve th e  conflicts am ong  the educational and social is su e s  of social 

rcconstruc tion is ts  and  the  experim en ta lis ts  is the focus of the  Bowers 

study.30

T h e  school's  r e s p o n s ib i l i ty  to soc ie ty  was th e  m is s io n  of 

p rogressive  educa tion  in th e  e ra  be tw een  th e  w ars; t h i s  e m p h as is  

increased a s  World W ar II approached. B etw een the w ars, th e  schools 

faced a second wave o f  inc reas ing  enro llm en ts  th a t  h ad  beg un  prior to 

World W ar  1 w ith the  law  of compulsory a ttendance . Also, there  was 

increased  c en tra l iza tio n  of policy-making in school d is tr ic ts .  By the  

t h i r t i e s ,  t h e  p r o g r e s s iv e  e d u c a t io n  m o v e m e n t  h a d  becom e 

in s t i tu t io n a l iz e d  and professionalized  to such  an e x te n t  t h a t  public 

approval of th e ir  p rogram s and ideas was no longer of any  concern to the 

e d u c a to rs ,  E d u c a t io n a l  in s t i tu t io n s  p ro m o te d  th e  d o c tr in e s  of
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p ro g re s s iv e  e d u ca tio n .  T e a c h e rs  w ere  m o re  p r e p a r e d ,  a n d  m o re  

in f lu en ced , by p ro fess iona l a ff i l ia t io n s  w i th  th e  N a tio n a l  E d u c a tio n  

A ssocia tion  a n d  the  P rogress ive  E d u c a tio n  A ssocia tion  a n d  a  g e n e ra l  

accep tance  of progressive educa tion  prevailed .

Tyack q u es tion s  w h e th e r  th e  m o v em en t had  any  real im p a c t  on 

th e  schools a l th o u g h  the p ro fess ion  w as filled  w ith  th e  th eo ry  a n d  

rh e to r ic  o f  the  social reconstruc tion is ts  a n d  th e  p rog ress ives  concerned  

w ith  pedagogy . H e  id e n t i f ie d  a n o th e r  g ro u p  o f  " a d m in i s t r a t iv e  

p rog ress ives"  who, h e  m a in ta in e d ,  had  c o m m an d e d  contro l of u r b a n  

e d u c a t io n ,  c re a t in g  sy s te m s  w ith  la y e r s  oT b u re a u c r a c y  b a se d  on 

corpora te  m odels o f  governance. T hey  w ere  concerned  p r im a r i ly  w ith  

con tro lling  o rgan izational behav io r  for the  p u rp o se s  of social efficiency 

and  control. He identified  th is  g roup  o f  re fo rm ers  w ith  a n  e li t is t  social- 

political philosophy focused on p rom oting  in d u s t r ia l -c a p i ta l i s t  a g e n d a s  

r a th e r  t h a n  on im prov ing  the  lives of ch ild ren . T hey  re lied  on e x p e r t  

s u p e r in te n d e n ts  a n d  cen tra l ized  b o a rd s  to c re a te  k in d e rg a r te n s ,  d a y 

care cen ters , and  o th e r  p rogram s w hich benefited  the  labor class.31 Poor 

ch ild ren  continued to be system atica lly  failed by the  cen tra lized  system .

T he  progressives concerned w ith pedagogical reform  were of l it t le  

t h r e a t  to th e  school m a n a g e r s  o p e r a t in g  in  th e  h i e r a r c h i c a l  

b u re a u c ra c y .  As Tyack c o n ten d s , D ew ey 's  ph ilosophy  o f  d e m o c ra t ic  

educa tion  was difficult to im p lem en t in  an  e n v iro n m en t w here  all pow er 

w as fu n d am en ta lly  concen tra ted  a t  the  top o f  the  o rgan ization . The new 

educa tion  b ro u g h t m ore red tape , forms, com m ittees , m ee tings  to a t te n d ,  

a n d  e d u c a t io n a l  ja rg o n .  T h e  a u to n o m y  r e q u i r e d  by te a c h e r s  to



33

im p le m e n t  D ewey's idea l w as f u n d a m e n ta l ly  a b s e n t  in  th e  h igh ly  

cen tra lized  model of school ad m in is tra t io n . The progressives concerned 

w ith  th e  new m ethods focused on su b tle  teach in g  tech n iq u es  a n d  less 

o v e r t  m ethods of co n tro lling  teachers . By focusing on ch an g in g  the  

teacher, the  curricu lum , a n d  the classroom  methods, the  ad m in is tra t iv e  

h ie ra rch ica l  s t r u c tu r e  r e m a in e d  u n c h a l le n g e d .  T yack  re m in d s  the  

r e a d e r  th a t  Dewey had  s ta te d  in  1902 t h a t  the a d m in is t r a t io n  and  

o rgan iza tion  of a sy s te m  u l t im a te ly  gu id e  and  control the  im p ac t  of 

in s truc tion  on the  child.32

The effects of the  reform m ovem ent w ere  unevenly felt. T h e re  was 

a d ivers ity  of p r iv a te  a n d  public school e x p e r im e n ts  in p rog ress ive  

educa tion . In som e experim en ts , su ch  a s  a t  The Lincoln School, the  

scientific, child-centered, an d  reform ist s t r a n d s  of progressive education  

m erged in  the h an d s  of the  p rac tit ioners .33 The theorists could sep a ra te  

th e i r  ideas in to  se p a ra te  s tran d s ,  b u t  th e  p rac tit ion ers ,  faced w ith  the  

task  o f  creating  a school th a t  worked, h ad  to combine ideas and  deal with 

inconsistencies. W hile  the  theoris ts  w ere  d is tu rbed  by inconsis tencies 

and unable  to m ed ia te  th e ir  differences, th e  theories were b lended  in the  

life of the  schools. C h a r lo t te  W insor o f  th e  Bank S t re e t  College of 

Education noted:

For the pu rposes  o f ana ly s is  the  th eo re tic a l  s t ream s  a re  visible 
and  can be separa ted ; b u t  for those o f u s  working in  the  schools, it 
w as easy to be scientific, to be concerned  with individual g row th  
and  developm ent, an d  to look to the  re fo rm  of society a t  one and  
the  same time. T here  w as so m uch  to  be  done th a t  we d idn 't  look 
for n ea t  consistencies; the  children w ere  th e re  to be educa ted , and  
they  seemed more im p o rtan t  th an  logical niceties.34
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C rem in  s ta te d  th a t :  '"So i t  i s  f re q u e n t ly  in  th e  cou rse  of re fo rm

m ovem ents ."35

T he  d is se m in a t io n  an d  d iffus ion  o f  th e  id ea s  o f  p ro g re s s iv e  

education th a t  excited th e  educational le a d e rs  reached  th e  schools a n d  

th e  teachers th ro u g h  severa l professional a n d  in s t i tu t io n a l  m ed iu m s . 

College p ro fessors  were often th e  m ost a rd e n t  adv o ca te s  o f  th e  new  

methods. W illiam Heard K ilpatrick  was an  "influential p rop onen t of the  

new  e d u c a t io n ." 36 As a p ro fesso r  a t  T e a c h e rs  College, C o lu m b ia  

U niversity  be tw een  1918 and  1938, he t a u g h t  an  e s t im a te d  th ir ty -f iv e  

th ousand  s tu d e n ts .  He was m o st  closely assoc ia ted  w ith  th e  "pro ject 

method" in w hich he advocated  t h a t  ch ild ren  le a rn  b e s t  th ro u g h  th e i r  

own e x p e r ien c es .37 He believed th a t  good te a c h e rs  b ring  in su b jec t  

m a t te r  a s  n eeded  as p a r t  o f  a  s t u d e n t ’s ex perien ce  a n d  t h a t  good 

education is "life i ts e l f  living n o w - th e  opposite of educa tion  as a  m e re  

p rep a ra tio n  for fu tu re  living."38 Ravitch con tends  t h a t  he  com bined in  

his work the ' rom an tic ism  of th e  ch ild -cen tcred  school, the  full b low n 

scientism  of th e  au tho ri ta t ive  pedagogue, a n d  the  a n ti- in tc llec tu a lism  of 

the  social u t i l i ta r ian s ."39

In add ition  to the efforts by colleges a n d  u n iv e rs i t ie s  and  to th e  

activities and publications of th e  P rogress ive  E duca tion  Association a n d  

th e  N a tio n a l  E d u c a tio n  A sso c ia t io n ,  t h e  p ro g re s s iv e  e d u c a t io n  

"m essage" was also p o p u la r iz e d  th ro u g h  school s u rv e y s  a n d  local 

c u rr icu lu m  rev is io n  p ro g ra m s .  The p ro c e sse s  u sed  in c u r r ic u lu m  

revision p ro g ram s  were described  in a  d isc u ss io n  of th e  c u r r ic u lu m  

revision trend  including i ts  l im its  and  effects. R avitch  concludes t h a t
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the  m o v e m e n t  w as an  effort to p ro fess iona lize  teach e rs ,  bu ild  g roup  

consensus , change  the  a t t i tu d e s  o f  teachers , a n d  consciously "den igra te  

th e  t r a d i t io n a l  n o tio n  of know ledge  for i t s  own s a k e 1 as  use less an d  

p o s s ib ly  w o r th le s s .  "40 She  m a in ta in s  t h a t  th e  c u rr ic u lu m  rev is ion  

m ovem en t did  l it t le  to reform  education. Also, she  a sse r ts  th a t  long a f te r  

th e  p ro g re s s iv e  e d u c a t io n  p r in c ip le s  h a d  won a cc e p ta n c e  by th e  

p ro fess io n a l  le a d e rs  of th e  n a t io n ,  s ta te s ,  a n d  cities, te a ch e rs  w ere  

c ling ing  to t rad i t io n a l  academ ic princip les a n d  failing to im p lem en t the  

new princ ip les  of progressive educa tion .

A lthough th e  p rogressive  ed uca tion  m o v em en t  w as in full bloom 

in th e  th ir t ie s ,  C rem in  s ta te s  th a t  the  period  o f  i ts  g re a te s t  success and  

n o ta b i l i ty  cam e in  th e  y e a rs  im m ed ia te ly  p r io r  to World W ar II. T h e  

pub lic  still su p p o r te d  the  m o v em en t and  w a s  favorab le  to the  schools. 

T he  l i t e r a tu r e  a n d  jo u rn a l s  w e re  full o f  th e  ja rg o n  a n d  lan g u a g e  of 

p ro g ress iv e  ed u ca tio n  and  a m o n g  the  p ro fess io n a ls  th e  ideas  en joyed 

su p p o r t .  A lthough  critic ism  w i th in  the  m o v em en t and  th e  public h a d  

beg u n  growing in  th e  th ir t ie s ,  C rem in  d a te s  th e  beg in n in g  of the public  

dec line  to a 1944 public  opin ion  p o l l . I n  1938, Boyd Bode pub lished  

P r o g r e s s iv e  E d u c a t io n  a t  th e  C r o s s ro a d s  w h ich  ca lled  for th e  

d e v e lo p m e n t  o f  a ph ilo soph y  of p ro g ress iv e  ed u ca tio n  t h a t  in c lu ded  

develop ing  dem ocracy  in the  schools r a th e r  t h a n  developing ind iv idua ls  

u n a b le  to fu n c tio n  in  a  d e m o c ra t ic  n a t io n .  He fo recas t  t h a t  th e  

m o v em en t  would be left b e h in d  u n le s s  th is  challenge  could he met. In  

le s s  t h a n  two d e c a d e s  h i s  p re d ic t io n  w a s  fu lf i l le d .42 G ro w in g  

iso la t io n ism , over p ro fess ion a liza tio n , a n d  co n tin u o u s  self-justifica tion
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seem ed  to render the progressives "pow erless to respond"  to re sp o n d  to 

th e  new  challenges a n d  c ri t ic ism s  a c c o rd in g  to C r e m in .43 R av itch  

a s se r ts  th a t  "the call for democracy, o rig ina lly  in te n d ed  to in v ig o ra te  the  

school and  to improve society, by m id c en tu ry  had  com e to m ean  th e  use 

o f  t e c h n iq u e s  of g r o u p  d y n a m i c s  to  e n c o u r a g e  c o n s e n s u s  

d e c is io n m a k in g  and to convince o t h e r s  to a c c e p t  p r e d e t e r m in e d  

o u tc o m e s .1,44 G raham  a lso  noted t h a t  iso la t ion ism  from  the  a cad em ic  

a n d  in te llec tua l com m unities as  well a s  a n  ed u ca tio n a l  in s t i tu t io n  top 

h e a v y  w ith  professional e d u ca to rs  c o n tr ib u te d  to th e  dec line  o f th e  

m o v e m e n t .45

T he  a ttacks  on progressive  e d u ca tio n  in the p o s t-w a r  y e a r s  w ere  

re le n tle ss .  They were fueled by in f la tion , sh o r tag es  o f Bchool b u i ld in g s  

a n d  te a c h e rs ,  in c re a s in g  b u d g e ts  a n d  e n ro l lm e n ts ,  c o n c e rn  over  

c o m m u n is t  expansion, a n d  by the d e m a n d s  of an  in d u s t r ia l  n a t io n  for 

w e l l- t ra in e d  manpower. M ortim er S m ith 's  And M ad lv  T each  (1949) is 

an  exam ple  of the  criticism  of p ro g ress ive  education  w hich  c o n tin u ed  to 

d e m a n d  educa tional re fo rm  of a d if fe re n t  na ture*46 T he  p ro g re s s iv es  

h a d  lo s t  th e i r  m o m en tu m  and  a p p e a re d  unab le  to  chang e ; t h e  m ost 

percep tive  realized th a t  the  m ovem ent w as  coming to a  a  close.

T he  d e a th  of p ro g ress ive  e d u c a t io n  w as n o t  a s  s u r p r i s i n g  to 

C rem in  as  the  rapidity  o f the  end. He c ites  seven re a so n s  for th e  a b ru p t  

en d in g  of the  movement in  the 1950's w ith  the  m ost im p o r ta n t  b e in g  the  

fa i lu re  "to keep  pace w ith  the  c o n tin u in g  t r a n s fo rm a t io n  of A m erican  

society ,"47 The o ther reaso ns  he offered were: d is to r tio n  of th e  t e n e ts  o f 

th e  m ovem ent; n eg a tiv ism  in h e re n t  in  all social re fo rm  m o v em en ts ;
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d e m a n d s  on the teach e r 's  ability  and  Lime; becom ing a  victim  of i ts  own 

success  since m a n y  of the  refo rm s w ere  in c o rp o ra te d  in th e  schools; 

fa i lu re  to fo rm u la te  new s tra teg ie s  a f te r  in it ia l  changes w ere  m ade; the  

im p ac t  of co n serv a tism ; a n d  th e  fa ilu re  to c u lt iv a te  lay  su p p o r t  w hile  

ad v an c in g  its  own professionalism .

The h is to ry  o f  the  progressive educa tion  m ovem en t evolved from a 

p u b lic  d e m a n d in g  ch an g e s  in th e  t r a d i t io n a l  schoo ls  w h ich  w ere  

unresponsive  to th e  dem ands o f  a chang ing  n a tion , to th e  deve lopm en t of 

ch ild -cen tered  schools, to the advocacy o f  social reco n s tru c tio n ism , a n d  

back to a new d e m a n d  for t r a in in g  rooted in the  academ ic  d iscip lines . 

C re m in  s t a t e s  t h a t  th e  "balance  of forces in e d u c a t io n  h a d  b e en  

tra n s fo rm e d  in a  p o s tw a r  A m erica  t h a t  w as  a d if fe ren t  n a t io n  th a n  

p rew ar  America t h a t  had given b ir th  to progressive  educa tion . "4a

T he  p ro g ress iv es  failed to deal w ith  e m e rg in g  i s su e s  su c h  as  

rac ial seg reg a tio n , se p a ra t io n  of c h ild ren  in to  academ ic , g e n e ra l  and  

voca tiona l p ro g ra m s ,  the  need  for i n te r n a t io n a l  u n d e rs ta n d in g ,  a n d  

technolog ical a d v a n c e s .49 Indifference to crucia l social p rob lem s such  

as  p rob lem s of th e  poor a n d  seg reg a t io n  w as a n o th e r  re a so n  for the  

decline of both th e  progressive  education  m ovem en t a n d  the  Progress ive  

E duca tion  A ssociation .60 Progressive educa tion  becam e i r re lev a n t  to the  

p re s e n t  and  fu tu re  needs  of the  n a tio n  in t h a t  i t  "failed to m ee t  the  

p ra g m a t ic  t e s t  o f  w o rk in g 1 in pub lic  schoo ls  ex cep t a s  c u r r ic u la r  

innov a tions  for be low -average  s tu d e n ts .”61 R av itch  does no t p rovide a  

ra t io n a le  of how th e  m ovem ent benefited  th e  s tu d e n ts  o f  below a v e rag e  

ab ili ty . The conclusion  can be d ra w n  t h a t  th e  b e n e f i ts  w ere  accrued
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p a r t i c u la r ly  for th e s e  s tu d e n ts  from  w h a t  she  considered to be the 

in fluences  of th e  m ovem en t which were in teg ra ted  into the schools.

R av itch  considered  th e  benefits  th a t  derived  from th e  progressive 

ed u ca tio n  m o v em en t  w hen the  following could be observed: intelligent 

in te g ra t io n  of p ro jec ts , activ ities, a n d  s tu d e n t  experiences in to  subject- 

m a t t e r ,  concern  for s tu d e n t  h e a l th  a n d  vocational a w are n ess ,  and 

a w a r e n e s s  o f  in d iv id u a l  d if fe re n c e s  a m o n g  s tu d e n ts ,52 G raham  

co n c lu d ed  t h a t  th e  p os itive  in f lu e n ce s  o f  th e  m ovem en t were to 

en co u rag e  a fresh  look a t  th e  academ ic disciplines, the developm ent of 

th e  ch ild 's  c re a t iv e  pow ers, a n d  th e  goa ls  of educa tion .63 Cremin 

a s s e r te d  t h a t  p rog ress ive  educa tion  had  a n  impact on th e  schools by 

e x te n d in g  e d u ca tio n a l  oppo rtun ity  by in creas in g  the years of schooling; 

e x p a n d in g  th e  c u rr ic u lu m ; in te g ra t in g  e x tra c u rr ic u la r  opportunities; 

i n t r o d u c in g  g u id a n c e  p ro g ra m s ,  flexible  g rouping , su p p le m e n ta ry  

l e a r n in g  a c t iv i t ie s  a n d  m a te r ia ls ;  d eve lop ing  a norm  for informal, 

ac tive , m obile r e la t io n sh ip s  am ong  s tu d e n ts ,  teachers, p rincipals , and 

p a re n ts ;  m odify ing  school a rc h i te c tu re ;  exp and ing  teach e r  education; 

and  in c r e a s in g  a n d  p a re n t  in v o lv e m e n t  in  the schools ,5'1 Tyack 

concluded  t h a t  none  of th e  s t r a n d s  or p h a se s  of progressive education 

im p in g e d  positive ly  on the  u rb a n  schools because  the m ovem ent was 

p r im a r i ly  an  a d m in is t r a t iv e  m ovem ent. T yack  did, however, conclude 

t h a t  " th e n  a s  now , pe rso n a l concern  a n d  energy could som etim es 

t ra n s fo rm  a school and  thereby  change  th e  lives of children."55 He also 

believed th a t  such  educational practices had  to be distinguished hy more
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th an  rh e to r ic  w hich , he  im p lied ,  w as  a m a jo r  c h a ra c te r i s t i c  o f th e  

p rogressive  e d u ca tio n  re fo rm  m ovem ent.

C rem in  s ta te s  t h a t  a t  the e n d  o f World W a r  II, Dewey's fo recast of 

a day  w h en  p ro g re s s iv e  edu ca tio n  would be accep ted  as  good ed uca tion  

had com e to pass . E d u ca tio n a l  policy a p p e a r in g  in  jo u rn a ls ,  rep o r ts  of 

boards, and  pub lica tio ns  o f s ta te  a n d  federal ed u ca tio n  d e p a r tm e n ts  w as 

filled w i th  p h r a s e s  c h a r a c t e r i s t i c  o f th e  m o v e m e n t;  '" recog n iz in g  

in d iv id u a l  d i f f e r e n c e s /  p e r s o n a l i ty  d e v e lo p m e n t , ’ ‘th e  whole ch ild , ' 

social a n d  e m o tio n a l  g ro w th , ' "creative se lf -e x p re s s io n /  "the n eed s  of 

le a rn e r s , ’ ' in t r in s ic  m o tiv a t io n ,1 'p e r s is te n t  life s i tu a t io n s , '  b r idg ing  th e  

gap b e tw e e n  hom e a n d  sc h o o l ,’ ' t e a c h in g  c h i ld r e n ,  no t  s u b j e c t s /  

'a d ju s t in g  th e  school to c h i ld /  'r e a l  life e x p e r ie n c e s , '  ’tc a c h e r -p u p i l  

r e l a t i o n s h ip s /  a n d  's ta fT  p la n n in g . '”'"56 T h e  p o p u la r  p h ra s e s  n o ted  hy 

C re m in  d e sc r ib e d  th e  sa m e  e s s e n t ia l  c h a r a c te r i s t i c s  of p ro g re s s iv e  

educa tion  as  described  by  R avitch  to which th e  innovations  a t  M au ry  will 

be c o m p a re d .  T h e s e  in c lu d e d  ac t iv i ty ,  c o o p e ra t io n ,  p a r t ic ip a t io n ,  

a ck n o w led g em en t  of in d iv id u a l  d ifferences, c u rr ic u la  to m ee t th e  n eed s  

and  i n t e r e s t s  o f th e  ch ild  a n d  c o m m u n ity ,  a n d  c u rr ic u la  b a sed  on 

everyday  experiences .

A g e n e ra l  d e s c r ip t io n  of a  p ro to typ e  of a  p ro g ress iv e  e d u ca tio n  

school w hich  com bined th e  c h a ra c te r is t ic s  a n d  v a lu e s  of the  m o v em en t  

a p p e a re d  in  a  booklet p u b lish ed  in  1948 by th e  E d u ca tio n a l  Policies 

C om m ission  and  th e  D e p a r tm e n t  o f  E lem en ta ry  School P rinc ipa ls  o f th e  

N a t io n a l  E d u c a t io n  A s s o c ia t io n ,67 T he  "good e le m e n ta r y  school' 

described  in th e  rep o r t  s t re sse d  the  v a lues  of independence  a n d  in it ia t ive
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developed in con junc tion  w ith  th e  m a s te ry  of su b jec t  m a t t e r  a n d  the  

processes o f  problem -so lv ing  and  c ritica l-th ink ing . T he  dev e lo p m en t of 

th e  in d iv id u a l 's  ta le n ts ,  se lf-respect, a n d  respec t for o th e r s  was to be 

t a u g h t .  Social re sp o n s ib i l i ty  a n d  cooperative  sk i l ls  w e re  h a b i t s  of 

r e s p o n s ib le  c i t iz e n sh ip  w h ich  shou ld  h av e  t h e i r  b e g in n in g s  in  th e  

e le m e n ta ry  school. T he  te a c h in g  of v a lu e s  a n d  th e  o p p o r tu n i ty  to 

p a r t i c ip a te  in  th e  d e m o c ra t ic  p ro ce sse s  e s s e n t ia l  to c h a n g e  a n d  

im p ro v e m e n t  in the  n a t io n  w ere  considered  m a jo r  fu n c t io n s  o f  th e  

e le m e n ta ry  school. In th e  ideal e le m e n ta ry  school, child  g ro w th  a n d  

deve lopm en t in  in te l lec tua l ,  social, and physical sk ills  w ere  p lan n e d  for 

in th e  educa tion a l  p rogram . Both the  daily  school p ro g ram  and  an  a f te r  

schoo l r e c r e a t io n a l  p r o g r a m  w ere  c o n s id e re d  e s s e n t i a l  to  th e  

developm ent of social responsibility . The school w as expected  to e s tab lish  

s i tu a t io n s  in  w hich  d e s i ra b le  behav io r  w as l e a r n e d  a n d  rew ard e d . 

C arefu l p la n n in g  was considered  e ssen tia l  to the  d e v e lo p m e n t of good 

schools. In o rder  to develop good schools, "goodwill a n d  good ideas" were 

n o t  co n s id e re d  a d e q u a te  w i th o u t  the "skill, e x p e r ien ce , v ision, [and] 

l e a d e r s h ip ” of a d m in i s t r a to r s ,  te a c h e rs ,  p a re n t s ,  o th e r  a d u l t s ,  a n d  

ch ild ren  who w ere  "needed  to work on the  w hole  p ro b lem  from  the  

b e g in n in g ." 68

T h e  e le m e n t a r y  school t h a t  w o u ld  h a v e  b e e n  c o n s id e re d  

p rogressive  in  1948 included  a philosophy and  prac tices  c o n s is ten t  with 

th e  th e o r ie s  a n d  l i te ra tu re  on progressive  education . T h e  school would 

have  a  ph ilosophy  of educa tion  consis ten t w ith dem ocratic  ideals , would 

expect s tu d e n ts  to m a s te r  a  cu rr icu lu m  to develop l i te ra c y  a n d  critical
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th in k in g ,  would use m e th o d s  w hich  w ere  o r ie n te d  to ac tiv it ie s  and  

p ro jec ts ,  w ould  v a lu e  each  child  a s  a n  in d iv id u a l  a n d  w ould  be 

com m un ity  oriented. T he  focus would be on te a c h in g  children whose 

psychological, artistic , emotional, and  in te llec tual deve lopm en t was to be 

considered  by the teacher. Pupil- teacher, pa  re n t- tea ch e r ,  a n d  teacher- 

a d m in is t r a to r  re la tionsh ips  were charac te rized  by positive re la tionsh ips 

which w ere  open, partic ipa to ry , a n d  respectfu l. P u p i ls ,  teachers , and  

p a re n ts  w ere  involved w ith  an  a d m in is t ra to r  who sh a re d  the  leadersh ip  

of the  school w ith  the p a rt ic ip an ts  who were involved with all facets of 

school life. School life w as  to be a  m odel of p o s it iv e  living in  the  

com m unity . The belief in  the in tr in s ic  w o rth  a n d  v a lu e  of all h u m an  

be ings  w a s  u n d e rly in g  the  ph ilosophy  a n d  p ra c t ic e  of p rog ress ive  

educa tion  in  the public schools.

T h e  n a t io n a l  h is to r ic a l  a n d  th e o re t ic a l  p e rs p e c t iv e s  on the  

p rog ress ive  education  m ovem ent provide a basis  for u n d e rs ta n d in g  the 

in fluences on local educational in s t i tu t ion s  a n d  on th e  educators seeking 

to bu ild  b e t te r  public schools during  the  y ears  of th e  s tudy . The analysis 

of fa c to r s  which c o n tr ib u te  to a n  u n d e r s t a n d in g  o f the  rooting  of 

edu ca tiona l innovation an d  reform is guided by th e  fram ew ork  of h istory  

and  theory .

T h e  Im p lem en ta tion  of Progressive E d uca tion  in  Virginia

P rog ress ive  educa tion  in Virginia , a s  d iscussed  by Pulley a t  the  

in tro d u c tio n  of th is  chap ter , was slow to develop. I t  was an  in s t i tu t ion  

th a t  th e  politic ians a llowed to be developed to a p p e a se  the m asses  of 

c itizens a n d  to res to re  fam ilia r  sociological p a t te rn s  to Virginia society.
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Lack of funding  and  lack  of m om entum  inh ib ited  th e  d ev e lo p m en t of a 

t ru ly  a d e q u a te  e d u c a t io n a l  s y s te m  acc o rd in g  to h ie  a n a ly s i s .  

N onetheless , school popu la tions  had  been increas ing  in  th e  s o u th e rn  

s l a t e s .60 Im petus for im proving educa tion  in th e  S o u th  cam e from 

annua) regional and  s ta tew ide  m ee tings  o f  s ta te sm en  a n d  educa tional 

leaders. D uring  th e  f irs t  decade of th e  20 th  C e n tu ry ,  a  rea l  fervor 

developed in V irginia  to improve the  public  schools.60 A lthough funds 

were no t always ava ilab le  to reform  the  schools a s  d e s ired  by some 

advocates, agencies such as the Cooperative Education Association, were 

developed and  the educa tional forces of the  s ta te  w ere  u n ite d  by the  

leadersh ip  o f  p rom inen t men including the Governor.61

In 1906, th e  new ly  e lec ted  S ta te  S u p e r in te n d e n t  o f  P u b lic  

Instruction , Joseph D. Eggleston, con tinued  to build  favorab le  su p p o r t  

for education. He was able to Bccure legislation to ac tua lize  some of his 

visions for im proving  education in  th e  South . F ree  public  edu ca tion  

began to be reg a rd ed  as an  in v e s tm e n t  r a th e r  t h a n  a s  a  c h a r i ta b le  

endeavor in Virginia. The period from 1913-1918 w as th e  period of the  

most w idespread public support and  in te re s t  in public educa tion  th a t  had 

ever been experienced in Virginia, The scientific a spec t of the  m ovem ent 

gained m om entum  exem plifying i ts e l f  th ro u g h  the  use  of s ta n d a rd ize d  

tests; school surveys were used to a p p ra ise  progress in the  ex pand ing  

stale system  oT puhlic education.62

Tw o surveys in  V irginia were in it ia ted  by the  G enera l  Assembly 

ra th e r  th a n  by the D e p a r tm en t  of E ducation . The In g lis  Survey  was 

conducted in 1919 a n d  the O 'Shea Survey  was conducted in 1927. The
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course of edu ca tio na l  p rog ress  in V irg in ia  w as fu r th e r  in fluenced  by the  

r e s u l t s  o f  th e  su rv e y s .  T h e  In g l is  S u r v e y  re c o m m e n d e d  m a n y  

a d m in is t r a t iv e  and  in s tru c t io n a l  im p ro v e m e n ts  in  th e  schools.63 The 

O 'Shea  S u rv e y  noted  t h a t  edu ca tion a l  p ro g ress  in  V irg in ia  w as no t on 

p a r  w ith o th e r  s ta te s . 6̂  W hile  some V irg in ians believed in  a d a p ta t io n  of 

the  educa tional system , o thers  c lung to the  a im s  of education  in the  past. 

T he  r e p o r t  in d ic a te d  t h a t  s tu d e n ts  sp e n t  too m uch  tim e  o n  "bookish" 

s tud ies , w ere  h a b i tu a te d  to com placency th ro u g h  su p p re ss iv e  teach ing  

p rac tices , a n d  w ere d ep rived  of p a r t ic ip a t in g  w ith  th in g s  w hich were 

active  a n d  p rac tica l .  C u r r ic u lu m  rev is ion  w as rec o m m e n d ed  which 

would e m p h a s iz e  " the  rea l ,  the  p ra c t ic a l  a n d  the  ac tive  in  life" and  

which w ould build  "upon the  k in d s  of in te re s ts  a n d  ac tiv it ie s  n a tu ra l  to 

ch ildren  a n d  a d ap ted  to th e ir  capabilities" in o rd e r  to im prove education  

in the  u rb a n  and  ru ra l  schools.65

T h e  r e c o m m e n d a t io n s  of th e  S u r v e y  R e p o r t  a l s o  in c lu d ed  

m e a su re s  to s t r e n g th e n  su p e rv iso ry  ac t iv i t ie s ,  com pulsory  a t te n d a n c e  

laws, acco u n tin g  p ro ced u res , deve lopm en t o f  l ib ra r ie s ,  a n d  fu n d in g  for 

th e  schools. A dditiona lly , reco m m en d a tio n s  w ere  m ad e  to provide for 

the  a p p o in tm en t  r a th e r  th a n  the  election of the  S ta te  S u p e r in te n d e n t  and 

the  t r a n s fe r  o f  power to ap p o in t  local su p e r in te n d e n ts  to city  a n d  county 

hoards. T he  com m ission  recom m ended  t h a t  s ta te  a n d  local a u th o r i t ie s  

increase  th e i r  efforts to ad o p t  cu rr icu lum  a n d  teach in g  p rac tices  to meet 

th e  n e ed s  o f  th e  s tu d e n ts  c u r re n t ly  in th e  schools. T he  G overno r  of 

V i rg in ia ,  H a r r y  F. B y rd  e x p re s s e d  s u p p o r t  fo r  m o s t  o f  th e
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rec o m m e n d a tio n s  to  th e  G e n e ra l  A ssem bly  of V irg in ia  in  J a n u a r y  

19 28.66

Ironically, the  y e a rs  o f the  Depression were a period  of in tensive  

im p ro v e m e n t  in  i n s t r u c t io n a l  p ro g ram s in  V irg in ia .  U n d e r  th e  

le a d e rs h ip  of S ta te  S u p e r in te n d e n t ,  S id n e y  B, H all,  a D iv is ion  of 

In s truc tion  w as organized  in  the  S ta te  D e p a r tm e n t  of E d u ca tio n .  T he 

D epartm en t o f E ducation  had  m any opportun ities  to provide  lea d e rsh ip  

because  o f th e  h is to r ica lly  s tro ng ly  cen tra lized  r e la t io n sh ip  w ith  th e  

county  and  city d iv is ions  c h a rac te r is t ic  o f ed u ca tio n  in  th e  so u th e rn  

s ta te s .CT The leaders of s ta te -w ide  program s to improve in s t ru c t io n  had  

to no t only face active opposition bu t had to face the  conserv a tism  of the  

teachers  w hich was 'm ore  strong ly  en tren ch ed  th a n  in  o th e r  s ta te s ,  

U nder H a ll 's  lead e rsh ip ,  the  energ ies  and  th o u g h ts  o f  te a c h e r s  w ere  

focused on professional im provem ent r a th e r  th a n  low sa la r ie s  a n d  o th er  

shortages w hich they  faced du rin g  the  D epression an d  the  b eg in n in g  o f 

World W ar II,

T he  fo rm u la t io n  of th e  new  p ro g ram  b eg an  in  1931 w ith  a 

com prehensive p lan  o f m eetings, conferences, and  s t ra te g ic s  to organize 

teachers , su p e rv iso rs ,  and  p r inc ipa ls  th ro u g h o u t  the  s t a t e  in to  s tu d y  

groups to p repare  co urses  of study. Over h a l f  the  tea ch e rs  in  the  s ta te  

v o lu n ta r i ly  p a r t ic ip a te d  in  th e  coopera tive  e n te rp r is e  o f p re p a r in g  

curricu la  for V irg in ia  s schools. The o r ien ta t io n  a n d  o rg a n iz a t io n  for 

the  p roduction  p h a se s  of th e  revision w ere  fa r- re ac h in g ,  e n co u rag e d  

e x p e r im e n ta t io n  in  th e  c la ss ro o m s , and  s t r e s s e d  th e  c o o p e ra t iv e  

approach . A s ta te  co m m ittee  rep resen ting  various  su b co m m ittees  a n d
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advisors, w hich  included Dr, Hollis C asw ell (who jo ined  th e  facu lty  a t  

Columbia T e a c h e rs  College in  1938 a f te r  leav ing  a facu lty  position  a t  

George Peabody College), p rep a red  the  g u id in g  princip les a n d  a im s th a t  

formed the foundation  of the  program . T he  six gu id ing  princip les were:

1. Schools a re  agencies of society w hich shou ld  be co n tinuously  

redefined a s  society evolves tow ard  more dem ocratic  ideals .

2. In te ra c t io n  b e tw een  in d iv id ua ls  and  social g ro u p s  s t im u la te s  

growth and ch an g es  in both.

3. Ind iv id ua ls  grow and  develop a t  d iffe ren t ra te s  a n d  the  school 

should provide d ifferent lea rn in g  experiences to m eet the  v a rie ty  of needs 

am ong the  le a rn e rs ,

4. H u m a n  g ro w th  a n d  d e v e lo p m e n t  is a co n tin u o u s  p rocess  of 

reorganizing lea rn in g  experiences both in a n d  o u t of school.

5. E xperience  is the  basis  for all le a rn in g  a lth oug h  ac tiv ity  a lone  

does not co ns titu te  experience.

6. H u m a n  beings tend  to rep e a t  experiences w hich a re  sa tis fy ing  

and  for le a rn in g  experiences to be con tinued  outside  o f  school, they need  

to be satisfying and  associated  w ith  positive feelings.69

The concep t of le a rn in g  th ro u g h  experience  a t t r ib u te d  to D ew ey 

a n d  a m a jo r  p r in c ip le  of p ro g ress iv e  e d u c a t io n  w as  in c lu d ed  in  th e  

V irg in ia  p ro g ra m  w hich w as f i r s t  in tro d u c e d  in V irg in ia  in  a  1923 

course of s tudy . Buck s ta te d  i t  m igh t have  re su lted  in  su p e rio r  schools 

had  i t  been followed,70 He noted  th a t  p rio r  to the  in i t ia t io n  o f  th e  new  

program  o f  c u r r ic u lu m  rev is io n , the  ph ilo soph y  o f  J o h n  D ew ey  h a d
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p ro b a b ly  h e lp e d  som e t e a c h e r s  e n r ic h  p u p i ls  e x p e r ie n c e s ,  b u t  

w idesp read  change  h a d  not occu rred .71

C ri te r ia  roo ted  in  the  ph ilosophy of progressive  education  for the 

selection of th e  a im s of the V irg in ia  p rogram  were also  established. The 

c r i te r ia  Tor selection w ere t h a t  the a im s  m u s t  be dem ocraticizing, able  to 

be rea lized  th ro u g h  m ean ing fu l  experiences , be a n  ou tg row th  of social 

life, a n d  be flexible. T he  a im s  w ere to be functional in ten tions  based  on 

th e  th e  lives, th o u g h ts ,  and  actions o f  people. The m ission  was to find 

a im s t h a t  c o n tr ib u ted  effectively to dem ocratic  living a n d  th a t  would be 

u sed  by te a c h e r s .7a T he  a im s  were d is tr ib u te d  w ide ly  th ro u g h o u t  the  

S ta te  to g roups a n d  ind iv idu a ls  in a n  effort to va lida te  them. Following 

the  adoption  o f  princip les a n d  a im s, the  divison of Bcopc to fu r th e r  guide 

th e  d e v e lo p m e n t  o f  co u rse s  o f  s tu d y  w as d es ig n ed  to com plete  the  

f ram ew o rk  w hich  gu ided  th e  dev e lo p m en t of all cu rr icu lu m  produced 

be tw een  1933 and  1941 for the  schools of Virginia.

T he  e le m e n ta ry  cu rr icu lu m , th e  V irg in ia  E le m e n ta ry  C o urse  of 

S tu d y , which p roposed  an  ac tiv ity -orien ted  p rogram  over a conventional 

p ro g r a m  re ly in g  o n  m e m o r iz a t io n ,  u n d e rw e n t  s e v e ra l  rev is io n s  at 

r e g u la r  in te rv a ls  y e t  re m a in in g  e s se n t ia l ly  u n c h a n g e d  be tw een  1933 

th ro u g h  1943. T h e  p ro g ra m  w as re p o r te d  to h a v e  had  beneficial 

in f lu e n c e  d e s p i te  c r i t ic i s m s  a g a i n s t  d e p a r t in g  from  co n v en tiona l  

in s tru c t io n a l  p a t t e r n s ,  was considered  reflective o f  a n d  on p a r  w ith  the 

re s t  of th e  c o u n try ,  a n d  b ro u g h t  a n  u n d e rs ta n d in g  of child grow th  and 

educa tion  to m an y  ed u ca to rs .73
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D uring  th e  decade d o m in a ted  by th e  W orld  W a r  II, from 1941 to 

1951, schools in  V irg in ia  felt t h e  full im p a c t  o f  w a r  a c t iv i t ie s  a n d  

sho rtages  of te a ch e rs  a n d  supplies. As b i r th  r a te s  ro se  a t  th e  end  of th e  

w ar, te a ch e rs  le f t  the  profession c re a t in g  te a c h e r  sh o r ta g e s .  T h ere  too 

were sh o r tag es  o f c lassroom  sp ace  and  school b u i ld in g s .  In  1944, th e  

V irg in ia  G enera l  A ssem bly  e s ta b l is h e d  a n o th e r  C o m m iss io n  to s tu d y  

public education . T he  D enny C om m iss ion , u n l ik e  th e  1919 Inglis a n d  

the 1928 O’S hea  S u rv ey s , was m a d e  up  o f  a  v o lu n te e r  s ta ff. T he  s ta f f  

conducted  h e a r in g s  th ro u g h o u t  th e  S ta te  a t  w h ich  c i t iz e n s  expressed  

am ong  o th er  th in g s ,  d is sa t is fa c t io n  w ith  th e  schools, n e e d  for c loser 

m an a g em en t  o f schools by  the people , n e e d  for m o re  effective educa tion  

in read ing , w riting , and  a ri thm etic ,  and  a  w il l in g n ess  to pay  for a b e t te r  

e d u ca tio n a l  p ro g ram . T he  C o m m iss io n 's  r e c o m m e n d a t io n s  inc lu ded  

giving m ore e m p h a s is  to the  th re e  H s a n d  to in c re a se  th e  use  of te s tin g  

to im p ro v e  th e  c u r r ic u lu m . T h e  G e n e ra l  A s se m b ly  e n d o rse d  th e  

recom m endation  to in c re a se  e m p h a s is  on  te a c h in g  th e  fu n d a m e n ta ls  in  

a  resolution adop ted  on M arch 6, 1945. T h ro u g h o u t  the  re m a in d e r  o f th e  

decad e , r e c o m m e n d a t io n s  c o n t in u e d  t o  be g e n e r a t e d  from  o t h e r  

c o m m ittee s  a n d  com m issions  w h ic h  s u p p o r te d  th e  l im i t in g  o f th e  

cu rr icu lum  to b as ic  fu n d a m e n ta l  su b je c ts .74 As th e  t ides  sh if ted  in th e  

la rger  progressive ed uca tion  m ovem ent, s im i la r  co n ce rn s  a n d  d e m a n d s  

were favored at th e  s ta te  level.

D e v e lo p m en t o f  e d u c a t io n  in  V irg in ia  d u r in g  th e  p ro g re s s iv e  

education  m ovm ent b r in g s  an o th e r  d im en sio n  to th e  s tu d y  o f educational 

re fo rm  a n d  in n o v a t io n  a t  M a u ry  School in  R ich m o n d . T he  S ta te
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D e p a r tm e n t  o f  E duca tion  so u g h t to im prove public education  by involving 

teach e rs  th ro u g h o u t  th e  s t a t e  in c u rr ic u lu m  revis ion . A philosophy of 

e d u c a t io n  e m p h a s iz in g  new  t r e n d s  a n d  th e o r ie s  w as p ro m o ted  to 

educa to rs . R egard less  o f  the  conserva tive  political agendas in Virginia, 

th e  edu ca tio na l  ag en d a  from  th e  s ta te  called f irs t  for change which w as 

so m ew h a t  progressive, a t  l e a s t  in theory . L a te r ,  th e  dem and  for change 

in th e  S ta te  em phasized  the  basic sub jec t m a t t e r  disciplines. The course 

of th e  d e m a n d  for innovations  in th e  S ta te  w as s im ila r  to th e  course th e  

p ro g re s s iv e  e d u c a t io n  m o v e m e n t  follow ed n a t io n a l ly ,  a l th o u g h  th e  

in ten s i ty  and  the  orig ins o f  th e  m ovm en t w ere  no t the sam e.

S u m m a r y

T he  foundation  for exam in ing  th e  ex istence of, and the  rooting of 

innovative  id eas  a t  M a u ry  School is  e s tab l ish ed  Trom the  historical a n d  

th e o re t i c a l  b a c k g ro u n d  o f  p r o g re s s iv e  e d u c a t io n .  A lth o u g h  th e  

c o n se rv a t iv e  e n v i r o n m e n t  o f  th e  s t a t e  c re a te d  social a n d  political 

r e s is ta n c e  to  in n o v a tio n , the  ph ilo soph y  o f  p rogressive  educa tion  w as 

c o m m u n ic a te d  to t e a c h e r s  a n d  a d m i n i s t r a t o r s  th ro u g h  co lleges, 

u n iv e r s i t i e s ,  p ro fe s s io n a l  o r g a n iz a t io n s ,  a n d  th e  a c t iv i t ie s  of a 

cen tra lized  S ta te  D e p a r tm e n t  of E duca tio n  heav ily  involved in curricu la  

revision. A d m in is tra t iv e  p rogress ives  desir ing  cen tra lized  control of the  

bu reau c racy  o f  school sy s te m s  and  conserva tive  politicians w ere  inclined 

to favor school reform  focused on c h an g in g  th e  teache rs ,  th e  cu rricu la , 

a n d  the  in s t ru c t io n a l  m e th o d s  because  those  ch an g es  did no t challenge 

th e i r  power. T he  S ta te  D e p a r tm e n t  o f  E duca tion  and  the  adm in is tra t ion  

of R ichm ond Public Schools com m unica ted  the  m essage  th a t  these  ten e ts
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a n d  f e a tu r e s  of p ro g ress iv e  e d u ca tio n  were accep tab le  and  even 

desirab le .

T h e  p ro g re s s iv e  ed uca tion  m ovem ent was ch a rac te r ized  by 

e ssen tia l  fea tu res  a n d  practices by which a school could be judged to be 

p rogressive . In p rac tice  in the schools and classrooms, there was the 

p o ten tia l  for com bin ing  or m erging  theories which characterized  the 

ch ild -cen tered , social reconstruction, and curriculum reform s tran d s  of 

p rog ress iv e  educa tion . The theories  were d issem ina ted  through the 

professional and in s t i tu t io n a l  organizations in the field of education. In 

th e  a n a ly s is  of th e  progressive education reform m ovem ent, it was 

asse rted  t h a t  the lack  of teacher autonom y and the lack or high quality 

teachers  inh ib ited  th e  movement with the result th a t  it failed to become 

firmly e s tab lish ed  in public school education.

T he  ex is tence  o f  M aury School can be partia lly  a ttr ib u ted  to its 

developm ent d u r in g  th e  progressive education movement when the ideas 

of the m ovem ent w ere  not uniformly subscribed to by all schools.
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CHATTER 3

THE FOUNDATION OF MAURY SCHOOL

The O rig ins  of M aurv  

T he  inception a n d  deve lopm en t of th e  in n o v a tiv e  p ro g ram  a t  

M aury E lem en ta ry  School in R ichm ond Public  Schools b eg an  w ith the  

convergence of people, ideas, a n d  in s t i tu t io n s  d u r in g  th e  1930's a n d  

1940's. P r io r  to 1934, M aury School "reflected the  re g im en ta tio n  of the  

M achine Age," acco rd ing  to P r in c ip a l  E t ta  Rose B a ile y .1 The new 

principles of progressive education theory h a d  no t ye t rea ch e d  M aury . 

After h e r  arrival a t  M aury  School in 1934, a process was in i t ia te d  which 

would t h r u s t  the school into n a t io n a l  p ro m in en ce  as a n  ex am p le  of 

educa tional reform a n d  innovation . The fac to rs  which c o n tr ib u te d  to 

and influenced the change process will be described  in th is  chap te r .

L o ca te d  so u th  of the J a m e s  R iver a c ro ss  from  d o w n to w n  

Richm ond, Maury School was a cq u ired  by th e  City  in  1910 by th e  

an n ex a tio n  of M ancheste r. T h en  know n as  B a inb rid ge  E le m e n ta ry  

School, th e  original th ree -s to ry  school bu ilt  in  1888, w a s  located on 

Bainbridge S treet be tw een F o u r te e n th  and F if tee n th  S tree ts .  T he  older 

building was incorporated in 1922 in to  a la rg e r  build ing  w h ich  included 

additional classrooms, an  aud ito rium , and  a  cafe te r ia . I t  w a s  officially 

supervised by the principals of n e a rb y  P o w h a tan  School u n t i l  1935.2 In 

1915, w h en  Bainbridge Ju n io r  H igh  School w a s  opened on a n  ad jacen t 

block, th e  nam e of th e  e lem en ta ry  school w a s  changed  to P o w h a ta n  

N um ber 2. In 1919, the  school w as renam ed  for th e  famed N aval officer
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and  g eo g rap h er ,  M a tth e w  F o n ta in e  M aury. A dditiona l cl a s  Brooms were 

b u i l t  in 1952. T h is  s t ru c tu re  h o u sed  the M a u ry  School p rog ram  from 

1934 to 1970.3

T h e  B a in b r id g e  co m m u n ity  loca ted  so u th  o f  the  J a m e s  R iver 

be tw een  th e  bee  and  F o u r teen th  S t re e t  bridges w as once a  com m unity  of 

m idd le  c la s s  fam ilies , civic g ro u p s ,  c h u rc h e s ,  "and b u s in e sse s .  T he 

g row th  o f  n ea rb y  in d u s try , t r a n s p o r ta t io n  ro u tes ,  and  the  a t t rac t iv e n ess  

of th e  p ro p e r ty  to developers in te re s te d  in its close proxim ity  to downtown 

R ichm ond  c o n tr ib u te d  to the  c h a n g in g  n a tu r e  o f  th e  ne ighborhood . 

C oncerned  w ith  developing s t ro n g  school a n d  com m unity  re la tio n s  and  

b u i ld in g  positive  r e la t io n sh ip s  w ith  the  fam ilie s  o f  the  s tu d e n ts ,  th e  

school s t a f f  co ns id ered  its m is s io n  to bu ild  a  s t ro n g  in s t i tu t io n  to 

influence  th e  lives of the  s tu d e n ts  a n d  the com m unity . Serv ing  s tu d e n ts  

w ith  w ide d iffe rences  in social a n d  economic b a ck g ro u n d s ,  the  school 

sough t to en h an ce  th e  self-esteem  o f  all s tu d e n ts  and  p a re n ts  by crea ting  

an  e n v iro n m e n t  in  w hich the  p r inc ip les  of dem ocratic  liv ing  prevailed .* 

T he  ta s k  g ra d u a l ly  becam e m ore  difficult a s  th e  p opu la t ion  grew  more 

m obile, le ss  s tab le ,  a n d  m ore su scep tib le  to th e  p ro b lem s c rea ted  by 

poverty. O ne  form er M aury  s tu d e n t  rem em bers  th a t  h e r  fam ily  agonized 

over th e  decision  to move from  th e  ne ighborhood  in th e  la te  1950’s. 

A lth o u g h  she  a t t e n d e d  M au ry  for six  y e a r s  a n d  e n te re d  B a inb ridge  

J u n io r  H ig h  School in th e  se v e n th  g rade , she sa id  t h a t  only a few of her 

fo rm er c la s s m a te s  from  M au ry  e n te re d  B a in b rid g e . M any  had  moved 

a n d  th e  p o p u lac e  o f  the  a r e a  h a d  becom e v e ry  t r a n s i e n t . 5 T he 

c o m m u n i ty  w as g e n e r a l ly  p e rc e iv e d  a s  a  lo w e r  soc io-econom ic
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n e ig h b o rh o o d  by the  1950’s a l th o u g h  i t  h a d  once b e e n  a th r iv in g  

com m unity .®

P r io r  to 1935, th e  a d m in is t r a t io n  o f  M a u ry  School h a d  b e en  

su p e rv ised  by the principal o f nearby  P o w h a ta n  School a s s i s te d  by E t ta  

Hose B a iley  for the  1934-35 sess ion .7 O n  M ay 24, 1935 a t  the  r e g u la r  

mooting of the  School Board, it  was declared t h a t  beg inn ing  w ith  the  nex t 

session, th e  p rinc ipalsh ips a t  P ow hatan  a n d  M a u ry  would be se p a ra te d  

a n d  t h a t  E t t a  Rose B a iley  w ould  be  a c t in g  p r in c ip a l  o f M a u ry ,  

D esig n a ted  as  acting p rincipal of M au ry  b e g in n in g  in S e p te m b e r  1935, 

sh e  w as officially elected p rinc ipal on M ay  12, 1939. S h e  re m a in e d  

p rincipal o f  M aury  School un til  sh e  re t i re d  on J u n e  28, 1963. D u r in g  

M iss Bailey  s tenure , from a ss is ta n t ,  to acting , and  to p r in c ip a l  p roper  of 

M aury  School (1934 to 1963), the process o f edu ca tiona l in n o v a tio n  began  

and  becam e associated w ith  the school. H e r  p rinc ipal sh ip  w as  a key  

factor in  th e  development of M aury  School,

P r io r  to the a rr iv a l  of Mias Bailey, th e  c h a ra c te r i s t ic s  of M a u ry  

were s im ila r  to any school which h a d  evolved in  th e  n in e te e n th  cen tu ry . 

M em oriza tion  of m ate r ia l  from tex tbooks a n d  re c i ta t io n  to  th e  te a c h e r  

were considered  learn ing . All s tu d e n ts  w orked  on the  sa m e  a s s ig n m e n t  

from th e  sam e  book for the  sa m e  a m o u n t  o f t im e . D ri l l  whb th e  

p reva iling  ins truc tiona l m ethod  an d  te a c h e rs  considered  th e  s tu d e n ts  a s  

a m ass r a t h e r  th an  as  indiv iduals . D esks were usu a lly  bo lted  to the  floor 

and  s tu d e n ts  only moved as  p e rm it te d  by  th e  te a c h e r ,0 School was for 

l is ten in g  a n d  children lea rn ed  to obey a u th o r i ty  w ith o u t  q u es tio n . T he  

m ind of th e  child was su b m itte d  to th e  d isc ip lin es  a n d  h is  capacity  to
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th in k  for h im self  w as  not a  concern  of the school.9 T he  teach e rs  gave the 

s tu d e n ts  lessons  a n d  if th ey  d id  no t m a s te r  th e m , th e y  failed. The 

m ethod s  a t  M aury  w ere  qu ite  d iffe ren t from  w h a t  th ey  w ould be in  the 

years  to come.10

The change  process as env isioned  b y  M iss B a iley  began  in  1934 

w ith th e  a l te ra t io n  and  im prov em en t of th e  e n v iro n m e n t  of the school. 

The process evolved under he r  leadersh ip  a s  sh e  a n d  the  s ta f f  in terac ted  

w ith each o ther, people in th e  school sy s tem  a n d  com m unity , ideas, and 

the  e d u c a tio n a l  in s t i tu t io n s .  T he  d e v e lo p m e n t o f  th e  M a u ry  School 

p ro g ra m  b eg an  n o t  w ith  th e  im p le m e n ta t io n  of a n y  p a r t i c u la r  new 

p rogram s, b u t  w ith  changing th e  e n v iro n m en t  of the  school. T here  were 

fourteen  teachers  a t  the school who had been  th e re  for v a ry in g  leng ths  of 

tim e. Two new  te a c h e rs  cam e to M au ry  w hen  M iss B a iley  b eg an  as  

a s s i s t a n t  p rincipal.  No new s ta f f  m em b ers  were chosen  to begin  the  

c h an g e  process. Louise  B aker ,  one of th e  new  te a c h e rs  who w en t to 

M a u ry  with M iss Bailey, d e sc r ib ed  th e  school a s  d i r ty  w ith  old d a rk  

floors which had  been  oiled to keep  down th e  d u s t .  T he  walls were dark  

brow n and  th e  d e sk s  were screw ed down in  ro w s .11 T h e  m om en t Miss 

B a iley  w alked  in to  th a t  b u i ld in g  sh e  w a s  d e te rm in e d  to change  the  

te a c h in g  e n v iro n m e n t  and w ith in  two w e ek s  th e  a tm o s p h e re  changed. 

M iss B ailey 's  f i r s t  project w a s  to im p ro v e  th e  te a c h e rs '  room which 

conta ined  a  single table  covered w ith  an old oil cloth. T he  teach e rs  began 

p a in t in g ,  m ak ing  d rap e r ie s  a n d  c re a t in g  a n  e n v iro n m e n t  conducive to 

p e rs o n a l  g ro w th  a n d  d e v e lo p m e n t  in t e a c h e r s  a n d  s tu d e n ts .  T he  

t e a c h e r s  th e n  c h a n g e d  th e  e n t r a n c e  h a l t ,  th e  c a f e te r ia ,  a n d  th e
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c lassroom  e n v iro n m en ts .  MIbh Bailey described the in itia l stage of the 

change  process in  th e  "In troduction" of A PiibljjC School for Tomorrow. 

S he  believed  t h a t  w hile  a d u lts  w ere  re s is tan t  to forced change tha t  they 

w ere  e x h i la ra te d  by coopera tive  activ ity  which produced observable 

c h a n g e s .12

W h a te v e r  M ib b  B ailey  in it ia lly  envisioned for Maury, she did not 

label th e  innovations. S he  d is liked  the te rm  "progressive" and never 

referred  to the  p rog ram  a t  M aury  as such,13 While she was described in 

local n e w s p a p e rs  a s  be ing  long known as  one of Richmond's most 

p ro g re s s iv e  e d u c a to r s ,"  sh e  p re fe r re d  to desc r ib e  h e rse lf  os a 

" t e a c h e r a ’s t e a c h e r . " '14 S he  b ro u g h t  an tic ipa tion  to everyone she 

enco un te red  in her  life. She involved friends in he r  projects and brought 

people to g e th e r  to he lp  accom plish  her  goals .1B She b rough t prominent 

p ro g re s s iv e  e d u c a to r s  to R ichm ond to le c tu re  a t  m ee tin gs  of the 

E le m e n ta ry  T ea ch e rs  A ssociation. William H eard  K ilpatrick  himself 

lec tu red  to the  g ro u p  a s  early  a s  F eb ruary  1938.16 She did not mind 

"going to th e  top" to accomplish h e r  goals.17

W h e th e r  or n o t  Mies Bailey had a vision or long range plan for 

M au ry  School w as n e v e r  revea led  to h e r  peers  and  colleagues. She 

certa in ly  did  not com m unica te  h e r  p lans to the  staff all a t  once. She had 

a s ty le  o f  lead ing  d iscuss ions  a n d  involving people in problem solving 

t h a t  m ay  have  led  th e m  to rea ch  conclusions th a t  she hod already 

reached. A form er te a c h e r  ind icated  that: "She [Miss Bailey] didn’t  say 

th a t  she  w an ted  to do th u s  and so. We would have a  staff meeting and all 

o f  c u r  in n o v a t io n s  w ou ld  develop  th e re ,”1B A form er mem ber of the
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School B o a rd  said: "You fe l t  like you rea l ly  h a d  le a rn e d  so m e th in g

w hen  you  had  been  w ith  E t ta  Rose Bailey, a n d  yet, sh e  h a d  such  a nice 

sm ooth  w ay  o f  do ing  th in g s  th a t  you d id n 't  rea lize  t h a t  she w as rea l ly  

in fo rm in g  yo u ."19

A group  process w as used to develop id ea s  an d  build  consensus for

th e  id e a s  a n d  id e a ls  t h a t  w e re  im p le m e n te d  a n d  u p h e ld  a t  M au ry ,

D iscussions am ong th e  M a u r y  faculty  were held  a t  th e  weekly T h u rsd a y

s ta f f  m oo tings  to w hich  M rs. D o u th a t  an d  o th e r s  refe rred . T he  a g e n d a s

for th e  m e e tin g s  w ere  d is t r ib u te d  in  advance , R o u tin e  b u s in e ss  i te m s

w ere  h a n d le d  by th e  s e c r e ta r y  o f th e  school. In p r e p a r a t io n  for th e

m ee tin g s ,  te a c h e rs  r e a d  books and  m a te r ia l s  to p r e p a r e  th em se lv es  to

p a r t ic ip a te  in  the  d iscu ss io n s  held th e re .  All t e a c h e rs  w ere  expected to

s h a re  a n d  to c o n tr ib u te  to  th e  d iscussions,20 T ea ch e rs  led d iscussions

and  ta lk e d  a t  the  m e e tin g s  un til  u l t im a te ly  th in k in g  a n  id ea  from th e

group d iscu ss io n  had  o r ig in a te d  w ith  th e m .21 M iss Bailey  described  h e r

views on te a c h e r  p a r t ic ip a t io n  and  th e  ch an g e  process:

T h ro u g h  efforts  to s h a r e  th o u g h ts  a n d  p lans  freely , to m a k e  th e  
b u s in e ss  o f  all th e  con ce rn  of each , to m a k e  p e rso na l a n d  h u m a n  
th e  a p p ro a ch  to a n y  prob lem , th e re  developed g ra d u a l ly  w ith in  the  
g ro u p  a vision of a m o re  v ita l in s t i tu t io n  a n d  of th e  re la tio n sh ip  
be tw een  each  day’s efforts  an d  such a goal.22

T h e  u n d e r ly in g  v a lu e s  and the  s ta g es  o f the  ch an g e  process w ere  

uIbo d esc r ib ed  by M iss Bailey, She  believed th a t  school a d m in is t r a t io n  

exis ted  to prov ide  serv ices  a n d  su p p o r t  to lift " sp ir i ts  o f  people1’ and  "to 

keep  p r o c e s s e s  in  m o t i o n , ' za S h e  saw  g ro w th  in  t e a c h e r s  a s  a  

p re re q u is i te  for c re a t in g  a  m ore  v i ta l  te a c h in g - le a rn in g  s i tu a t io n .  S h e  

be lieved  in  d ev e lo p in g  in d e p e n d e n c e  a n d  in te rd e p e n d e n c e  in  te a c h e rs
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th ro u g h  p a r t ic ip a t io n  in t a s k s  and  dev e lo p m en t of n e w  re la t io n sh ip s .  

T h e  s ta g es  o f  th e  ch an g e  process she  in i t ia te d  w ere  to im p ro v e  th e  

p h y s ic a l  e n v i r o n m e n t ,  to  b u ild  g ro u p  r e l a t i o n s h ip s ,  to e n h a n c e  

m otiva tion  th ro u g h  p rod uc ing  resu lts ,  and  to use  g roup  problem  solving 

techn iques  to w ork on p rob lem s effecting the w ork of th e  group. She  saw  

th e  p rocess  o f  im p ro v in g  a s  an  ongoing m ethod  o f  o p e ra t in g  w h ich  

re q u ire d  s u s ta in e d  effort. As the  process w a s  re f in e d  r e s u l t in g  in  

in c reased  c la r i ty ,  d isc r im ina tio n , and  a tten t io n  to d e ta i ls ,  she  felt t h a t  

m ore prob lem s of g re a te r  in te n s i ty  em erged ,24

P o r t ra i t  of M iss Bailey 

E t ta  Hose Bailey  w a s  a  key figure  in b u i ld in g  th e  fo u n d a tio n  of 

M aury  School. H e r  p a t te rn s  o f  in terac tion , leadersh ip  sty le , philosophy, 

a n d  b a ck g ro u n d  p rov ide  a n  e x p la n a t io n  of th e  w o m a n  who used  h e r  

pow er to develop  and  m a in ta in  an  innovative school. T h e  a t t i tu d e s  a n d  

sk il ls  which M iss Bailey  developed a n d  cu ltiva ted  in h e rs e lf  and  o th e rs  

were a co m p o n en t of h e r  dem ocratic  le a d e rsh ip  sty le. T h e  s ta f f  a n d  h e r  

a s so c ia te s  v a l id a te d  th ro u g h  in te rv ie w s  t h a t  th e y  pe rce iv ed  h e r  a s  

o p e ra t in g  in  th e  open way j u s t  as she described  h e r s e l f  a s  function ing . 

H e r  a s s o c ia t e s  in d ic a te d  t h a t  she c o n tin u a l ly  c o m m u n ic a te d  h e r  

philosophy th ro u g h  h e r  w ords, actions, and  deeds. S h e  w as a  dynam ic , 

e n th u s ia s t ic  le a d e r  a t  M a u ry  School a n d  in a ll o rg an iz a t io n s  in  w hich  

sh e  in te rac ted .  The in te rv iew ees  s ta te d  th a t  she n e v e r  asked  any o n e  to 

do an y th in g  sh e  would no t do herself. T hey  credit h e r  w i th  provid ing  the  

lead ersh ip  to m a k e  M au ry  a  special school in which to work.
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H e r  b ra n d  of leadersh ip  an d  he r  ad m in is tra t iv e  style o f working 

w ith  te a c h e rs  can  be described fu r th e r  by ana lyz ing  the  s t ra te g ie s  she 

u til ized  in  in te ra c t in g  w ith  her  staff. She was able  to m eet the  needs  of 

t e a c h e r s  by m odeling  th e  same sty le  as  th a t  w hich  she  advo ca ted  for 

t e a c h e rs  to u se  to m ee t  the needs of s tudents . She  worked w ith  teachers  

in  g ro u p s  a n d  ind iv idually . She  he lped  tea ch e rs  w ith  m a te r ia l s  and 

room  a r ra n g e m e n ts .  S he  had new teache rs  come to h e r  hom e for weekly 

d is c u s s io n  g ro u p s  to h e lp  them  a d ju s t  and  solve th e  p ro b lem s new 

te a c h e rs  face. T he  reg u la r  weekly T hu rsd ay  s ta f f  m eetings w ere  always 

p a r t i a l l y  social as  w ell as  o rien ted  to s ta f f  g ro w th  an d  developm ent. 

C o m m it te e s  w ere  developed across g rade  levels and  the  te a c h e rs  had  a 

c ruc ia l  ro le  in  developing  the p ro g ram s in the school. T he  b e l ie f  th a t  

e ach  p e rso n  h a d  specia l ta len ts  was behind  h e r  ab il i ty  to gu ide  each 

te a c h e r  a n d  p a re n t  to work in a re a s  w here  they  could m ake the  g re a te s t  

c o n tr ib u tio n .  T he  facu lty  pa rt ic ipa ted  in an  a n n u a l  r e t r e a t  to p la n  for 

th e  up co m ing  y e a r  p r io r  to each new  school session. T hese  r e t r e a t s  were 

o ften  h e ld  a t  Roslyn Conference C en te r .  S h e  encouraged  con tinuo us  

a c a d e m ic  p re p a ra t io n  am ong te a c h e rs ,  often ta k in g  c lasses  w ith  her  

s t a f f  o r ta k in g  them  to a college or university  w here  she would teach  a 

s u m m e r  course. J o h n  R. C larke, fo rm er tea ch e r  who la te r  b e ca m e  an 

e le m e n ta ry  principal in  Richmond, rode to T eachers  College w ith  h e r  for 

fou r  consecu tive  su m m ers . He reported  th a t  on these  t r ip s  th ey  talked 

a b o u t  school for the  e n tire  travel tim e and th a t  it  w as a lw ays a n  exciting 

e v en t .26
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S he  con tinually  engaged  in  co n v ersa tio n  a b o u t  schoo ls  a n d  

teach ing  w ith her colleagues. She w as a c a ta ly s t  according to Jo h n  

M app, edu ca to r ,  friend, and  colleague a t  V irg in ia  C o m m o n w ea lth  

University, W henever she worked w ith a  group of people, she could build  

team s. This was tru e  in her  church and  professional activ ities , a s  well 

as in he r  school,26

The leadership  style of Miss Bailey was developed over her  tw enty  

y e a r  career with Richmond Public Schools prior to becoming p rinc ipa l of 

M aury . M iss Hailey h a d  been e lected  to teach in R ichm ond P ub lic  

Schools in Sep tem ber 1914 and was assigned  to W illiam  Fox School. 

Born in Sussex  County, Virginia on J u n e  19, 1892, she  a t te n d e d  S ta te  

N orm al School and Longwood College in Farm ville  prior to J u n e  1918 

and  ta u g h t  fourth grade a t  Montpelier High School in 1913-14, She  ta u g h t  

a t  Jo h n  B. Cary, R obert  E. Lee a n d  Richm ond N o rm al Schools in  

Richmond before going to Madison School in 1933.

E x p e r im e n ta t io n  w as  a  fam ilia r  process to E t ta  Rose B ailey . 

D uring  the  1933-34 year  a s  a ss is tan t  principal a t  M adison School, she 

was c red ited  w ith  being responsible  for the successful e x p e r im e n ta l  

work in te g ra t in g  c lassroom  work a n d  the in d u s t r ia l  a r t s  la b o ra to ry  

newly insta lled  and  opera ted  for six th  g rade  pupils. It was s ta te d  th a t  

"with an o th e r  year of experim enting  and  revising i t  is believed t h a t  th is  

work a t  Madison would serve as a m ost excellent exam ple  of th e  type  of 

industr ia l  a rte  most su itab le  for the e lem entary  school."27

While teaching in Richmond, she  took two furloughs for s tu d y  a t  

T eachers  College, Colum bia University in the 1923-24 session a n d  from
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S ep tem b er  1927 to F e b ru a ry  1928, She  e a rn e d  h e r  bache lo r  a n d  m as te r 's  

deg rees  th e re .28 W hile  a t  T ea ch e rs  College, C o lum bia  U n iv e rs i ty ,  E t ta  

Rose Bailey s tu d ie d  th e  ph ilo sop hy  a n d  e d u c a t io n a l  th e o r ie s  o f  Jo h n  

D ew ey as  i n t e r p r e t e d  by W ill iam  H e a rd  K ilp a tr ic k .  B e liev in g  th a t  

ch ild ren  should  be educa ted  a s  ind iv idua ls  by c rea tive  m eth ods  a n d  not 

by rote  or a s  a m ass ,  M isb Bailey  p u t  D ewey’s p rinc ip les  in to  p rac tice  a t  

M a u ry  School beg inn ing  in 1934 soon a f te r  h e r  a rr iv a l.  T he  innovations 

e s ta b l ish e d  th e n  would  r e m a in  th ro u g h o u t  th e  h is to ry  o f  th e  school. 

L a te r ,  Dr. K i lp a t r ic k  w ould  a t t r ib u t e  th e  success  o f  M a u ry  to "the 

p e n e tra t in g  e d u ca tio n a l  in s ig h t  which h a s  from  the  f i r s t  gu ided  those  in 

con tro l.1-29 T he  in s ig h ts  which he believed sh aped  the  p ro g ram  a t  M au ry  

w ere  th e  id e a s  o f  d e v e lo p m e n t of th e  w hole  ch ild , th e  b e lie f  in th e  

in sep arab il i ty  of liv ing  and  lea rn ing , and  th e  belief t h a t  th e  school m u s t  

be a quality  place for living.80

T he  e d u c a tio n a l  ph ilosophy  u n d e r ly in g  th e  c h a n g e s  M iss Bailey  

o r ig ina lly  e n v is io n e d  a n d  p ro d u ce d  a t  M a u ry  w a s  p r e s e n te d  in  an  

a d d re s s  she d e live red  to th e  g r a d u a t in g  c lass  o f  C o lleg ia te  School in 

R ichm ond, V irg in ia  in 1951. In  t h a t  y e a r ,  c r i t ic ism s o f  ed u ca tio n a l  

p rac tices  were on th e  rise; how ever, she  b eg an  by te l l in g  th e  aud ience  

th a t  while p a r t ic ip a t io n  by th e  public  in ed uca tion  w as desirab le ,  some 

c r i t ic ism s  w e re  d e s t ru c t iv e  a n d  a im e d  a t  u n d e r m in in g  th e  pub lic  

schools. G iven  th e  h is to ry  of educa tion  in  V irg in ia  a n d  th e  vo lum e of 

critic ism  of pub lic  edu ca tio n  g e n e ra te d  over th e  sh if t in g  o f  the  n a tio n a l  

philosophy  from  p rogress ive  to m ore  fu n d a m e n ta l ,  th e  c a u t io n  to the
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aud ience  w as p ro b a b ly  a  m ild  u rg in g  to l is ten  to  a n  e d u c a to r  of 

considerable  experience.

In th is  a d d re ss ,  she cited educational t ren d s  b ased  on re sea rch  in 

child g row th  and  deve lopm en t th a t  she  believed were v e ry  s ign if ican t. 

She  sh a re d  h e r  b e l ie f  th a t  the e n tre n ch e d , s ta n d a rd iz e d  ed u ca tio n a l  

practices o f  m ass  educa tion  in which a ll  ch ild ren  w ere  t a u g h t  w ith  the 

sam e m e th o d s  a n d  m a te r ia ls  had  a  n e g a t iv e  im pact on  th e  le a rn in g  

process. T he  five t re n d s  which she p re sen te d  were the  back bon e  of h e r  

philosophy of educa tion , and  were ac tua lly  practiced a t  M aury , a lthough  

in th is speech  she  did no t refer  to M a u ry  School. T h e  t r e n d s  a n d  th e  

app lica tions were offered for insight in to  educational problem s.

The firs t t r e n d  w as "the acceptance of wide in d iv id u a l  differences 

am ong ch ild ren  a n d  reconstruction  of ed uca tiona l p rac tices  to m e e t  the  

dem ands of th e  s itua tion ."  She believed th a t  it  was n o t  e n o u g h  to only 

know t h a t  ch ild ren  differ from one an o th e r .  Policies for schools m u s t  be 

developed to d e m o n s t r a te  th e  recognition  of the  b e l ie f  in  in d iv id u a l  

d iffe ren ces .  S h e  be lieved  in u s in g  d i f f e re n t ia te d  m a t e r i a l s  a n d  

a ss ig n m en ts  in o rd e r  to individualize education  to m ee t th e  n eed s  o f the  

learner. T h is  w as  s ta n d a rd  practice a t  M au ry  School. Textbooks were 

only u sed  to s u p p le m e n t  o th e r  le a rn in g  m a te r ia ls .  T e a c h e r s  w ere  

expected to use a  w ide  varie ty  of books and  lea rn in g  ac tiv it ie s  to m ee t  the 

needs of th e  in d iv id u a l .  Ind iv idual d ifferences a m o n g  s tu d e n ts  and  

teachers w ere  accepted a t  Maury.

T h e  second t r e n d  m entioned  w as the  ' recognition  t h a t  m ethods, 

and  p a t te rn s  o f p rocedure , and  a d m in is t ra t iv e  policies, a rc  no t ends in
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th em se lv es  b u t  m e a n s  to be e v a lu a te d  in  te rm s  o f  e d u ca tio n a l  g o a ls / ’ 

She believed  t h a t  m e th o d s  of in s t ru c t io n  and  in s t ru c t io n a l  p rac t ic e s  

should be developed a s  s tra teg ie s  to m ee t  goals r a th e r  th a n  be co n tinued  

th ro u g h  habit. She  believed in an  open, labo ra to ry  ap p ro ach  to le a rn in g  

w here  m an y  types of experiences were provided. A t  M aury , th e  s ta f f  was 

co n tin u a l ly  involved in  the  e v a lu a t io n  of th e i r  goals, s t r a te g ie s ,  a n d  

activities.

T he  th ird  t ren d  m entioned  w as "recognition (w ith  th e  w illingness  

to act upon it) of the basic  need of every  child for love a n d  affection" which 

she considered  a condition  for norm al g row th  a n d  le a rn in g  in  a school. 

She believed  th a t  th e  ac tiv it ie s  o f  th e  te a c h e rs  a n d  th e  school m u s t  

c o n tr ib u te  to the  d e v e lo p m e n t of th e  se lf -e s teem  of e ac h  child . T he 

em otional developm ent of the child could not be left en tire ly  to th e  home. 

At M a u ry ,  the  t e a c h e r s  w orked w ith  th e  p a r e n t s  to a t t e n d  to  th e  

developm ent of the whole child. C h ild ren  wore v a lu ed  for who a n d  w h a t 

they were by teachers who believed t h a t  grow th a n d  deve lopm en t d id a n d  

would occur.

T h e  fourth t r e n d  was described  a s  "the reflection  in ed u ca tio n a l  

p ra c t ic e s  of a d e e p e n in g  in s ig h t  in fo  law s  g o v e rn in g  c h i ld r e n 's  

l e a r n in g .1’ She be liev ed  in c re a t iv e  te a c h in g  to b u i ld  m o tiv a t io n ,  

responsib ility , self-discipline, app lica tion , t r a n s fe r  of le a rn in g ,  a n d  life

long learn ing . C h ild ren  were active p a r t ic ip a n ts  in th e  c rea tive  lea rn in g  

process p rac ticed  a t  M aury . All ch ild ren  w ere con s idered  cap ab le  o f  

le a rn in g  a t  a  deep level. T eache rs  w ere  expec ted  to u se  c re a t iv i ty  to
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develop le a rn in g  experiences w hich led ch ild ren  to le a rn  on in te llectual 

a n d  em otional levels.

T he  fifth t r e n d  w as t h a t  "school p rac tices  a re  grow ing m ore and 

m o re  s e n s i t iv e  to good p e rs o n a l  re la t io n sh ip s ."  S h e  be lieved  in 

c o o p e ra t iv e  r e l a t io n s h ip s  a n d  d e m o c ra t ic  p ra c t ic e s ,  a n d  d is liked  

a u th o r i t a t iv e  a n d  co m p e ti t iv e  p rac tices .  A t M au ry , positive , open 

com m unica tion  am o n g  the  leaders , teache rs ,  s tu d e n ts ,  and  p a re n ts  was 

th e  goal a n d  the  norm  as described by m an y  people.

M iss Bailey believed t h a t  all ch ildren  m u s t  be served in the  schools 

by accep ting  th e m  as  ind iv idua ls  a n d  by u s in g  ind iv idua l m ethods and 

p rac tices  to a s su re  t h a t  they  would be successful. She believed th a t  this 

w as  an  in c reased  s ta n d a rd  o f  professional service. She  also believed th a t  

due  to s tu d y  a n d  reflection, teachers  were able to ev a lu a te  the practices 

in the  c lassroom  a n d  to con tinua lly  im prove education . She  suggested 

t h a t  a  well in fo rm ed  public  would lend  su p p o r t  to teach e rs  w ith these 

goals  a n d  c h a ra c te r is t ic s .31

C h a ra c te r iz e d  as be ing  a  s trong  a n d  dynam ic  leader , Miss Bailey 

e x te n d e d  h e r  sk i l ls  to p rov ide  serv ice  a n d  le a d e rsh ip  to the  la rg e r  

R ichm ond  P ub lic  SchoolB co m m unity  a s  well a s  to M aury  School, She 

w as con tinu a lly  involved w ith  com m ittees  and  w ith the  developm ent of 

policy for th e  e le m e n ta ry  schools a n d  the  school sy s tem  d u r in g  her 

career . She  served  on a  special com m ittee  of a d m in is tra to rs  to s tudy  the 

k in d e rg a r te n /f i r s t  g rade  s i tu a t io n  d u r in g  h e r  f irst official y ear  as acting 

p rinc ipa l o f  M aury . The com m ittee  proposed a p lan  for pup ils  to begin 

school t h a t  w ould reduce  school fa i lu re  by de fe rr in g  the  k in d erg a rten
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en trance  to age 6 1/2 and  de fe rr ing  form al rea d in g  in s tru c t io n  u n ti l  age (i 

1/2,32 Mias Hailey's le a d e rsh ip  w as  a lso  app lied  to h e a d in g  a com m ittee  

to study  E n g lish  p ro g ram s a t  th e  e le m e n ta ry  a n d  ju n io r  h igh  levels in 

1937-38 .33 From  th is  C o m m itte e  th e  Book F a i r  p ro jec t  in  R ichm ond 

Public  S choo ls  b e g an . D u r in g  th e  1938-39 y e a r ,  M iss  B a iley  was 

c h a i r m a n  o f  t h e  C o m m i t t e e  on  S u p p l i e s  w h i c h  c o m p i le d  

re c o m m e n d a t io n s  from  t e a c h e r s ,  p r in c ip a l s ,  a n d  s u p e r v i s o r s  on 

pu rchasing  and  d is t r ib u t in g  c lassroom  supplies . S he  con tin u ed  to serve 

the  sy s te m  on c u r r ic u lu m  c o m m it te e s ,  PTA c o m m it te e s ,  a n d  as  a 

m em ber o f th e  E le m e n ta ry  T eachers  Association, the  local affilia te  to the  

Virginia E duca tion  Association, and  the  N a tio n a l  E d u ca tio n  A ssociation 

th rough ou t h e r  career . T each ers  and  colleagues rep o r te d  th a t  she never 

m issed  a m ee tin g . O ne  fo rm er  t e a c h e r  who b ecam e  a n  e le m e n ta ry  

p rinc ipal h im s e l f  c re d i ts  h e r  w ith  d ev e lop ing  p ro fe s s io n a l ism  am on g  

tea ch e rs  b e c a u se  of th e  ro le  m odel she  p ro v id ed  us a p ro fess io n a l  

educa to r .34

T he  le a d e rs h ip  of M iss Bailey  a lso  inc lud ed  c o m m u n ity  service. 

S he  received the  f i rs t  J a n e  A ddam s C e n te n n ia l  A w ard  fro m  the  C en tra l  

V irg in ia  C h a p te r  o f th e  N a t io n a l  A sso c ia t io n  o f Soc ia l W o rk e rs  for 

recognition of h e r  work for ch ild ren  as  a b o a rd  m em b er  o f th ree  welfare 

agencies, T h e  C h i ld re n 's  Aid Society , M em oria l  G u id a n c e  C lin ic  and 

S o u th s ide  D ay  N u rs e ry ,  a n d  in  th e  M a u ry  School C o m m u n ity .  H er 

aw ard  was g iven  for w h a t  was considered  " 'p reventive  m ed ic in e ,Mf given 

to the h u n d re d s  of ch ild ren  liv ing in S ou th  Richmond. O n  th is  occasion, 

she  w as p ro c la im e d  a s  a h ig h ly  p ra is e d  e d u c a t io n a l  l e a d e r  in  the
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co m m u n ity  who h a d  p ro m o te d  ed u ca tio n  for in d iv id u a ls  by c rea tiv e  

m ethods long before o thers . A lthough educa ted  by rote  m ethods herself, 

she did no t believe t h a t  ch ild ren  should  be educa ted  en  m asse  or by rote 

and  c ru sad e d  a g a in s t  those m eth o d s .35 T he  devotion o f  h e r  life to work 

by u s in g  h e r  "school a s  on in s t r u m e n t  for com m unity  b e t te rm e n t’1 did 

not go unnoticed  in he r  life tim e,36

C onsidered  so m e w h a t  a h e a d  of h e r  t im e  by m any , some persons 

cons idered  E t t a  Rose D ailey  to be in  tu n e  w ith  c u r r e n t  e d u ca tio n a l  

ph ilosophy a n d  p rac tice . T he  R ichm ond T im es -D isp a tc h  s ta te d  in M iss 

B ailey 's o b itua ry  th a t  M iss Hailey had  "sh a rp ly  criticized m ass  teach ing  

aB assem bly-line  m ethods" in 1942 a n d  th a t  she was considered a h ead  o f 

h e r  t im e  in  h e r  m e th o d s .37 In th e  1930 's , when th e  ph ilosophy o f 

R ichm ond Public Schools began to sh ift and  i t  w as  s ta ted  th a t  the  work in 

th e  e le m e n ta ry  schools w as  based  on the  philosophy t h a t  ch ild ren  have  

th e  r ig h t  to be hap p y  in  school a n d  to no t  be subjected to "meaningless 

re p e t i t io n s  an d  d rills ,"  E t t a  Rose B ailey  h a d  a lre ad y  been  exposed to 

con tem p ora ry  educa tiona l  th eo ry  a t  T eachers  College,3̂  W hen, in 1937, 

th e  A s s is ta n t  S u p e r in te n d e n t  repo rted  t h a t  th e  challenge of the c u r re n t  

tim es was to develop p ro g ram s su ited  to ind iv iduals ' needs and  abilities , 

M iss B ailey  h a d  a lre a d y  begun  to d e m o n s tra te  th a t  she had  heard  the  

c h a l l e n g e . 39 A m o ng  p ro fe ss io n a l  e d u c a to r s  she  would have  b e en  

c o n s id e re d  in  tu n e  w ith  th e  th e o r ie s  of th e  p ro g ress ive  ed u ca tio n  

m ovem ent. H er philosophy w as derived  from the  philosophies of Dewey 

and  K ilpatrick, S he  had  the  firs t-hand  oppo rtun ity  to lea rn  of the ideas of 

the  m odern  educa tion  a t  T eachers  College. She  considered h e r  heroes to
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be D r. K ilp a tr ic k  a n d  Dr. T hom as Hopkina also from Teachers College.40 

B oth  o f  th e s e  m en  v is ited  R ichm ond a n d  M aury School on a n u m b e r  of 

occasions to lec tu re .

T h e  ph ilo sophy  of m odern  educa tion  w as shared  w ith  Miss Bailey 

n o t  on ly  a t  T e a c h e r s  College, b u t  locally th rou gh  th e  ac tiv it ie s  a n d  

p u b l ic a t io n s  o f  the  V irg in ia  D e p a r tm e n t  of E duca tion  and R ichm ond  

P u b lic  Schools. T he  princip les and a im s  of the S ta te  curriculum  im b u ed  

w ith  D ew ey an  id ea s  w ere  also com patib le  w ith  the th e  ideas of M iss  

B ailey  w hich  w ould  be  t ra n s la te d  in to  the essentia l fea tu res  o f  M a u ry  

School. W ith in  R ichm ond Public Schools, the new ideas about edu ca tion  

w e re  a lso  th e o re t ic a l ly  p rom oted  by th e  professional activ ities o f th e  

c e n t r a l  office a d m in i s t r a to r s  who w e re  responsib le  for c re a t in g  th e  

in s t i tu t io n a l  c u l tu re  in  which she found herself.

O th e r  Kev F ig u re s in th e  Development of M aurv

O th e r  t e a c h e r s  who w ere  key figures in the  h isto ry  o f M a u r y  

School also b e g a n  th e i r  ten u re  there  in  the  1930's. The careers of L ouise 

B a k e r ,  E le a n o r  D o u th a t ,  and  M arion  N e sb it t  spanned  the decades  o f  

M a u ry 's  h is to ry . W hile  Miss Bailey w as certainly a  leader in o r ig in a tin g  

a n d  d ev e lo p in g  M aury , h e r  im p a c t  w as maximized by the  teache rs  w ho  

w o rk ed  th e re .  H e r  re la t io n sh ip  w ith  th e  teachers and the ir  in te rac t io n s  

w ith  each  o th e r  c rea ted  a  h u m a n  dynam ic  th a t  had a m ost positive effect 

on th e  school.

L ouise  B a k e r  w en t to M aury  th e  year Miss Bailey arrived. M ies 

B a k e r 's  b a ck g ro u n d  w as in early  childhood education a n d  reading. S h e  

believed t h a t  sh e  w as  the  only teach e r  in  Richmond Public Schools a t  t h a t
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t im e  w i th  a  m a s te r s  d e g re e  in r e a d in g  t h a t  she h a d  e a r n e d  from  

C o lu m b ia  U n ivers ity . She  h a d  g ra d u a te d  from  N orm al School, t a u g h t ,  

gone  to W illiam  a n d  M ary  for two additional y e a rs  to e a r n  a B ache lo r  of 

Science degree, w en t back  to  H arr iso n b u rg  N o rm al  School for a te a c h in g  

d e g re e  a n d  t a u g h t  in  H opew ell  C ity  P u b l ic  Schools. S h e  b e g a n  

develop ing  a l ib ra ry  in  h e r  f irs t grade class in  Hopewell w ith  books from 

th e  R ichm on d  P ub lic  L ib ra ry . She  in d ic a te d  th a t  s h e  w as sev e re ly  

critic ized  because  he r  f i r s t  g rad e rs  w ere  r e a d in g  above a second g ra d e  

level. S h e  decided to a t t e n d  Colum bia U n iv e rs i ty  and  th e re  th ro u g h  h e r  

s tu d ie s  w i th  Rom a Ganz, h e r  in te re s t  in  r e a d in g  w as t r a n s fo rm e d  from 

a t e s t in g  a p p ro a ch  to a n  ind iv idua lized  re a d in g  approach . F ront th e re  

sh e  c a r r i e d  h e r  p h i lo so p h y  t h a t  c h ild ren  l e a r n  as  in d iv id u a ls  w ith  

in d iv id u a l  v o cab u la r ie s  to  M a u ry  School.41 M iss B a k e r  e x e r te d  h e r  

in f luence  in  develop ing  th e  ind iv idua lized  r e a d in g  p ro g ra m  for w hich  

M a u ry  b e c a m e  well k n o w n . In 1941, th e  P ro g re s s iv e  E d u c a t io n  

A sso c ia t io n  p u b lish ed  a p a m p h le t  on th e  M a u ry  r e a d in g  p ro g ra m  

w r i t te n  by  the M au ry  tea ch e rs .42 The ind iv idualized  ap p roach  to re a d in g  

a n d  a n  e m p h a s i s  on r e a d in g  was m a in t a in e d  th r o u g h o u t  M a u ry 's  

h is to ry .  M iss B a k e r  r e m a in e d  a t  M a u ry  u n t i l  it  w a s  c losed in  th e  

s u m m e r  o f  1970, th en  t ra n s fe r re d  to B lackw ell E le m e n ta ry  School w ith 

th e  facu lty  o f M au ry  and  re t i red  in 1972.

E le a n o r  Lew is D o u th a t  w as a s s ig n e d  to M a u ry  S choo l upon  

com ing  to  R ichm ond P u b lic  Schools a n d  t a u g h t  ju n io r  p r im a r y  th e re  

u n t i l  1965 w hen  sh e  b e c a m e  a c o n s u l ta n t  t e a c h e r  a n d  e le m e n ta r y  

s u p e rv i s o r  in R ichm ond . She  did h e r  u n d e r g ra d u a te  s tu d ie s  a t  T he
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College of W illiam  and  M ary  a n d  F lo rida  S ta te  College for w om en w here  

she  received h e r  B achelor o f  A rte  deg ree  in  educa tion . H e r  g ra d u a te  

work w as com pleted  a t  T e a c h e rs  College, C o lum bia  U n iv e rs i ty  w h e re  

she  received a  M a s te r  of A rts  degree. In April 1954, sh e  was fea tu red  a s  

"School P e rso n a l i ty  of th e  M onth" in th e  R ichm ond N ew s L ea d e r  a f te r  

be ing  se lec ted  by h e r  co lleagues in  th e  L eag u e  or R ichm o nd  T eachers .  

S he  had  served for two y e a rs  a s  p re s id e n t  of the R ichm ond  E le m e n ta ry  

T e a c h e r s  A sso c ia t io n  a n d  h a d  p ro v id e d  le a d e r s h ip  c ity -w ide  in  

n u m e ro u s  capac itie s  inc lud ing  th e  Book F a i r  C o m m ittee ,43 The Book 

F a i r  o r ig in a te d  u n d e r  M iss B a iley 's  le a d e rs h ip  a n d  w as m a in ta in e d  

u n d e r  the  gu idance  and  lea d e rsh ip  of M aury 's  teach e rs .  T he  e v en t  w as 

a  source  of positive public ity  for R ichm ond Public Schools. She  w as a 

te a c h in g  a s s i s t a n t  in  s u m m e r  c la sses  a t  T ea ch e r  C ollege, C o lum bia  

U n iv e rs i ty  and  a t  P e n n sy lv a n ia  S ta te  U n iv e rs i ty  w h e re  sh e  a n d  Louise 

B ak er  tau g h t .

A n o th e r  p ro m in e n t  ed u ca tio n a l  le a d e r  a t  M au ry  School was Dr. 

M arion  B e lt  N e sb i t t  who w ro te  h e r  doctora l d is s e r ta t io n  a t  T e a c h e rs  

College, C o lum bia  U nivers ity  on M au ry  School in A pril 1952. T he  p a p e r  

w as la te r  pu b lish ed  a s  a book ti t led  A Pub lic  School for T om orrow  by 

H a rp e r  and  B ro th e rs  in 1953 a n d  re p r in te d  by Dell in  1967. She  a lso  

au tho red  books on V irg in ia  h is to ry  for s tu d en ts .

B om  in S ou th  Boston, V irg in ia  on Decem ber 28, 1907, Dr. N e sb i t t  

a t te n d e d  H a rr iso n b u rg  N o rm al School a n d  re tu rn e d  to S o u th  Boston to 

teach  d u r in g  the  1920-21 session. S he  was appoin ted  to te a ch  a t  B a r to n  

H eigh ts  E lem en ta ry  School in  R ichm ond in S ep tem b er  1921 and  t a u g h t
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a t  J .  E, B. S tu a r t  E lem en tary  School and Richmond Norm al School before 

be ing  a ss igned  to M a u ry  in  S ep tem b er ,  1939. She  w as ass ig ned  to  

R ichm ond N orm al in  1926, th e  sa m e  year in  w hich M iss Bailey  w as 

assigned  there . B oth  women received furloughs from S ep tem ber  1927 to 

F eb ru ary  1928 to s tudy . Dr. N e sb it t  h ad  two additional s tudy  furloughs 

for h a l f  o f th e  sess ions in 1949-50 a n d  1950*51. S h e  received h e r  B.S., 

M.A. and  Ed.D, degrees a t  T eachers  College, Columbia University.'*4

D u rin g  h e r  c a re e r  as  a te a c h e r  and e le m e n ta ry  su p erv iso r ,  Dr. 

N e s b i t t  a u th o re d  a r t ic le s  in  e d u c a t io n a l  jo u rn a ls ,  t a u g h t  s u m m e r  

sess ions a t  colleges a n d  u n iv e rs i t ie s  th roughout th e  U n ited  S ta te s  and  

delivered  n u m ero u s  speeches a t  professional m eetings. S he  ta u g h t  a t  

M au ry  u n ti l  J u n e  1957 when she  w as  appointed c o n su l ta n t  teache r  in 

R ichm ond, In S e p tem b er  1960, she  became an  e le m e n ta ry  su pe rv iso r  

and  she  re t ired  from th a t  position  in  Ju n e  1968. In R ichm ond Public 

Schools she w as a lso  known for h e r  leadersh ip  in  th e  a n n u a l  city-wide 

Book F a ir  held a t  M iller and R hoads D epartm en t Store.

T h e  r e la t io n sh ip  b e tw een  th e  M aury  s ta f f  a n d  the  R ichm ond 

Public Schools cen tra l  office s ta f f  developed in th e  early  y ea rs  and  w as 

a n o th e r  factor w hich  co n tr ib u ted  to  the developm ent o f M aury . T he 

M aury  team  bu ilt  a re la tionsh ip  w ith  the  central office s ta f f  a n d  provided 

serv ice  to th e m  a n d  to the  t e a c h e r s  in  R ichm ond  Pub lic  Schools. 

A d d it io n a lly ,  th e y  b u i l t  r e la t io n s h ip s  w ith  college a n d  u n iv e r s i ty  

personnel. T hey u sed  the ir  expert ise ,  involvem ent, a n d  com m itm en t to 

bu ild  a  co llec tive  pow er b a s e  w h ich  a llow ed th e m  to  fu n c t io n  

au tonom ously  and  independ en tly .  This p a t te rn  o f in te rac t io n  with th e
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lead ersh ip  of R ichm ond Public  Schools continued th ro u g h o u t  the  h is to ry  

of M aury .

T he  R ela tionsh ip  B e tw een the  M aurv  S ta f f  and  
the  C e n t r al Office S ta f f  in R ichm ond Public  Schools

W ith in  th e  in s t i tu t io n a l  cu ltu re  e s tab lish ed  by the  lea d e rs  in th e  

c e n tra l  office of R ichm ond Pub lic  Schools, th e  th e o re t ic a l  bas is  from  

which th e  s ta ff  a t  M aury  opera ted  was estab lished  in th e  1930’s and  curly  

1940's. The role o f  the  p rincipal and  the  issue  of a u tonom y of the school 

p rincipal was a d d re ssed  th ro u g h  form al do cum en ts  by the cen tra l  office 

staff. The a t t i tu d e  and  position of the a d m in is tra t io n  tow ard  the activ ity  

m o v e m e n t  a n d  o th e r  new  social a n d  in s t r u c t io n a l  p ra c t ic e s  w as  

expressed . T he  po in t of view  to w ard  te a c h e r  p a r t ic ip a tio n  a n d  o th e r  

ex p ec ta tio n s  for th e  perfo rm ance  of the  tea ch e rs  w e re  s ta te d  in th e  

A n n u a l  R epo rts .  T he  p e rc e p t io n s  o f  th e  M au ry  s t a f f  to w a rd  th e  

in s t i tu t io n ’s th e o r ie s  and  e x p e c ta t io n s  w ere  c ited  a n d  a t t e s t  to th e  

positive  re la t io n sh ip  which a p p e a re d  to e x is t  b e tw een  M au ry  a n d  th e  

cen tra l  office staff.

In the  o rg an iza t io n  o f  R ichm ond Pub lic  Schools, th e  role o f  th e  

p rincipal aB e ssen tia l  to the  dev e lo p m en t a n d  function ing  of the school 

w as co ns id ered  im p o r ta n t .  T h e  p e rfo rm a n c e  o f  th e  te a c h e rs  a n d  

studentB  was d e p e n d e n t  on th e  p r inc ipa l 's  in s tru c t io n a l  lead e rsh ip . In 

1935, A ssis tan t S u p e r in te n d en t  Forbes H. N orris  "concluded th a t  th e  key 

person  [in the  school] is th e  P rinc ipa l"  a n d  th a t  " t ru ly  the  p r in c ip a ls  

m u s t  lay the foundation  s tones. Every school bears  i ts  p r incipal 's  s ta m p  

or lack of s tam p."45 A few y e a rs  la te r ,  N o rr is  em p hasized  aga in  t h a t  in 

the e lem entary  school, the  p rincipal occupied th e  key position. He s ta te d
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th a t  "just as pupils reflect to a  g re a t  e x te n t  th e  teacher, so does the school 

re f le c t  th e  p r in c ip a l .”46 T h is  philosophy co n tinu ed  to d om in a te  the  

a d m in is t ra t iv e  p o in t  of view a lth o u g h  superv iso rs  w ere  also expected to 

w ork  w i th  t e a c h e r s .  W h en  a  new  a s s i s t a n t  s u p e r in te n d e n t  for 

e le m e n ta ry  schools a ssu m ed  h is  d u t ie s  in A ugust 1943, he s ta te d  th a t  

'no school can  ever  be m uch  b e t te r  th a n  its p rincipal. Therefore, every 

effort haB been m ad e  to e n h an c e  the  d ignity  of the  p rincipalsh ip  and  to 

im p re s s  upon  th e  p r in c ip a l  h is  re sp o n s ib i l i ty  a s  th e  d irec tor of the 

ed u ca tio n a l  p ro g ra m . 147

T h e  p r in c ip a l  w as  re sp o n s ib le  to the  s u p e r in te n d e n t  for the  

su c c e ss fu l  o p e ra t io n  of t h e  a d m i n i s t r a t io n  a n d  th e  in s t ru c t io n a l  

p ro g ra m  in h is  school. He w as expec ted  to develop  r a p p o r t  w ith  

teachers , s tu d e n ts ,  p a re n ts ,  and  the  com m unity  and to jo in  with them  in 

p la n n in g  and  im p lem en tin g  alt ph ases  of school life. He was expected to 

m ak e  c lassroom  v is i ts  a n d  o b se rv a t io n s  and  to p rov ide  a ss is tan ce  to 

te a c h e r s .  H e  w a s  a lso  e x p ec te d  to co nd uc t s t u d i e s  to im prove  

in s t ru c t io n a l  p rocedures . F ina lly ,  the  p rincipal w as  expected to carry  

ou t all a d m in is t ra t iv e  policies.48

A fo rm er c h a irm a n  o f  the  School Board of R ichm ond also s ta ted  

t h a t  schools in R ichm ond op e ra ted  "generally , according  to the w ay  the 

p rincipal w an ted  th e m  to opera te ."49 She  added  th a t  au tonom y was the 

norm . She  perceived th a t  each  principal opera ted  differently  w ith  his or 

h e r  own tea ch e rs  a n d  t h a t  th e re  was no t m uch  com paring  am ong  the  

schools. R egard ing  the  issue  of au to n o m y  for M iss B ailey  personally , 

M rs. C rockford believed  t h a t  th e  u p p e r  level a d m in is t r a to r s  from the
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cen tra l  office w ere  on ly  a t  M a u ry  for special e v en ts ,  i f  a t  all, an d  t h a t  

"she [Miss Bailey] w as  a law  u n to  h e r s e l f  and  [ th a t]  th e y  d id n 't  buck h e r  

too much,"

T h e  p a r t i c u l a r  a re a  in  w h ich  M a u ry  w a s  loca ted  h a d  spec ia l  

needs. By recognizing  th e  n e e d s  o f th e  c o m m u n ity  a n d  o rg an iz in g  th e  

people in  the  co m m u n ity  in  a cohesive  force, M iss Bailey  s e ffo rt  w as  

acknowledged a n d  rew arded  by  th e  school sy s te m  for m ee tin g  th e  n eed s  

of the  people in  th e  a re a ,  w hich M rs. C rockford  considered  no easy  ta sk .  

Mrs. Crockford be lieves th a t  th e  ru le s  would h a v e  b e e n  re la x ed  a l i t t le  

som etim es when t h a t  k ind  of positive  action w as t a k in g  place in  a school 

and in a com m unity . She th in k s  o th e r  co m m u n itie s  could h av e  done th e  

sam e th in g  if  th ey  h a d  w an ted  except for the fact th a t  few p r inc ipa ls  lived 

for th e i r  schools a s  M iss Bailey  lived for M au ry . "T h a t  was th e  m a in  

port o f h e r  life."50

T he  percep tions of M iss Bailey, Dr. N e sb i t t ,  a n d  the  M a u ry  s ta f f

tow ard  the  way the  a d m in is t r a t io n  v iew ed th e  o p e ra t io n  a t  M a u ry  w ere

th a t  th ey  were p e rm it te d  to h av e  th e  au ton om y  req u ire d  to develop th e ir

school. I t  was s ta ted :

W ith in  th is la rg e r  to ta l c ity  p ic tu re ,  M a u ry  School o p e ra te s  w ith in  
i t s  own in d iv id u a l  school f ram ew o rk . An in d iv id u a l i ty  o f school 
opera tion  is possible  because  o f  a  far-seeing, u n d e rs ta n d in g  school 
a d m i n i s t r a t i o n  w h ic h  h a s  a  f u n d a m e n t a l  b e l i e f  in  th e  
ind iv idualized  q u a li ty  in  educa tio n , fa ith  in  s in c e r i ty  of e ffo rt  a n d  
in in te g r i ty  o f pu rpose , a n d  confidence  in  th e  l a s t in g  v a lu e s  of 
ed u ca tio n .51

Also, th e y  perce ived  th e  S u p e r in te n d e n t  a n d  School B o a rd  a s  be in g  

w illing to work w ith  each  school in d iv id u a lly  in  a  w ay  w hich  re leased  

the  c re a t iv e  p o w e rs  o f th e  peop le  in  t h a t  school. "E ach  school is
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e m p o w ered  to develop  a p ro g ra m  t h a t  is conceived a s  b e s t  for i ts  

c o m m u n i t y . ”52 T h e  g e n e ra l  d irec tio n  w hich  cam e from  th e  school 

a d m i n i s t r a t i o n  w as  a c k n o w le d g e d ,  a n d  th e  a d m i n i s t r a t io n  w as  

perceived a s  supportive  r a th e r  t h a n  as au tho ri ta t ive .

T h e  re la t io n sh ip  w ith  the  V irg in ia  D e p a r tm en t  of E duca tion  a n d  

the  M a u ry  staff* w as also  considered  os supportive  by the  M aury  s ta f f  

D ra w in g  o n  th e  r e s o u r c e s  o f  th e  D e p a r tm e n t ,  in c lu d in g  l ib ra ry  

m a te r i a l s ,  p u b l ic a t io n s ,  a u d io -v is u a ls ,  a n d  p e rs o n n e l ,  th e  S ta te  

D e p a r tm e n t  was perce ived  a s  a  source of s t r e n g th  r a t h e r  th a n  as a 

h in d ran c e .  It w as  no t co ns id ered  a s  a  reg u la to ry  agency to whom the  

s ta f f  had  to defend or expla in  i ts  p ro g ram .53

T h e  po in t o f  view of the  R ichm ond Public  Schools ad m in is tra t io n  

w ould  h a v e  c o n tr ib u te d  to  r a t h e r  t h a n  th w a r te d  th e  developm ent of 

M a u ry  School. T he  b a s is  for th e  ed u ca tio n a l  in nov a tions  th a t  would 

ex tend  for four decades w as s ta te d  in the  official philosophy of Richmond 

Public  Schools in the  1930's and  ea rly  1940's. Philosophical positions and  

spec if ic  i n s t r u c t i o n a l  e x p e c ta t i o n s  w h ich  w e re  e x p e c te d  to be  

im p le m e n te d  by th e  school p r in c ip a ls  a re  p re s e n te d  in  the  following 

section.

T he  Philosophy of the  C e n tra l Office A dm in is tra tion  

T he  ph ilosophy o f  th e  cen tra l  office a d m in is t ra t io n  in R ichm ond 

Public Schools had  been g rad u a lly  chang ing  in  the  1930’s a s  indicated by 

the  s ta te m e n ts  in  th e  A n n u a l R eports  of the  School Board o f  the  City of 

R ich m o n d , T h e  e d u c a t io n a l  p r o g r a m s  su f fe r in g  from  d ec l in in g  

rev en u es  a s  well a s  from declin ing  en ro l lm en ts  a t  the e lem en to ry  level
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in  th e  1920 'b evo lved  in  spite of a ll  in  the  early 1930's. In  ad d it io n  to 

e m p h a s iz in g  r e s e a rc h ,  ex p e rim en ta tion , and c u rr ic u lu m  developm ent, 

a n  a c t iv i ty  p r o g r a m  w as  encouraged  to replace re g im e n ta t io n  in  the 

lo w er  e le m e n ta ry  g ra d e s .5* The e lem entary  schools were c red ited  with 

su p p o r t in g  a new  philosophy of education  in the A nnua l Report for 1934- 

35, C alled  the  "new  sp ir i t  in education," the school was to he considered 

a h a p p y  place Tor joyous activities. T he  role of the  teache r  was to assum e 

re s p o n s ib i l i ty  for e a c h  pupil s p ro g re s s  in the  con tex t o f th e  p u p il’s 

p e rs o n a l i ty  a n d  ab ili ty . An increase  in pupil prom otions was considered 

a n  in d ic a t io n  of a change  in philosophy. The new philosophy considered 

fa i lu re  o f the  p u p i l  to  be the fa i lu re  o f the teach e r .55 T h ro u g h o u t  the 

I 9 3 0 1s a n d  e a r ly  1940’s, the ac tiv ity  m ovem ent was advocated  by  the 

a d m i n i s t r a t i o n .56 T he  strong points o f the m ovem ent were em phasized  

n o t  on ly  for e n r i c h m e n t  and ind iv idu a liza tio n  of in s t ru c t io n  b u t  for 

im p ro v in g  le a rn in g  a n d  raising the  literacy level.67

F or  se v e ra l  y e a r s  while th e  ad m in is tra t io n  advocated th e  activity  

m o v em en t,  it  a lso  issued  cautions a g a in s t  extremism . It was no ted  early 

t h a t  som e p ra c t i t io n e r s  h ad  s tray ed  an d  were en g ag in g  in  "ac tiv ity  for 

a c t iv i ty 's  sa k e ,’1 w h ile  o thers  achieved greater  te a m in g  w ith  th e  m ethod. 

T h e  a c t io n s  a n d  r e m a r k s  of some educa to rs  seem ed to indicate  a conflict 

b e tw e e n  s t u d e n t  g ro w th  a n d  a ch iev e m e n t .  T h e  a d m in i s t r a t io n  

co n s id ered  th is  e rro n e o u s .  The schools were obligated to a ssu re  t h a t  the 

t h in g s  done in  th e  e lem en ta ry  school h ad  educative value for th e  pupils 

to  ach ieve , each  acco rd ing  to his o r h e r  mental ab ility . The im plication 

w a s  t h a t  som e e d u c a to rs  in R ichm ond were em brac ing  the new  tren d s



62

too w holehearted ly  w ithout ba lancing  them  with th e  old m ethods a n d  

values of the  institu tion ,58

O ther key ideas parallel to the progressive education theories were 

advoca ted  by th e  a d m in is t r a t io n  in  th e  e a r ly  y e a r s  o f  M a u ry 's  

developm ent. T hem es th a t  would be found th ro u g h o u t  the  h is to ry  o f 

M aury School appeared  in the Annual Reports of the  School Board from 

1936-40. The philosophy of Richmond Public Schools advocated th a t  the  

new school or the m odem  school was more th a n  a place to go. School 

was described  as a place w here  every p h a se  of ed u ca tio n  a n d  life 

c o n tr ib u te s  to in te l le c tu a l  and  social d e v e lo p m e n t .5® The b e lie f  of 

e d u ca tin g  ch ild ren  for a "cooperative social o rder"  by e m p h a s iz in g  

developm ent oT self-esteem, success, and th e  process of g row th  w ere  

upheld  to th e  teachers . Teachers were u rged  to em phasize  ind iv idual 

im provem ent a n d  growth r a th e r  than  group com petition .60

Reading  was considered to be the core subject n o t  only because i t  

was e ssen tia l  to a ll o ther  subjects, but b ecause  i t  was the  bas is  for 

develop ing  th in k in g  skills, a cqu ir in g  in fo rm a tio n ,  p a r t i c ip a t in g  in  

dem ocracy and  sa feguard ing  leisure  lim e.61 The im provem en t of th e  

re a d in g  a n d  lan g u a g e  p rogram s was considered  to be d e p en d e n t  on 

providing additional opportunities in the c lassroom  for engag ing  in and  

en joy ing  lan g u a g e  experiences. It was rec o m m e n d ed  t h a t  books, 

m a te r ia ls  and  furn ish ings be a rranged  in the  c lassroom s to encourage 

p a r t i c i p a t i o n .62 The Book F a i r  in it ia ted  by the  E n g lish  C om m ittee  

headed by M iss Bailey and la te r  sponsored by the E lem en ta ry  T eachers  

Association w as recognized and supported  by the  a d m in is t ra t io n  a s  an
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o u ts tan d in g  event to p rom o te  read in g .63 The d ev elopm en t of l ib ra r ie s  in  

th e  e le m e n ta ry  schools w as reco gn ized  by th e  a d m i n i s t r a t io n  as  

e s s e n t ia l  to  th e  e l e m e n t a r y  school long  b e fo re  r e s o u r c e s  w ere  

a p p ro p r ia te d ,6^

T e a c h e r  p a r t i c ip a t io n  in  th e  d e v e lo p m e n t  of th e  school w as 

prom oted. A fter a co m m ittee  on Policies of th e  E le m e n ta ry  T each e rs  

Association m e t  with th e  a d m in is tra t io n ,  i t  w as  concluded t h a t  teach ers  

sh a r in g  in policy m ak in g  w ith  a d m in is t ra to rs  would provide th e  model 

for d e m o c ra t ic  p u p i l - t c a c h e r  r e la t io n sh ip s .  F o r th e  good of th e  

d e m o c ra t ic  sy s te m , th e  p r a c t ic e s  o f  c o o p e ra t io n ,  s h a r in g ,  an d  

pa rt ic ipa tion  should be u tilized . T eacher  d iscussions in  faculty m ee tings  

on in s t r u c t io n a l  a n d  a d m i n i s t r a t i v e  m a t t e r s ,  a s  w ell a s  t e a c h e r  

p a r t i c ip a t io n  on c o m m it te e s  w ere  rec o m m e n d ed  a s  s t r a t e g ie s  for 

in c re a s in g  p a r t i c ip a t io n .66 T e a c h e r  invo lvem ent a n d  p a r t ic ip a tio n  in 

s tu d y  c o m m i t t e e s  w a s  e m p h a s i z e d  a n d  im p l e m e n te d  by th e  

a d m in is t r a t io n  of R ichm ond Public  Schools. G ro u p  d iscu ss io ns  am ong 

te a c h e r s  w e re  c o n s id e re d  one  o f  th e  b e s t  m e th o d s  of p ro m o tin g  

professional g row th .66

T he  im p o r tan c e  o f  th e  c la ss ro om  e n v iro n m e n t  a s  a  "pow erful 

su p p le m e n t  to the a c t iv i t ie s  of th e  c la ss” was also  m en tio n ed  by th e  

a d m in is t r a t io n .  T he  p h ysica l  a t t r ib u t e s  of th e  c la ss ro o m s a n d  th e  

em otional tone  of the  a tm o sp h e re  w ere  im p o r ta n t  a sp ec ts  of e n h a n c in g  

th e  educa tiona l  e n v iro n m en t .6^

T he  ph ilosophy of e d u c a t in g  th e  whole child  by p rov id in g  a  r ich  

a n d  va ried  p rogram  a n d  ind iv idualiz ing  in s tru c tion  to m ee t  th e  needs  of
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the  pup ils  was s tressed . T each ers  were also cau tioned  a g a in s t  "doing 

away w ith  s tan d a rd s ,"  no t  m ee ting  the  needs of superio r s tu d e n ts ,  and 

not b a s in g  p ro m o tio n s  on a c h ie v e m e n t .08 I t  was also rep o r te d  th a t  

com patible  w ith  the  in d iv id u a liza t io n  of in s tru c tio n  w as th e  inform al 

home report which w as receiving a favorable response from p a re n ts .09

T he  g row th  o f  the  in d iv idua l  an d  the  in s truc tion  o f  ch ild ren  as 

individuals were also advocated by the  a d m in is tra t io n .70 The desirab ility  

of developing cooperation  b e tw een  the  school an d  the  com m un ity  was 

included as  an expecta tion  for all e lem en ta ry  schools.71 Field t r ip s  in the 

com m unity , th e  use  of a r t ,  m usic ,  r h y th m s ,  and  c o n s tru c t io n s  as 

teach ing  s tra teg ies ,  and  the  use  o f  radio and  television in  in s tru c tion  

were supported .72

T h e s e  e x p e c t a t i o n s  a n d  a d m i n i s t r a t i v e  p o s i t io n s  w ere  

com m unica ted  a n d  d is se m in a te d  no t only  th ro u g h  form al docum ents , 

bu t  th ro u g h  form al an d  in fo rm al com m unication  channels . P r in c ipa ls  

a t t e n d e d  m o n th ly  m e e t in g s ;  t e a c h e r s  a n d  p r in c ip a l s  a t t e n d e d  

p ro fessional a sso c ia t io n  m ee tin g s ,  s tu d y  com m ittees , c ity-w ide  PTA 

m eetings, and  in te ra c te d  w ith  th e  a d m in is t ra t io n  and  i ts  des ig nees  

th roughou t the  school year. The principal and  teachers  a t  M aury  School 

were to ta lly  involved and  p a r t ic ip a ted  in all s tu d y  groups, com m ittees, 

and professional activities.

Com bined w ith  th e i r  know ledge of the th eo r is ts  on p rogressive  

e d u c a t io n ,  t h e i r  a c a d e m ic  a f f i l i a t io n s ,  a n d  th e i r  p ro fe s s io n a l  

inclinations, M iss Bailey and  h e r  s ta f f  had all th e  encou ragem en t they 

needed from the  school a d m in is t r a t io n  in  th e i r  form al s t a te m e n ts  of
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philosophy  to c rea te  a  school w hich com bined  m o d e rn  th eo rie s  a n d  

educational practices, A b the M aury  s ta f f  focused on th e  needs  of th e  

s tu d e n ts ,  th ey  im p le m e n te d  th e  re c o m m e n d a t io n s  o f  th e  c e n t ra l  

a d m in is tra t io n , e i th e r  p rio r  to or con curren tly  w ith  th e  s ta te m e n ts  o f 

position by the  school adm in istra tion .

T he  g e n e ra l  o rg a n iz a t io n  of M a u ry  E le m e n ta r y  School w as  

s im ila r  in m an y  w ays to all public e le m e n ta ry  schools in  R ichm ond. 

T he  school ca lendar, the  leng th  of th e  school day, Bchool e n tra n ce  age, 

c lass size, ap p ropria tions  of finances, services, and  personnel conformed 

to guidelines for all schools. Factors t h a t  could be controlled w ith in  th e  

confines of the  school w ere  de te rm in ed  by  the  p rinc ipa l a n d  teachers . 

C h ild ren  w ere grouped heterogeneously  by age and  u s u a l ly  rem a in ed  

w ith the  sam e teacher for several years. T eachers  and  ch ild ren  p lan ned  

the  daily schedules to m ee t the needs of th e  group. P a re n ts  were involved 

in  th e  activ ities of the  school in formal a n d  inform al w ays. T eachers , 

p a re n ts ,  and  ch ild ren  w orked on com m ittees . C olleg ial a n d  friend ly  

r e l a t io n s h ip s  w e re  dev e lo p ed . T he  schoo l w a s  c o n s id e re d  a n  

en v iro n m en t o f  h igh  q u a li ty  p e rso na l liv ing. P e rso n a l  g ro w th  r a th e r  

th a n  competition was em phasized . School w as alw ays open  on T uesday  

evenings for p a re n t  v isits  and  activities. R eport cards  w ere  replaced by  

conferences a n d  visits . Textbooks w ere  only used  a s  s u p p le m e n ta ry  

m ateria ls . T he  goals of th e  school were ree v a lu a te d  a n n u a l ly  and  p lan s  

w ere  m ade to m eet th e  needs  of the  p a r t ic u la r  s i tu a t io n  u n d e r  study. 

Large school events were held an n u a lly  a n d  w ere considered  p a r t  of th e  

curriculum . The teach e rs  discussed va lues  a n d  ideals  a n d  cooperatively
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p lan n e d  to m ee t  th e  needs  o f  ch ild ren  to keep  an  "effective m otion41 going 

o t  M au ry .73

A lthou gh  c o n s tan t ly  be ing  ev a lu a ted  a n d  revised, th e  p ro g ram  a t  

M a u ry  w as solidly defined  in i ts  early  years . T he  innova tio ns  advoca ted  

by th e  a d m in is t ra t io n  a n d  im p le m e n te d  a t  M aury  ou tla s ted  the  cycle of 

c h a n g e  t h a t  would occur in  th e  in s t i tu t io n  a n d  in th e  p ro g re s s iv e  

ed u ca tio n  m ovem en t itself. O r ig in a t in g  in  a d eep  be lie f  sh a re d  am ong  

te a c h e rs  who prov ided  con tinuous service and  s ta b i l i ty  to a school, the  

id ea s  p rac ticed  a t  M a u ry  w ere no t  p h ased  ou t a s  new  tr e n d s  em erged . 

T he  s ta f f  a t  M aury  p e rs is ted  in th e i r  m ission  o f  ref in ing  th e ir  p rac tices  

a n d  in c re a s in g  th e ir  expertise  in  d ea l in g  w ith  th e  m ore sub tle  aspec ts  of 

e d u c a t i o n a l  p ro b le m s .  P r o b le m s  w ere  p u r s u e d  w i th  g r e a t e r  

s o p h is t ic a t io n  a n d  new  e x p e r t is e ,  b u t  new  t r e n d s  did  n o t  rep la c e  

p rac tices  w hich  worked.

Social a n d  In s t i tu t io n a l  C h a n g es S u rro u n d in g  M aury

As th e  h isto rical forces sh if ted , new forces w ere  b ro u g h t  to b ea r  

u p o n  M a u ry  School. W ith in  th e  R ichm o nd  P u b lic  a d m in is t r a t io n ,  

d i s a g r e e m e n t s  e m e rg e d .  T h e  v a lu e s  o f  th e  i n s t i t u t io n  a n d  th e  

o rg a n iz a t io n a l  u n i ts  w i th in  the  in s t i tu t io n  w ere  n o t a lw ays a ligned . A 

S u rv e y  C om m ission  r e p o r t  w as  su p p o r t iv e  of in n o v a t io n s  w hich  h a d  

b e en  p u t  in  p lace , b u t  the  a d m in i s t r a t io n  b ecam e  m ore  a n d  m ore 

concerned ab o u t  all schools h av ing  the  sa m e  philosophy, Aa the  changes 

developed, th e  existence o f  M au ry  as  a site  of educa tional innovation  w as 

po ten tia lly  a t  risk.
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During the  1940's, the  war affected all a sp ec ts  o f R ichm ond  Public 

Schools. S h o rtag es  of m a te r ia ls ,  resou rces , a n d  te a c h e rs  developed. 

S tu d e n ts  and teache rs  w ithdrew  to en te r  m i l i ta r y  service a d d in g  to the  

a l r e a d y  declin ing en ro llm en ts . T ea ch e rs  a n d  p u p ils  e n g a g e d  in  w a r

tim e activities and  activ ities of a  pa trio tic  n a tu re .  A Defense C om m ittee  

to th e  League of Richmond T ea ch e rs  was o rg an iz ed  a s  p a r t  o f  th e  w ar 

e ffo rt ,  E lean o r  D o u th a t  of M a u r y  School w a s  a m e m b e r  of th is  

c o m m ittee ,7,1 The w ar efforts increased  in te ra c t io n  be tw een  g o v e rn m en t 

a n d  civic organizations and  b ro u g h t  more a d u l t s  in to  c o n ta c t  w ith  the  

schools, teachers and  s tudents . As the  war y e a r s  passed  the  curricu lum  

w as  modified to m eet th e  vocationa l social a n d  p e rsona l n e e d s  of the  

s tu d e n ts  and the com m unity .75

In  the f i rs t  h a lf  of the 1940's, a  conflic t  em erg ed  in  R ichm ond 

Public  Schools which would be overshadow ed in  th e  po s t-w ar  y e a rs  by a 

r e s h a p i n g  of th e  p h i lo so p h y  o f  th e  sch o o l s y s te m  u n d e r  th e  

ad m in is t ra t io n  o f a new  S u p e r in te n d e n t ,  H e n r y  W ille tt, a p p o in te d  on 

J a n u a r y  1, 1946. In  add ition  to  th e  new  S u p e r in te n d e n t  a r r iv in g  in 

R ichm ond , the School Board co n s is t in g  o f n in e  m e m b e rs  se lec te d  by 

d is tr ic ts  was changed  to a five m e m b e r  board  ap p o in ted  from  th e  city a t  

la rg e  by the City Council.™

T he  suggestion o f a conflict be tw een  th e  philosophy a n d  practices 

of some teachers  and /o r  a d m in is t r a to r s  in th e  school s y s te m  w ith  the 

goals , philosophy and  suggested  p rac tices  o f  th e  a d m in i s t r a t io n  was 

no ted  as  early as  th e  1940-41 A nnual Report.77 The a d m in is t r a t io n  ond 

S choo l Board in d ic a te d  t h a t  l ib e r a l  p r o m o t i o n  p o l i c i e s  w ere
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in a p p ro p r ia te ,  t h a t  p rom otion  w ou ld  be c o n tin g e n t  upon  a ch iev em en t 

a n d  m a s te ry  of a p p ro p r ia te  skills, a n d  t h a t  all schools would be requ ired  

to uee the  s ta n d a rd  rep o r t  card  form  su p p le m e n te d  w ith  le t te rs  or home 

v isits  ( r a th e r  th a n  rep laced  by). I t  w as  also  re i te ra te d  from  the 1939-40 

A n n u a l  R e p o r t  t h a t  th e  goals  o f  th e  a c t iv i ty  m o v e m e n t  to p rov ide  

e n r ic h m e n t  o p p o r tu n i t ie s  a n d  to  m ee t  in d iv id u a l  n e e d s  w ere  to be 

ba lanced  w ith  provid ing  tools for in c reased  pup il  a ch iev em en t.78 In  the 

1941-42 A n n u a l R eport, the need for ba lance  in  the  ac tiv ity  m ovem ent 

w as m e n t io n e d  for th e  th i rd  co n secu tiv e  y e a r .  T h e  p e rc e p t io n  of 

A s s i s ta n t  S u p e r in te n d e n t  N orris  a n d  th e  s u p e rv iso rs  w as t h a t  more 

teach e rs  w ere  b a la n c in g  th e ir  te a c h in g  p rocedu res  to m e e t  pupil needs, 

en rich  school life a n d  to effic ien tly  provide th e  p re re q u is i te  skills  for 

le a rn in g .  All su p e rv iso rs  w ere  w o rk in g  w i th  t e a c h e r s  to secu re  o 

r e a d j u s t m e n t , 79 D u r in g  th a t  y e a r ,  on D ecem b er  19, 1941, a  school 

su rvey  w as com m issioned to s tu d y  the  R ichm ond Public  Schools a t  the  

req u es t  of the  School B oard .80

T he  S u rv ey  Com m ission  p ub lished  i ts  re p o r t  in M ay of 1943, T he 

C o m m is s io n ,  a p p o in t e d  by th e  S t a t e  S u p e r i n t e n d e n t  o f  P u b l ic  

In s tru c t io n ,  s tu d ied  th e  schools in  view o f  th e  s ta te d  p u rposes  o f  the  

sy s tem  a l t e r  rev iew ing  n u m ero u s  records a n d  obse rv in g  in schools and  

c la ss ro o m s . T he  m a jo r  p u rp o se  of p u b lic  e d u c a t io n  in  R ichm ond 

Schools w as concluded to be form al lea rn in g ; how ever, th e  m em bers  of 

the  Com m ission  also  quoted  a s ta te m e n t  hy a n  A s s is ta n t  S u p e r in te n d e n t  

which ind ica ted  t h a t  the  activity  m ovem en t w as to be considered  n o t only 

as a m ean s  of e n r ic h m e n t  bu t a s  a  tech n iqu e  to en hance  learn ing . T he
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C om m ission  found t h a t  in Richmond there  were indicators to show th a t  

bo th  the  goals of form al lea rn ing  a n d  the use of new methods of teaching 

and  su pe rv is in g  were considered im po rtan t  purposes.81

In  s tu d y in g  th e  in s truc tion a l  program  in the elem entary  schools 

in R ichm ond, the  C om m ission  R eport concluded th a t  the re  were only 

"sca tte red  s i tu a t io n s  in Richmond e lem entary  schools in which there  is 

recognition of th e  concepts fundam enta l to a good program of education 

as ou tlined  in th is s t u d y . A  good program  of study was considered to 

be one in  which:

1. T he  d if fe ren t  capacities  o f  children due to background and  

p e rso n a l  p ro b lem s w ere  considered  in re la tionsh ip  to read iness for 

le a rn in g .  C h ild re n  w ere to be seen  working in a variety of activities 

w here  repe tit ion  was avoided,

2. In s tru c t io n  w as ind iv idualized  and i t  allowed for individual 

cho ice .

3. T h e  v a lu e  o f  c rea tiv e  ex p ress ion  in a r t  and  music was 

dem o n s tra te d  by s tu d e n t  work.

4. T he o p p o r tu n i t ie s  for problem -solving, the developm ent of 

p e rso n a l  a n d  social ju d g em en t,  a n d  the discovery of deeper m eanings 

e x is ted  in  th e  in s t ru c t io n a l  p rog ram . Cooperative group p lann ing  

be tw een  the  teach e r  a n d  s tu d en ts  was advocated as an im portant activity 

a n d  th e  close id e n t i f ic a t io n  of th e  s tu d e n ts  with school life w as 

considered  desirab le .

T h e  s tu d y  did n o t  m en tion  specific schools or teachers in citing 

exam ples o f  ap p ro p r ia te  educational practices. T es t  scores were listed in
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the rep o rt  for selected g rade  levels but no relationships w ere  formulated 

betw een tes t  scores and  effective instructional practices. In  applying the 

criteria  of effective p rac tices  to the  e lem entary  schools, i t  was observed 

while exam ples  of th e  desirab le  p rac tices were l im ited , th e re  were 

exam ples of work t h a t  m et th e  needs of s tu d en ts  from  lower socio

economic groups. There  were also examples tha t  dem onstra ted  effective 

in te ra c t io n  be tw een  th e  te a c h e rs  a n d  the school c o m m u n ity  for 

analyzing problem s of living and acting  upon the analysis  For th e  good of 

the c h i ld re n ,103 The report concluded th a t  most of the schools "operate 

a s  a collection of rooms" ra th e r  th a n  as a collective group.04 One school 

was cited as having:

C hild ren , teache rs ,  and principal work toge ther  continuously  
on the  problem  of hav ing  a w ell-kept and artis t ica lly  decorated  
school building. T h ere  a re  m any  opportun ities  in th i s  k in d  of 
w ork for c h ild ren  to see th e  p u rposes  for doing th in g s ,  to 
e x p e r im e n t  w ith  su g g e s t io n s ,  to  e v a lu a te ,  a n d  to d ra w  
conclusions.

T he  R eport also s ta te d  th a t  the  ind iv idual school m u s t  re la te  

effectively to the system  and to its school community. T he  value and 

im portance  of close hom c-school-community relations in  th e  en te rp rise  

of developing th e  whole child w as extolled. The Report ind ica ted  and 

supported a philosophy of comm unity relations th a t  identified the  school 

as a comm unity center for the child and for adult developm ent in order to 

provide the  qua lity  of life for everyone in the com m unity . T h ere  was 

some evidence th a t  some schools were extending  th e ir  services to deal 

w ith  com m unity  problem s.06

In th e  A n n u a l  R eport for the  school y e a r  1936-37, special 

recognition was given to M aury School for program s to e s tab lish  g rea ter
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con tac ts  b e tw ee n  th e  com m unity  and  th e  school. T he  ev en ing  opening 

e v e ry  w eek  for th e  p a re n ts  to m ee t  the  t e a c h e r s  a n d  p r in c ip a l  w as 

m e n t io n e d  in  ad d it io n  to o th e r  ev en ing  p ro g ra m s  a n d  social serv ice  

p r o g ra m s .07

R eg ard in g  the  adm in is tra t io n  and  o rg an iza t io n  of the  schools, the  

con fl ic t  of th e  p u rp o se s  of som e of th e  e l e m e n ta r y  p r in c ip a ls  in  

R ichm ond w as noted. The com m ission s ta te d  t h a t  th e  tack  o f  un ity  of 

p u rp o se  h c tw ee n  the  p rogress ives  (or l ib e ra ls )  a n d  t r a d i t io n a ls  (or 

c o n se rv a t iv e s )  was pronounced a n d  w as u n d e r ly in g  the  o rg an iz a t io n  

a n d  a d m in i s t r a t io n  of th e  e le m e n ta ry  sch o o ls .00 T he  com m ission  

recom m ended  th a t  a  p lan  be developed to b ring  the  d iffe ren t g roups to a 

com m on u n d e rs ta n d in g  of how to m ee t  the  n e e d s  o f  th e ir  p u p ils  and  

com m unities  w ith o u t sacrificing th e  va lues  of e i th e r  philosophy.

I t  w a s  recom m ended  t h a t  th e  in i t ia t iv e  o f  p r in c ip a ls  n o t  be 

th w a r te d  by adop ting  restric tive  policies in  the  in te r e s t  of un ifo rm ity  for 

ach ievem en t.  Specifically, i t  "recom m ended t h a t  am p le  oppo rtun ity  be 

g iven  to p r in c ip a ls  to a d a p t  the  p rog ram  to th e  specific needs  of th e ir  

re sp ec t iv e  schools a s  those n e ed s  a re  d e te r m in e d  th ro u g h  teach e r ,  

p a t r o n  a n d  pup il  experience  a n d  coo pera tiv e  s tu d y ." 06 In o rder  to 

ach ieve  th e  'best  a d a p ta t io n  of in s t ru c t io n  a n d  teach ing ,"  a ll pe rsons  

in v o lv e d  in  p ra c t ic e s  w ere  r e c o m m e n d e d  to  p a r t i c i p a t e  in  the  

d e te rm in a t io n  of policies,90

In th e  final c h ap te r ,  th e  C om m ission  p r e s e n te d  a  p roposa l of 

o rgan iza tion  for the  adm in is tra tive  s ta f f  o f  the  R ichm ond  Public Schools 

w h ic h  w a s  c o n s id e re d  to cost " r e m a rk a b ly  l i t t l e  to a d m in is te r ,"
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a c c o rd in g  to  th e  c o n s u l t a n t  H e n r y  H . H i l l .61 An a s s i s t a n t  

s u p e r in te n d e n t  responsib le  for the a d m in is t r a t io n  a n d  supervision  of 

e l e m e n ta r y  e d u ca tio n  w as  rec o m m e n d ed . In  a d d i t io n  to hav in g  

le a d e rs h ip  and  persona lity , th e  com m ission  no ted  t h a t  "he should be 

b ro ad m in d ed  and w illing to cooperate a n d  advise in experim en ta l  work 

designed  to contribute  to an  improved a n d  unified in s tru c t io n a l  program 

for th e  e n t i re  school system ,"92 T he  re p o r t  had  no ted  in  a previous 

section  th e  need for "strong, city-wide lead ersh ip "  to g u id e  principals  

and  to  d issem ina te  Mthe  resu lts  of ex ce llen t  p ro g ram s of work developed 

by in d iv id u a l  schools o r teachers."6'*

T h e  Survey  Commission Report h a d  been su b m itte d  to the  School 

H oard in  M ay  1943. T he  proposed  a d m in i s t r a t iv e  o rg an iz a t io n  of 

in c lu d in g  a n  a s s i s ta n t  su p e r in te n d e n t  for e le m e n ta ry  educa tion  was 

im m e d ia te ly  adopted. A com m ittee  o f  th e  School B o a rd  studied  the  

S u rv e y  R e p o r t  an d  p ro posed  r e c o m m e n d a t io n s  to th e  B oard  for 

ado p tio n .94 Some of th e  recom m endations adopted follows:

1. Courses of s tu d y  or outlines for each g rad e  a n d  subject should 

be provided.

2. Double s e s s io n s  in  j u n io r  p r im a r y  c la s s e s  shou ld  be 

d isc o n tin u ed .

3, Spelling instruc tion  should be im proved.

4, The general policy of in s tru c tio n  which was to be im plem ented 

by th e  ad m in is tra t io n  was based on th e  exac t lan g u ag e  in  the Report: 

G row th  in  skills and  knowledge, cons id era tion  of in d iv id u a l  differences 

in a b i l i ty  a n d  personal problem s of th e  child, u se  o f th e  physical and
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c u l tu ra l  e n v iro n m e n t  o f  th e  child , a n d  e m p h a s i s  on d ev e lo p in g  

’’judg em en t in living."05

5. Increased  cooperative planning.

6. Reduction or genera l supervisors w ith  m a in  responsib ili ty  for 

supervision of instruction  re s t in g  with the p rinc ipals .

7. The development of all schools as com m unity  cen ters .96

One s ta te m e n t  of the  S urvey  Com mission m e t  "with th e  h e a r ty  

approval of th e  School Board: 'A plan should be developed to b r in g  the 

d iffe ren t  g ro u p s  in the  e le m e n ta ry  schools, w i th  th e i r  d iv e rg in g  

philosophies, to a  common a n d  practical u n d e rs ta n d in g  of th e  needs  of 

the pupils and the  best way o f  m eeting  such needs  in the  d iffe ren t school 

co m m u n itie s . '"97 No plan of action or specific s tra te g ic s  accom panied  

th a t  rem ark  which was presented  in the form of a recom m endation .

In the  p o s tw a r  y e a rs ,  the  e m p h a s is  w a s  on a d ju s t i n g  the  

fu n d am en ta l  purpose  of the  school to m e e t  th e  needs  o f  e d u c a t in g  

s tuden ts  to function effectively in a democratic society.90 A curricu lum  

revision began in the sum m er of 1946 and resu lted  in  a revised c o u t b c  of 

s tu d y  designed "to m eet th e  chang ing  n e ed s  of c h ild ren  a n d  th e i r  

com m unity ."09 Curriculum  study , revision, teach e r  w orkshops, and  in- 

service opportun it ies  were em p hasized  once a g a in  a f te r  th e  focus of 

he lp ing  w ith th e  w ar was no longer requ ired . T h e  e m p h a s is  in the  

instructional program  was on im proving the  q ua lity  o f  the p ro g ra m s  to 

a ssu re  pupil success in school. The em ph as is  was n o t only  on see ing  

child developm ent as a wholisfic process, b u t  on see ing  ’’the  role  of each 

d e p a r tm e n t  in re la tion  to the  overall p u rp o se s  o f  the  to ta l  school
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p r o g r a m . ” 100 In  o rd e r  to u n ify  l e a r n in g  a n d  to m a k e  l e a rn in g  

experiences m ean in g fu l ,  cooperative action  was encouraged .

T he  th e m e s  o f  cooperative  action a n d  dem ocracy w ere  s tre ssed  by 

th e  school a d m in is t r a t io n  in the  e a r ly  1950's w h en  d em o cra t ic  idea ls  

w ere  t h r e a te n e d  by perce ived  d e s t ru c t iv e  forces. C iv ic  ed u ca tio n  

b e g in n in g  in  th e  e le m e n ta ry  g rad e s  w as cons idered  e s s e n t ia l  to the  

c o n tin u a t io n  of th e  dem ocra tic  e x p e r im e n t .  A d e m o c ra t ic  school w as 

con s idered  th e  p ro p e r  se t t in g  a n d  a p p ro p r ia te  e n v iro n m e n t  for th e  

fo rm ation  of d em o cra t ic  a t t i tu d e s .  T he em otiona l c l im a te  of th e  school 

a n d  th e  d a i ly  a c t iv i t ie s  w ere  v eh ic le s  for sh o w in g  c h i ld re n  th a t  

dem ocracy w orks . W hile  ind iv idual w o rth  was s t i l l  m en tioned , i t  was 

now ba lanced  by a n  'em p hasis  upon the  common good."101 C oncern  for 

th e  group , resp onsib ili ty , and  a n  a t t i tu d e  of serv ice  w ere  v ir tu e s  to be 

developed  in  th e  c h i ld re n  in  a d e m o c ra t ic  school. In s t ru c t io n  a n d  

subject m a t t e r  w ere  also  chosen to develop specific a t t i tu d e s .  In s tru c tion  

in the  fu n d a m e n ta ls  w as considered im p o r ta n t  to p rovide a n  educa tional 

foundation  for develop ing  though tfu l citizens.

M a u ry  School w a s  often  c ited  a s  a n  exam ple  o f  a school w here  

dem ocratic  ed u ca tio n  w as practiced. T h is  trend  w as com patib le  w ith  the  

innovative  educa tional p rac tices  a t  M au ry  which h a d  been  ongoing since 

the  1930‘s. In fu tu re  years , the p ractices  a t  M aury  w ould no t  alw ays be 

a l ig n ed  w ith  th e  c o n s ta n t ly  c h an g in g  t r e n d s  of th e  school sy s te m 's  

a d m in is t r a t io n .
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Developing and  M ainta in ing  M aurv  in  the  L a te r  Years 

T he  challenge to m ain ta in  M aury  in  the la te r  y e a rs  did no t a p p e a r  

to involve a s trugg le  or battle  in  order to preserve the  innovative  p rac tices  

th e re .  T h e  m ission  rem ained  th a t  o f m ee ting  the  n e e d s  of s tu d e n t s .  

C e r ta in  c h a n g e s  were inevitable; some ad ap ta t io n s  w ere  necessary ; a n d  

som e new  tre n d s  were rejected by the educators a t  M au ry .

M iss B ailey  re tired  in Ju n e  1963, and  she  c o n tin u ed  to v is i t  th e  

school for m a n y  y e a rs  a f te r  h e r  r e t i r e m e n t .  T h e  new  p r in c ip a l ,  

E lizab e th  W all Noel, was chosen from  the faculty . C o n t in u i ty  in  th e  

prac tices  w as  consciously or unconsciously  provided for in  the choice of 

th e  new  le a d e r .  The school s e c re ta ry  and  m a n y  o f th e  te a c h e rs  w ho  

w orked w ith  M iss Bailey also rem ained  a t  Maury.

In the  re p r in t  of A Public School for Tomorrow in  1967, Dr. N e sb i t t  

d iscussed  the  changes th a t  had taken  place a t  M aury. T h e  ne ighborhood 

w as  considered  more mobile and  t ra n s ie n t .  T h e  s t u d e n t  body a n d  th e  

faculty  w ere  in teg ra ted . In the curricu la , em p hasis  on science a n d  new  

m a th  w ere  add ed . Foreign lan g u ag e  in s t ru c t io n  w a s  prov ided  a n d  

e d u c a t io n a l  te lev is io n  w as av a i la b le .  The fa c u l ty  h a d  g r a d u a l ly  

expanded  to  include  the assistance o f a nurse , social w orker , a n d  p a r t -  

t im e spec ia lis ts  in a rt ,  music, and  physical education.

In th e  post-Spu tn ik  years, the philosophy a t  M a u ry  had  re m a in e d  

focused on  h u m a n is m  as the  s ta f f  so u g h t  to a d a p t  th e  school to a 

ch an g in g  society. Rejecting the subject-centered  a p p ro a c h  to e d u ca tio n , 

th e  psychology o f lea rn in g  which the  M aury  teache rs  s t i l l  p rac ticed  w a s  

a  c re a t iv e ,  w h o lis t ic  ap p ro ach  to  le a rn in g .  D r i l l  a n d  p ra c t ic e ,
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c o n d i t io n e d - re s p o n s e  l e a r n in g ,  a n d  t e s t i n g  w e re  n o t  c o n s id e re d  

s u b s t i tu t e s  for h ig h e r  level te a c h in g  a n d  le a rn in g .  T h e  in te r n a l  

involvem ent of th e  lea rn e r  was still  the  goal o f  in s t ru c t io n a l  p ro g ram  a t  

M aury . T eachers  w ere  expected to b ring  "scholarsh ip , im a g in a t io n ,  an d  

creativ ity" to the  school to fulfill th e  expec ta tions  for te a c h in g  a t  M a u ry  

which involved teach in g  h igher  o rder  th in k in g  sk ills  a n d  teach in g  to th e  

affective as well a s  the  cognitive d o m ain s .102

In 1966-67, M aury  School was invo lved  in  a S e lf -S tu d y  w hich  

c u lm in a te d  in a  review  by a  v is iting  c o m m itte e  from  th e  S o u th e rn  

Association of Colleges and Schools, The re p o r ts  p re p a re d  by th e  M aury  

fac u l ty  and  v a l id a te d  by th e  v is i t in g  c o m m ittee  p ro v id e  a d d it io n a l  

in s ig h ts  on the  changes th a t  h a d  occurred a n d  th e  in n o v a tio n s  th a t  h a d  

l a s te d  a t  the  fa m o u s  site  o f  e d u c a t io n a l  in n o v a t io n .  T h e  school 

c o m m u n ity  w as by  th e n  con s idered  c u l tu ra l ly  a n d  socio-econom ically  

d ep riv ed . T h e  ch a llen g e  fo r  w ork in g  w i th  th e  c h i ld re n  a n d  th e i r  

fam ilie s  w as g r e a t ,  a s  the  n e ed s  w ere  p ro fou nd . An e m p h a s is  on 

p o s it iv e  s c h o o l-c o m m u n ity -p a re n t  r e la t io n s h ip s  s t i l l  p re v a i le d .  T h e  

faculty  considered the  school to be an  active  force of positive  influence  to 

th e  com m unity . T h e  PTA re m a in e d  active  a n d  the school involved all 

com m un ity  agenc ies  willing to p a r t ic ip a te  in  th e  ac tiv it ie s  o f  th e  school 

d e s ig n ed  to m e e t  th e  needs  o f  ch ild ren , A c o m p e n sa to ry  ed u ca tio n  

p ro g ram  for four y e a r  olds h a d  been a d d ed  to the  school a s  h a d  th e  

position of school com m unity  coordinator. T he  faculty s t i l l  m a in ta in e d  

th e  p rac tice  of o p e n in g  th e  school on T u e s d a y  e v e n in g s  for p a r e n t
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v is i ta t io n s .  H om e v is i ts  a n d  f re q u e n t  conferences w i th  the  p a re n ts  were 

p ro m o te d .

T h e  p h i lo so p h y  o f  t e a c h in g  a n d  le a rn in g  con tinued  to be focused 

on  e n r ic h in g  th e  lives  o f a ll  p e rso n s  w ho cam e in  con tac t  w ith  the  school, 

in c lu d in g  c h i ld re n ,  te a c h e rs ,  p a re n t s ,  a n d  fr iends . A positive approach  

to  l e a r n i n g  w h ic h  e m p h a s iz e d  i n t e l l e c t u a l ,  soc ia l ,  em o tio n a l ,  a n d  

p h y s ic a l  d e v e lo p m e n t;  close re la t io n sh ip s  a m o n g  s tu d e n ts ,  teachers , and  

p a r e n t s ;  a n d  a  r e la x e d  a tm o s p h e r e  w ore  c o n s id e re d  d es irab le .  T h e  

e m p h a s i s  w as a lw a y s  on g ro w th  a n d  d e v e lo p m e n t  a s  opposed to th e  

c o r r e c t io n  o f  d e f ic ie n t s  in  l e a r n e r s .  A c tive , e x p e r ie n t ia l  le a rn in g  

a c t iv i t ie s  w ere  co n s id ered  a  s t r e n g th .  W ith in  th e  w holistic  approach, the  

n e e d s  o f th e  l e a r n e r  w e re  co n s id ered . C re a t iv i ty  a n d  a n  e m p h a s is  on 

h e a u ty  in  da ily  l iv ing  w ere  va lued .

T r a d i t i o n a l  e v e n t s  s u c h  a s  J u n e  B r e a k f a s t ,  fam ily  p icn ic , 

C a rn iv a l ,  a n d  T h a n k s g iv in g ,  a n d  C h r i s tm a s  c e le b ra t io n s  rem ain ed  p a r t  

o f  th e  c u l tu r e .  T h e  T h u r s d a y  fac u lty  m e e tin g s  w ere  o rien ted  to h igh 

lev e l  p ro fe s s io n a l  c o n ce rn s  a n d  w ere  c o n s id e re d  o p p o r tu n it ie s  for in- 

s e rv ic e ,  p ro b le m  so lv in g , a n d  c o o p e ra t iv e  p la n n in g .  A ltho ugh  th e  

b u i ld in g  n e ed e d  m a n y  im p ro v e m e n ts ,  th e  ch ild ren  h a d  m any  needs, and  

n ew  te a c h e rs  h a d  jo ined  th e  faculty , t h e  s t r e n g th s  a n d  essentia l fea tures  

o f M a u ry  w ere  still  in  p lac e .103

T h e  v i s i t i n g  c o m m it te e  in  F e b r u a r y  1968 found th e  re p o r ts  

p r e p a r e d  hy th e  M a u ry  fac u l ty  to  be a d e q u a te  in  all a reas : purposes, 

p r o g r a m ,  p e r s o n n e l ,  f a c i l i t i e s ,  s c h o o l - c o m m u n i ty  in te r a c t io n ,  a n d  

c o o rd in a t io n .  T h e  co n fe ren ces  a n d  o b se rv a t io n s  d u r in g  the v is i ta t io n



98

allowed the  com m ittee  to  certify  t h a t  M aury  School m e t  the s ta n d a r d s  for 

acc red ita t ion  w ith  th e  exception of deficiencies in  s q u a re  rootage in  the  

c lassroom s and  the  ac reag e  of the  school g ro u n d s .101*

T h e  com m ittee com m ended  th e  s ta f f  o f  M aury  on  the "sensitiv ity  of 

th e  s c h o o l’s p ro g ra m  in  a c h a n g in g  society ,"  in d ic a t in g  t h a t  the  

a tm o sp h e re  c rea ted  by the  s ta f f  e n h a n c e d  th e  l e a rn in g  e n v iro n m e n t ,106 

The school s ta f f  w as  a lso  co m m en d e d  on th e i r  o p e n  door po licy  Tor 

p a re n t s  a n d  on th e  p rac t ic e  of h o ld in g  T u esd ay  ev en in g  con fe rences . 

The e x c e l le n t  r a p p o r t  b e tw e e n  th e  p r in c ipa l  a n d  te a c h e rs  a n d  the  

a tm o sp h e re  w hich p rom oted  the exchang e  o f ideas w ere  recognized. In 

spite  o f  th e  age a n d  l im ita t io n s  o f  th e  build ing, t h e  a p p ea ra n c e  o f  the 

school a n d  th e  a r r a n g e m e n ts  for school func tions  a n d  s ta f f  m e e t in g s  

were co n s id ered  s t r e n g th s .  The stafT  was recognized  as  being o r ien ted  

to w a rd  s e l f - im p ro v e m e n t  a n d  th e  s t a f f  m e e tin g s  w ere  c o n s id e re d  to 

p rom ote  p rofessional g ro w th . T h e  s ta f f  w as  cited a s  w orking to g e th e r  

h a rm o n io u s ly  an d  th e  p rincipal w a s  considered  a  gu id ing  in f luence  for 

th e  to ta l p rog ram . T he  com m ittee  observed  th a t  the  M aury  p ro g ra m  m et 

th e  social n e ed s  of th e  ch ild  a n d  w orked  w ith  c h i ld re n  in d iv id u a lly .  

W hile th e  dev e lo p m en t o f  c h i ld re n ’s v e rb a l  a b i l i t ie s  and th e  l ib r a ry  

p ro g ra m  w e re  c o n s id e r e d  s t r e n g t h s  o f  th e  M a u r y  p r o g r a m ,  a 

recom m endation  w as m ad e  to focus in s t ru c t io n  on behav io ra l objectives 

from th e  scope a n d  sequence  of su b je c t  m a t te r .  T h e  find ings o f the  

visiting com m ittee  ind ica ted  t h a t  th e  p rog ram  a t  M a u ry  had co n tin u ed  to 

be focused  on the  in n o v a t io n s  w hich  developed d u r in g  the p ro g re s s iv e  

ed u ca tio n  m ovem en t.
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T he  in n o v a t iv e  p ro g ram  a t  M aury  co n tinu ed  to func tio n  u n d e r  

W all's  le a d e rsh ip  th ro u g h  the  1969-70 school year. In the  s u m m e r  of 

1970, th e  school was closed as a n  e lem en ta ry  school. As a r e s u l t  o f  civil 

l i t iga tio n , B rad ley  v. T h e  School B oard  o f  the  Citv  of R ichm ond , a court 

o rd e re d  d e s e g re g a t io n  p lan  for R ichm ond  C ity  Public  S choo ls  w as 

s u b m it te d  a n d  a p p ro v e d  in A u g u s t ,  1970. T he  p lan  ca lled  for the  

deseg reg a tio n  of all e le m e n ta ry  schools and  the s tra teg ies  to accom plish  

th e  d eseg reg a tio n  inc luded  school consolidation and  rezoning .106 M aury  

was c o n so lid a te d  w ith  B lackw ell E le m e n ta ry  School a n d  W all w as  

n a m e d  p r in c ip a l  o f  B lackwell, T he  M au ry  teach e rs  w ere  t r a n s fe r r e d  to 

B lackw ell .  A ccord ing  to W all, the  move was h a s t i ly  acco m p lish e d  

w i th o u t  a n y  a d v a n c e d  p la n n in g  or t im e  for o rg a n iz in g .107 Wall 

rem a in e d  a t  Blackwell un til  h e r  re t i rem en t  in 1974. The M a u ry  teach e rs  

re t ired , t ra n s fe r re d ,  a n d  regrouped. On a n  ind iv idual teach e r  b a s is ,  the  

in n o v a t io n s  w ere  m a in ta in e d ,  b u t  W all in d ic a te d  t h a t  t h e  M a u ry  

p ro g ra m  w as no t re p l ic a te d  in  th e  n ew  h is to r ic a l  an d  sociological 

con tex t.

Summary

T h e  change  p rocess  a t  M aury  School began  w ith  the  in i t ia t iv e  of 

p rinc ipa l Bailey  in 1934. Believing th a t  cooperative  activ ity  m o tiv a ted  

a d u l t s  to ch ange , sh e  began  th e  process w ith  the  a l t e r a t io n  o f  the  

e n v i r o n m e n t .  T e a c h e r s  a n d  p a tro n s  w ere  involved  in th e  p rocess 

th ro u g h  g ro u p  d is c u s s io n s ,  p rob lem -so lv ing  sess ions , p ro je c ts ,  a n d  

a c t iv i t ie s .  In d iv id u a l  re la t io n sh ip s  w ere  also  n u r tu r e d  to  p ro m o te  

p e rs o n a l  g ro w th  a n d  change . C h a n g e  w as co ns id ered  a n  o ngo ing
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process  th ro u g h  w hich  problem s of g rea ter su b t le ty  and  com plexity  were 

g ra d u a l ly  a n d  con tinua lly  revealed and tackled.

T h e  p r in c ip a lsh ip  of Bailey waa a key factor in the developm ent of 

M aury . H e r  le a d e rs h ip  style was non-au thorita tive  and dem ocratic . She 

believed t h a t  ad m in is tra t io n  existed to support teaching. H e r  philosophy 

of te a c h in g  and  le a rn in g  w as based  on p rincip les  of child  g ro w th  and  

d e v e lo p m e n t  and  on  the  teach ings of John Dewey, The school w as the 

focus o f h e r  life for th re e  decades. She was considered a n  o u ts ta n d in g  

role  m odel by te a c h e r s  an d  colleagues. A peop le-o rien ted  person  who 

be lieved  in and developed ta len ts  in others, she b u i l t  team s a n d  netw orks 

a m o n g  h e r  stuff, p a re n t s ,  friends, and  colleagues. She h a d  a dynam ic 

p e rs o n a l i ty ;  she developed  s ta tu s  in the profession; and  sh e  used  h e r  

p e rs o n a l  a n d  p ro fess io n a l  pow er to influence th e  d e v e lo p m e n t of the 

school.

T h e  in n o v a t io n s  a t  M aury  were e s tab l ish ed  an d  m a in ta in e d  by 

p r in c ip a l  Bailey, h e r  successor, a n d  the te a ch in g  staff. C o n t in u i ty  in 

t e n u r e  a m o n g  p r in c ip a l s  a n d  th e  te a c h e rs  p rov ided  a b a s is  for 

m a i n t a i n i n g  th e  in n o v a t io n s .  H igh  a c a d e m ic ,  p ro fe s s io n a l ,  and  

p e rs o n a l  e x p ec ta t io n s  for th e  M aury  teachers w ere  a c o n tr ib u tin g  factor 

to th e  ex is tence  of th e  program .

T h e  policies o f Richmond Public Schools regard ing  th e  role o f its 

p r i n c i p a l s  p e r m i t t e d  p r in c ip a l  Bailey  to deve lop  a schoo l w hich  

in co rp o ra te d  p rac tica l  a n d  philosophical innovations. The school system  

a l lo w e d  h e r  th e  a u to n o m y  w hich  she s o u g h t .  M iss B a ile y  also  

c o n s id e re d  th e  schoo l a d m in is t r a t io n  as  su p p o r t iv e  o f  th e  M au ry
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p ro g ram  in  i ts  effort to opera te  w ith  ind iv iduality  to  m e e t  the n eed s  of th e  

c o m m u n ity .  T he  polic ies and p ra c t ic e s  of the  V irg in ia  D e p a r tm e n t  of 

E d u c a t io n  w ere  a lso  co n s id ered  su p p o r t iv e  to t h e  d e v e lo p m e n t  of 

innovation  by  Bailey.

T h e  p h ilo so p h ica l  an d  p ra c t ic a l  e x p e c ta t io n s  d i s s e m in a te d  to 

p r in c ip a ls  a n d  te a c h e rs  by th e  R ichm ond  Public Schools  a d m in is t r a t io n  

fo rm a lly  p ro m o te d  th e  in c o rp o ra t io n  o f th e  e s s e n t ia l  f e a tu r e s  of 

p ro g re s s iv e  edu ca tio n  theo ries  in  V irg in ia 's  schools d u r in g  th e  1930 's 

a n d  e a r ly  1940 s. Tn th e  post W orld  W ar IT y e a rs ,  t h e  ph ilo sophy  w as 

refocused on dem ocratic  education  a n d  s tu d e n t  a c h ie v e m e n t  in  a  subject- 

c e n te re d  c u r r ic u lu m . Ph ilosophica l a n d  p rac tica l  e x p e c ta t io n s  w hich  

had  b een  ad o p te d  in  the  M aury p ro g ra m  were n o t  exp lic itly  excluded  in 

the  new  e d u ca tio n a l  rhetoric.
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CHAPTER 4

T H E  PROGRAM IN N O V A TIO N S AT M AURY 

T h e  in n o v a t io n s  w h ich  t r a n s fo r m e d  M a u ry  School from  a 

re g im e n te d  in s t i t u t io n  w ith  i ts  n in e t e e n th  c e n tu r y  p h ilo so p h y  of 

educa tion  in to  a  school th a t  was considered  an  o u ts ta n d in g  e lem en ta ry  

school by e d u ca to rs  and  jo u rn a l is t s  in th e  1940 b a n d  1950's c rea te  a 

p ic tu re  of a school t h a t  ex h ib its  th e  e s se n t ia l  c h a ra c te r is t ic s  of th e  

p rogressive  ed uca tion  th eo ries ,  T hese  in n o v a t io n s  w ere  described  in 

m agaz ines , jo u rn a ls ,  n ew spap ers ,  a book, a  doctoral d is se r ta t io n ,  and  a 

film on the  school w ritten  and  produced by m em bers  of th e  school staff, 

o th e r  e d u c a to rs ,  a n d  jo u rn a l i s t s .  O ra l  h is to r ie s  t a k e n  from  s ta f f  

m e m b e rs  a n d  p e rs o n s  a s s o c ia te d  w ith  t h e  school h a v e  p rov id ed  

add itional details.

T he  ch an g e s  t h a t  o ccu rred  a t  M a u ry  did  n o t  go un no ticed  as 

e v id en ced  by th e  w r i t te n  d o c u m e n ts  a n d  o ra l  h i s to r ie s ,  b u t  th e  

innovations were not labeled  a s  progressive  by the  te a c h e rs  working in 

th e  school, by th e  p r in c ip a l ,  or by th e  R ich m o n d  P u b lic  Schools 

a d m in is t r a t io n .  A lthough  som e  p e rso n s  were a w a re  t h a t  so m e th in g  

d if fe re n t  was h a p p en in g ,  o th e r s  did  no t co n s id e r  i t  u n iq u e .  E leano r  

D o u th a t ,  a long tim e  teach e r ,  rep o r te d  t h a t  she perce ived  th a t  M aary  

a lread y  had  a "reputa tion11 w h en  she  w en t  th e re  in 1938, Miss Bailey, 

how ever, d is liked  the  label "p rogressive’1 a n d  th e  te rm  w as not u sed  by 

the  faculty m em bers  a lthough  they were aw are  t h a t  o th e r  educators

107
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applied i t  to th e ir  work a t  M a u ry .1 Mildred Reed and Frances Bellman 

Haddock w en t  th e re  in 1948 and  they  perceived th a t  th e  school waa well 

e s t a b l i s h e d , 2 H ow ever, V irg in ia  Crockford, PTA leader and  la te r  

C h a irm a n  o f  th e  R ichm ond School Board, did not believe th a t  local lay 

people o r  PTA m em bers  from o th e r  schools knew th a t  anything different 

w as h ap p en in g  a t  Maury. She sa id  you would never have known about it 

un less  you visited it. S he  added t h a t  you would have never heard  about 

the  school from M iss Bailey an d  th a t  i t  was never talked about by the 

school a d m in is t ra t io n .  "It was one of those silen t gems,'1 she noted.3 

However, beg inn ing  in the  1940's, the  M aury School program received 

na tional a n d  in te rn a t io n a l  a tten tio n ;  and a lthough  labeled in the local 

n ew sp a p e rs  a s  o "progressive school,” the g re a te s t  recognition of the 

p rog ram  cam e from people and sources outside Richmond.4

Publicity on M aurv  School 

T h e  e a r l ie s t  p u b lic i ty  a b o u t  M aury  School appeared  in the  

n e w s p a p e r s .5 L ater, a book and  a film would be prin ted  and produced. 

The in fo rm ation  on th e  p rogram  innovations provided by th is material 

p rov ides evidence  of th e  ex is tence  of the  p rac tices and some of the  

in tang ib le  qua lit ie s  of the Bchool as viewed by visitors and educators who 

were not associated  w ith  the school. The innovative practices described 

a t  a p a r t ic u la r  time were observed to have existed throughout the history 

of the  p rogram . Following the section on publicity, a composite portrait 

o f  the  p ro g ra m  a t  M au ry  is p re se n te d .  Puh lic ity  regard ing  other 

ac t iv i t ie s  a n d  e v en ts  is inc luded  in th e  d iscussion of the part icu la r  

activity.
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The l ib ra ry  program was one of the f irs t  innovative program s to be 

publicized in th e  newspaper. L ibraries in the  e lem entary  schools were a 

new d e v e lo p m e n t  a round  the  tu rn  of th e  tw e n tie th  c e n tu ry .  The 

educational v a lu e  of Libraries in th e  e lem en ta ry  schools in Richmond 

was recognized long before the idea was supported  adm in is tra t iv e ly  or 

f inanc ia lly .6 E lem en tary  l ib ra ry  collections were gradually  bu ilt  with 

S ta te  money in  the 1940’s.7 T he  earliest l ib ra ry  a t  M aury  was in a 

classroom and  w as m aintained by the  leuchers and volunteers. With the 

addition of new classrooms and the  renovation of the cafeteria, a library- 

cafeleria combination w ent into operation in th e  fall of 1953, The only one 

in the city and  believed to be one of a few in the  nation, the combination 

created an  inform al a tm osphere  which was a ttrac tiv e  to the s tu d en ts .0 

A l ib ra rian  w u h  not placed in the  school un til  the 1950’s; however, an 

article on the un iqueness  of the  Maury School library  appea red  in the 

newspaper in 1949.^ There were approxim ately 5000 books in the  M aury 

library, some o f  which had  been au tho red  and  m ade  by th e  children 

themselves. Considered to be p a r t  of the language  a rts  p rogram  a t  

M aury , the  b u o k m ak in g  p ro cess  in c lu d ed  w ri t in g ,  i l l u s t r a t in g ,  

designing  a n d  binding books. T he  a u th o r  noted th a t  a lm o s t  every 

s tuden t in the  school had w ritten  one book and  th a t  they were proud of 

them. The rev iew  indicated th a t  the books com pared favorably  with 

published books fur children which were for sale  and  th a t  a misspelled 

word had  n o t been found in any  book. In addition  to apply ing  th e ir  

language a r t s  skills, the  s tu d e n ts  also revea led  them se lves  to th e ir  

teachers  th ro u g h  their w ritings . Inexperienced a n d  young children
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w ere  he lp ed  w ith  bookb ind ing  by c o m m ittee s  of t e a c h e r s  a n d  older 

ch ild ren  a f t e r  school.

In D ecem ber 1941, the  photo o f  tw e lve  y e a r  old M a u ry  s tu d e n t  

Y oung  Y uen  Bong, a  C h inese  re fugee , w a s  p h o to g r a p h e d  in  th e  

R ic h m o n d  T im e s - D is p a tc h  with one o f  th e  books he h a d  w ri t ten  a t  

M a u r y .10 H is  books "Chinese F ish ing  Bout," I C am e to America," and 

"Chinese School" w ere  w ritten  in Chinese  w ith  ink  a n d  b ru sh  with the  

E ng lish  t r a n s la t io n s  by the  s tu d en t typed a n d  included in th e  book. He 

w ro te  of h is  ex periences  d u rin g  the  C h in a  w a r ,  of h is  jo u rn e y  to 

A m erica  a n d  of his recollections of school in  C hina.

l ly  t h e  1940 ' h, M a u ry  School w a s  re c e iv in g  v is i to r s  from  

th ro u g h o u t  th e  U n ite d  S ta te s  and  o th e r  c o u n tr ie s  w ho  w ere  be ing  

d irec ted  th e re  by the  U nited  S ta tes  Office of Education  ,n  Accounts of the  

v is i ts  a p p e a re d  in local a n d  national n e w sp a p e r  a n d  m ag az in e  articles. 

T h ir te e n  W ash in g to n ,  D. C. principals v is i ted  M au ry  d u r in g  N ovem ber 

1945 to see " w h a t  democracy in education can  be'" rep o r ted  th e  group to 

S u p e r in te n d e n t  Je sse  H. B inford.12 In  th e i r  w ri t ten  repo rt ,  they  s ta te d  

t h a t  'the g roup  had  heard  of M aury  School a s  one of the  few educational 

cen ters  w here  children and  teachers live to g e th e r  in the  w ays all m odem  

e d u c a to r s  ho ld  e s se n t ia l  in developing boys a n d  g i r ls  for life in a 

d em o cracy ." ' T h ey  s p e n t  severa l d a y s  a t  M a u ry  d is c u s s in g  the  

u n d e r ly in g  ph ilosophy  of the school th a t  ed u ca tio n  is a w ay  of living. 

T hey  re p o r te d  t h a t  they were s treng thened  in these  convictions by th e ir  

v isit. T he  a rt ic le  repo rted  th a t  M aury  School was considered  "the only
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one in  the city which is  conducted en tire ly  on th e  philosophy of th e  so- 

ca lled  'progressive education.'"

In W oman's Hom e C om panion  (Decem ber 1945), an  article on the  

d isa g ree m e n ts  am ong p a re n ts  over o ld-fashioned an d  new progressive 

educa tion  urged p a re n ts  to visit and  inspect schools before judging  them . 

The a u th o r  was sent th roughou t the country  to v is i t  schools and to rep o rt  

to th e  p a re n ts  of school ch ild ren  in America. In m any  p laces she found 

chaos and  lack of discipline w h e re  ill-inform ed school personnel w ere  

t ry in g  to incorporate or im p lem en t new edu ca tiona l theories. However, 

she  also  found successful p ro g ram s based  on p ro g ress iv e  princip les. 

D irec ted  to visit the "famous" M aury  School by a form er principal from 

New Je rsey , she noted th a t  h e re  was a  school im p lem en tin g  the  new 

princ ip les  of education th a t  received v is ito rs  from all over the U n i te d  

S ta te s .  She reported  find ing  a  positive  school e n v iro n m e n t  a t  M aury  

School where she w as "struck  by the  freedom, th e  spon tane ity  a n d  the  

lovely  m a n n e rs  of th ese  ch ild ren ;  and  by t h e i r  k in d n esse s  to  one 

a n o t h e r . " 14 She a lso  in te rv ie w e d  p a re n t s  o f M a u ry  s tu d e n ts  who 

re p o r te d  hav ing  positive fee lings ab o u t the  school a n d  the  academ ic  

p rog ress  of th e ir  children. She refu ted  the  op in ion  held by some th a t  

M aury  s tu den ts  could not s p e l l .^

In the October 16, 1950, special is su e  of L ife  on schools in  th e  

U n ited  S ta tes , M aury School was fea tu red  in a four-page p ic ture  story  

and  called "Top E lem en tary  School." Although no ted  to be  a school w ith  

poor facilities, the  a r t ic le  called  it  "m o dern /"  a n d  s ta te d  th a t  i t  w as  

considered  to be one o f the  "best public  e le m e n ta ry  schools in  th e
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country ."18 T he  im aginative  teach ing  m ethods w hich w ere  ind ep en d en t 

of time, space, or money were considered the  key to the success of M aury. 

These m ethods were being used by a le r t  teach e rs  to c rea te  new lea rn ing  

experiences daily. A local new spaper informed th e  c itizens o f  R ichm ond 

th a t  M aury  was the  subject of p ra is e  in the  a r t ic le  in L i f e .17 The 

s tan d a rd  critic ism  of n o t  teach ing  the  ch ild ren  to read in  the  m odern  

schools was no t observed to be t r u e  a t  M aury. T he  e m p h a s is  on th e  

im portance of the p a re n t  school re la tionsh ip  w as cap tu red  in th e  article: 

"By getting  to unders tand  the  school's aim s, p a re n ts  a re  able to carry  on 

th e  job of education a t  home with the  re su l t  t h a t  M aury  becom es a  round- 

the-clock in s t i tu t ion ."18

O th e r  v is i to rs  p ro c la im ed  th e  m e r i t s  of M a u r y  School in 

new spaper articles. Dr. A lbert A rrega, C h a irm a n  on E d u ca tio n  of th e  

National Congress of G ua tem ala , had  been u rged  by the  Office o f  In ter- 

American Affairs in W ash ing ton  to v is it  M au ry  d u r in g  h is  two m o n th  

inspection of schools in the  U nited  S ta te s  in 1949-50. H e  s ta te d  th a t  

M aury School was "o ne  of the b est schools I h a v e  seen in th e  U nited 

S t a t e s . " 19 Visitors still traveled  to R ichm ond to v isit  M au ry  School in 

1956. T he  S en tin e l  H e ra ld  in 1 m ca s  County, O hio  rep o r ted  t h a t  two 

teachers from Sylvan ia  E lem en ta ry  School v is ited  M a u ry  to m ee t  Dr. 

M arion  N e s b i t t  a f te r  re a d in g  A P u b lic  School for T o m o rro w . The 

teach e rs  w ere  favorably  im p re sse d  w ith th e  concep t of e d u ca tio n ,  

particu larly  with the level of p a re n ta l  involvem ent. T he  ph ilosophy of 

lea rn ing  by experience was observed by the  te a c h e rs  who inco rpora ted  

some of th e  techniques in the ir  c lassroom s upon r e tu rn in g  to Ohio. The
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t e a c h e r s  no ted  t h a t  a t  M aury  experiences w ere  the  bas is  for le a rn in g  

r a t h e r  t h a n  le a rn in g  from m em ory.20

T he  M au ry  teach e rs  a n d  p rinc ipa ls  p u b lish ed  a r t ic le s  a n d  books 

d e sc r ib in g  th e  p h ilo sop hy  a n d  ac t iv i t ie s  o r  th e  school. Dr. M arion  

N e sb it t ,  a long-tim e  s ta f f  m em b er , wrote h e r  doctoral d is se r ta t io n  on 

M a u ry  School in  1952; it was published  as a  book a y ear  la te r .21 In 1953, 

a m id s t  the  educa tional deba tes  and  re a p p ra isa l  of th e  so-called new and 

libe ra l  te a c h in g  m ethods, A Public  School for Tom orrow  w as published  

w ith  a  forew ord by W illiam  H eard  K ilpatrick , th e n  P rofessor E m eritu s ,  

T e a c h e rs  College, C o lum bia  U n ivers ity . T he  d escr ip t ive  s tu d y  or the  

M a tth e w  F, M au ry  E lem en ta ry  School provided on inside, vivid, positive 

acco u n t o f  th e  philosophy, c h a rac te r is t ic s ,  m e th o d s , and  ac tiv it ies  of a 

public  school n a t io n a l ly  recognized for the  successful im p lem en ta t io n  of 

m o dern  educa tiona l  principles. In t im ate ly  involved in the c rea tion  of the  

school p r o g r a m  s in c e  h e r  a r r iv a l  in  1939, Dr. N e s b i t t  p ro v ides  

b a c k g ro u n d  on the  d ev e lo p m en t o f  the  p ro g ra m  a n d  th e  philosophy 

w hich gu ided  it.

W ri t te n  in the  p lu ra l "we,11 the  book describes how the  educational 

process w as ap p ro ach ed  a s  a  series of lessons in  living by a  cooperative 

s t a f f  a n d  co m m u n ity . A n o th e r  fo rm er  M a u ry  teach e r  L ou ise  B aker  

re la te d  t h a t  the  book i tse lf  was actually  a collaborative effort by the Maury 

facu lty .  F o r  two y e a rs ,  m an y  o f  the  T h u r s d a y  s tu ff  m e e t in g s  were 

d e v o te d  to d is c u s s in g  e d u c a t io n a l  a sp e c ts  o f  M a u ry  w h ich  becam e 

c h a p te rs  in the  book.22 A nother teach e r  s ta te d  t h a t  "Mies N esb it t  had the 

q u a l i ty  o f  w rit ing . T he  te a c h e rs  ta lk ed  a t  th e  s ta f f  m ee tin g s  and she
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w r o te . " 23 A b r ie f  ra tionale  or the u n d e r ly in g  e d u c a t io n a l  p r in c ip le s  

conclude each of the chapters o f th e  book which give d e ta i ls  on th e  school 

e x p e r ie n c e s ,  le a rn in g  ac tiv it ie s ,  and  a t t i t u d e s  w h ich  c h a r a c t e r i z e  

M a u ry .

Review s o f A Public School for T om orrow  a p p e a re d  in  se v e ra l  

p u b lic a t io n s .  In  S a tu rd a y  R ev iew . Lucy S p ra g u e  M itch e ll ,  p io n e e r  

e d u c a to r  and  a u th o r  of C h ild ren  in O ur Schoo ls , in fe r red  t h a t  "life a t  

M a u ry  is  full o f experiences, all of which a re  reg a rd ed  a s  o p p o r tu n it ie s  

for le a rn in g ,"  an d  th a t  "the tea ch e rs  a re  se n s i t iv e  to th e  c h i ld re n 's  

in t e r e s t s . " 24 S he  questioned w he th er  p lan n in g  w as  a n  in te g ra l  p a r t  of 

t h e  ed u ca tio n a l  process a t  M aury  and she cau tion ed  th e  r e a d e r  a g a in s t  

t h e  m is in te rp re ta t io n  of concepts as described by p o p u la r  s logans . She  

a ] b o  o b s e rv e d  from the  book t h a t  " a c t iv e ,  c o o p e ra t iv e  h u m a n  

re la tio nsh ip s"  susta ined  the life an d  educa tional p rocess  a t  M a u ry .25

Recognizing th a t  th e  faculty  a t  M aury  School w as  "no tab le  for its  

s e l f -e x a m in a t io n "  and be liev ing  t h a t  c r i t ic i s m  w o u ld  com e a s  no 

su rp r ize  to th em , reviewer J e a n n e t te  Veatch of th e  School o f E d u ca tio n , 

N ew  York U niversity , s ta ted  in The A m erican  T e a c h e r  t h a t  th e  social 

s tu d ie s  c u rr ic u lu m  m ight bo superficial and  w ond ered  w hy c h ild ren  so 

p rone  to philosophical investigation  never qu es tio n ed  seg rega tion . S h e  

believed th a t  the  school was one o f the b e tte r  schools in  the  U n ited  S ta te s  

a n d  one  in  w hich im p o r tan t  s t r id e s  had  b een  m a d e  in  d e m o c ra t ic  

e d u ca tio n . T he  process of c rea ting  a good school w as a t t r ib u te d  to th e  

a d m in is t ra t iv e  ability of Principal Bailey who w as  ded icated  to im prov ing
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th e  lives o f  ch ild ren . Veatch welcomed the  recognition o f  a "school th a t  

is proud of belonging to a public school system ."26

T he  book A Pub lic  School for T o m o rro w  w a s  r e p r in te d  in  

N o v em b er  1967.27 At a m ee tin g  of th e  D e p a r tm e n t  o f  E le m e n ta ry ,  

K in d e rg a r te n  a n d  N u r s e r y  E d u c a tio n  o f  th e  N a t io n a l  E d u c a t io n  

Association in 1966, Rodney Tillm an proposed th a t  the  book be rep rin ted . 

Dr. N esb it t  w as  contacted  a n d  asked  to n e g o tia te  w ith  th e  p u b lish ers .  

T illm an suggested  th a t  the  book could provide a ss is tan ce  to schools with 

lower socio-economic popu la tions. Since i t  h a d  become im possib le  to 

secure  a copy o f  the  book, i t  was felt t h a t  w id esp read  d is se m in a tio n  

would be desirab le . The new  paperback  ed ition  was p u b lish ed  by Dell 

w ith a foreword by Dr. T illm an.

In  th e  fo rew ord , D r. T i l lm a n ,  A s s i s t a n t  S u p e r i n t e n d e n t  o f 

E lem en ta ry  E ducation , rem inded  the  read e rs  t h a t  while m a n y  p rog ram s 

had  been designed  for le a rn e rs  w ith  special needs  d u r in g  th e  1950 s and  

1960's, p rov id ing  for indiv idual differences by a d ju s t in g  th e  cu rr icu lum  

to the  l e a r n e r  h a d  been a n d  con tinued  to be the  ap p ro ach  of M a u ry  

School. He suggested  th a t  th e  philosophy a n d  app roaches provided in  th e  

descrip tion  of M aury  School would cha llenge  re a d e rs  to e v a lu a te  th e i r  

beliefs.

In Dr. N esb it t 's  in trodu c to ry  s ta te m e n t ,  she noted  t h a t  increased  

s tu d e n t  m obility , [racial] in teg ra tio n  am ong  s tu d e n ts  a n d  faculty , a n d  a 

le a d e rsh ip  c h a n g e  w ith  a new principal, M rs. E l iz a b e th  W all, w ere  

am ong the  changes a t  M aury. A lthough th ese  and  c u rr ic u lu m  chang es  

and  a d ju s tm e n ts  con tinued  to occur, h u m a n is m  was still  th e  "basis for
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a c t io n ” a t  M aury . G uided  by h u m a n  va lues  a n d  in te res ts ,  the direction 

of th e  school to w ard  dem ocratic  processes had rem ained .

In 1951 an  educa tional film, designed to be used For in-service with 

a d u l t s ,  on th e  a r t s  p ro g ra m s  a t  M a u ry  School was produced by the 

V irg in ia  S ta te  D e p a r tm e n t  of E d u ca tio n . R eport in P rim ary  Colors" 

w a s  sa id  to be a "planned b u t  u n s ta g e d  film report"  filmed in the 

c lassroom s a n d  hulls of M aury  School. T he  pu rpose  of the film was to 

show  the  a r t  exp ress ions  of th e  ch ildren  and the  contributions the a rts  

m a k e  to child  g ro w th  a n d  developm ent, the  cu rricu lum , and the life of 

th e  school. E t t a  Rose Bailey s ta te s  in the  film: "Art is not a separa te  

subject. It 's an  in teg ra l  p a r t  of all the th ings  we do."28 The a rt  program 

a t  M a u ry  w as d o cu m en ted  a s  a n  in te g ra l  p a r t  of all the  activities of 

school life. C re a t iv e  ex p re ss io n  w as va lu ed  a s  a  m ean s  of rela ting  

lea rn in g  to the  child 's world. T he  creative  expressions shown in the film 

w ere  v isu a l  (p a in t in g ,  c o n s tru c t io n s ,  c ra fts) ,  w r i t te n  (stories, books, 

c a r d s ,  c h a r t s ,  in v i t a t io n s ) ,  a n d  k in e s th e t i c  (c re a t iv e  m ovem ent, 

rh y th m s ,  a n d  d ra m a tiz a t io n s ) .  The cooperative  aspec ts  of the M aury 

p ro g ram  were e m p h as ized  a s  c h ild ren  w orked to g e th er  to enhance the 

daily  life of the  school.

V is i to rs  a n d  in s id e r s  a l ik e  o b se rved  t h a t  th e  new theories of 

e d u c a t io n  w ere  in co rp o ra te d  in  the  M a u ry  p ro g ram . L earn ing  was 

ac tiv ity  o rien ted  a n d  involved the  experiences of the  child. The principles 

o f  d em o cra t ic  l iv ing  w ere  in co rp o ra ted  in an  educa tional se tting  where 

p a re n ta l  invo lvem en t waB considered essen tia l.  G roup participation and 

coop era tion  in develop ing  the  c u rr ic u lu m  and  ac tiv it ies  was observed.



117

Inform al, cooperative  re la t io n sh ip s  am ong  s tu d e n ts ,  te a c h e rs ,  and  

p a ren ts  w ere  considered desirab le  a n d  were cu ltiva ted . H u m a n is t ic  

values were th e  foundation for action.

P rogram  Developments in  th e  Evolution of M aury  School

For th e  purpose o f  developing a com prehensive  p ic tu re  of the 

innovative practices a t  M aury  School, the  program  developments and  the 

re la t io n sh ip s  e f  one co m p o n en t o f  th e  p ro g ra m  to a n o th e r  a re  

sum m arized  in this section. P rog ram  developm ents which h a v e  been 

mentioned previously a re  sum m arized  here  to provide an  encom passing 

descriptive profile of the  school. T he  developm ents and  practices which 

arc described herein w ere  charac te ris tics  of the  p rogram  from i t s  early 

beginnings throughout i ts  existence.

The changes a n d  innovations a t  M aury School th a t  evolved into 

p rog ram  d ev e lo p m en ts  can be b ro a d ly  g ro u p e d  in the  follow ing 

categories: philosophy and  purpose  of the school, e n v iro n m e n t  for

learning, a d m in is tra t io n  and  organ ization , the  cu rr icu la  and  crea tive  

methods in the  curricula, and  the c u l tu re  of the  school. The philosophy 

and purpose  of the school describe the  mission of the  s ta f f  a n d  the 

underlying beliefs and  va lues  behind th e  daily activ ities  and ac tions  of 

the staff. The env ironm ent for lea rn in g  indicates th a t  the physical and 

psychological a ttr ibu tes  a n d  the em otional a tm osphere  developed created 

a clim ate for learn ing . The a d m in is t ra t io n  a n d  o rgan iza tio n  of the 

school describes the ro les of the p rincipal and teache rs ,  the des ig n  for 

instruction , the p a t te rn s  of in te rac t io n  e s tab l ish ed  for the school to 

function, and the bome-echool-community rela tions. The cu rr icu la  and
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c re a t iv e  m e th o d s  in  the  c u r r ic u la  provide a n  overv iew  of th e  

in s tru c t io n a l  p ro g ram  and  categorize the innovative p rac tices  and  

instruc tional techniques. The cu ltu re  of the school describes the  daily 

and annual events and  activities th a t  contributed to the unique identity of 

the school.

Philosophy and Purpose 

T he  mission of the s ta ff  a t  M aury School was to m eet the needs of 

the individual child by providing quality learn ing  experiences in the best 

lea rn ing  env ironm ent for children, A belief in the worth and  dignity  of 

each child was an  underly ing  value in the philosophy of the  staff. Dr. 

N esbitt stated: "There is a common bond by which all in th is  school are 

held together. It is the  acceptance of each individual, in  a feeling for 

people, a  love for hum an ity , t h a t  all are  bound together."29 At M aury 

School, th e  te a c h e rs  accepted  the philosophy of w orking  w ith  the  

indiv idual child .30 Their  philosophy included the belief in  th e  potential 

and desire  for grow th  in all h u m an  beings. The teachers s tud ied  child 

grow th and  development. They understood the concept t h a t  all children 

do no t lea rn  in  the  sam e way or a t  the same rote. T hey believed in 

developing self-esteem  in children. Special education s tu d e n ts  from 

o ther schools were sometimes placed a t  Maury by the directors of special 

education  because the  teachers  there  were successful in w orking with 

children th a t  were exceptional or different. Eleanor D o u tha t said  th a t  a  

child w as never refused I admission] a t  Maury: "We look children from 

o ther schools and  th e  ones we had  with special needs and  tr ied  to keep 

ch a l le n g in g  th em ."31 Louise B aker reflected: "The m arve lous  th ing
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a b o u t  i t  w as  th a t  we w ere  very concerned w ith  the  n e ed s  of ind iv idual 

c h i ld re n .  T h a t  w as th e  basis of our philosophy rea lly : how ch ild ren

l e o m  as indiv iduals; w h a t  their needs were as  ind iv iduals ."32

T h e  n eed s  of th e  individual a t  M aury  were de fined  b road ly  to 

in c lu d e  th e  social, em otional,  physical and  in te l le c tu a l  n e e d s .  At 

M a u ry ,  th e  philosophy of teaching and learn ing  m e a n t  w ork ing  w ith  the  

'w h o le 1' ch ild  an d  the  child's family. V irginia  C rockford  s ta te d :  "It

seem ed  to m e th a t  her [E tta  Rose Bailey's] philosophy w as  [ tha t]  you have 

to  e d u c a te  the  pa ren ts  in order to educate the ch ildren ."33

T h e  teach e rs  a t  M aury  were influenced by th e  philosophy o f Miss 

B a ile y .  Peop le  who worked th e re  seem ed  to c a tc h  th e  s p i r i t  of 

h u m a n is m . T h e  values and a tt i tudes  exemplified by M iss Bailey a n d  in 

th e  c u l tu re  o f the  school were uplifting to the staff. T ea ch e rs  rem em b er  

th e  d a y s  a t  M au ry  w ith  pride, fondness, an d  happincsB . T hey  believe 

t h a t  th e y  w ere  personally  and professionally  fo r tu n a te  to h ave  ta u g h t  

t h e r e  a n d  to h ave  know n M iss Bailey. Som e s tu d e n ts  recall  the  

e x p e r ie n c e  a s  d ig n ify ing  and en h an c in g  to th e i r  se l f -e s te em .34 The 

e m p h a s e s  on m eeting  th e  basic needs of th e  people assoc ia ted  w ith  the 

school a n d  th e n  on m ee ting  the h igher o rder needs for such  in tan g ib le  

q u a l i t ie s  as  beauty , harm ony, u n d e rs tan d in g , ba lance , t ru th ,  and  love 

w ere  com m unica ted  to everyone associated with the  school by the  words 

a n d  ac tion s  of Miss Bailey herself and then  by he r  staff.

T he  Learning E nv ironm en t 

A t  M a u ry  School, a le a rn in g  e n v iro n m e n t  w a s  developed  for 

c h i ld r e n  a n d  te a c h e r s  based  on th e  b e lie f  t h a t  th e  e n v iro n m e n t
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influences h u m a n  growth. M aury  was considered to be a  coopera tive

com m unity  of teachers , s tu d e n ts ,  and  p a re n t s  l iv ing  a n d  l e a r n in g

together. Dr. M arion N esb itt  s ta te d  th a t  the school env iro nm en t should

be p lanned  a s  an  opportun ity  for living and  lea rn in g  and for feeling

respected and  accepted.35 The social philosophy underly ing  th e  school

clim ate was described by Nesbitt:

Teachers m ust love and  u n d e rs tan d  children; they m ust be a le r t  to 
w h a t  is revculed as children p a r t ic ip a te  in school life; they m u s t  be 
keen to life and to those forces th a t  im pinge upon it; they  m u s t  
k e e p  a b r e a s t  of p ro fe s s io n a l  r e s e a rc h  a n d  m a k e  c h a n g e s  
accordingly. There  is a hum ility , an  open-m indedness, t h a t  sees 
th e  o ther person's point of view however different it m ay be. N o n 
conform ity is nourished  and cherished , th a t  i ts  pow er for good 
m ay not be lost.36

Im proving the  physical a t t r ib u te s  of th e  school and c la ssroom s 

was considered  e sse n t ia l  to p ro v id in g  th e  b e s t  possib le  l e a rn in g  

environm ent. Teachers pa in ted  rooms, bought rugs  and  rocking ch a irs  

from the ir  own funds, and  m ade  c u r ta in s  to c re a te  b e a u ty  in th e  

classrooms. Miss Bailey had  a bottle  collection of beautiful g lass  figures 

a n d  bottles placed in h igh windows above the  m a in  s ta irc a se  a t  th e  

en tra n c e  of the  school. P a re n ts  p lan ted  flowers and  lan d scap ed  the  

school yard. Miss Bailey herse lf  b u ilt  a mosaic pond in the courtyard . A 

fo rm er s tu d e n t  recalled seeing h e r  th e re  on th e  w eekends w ork ing  on 

t h a t  project,37 T eachers  and s tu d e n ts  w orked on a r t  com m ittees  to 

d isp lay  ch ild ren’s a r t  work to in troduce  o ther  e lem en ts  of b e a u ty  and  

o rder  in the environm ent. The principles of a r t  in th e  en v iro n m en t were 

considered essen tia l to im proving the quality  of living in the school.38 As 

evidenced by the film produced by th e  Virginia D ep ar tm en t  of E duca tion
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on a r t  in th e  e n v iro n m en t a t  M aury , the  school w as well know n for i ts  

em phasis  on the  qua lity  of th e  v isual appea rance  of the  school.

T h e  l e a r n in g  e n v i r o n m e n t  a lso  i n c lu d e d  t h e  e m o t io n a l  

en v iro n m en t ,  a tm o s p h e r e  o r  school c lim a te  w hich  w a s  c re a te d  by  

coopera tion , in te r a c t io n ,  a n d  open  b e h a v io r .30 Good r e la t io n s h ip s  

am on g  s ta f f  m e m b e rs ,  s t u d e n t s ,  a n d  p a r e n t s  w ere  a n  e s s e n t ia l  

com ponent of c re a t in g  th is  k ind  o f  school e n v iro n m en t.  M iss Bailey 

em p hasized  d em o cra t ic  p r in c ip le s  o f  living. A u th o r i ta t iv e  p ra c t ic e s  

were no t considered accep tab le  and  w ere no t the  norm . Jo h n  R, C larke , 

re t i red  e le m e n ta ry  p r in c ip a l  and  fo rm er M a u ry  te a c h e r ,  s t a te d  t h a t  

there  was a  good q u a li ty  of life a t  M aury  a n d  t h a t  a real family reeling 

existed  am ong  th e  te a c h e rs .  He sa id  th a t  th e  positive  a p p ro a ch  w a s  

alw ays em phasized  a t  M au ry  and  t h a t  a l th o u g h  you h a d  to work h a rd  

and  go to school f r e q u e n t ly ,  th e r e  were no h e a d a c h e s  from  b e in g  

criticized and  th a t  th e re  w ere  no feelings o f t h r e a t  or be ing  up tig h t .  H e 

said  th a t  the e n v iro n m e n t  was re laxed , open, a n d  p e rm i t te d  people to 

follow some of th e ir  own in te re s ts .40 V irg in ia  Crockford s ta te d  th a t  " the  

a tm osphere  was h a lf  th e  school. She  [E tta  Rose Bailey] ac tu a lly  c rea ted  a  

family a tm osphere  w ith  th e  p a re n ts ,  the  ch ildren , a n d  w ith  th e  teachers . 

And you could tell it. You could sense  i t  the  m in u te  you w alked  in to  t h a t  

school so you never felt a t  a  loss w hen  you were there . ' 41

The A d m in is tra t io n  and  O rgan iza tion  o f  the  School 

T he  th e m e s  o f  p a r t i c ip a t io n  a n d  c o o p e ra t io n  p e rm e a te d  th e  

a d m in is t r a t io n  a n d  o rg a n iz a t io n  o f  M aury  School, T h e  role  o f  th e  

principal u h  the  le a d e r  of the  school w o b  c learly  defined  by policy a n d
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laws o f governance , how ever, M ias Bailey was no t only c o n s id e re d  th e  

a u th o r i ty  figure b u t  th e  sp ir i tu a l  and cultural le a d e r  by th e  s ta ff. Mias 

Bailey was the l e a d e r  in  bu ild ing , modifying, renew ing, a n d  ev a lu a t in g  

every p h ase  of th e  p ro g ra m ."42 The concept of sh a red  le a d e rs h ip  was 

practiced  a t  M aury, T h e  ind iv idual talents and expertise  o f th e  teachers  

were  u t i l iz e d  to  e n h a n c e  th e  e ffectiveness  o f the  o rg a n iz a t io n .  

Responsibilities were sh a re d  according to the task  to be p e rfo rm ed  or the  

problem to be faced. T h e  m echanism s for th is p a t te rn  of in te rac t io n  were 

th e  weekly s ta f f  m ee tin g s ,  m ee tin gs  for new teachers , c o m m ittee  work, 

and responsib ili t ie s  for ce r ta in  functions and  activ ities in th e  life of the 

school. T here  w ere  also a n n u a l  re trea ts  held a t  a  tim e before t h a t  typo of 

in-service w as in s t i tu te d .  P la n n in g  began for th e  year  a h e a d  a n d  the  

m eetings were considered  enjoyable and special by the  te a c h e rs .43

T h e  t e a c h e r s  i n t e r a c t e d  across g ra d e  leve ls  fo r  w o rk  on 

com m ittees . Effective g rou p  dynam ics were developed w h e re  everyone 

a ssu m ed  a n  ac tive  ro le  becau se  th a t  expecta tion  was e s ta b l is h e d  and 

practiced. T eachers  w e re  developed at M aury th ro u g h  th e i r  experiences. 

Mr, C la rk e  sa id  th e re  w ere  m a n y  opportunities for teach e rs  a t  M aury 

and t h a t  m an y  te a c h e r s  never h a d  this kind o f op po rtun ity . P roblem  

solving an d  conflict reso lu tio n  techniques were prac ticed  ro u t in e ly  and  

adv an ce  p la n n in g  w a s  a  ro u t in e  process, E le a n o r  D o u t h a t  s ta ted : 

"P lann ing  was involved  in  all phasee  of ev ery th ing  you d id  a t  Maury. 

You couldn 't  accom plish  a n y th in g  without p lan n in g . In  p la n n in g  for 

the  whole school, each  te a c h e r  would find h e r  n iche  of w h a t  she  was 

comfortable doing."44
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The organ ization  for lea rn ing  a t  M au ry  was flexible and  described  

a s  "organic" by N e sb i t t .46 The s tu d e n ts  began school a t  age five a n d  

re m a in e d  th ro u g h  g ra d e  four u n t i l  1953 w h en  a  new w in g  w as 

com pleted to provide c lassroom s for th e  fifth a n d  s ix th  g rad e s .  T he 

enro llm ent of the school ranged  be tw een  400 and  500 s tu d en ts  d u r in g  the  

period of the  study. The s tu d en ts  w ere  he terogeneously  g rouped  by age 

and  usua lly  stayed w ith th e  same class of peers and  the  sam e te a c h e r  for 

several years . S tu d e n ts  seldom hod  m ore th an  two teachers in th e  first 

five years of school. C h ild ren  worked in groups in th e i r  c lassroom s and  

w ith  ch ild ren  from o ther  c lassroom s. They w orked on com m ittees  and  

indiv idually  on ta sk s  and  jobs a round  th e  school w hich  were considered  

an  in teg ra l  p a r t  of the  cu rricu lum . M ovem ent by children  th ro u g h o u t  

th e  school was p a r t  of t h e  n o rm al ac t iv i ty  a n d  w as not co n s id e red  

d is ru p tiv e .46

T h e  o r g a n i z a t i o n  o r  p l a n  fo r  h o m e - s c h o o l - c o m m u n i ty  

re la tionsh ips a t  M aury  w as considered innovative. T he  philosophy o f  the  

school as a social agency  as well a s  a n  e d u ca tio n a l  in s t i tu t io n  w as 

underly ing  the  plan for th is  com ponent of the  school. Virginia Crockford 

s ta te d  th a t :  "It [M aury  Schooll w as  a ve ry  positive  force in  th e

c o m m u n ity ,1' and  'she [M iss Bailey] took th a t  com m u n ity  a n d  rea l ly  

h u ill  it in to  a cohesive force.”47 The M aury  p a re n ts  were encou raged  to 

v isit the school a t  any tim e. There  was an  open door policy a t  th e  school. 

The philosophy of w orking w ith p a re n ts  was expla ined  to p a re n ts  o f  new 

ju n io r  p r im ary  s tu d e n ts  in  the  handbook. The p a re n ts  were u rg ed  from 

the  beg inn ing  to p a r t ic ip a te  in the  life o f  the  school by p rov id ing  th e ir
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services to th e  school. They w ere encouraged  to know  the  s ta ff  personally 

and  to believe t h a t  the  aucceaa o f  the  child  depended on th e  cooperation 

be tw een  p a re n ts  a n d  teache rs . The them es  of cooperation, participa tion , 

involvem ent, a n d  positive  ex p ec ta tio n s  for the ch ild ren  w ere s tressed . 

E very  T uesday  n ig h t  was P a ren ts ' N igh t a t  M aury  School, T he  Tuesday 

n ig h t  conferences w ith  p a re n ts  were a s ta f f  e ffort to e s tab l ish  b e tte r  

con tac t be tw een  p a re n t s  an d  te a c h e rs  who m igh t help  each  o th e r  work 

w ith  th e  ch ild .4S T ra d i t io n a l  re p o r t  c a rd s  w ere  not used a t  M aury.

T h ere  was no formal w ri t ten  rep o rtin g  to p a re n ts  because p a re n ts  were 

con tin ua lly  involved  in  th e  ed uca tion a l  process, If the  p a re n t  did  not 

come to school, t h e n  in a d d it io n  to hom e visits , w r i t te n  com m ents  on 

pupil p rog ress  w ere  s e n t  hom e. In th e  la te r  y ea rs ,  a  su m m a ry  report  

curd w ith  specific co m m en ts  w as g iven  to p a re n ts  twice a year . T h a t 

m eth od  was co n tin ued  when Wall was p rinc ipa l.49 P a re n t  involvem ent 

and  vo lun teer ism  w ere  encouraged  continuously  by finding activ ities for 

a d u lts  in th e  school. P a re n ts  h e lp ed  w ith  ro u tin e  and  special even ts  

which became p a r t  o f  the cu ltu re  o f  the  school,

The th e m e  of p a re n t  invo lvem ent continued to he a basis  for action 

th ro u g h o u t  th e  h is to ry  o f  M aury . T he  t rad i t io n s  of em phasiz ing  early 

reg is tra t io n  o f  now s tu d e n ts ,  f re q u e n t  v isits  by p a re n ts ,  inv iting  family 

m em b ers  for lu n ch , hom e v is its ,  and  T u esd ay  n ig h t  conferences were 

s t r a te g ic s  still  u se d  by M a u ry  te a c h e r s  in 1968 to develop p a re n ta l  

support. T he  t ra d i t io n  of cooperation  betw een p a re n ts  and  teachers, the  

im portance  of v a lu in g  each o ther, a n d  th e  u nderly ing  h u m an is t ic  belief 

in  th e  goodness a n d  w orth  o f  all people were em phasized  there . Wall
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sta ted : "P a ren ts  a re  accepted as  th e y  are , the  coopera tive  ones a n d  the  

difficult ones. All m u s t  be reg a rd ed  as  co-w orkers in  the  jo in t  v e n tu re  of 

educa ting  children. This way o f w o rk ing  is  n o t  easy . It  tak es  t im e  and  

m o re  t im e ,  a s  w e ll  as  c o n t i n u o u s  e f f o r t  to  m a i n t a i n  th o s e  

re la tionsh ips . "60 The work w ith  p a r e n t s  was a n  ongoing reflection of the  

belief th a t  educating  children w as  a  jo in t  effort w ith  p a re n ts .

T he  school provided serv ices  to the  M au ry  c h i ld re n ’s fam ilies . A 

c lo th es  c loset to w h ich  p a r e n t s  cou ld  go w i th o u t  s u p e rv i s io n  was 

provided. A ssistance w as given in  secu ring  eyeg lasses  and  free lu n ch es  

were provided with money d o n a te d  by the L ions C lub, T he  te a c h e rs  and 

principal involved them se lves  w i th  the  p a re n ts  by m a k in g  hom e visits , 

hav ing  an  open door policy for p a r e n t  v is ita tion , a n d  by re m a in in g  open 

on T u e sd a y  e v en in g s . T he  in v o lv e m e n t  w a s  e n h a n c e d  by  h a v in g  

s e n s i t iv e  a t t i tu d e s  w hich w ere  c o n s id e re d  e s s e n t ia l  to a l l e v ia t in g  

tensions and social p ressu res  w hich  m any  ch ild ren  a n d  p a re n ts  faced .61

The re la tio n sh ip  betw een  th e  school and  th e  co m m u n ity  w as  an 

in teg ra l  p a r t  of th e  p rog ram  a t  M a u ry .  The s ta f f  w orked  to be  unified  

w ith  the  c o m m u n ity ,62 T he  schoo l s t a f f  saw  th e m se lv e s  p ro v id in g  

service by helping p a re n ts  a n d  c h i ld re n  re la te  b e t te r ,  by s t re n g th e n in g  

con tacts  betw een p a re n ts  and  t e a c h e r s  a n d  p u r e n t s  an d  o th e r  p a re n ts ,  

and  by m odeling beh av io rs  of r e a c h in g  ou t to o th e r s  for p a r e n t s  and  

children. Nesbitt s ta ted :  "So th e  M a u ry  com m un ity  comes to th e  school, 

feeling a t  one w ith  th e  com m unity , goes ou t to m e e t  it, to exp lore  it, to 

le a rn  from it,"63
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The M au ry  School P a r e n t  T each e r  Association was a ffilia ted  with 

th e  city-w ide P a re n t  T e a c h e r  A ssocia tion . Mias Bailey a t te n d e d  all 

m eetings of th e  city-wide o rgan iza tion  w hich  w as very  s trong  a t  th e  lime. 

V irg in ia  C rockford s ta te d  t h a t  th e  PTA w a s  very  p a re n t  o r ien ted  a n d  

th a t  p r in c ip a ls  felt fo r tu n a te  w h en  they  w ere  a sk ed  to p a r t ic ip a te  in  a  

lead ersh ip  role in the  o rgan iza tion . M iss Bailey  would a lw ays cha ir  the  

e le m e n ta ry  ed u ca tio n  or the  e a r ly  childhood com m ittee  w hich a ssu re d  

h e r  an  o p p o r tu n ity  to be involved  w ith  th e  le a d e rs  of the PTA. Mrs. 

Crockford s ta ted : "This would p u t  h e r  [E tta  Rose Bailey] on the  executive 

com m ittee  a n d  she  would com e a n d  voice h e r  opinions th e re .  She was 

very  active a n d  1 don 't  th ink  sh e  ever m issed  a m eeting  because she was 

anx ious to ge t h e r  ideas  across. S h e  w as v e ry  p a re n t  o rien ted ."64 The 

ne tw ork  of M a u ry  p a re n ts  a n d  p a re n ts  from o th e r  schools active  in the 

c ity -w id e .o rg a n iz a tio n  was c o n s id e re d  a  re so u rc e  for e n h a n c in g  the  

p lan n in g  process a t  M au ry .65

T he  r e la t io n s h ip  of M a u ry  School a n d  th e  g r e a te r  s o u th  side

com m unity  w as cu ltiva ted  a n d  also  considered  a n  im p o rtan t  a s s e t  to the

school. N esb itt  s ta ted :

M useum s, c h u rc h e s ,  civic c lubs , social ag en c ie s ,  b u s in ess ,  and  
in d u s try  a re  ready  and  w illing to m erge  th e i r  p lans  for the  welfare 
of children w ith  those of th e  school. I t  is a t  th e  poin t of th e ir  p lans 
for ch ildren  t h a t  M aury  School m ee ts  them , for here  we a re  as one 
in  m ea n in g  a n d  u n d e rs ta n d in g .  T he  cooperation  of these  groups 
and  agencies is both a m a z in g  and  h e a r t -w a rm in g . The m ore the  
school s p la n s  for the  w elfa re  o f  ch ild ren  w iden  and  deepen  and  
e x p a n d  th e  e a s ie r  i t  is to r e l a t e  i t s  p l a n s  to those  of th e  
c o m m u n i ty .56

M elvin E lderidge , a fo rm er co m m u n ity  lea d e r  in the  B ainbridgc  

ne ighborhood a n d  P re s id e n t  o f  th e  Lions C lub  rem em b ered  E t t a  Rose
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B ailey  a s  a "mover." H e  s ta ted  t h a t  the  Lions Club helped with projects 

a t  M a u ry  School a n d  th e  officers o f the club a ttended  special even ts  such 

as  J u n e  b re a k fa s t .  H e  a lso  recalled, hum orously , how M iss Bailey once 

s p e n t  m o n ey  fro m  th e  L ions C lub w hich had  been dona ted  for a film 

p ro je c to r  on a v e ry  la rg e  a q u a r iu m  for the  front h a ll  a fte r  sh e  h a d  

success fu lly  p e r s u a d e d  th e  R ichm ond Public  Schools a d m in is t ra t io n  to 

p u rc h a s e  th e  film  projector. He said  she was successful a t  achieving h e r  

goa ls  for th e  school 57

T h e  a d m in is t r a t io n  and organ ization  of the school w as d irec ted  by 

th e  p r inc ipa l  in  con ju nc tion  w ith  the  teache rs . L eadersh ip  was sh a red .  

T h e  p r in c ip a l  a n d  s ta f f  perceived th a t  th ey  had  the au tonom y to control 

th e  p ro g ra m  p rac t ic e s  a t  the  school w ith in  the general guidelines of th e  

th e  school division. T he  s ta f f  did not perceive th a t  they were inh ib ited  by 

th e  g e n e ra l  a d m in i s t r a t io n  of R ichm ond Public Schools or the  V irg in ia  

D e p a r tm e n t  o f E d u ca tio n .

T h e  C u r r ic u la  a n d  Crea tive  M ethods in the C urricu la  

T h e  goal o f p ro v id in g  q u a li ty  le a rn in g  experiences for s tu d e n ts  

t h r o u g h  in d iv id u a l i z in g  le a rn in g  o p p o r tu n i t ie s  a t  th e  a p p ro p r ia te  

d e v e lo p m e n ta l  lev e l  fo r  the  ch ild  w as p rac ticed  a t  M aury . T h e  

c u r r ic u lu m  w as b a se d  on th e  experiences o f the child. The experiences 

w ere  th e  b a s is  for b u i ld in g  new knowledge, and  the teachers  s t ru c tu re d  

th e  e x p e r ien c es  to be  m ean in g fu l  an d  engag ing  for each  s tuden t. T he  

t r a d i t io n a l  su b je c ts  w ore  in te rfaced  w ith  the  needs and  in te res ts  o f  the  

s tu d e n t s  to  b u ild  th e  cu rr icu la  for liv ing  an d  learning. An overview of
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the  curricu la  h igh ligh ts  the trad itiona l subjects which were in teg ra ted  

in the activities and  experiences a t  Maury:

Language Arts: Individualized Reading Program

Creative W riting 

B ookm aking

Listening, Speaking, D ram atiza tions 

Social S tudies: H istory of Civilization

Values Education 

Democratic Principles 

Economics 

Geography 

M athem atics  and  Science:

Concepts and  Hypotheses 

E xperim enta tion  

C reative  Expression:

Music and Rhythms 

A r t

Dance and Movement 

D ram atiza tions

in all subject a reas , teach e rs  p lanned activities which ted  children  to 

m ake connections between the  concrete and the  a b s t ra c t  a n d  betw een 

them selves and  knowledge.

The children  were actively involved in all aspects of M aury  life. 

They partic ipa ted  in daily housekeeping and m an ag em en t o f  equ ipm en t 

and  activities. They worked individually on activities and  cooperatively
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on  c o m m itte e s  to m e e t  the  n e e d s  of th e i r  school. T h ey  le a rn e d  

r e s p o n s ib i l i ty  a n d  in d ep e n d en c e  th ro u g h  p ra c t ic e .  T h e re  w as  an  

e m p h a s is  on th e  qua lity  of living.

R e a l  liTe p ro b lem s w ere  a lso  t u r n e d  in to  o p p o r tu n i t i e s  for 

lea rn ing . The process used to involve ch ild ren , teach ers ,  a n d  p a re n ts  in 

so lv ing  the  p rob lem  of s tu d e n ts  a r r iv in g  a t  school too e a r ly  in  th e  

m o rn in g  was described  by Miss Bailey. T he  te a c h e rs  app roached  th e i r  

s tu d y  of the  issue  by t ry in g  to u n d e r s t a n d  how social g rou ps  w ere  

in sp i re d  to work on a common p ro b lem  a s  th ey  w orked on th e  e a r ly  

a r r iv a l  p rob lem  itself. The ch ild ren  used  in te rv iew in g  a n d  observ ing  

tec h n iq u e s  to m ake  decisions ab o u t  the  issue . T h e  s tu d e n ts  favored a 

p e e r  system  of m onitoring  the children  who a rr ived  too e a r ly  r a th e r  th a n  

r e p o r t in g  th e  p ro b lem s  to the  p a r e n t s ,56 T h e  p ro cess  of w o rk in g  

cooperatively  on day  to day issues or p rob lem s w as am o n g  th e  c rea tive  

m e thod s  in the  cu rr icu lum  a t  M aury . D em ocratic  v a lu es  were t a u g h t  

th roug h  the  de libera te  s truc tu r ing  o f  g roup  processes and  activities.

C rea tive  m ethods were u tilized  by th e  tea ch e rs  who developed an  

a c t iv i ty  o r ie n te d  c u rr ic u lu m . T he  la n g u a g e  a r t s  p ro g ra m  w a s  a n  

o u tg ro w th  of the  p rog ram  of daily  liv ing  w ith in  th e  school. W riting , 

read ing , a n d  sp eak ing  abou t school life were tech n iqu es  used  to involve 

all ch ild ren  in reading. T ypew riters  w ere  used  in the  c lassroom s so th a t  

ch ild ren  could type notes before they  had  m a s te re d  the  free h an d  w rit ing  

skill. Social liv ing  involved con tinu ous  c o m m u n ica tio n  a n d  s tu d e n ts  

used lan g u a g e  skills to solve problem s, m a k e  p lans , a n d  com m un ica te  

th e  p lans  to o ther  children. The ph ilosophy b eh in d  the  activ ity  o r ien ted
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c u rr ic u lu m  v a lu ed  the  ev ery day  e x p erien ces  of th e  child, focused on 

enjoym ent, an d  w as  grounded in  the  be lie f  th a t  t h e  purpose of lea rn in g  

w as to improve the  quality  of lire.

The read ing  program  waa described  in  de ta il  in  a booklet w rit ten  

by  the  M au ry  s t a f f  a n d  p u b l ish e d  by  th e  P ro g re ss iv e  E d u c a tio n  

Association in 1941.59 The lea rn ing  style o f each s tu d e n t  was considered 

th e  husis for th e  teach in g  of read ing . No one book or m e th o d  was 

considered ap p ro p r ia te  for all children. D esign ations  of books by grade  

leve ls  did no t  ex ist. Text books w ere  ava ilab le  to  m eet the  n eed s  of 

in d iv idu a l  ch ild ren .  L ib ra ry  books w ere  av a i la b le  for every ty p e  of 

in te re s t .  T h e re  w as  no d is tinc tion  b e tw een  re a d in g  for p le a su re  and 

re a d in g  for in fo rm ation . C h ild ren  w ere  ta u g h t  to  love books, to find 

a d v e n tu re  in  books, and  to see books as  p a r t  of daily life. T hey were 

fa m il ia r  w ith  s to r ie s ,  poem s, an d  o th e r  c o n ten t,  as  well as  a u th o rs ,  

i l lu s tra to rs , a n d  book m aking,

R eading  in  the  e le m e n ta ry  school w as  considered  a con tinuous 

p ro cess .  As th e  c h i ld re n  developed  d e e p e r  in te r e s ts  a n d  th e i r  

persona litie s  em erged , the  read ing  p ro g ram  was guided by the  teachers  

to ass is t  the ch ild ren  in read in g  for the purposes o f enjoym ent o r inquiry  

to find an sw e rs  to th e i r  own questions , R e ad in g  was considered  the 

m e a n s  to he lp  th e  ch ild ren  explore th e  com plex ity  of life and  subject 

m a t te r .  The reliance on textbooks was considered a  way to dull curiosity  

a n d  to lim it the children 's ability  to read  m ore difficult m ateria ls . I t  was 

considered  a n  obligation of th e  teach e r  to know th e  read ing  levels  and 

in te re s ts  of the  ch ild ren  an d  to guide th e  less advanced  child as  well as
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the advanced  child to find su itab le  m a te r ia ls .  I t  was considered  the  

responsibility  of the teach e r  to keep th e  in te re s t  a n d  desire  of the  slow 

lea rn er  alive and  not to  deaden th e ir  in te re s t  and  discourage th em  with 

drills. To guide the child developm entally  in read ing , a record was kep t 

of w ha t the child read. Teachers sough t to sh a re  w ith  children th e  joys 

of learn ing  for life; read ing  was one of th e  joys shared .

The a re a s  of m athem atics ,  science, a n d  Bocial s tu d ies  were also 

taugh t th rough  creative teach ing  activ ities  based  on the  experiences of 

the children. Concrete experiences a n d  daily activ ities  were the  Btarling 

poin ts  from  which sym bolic  and a b s t r a c t  le a rn in g  developed. T he 

challenge in educating  s tu d en ts  a t  M aury  was not considered a m a t te r  of 

ins truc ting  them  to m a s te r  facts, bu t  to get th em  to be deligh ted  in the  

hypotheses and  m ean ings as well a s  the  facts. M an-m ade  a n d  n a tu ra l  

objects of everyday liv ing, resources in th e  com m unity , aud io -v isua ls , 

and books were used to enrich the lea rn in g  env ironm ent. In addition  to 

classroom projects a n d  activ ities, school-wide ac t iv i t ie s  which becam e 

pa rt  of the cu ltu re  of th e  school were an  in tegral p a r t  of the curriculum .

Music, a r t ,  and  dance were sub jects  t h a t  received daily  em phasis  

in the  M au ry  p rogram . As described  in th e  film  R e p o r t  in P r im a ry  

Colors, the a r t s  were considered basic to th e  lea rn in g  process a t  M aury. 

The a r ts  w ere  not only  a m eans of se lf-expression , bu t a  vehicle  for 

com m unica ting  the h is to rica l,  c u ltu ra l ,  a n d  a r t i s t ic  h e r i ta g e  of o th e r  

cu ltures . T he  re la tionsh ip  of the a rt is t ic  princip les to daily living and  

the value of beauty  in th e  environm ent were ta u g h t  th ro u g h  the  learn ing



132

o p p o r tu n it ie s  p ro v ided . T h e  s ig n if ican t  c u l tu ra l  ev en ts  t h a t  evolved 

included  ac tiv it ies  a n d  celebra tions which involved the  a rts .

The C u ltu re  of the  School 

T he  daily  ro u tines  a n d  a n n u a l  even ts  which became p a r t  of M aury  

co n tr ib u te d  to th e  c u l tu re  of the  school. T he  lea d e rsh ip  a n d  p e rson a l 

p o w er  o f  M iss Bailey , th e  t a l e n t s  a n d  p ro fess io n a l  b eh av io rs  of th e  

t e a c h e r s ,  th e  fo rm al  a n d  in fo rm a l  r e l a t io n s h ip s  a n d  p a t t e r n s  o f 

in te rac t io n  a m o n g  th e  staff, p a re n ts ,  a n d  s tu d e n ts ,  and  the  va lues  and  

n o rm s of the school w ere  o ther  com ponents of the  cu ltu re . T he  aspec ts  of 

th e  o rg an iza tion  and  e n v iro n m en t which h ave  been  d iscussed  previously 

will be m entioned  only to the e x te n t  they they w ere connected to th e  daily  

ro u t in e s  and  a n n u a l  events.

T he  goal of effective da ily  living w as th e  bas is  for p la n n in g  for th e  

g ro w th  of s t u d e n t s  a t  M au ry . P lay ing , e a t in g ,  re s t in g ,  a n d  he lp ing  

experiences  w e re  considered le a rn in g  experiences. The dev elopm en t of 

c h i ld re n  was d e p e n d e n t  on th e  in te g ra t io n  o f  all g ro w th  processes ; 

th e re fo re ,  the  te a c h e rs  a t  M au ry  w orked to m ee t  the  m an y  an d  varied  

needs  of ch ild ren  on a daily basis .

D isc ip l in e  w a s  c o n s id e re d  th e  f o u n d a t io n  of e d u c a t in g  for 

c i t izensh ip  in a school focused on developing princip les of dem ocracy in 

s tu d e n ts .  T he  social s t ru c tu re  w as bu ilt  a ro und  th e  children. T h ere  w as 

a p e rm is s iv e n e s s  w hich en co u rag ed  c h i ld re n  to be them se lves . M iss 

Bailey  once to ld  her  successor E lizab e th  Wall th a t  she could never s tan d  

to see c h ild ren  w alk  in s t r a ig h t  l in e s .60 In fo rm a lity  w as th e  a im  a t  

M a u ry .  T he  c h i ld re n  w ere  t a u g h t  to develop  se lf-d iscip line  a n d  to
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u n d e rs tan d  the re la tionsh ip  of ru les  to the  well be ing  of all ind iv id ua ls  in  

a  group. T eachers  approached  ind iv idua l s tu d e n t  p rob lem s by  w orking 

in team s w ith  each o th e r  an d  p a re n ts  a n d  by e m p h a s iz in g  th e  positive 

aspects o f any  situation.

C on side red  n e c e ssa ry  for g ro w th  a n d  d e v e lo p m e n t ,  p lay  w a s  

know n to  he re s to ra t iv e ,  th e ro p c u tic ,  a n d  a  re l ie f  from  te n s io n .61 

O utdoor p lay  periods w ere  scheduled th ro u g h o u t  th e  day  u su a l ly  for one 

class a t  a  lime. Som etim es two groups w ere  schedu led  for p la y  period 

r e g a r d le s s  o f age. C h i ld r e n  p a r t i c ip a te d  in  f o r m u la t i n g  ru le s ,  

s t ru c tu r in g  the play, a n d  in being responsib le  for eq u ip m en t.  T hey were 

gu ided  in  solving g ro u p  an d  in d iv id u a l  p ro b le m s  a n d  w e re  ta u g h t  

models o f inclusion of all children in p lay  by th e  m odels of re la t in g  t h a t  

they  lea rned  from th e ir  teachers.

E a t in g  was considered  a soc ia liz ing  p rocess . T h e  c a fe te r ia  a t  

M aury  w as a happy, joy fu l place filled w ith  l ig h t ,  p la n ts ,  c u t  flowers, 

and m u ra ls .  Children s a t  w herever  they  desired . If  ch ild ren  h a d  guests  

such as  p a re n ts  or g ra n d p a re n ts  for lunch, th e y  m ade  a p lace  card and  

m a t  for th e  guests and s a t  with th em  a t  a  sp ec ia l  table. M o th e rs  u n d e r  

the  d irec tion  of the school sec re ta ry  served  a s  lu n ch  room h o s te sses  so 

t h a t  te a ch e rs  had  no ro u tin e  responsibility  for th is  activity. A m enu was 

p rin ted  a n d  read  doily in  each c lassroom  by s tu d e n t  h e lp e rs .  S tu d en ts  

helped w ith  m any  rou tines  and  projects a t  M aury . D aily  r e s t  period was 

ano ther  p a r t  of the socialization a n d  rou tine  a t  M aury . Follow ing  ea tin g  

or playing, s tu den ts  would s t ra ig h te n  a n d  o rg an ize  the  room s and  e ith e r  

re s t  on ru g s  or in o th e r  com fortable  p laces . W hile  y o u n g e r  ch ild ren
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m ig h t  sleep a f te r  the  te a c h e r  read  a s to ry , o ld e r  c h ild ren  o f ten  read  

silen tly  d u r in g  this period.

W eekly  events w hich  becam e p a r t  o f  the  school in c lu d ed  a halt 

sing on F rid ay  m ornings. C h ild ren  stood in  the ha ll  to sing a n d  p a re n ts  

w ere  invited  to join th is  activity. T he school also h a d  a choir which m et 

tw ice a  w eek and w hich  w as open to a n y  child  in  th e  o lder  gTadcs. 

C h ild ren  w e n t  to rh y th m s  a n d  a r t  c lasses  w ith sp ec ia lis ts  w eekly  in the  

In te r  y ears  o f  th e  school; add itiona lly , a r t ,  m usic, a n d  m o v em en t were 

p a r t  of the da ily  routine  in th e  classroom.

In th e  fall m o n th s ,  c e leb ra tio n s  o f  h o lid ay s  w ere  occasions for 

child, p a re n t ,  and  school in te rac tion . F o r  H allow een ch ild ren  d ressed  in 

old clothes a n d  paraded  in th e  school. A T h an k sg iv in g  service in which 

every child took pa rt  was p a r t ia l ly  w r i t te n  and  p re sen te d  by th e  children. 

P a tr io t ic  a n d  religious p rac tices  such  a s  re spo nse  rea d in g s  a n d  p ra y e r  

w ere  inc luded  in  the activ ities. Local m in is te r s  often p a r t ic ip a ted  in the  

services. A C h r is tm a s  serv ice  and  a  com m unity  t re e  ligh ting  were held 

a n n u a l ly .  A f te r  g a th e r in g  a ro u n d  a d e c o ra te d  t r e e  on th e  school 

g ro u n d s  to s in g  carols, ch ild ren , re la t iv e s ,  f r ien ds , a n d  te a c h e rs  w en t 

in to  the  cand le li t  cafeteria  for hot chocolate and  cookies.

The school c a rn iv a l  w as  a n  a c t iv i ty  held  in  the  fall each  year, 

u su a l ly  in la te  October. Sponsored  by th e  P a r e n t  T e a c h e r  Association, 

th e  event involved p a re n ts ,  com m unity  m em bers , s tu d e n ts ,  and  teachers  

in  the  p rep a ra t io n s  a n d  in th e  activ ities  o f  the  even t. C onsidered  one of 

th e  m a in  c o m m u n i ty  e v e n ts  o f  th e  s e a s o n ,  c a rn iv a l  c o n s is ted  of 

concessions, gam es, a n d  a  show  f e a tu r in g  m u s ica l  a n d  d a n c e  ac ts
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p re s e n te d  by s tu d e n ts  a n d  p a re n ts .  T eache rs  considered  carnival 

a n o th e r  o p p o r tu n ity  U> provide lea rn in g  opportun ities  in language arts, 

m a th e m a tic s ,  a n d  economics.62 S tu d en ts  also assisted in making props 

a n d  d e co ra t io n s ,  pub lic iz ing  th e  e v en t  w ith  signs a n d  posters, and 

w r i t in g  le t te r s  to p a re n ts ,  m e rc h a n ts  and  o th ers  who contributed to the 

success  of p a s t  events. P a re n ts ,  teachers , and s ta ff  evaluated  carnival 

each  year  to im prove the e v en t  and  th e  process for conducting it.63

In the sp ring , the  school choir p resen ted  a  concert. The highlight 

o f  th e  year, how ever, was a n  a n n u a l  p a g e a n t  called J u n e  Breakfast. 

W ri t te n  by th e  teach e rs  and  principal and  presented  by the  students, the 

p ro d u c t io n s  invo lved  m u s ic ,  dan ce , c re a t iv e  d ra m a tic s ,  speaking, 

design ing , costum ing , s tag ing , and  directing. The pagean ts  were based 

on th e m e s  t h a t  e m p h a s ize d  social m ean ing , cu ltu ra l  understanding, 

a n d  beau ty . T he  program  i ts e l f  became the curriculum  of the school for 

sev e ra l  m o n th s .  S tu d e n ts ,  te a ch e rs ,  a n d  p a re n ts  w orked together to 

p re p a re  for the  p a g ea n t  and  th e  b reakfas t. Paren ts , school officials, and 

d i g n i t a r i e s  a t t e n d e d  th e  a n n u a l  e v e n t  w hich b e g a n  in 1938. 

P e rfo rm a n ce s  o f  th e  p a g e a n t  were given  on succeeding days since all 

g u e s ts  could no t  be accom m odated in one performance.

The e v e n t  was h igh ly  regarded  for the  qua lity  of the  children's 

p e rfo rm an ces  a n d  for feeling tones which the children conveyed in the 

p ro g ram s. In 1946, the p ro g ra m  en tit led  "The C hildren  of the World" 

w a s  rev iew ed  by a  v is i to r  from  th e  U n ited  S ta te s  D ep artm en t of 

E d u ca tio n .  T h e  p a g ea n t  focused on ch ild ren  from d iffe ren t countries 

r e p r e s e n t i n g  th e  id e a ls  o f  t h e i r  c o u n try  to th e  U n i te d  Nations
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re p re s e n ta t iv e s .  T he  a u th o r  p ra is e d  th e  q u a li ty  o f  th e  p a g e a n t  a n d  

c o n s id e re d  th e  c h i ld re n 's  p e r fo rm a n c e s  to  be u n u s u a l ly  b e a u t i fu l ,  

expressive , a n d  a u th e n tic .64

T h e  e v e n t  w as often a t t e n d e d  by professors  a n d  e d u c a to rs  from 

T each ers  College and  o th er  un iv e rs it ie s  a n d  o rgan izations . In  1948, the  

p a g e a n t  th em e  w as of d isp laced  ch ild ren  of th e  world be ing  com forted by 

A m e r ic a n  c h i l d r e n  w ho h a d  a  v is ion  o f  hope  for h a r m o n y  a n d  

u n d e r s t a n d i n g  a m o n g  the  people  o f th e  world. Dr. H a z e l  D avis, 

a sso c ia te  d i r e c to r  of resea rch  for the  N a t io n a l  E d u ca tio n  A ssociation, 

a n d  Dr. E dw in  Ziegfelt, head  of the  d e p a r tm e n t  of fine a r t s  a t  T eachers  

College, p ra is e d  th e  event h igh ly ,65 M rs, Crockford, fo rm er  R ichm ond 

School B o a rd  C h a i r m a n ,  sa id  e v e ry o n e  sh o u ld  h a v e  b e e n  ab le  to 

experience  J u n e  B reakfas t.  T he  re laxed perfo rm ances  of th e  ch ild ren  in 

t h e  m ean in g fu l  p ro g ram s in d ic a te d  to h e r  t h a t  the  c h i ld re n  a t  M aury  

w e re  l e a r n in g .66 A form er te a c h e r  sa id  t h a t  J u n e  B re a k f a s t  w as  an  

im p o r ta n t  c u lm in a t in g  even t because  it enab led  the e n tire  school to end 

the  y ear  on a h ig h  note.67

A n o th e r  s ig n if ican t  e v e n t  w hich w as  held  city-w ide in  the  ear ly  

sp r in g  which involved  M aury  s tu d e n ts  and  s ta f f  w as th e  C h ild re n 's  Book 

F a i r  a t  M iller a n d  R hoads D e p a r tm e n t  S to re .  Begun in  1937 hy Miss 

N e sb it t  as  d irec ted  by a com m ittee  on E nglish  chaired  by M iss Bailey, the  

fa i r  was held to im prove the  u n d e rs ta n d in g  of l i t e ra tu re  in  th e  schools 

a n d  to d ra m a tiz e  th e  eq jo ym cn t o f books. T h ro u g h  the  coopera tion  of 

t e a c h e r s  and  th e  p a re n ts '  a sso c ia tio n , th e  p ro g ram  b ro u g h t  books and  

a u th o r s  p ro m in e n tly  before ch ild ren , teach e rs ,  and  p a re n ts .  Two M aury
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t e a c h e r s ,  N e s b i t t  a n d  D o u th a t ,  w ere  m e m b e rs  of th e  Book F a i r  

C om m ittee  for decades. N esb it t  often chaired  th e  committee.

Books w ere  pub lic ized  in the  new s m edia , s to res , a n d  schools. 

E le m e n ta ry  c h ild ren  from  a re a  schools were given the  o p p o r tu n i ty  to 

d ra m a t iz e  th e i r  favo rite  books for aud iences in the  d e p a r tm e n t  store. 

The g ra n d  finale  was a lw ays the  Book P a ra d e  in which c h ild ren  from 

m a n y  schools d re s se d  in  costum es to r e p re s e n t  hook c h a ra c te r s  and  

s tep p ed  th roug h  a g igantic  book before a large audience of ch ild ren . T he  

e v en t  w as p o p u la r  a n d  m uch publicized in local new spapers . It becam e 

a t rad i tio n  and  continued th rough  1964.

T h e  special e v e n ts  a n d  ce leb ra tio n s  a t  M a u ry  w ere  le a rn in g  

o p p o r tu n it ie s  in which s tu d e n ts  were em otionally  involved. T he  con ten t 

of th e  ac t iv i t ie s  w as a lw ays re la ted  som ehow to the  experiences of the  

c h i ld re n .  T h e  in v o lv e m e n t  a n d  p a r t ic ip a t io n  of th e  s tu d e n ts ,  th e  

e m o tio n a l  im p a c t  o f  th e  e v en ts ,  and  th e  re la t io n sh ip s  to l e a rn in g  

com bined to c rea te  p a r t  of the cu ltu re  which w as valued  for i ts  trad ition , 

beau ty , and  opportun ity  to be a  p a r t  of m eaningful activities.

T h e  C h a rac te r is t ic  F e a tu re s  of M aury  and  
Progressive  E duca tion

T he  f e a tu r e s  o r  an  e d u ca tio n a l  s e t t in g  which were co ns idered  

e s se n t ia l ly  p rog ress iv e  a s  defined  by R av itch  w ere  in te rw o v en  in the  

in n o v a t iv e  p ro g ram  a t  M a u ry .68 A lthough not labeled  as p rogressive  

educa tion  by the  M au ry  staff, the  charac ter is tics  of th e  school w ere  like 

th o se  d esc r ibed  by R av itch . T he  de ta ils  reg a rd in g  the  M a u ry  School 

p ro g ra m  w ere  d escr ib ed  in  th e  prev ious sections o f  th is  c h a p te r .  T he  

following is a co m p ara tiv e  su m m ary  of the  charac te r is t ic s  of progressive
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edu ca tio n  as  defined by Ravitch and  th e  fea tu res  of th e  M aury  program :

1. Active lea rn in g  experiences were provided children. A t M aury , 

t h e  c u r r i c u la  a n d  th e  school c u l tu r e  in c lu d e d  a c t iv e  l e a r n i n g  

e x p e r ie n c e s .

2. C o opera tive  p lanning  be tw een  tea ch e rs  a n d  s tu d e n ts  ex is ted . 

M a u ry  School was a  cooperative com m unity  o f te a c h e rs ,  s tu d e n ts ,  and  

p a re n t s  liv ing  an d  lea rn ing  togethers.

3. G roup  pa rt ic ipa tion  and cooperation on p ro jec ts  w ere  in te g ra l  

to  p ro g ress iv e  educa tion . T eachers , s tu d e n ts ,  a n d  p a re n ts  in te ra c te d  

a n d  w orked  w ith  one an o th e r  in classroom ac tiv it ie s  and  on p ro jec ts  a t  

M a u ry ,

4. U n d e rs ta n d in g  of a n d  p lann ing  for ind iv idua l d ifferences were 

k e y  f e a tu r e s .  T he  m ission  a t  M au ry  was to m e e t  th e  n eed s  o f  the  

in d iv id u a l  child.

5. C u rr icu la  re la ted  to the needs and  in te re s ts  o f the pupils . At 

M a u ry ,  th e  n eed s  a n d  in te re s ts  o f ch ild ren  w ere  s t a r t in g  p o in ts  for 

b u i ld in g  a w holistic  curricula .

6. In te r fa c in g  o f th e  cu rr icu la  needs and  the  in te r e s ts  o f th e  

p u p ils  w as  developed. Creative  m ethods were used  a t  M au ry  to bridge 

th e  cu rr icu la  needs with the in te r j s t s  of the  pupils.

7. In te g ra t io n  of trad itiona l knowledge and  sub ject m a t t e r  w ith  

a c t iv i t ie s  a n d  experiences o f pupils  was a  c h a ra c te r is t ic  o f p rog ress ive  

p rac tices .  T rad itio n a l  subject m a t te r  was connected  to pupils ' ac tiv it ies  

a n d  experiences a t  M aury. Teaching  th e re  em phasized  m oving from the  

concrete  to th e  abstrac t.
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8. Goals of "'effective living " were specified. The M au ry  program  

was based  on th e  goal of effective daily  living w ith on  e m p h a s is  on th e  

principles of dem ocratic  living.69

9. R ela ting  the school program  to com m unity  life w as a  fea tu re  of 

progressive  educa tion . The M aury School p ro g ram  re la te d  to hom e, 

business , civic, and educational com m unities; the  school p ro g ram  itse lf  

was an exam ple of comm unity living.

10. G rades and trad itional promotion and re ten tio n  policies were 

d c -e m p h as iz cd .  T rad i t io n a l  re p o r t in g  p ro c e d u re s  a t  M a u ry  w ere  

rep laced  by hom e v is i ts ,  conferences on T u e sd a y  n ig h ts ,  a n d  a 

continuous progress philosophy.

Ravitch s la ted  th a t  the new education stressed  cooperation instead  

of a u th o r i ta r ia n is m ,  socialization  r a t h e r  t h a n  in d iv id u a l ism ,  a n d  a 

dem ocratic  sp ir i t  of educa ting  all ch ild ren  to im prove th e ir  l ives.70 At 

M a u ry ,  a s p i r i t  of h u m a n ism  c h a ra c te r iz e d  th e  school w hich  w as 

described  as a com m unity  of cooperative lea rn ing . T he  p r inc ip le s  of 

d e m o c ra t ic  e d u c a t io n  p re v a i le d  a n d  th e r e  w a s  n o t  a  h i n t  o f  

a u th o r i ta r ia n ism  in the  design for lea rn in g  or the  a d m in is t ra t io n .  The 

purpose of the  school to provide a model of living to im prove the  lives of 

children was the  essence of the new education.

Summary

A lthough  the  innovative  p rac tices  a t  M au ry  School w ere  no t 

labe led  a s  p rog ress iv e  education  p ra c t ic e s  by the  p r in c ip a l  or s ta f f  

responsible  for th e ir  development, the school was considered  u n iq u e  by 

the  p a r t ic ip a n ts .  W ithin  Richmond Public  Schools, the  a d m in is t ra t io n



m
did no t label the  school progressive and did no t seek acclaim  for the 

school; it  was not publicly acknowledged th a t  the school was in any  way 

d ifferen t from the  o thers . V isitors and  ed u ca to rs  from ou tside  the 

system  considered M aury to be an ou ts tand in g  exam ple of progressive 

education.

A description of th e  program  developments a t  M aury  revealed th a t  

the essen tia l fea tu res  o f progressive education were es tab lish ed  in  the 

practical and philosophical functions of th e  school from 1934 u n ti l  the 

school was closed in the  sum m er of 1970. The philosophical foundation 

of the  Bchool w as hu ilt  on an  acknowledged belief in  the  princip les of 

dem o cra tic  e d u c a t io n ,  h u m a n  g ro w th  a n d  d e v e lo p m e n t  in  a ll 

individuals, and  a hum an is tic  value system. A lthough th e  school was 

housed in an  old building, the  environm ent for learn ing  was deliberately 

developed to be physically, aesthetically , and  psychologically appealing. 

Positive hum an  re la tionsh ips  were cultivated am ong s tud en ts ,  teachers, 

and paren ts . Cooperation a n d  participation were genera ted , developed, 

and realized am ong  children and  adults. The organization  for lea rn ing  

was flexible a n d  de-cm phasized  g rades and  trad i t io n a l  rep o r t  cards. 

Home, school, a n d  com m u n ity  p a r tn e r s h ip s  w ere  developed. The 

activities of the school were related to the experiences of the children and 

their  re la tionsh ips  w ith home and school. L earn ing  experiences were 

activity oriented. The needs and  in terests of the children were the basis 

for p lann ing  the  daily activ ities. In te re s ts  am ong ch ild ren  were also 

cu ltivated  by the  dynam ic school program . E ducation  a t  M au ry  was 

purposefully  d irec ted  a t  m ak in g  lea rn ing  psychologically and  socially
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re le v an t  to the  c h ild ren . The cu ltu re  o f the  school w as d e l ib e ra te ly  

developed to give exp ress ion  to the  va lues  and  ph ilosophy  in  w h ich  th e  

staff  believed. It w as  dem onstra ted  and  otherw ise  com m unica ted  to the  

s tu d e n ts  w ith  the a im  to have the  s tu d e n ts  fu lly  ad o p t it  in t h e i r  own 

lives.
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CHAPTER 5

SUM M ARY AND C O N C LU SIO N S

T h e  in v e s t ig a t io n  of M a u ry  E le m e n ta r y  School in R ich m on d , 

V irg in iu  a d d re sse d  the  e s ta b l is h m e n t  of a  n o n -trad itio n a l  school in  a  

conservative  city no t ord inurily  Bupportive of education  or innovation. In 

genera l, edu ca tio na l  d ev e lopm en t in V irg in ia  and  o th e r  so u th e rn  s ta le s  

h a d  lag g ed  b e h in d  th e i r  n o r th e r n  ne ig h b o rs .  T he  new p ro g re s s iv e  

theories o f  educa tion  derived  from th e  th eo rie s  and  re la ted  ph ilosophies 

o f  e v o lu t io n ,  b e h a v i o r i s m ,  e x p r e s s io n i s m ,  a n d  p s y c h o lo g ic a l  

developm ent seem ed unlikely  to becom e p a r t  o f  th e  educational prac tices 

in  the  sou th . T h e  p re se rv a tio n  of the  economic and  political privilege 

con tro lled  by a m in o r i ty  o f  the  c it izen s  w as the  o v e rr id ing  concern  

am ong th e  politicians. E fforts  to im prove educa tion  were perceived a s  a 

th re a t  to the  old social p a t te rn s  u n til  schooling for th e  m asses began  to be 

considered a s t ra te g y  for a p p easem en t.  Schools em phasiz ing  dem ocratic  

princip les a n d  focusing on the  needs  of the  indiv idual appeared  to be an  

a n a th e m a  in the  so u th e rn  s ta te s .

T h e  s tudy  specifically so u g h t to a n s w e r  th e  m ain  question  of w h a t  

was the  b e s t  e x p la n a t io n  for the  ex is tence  of M aury  School w ith  th e  

a p p a r e n t  c h a r a c t e r i s t i c s  o f  p ro g re s s iv e  c d u c o t io n  in R ich m o n d , 

V irg in ia?  M a u ry  School w as c o n s id e re d  by n a t io n a l ly  recogn ized  

edu ca to rs  a n d  jo u rn a l is ts  to be an  exam ple  o f  educational innovation  in 

which the  philosophy a n d  ch a rac te r is t ic s  of progressive education  were
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im p le m e n te d .  T h e  s tu d y  prov ided  a descr ip tio n  o f the  o rig ins  a n d  

d e v e lo p m e n t  o f th e  school in a  conservative  locality. T he  process by 

w hich  th e  in n o v a tio n s  were conceived and im plem ented  in  a  school was 

fo u n d  to c o n t r ib u te  to an  u n d e rs ta n d in g  o f how ed u ca tio n a l  theory  is 

d if fu sed  a n d  in te g ra te d  in to  schools and classrooms.

T h e  h i s to r y  o f p ro g re s s iv e  e d u ca tio n  n a t io n a l ly  a n d  locally 

p ro v id e d  t h e  b e s t  g e n e ra l  e x p la n a t io n  o f M a u ry  School and  for 

d e t e r m i n i n g  t h u t  th e  c h a n g e s  im p le m e n te d  w ere  p ra c t ic a l ly  a n d  

th e o r e t i c a l ly  i l l u s t r a t iv e  o f p rog ress ive  educa tion . T h e  p rog ress ive  

m o v e m e n t  o r ig in a te d  from the  desire  to res to re  o rder, t r a d i t io n ,  a n d  

f a m i l ia r  c u l tu ra l  p a t te r n s  to a society w hich h ad  been d is ru p te d  by the  

Civil W a r  a n d  by th e  m igration to and industria liza tion  of the  cities. The 

h u m a n i t a r i a n  a p p e a l  to reform education to be more psychologically and  

sociologically  re le v a n t  to the  individual m ade the m ovem ent a ttrac tive  to 

m a n y  follow ers. E nv is ion ing  the  school as  a n  a rm  of society to improve 

th e  q u a l i ty  o f life for ch ildren  a n d  the com m unity , the  refo rm ers  sought 

to d i re c t  school experiences to develop h ig h e r  cu ltu ra l,  in te l lec tua l ,  and  

soc ia l  u n d e r s t a n d in g .

T h e  p h i lo s o p h y  a n d  th e o r ie s  of p ro g re s s iv e  e d u c a t io n  w ere  

d i s s e m in a te d  th ro u g h  teach ings  of Dewey a n d  K ilpatrick  v ia  academ ic 

i n s t i t u t i o n s  su c h  a s  T e a c h e rs  College, C o lum bia  U n iv e rs i ty .  T he  

e d u c a t io n a l  p ro g ra m  a t t r a c te d  m any  s tu d e n ts  am ong  w hom  were th e  

p r in c ip a l  a n d  key  teach e rs  of M aury, In the  course of the  m ovem ent, the  

p ro fe s s io n a l iz a t io n  o f teachers  con tribu ted  to the  exposure  a n d  potentiul 

a d o p tio n  of th e  theo ries . Locally, the  adm in is tra tion  of R ichm ond Public
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Schools sanctioned  the progressive education philosophy and p rinc ip les  

th ro u g h  i t s  form al rh e to r ic  on w h a t  w as co n s id e red  a p p r o p r ia te  

education. T h e  Virginia S ta te  D ep artm en t of E ducation  also advocated  

th e  progressive  principles o f  education a n d  d issem ina ted  th em  w idely  

th ro u g h  th e  curricu lum  rev is ion  m ovem en t. T he  s ta te  a n d  local 

a d m in is t r a to r s  a ttem p ted  to balance new trends  w ith  the t ra d i t io n a l  

educa tio na l  values. The form of p rogressive  ed u ca tio n  w hich w as  

advocated  in  Richmond a n d  in the  s t a t e  focused o n  c h an g in g  th e  

tea ch e rs ,  c u rr ic u la ,  and teach in g  m e th o d s . T h e se  c h an g e s  w ere  

condoned by the  adm in is tra to rs  in charge of school sys tem s because they  

did not seem  to challenge th e  centralized control of the schools which, as  

Tyack contends was the m a in  goal of the  progressive ad m in is tra to rs .  At 

M aury, the  recom mended teach ing  m ethods and cu rricu la  had a lre ad y  

largely evolved,

The th e o r ie s  of p rogressive  edu ca tio n  from th e  social reform , 

ch ild -cen tered , and  cu rr icu lu m  revision s t r a n d s  could p o ten tia l ly  be 

com bined by th e  p ra c t i t io n e rs  a t  th e  schools. T h e  h is to ry  o f  th e  

progressive education m ovem ent was complicated by th e  proliferation of 

th eo r ie s  a n d  conflicting g ro u p s  of le a d e rs  vying for control of th e  

m ovem en t, In an  a n a ly s is  of the  m o vem en t,  R av itch  l is ts  th e  

c h a ra c te r i s t ic s  of p rog ress ive  educa tion . The school w here  th o se  

fe a tu re s  could  be observed  was cons idered  to be p rac t ic a l ly  a n d  

philosophically  i l lu s tra tiv e  of progressive education. The fe a tu re s  of 

M au ry  School were found to be id en tica l  to th o se  c h a ra c te r i s t ic s  

identified by Ravitch.
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Selected th e o r is ts  con tend  th a t  th e  rooting of th e  progressive 

education m ovem ent was lim ited by a lack of autonomy for teachers, the  

political agendas of ad m in is tra to rs ,  and the  dem ands on and for high 

quality teachers. Tyack contends th a t  a lack of au tonom y for teachers  

and principals p roh ib ited  them  from im plem enting  Dewey's principles 

of democratic education. The practices of progressive education  m ade  

intellectual, creative, and  practical dem ands on teachers; high quality  

teachers capable of m eeting these  dem ands were not availab le  in all 

settings. At M aury, teachers wore academically p repared ; they sha red  

the ir  tim e and ta le n ts  to develop and su s ta in  the school. The M aury  

p rogram  m ade m a n y  d e m a n d s  on th e  teach e rs ;  y e t,  a  s p i r i t  of 

cooperation and a  sense  of pu rpose  were developed am on g  the staff. 

High quality  teachers  were a t t rac ted  to and rem ained a t  M aury  for m any 

years. The teachers and principal at M aury devoted personal resources, 

energy a n d  com m itm ent to develop M aury  School. T he  mission and 

focus were to create  the best possible learn ing  environm ent for children, 

and th e i r  concern for ch ild ren  may h ave  overridden  any  desire  to 

promote a  specific professional p la tfo rm  or agenda  assoc ia ted  w ith  

progressive education. In  Richmond, the ad m in is tra t io n  of the  system  

provided a structure  which allowed the M aury  s ta ff  to be self-sufficient, 

consequently, a llow ing  them  the  au tonom y to c rea te  an  innovative 

prog ram .

M aury School w u h  not identified or labeled a progressive education 

school by the principal, teachers , or Richmond Public Schools officials. 

While the persons m ay  hove purposefully  disassociated M aury School
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from the labe l "progressive,"  th ey  inco rpo ra ted  the  fe a tu re s  o f the  

m ovem ent w hich  th ey  considered  a p p ro p r ia te  s t ra te g ie s  to m e e t  the  

in te llectual, em otional, a n d  social needs of the children. The s ta f f  did 

u n d ers tand  th a t  they  were doing som eth ing  unique. T he  de libera te  lack 

of labeling m ay  have helped to preserve th e i r  autonom y and a ssu re  the ir  

ability to be self-governing an d  independent.

W h e th e r  the p r inc ipa l  and te a c h e rs  were p e rm it te d  to be self- 

directing or w he ther  they  cultivated  a position of control with the  cen tra l  

adm in is tra t ion  through  th e ir  collective pow er was not fully d e te rm ined . 

The s ta ff  look advantage  of the  opportun ity  to create an  innovative school 

which a t t r a c t e d  n a t io n a l  a t te n t io n .  T he  p r in c ip a l 's  p ro fe s s io n a l  

qualifica tions, years  o f service, pe rsona lity , and co m m itm en t gave  h e r  

the power to launch an experim en t w ith o u t  having  to propose, explain , 

or defend th e  im plem enta tion  o f in n n v a tiv e  practices. In la te r  years, the  

pow er and in fluence  t h a t  the  s ta f f  developed th ro u g h  th e  n a t io n a l  

r e p u ta t io n  o f the  school, t h e i r  a c a d e m ic  a f f i l ia t io n s ,  a n d  t h e i r  

professional c o m m itm en ts  and  service to  the  system  a ss is te d  th e m  in 

co n tin u in g  a n  in n o v a tiv e  p ro g ram  a t  a tim e w hen  d e m a n d s  fur a 

different k ind  of educational reform abounded.

The principal ship of E tta  Rose lia iley  was a  key factor in th e  origin 

an d  developm ent of M aury  School. In add ition  to the power base which 

she  developed, he r  le a d e rs h ip  sk ills  a n d  a d m in is t r a t iv e  s ty le  w ere  

in s tru m en ta l  in build ing M aury. H er  service, expertise, and  experience 

gave he r  cred ib ili ty  and  pow er am o n g  h e r  colleagues. She in sp ired  

personal a n d  p ro fess io na l  c o m m itm e n t  am ong  te a c h e r s  and  o th e r
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patrons of the  school. H er a u th en tic ity  and  devotion  to th e  school m ade 

her  a v e ry  be lievab le  role model. T ea ch e rs  w orked  d i l ig e m ly  a n d  

pu rposefu lly , and w i th o u t  s u p p le m e n ta l  e x t r in s ic  r e w a rd s ,  for the  

sa tisfaction  of fulfilling the  school's m ission. P a r e n t s  w ere  encouraged , 

inspired, a n d  ev en tu a lly  in s tru c ted  by Bailey a n d  h e r  s ta ff  a s  she  used 

her ab il i ty  to involve o th e rs  to c re a te  p ro jec ts  and  p ro g ra m s  which 

worked. F rien ds , a s so c ia te s ,  a n d  c o m m u n ity  m em b ers  w e re  also 

involved in the netw ork  of people sh e  wove to g e th e r  to m ee t th e  n e ed s  of 

M aury School, The m a in  focus of h e r  life w as M aury  for th e  e n t i re  

tw en ty -n ine  year period  which she  served the  school. The con tinu ity  in 

leadersh ip  was a fac to r  in su s ta in in g  the  innova tion s  w hich h a d  been  

im plem ented early in th e  developm ent of the  school.

C o nc lu s io ns

B ased  on the inves tiga tion  a n d  the findings, the  best e x p la n a t io n  

for th e  existence of M au ry  School w as found to be an  in te r re la te d  se t  of 

factors:

1, T h e  p rincipal ship  of E t t a  Rose B a iley  a n d  the c o n co m ita n t  

leadersh ip  c h a rac te r is t ic s  were a m a jo r  force in in it ia t ing , developing, 

and su s ta in in g  the innovations. C om bin ing  experience  and  educa tion , 

personal a n d  p ro fess io n a l  pow er, M iss  B a iley  developed  a v is ion , 

involved o th e rs  in e x e c u tin g  a p la n ,  and  u se d  he r  e x p e r t is e  a n d  

resources to develop a n  innovative  school. S he  devoted h e r  p e rso na l 

energy, t im e , and ta le n ts  to the developm ent of th e  school a n d  in sp ired  

o thers to do the sam e. The long te n u re  of h e r  p rincipal sh ip  w a s  a  

sus ta in ing  force and a  powerful influence  in the  rooting  of innovation .
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2. T h e  te a c h e r s  a t  M a u ry  h a d  th e  person a) ,  c re a t iv e ,  a n d  

ed u ca tio n a l  qua lif ica tions  necessary  to im p le m e n t  progressive education  

p rinc ip les . T hey  m e t  the  high exp ec ta tions  for professional perform ance  

a n d  deve lopm en t a t  M aury. T he  teach e rs  were com m itted to the  purpose 

of th e  school. For th e m , te a c h in g  a t  M a u ry  was synonym ous w ith  

pe rsonal involvem ent; i t  was m ore th a n  a  job; i t  was a lifestyle.

3. A be lie f  in th e  purpose  or m ission  o f  the  school was sh a re d  

am o n g  a ll p a r t ic ip a n ts .  There  were sh a re d  v a lu es  th a t  w ere  a r t icu la ted  

hy th e  s tu f f  m em bers . T he  s ta f f  worked th rou gh  a developm ental process 

a s  a g ro u p  to e x am in e , confirm , and  v a lu e  the  innovations w hich were 

in co rp o ra ted  a t  M aury .

4. T he  school had  an  id e n t i ty  w hich w as cu lt iv a ted  and  which 

s e p a r a t e d  i t  f rom  th e  school sy s te m . Possib ly  in f lu en ced  by th e  

ph ilosophy of th e  a d m in is t ra t io n  o f  th e  school system  and  the  s ta te  from 

w hich  i t  evolved, i ts  dev e lo p m en t w a s  also  in fluenced  hy ed u ca tio n a l  

b a c k g ro u n d s  o f  th e  p r in c ip a l  a n d  te a c h e r s .  T h e ir  e d u c a t io n a l  a n d  

p ro fe ss io n a l  a c t iv i t ie s  p rov ided  a source  of in fo rm a tio n  o u ts id e  th e  

sy s tem  from which they  orig inated .

5. T he  needs of the  s tu d en ts  in the  com m unity  and the  needs of the 

c o m m u n i ty  w ere  g iven  m a jo r  c o n s id e ra t io n  hv the  M a u ry  s ta f f  in 

p la n n in g  the  inn ova tiv e  p rog ram . T he  school s y s te m s  a d m in is t r a t io n  

a n d  th e  co m m u n ity  perceived t h a t  th e  needs  of the  s tu d e n ts  and  the  

com m unity  were m e t  by the M a u ry  s ta f f  a n d  program .

G. T he  innovations were n o t labeled  a s  progressive educa tion  t ra i ts  

by th e  M au ry  staff. T he  avoidance  of iden tification  w ith  the  m ovem ent
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e n ab led  them to outlive the movement itself. T hey  did not h ave  to  defend 

th e i r  innovative p rogram s and  practices w hen  critic ism  of th e  m o v em en t 

p eaked .

7. The innovations w ere  recorded an d  docum en ted  by  th e  M a u ry  

s ta f f  a n d  others w hich led to recognition o f th e  acco m p lish m en ts .  T he  

recognition  oT the  program  perpe tuated  the  pow er of the s t a f f  to re g u la te  

a n d  control the school's program ,

8. Recognition for the innovative w ork  a t  M aury  w a s  prov ided  by 

e x p e r t s  with academ ic  and  professional q u a l i f ic a t io n s  v a lu e d  by  the  

M a u ry  staff. P e rso n s  whom the M aury  s ta f f  va lued  re in fo rc e d  th e  

accom plishm ents  o f th e  M aury teachers by v is i t in g  the school, w r i t in g  of 

th e i r  practices, and  inducing o thers to v isit  the re .  T eachers  from M a u ry  

w e re  inv ited  to te a c h  a n d  lec tu re  a t  c o lleg es ,  u n i v e r s i t i e s ,  a n d  

p ro fessional m eetings,

9. A un ique  school cu ltu re  was d eve lo ped  and  s u s ta in e d  by the  

cerem onies, events, and  activities, as  well a s  by th e  positive re la t io n sh ip s  

a m o n g  principal, teachers , s tud en ts ,  and p a re n ts .

Analysis

Public educa tion  in V irginia  and in  th e  so u th  was n o t  p rov ided  to 

all c i t izen s  un til  th e  Federal governm ent d e m a n d e d  it. An u n d e r ly in g  

c o n se rv a t ism  tow ard  public schciol issues  und  in i t ia t iv e s  p re v a i le d  in  

R ichm ond. Dewey's urge for universal e d u ca tio n  to im prove th e  lives of 

all people  was an ideal oT progressive ed u ca tio n  which was no t accep ted  

a s  in tr in s ica lly  w orthw hile  by all po litic ians, c itizens, o r e d u c a to r s  in  

R ic h m o n d . A lthough  se lec ted  s ta te s m e n  a n d  e d u c a t io n a l  l e a d e r s 1
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motives for improving the schools may have  been based  on a ltru is tic  or 

pu re  ideals , m ost  politicians and  c it izens did n o t  favor educational 

eq ua lity .  W hen progressive reformB were in it ia ted  in  V irginia, the  

po lit ica l  le a d e rs  acqu iesced , rea l iz in g  t h a t  som e ch an g e s  w ere  

inevitable. At th a t  point, education was considered as a token concession 

to appease the m asses in an effort to restore familiar, conservative social 

p a tte rn s .  New tren ds  were ba lanced with trad itio na l  values and  were 

considered non th rea ten in g  to the political power s t ru c tu re  since they 

d ea lt  with teachers, curricula , and in s truc tio na l  p rac tices r a th e r  th an  

adm in istra tive  control, finances, or politics. While th e  im plem entation  

and estab lishm ent of the progressive education philosophy and practices 

w as no doubt inh ib ited  hy the  conserv a tive  sociological, political, 

psychological, and  historical background o f Richmond, the  opportunity  

to estab lish  a unique school based  on progressive ideals did exist and  was 

seized by the principal as revealed in th is case study of Maury. Through 

the  initiative, leadersh ip , a n d  perseverance  of an  educa tional leader, 

M au ry  School became and rem ained  for th irty-six  y ea rs  an example of 

educational innovation in a city which had  not developed a  definite plan 

of action to im plem ent progressive education reforms.

Factors which could have inhibited th e  im plem entation, or limited 

the  life of the school, were ignored or m an ip u la ted  by the individuals 

responsible  for the developm ent and  m a in ten an ce  of the  school. The 

philosophies of th e  a d m in is t ra to rs  a t  th e  local and  s ta te  level were 

favorable  tow ard  progressive education  idea ls  in  the  early  y ears  of 

M aury , but no specific action  or p lan  to im p lem en t experim enta l or
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i n n o v a t iv e  schools cam e  fo r th  from  th is  level. The cen tra lized  

a d m in is t r a to r s  ap p ea red  to be more concerned with rhetoric th a n  action. 

P rovided th e  p rinc ipals  a n d  teachers did not precipitate controversy by 

th e i r  ac tions , they  were given the freedom to direct their schools as they 

saw  fit.

T he  opportun ity  to create  a unique school was seized by Principal 

Bailey  who m ain ta ined  he r  power and relied on the success of the school 

i tse lf  to build  credibility to keep  it going. She satisfied the demands of the 

sy s te m  su ff ic ien tly  and  by not labeling  the  school as experim ental, 

innovative , or progressive, the  s ta ff  was able to focus on their mission of 

c re a t in g  th e  b es t  possible  lea rn in g  env ironm en t for children without 

a t t r a c t i n g  local c o n tro v e rsy .  T he  p rinc ipa l and s ta f f  never put 

them se lves  in the  position of having to defend or justify their program in 

o rd e r  to m a in ta in  it; th e  s ta f f  m ain ta ined  the ability to be sclf-controlling 

th ro u g h o u t  its  history.

In te rn a l ly ,  the p r in c ip a l  opera ted  the  school with a democratic 

lea d e rsh ip  style. The teach e rs  were empowered to develop, grow, share 

th e i r  ta le n ts ,  and  in te g ra te  the ir  professional and personal lives through 

th e i r  te a c h in g  careers. T he  experience of tcuching at Maury sustained 

m a n y  t e a c h e r s  whose y e a r s  of serv ice  a t  M aury a tte s ted  to the ir  

com m itm en t.  The teach e rs  con tribu ted  energy and time to create and 

m a in ta in  the  project. T hey  were capable  and  willing to m eet the 

in te l lec tu a l ,  creative, and  p ragm atic  dem ands of applying the innovative 

m ethods o f  progressive education.
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T h e  p r in c ip a l ,  s taff, s tu d e n ts ,  a n d  p a re n ts  developed  a u n iq u e  

c u l tu re  a t  M a u ry  which co n tr ib u ted  to the m a in ten an ce  or the in nov a tive  

p rog ram . T h e  c u ltu re  of th e  school rep resen ts  th e  to ta l i ty  of the p a t te r n s  

o f l iv in g  a n d  o p e ra t in g  in  th e  school. C u l tu ra l  form s th a t  e x p re s s  or 

r e p r e s e n t  th e  life o f the  school a re  observed in sh a re d  values, h e roes ,  

r i tu a ls ,  c e rem o n ies ,  s to r ie s ,  a n d  the  cu ltu ra l  ne tw ork  o p e ra t in g  in  th e  

s c h o o l ,1 T h e  principal and  tea ch e rs  a t  M aury  cu ltiva ted  an  ethos which 

g u id ed  t h e i r  ac t ions  as  th e y  d irec ted  th e  school. T h e  p r inc ipa l  w as  

r e g a rd e d  a s  a sp ir i tu a l  le a d e r  as well as  the  a u th o r i ty  figure d e s ig n a ted  

to contro l t h e  school. T he  p rinc ipal and  teache rs  w ere  considered th e  

m oral a u th o r i t ie s  on child developm ent and  were held in g rea t e s te e m  by 

p a r e n t s  a n d  c h ild ren  a like . The s ta f f  accepted th e  re sp o n s ib i l i t ie s  of 

te a ch in g  th e  positive va lues  o f strong c h a rac te r  an d  good behavior. T he  

in d iv id u a l  in s t ru c t io n a l  p ra c t ic e s  a n d  th e  p r e v a i l in g  e m p h a s is  on 

po s it ive  r e la t io n s h ip s  led to  s tro n g  a t ta c h m e n ts  am o n g  the p r in c ip a l-  

t e a c h e r - s tu d e n t -p a r e n t  complex. These close h u m a n  re la t io n sh ip s  w ere  

f u r t h e r  re in fo rced  th ro u g h  th e  r i tu a ls  a n d  ce rem on ies  th a t  sym bolized 

th e  v a lu e s  a n d  ph ilosophy  of the  school a n d  o u t la s ted  the  ex is tence  of 

M au ry , T h e  school s im ply  w as  a  place where people w an ted  to be.

F rom  th e  case  s tu d y  o f M aury  E le m e n ta ry  School in fe rences  a re  

d r a w n  r e g a r d in g  th e  e ffe c ts  of the  p ro g re s s iv e  e d u c a t io n  re fo rm  

m o v e m e n t  on e d u c a t io n  jn  R ichm ond , V irg in ia .  A s  w as  s e e n ,  

ed u ca tio n a l  inn o v a tio n  can be a local phenom enon lim ited  to one school. 

T he  in n o v a t io n  can ex is t in d ep e n d en t  of the  general reform  m ovem ent; it 

c a n  h a v e  a  life a n d  a p lace  of i ts  ow n. T h e  in n o v a tiv e  school or
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organization  m ay conform, extend, or be d ras t ica lly  different th an  the  

g e n e ra l  m ovem en t. It can th rive  or p e r ish  in d e p e n d e n t  of the  

p roceed ings a ro und  it. N e ith e r  the  success nor th e  dem ise of the  

innovation a re  guaranteed  as a result of its existence in the  context of the 

genera l m ovem ent. The innovative organization  may never get off the  

ground; i t  can exist for a long time; i t  can even tually  merge with the  

system , be discontinued, or fail. The existence of the innovation can he 

unaffected by the general trends of the reform movement,

A reform  movement based on theories, professional activities, and  

rheto ric  does not gua ran tee  the im p lem en ta tion  of innovations in  the  

c lassroom s or schools. T he  case s tudy  of MauTy suggests  th a t  the  

e s ta b l is h m e n t  of innovation  is c o n tin g en t  up on  th e  adoption  and 

m ain tenance  of the reforms by principals and  teachers. W hether or not 

p rog ress ive  education  p ractices  were roo ted  in  the  classroom s and 

schools in America can only be de te rm ined  by seeking evidence of the  

charac te ris t ics  in teaching/learn ing  s itua tions .

The innovation can he in te rna lly  effective as an  organization ye t 

fail because  of ex ternal, u n re la ted  o rgan iza tiona l events. As shown, 

M aury  flourished  as an educa tiona lly  in n o v a tiv e  school u n d e r  the  

lead e rsh ip  of principal Hailey and con tinued  to th rive  under a new 

principal. I t was not allowed to reveal continued success (or eventual 

failure) since i t  was possibly elim inated from the  school system  because 

of unre la ted  external events,

A retrospective study into the long-lasting  effects of this type of 

educa tion  on the  children would provide in s ig h t  in to  th e  con tinu ing
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q ues tion  of w h a t  to teach  to w hom . M ore h is to rica l in q u iry  in to  the  

process of educational innovation would be useful in order to de te rm ine  if 

in n o v a t io n  can be se lf -su s ta in in g  w i th o u t  th e  c o n tin u i ty  o f strong  

leadersh ip  provided by a  key figure a t  the  location of the  innovation.

As concerns h ave  changed  to  provide  ed u ca tio n a l  e q u i ty  and 

q ua lity  for all ch ild ren  and  in a c lim ate  of new  dem ands for educational 

reform , i t  is w orthw hile  to r e m e m b e r  the  h is to ry  of educa tion . The 

challenges th a t  th e  s ta f f  a t M au ry  School posed for them se lves  during  

th e  progressive  e d u ca tio n  e ra  w e re  basic  cha llen ges , an d  n o t  th a t  

d iffe ren t  from th e  challenges u rb a n  ed u ca to rs  face today. M eeting the 

educational, social, a n d  emotional n e e d s  of s tu d en ts ,  providing them  the 

m ost educational opportun ity  in th e  b e s t  possible learn ing  environm ent, 

and  instill ing  v a lu es  which seek to  im prove th e  qua li ty  of life for the 

s tu d e n ts  and com m un ity  arc goals w hich rem a in , The ta s k  today is 

p e rh a p s  fu r th e r  com plica ted  by  th e  p ro l ife ra t io n  of a d m in is t ra t iv e  

bu reaucracy  which em ana tes  from th e  local, s ta te ,  an d  federal levels, by 

the  dem ands of specia l in te re s t  g ro u p s ,  by th e  c u ltu ra l  d ivers ity  in  

comm unities, and by th e  changing p a t t e r n s  in  th e  family. The basic goal 

o f im prov ing  th e  q u a l i ty  o f life  in  society th ro u g h  im p ro v in g  the  

educational a t t a in m e n t  for the ind iv id u a l  m ay  be aided significantly  by 

the  experiences o f sm a ll  e d u ca tio n a l  o rg an iza tio n s , such  as  M aury, 

w h e re  common v a lu e s  were sh a re d  am o n g  s tu d e n ts ,  p a ren ts ,  teachers, 

and  ad m in is tra to rs .
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Exam ining the E lusive. 1987 Yearbook of the  Association for  Supervision 
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ABSTRACT

M A TT H E W  P. M A UHY SC H O O L , 1934-1970 : A C A SE  ST U D Y  IN
E D U CA TIO N A L IN N O V A T IO N
Dale C h ris t in a  K alkofen, Ed.D,
T he  College of W illiam  a n d  M ary  in Virginia, April 1988 
C ha irm an : W illiam  P. Losilo, Ph.D.

T h e  in v e s t ig a t io n  of M a u ry  E le m e n ta r y  School in  R ichm on d , 
V irginia a d d re ssed  the  e s ta b l is h m e n t  o f  a non -trod it iona l  model school in a  
conserva tive  city no t  d irec tly  supportive  of p rog ress ive  edu ca tio n  ideology. 
A case s tudy  ap p ro ach  w as tak en  to inves tiga te  th e  in te r re la te d  questions of 
expla in ing  the success a n d  longevity of M au ry  School and  of d e te rm in in g  to 
w h a t  e x te n t  M a u ry  School was a faith fu l im p le m e n ta t io n  of the  te n e ts  of 
p rogressive  educa tion .

T he  study  c o n tr ib u te s  to an  u n d e rs ta n d in g  of the  d ev e lopm en t of an  
in n o v a t iv e  school, to p ro g re ss iv e  e d u ca tio n ,  an d  to th e  d iffus ion  a n d  
in te g ra t io n  of e d u ca tio n a l  theo ry  and  reform . H istorica l m ethodology was 
used; d a ta  were d ra w n  from  bo th  published  a n d  u n p u b lish ed  p r im a ry  and  
secondary  sources a n d  o ra l  h istories,

T he  p rogressive  ed uca tion  m ovem ent w a s  c h a rac te r ize d  by e ssen tia l  
f e a tu re s  a n d  p ra c t ic e s  by w hich  a school cou ld  be co n s id e re d  to be 
progressive. A descrip tion  of the  p rogram  d eve lopm en ts  a t  M a u ry  revealed 
t h a t  the fea tu res  o f  p rogressive  education  w ere e s tab l ish ed  in the  practical 
and  philosophical fu n c tion s  of th e  school from  1934 u n t i l  th e  school was 
closed in the  s u m m e r  of 1 970.

The best e x p la n a t io n  for th e  existence o f  M a u ry  School w as found to 
be an  in te r re la te d  se t  of factors. The effective lea d e rsh ip  of P rinc ipa l E tta  
Rose Bailey w as  a  key fac to r  in  the  origin, deve lopm en t, a n d  m a in ten a n ce  
of the  school. T he  long te n u re  of h e r  p r in c ip a lsh ip  was a su s ta in in g  force 
in roo ting  a n d  m a in ta in in g  innovation . T he  school h a d  an  id e n t i ty  which 
s e p a ra te d  i t  from  th e  school sys tem . The h ie ra rc h ic a l  s t r u c tu r e  of th e  
sy s tem  a llow ed th e  p r in c ip a l  and  the  s ta f f  th e  au to n o m y  to develop an  
in n o v a tiv e  p ro g ra m . T h e  in n o v a t io n s  w ere  no t labe led  a s  p ro g ress iv e  
educa tion  by th e  M a u ry  staff, w hich en ab led  the  p ro g ram  to outlive  the  
m ovem en t itself. A u n iq u e  cu ltu re  w as developed a n d  s u s ta in e d  hy the 
p ro g ram s and  p rac tices .

From  the  case  s tu d y  of M aury  E le m e n ta ry  School, w here  educational 
innovation  was a  local p h enom en on  lim ited  to one school, in ferences  m ay 
be d ra w n  r e g a r d in g  th e  e ffec ts  of th e  p ro g re s s iv e  e d u c a t io n  re fo rm  
m ovem en t in  R ichm o nd , V irg in ia .  A dd it iona l  s tu d y  is recom m en ded  to 
d e te rm in e  i f  in nov a tion  can  su s ta in  i tse lf  w ith o u t  th e  c o n tin u i ty  o f  s trong  
leadersh ip  provided by a  key figure a t  the  location of th e  innovation.
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