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IRTRODUCTION

Curriculum makers believe that the school setivities
of the preadelescent and early sdolescent boys snd girls
enrolled in the goventh grade of the public schools require
careful planning because of the rather strikine chenges thet
cocur in pupils' physical, emetional, soeinl, osnd mental
growth. Therefore, the curriculun ghould represent the best
efforts of the people involved in the sducation of these
boys and glrls.

tting of the ptudy. The faculsy of The Matthew
Whaley School of Williemeburg, Virginia, adopted a written
philosophy of education in March, 1951: In this philosophy
there is an expressed desire for & courde of study designed
to meet the neoeds of the pupile, bdue that would be signifi-

¢ant to teashers, student teachers, and patrons of the
achool, This courss of study has not been completed,

The Hatthew Whaley School has hod no clearly defined
curriculum for the seventh grade for gsome time, Teachers
coming into the school and to the grade for the first time
have not been given & curriculum zuide sther than the atate
s@ummmiw; m of Study for Virginia E
Sehe de ' As this publication does not ree
styict taaehara to the use of a parvicular program, neny

Lementary




diffarent types of programs have boen used by different
toachers.

In light of theso conditions, a curriculum gulde
pooms to be dasiéahl& for the geventh grede of the schools
It may be & partial fulfillment of the desire for a course
of study of specisl deeign for this particular schocl oe
stated in the philosophy of the school.

Incoming tSeachers of %ﬁﬁ?#ﬁ?ﬁnﬁh grade have been cone
fronted with overcrowded classrooms of twelvesyear-plds and
have inherited state approved textbooks Ln langusge arts,
history, science, and arithmetic, Instead of continuing as
part of the ¢lementsry school this grade is organized with
the high school section, The daily schedule of thess pupils
will be affected aomewhat by the necessary conformity to the
genexal hich school schedule in such matters &8s lunch
period, physical education, shep period, and the like.
Pupiles are under the supervision and guldance of cne clasgw
room teacher during most of the day. Within the orgenisa.
tion of the high achool schedulo the seventh grade achedule
remsine reasonably f{lezible,

A& curriculus guide, other than the state pudblication
already mentioned, is not available te teachers or to
pupils, Added to this pituation 1s the vecognition thst
seachars in tho hipgh school have tended to follow somewhat
specialiged and subjeet«centered curricula with the daily
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schedule gemerally divided by subject fields. Op the other
hand, teachers in the elementary school ﬂav@~ﬁan¢gﬁ;§g'§¢&w~
low to & great degres & child-conteresd ﬁﬁf@ﬁeﬁlﬁmgéﬁﬁla
flexible daily schedule., The problem of integrating the two
types of organization as they come together in the seventh
grade is svident, Therefore, aarafgz,glanniﬁg appeare to be
especially naeded in the curriculum fovr the a&v§ﬁt§ grsde
which exigte s an important midpoint in The Matthew Vhaley
Sehool.

A sincers dealre on the part of the fnveatigator to
bocome en efficiont teacher in tho seventh grade of The
Hatthew Vhaley School hes directed ¢areful attention o
probable needs of a representative group of seventh graders
in the school, The group with which this study is concerned
iz composed of two geventh grades, thoss who entered the
grade in September of 1952 and those who entered the grade
in September of 1953.

Purpose of the atudy. The purpope of the study is to
develop a curriculum guide for the geventh grade of The
Hatthew Whaley Schools, The study is an attenmpt to provide
an orgenized, clear, and appropriate gulde for the toacher,

Procedure. The prosedurs of the study was {1) sclecte
ing certain principles of curriculum construction as they
have been developed by authorities in the field; (2) dom
seribing the pupile who enter the gseventh grade of The
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Hatthew Whaley School, the compunity of Williamsburg, Vire
ginia, and the nmateriels of fnstruction svailable irn the -
school iteelf; end (3} proposing a curriculus guide for use
by the teacher baassed on the selected principles and the
characseristice of the pupils,

The iavestigation has baen limited to a study of the
148 pupils who entered tho seventh grade of The Matthew
Whalay School during s period of approximately two yearsgs
The pupils sclegted wers studied by mesns of examining data
available 1n the school records. It was recognized that all
the school records were not complete, aspecisally the records
for those pupils who enrollsd in the school after the aschool
session had begun.

The study was limited also to analyeis of official
guldebeolts, bullsetine, courses of study, and other materiale
from four state departmants of education. These included
the Depavtment of Hducation in Galifornia, Mississippi,
Pennsylvenia, and Virginia, Materials from thege states
wera selectod for the study because they appesred to offer
ropresentative approsches to curriculum construction and
they sppeared to represent a varlety of types of curricula,

Orzenizetion of the study. Chapter I presents an
introdustion and & setting for the astudy. It presents slso
the purpose and the procedure followed in the study. Chape
ter II prosents prineiples of curriculum construction
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selected from the writings of euthorities in. the flold and
from official guidebooks, bulleting, courses of etiudy and
other materials from four states, Dats desceribing ﬁﬁef
pupils who enter the soventh grade of The Matthew Vhaley
School are presented in Chapter II1X1. Chapter IV gfaéenas

& proposed eurriculum guide for the teacher of the seventh
grade -in The Matthew Whaley Schéol. The #r&p&&&d cured ol
lum guide is based on the selected principles set forth in
Chapter II, and it is propossd for the grade of The Hatthew
Whaley School described in Chepter IIX. Chapter ¥ presente
& summary and conclusions derived from the gtudy.



CHAPTER IX
SELEGTED PRINCIPLES FOR CURRICULUM CONSTRUCTION

In undertaking to develop any aapect of the curriculum
it is necessary that ceriain principles be kept constantly
in mind, In deoveloping this study three geoneoral principles
which seem to ths writer to bsar sapecially upon the social
gtudics aspect of the curriculum hove served as guldes,

The principles aceepted as eriteris for the construge
tion of the curriculum proposed in thioc study are dervived
from o variety of sources which moy be reparded s suthori-
tavive, These sources include textbooks, courses of study,
bulletins, and similar materials dealing with the curricu-
lume The courses of study consulied were chogen from Lfour
areas of the country and mey be regserded, therefore, &3
represontative of generslly accepted points of view.
| Guidins prineiples. First, the curriculum should
promote the aam#&@%@ growth and development of &ll pupils.
Complete growth and development impliss in addition to
achisvenent in subject matter that pupils should be given
opportunities to make cholees, to show initiative and
creativenegs, and to accept responsibility for thedr
choices; and to provide for all pupils implies that s large

variety of experientes, matericls, and problems should be
pwaﬁwntedv@w made available to the pupils.

entars



chools, the point of view of the State Hoard of Education
concerning the purpose and essentiasl qualisy of public edue
cation is steted as follows:

The imevican systen of free public sehools has « o .
regponsibility to zll members of sgociety withoubt regerd
to race, color, or creed, and that regponsibility 4is to
make prmviaien for the maximus development of the po-
tentialities of all groups to e?g end that soclety may
benofit by thelr contributions,

The Department of Public Instruction in Harrisburg,
Pennsylvania, has issued statements concerning principles of
gurriculum construction. For example, after indicating that
the secondary scheol program in that state includes the

seventh grade, the writers of & school menusl have asroed as

followas
The secondary school should conperate uith all other
agenclies 4n the community in providing meaninm and

soeially constrictive experiences for all ywuthg
In Remakine Surriculum, Kilpstrick has stated hig
viewa ¢n the gw&naiplﬁ of pupils making cheices:

Education thus becomes primsrily the conscicus pursult
of personally faelt purposes with ever more adequate self
direction as the goal. The unit of curriculum constivucs

1 ﬁabn&y 8, lancastery Gaarga J. Oliver, ané Helen

Ruth Heuﬁaraaﬁ,,ga; sg of St k?*m Rlemer
518 r” gs I~VIT (R of

State Board of Eﬁuﬂ&tﬁeﬁ, %?&ﬁ); ﬁa %ﬁ?g

ﬁﬁ arﬁmaﬁm af Public Inﬁ%&u@@i&&g ﬁ*ﬂw'”,di~f m
.. ary School HNanu Pennay iy “.", ‘

Ponngylw: sl sylvand
Eul&&%&a ﬁ&& ?@‘“ iy (Harrighidg: Department oi rublic
Instruction, fzmmmmli;h of ?anmylmpmi 1‘3‘?‘5‘& PDs l=3.




tion likewipe becomes an instands of selfsdirected puve
posive living, nobt a&_f@rmarxg a selected portion of
subjectwnstter-tosbo«learned, ?

James L. Mursell in Developmental Teaching describes
what he calls the “yr&m@igie of contaxt® as followa:
Studios dealing with the basic aspeots of learning
rapuatedly emphasize the importence of using a large
amount of simple, concrote, manageablo material, of
differant kinds.b

It appears that Mursell advocates thae use of a wide vardety

of materials in order to mest the noeds and interasts of slil
pupilss Again, he esplaine his “principle of individualizas
tion® in the following mannor:

Situations should be organisod in which the inddvidunl
learner oan work in his own way and perform for himself
the @xpgg%@enﬁ&t&an through which alone good learning ia
possible,

It appears here that Mursel)l emphuasizes the importance of
providing learning situetions which challenge some initia.
tive and ereativeness on the part of the learner.

Second, the curriculum shonld promete &n understaonds

ing, an appreciation; and the prodgtice of the ideals of a
demporatic society. This prinsiple requires that demoeratic
procedures be followed in tie classroom. Al) procedures

3 willlem Neard Filpatrick, Reusking
(New York: Newson and Company, 19361,

% Jamon L. Mursell, Devslopmentas
Edition {Hew Yeork: HNeoGraw-Hill Hook



should reflect respeet for the individual student as an
unique person, raéﬁagm'fur his intereats and purposes, and
recognition that he should participate st ﬁ£ﬁ~iﬁ%ﬁl of
maturity inirééahiﬁg decigions whigh directly and signifi-
gantly affec¢t his welfars. For instance, teachepr-pupil
plerning and evaluation should take plece so that objectives
of the curricuium mey be sccspted by the pupils, nol by the
teacher along.
In the publication, Gourse of Study for Virmicis [le-
ry Schoolp, the State Beoard of Education lends the

fallowing concurrencs with the selected guiding pringiple of
pracuicing demosracy as well as teaching ifu:

The American system of free public schools has been
developed to asglet in porpetuating, improving, and
realizing democratic ideals. The school, therefors, must
be democratic, not only in its instructional program, but
alasp in its orgenization and method,®

Professors Ddwards and Richey express thelr viewpoint

mamies of dme

on this principle under the title, The

In the future, scheol snd college slike will have to
zive more attention te the aducation of the citizen, o
the eultivadtion in him of that bresdth end precision of
knowledge of the works of political, evonomic, and social
srrangemnents ﬁﬁa@?ﬁiﬁl for intelligent pariicipation in
poliey formation.?

§ rancaster, Oliver, and Hendersom, loe. oit.

ichey, S¢
. 3 5 % v 13 8 -
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Agecording to this suthority, being informed about
democracy is not enoughs The effective citizen must pars
ticipate in the making of s soclal policy.
Another curviculum suthority, aarﬁiﬁ Spears, in The
High School for Today, has this to ssy about the goals of
sducation:

The function of the sechosl in & demoeratic soviaty
is twofold: (1) to provide for the atudy of and the
practice in demporzey &s & way of life, and in doing
80, {2} to provide for the maximum development of the
individual in gaaard&ﬁﬁa with his capacities, needs,
and lnterssts, :

In Curriculum Plannina, Bdward A, RKrug expresses what
he believes to be the purposes of the soeial studies program
and lends substantial suthority to the sslected pulding
pri&e&g&aa

The soclal studies program should foster growth of
children end youth in the following understandings,
attitudes, and skills:

1, Undorstondings.
as OFf the democratic faith and its meaning for human
- welfars and happiness. |
be Of the application of demecratie faish in the
development of tho American heritsse.

2o Attitudes, ,

&, Thet all human beings regardless of race, nationsl
origin, color, or any matter over which ithsy have
no control ars entitled to equal rights v 1life,
1iberty, and the pursuit of happiness.

b, Thet we contern curselves with achieving and ime
proving human welfare and demoeratic liberties
everywhare in the world.

§ Harold Spears, The Hish Schoo!

for Today (New
York: hmerican Book Company, 195U}, pe 70

FAY I
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¢+ That all civizens should parsticipste actively in
working toward the solution of community problens
for social betterment.

2. $kills and/or abilities. o

as The abllity to tske part in group discussion,

b. The ability te take part in group plamning.

¢« The ability to think roflectively on socisl
problems.

ds The sbility to search out and use velid and

adequate gources of information.

¢, The ability to evaluate idess and opinions

an controversial problems offered by and through
radio, movies, nowspapors, gﬁfﬁ@ﬁiﬂ&la, books,
etc.y in @ manney which will gontribute to the
zeneral wolfara,:

Third, the curriculum should provide learning situ-
ations in keeping with what research has demonstrated in the
paychology of learning to be weys that pupils learn., This
principle requires that (a) opportunities for guidance snd
counseling should be provided; {b) pupile should be helped
to gee how proposed learnings spply to real life issues of
concern to them; (¢} pupils should be given opportumity to
tio something with their learning; (d} lesrning activities
should taks precedence over time segments; {e) learning
should Ye made pleasureable whenever poassiblej and {£)
pupils should be helped to see the learning situation as a
whole and to anticipate possible outcomess

The members of the Department of Public Instruction in

Harrisburz, Penneylvania, have pointed out the importsnce of

9 Edwerd A. Frug, Curriewlum FJ
Harper and Brothers Publishers, 198D]
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providing opportunities for guidance and counseling in the
curriculum 8¢ i indiceted in the following quotation:

» + » A necessary corollary to the development of a
nurra@uium adapted to the needs of cach individual is
the development of & guidance iarviea to give direction
snd moaning o pupil choices.t

Although it is mot ¢lesr in the foregoing quotation

whether or not guldance is recommended in the classroowm,
Caawsll and Foshay are specilie in indicating their recon-

mendation for guidsnce as & part of the learning process.

The following i85 quoted from Educsti:
School:

The guldance process cannot be sepsrated from the
currdculum; the twoe oxist together in the classroom.
Just as it is undesirable to divide a ¢hild's experience
into unrelated segments, s0 it leo undesirable to separste
one kind of learning from another, The child studying
arithmetic is forming sn emotional attitude toward the
subject, his teacher, his school, and education in genw
aral, Just as surely as he is laarning how to divide one
number by another. To avoid teking thie into aaﬁann% is
to ignors the fundamentel unity of living ~ to i ? the
fact that a person behaves as 8 whole, all the time.il

The principle of helping puplils to see how proposed
learnings apply to real life issues of soncern to them is ups .
held by J. M. Stevens in Bdy ' holosy in this way:

19 &@gawﬁmaﬁﬁ mf ?ﬁblie £m&truwﬁian Gamm@nwaaith of
Pennsylvanis, Seco dary i ﬁ» _ 4

Bulletin 2&1 Heviged (Hal ‘f ﬁrg r&m of uf ¢
Ingtruction, cammanwaalnn of Pan&yivaﬁia, 1@?@3. Py 24

11 Hollis L. Gaagen a.nﬁ m Wellesley Fochay

Educe! 3 E] ‘ s Sscond Edition lﬁaW'Yawkx
-Ae‘«ean ﬁ%gkgggﬁ “*%ii); ?ﬁw 29?“9$g
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Of all the factors which affect memory,
mesningful - structure is perhaps the most fmportant
for the teacher to keep in mind, If the material ia
‘gpufficliently weaningful, there may be no forgetting
whatever, An important governing principle, like the
-idea of the conservation of energy, may: so ﬂalp us
organize the rest of our ldeas that it stays with us
for 1ife., Content that is not as brilliently struce
tured, but which still has much meaning, will be
rememberad in proportion to its meaning,l?

¥ith regeard to providing opportunitiess for Fup@la to
do something with their learning, Professor G. Max Wingo has
written in the following manneri

A ehild comes in contact with the varicus obe
Jocts and forces in the environment.: He uses these
objects and energles in various ways to achieve hig
purposes, He effects changes in the pattern of relas
tions among the things and epergies, and he modifies
his own behavior and thus learns new yvesponses,; This
process of interacting is the basis of 41} learning we
know anything sbout in the natural world. All major
contemporary schools of experimental psychology have asg
a fundamental hypothesis the prineiple af’ia&rnigg
through interaction of organism and environment,d’

Again, Professor Wingo has written on the importance
of the functional gquality essentisl to learning:
s« » » the ultimate test of school insgtruction is the
degraee of effactivenass with which people can use, in

the gourse of experience at large, the things which
they have Aearngg in &ch@elgii &S &

12 J, M, Stevena, Educationa}
Henry Holt and Company, 1951},

13 0. Max Wingo, "Implications fo
tion in the Upper Elementery Orades,® {

gggéhggiégidgg%%ggg%ééﬁﬁ%%§§é§§§ o 'ﬁ::ﬁﬁfﬁ.? aues

Pps 262-83+
14 Ibtd., p. 261,



In the ﬁama‘yaarﬁﬁok'?rafaawera Anderson and &&tae H
present ways that pupils iﬁarﬁ and the significance this
gensral understanding of iaarning has far'tha inetruction
of pupils. ?ha following is q&aﬁﬁd.ﬁram zhe&r eaanlusianﬂ.

) Kﬁa%wuéﬁian if it is to be effective, must -
arouse {motivete) the learner to seme active form of
response.l’

This statement raiafﬁrasa»unﬁ of the pr&nciplaa ime
portant in this study. That iﬁ* pupile shmulé be given
opportunity to do something with their learning. Learning,
therefore, for the sake of storing informetion is not an
adaquate purposo,

Another statement by Profepsors %néexsan and Gates
indicates that they agree with the prineiple that pupils
should be helped to see the learning situstion as a whole
and to antioipste pessible outcomess They épaak of goals
thet provide direction to learning in the following wayt

TR sty o gl e R o
the learning aotivity is dirﬂated,%gﬁ

in the goncluding ahapﬁer of the yearbook, Anderson

Whipple, and Gilchrist describe the school as o lsarning

l} G lLester Anderson and Arthur Xm ﬁaﬁaa, “?he
&anéral ﬁaﬁure af Laarniaggﬁigggi,‘ ith fsarbook

10&&@;
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laboratory and present a desirsble pattern for teaching ae
followss ~
Instead of dividing the clasa program into

large meaninzful aniaazg? |
This pattern coinoides with the principle thst learning
activitics should take precedence over time segments.

While it 4s, perheps, unjustifiable to assert that
all aspects of learaing muot be plessurable, the principle
that learning should be made plessurable whoenever pogsible,
appears as an impiication of many of the principles prea
sented here, For example, pupile should derive satisfaction
from knowing that provisions arc being made for all pupils,
that they are allowed opportunities for making @hﬁiﬁ@ﬁg BXw
pressing ersativity, using varied meterials and having veried
experienges, that certain goals are achieved, and the like.
The authors, Anderson, Whipple, and Gdlchrist, also include
pleasure &8s part of their ldeal pattern for teashing whon
they describe the "attractive" clzssroom gnd "attractive®
materiale of instruetion,i®

In weiting cbout the reletionship of the pupil and

, &? Gy Leater Anderson; Gertrude Whipple, and Robert
Gilohrist, "The School as arning Laboratory,” 3 Fortye

Bk
I,

8 Abids pe 3554
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and the curriculum which he follows, Lee and Lee list
gertain guilding principles. This list miy well serve an a
summary of this discussion of principles of curriculum conw
struction. o

Summsry of guiding priveiples:

ls The curriculun i considered to be the actusl
riences of ench pupil which are sffocted by the
guigﬁé* Bxperiences should bs so selected and
, o 883

2+ To repult in socialized human beings
3.+ To give conslderation to the ams%ian&i development
of ghildren
by ?@ﬁéﬂ?ﬁi&ﬂ demoeratic ekills, attitudes, and Prow
cadures
5, To give consideration to the hoalth and physical
development of children
6+« To make provision for the individuel differsnces
 in children
7+« To be suitable vo the maturation level of the ghild
8, To meet the nseds, purposes, and interests of
 ghildren
9, To be educative rother than mis-educative
10, 7o am&gra@ the child's understending of important
v concepts
1l. To aid in the development of neow meanings and expand
‘ exporionces through utilization of previous meanings
12:. To develop now meanings through adaptation to the
neads of the local community, utdlization of availe
able resources, sonpenastion wh&wﬁ posaible for
environmental iﬁﬁkﬁ; and participation in a wide
N variet { of suvironmental situations
13. Teo utilize some importence of thinking
14y  To male poseible successful achievement by the ohild

If these eriteris are €o be met, it 15 inherent
thsh, e vescher, kuow ohdjoren, kagy, gibies mtrery, Kuow
optinun val u@a a%a éﬁ%i?ﬁﬁ from the am%ﬁ&maﬁi

is 65 1070 u.m@am hawavav ﬁh&
@?ﬁ?&t&ﬁﬁgﬁg &ﬂﬁﬁ%&&n@ﬂy goes me ’ » Ghat

19 Jﬁ Marray Lee and Dorris Hay Laa ,@_ ‘
Carrdenium, Second Edition (New York: ﬁ wCOnL
Crofts, Int., 1950), ps 204

‘ éﬁﬁélﬁh&




CHAPTER 11X

'GHARAGYBRISTICS OF SEVANTH GRADE PUPILS INCLUDED
" IN THIS STUDY |

The information included in thias chapter indicates
that Matthew Wheley pupils in the seventh grade have certain
chavacteristics that should guide the planning of a curricus
lum. The group was couposed of 148 soventh graders. It
included all those sntering the grade in Septambsr of 1952
and 81l those enterinz the grade in September of 1953.

Age and sex distribution nay be noted in Table I, It
is here indicated that sixty per cent of the pupils were
twelve years old when they entersd the grade, one per cent
was av least tén years old, and one per cent, ss old es
fourteen.

Table I indicates that the general age level for the
grade is twelve. Thse curriculum for the grade, therefore,
should be designed for twelvo«yearwolds with encugh flaxte
bility to includse those as young 8% ten and &8s old zs

fourtean.
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TRELE 1

AGE AMD SEX OF PUFILS ENTHRING THE SEVENTH GRADE
OF THE MATTHE¥ WHALEY SCHOOL IN SEPTEMBLR 1952
AND SEPTEMBER 1953

10 ¢ -~ 2 3 - - H 2 3 1

11 ¢ 2 , .

12 ¢ 20 31 T 21 17 v 89 LI -
13 9

14

! L2 3

- 2 k4 e »~ i 2 H 1

Total 31 L9 39 29 1,8 100
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0Of these pupils, seventy were vresidents of
Willjamsburg, and seventy-eight wore residents of James City
County, These pupile for the most part belong to soell
family groups, It will be noted in Table II that all fami=
lies of more than four children were found among the James
City County rosidents, This table does not show whether
children who were not brothers and sisters were housed toe
gether, Only the number of brothers and sisters each seventh
grader had, regordless of whether or not they lived at home,
was indleasteds

More pupils belong to familiss with two children than
to any other size family. Forty-seven per gent of the pupila
bolong to fomilfes with two childven or lesss It 45 impore
tant for this respon that the currdculum for these pupile be
planned to include many group experdences, Table II reveals
that. the pupile come from somewhst rural and urban type
homas, se the curriculum should be planned for pupils with
both kinds of home backgrounds




THBLE IX

THE HUMBER OF CHILDREN IN THE FAMILIES CF THE
SEVERTH GRADE PUPILS OF THE MATTHEW WHALEY SCHOOL
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From the cumulative records of individusl pupils dats
ware secured concerning distribution of intelligence quotients
as indicuted by the Gslifornis Mental Haturity Test adsinice
tered to the pupils in thoe spring prior to entvance inte the
saventh grade,. One hundred thirty-four pupils were teated,
Deta were miseing from the cunulative record folders of fours
teon pupilas

Figure 1 shows that the greatest frequengy was thirtye
sixs It osocurred in the intervel between 90 and 99, The
range in intelligenve quotients way from 50 te 169. It is
significant to note the wide range of intelligence guotients
and the piling up of the quotients avound 100, The majority
of intelligence gquotients wes above the modal elapsy, 90 to 99
These conditions suggest that in planuning a surriculum for
this group of pupils appropriate conslideration should be
given to providing & weriety of types of sovivity and ox-
perionces %o agcord with the range of abilivy and interests.
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Table IIX reveals the percentile ranks of achievement
in resding, arithmetic, BEnglish, agnd spelling for 141 aixth
grade pupils, based on the Califoynis Achievement Testo
which were administered in the spring of 1952 and 1953 just
prior to their entrence into the sovonth grade. There was &
discrepancy, however, botueen the 141 pupils whe were tosted
and the 148 pupils who entered the grade in September. This
was caused principally by pupils moving to and from the
communitys

The greatest number ¢f frequencies lay between the
- twenty-fifth and the seventy-fifth percontile vanks in all
areas tested, This would indicate an spproximately normal
distribution in schievement, However, the best general
achievement was in ardthmotic and the poorsst in readings
Tha curriculun for thess puplile; therefore, should make
speclal provision for the need of improved achievement in
reading and asgotiated studies. Comparisons among the
‘achiovements below the shirtieth parsentile rank indicate
that frequencies were greater in reading, English, and
apelling than those in arithmetia,
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TABLE IYT
F?ﬁﬁﬁﬁWIkﬁ RANKS OF. THE CALIPORMNIA ACHIEVEMENT TESTS

ADMINISTERED PRIOR TO BRTRANCE INTO THE SEVENTH Gﬁﬁﬂﬁ
OF THE RA”T%EW’@HA&EE’&QH@QL
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The educational background of parents of the pupils
in this study ie indicated in Table IV, Dste were missing
from the records of twenty pupiles Twenty«five per cent of
all the parents attended high schoolds Forty-six per cent of
all the pupils! parents attended high school or had less
schooling. = Husbands and wives tended to have similar sducse
‘tional backgrounds. Parents of Villiemsburz pupils tended
to bave & higher levsl of school than thoss of gounty pupils
gince in only six instances among the former had parents had
less than high school attendange, tompared with twenty-five
cases among the lattors

The wide variety in the oducational backgrounds of
parents is simnificant in the planning of a curriculum, This
would indicate a variety of opportunisies for learning pro-
vided in the homes.




26
TABLE IV

. EDUCATIONAL ACHIGVEMENT OF THG PARENTS |
OF SEVENTH ORADE PUPILG IE THE MATTHEY WHALEY SCHOOL

#illiams~ James ity Cent
Attendance ) burgAt ., Sounty

dagidonty
IREEREATLL

Grade school for both ’

parents F: 12 i 9
Grade school for oney

high school for one b 13 17 12
High school fer both | /

parsnts 15 22 37 25
High school for onej cole

lege, professional, or A
~ busineas school for one 9 8 17 iz
High school for onep oole

lege and professional

or business training ‘

for one ‘ 4 i 2 i
High school and profese

sloral or busineass

tralning for onej

collepge and sdditional

study for one 2 - 2 i
Collome, professional, or

businass school for , _

both parents 17 b 21 14
College for one; tollege

and additional study )
__for one | 7 & i3
College and additional

study for both parents 4 5 3
Incomplete data 8 12 20 14

Total 70 78 148 100
T NOTZ:  High school table means beyond the
eighth grade. ’

ot crmpaimpiematvae it
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Data on oceupations of the parents of pupils in this
study were found to be unreliacble and incomplete, Pupils®
pormanent record folders were consulted. It was noted,
however, that a large percentage of fsthers were engaged as
laborers, service workers, and profossional workevs, It wes
believed that the data indiceting the number of mothers
holding jobs outside the homes were unraliables

Information on the interests of pupils was found in
the cumulaetive record folders. Dota were svailable from
teacheyr observations st the end of the sixth grade year priocr
to entrance into the seventh grade. Data might hsve been
affected by seversl factors, such as (1) teachsers might have
~observed more interests of some pupile than of others; (2)
teachers might have been more interested in sowe pupils than
in others; (3) teachers might have offered opportunities for
gertain interests to be more r&aéixyhﬁavaai@a &han et&@r$;
and {4} teachers have used in some instances misleading or
vagup terus, Hovertheless, Table V presents a frequency
tabulation of pupil intervests observed by teachers. The
high frequency of art, muslc, ag&rtﬂg ganeing, reading, and
group games might prove significent in yzaunx#g a curriculum
for these ?ﬂﬁiiﬁﬁ‘ The wide range of Interests aﬁmuxﬁ'aiaa
prove &ignifia&nt.iﬁ yiannﬁﬁg'th@ cureisulun,
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TABLE ¥

INIERESTS OF SEVENTH GRADE PUPILS
OF THE MATTHEW WHALEY SCHOOL
AS OBSERVED BI TEACHERS

12, &wﬁamab&i&a, .
shipa, ﬁi‘ﬁiﬁu*
sirplanes

2, lMusie L5
3. Sports 38
La Dancing 36
5. Reading 36
6., GOroup games 20
7+ Science 18
8. Academic work 17
9+ Domostic 11
10 Dramatics ?
1i. Mechsnioal 9

i

Clothesn &
Seouts &
Movies L
b

3

3

-

Librgry
Religion
Oroup astivivies

Other children,
peopla

Farming 2
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CRAPTER IV
PROPOSED CURHICULUM GUIDE

The cwrricsulun guide proposed in thie chaptor is cone
structed on the basis of social studies units under the
general topic, The Hew VYorld, It is believed that with the
centar of interest directad to this general topic nmany
subject skills ecan be developed with the pupils gs they
participate in variocus experiences, The general thome, The
New World, falls quite npaturslly in with the study of the
Williamsburg copmunity in which these pupils live, This in
indicated by ths details of the outline pregsented.

The saven wnites which are developed under the genoral
theme are as follows:

Unit One: nding 8 How World
Unit Twoi Colonizing a Hew Horld

Unlt Three: Onr Community and Its Part in the
New Yorld

Unis Four: Fighting for and Building o RNew
World Covernpent

Unis Pives 4 Bow World Stands with the Qld
World

Unit Six Expsnding the Hew World to the
Paeific

Unit Bevent lLooking for How Worlds to Conguer
in Helation to Our Gun Community

It is believed, on the bapls of the investigstion
that has been made in this study, that units which follow
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an adaptation of the form wsed in Comtra Costa Gounty, Cale

ifornis, cen best fulfill the requirements for curriculum
construciion as indieated by the principles describsd in
Chapter II of the studr. The author has chosen, therofore,
to use an adoptation of this organisation in presenting the
units which comprise the curriculum zuide in soclsl studies
for the seventh grade with which this study is congprned.
The Contra Costa form 48 ae follows:
I. AINS OF THE UNIT
he GCaneral
B, Attitudss
Ce Enowledge
e Bocinl
s Acodemic
II. SUGGEBYTED BEQUEREE
I3I. SUGGESTED WAYS OF INTRODUCING THE URIY
1¥, BSOCOPE OR PROZLEMS: ({FPor the teacher, nobt
necessarily thoese puplils
willd Wﬁﬁnl{
Y« WALS OF SHECURING INFORMATION
Ly FBeading
B. Audio~Visual Alds
1. Hotion Pioture Pilms
2+ Filoetrips

1 The principles ere described oo .page 6.
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3« Field Trips

he Intorviews
VI, WAYS OF ORGANIZING AND USING INFORMAZION
| B @anatraaﬁian~&gﬁivttiﬂé

B:s Use of Mathematics |

Cs Use of Written Language

D: Use of Orsl Language

B, Use of Dramatice

Fs Use of Health and Seience

VIi, CULMINATING ACTIVITIES
VIITe WAYS ARD MEANS OF EVALUATION

A¢ BSoeilal Skills

Be HKnowledge and Understending

0« Attitudes

D, Tests and Checklists

One of the principal adaptations of the Contra Costa

form 4s found in Section I, Aims of the Unit: The investi-
gator hes clsssified all aims a&s general ainms for the year
and gpeeifie aims which apply to each unit, This wes done
to aveld an overlapping of clasgificationss A second
adaptation goours with roference to Section VIII of the
outline, The emphasis in the suggestiona for ovaluation ﬁf
the outeomes of each of the units propossd is upon moans of
evaluating, such ap obsarvations, teste, and checklists, In
the meoans suggestoed provisgion js made for evaluating ocutcomdg



which £211 in each of the general areas; namely, social
skills, knowledge and understanding, and astitudes.

%hé seotion which follows containg tha general sima
for the year and suggestions for orienting the pupils in
terms of the theme for the year and for initiating the study
of the gensral theme,
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Introdustion

Thems for the Yoeuar: jggi;gg;;f,?ié
General Aime for the Year

To haip pnp&ia beeeme interested in the history of
America

To haelp @apil&‘%@@ams-&a%&ﬁaa&mﬁwiﬂau eiticens
To help puplls understand and aspprociste the deomiow

gratic principles on %h our country is
founded

To help gu@ilm think of history as an exoiting, true
abory

Te help pupils enjoy ocurrent events and news reports
To help pupils express iniviative snd creativivy

To help pupils develop an interest in the growth of
liberty in Amevica

To help pupile understand the mesninge of important
documente in the American heritage

To help ils appraaia&e the struggle involved in
ﬁﬁg ding & govermmant for hmerics

?@ ﬁs&p-yup&la aoquire an attitude of ingquiry

33

?ﬁ‘hﬁly puplle increase thelr reading, listening, and

speaking vocabularies
To help pupils appreciate leaders in the history of
- America P

To help pupils understand changes in American living

To help puplls become acquainted with current events
4n the community, the nation, and tho world

To haiy/y éxa amprawwvth@mﬁaivwa.agaurﬁ%a&y with
s

To help puplls improve their discussions



IIXs

34

To halpwgug$&5 recognive similaritics and differsnces
wherever they appear

To help pupils know their community
To kﬁky.guy&iﬁ relate pust history with present
history

To help pupile gain acoursey in using Information

Te help pupils live and work together happily in the
¢lageroon

To help puplle apprecliate the contributions of othors

To help pupils help each other make contributions to
the shudy

To help pupils accept kindly the handicaps of others
To help pupile understand and évaluate thempalves
To help pupils evaluste tims, property, and energy

To belp puplils recognize their responsidbilities
individually and sy a group

To help pupils develop in accordsnce with their
potential abilities

To help pupils improve in reading

To help puplls improve in communicsting ideas orally
and in writing

To help pupils resd scales end maps

To help pupils make adeguate wse of availeble sources
of fuformation

Te help pupils use outlines and charts

To help puplls use libreries; reference materials,
indicen, and catalogs

snggaasgé Ways of Introducing the General Theme for the
Xoop

Ay Present a film on Americeanism, democracy, o
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1: Demceracy: 10 minutes, sound, 1946, LEF,

Available $&aﬁa, n@mmavaay‘éafin@&ﬁ
Blacussion on promoting the growth of
ﬂamagraﬂy i8 presented,

ARG FooAkasadl 9.0 AS3A] _
abQQVStata ~“§h&a £§1m éavmla the
theme that the Declaration of . daymnﬁm
ente is not & dead historicel dooument
but & vitsl foree and %g ide teo living
todays Illustrations from the lives “of
an jmmigrant and his children show the
neaning and significance of the
Declaration of Independence, both os
its influvence in shaping wur progont
worid and its aignif&ﬁance in meoting
today's problens.®

g&ﬂiagyf-: 20 minutes, sound, 19&5;
‘ te, JAvailable State, Expla!l
American privilege of vaﬁing
baliote

Piscuss reasons for finding out &g much as possis
ble about freedom, democraey, and the
American way of 1§£@#

Bxhibit selected plotures, yam@hlata, books on
denooracy anﬁ freoadom

Tell a story about our Amerdcan heritage,

Invite a raywe&am@&ﬁiv& of Colonial Williamsburg,
Ingsy to talk about the importance of knows
ing about Ameriea,

3
vy aaﬁre%

this

. (.V S ﬁ .‘ Herh's ,, A
% ?uréh&%& anﬁ Frintiug,

sion 4‘3

1952}%@%%2& ﬁ¢ ?hé ﬁmnaéazimna‘ara adapted or quoted fron
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PINDING A NEYW WORLD -

1

Specific Mis Associated with th&ﬁ-ﬁnit

A+ To arouse interest among pu§i1$~taﬁﬁﬁ,kﬂx
the people and: events that led to th@
ﬁiﬁﬁﬁ?&ry of &m@rica P

3

B To halp pnpiia understand the geography of
- Burcpe that led partially to mh@ ﬁiﬁw
covéry of Ameyiga -

Cs To help pmpil& anﬁ&rﬁ%&ﬁﬁ relative differe
ences in distances in the fifteenth
aanznr? and the twentieth century

De To help pupils become aggueinted with th@
fdess and inventions of the fif@aanﬂh
century

Sugpested Bequence of ?@yiﬁﬁ

As Harco Polo's Travels Encourage World Eﬁplﬁr&*
‘ tions and Discoveries -

By Emplorations Carricd on by 8 ain Fortugal,
" the Netherlands, France, and Engiend

Suggested ¥Ways of intraéuaing the'ﬁnit

As Tell or read the story ‘of Marco Polo's return

from the Eastu

Hs Point out the r@u@eﬁ used by Eur@peana 175 o1 2
eling to the EBagt for e@r%ain product s

Cs Discuss the products that we use ra v&rly
from othoer parts of thoe uurl , BB
- pecially. fram the Par Fast. -
Scope or Problems: .{Far the teacher, not necese
garily thone pﬁp&la will
Qﬁﬁﬂﬁ
Ay G@cgr&ghia )

R, Where aro aha fnii@wing Xaaata&:

~&ﬁ§§%z§ram§§h~ﬁaa ﬁa&tain&iaa
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&aﬁf@nuél&nd Wast Indies
Strait of Serait of
Magellan Good Hope

‘Hudson River Hudson Bay
Centra) Anerics South émﬁriaa

How great is the distance botween Europe
and China?

How great ig the distance botwoen Burops
and India?

What routes did people travel from Europe
to the Far Bast?

What kind of land and woeter lay betwean
Euvope and the Far Eaat?

People and Eventa

1

24

3

b
5s
04

What kinds of stories did Marco Polo tel)

about Chins?

¥ho were the followir ople and what
contributions t oy make in the
diseovery of thﬁ Kow YWorld:
Vaseo da Goma Henyy Hudson
Amordigo Vespucel John Cabot
Henmry the Navigator Elizabeth I
Philip of Spain Sir Francis
FPerdinand and Drake

I%&%g%l& 4 31§P§a%§gv
Marquette an ale
Joliet Columbus

Jacgnes Cartier Balboa
Samuel Champlain Cortez
De Soto the Astuecs
La Salle The Incss
Magellan Pizarro

In what principles did the "Ses Doga"
balieve?

Yhat did the Arsada settle?

How did Americs got its name?
What is ﬁh@hmﬁaging of mubiny, tyranm
parehant '
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C» Idess and Inventions

1s VWhat did the a&am&n @f the fifteenth cene
tury know abour navigation?

2+ Vhy wes navigation of interest to the peoe
ple in the fifteenth century?

3. When was the compass invented?
Ly What is an astrolabe?
5+ What kinds of maps did the seamen use?

6. How were ships budlt during the fifteenth
contury?

7+ Uhat ideas about the size of the world did
the people have?

8, What kinds of ideas did peopls of Zurope
have about freedom and government?

Vs VYays of Securing Information
A+ BHeading
1. DBooks for ?upi}a Selected from Ghildren's
ataloe.

'Qﬁ”ﬁ‘ Xﬂﬁ‘# 3.93&9 &3& FFQ
Illasﬁr&%aa; Recommended for
Grades 5w$i

(b) anaiﬁiﬁ, Ragar‘&&tain@ %ﬁﬁ
‘ ELoa. ﬁ&w orkT  Alfred
n p ngsy 1938, ?5 PP+
zllusﬁrauaﬁ,by the author,
Recommendad for CGrades LG,
Clossified as Asmevies; Discove

ery and Explorationss

3 Ruth Giles and Dorothy B. Couk, amg&lara Chi
%ggaig Catala g,%ﬁi hth eéi&&aﬁﬁra%iaad; ﬁa ork: Hy
ompany, 1Y%

PPs




{a) Mc@uim% Egm; f«m,_f%& Zoun -: 2804

ork: The Haemi Compeny ,
1946 bib pp; xlzaa$rﬁ%ad;
Rogommended for grades 5«7,
Classified as America, discove
ory and e xg:twammﬁ i)niwci
States history, social life a'aﬁ
gustons.,

2. Books for ?upﬂsﬁalaﬁﬁed from the Stand-
o4 Sl x for High School

{a) OGuiliet &:ﬁﬁm Clarence and é&ary
émmwm Guillet, pathtinde

’%ﬁe Haemillan ampaxz 1‘2?39,;
30L py. Illummmdg Resomw
mended sspecially for junior
high schools <Classifiecd as
Amorica, discovery and exe
plwamm and oxplorers,

1%1; 238 Fp illuatmmma*

ang napsS,. Contenta: West
and E%w Colunmbus and tho new
lands; ‘Balboa and the Pacifics
Cortes and Mexico; Spanish conw
guerors in Central Americs;
Pizarro aga xna Incas;? 9&@&5

| # ﬂmwoth? Herbert West, compiler, Standord Catalog for
%@ % ibrar {sixth edition; Haw York: The H, W,
son Company, I ¢ 1128 ppe

5 Other materdisls will be found listed in the genersl
biblisgraphy at the end of the chapter,
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B, Audio~Vieusl Aids
1, HMotion Plecture Films®
 {a) Gaptai

m ﬁaxea, &@ﬁnw,"

Virginia State’ ﬁa?artmen% a
Eéueatiang Availsble Stetes
Exploring Virginis rivers with
Captain John Smith, Treats
Indisng, especislly Pocahontasg,

nbugs 60 minutes, silent, Yals..
“Available $ﬁaﬁa* "Bwamatiaaa
the coreer of Columbus from
1485 to 1492,%

ahla ﬁtaza@ “ﬁnﬁmﬁad ﬁr&w&nga
aeaariba the North American

territory discovered between
14,92 and 1700, and routes used
by the explorers,.®

Re ﬁilmaﬁrig Available in The Hatthow Whaley
Library

txplopation: Life Filmstrip.
aa OF '&a“ara in explorations
from Ewropes Man's urge to explors
is emphasis ﬁd\ﬁ

3« Field Trip

¥isit the Marinerts Museum to oxamine
wg% es of Columbus' voyages and
B3PS

Vi, Ways of Organizing and Using Ianformation

Ay Congtruction Activitices Which May Be Suggestod
ﬂ to Pupils

1. Constyruct models of early explorers' ships
‘ and navigation instrunento.

Ihe Aze

§ gtate Board of Education, £pe £it., 129 ppe
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5

6.

7e

Use
1.

2

3.

Hae
1.

Za

&1

-Congtruct 2 diorama sesne of the Spanish

Armada,.

Drew maps of the known world before
Columbus' discovery, It might be
superimposed on another map showing
routes snd explorations made by
Columbus and others,

Construet a dicrams of Qaiﬂmbua asking Sfor
ships in Buropeo. »

Draw & plcture map to show the race for
¢laime in the New World among
European gountriss.

Plan & blackboard mural map on explorations
mads during this period.

Construct a paper, c¢lay, or wooden scone
of some American begimnings, It
might depict the hardships or fears
of early voyagers to the New World.

of Mathenaties

Use mathematics in the construction of
nodels to make accurate proporticns
by messurement and scale,

Use mathematics in meking maps to scale,

Use mathematics to compute speeds and dise
tances traveled by carly seamen.
Teach an understanding of ratios by
making comparisons with speeds and
distances traveled today on see.

of ¥Wrdsten Luanguage
¥Write for information about a trip to the

puseun, Write to confirm arrange-:
ments for the trips

Write reports on selected topics. The roe

ports may be the gummary of &
compitteats findings on & topic or
an individual's findings.

¥rite a narration for selected scenes to
be pregsented as a play.
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Outliine sone important £indings found by

yeading about this period.

¥rite & report on the fleld trip to add
to & clésareoom collection with a
view to writing & handbook for the
seventh grade,

¥rite invitations to parents or to other
¢lasges in the school asking them
to attend a program on Columbus op
the explorers.

Compose some lines of poetry to supress
the exclitement thet early seamen
mugt Have falt op sighting new land,

Write some imaginary newspaper articles on

the new discoveries,

Collect new words amé<¢ﬁexr meanings for
v&a&hgiari building. Keep them in
& notebook, :

of Oral lLanguage

Practice to read for the &ngaymam% 6f the
elass Joaquin Miller's poem,
*Columbug, " :

Look in current nowspapers and news magae
zines to find information about
modern discoveries. Report your
findings %o the class, :

Fractice in choral resding "Columbus® by

Joaquin Millers

Record and listen to orsl reports on
topicse selected in this study.

Discuss good and faulty habits noticad in

oral reports given to the class,
of Dramatics
Dramatize scenes from the life of Columbus,

Dramatize scenes in Buropean courts at the
time of the disgoveries in the New World.
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Fs Use of Health and Sclence

8tudy health conditions of sea voyages of the
fifteenth century. Compare these with
moders health and safety measures
practiced by steanship and asirplane
companies,

Culminating Activities

A, Present to thae ¢lass or to an agsembly fraup a
play dealing with the life of Columbus,

B« Display models, maps, scenes, and the like
which wers constructed or drawn during
this studys Thoy may be displayed in
the classroom; in the school corridors,
or in the library.

Cs Present a choral reading as part of a program.

De Give readings of lines of postyry or news artie
¢les composed during the study.

Evaluation
4, Obgervations

1. Did the material representations of hape
peninge reveal understanding of
history?

2+ Did the presentations show that work was
woll read and organized bsfore
being presented?

3. Vas thers a variety of self«expression in
the learning situations?

he Yas group work cerried on meaningfully and
cooperatively by all members?

5+ ¥Wag there wide participetion and group coe
operation during discussions?

6. Was there indication of willingness to
share materials, time, and attenw
tion in the classroom?
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Did members show appreciation for otherst
contributions in the study?

Did pupils parﬁiéipa&& in planning the
- gtudy? :

Pid pupils practice good habits in oral
and writtﬁn.&angugge?

Did pupils mske good use of available re-
sources O information? |

Was thers @viﬁamﬁa-af learning Lo approe
ciate personalities and problems of
people?

Was there evidence of puplls doing their
beat work in the study?

Did pupils show interest in the story of
America and possibly s degire bto
lesrn more about it?

What difficulties did the whole group,
small groups, or individuals meect
in the ctudy? How did they moet
tﬁami What was the result in each
case?

Tests and Checks

1.

24

3o

Uso mﬂ.‘bipl@ Qhﬁiﬁﬁ* true-false 8 mﬁ&hing.
essay, and completion tests.

Use pupil evaluation in & discussion of
the unit,

Use a ghecklist similar to the one in
Appendix D of this study for pupil
avaluation.



Unit Two:

b5
COLONIZING A NEW WORLD

I. Specific Aims Associeted with this Unit

11,

A, To stimulate an interest in the settlement of
Jameatown, Virginia, and Plymouth,
Massachuasetts

B:s 7To help pupils uﬁﬁkrakand some of the major
:ﬁ&ﬁﬁﬂﬁ ggr the early settlements along
e coast o

Cs To stimulate an interest in sarly ideals and
ideas held by early settlsrs in
Jamestown and Flymouth '

Bs To help pupile understand the hardships faced
by early sattlers of Jamestown and
Plymouth

By To help pngila form an acourate understanding
of living in America during the period
of early settlement

Fs To help pupils recognize the similarities and
differences betwsen the Jamestown and
Plymouth get.tlements

G. To help pupils understand soms of the politiw
pal ideas in America and in Engggné
during the spixteenth and seventeenth
centuries

He To halp@guyixa become saquainted with some of

& leaders of America during colonial
daysa

Suggested Sequence of Topics

As Jemestown Colony

Be Plymouth Colony, Massachusetts Bay Colony,
snd Other New England Settlements

Cs Home Life in Colonial iAmerica

D, Political Life in Colonial America and the
Rising Revolution
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IIX, Suggested Ways of Introducing the Unit
Ay Point out on wall maps the main points of

v,

interest along the Atlantic coast
where the early settlements begans

B, Discuss with pupils what they already know

abﬁg@ the early settlemonts.

. With the aid of pictures discuss the ships

that were used,

D. Present one of the films or filmstripg dos--

scribed in this unit.

Scope or Problems: (For the teacher, not necess

sarily those pupils will
poge)

&y Colony at Jamestown

1.

2e
3.
be

54
64
7e

8.
e

10,

1ls

Why did not the English give up attempts
colonize in the Hew World?

¥Why was the lLondon Company orgenized?
What difficulties were faced at Jamestown?

¥hat kind of government was attempted at
Jamastown?

What was Thomas Dale's part in helping the
¢colony?

What kind of person was Sir William
Berkelay?

¥Why did John Smith set up & rule sbout
working?

What kind of person was John Smith?

What did the word "gentlemen® mean in
16077

What is the significance of the House of
Burgosses?

¥hat were some of the health hazards at
Jamestown?
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12, What were some advantages of chooasing
Jumeatown for settlement?

Be ?lymauﬁh Colony, the Massachusetts Bay Colony,
. and Gthar New England Settlements

1. Vhat were differences between settlers &t
Jamestown and those at Plymouth?

2. What was the Mayflower Compact? Why was
it importanc?

3, UWhat is & pilgrim? Who were the Pilgrims?

L+« What 4id tha Puritans believe concerning
religion? :

5« Who were the ﬁayar&tﬁaﬁa?

6s VWho was Roger Williama? What hsappened to
gigiw?ﬁg he practiced his r&l&gi&u&
efs .

7+ Deseribe the £irst Thanksopgiving.

8. ¥hat contributions to American histoxy
were made by these people:l

William Byadford Massasois

John Winthrop Squanto

John Endicott - Miles Stendish
Williem Penn Lord Baltimore
FPoter Stuyvesant Anne Hutchinson
Roger Williams

9. Whot Americsn oustoms were started by
these early settlers?

10, Vhat were some of the hardships faced by
the Plymouth settlers?

11, What wes significent about the Maspachuw
setts Bay Coleony?

12, ¥hy did not the settlers give up and row
turn to the 0ld World?

Cs« Home Life of Colonial Americs
1, What is a sampler?
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How would schools of colenisl times
gompare with those of today7y

How 4id education in New England
compare with that in the South?

What kinds of thinge did colonial btoys
learn in school?

Vhat kinds of things did coonlonial girls
learn?

What kinde of play and sports did
golonial boys enjoy?

Desoribe the way in which & colonial
family would spend gn evening.

Dosoeribe the clothing of the colonists,
Deseribe the materials and designs.

Deoscribe the furniture of an aarly
colonial home in Hew England,
Contrast it with one in the South,

What industries were carried on in
colonial homas?

Explain the social distinctions that exe
isted in the South and in New
England,

What, did adults do for entertainment in
soloniel times in America?

Why i85 1t good for us to study and unders
stand these people of early
eolonial times?

What is an apprentice?

WYhat was an indentured servant?

What were some chief products of the
South during the seventeenth and
pightesnth centuries?

What were the main products of lew
England?
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What occupations were previalent in New
England? ‘ A

What occupations were prevalent in the
4‘559?.1'&33!? T 100 7 Lo ;

How did colonial people preserve their
foods? - - ‘

WUhat kinds of government existed in' New
England and in the Scuth?

How 4id geographic factors meke a 4ife

ference in the way New England
developed and the way the South
deoveloped?

What were some important American ideals
tzgt §5r3>s&arﬁﬁd in colonial .
times

D, Political Life in Celonial America and the

1.
2.
3.
he
5e

6a

74
8.
G

Rising Revolution
How did Englandts attitude and treatment
of the colonies thange during
eolonial times?
What was England's theory of mercantilism?

What doos "gaﬁatiaa without representation®
mean

How were England's politics at home like
thoge in her Ameriecan colonies?

What did Edmund Burke and William Pitt
believe about government?

what kind of man was Benjamin Franklin?
¥hat 44d he bslieve about the
governuent of the American colonw
ies? Uhat did he do about it?
What were the Commpn Sonag pamphlets?
Yhat was the Stamp Act?

What was the Molasses Tax?
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16,
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What waa the Boston Tea Party?

What part did Patrick Henry and Samuel
Adams play in ¢olonial polivics?

How did the coloniste react to the row
strictions put on Boston?

What did the Continental Congress try to
do to settle the dispute with -
England?

Who were the "HMinutemen™?

What was important about Paul Revere's
ride?

Why do we remember Bunker Hill in bhistory?

What is the significance of the Declapraw
tion of Independence?

Why did the roysal governor in Virginia
£lee?

Who were the rulers in England during
this period?

What kind of smuggling hed been going on
in the colonies?

What wers the "Sons of Liberty"?

What did "gquartering®™ English soldiers
mean?

Securing Information

Books for Pug%;e Selected from Child

(a} Daugherty, Jemes Henry, iing of |
MENeTEES Pilerinas New Porks o

ng of

T

-

{a} Dau -e&t Jemes Rén o
TS Paeeangs honds

7 Huth Giles and Dorothy E. Cook, gpe gits., 919 ppe
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Random House, Inc,., 1950,
186 ppe Illumﬂrataﬁb Recome
wmended for Orades 7«9,

. Classified with the Pilgrim
fathers and the colonisl
period. .

(b) Earle, &ziaa (Morse) , fe iz
" g0l Da . aw ¥ E' da

he Macmillan . ﬁampany, 189g¢
418 pp. Illustrated with
photographas Recommended for
Grades 7-9. Clagsified with
socinl life and customs, the
colonial period, schools,
gemes, costumesn, otC.

{¢) Hall-Quest, Olga (W&iba&rnai Jamege
%own venture., Now i@rkz
" -nttan and Company,
3-959 * 3.35 Py Illustrated.
Recommanded for Grades 6.8,
Classified as Virginis hisctory
and Jamestown,

2« Pamphlets for ?ﬁpixs 3&1&3%@@ from
‘ Children's Catalop

{a} Dufré, ﬁarcall
Colonia)l

&ﬁval w Ensiand,
’ § vanston:

f" ‘ﬁteraon and Company
1952u illuatr&taé
Janice Ha& aﬁdg ﬁam@mman&eé
for Grades 5+7. Basic Soeial
Education Series,

2 Sputhern Colonial Days
Evanston: Row, Faﬁerﬁan,anﬁ
Gampaﬁy i?az. 3 g Il
1u5ﬁr&bﬁd»by J&niea olland,
Recormended for Crades 5«7
Basic Sgﬁial Education
Serias,

(b)

8 Ruth Giles and Dorothy E. Cook, 9p. gite, 919 pp.

9 Other materiale will be found in the general
bibliography at the end of the chapter,
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By  Audio~Vigusl Alds.
1. Notion Picture Filmell
{a) Jomestc

60 minutes, s&lent, Yale,
Available State. "Impregs.
sioneg of the Jomestown settlew
ment in 1612 under the stern
rule of $ir Thomas Dale."

{v) Pllerims: 45 m&ﬁuteg silent, Yalea,
Available State, "Dramatises
the atruggle for religious
freedom as typified by the
story of the Pilgrims.” -

{e) .ngéﬁggﬁ= L5 minutes, silent, Yale,
vailaeble ﬁaaﬁ§¢ '"inuidanﬁa
P&?&&%ﬁn the sconomic backe

round of the Massachusetts

y Colony.:"
{4} Berly ég%t;ﬁgg vgéz_&fvt 10
minutes, soun B, Availe

able 3%&%@; “ﬁapaaﬁa of the
Jives of settlers living in
early New England between the
yeers of 1623 and 1629 AJD,"

the Bevg) ,Mﬂzﬁ 45 minntea;
nt, tale, Available.

st&te. *Significant incim
dents in the decade, 1765 ¢
1??3 interpreting the ﬁt@te

min d of the people as the
m@vaman% af’inﬂaﬁenéence
gaina Lmpetuse?

, rent 10 minutes

' BTy Avgilable §ﬁ&ﬁ@a
”&apeeta sf everyday home life
of children whe lived in
colonial New England,®™

ii

{e)

(£}

10 state Board of Education, 0P Site, 129 pps
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?i}mstripa Avallable in The Matthew
Whaley Library

{a} The Jamestown Co"”faz‘ Virginia Do
partment of Xducations Color.
Piotures J&meabawn of today
and gives drawings of the
an@iant fort aha@ was built
there in the sarly days of
aattlemenﬁ.

cyclope dia Br

Black and whiﬂa‘ Bepicta the
ave of the Revolution. One
family moves to Williamsburg.
Picturss the Houwss of Bure
gesoses, the cobbler making
shoas, bloaélatting by the
barber, the public gaol, ete,

Lean rodut: Life Filmatrip.
olor, 1reats the taxes and
h&ﬁr&é& before the Revolution,
Treats battles of the Var and
leaders, including Washington,
Benedict &rnaid, Jornwallis.

%9:

Color. P ~ ing
work, and dress of the Ir
gdians,

¥ield Trip

¥Yigit Jamestown to examine relics found
in use there during the firot days
of settlement, to see the 0ld
Church ?auar, o notice steps
taken to preserve the island it-
aalf, and the excavated findings,
angd 5¢ underastand the area that
used to be the first capital of
Virginia and used to exist &5 a
real towrny

Interviews
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{a) The historian for the National Perk
Service might malte some cons
tributions to understanding
visits to Jamestown, He
might help prepare the clags
for the visit.

(b} A selsected person from the community
might make a contribution %o
the e¢lass by showing and dew~
seribving privately collected
Indian relies.

¥I. Ways of.Organising and Using Information

A, Construction Activities ¥hich May Be Suge
gested to Puplls

1, Hake a model of the old Jamestoun fort
and community, Label and emphéw
sizge what ssems o have been ime
portant to the first settlers who

udlt this kind of fort.

2+ Coustruct a scene of the signing of the
Mayflower Compact.

3¢ Congtruct the scene of John Smith dealing
with the "gentlemen" of the Jamosw
town sgttlement,

Le Construct 8 scene of the landing of the
Pilgrims,

¢ Gonptruct the scene of the first Thankoe
giving,

6. Construet & modsl of an early colonial
home with its proper furnishings.

7+« Cenotruct a series of soenes depieting
' the play and entertainment of cow
lonial boys and girls.

8+« Construect & series of scenes deplcting
\ the kinds of work ecarried on in
the early colonisl home,

9¢ Draw a chart or graph to show the begine
nings of colonial trade,
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10, Draw a chart to shew the incrssse in
%gggla&ian in early colonial
yANe8e

By Use of Mathematics

1. Use mgthematics in the construction of
; all models to make proportions of
figures and objects according to
an aceurate scale,

2, Tesch measurements by scale drawings.

3+ Use mathematics in drawing sll graphs,
such as thos¢ depicting population
changes, sarly begimmings of Amere
ican vrade, and the like,

he Teach an understanding of percentages by
showing the per cent of a day cow
lonial boys used for schooling and
the par ¢cent of & day modarn dboys
use oy schooling.

Cs Use of Health and Selence

1. Compile findings by picture charts on
health hazards faced by first sote
tlers of Jamastown,

2, Compile findings by pleture charts on
health contrel in Jamestown and
the surrounding ares as it is
planned today,

P Use of ¥ritten Langusge
1. Vrite invitations and letters of thanke
to gémple/whu speak to the class
or help in making & field trip or
in any other way,

2. VUrite for informasion in arranging for a
fisld trip.

3. Write outline notes for reporting to the
eless.

Le Virite an imaginary letter from a boy or
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gir) in colonial Virginis |
addrespad to & friend in England.

S5« Write an imaginary letter that might have
been written by a e¢olonial planter
to a menmbor of the House of Bur«
gesses,

64 VWrite imaginary newspsper articles that
would express feelings of the

golonists toward Fagland before
the time of the Revelution,

7+ ¥Write your own version of what lLord
Delaware saw when he arrived at
Jamegtown with new supplies for
the colonys

8. Vrite an imaginary newspaper account of
| the impressions of the court of
Bngland when Poeshontas was pre~
sented there in 1616,

£+ Use of Oral Language

1, Reéport orally on gsome of the topics under
. study,

2+ Discuss plans for speokers and trips in a
Broups

3@ Communicate orally with group membars on
projoctss

Ls Give oral readings from the writings of
Captain John Smith, Willdam Brad-
ford, and others.

5, After finding information i{n the current
news, report to the clasg on the
relationship of England and Amerie
¢a today, Report alsc information
on the relationship between Eng-
land and her colonles or on Engw
land's colonial power at the proe
sent tims,

VII. Culminsting Activities
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Ay, Prosent in a dramatic situation to the class
or %o an assembly some of the findings
-from-this unit,

Be Display models, maps, charts, pictures,
%ragga, and the 1ike in the ¢lasaroon,
in hall eorridors, or in the library,

Evaluation
A+ Observations
1. Did tho construeted, drawn, and pietured
reprogentetions of happenings im

history show understanding of ine
formation?

2s- Did the presentations show that materials
were read carefully and organiged
effectively for communication with
othersl

3+ Vere originality and creativity expressed
* in the learning situations?

Le Wap group work carried on meaningfully ‘
and cooperatively by class memberg?

5¢ Was there widespread participation and
group cooperation in class dis-
cusaions?

6« Did class members show an appreciation
for others' coptributions in the
study?

7. Did class members help plan their own
undervakings?

8. Did pupils practice good langusge habits
) gﬁngg?%ﬁ%&n aﬂﬁgmrai-wark in the
study?

9« DPid pupils make good use of the library
and available materials during the
study of the unit?

10 Did pupile show enjoyment of the study and
express a desire to continue the
gtudy?
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Was there evidence of pupils learning to
appreciate personalitien and probe
lems of people?

Was there ovidence of pupils learning to
evaluate their own progress?

Yas thers evidence of gﬁg&l&;wurking up
to their abilitien?

Did pupils tend to begome intercsted in
comparing living during colonial
times with living in this comw~
munity a2t the present btime?

Tasts snd Checks

1.

2e

3

Use multiple choicge, true«false, matching,
essay, and completion tests.

Use pupil evaluation in a discussaion of
the unit, ‘

Use & checklist eimilar to the one in
Appendix D.of this study for pupil
evaluation,
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QUR OOMMUNITY AND ITS PART IN ﬁﬁﬁ’ﬁﬁw WORLD
Specific Afme Associated with This Unit
A, ?m‘hﬁzg pupils becoms acquainted with ideas
of liberty thaet were promoted in
Williamsburg during the eighteenth
Qﬁﬂ%‘iﬂ”yk
By, To help pupils become acquainted with various
kinds of colonial work that were
garried on in Williamsburg
Cs To help pupils become interosted in the hape
ponings in Williasmsburg when it was
the colonial capital
Di To help pupils beeome interssted in their own |
gagggniﬁy‘hf Villismeburg as it is
oday

B, To help pupils become interested in Virginia
ap it is today

Fs 7o help pupils become %ﬁtaraataé in current
leaders of thelr community end state

Sugpested Sequence of Toplcs

&s Tdess of Liberiy Promoted in Willismasburg
Bse Williamaburg, A Scens of Colonial Work

£y Ueographic Conditions of the Virginis Colony
Suggested Ways of Introducing the Unit

As Discuss with pupils what they already know
about the importance of Williamsburg.

upils ways to find out

Be Discuss end plan with pug
mportangs of

more about the
¥illiameburg.

Cs Prosent one of the films doscribed in this
' unic.

D. Discuss end plan with pupils the possibilities
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of taking field trips to study the
fmportance of the comaunity and state.

IV, Scope or Problems: (For the teacher, not necese
' -aari%y those pupils will
pOBE.

A, Igess of Liberty Promoted fin Williasmshurg

1. How were laws made in Virginia during
eolonlal days?

2., How are laws made in Virginia today?

3, UWhich idess of government had an carly
gbart in Williamsburg and are ,
still used in our government today?

s W¥Who were some of the colonial lseaders
g living or vigiting in Williamsburg
durding the eighteenth contury?

5. Who are some of our governing leaders in
Williamsburg today?

6+ ¥hy was Williemsburg an important plece
during the eighteenth century?

7+ VWhy is Williamsburg ilmportant today?

8, Uhy is the House of Burpesses important
to Amoricang?
9s What sipgnificant happening took place at

the Raleigh Tavern?

10. To what extent were the colonists ine
terested in theiyr povernment?

ily To what extent are people of Williomsburxg
interested in their gevernment
today?
Be Williamsburg, A Scens of Colonial UWork

1, VYhet kinds of work 4id people do in the
eighteonth centuyy?

2« Vhat kinds of tools did ecolonizl peenle
heve?
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3, What kind of medicine was practiced in
the a&ghtean&h sentury?
Ly VWhat kinds of thiﬁga did the colonists
make for themselves so that Enge

land and other countries would not
need to supply them?

5. What kinds of work were carried on in the
‘ amxmnial home?

6. To what extent was slavary in practice
during the eighteenth century?

7. In what ways did Virginia colonists dew
pend on the goil?

G+ Ceographic Conditions of the Virginia Colony
l. How grsat wag the area éf‘?irginia?

2, VWhat was the land poliey af Virginia
farmers?

3+ Uhat kind of labor wes required in
Virginia?

44 How did the lend g@liey and pattern of
living in Virginis affect socisl
living, education, and the idea of
1néayeﬁﬁen¢ﬁ?

Ve Ways of Securing Information
Ae Beading

1. Books fﬁr'?u§i1$ 591@@&&& from t&e \

{a) Earle ﬁlﬁﬁa {%araﬁ) !g&ﬁ
tel ' ' Yﬁxﬁ: ew % ﬁz

470 Phe Il&aatraaaﬁ*' ”Mra.
Ferle's books are based on

11 porothy Herbert West, ops gits., 1128 pp,



62
pound seholarship and
- reliable sourcaes of informaw
tion. The author recon-
structs for us colonial 1ife
by describing in great detsil

mannera, customs, ﬁreaag
homes, child 11£e, evc,

{b) Jchnsan, &11&&,»~‘
a

: nasty, New |

fal ‘1n,v¢ra 3 ?rasa, 1921.
343 ppe T"Contents o ¢ s P
cifists of 1807; Last ghaae of
peacsable coercion; War Hawksj
President Madison under firc;
The peacemakers;® eto.

f{e} Kocher, Alfred Lawrence anﬁ Howard
VB, a@arﬁgina, Colonial

i & 234 » “r.;..‘“ i &ma . 4_“
: glf Qﬂ&&niﬁl willia?gw

B, Audio«Visua)l Aids
1. Hotion. ?ichuv§ Filma aalﬁaﬂa& frum

{a)} nd n'?r'nk‘i ;17 m&nutes, sound,
‘ T Avnilable State, "Bvents
in the 1ife of Franklin wvhich
best characterize him as a
great American statesman
writer, scientist, and éig&¢~
nat arﬁ shown, The f£ilm calls
attontion to his many contrie
butions to American society."

ﬁvaﬁlabla

12 Other books will be found liated in the general
bibliography at the end of the chapter,

13 state Board of Education, ops gites 129 ppe



63

State. TBfforts of & small
group of Americans to bring |
about unanimous vote in faver
of independence.®

iashinzbon: 20 minutes, sound,
' Fa Available State.
“Fmrtraya events of boyhood and
role 4in Prench and Indian Wars,
Illustrates his trials and
triumphs as military leader in
American Revelution and as orw-
ganizor of movement to frame
the Constitution, Reveals
difficulties and success as
firvat President of the United
States."

(¢} George YWashin drmir
- minutes, sonn irginia Cone
sarVation Comm! ssian. Availw
able State, "Wiews of his~
toric homes and lendmarks of
Virginia unifled around life
of George Washington,"

(s} defferson of Monticella: 18 minutes,
' gound, col Virzinia State

Department é§ Education,
Available State, Fresents
Jefferson in Villlamsburg and
at Monticello.

(£) Cepturs in
. "g'falomJﬁl williamabumg,
Inece Presonts a day in the
life of a fziﬁﬁ@ maker and.
his famil LY«

{z) n at Wills re: 20 minutes

- color, 3aun M .a,aaiai
Willi&maburg Inc. .
taehniquasvaf moving still

‘ 1& This film is the property of Coloniasl Williamsburg,
Ing, It msy be borrowed for classroom use by teachers in
The Matthew Whaley School f£ree of charge.
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pictures gives idea of motion
‘ta.@hﬁ,anarg of the American
Revolution,1?

onial Printer: =25 minutes,
color, sound, Colonial i

Williamsburg, Inc., Shows
the importance of colonial
workers at the time of the
outbreak of the Revolution,
Freedom o &the press is ef-
phasized,

2, Filmstrip bﬁvailabié in The Matthew Whaley

(h) The 2

’s Mount Yernon: @@1@?,1 .
2um Lxtension Service, Treatg '+oF
aeun RRCORsioh Sortices Cireats
Washington's managcenent of the
plantation and his personal history.

3« Field Trips
Visit the restored area of Williamsburg:
{e) To understand colonial leadership

The Governorts Palace
The Wythe House
The Brush~Everard House

{b) To understand daily work of colonial
times

The Apothecary Shop
The quan$a1r§akary
The Blacksmith's Shop
The Epotmaker's Shop
The Uigmaker's Shop
The Printer's Shop

{e) To understand colonial zovernment

The Capitol
The Public Caol

15
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The Powder Hagazine
The Raleigh Tavern

{d) To understand coleonial sducation
The Wren Building

Visgit farkﬁamnifmr a ﬁaur of the battle-
grounds of the Revolution,.

he Interviews

{a) A representative of Colonial Williemse
bur%~ incs, might help the
1P i& o understand the ,
background and planning of the
restoration,

{b) A selected historian fron the College
of William and Mary or from
Colonial Williamsburg, Inc.,
might make & contribution to
the study goncerning historie
cal research in Williamsburg,

VI, Waye of Organizing and Using Information

A, Construction Activities Which May Be Suggested
%o Pupils

1, HMake a picture map showing the spots where
faelings against Eagland broke out
in the coloniles before the Revoluw
tionary War begon,

2+ Draw cartoons showing the feelings the
cgienﬁﬁ%e had for England at the
time,

3. Chart in an attractive way the svents that
led to the Revolutionary VWar.

Le Build a scene in a box showing one of the
important happenings in Williamge
burg at the time that feslings
among the colonists were rising
againet England.
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5. Organize a pley depicting some of the
happenings of ghg period.

| 64. Make a ploture map of Paul Reveret's ride

and some of the other rides that
were made te warn the Americans

of the coming of the Britigh. Hine
utemen might be pictured on the
BaD

7« Draw a map showing colonial trade routes
"of the period.

8,  Construct a picture border for the classe

room depitting the events that led
to the Revolutionary War or the
kinds of work colonial pecple
carried on in their homes and
townss '

Use of Hathematics

1. Use mathematics to draw gra%&s or maps
' showing the gizse of Virginia ﬁurin%
the colonial period and the sire o
Virginia today.

2+ Use mathematics to draw graphs or maps
showing the proportion of the area
of Virginia that was populated at
the time of the Revolutionary Var,

3+« Use mathematics in drawing all maps to
scales

Use of Health and Science

1. Present findings on health habits of the
colonial period that contrast or
gompare with those aceepted todey.

2« Present findings on the gr&ctie& of medie
e&n§ duiinéﬁggloa ali&aya ag it 1
contrasts , practices and knowd=
edge .in that figld today,

Use of Written Language
1, Write an imaginayry article that might hawve



been a part of one of Thomas
Paine's pamphlets, Common Sense.

2« UWrite a letter that might have been
‘ written by the Committee of Core
rospondence,

3, Write a story about an imaginery reaction
of & colonial Loy toward Patrick
Henry's spseches.

hs Write an essay on what the Declaration of
Independence means to you.

5+ Urite an imitetion of & newspaper article
‘ that might heve boen written in
the coloniss or in England at the
time of the Revolutionary War,

6, VWrite, organisze, and plan to present a
short play related to some happenw
ings of the period.

Use of Oral Language

1. From current newse sources find information
on Americans who show interest in
their fresdoms today oy concern for
interferance with American frecdoms.
Report thig to the c¢claass for dige
cunsion. (4 group of panel members
might undertake this.)

2. Prepare a8 gpeech that an early American
might have prepared showing how he
felt about England's treatment of
the colonies,

3. Prepare an imaginary speech which Burke
might have made as he tried to get
the English Parliament to listen to
the American c¢olonies. Consider
the arguments he might have used
with the Englishmen,

Le Give readings of selected poeme and
speeches representing the colonial
and Revolutionary War period,
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5. Digeuss with the class plans for making
txripes

64 Diseuss with the class plans for getting
selected vieiters to come for
interviows,

VII, Culminating Activities

A, Present plays or drsmatizations planned dure
ing this unit,.

B, Present speeches, reports, and projocts come
. pleted durinz this unit,

C. Discuss duties and possible actions of junior
civizens of America today, especially
those in Williemsburg.

Dy Displsy models, maps, charts, graphs, etc,
relasted to the unit,

VIii, BEvaluation
Ae. Observations

1, Did the constructed, drawn, and pictured
repragentations of happenings in
hiatory show understanding of
information?

2, Did the presentations show that materials
ware read carefully and organized
eiﬁ%et%valy for communication with
others?

3. Did originality and creativity show up in
the loarning situations?

Le Did pupils cooperate in groups and as &
whole eclass?

5« ¥as there improvement in class discussions?
6, Did pupile ?alp plan their own undertaks

ings

7+ Did pupils practice good language habits
’ . during the gtudy of ggg unit?
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8. Did pupile express enthusiasm for the
study and a desire to continue in
the study of history?

9. Was there evidence of learning to sppre=-
' ciate personalities and problems
of people?

10, Was thers evidence of pupils m@ﬁkﬁng up
‘ to their abilities during the study
of this unit? ;

* 11, Did pupils tend to take an interest in
“ comparing liiving during colonial
timaa?with.living in this community
today:

12. Did pupils show an interest in becoming
_ active citigens ipvtha aogmuni@y?
By Tests and Cheeks

1» Use multiple cholee,; tyue~false, maetching,
essay, and completion tasts,

2+ Use pupil evaluation in a discussion of
the unit,

3+ Use a checklist similar to the one in
Appendix D of this study for
pupil evaluation.
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FPIGHTIRG FOR ARD BUILDIRG A NEVW WORLY GOVERNMENT
Specific Aims Associsted with this Unit

. §awh&1§ puplls understand how America ig
governad v

By To help pupils Inguire into the ways of
govarnment

Cs To help pupils understand the Constitution
and tha Bill of Rights

s To help pupils become acyuainted with the
people who helped build the Ameriean
syatan of government

E+ To help pupils understand why the American
gigtamaf governnent developed as it

Suggestoed Sequence of Toples

A, Fighting for Independence

Be Documents of the New World Government

Suggested Ways of Introduding the Unit

A Examine brdiefly the contents of the Consgtie
tution and the Bill of Bights.

B, Discuss with pupils plans for the possibility
of exhiblting decunents of Asericen
freedom in the school or in the
compunity,

€. Distribute and discuss contents of booklets
on the American system of government,

Scope or Probleuns: {For the teacher, not nOCesw

garily those pupils will
pose

he TFighting for Independence
1. How did Washington's early life contyri-

bute to his later greatness &s
a Jeader?
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2, Vhat werc gome personal characteristics
‘ of George Washington?

3.. What honors were given Goorge Washington?

4s Describe the aeguipment of Revolutionary
War soldisrs.

54 For what aet do we remember Nathan Hale?

6, What kinds of discouragement did Washinge
ton and his troops fece during the
Var? |

7» What lkind of general wae Lord Cornwallis?

8. VUhat were some of the fighting tactice
used by Amerdcan and British troops
during the War?

9. What was & Tory?

10, VUWhat help did Lafayette offer and give
the Amoricanst

1l. What contribution did Robert Morris make
to tho Amerdican gause?

12, What help came to the Americans thro
the efforts of Benjamin Franklin?

13. What contribution did George Hogers Clerk
make to the American cause?

l4s VWhat p&g@ ?1& John Paul Jones play inm the
ay

15, Uhat was the dosign of the first official
flag of America?

16, In what way do we remember Benediot
Arnold?

17, Yhat kind of tactics d4id Gensral Greene
use in the South?

18, Whet effect did the winning of Smerican
énﬁapﬁaﬁe&aa have oh othar coufe
rice
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19, V¥hat do we mean by patrict?
Be Documents of the New Vorld Oovernment

1. Wwhare did Americans get thelr ideas of
: selfwgovernaent?

2« Vhy did Amerigcans gec a need for writing
' & Lopstitution?

3¢ Why i3 it importont to know how the
Congtitution was written?

4s What do we mean by o gtrong gentral

Zovernnent

5 What was the significance of the Horthe
wost Ordinance?

6. What were the Articles of Cenfederation?

7+ What kinds of men met in the Constituw
‘ tional Convention?

8. Vhat does liberal mean?
9. VWhat does

10, What does gor ige wean? Is it good
practice?

ils Vhy wae Joames Madison ﬁ&l&aé *Thae Father
of the Aumerican Counstitution”y

i2s What arguments arose in the Constitutional
onvention? How wers they gettled?

13« Vhst werse the lawmakers trying to say in
the Presomble of the Constitution?

14k What wes the mesning of the thres brane

‘ ches of govermment that were seot
up in the Constitution?

15, How was the Constitution nmade effective?

16, How does g bill bocome 3 law in our
governnant.?
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17, How is an amsnﬁmans %o the &ans&%@uﬁieu
made? -

18, What is the signifiéance of the BLll of
! , Righ&a? :

39;,_%ihh what phases ef ﬂmariaaa~living h&v¢
s anendments been eoncerned?

20, How was the arit&ng ‘of the ﬁan&t&tatian
; and having 1t ace aﬁtad by the
feaple 4 part of the struggle for
iharty? ;

£1s UWhat kinds of thinge may happen in a
countyry that does not have a
doeamanﬁ like the Constitution?

V. wgys of Securing imf@rmatamn
A+ Reading

1, Books for ?upi}$‘$aza¢ta& from Chi
. Catalop

{a) K&rﬁm&nﬁuaerbrﬁﬁairﬁ ine of a
SF56a ecition; New York:

John ﬁay Company, Inc., 1941,
302 ppe Illustrated, Racome
nended for Grades 7«9,
Classified as United States
history, dictators, freedom
of agaeqh, 1iharty of the
p&”@ﬁﬂm

{v)

HHOr Qs éﬁiiﬁ@ﬂ&ﬁz'
£hL> ; #
. g ,* . ;

Fown

an r[m an 19&3 115 PP
Illuatrgaiana by %ha aquGQ*

17 Ruth Giles and Dorothy B. Cook, 9ps Site, 919 pp.



T
2, Booke far ?upixa Selected £ram tka

Praas, 192&; 246 pp, Eaugiy
rocommanded, Claasificd as

United States Constitutional
higtory.

{b} Feulkner, Ear&lﬁ ﬂnderwa@é,mngA?yiﬁr

arper and Brothers,
112uatratiana

1950, 953 g
and maps. "Traces in chronoe
logical sequence each major

ﬁé?&l@fggna in our national
Iife,n

By Audic«Vieual Aids

Hotion giatar& Fiém% saiﬁgte& rram

l¢ lond of Libe X Part I: 20 minutes
* Q’gﬂarnne ! 'V&-fl%’hla State, ﬁm‘iy
@aloaial history and the ﬁevﬁlapw
ment of the Republiec to 1805,%

2. Our Basic Civil Rights: 13 minutes
' ' Loronat, “Kggiiéh&a State. *Tﬁia
film presents basic concepts of
civil riphts and directe the clans

18 porothy Herbert West, ope cit., 1128 pp.

19 Other books will be found listed in the genoral
bibliography &t the end of the chapter.

20 gstate Board of Hducation, op. tits, 129 pp.
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tovard a detailed gtudy of our
liverties which are fundamental to
our society und defined im law.”

3, Qur Bill of Rights: 20 minutes, sound
* - &3‘%‘;%‘ onlo Flins, Available Statos

S
t

¥ % o B e
Telle how our B11l of Rights was
A written. )

L Our Constitution: 20 minutes, sound,

' ' smic Films. Available State.
1o why there was e need Lor the
Constitution te be written,

gaple: 20 minutes, sound,

ailable State. "Dramatizes
the story of the making of the
Constitution,.”

VI, Ways of Organising and Using Information

Ae Construction Activities Which Msy Be Suggestod
to Pupils

1« Conptiruct and prosent & puppet show. The
puppets wight ropresent some leadw
ing people of tha period, and thelir
heliefs. The puppets could bs hand
puppets or string puppots. '

2+ Um a mep of the United Ststes show by
small drawings the spots where
battles of the Revolutionary Var
wors {ought.

3. Make & collectioncof famous sayings that
cama from moments during the Reve
olutionary ¥War or the making of
the Constisution.s Plan o present
them to the elags and explain how
the sayings oxiginated.,

4 Make a study of the Prench Revolution and
show by some attractive flluatraw
tion how it affected imerica and
American thinking at the time.

5. Chart in an attractive way the battles of
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the Revolution, Indicate the
leadeors, where the battles were
fought, the dates, and the outs

&, List the makers of the Constitution,

- thelir politieal aiffiliations,
thair main contributions to the
Canvention, ste.; on a chart to
pregent to the olasss :

7+ HMake a study of the life of Benjemin
Franklin or snother of the leade
ers of the period. Prepare to
share your findings with the class
by illustrations, :

3§a,e£‘maﬂh@mati¢a

Use mathematics in studying figure faets,
such as the numbser of men in battle on
each side, the number of months of
training bor battles, and the popula-
tion of the country. Comparisons
could be computed using raties, frac-
tions, per cents, and decimals.

Uae of Written Langusage

1, ©Outline some findings on one of the men
‘ or topice of the unit,

2+ Write an essay expregsing appreciation to
those who wrote the Gonstitution
oy fought the battles of the
Revolutionary War.

3, Help to organize & classroom club to
ractice proper procedures for
usiness meetings and contiibute

toward writing & constitution or
by-laws for the organisation.

Use of Orsl Language

l, Present the puppet show as a spocial pro-
gram for the class.
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2+ Follow orderly procedures in participastving
in classroom club meetings.

VIi. Culminoting Activities

YIiX.

A, ﬁiﬁauas with pupils ths outcomes af:thevstuay;

B, Disylay all construections, drawings, charte,
- - and the like completed during the
study of this unit,

Ce Plan a program to chare wiﬁh pthers informa-
tion and agpraﬁiﬁﬁiaﬁa derived from
the study in this uwnit.

D« Plan to continue the functfions of the classe
room organization set up during the
study of this unit,

Evaluation
A, Obszcrvations

1. Bid the projects completaed during thoe
study of this unit indicate an
understanding of bistorical facts?

2+« Did pupils plan, organise, and present
* ﬁﬁair<pr$j&ﬁﬁa«ﬁ&r%£ully and ef-
factively?

3« Did pupils express originality and cre-
ativity in various learning
situations?

Ls VWas work in groups cerried on meaningfully
and cooperatively by puplls?

5+« In what ways did pupdls show appreciation
for others? contributions in the
study of the unit?

£y How successful were class discussions?

7+ Yas pupil plamning of the undortakings in
the study evident?

&, Did pupils practice good language habits
) in their undertakings?



9, Did pupils make use of available
' rasources f@g the study”?

10, . ¥Wes there evidence of pupils learning to
: ‘ ag&éggt& thediy own progress in the
stud: :

1l. Vas there evidence of pupils learning to
uss thely best effortas in the '
gtudy of the unit?

12, Did pupils tend to become interested in
current affairs related to come
parable h&@p@ﬁiﬂg& in the past?

13. Did the study incite some positive action
on the part of the pupils in exe
pressing good citizenship?

lhe Have pupils continued in their interest
or inersased their interast 4in the
story of Amerdon?

Bs Tests and Checks

1. Use multiple choice, trus«false, matching,
esgsy, and completion tests,

2. Upge pupil evsluation in a discussion or
en esaay or both on the outcomes
of study in this unit,

‘3« Use & checklist similar to the one in
Appendix D of this study for pupil
evaluation, ‘



79
Unit Five: A NEW WORLD STANDS ¥WITH THE OLD WORLD
I. Specifiec Alms Associsted with this Unit

As To help pupils inquire further inte the probe

lems of maintaining the Americen
government then and now

B. 7o help pupils inquire into American invens
tione and inventora

Ce To help pupils to evaluate the American
system of government

Ds To help pupils become asequainted with the
eontributions of government leadera
liks John Q. Adems, James Madison,
and James Monroe.

Be To malp-pm%ila become aequainted with the
contributions of Americans like Robert

Fulson, Eli Whitney, and John Fitch.

Fs To help pupils to understand the schievements
and the mistakes made by Americans in
the sarly days

IT. Buggested Sequence of Topies
A, HMaintaining the New World Government
Be Inventors in the New World Contribute to
dmerdcan Living
IIY. Buggested Ways of Introducing the Unit
As Plan with pupils the poesibility of exhibite
ing piceture and model displays of

American inventions then and now that
affect Americen living in various ways.

B, Diescuss with pupils what they slready know
about American leaders of government
ggd about inventors and their invens

ong,

€+ Display pictures rolated to the unit and
comment on them,
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&0

Seope or Froblems: (For the teacher, not

naecessarily thogse pupils
will poss)

4. Mointaining ﬁke-ﬁmw World GCovernment

1l

2
3

be

5e

6,
7+

8y

I

10.

1.
13
13

b 1/

What were some of the problems that faced
George Washington as he became our
first Prosident?

Why were VYsshington's choices of Cabinet

mogbers good ones?

o makes up our Presidentts Cabinet
today?

What was the general condition of the
country when Weshingbon tosk
office?

Hlow did the custom of forming a caebinet
bagin?

How may a tountry get the money it neods?

¥hat do we pean by the scongmiecs of a

counbry?

How did our first treasursr desl with the
countryts money problems?

What two politieal parties arose at this
time? TFor what policies d4id they
gtand?

How 4id Waghington's dutios aa President
compore with those of the President
today?

¥hat kind of person was John Adsms?

What kind of Awmerican policy was expressed
in the Alden Aot?

What wazﬁzgﬁ aignificance of the Sedition

How did John Marshall aid in strengthene
ing our country?



15,

. 16,
17.
18,
19,

20,
21.
-
23

24,
25,

26,

g1

What inportant contributions did
Jafferason make in gtrengthening
our gountry?

What problens with other countries arose
at this time?

How did Bdmond Genet take part in American
history?

What part did Henry Clay and John Calhoun
play in American history?

Desoribe the writing of "The Star-Spangled
Banner.®

How was Alexander Ramilton killed?

How did "0ld Ironsldes” get ite nama?
Uhich events brought on the War of 18127
ﬁeaﬁrih§8%§a«maia events of the VWar of

122 2
What was the outcome of the War of 18127

What was the significsnce of the Monroe
- Doetrine?

Which leaders earned recognition in the

War of 1812%

Bs Inventors in the New World Contribute to

La

-

Je

e

American Living

¥ho were some of the leaders who set up
an American style of furniture,
architecture, and dress?

Why d4id a change in dress oceur for
Americans in 18007

How did Samuel Slater's invention help
our country?

How did BEli Whitney make & contribution
to the progress of our country?
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5., What was the importance of each of the
contributions made by the follows
ing mens

Robart Fulton Charies Newbold
John Fiteh John Macidam

&, Yhere did Buropoan lmmigrants settle in
Ameyicat

¥+ Ways of Securing Information
1. Books Selected from &
High School L

* New York: Rinehart and

pany, Ing., 19h4e 122 pp. 4

rief interpretive history of
the United States. Deals
with the Great Migration, the
Revolution, the Constitution,
Pillars of the House, the
Young Republie, etes Doubly
recommendsd,

1925,
Fort ;
protagonists and their asseci«
ates in the %ﬁr&gg&a against

& background of the sogial
life of the times,”

395, T Cheries
Seribner's Sons, 1941. 298 pp.
Illustrated, Doubly

21 porothy Herbert West, ope git., 1128 pp.



83

recommended. Classified as
%ranapar%aﬁi&a Unived States
history, and Hﬂ&ﬁed States
gocial iifa and ecustoms,

{4} Paine, ﬁalph ﬁalahay, PEoht £o
o r_e«:,j‘.* m

Y i'gfﬁvaraiu‘ ?r&aa 1921,

335 ppre Cleossificd aa United

States history, War of 1812.22
By Audio~Vigunl Alds

Motion Picture Films Selected from Edugational

de ilton: 45 minutes, silent,

vailable State, Deals
wich Hamilu@n*s part in setting up
the f{inancial system of the country
during the period following the
Revolutionary War.

2. Q@g&g;' aL_a 4 17 wminutes, sound, EBF,

veilable State. "Traces the
development of qualities and skills
which nade him a distinguished
lawyer, leading orator of his day
and spokesman ar'émeri¢an

national unity,.,"

‘ s34 # :
He2Rabls Buase: *ehagin!
wi%h Washingtonte experiences as
firat pwaa&ﬂann of the United
States.?

22 other materiale will be found listed in the
ganeral bibliogrephy at the end of the chapter,

23 state Board of Bducation, op. ¢it., 129 pp.
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he dohn C. Calhoumt 17 minutes, sound, EBF,
) Gives view of his political carcer,
his partiecipation in the ¥War of
31812, and his tacks s Vicee
?r@&iﬁ&nﬁ* -

¢ Dogtrins: 20 minutes, sound,

e

gademie Films, Available State,

Bramatizes some of the events
which made 1% necessary for Jemes
Monroe to deliver his message to .
Congress in 3823, which 45 now
known as *The Noareoe Doctrine,'”

¥Is« Ways of Organising and Using Information

A. Construction Activities Which Mey Be Suge
gosted to Pupils

1. Plan bulletin displays of some. of the
eventa end happenings in America
between 1789 and 1829. People,
political divisions, disazgroenments,
foredgn entangloments, war, manners,
and the like might bo presented,

2. Hake a time chart of fmportant svents that
peourred between 1789 and 1829.

3. Draw cartoons showlng the mesning of the
Alien Act and the Sedition Act.

he Draw a cartoon showing how selling gove
ernment bonds might help the
government and the paople of a
country. ,

5. Mske a pleture map showing the spots
where difficulties with foreigh
countries broke out in America
dguring this period.:

6y Plan a program similar to the televigion
grugram *This Is Your Life™ on the
life of an American leader of the
poriod,

7+ HMake & picture map of the War of 1812 to



8.

9.

10,

11,

Draw a

Make a

Make @&
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show where the main events ¢f that
war took place.

map to show where our first raile
roads in America were built, The
first turnpikes and privetely

owned roads might be pointed out,

model of one of the early American
inventions and show how it worked
and explein why 4t wss imporvant
at the time,

model of an esrly steasmbost, train,
or stegecosch and share what you
learn about early transportation.

Present a collection of costume designs

for the periocds ZExplain differe
ences in dress that occurred in

1800, Explain the uses of zmall
articles of clothing popular at

the time.

Bs Use of Written language

1.

2e

3

be

S5a

Plan a

skit or dramatization on the means
ing of the Monroe Doctrine. Show
how it comparses with some other
statements Amorican lsaders have
made at different times.

Yrite imaginary newspaper articles on

topics of the period, suech as the
hopes of the pecple of America ot
the times of innsuguration of our
first several Presidents,

Write opinions in an imsginary article

for publication on the Alien Act
and the Sedition Act,

Write a description of activities carried

on during the gtudy of this unit
with a view to writing a handbook
for the seventh grade.

Urite an imaginary story based on this

period of history. The story
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might express views on the
Demoecratie Rapublicans or the Fede
aralists or the poor conditions of
traveling.

6, Write what you think were CGoorge Washings
ton's views on becoming the first
Prasident or Alexander Hamilton's
views as he faced the money probe
lens of the country.

G Use of Oral Language

1. Arrange a panel discussion after seeking
information from news sourees to
talk about current government
sponding and costs as this com=
pares with the f{inances of the
sountyy during Hamilton's time.

2+ Use news reacurces to find Information on
nﬁwgamdata inventiong in America
that promise change in American
living. Report your findings to
the class and tie them in with the
atudy in this unit of e=arly Amerie
can inventions.

3+ Discuss in class, possibly in groups,
" plans for undertaking the study in
his unit.

VII. Culminating Activities

A+ OSponsor a school campalgn to sell United States
| Saevings Bonds and Svamps

B. Display drawings, maps, charts, and models
* ' naﬁglaﬁadgaa pa%t of thé study in this
WLt e

Ce Arrange 8 class program day on which pupils
might present to the rest of the class
the results of their plans, studying,
and projects.

VIiI. Evaluation

Ao éhsarvatimns
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Are pupils learning to improve in reading
and in organising thelir work?

Do pupils cooperate well in sharing mee
terials? ‘

3@% improvement b noticed among pupils
in thelr use of language? :

Is there sxtensive yarﬁiaipatian in agtie
vities, plamning, and discussions?

Is there evidonce of pupils learning to
understand historical figures as
real personaliities?

Hava pupils beon able to overcome somo
difficulties rsalised at the bo=
ginning of the year?

Did pupils show apprecilation for others?
: §§§£§ihutiﬁna‘im the study of this
andt

Do pupils show enthusiasm in participating
in aective ecitizenship projects?

Did pupils attempt to do their best work
in this unis?

Yhat main difficulties arose during this
unit? How wore they mot and
golved? What implication for fu~
ture study does this have?

Testa and Checks

Le

24

3.

Use multiple cholice, trugs«false, matching,
egsay, and completion tosto.

Use pupil evaluation in a discussion of
the unit,

Use & checklist similar to the one in
Appendix D for pupil eveluation,
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EXPANDINRG THE NEW WORLD TO THE PACIFIC
Speeific Adms Asgociated with this Unit
Ay  To help pupils understand the importance of
land sgquisitions of the United States
from 1800 to 1850

B, To haxyvgupiia understand the significance of
the Loulsiana Purchase

G« To help pupils become acquainted with the main
rivers of the United States

Ds To help pupils become acguainted with the
history of transportation in the
United States

E« To help pupils become acquainted with sarly
frontier leaders

Suggested Sequence of Topics

A, HMoving Frontiers and Frontiersmen

Bs Transportation Westward

Suggested Ways of Introducing the Unit

Ay Discuss with ?ugila possibilities of planning
gome silhouette maps that would depict
the Lerritorial growth of America from
the days of the oripginal colonies to
the time of gaining the Pacific coast.

Bs Discuss with pupils what they already know
about the westwerd movement in the
United States.

Cv 8ing some songs that depict the westward movae
ment in the United States.
Secope or Problems: (For the teacher, not negose
' aar&%y those pupile will
pose)

A Noving Frootiers and Frontiersmen
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What were some reasons for moving
wostward?

What kind of people are ploneeras?

How did lmmigration affect Americans
moving westward? '

What kind of training did the garly
pionesrs nesd?

Describe Denisl Boone as to hic training,
background, and his reasons for
moving westward,

What is & fiintlock?

Locata the Cumberland CGap, the 0ld Ware
rior's Trail, the VWildernsse Noad,
the Wataugs éﬁxlﬁy, the Southern
Route, the Cumberland Trail, and
the Hohawk Trail.

¥hat 1s the significanco of the Lewis and
Clark expedition?

Describe the route that Lewis and Clark
ook

How did Sacagawes help Lewis and Clark?

Describe some of the hardships that Lewis
and Clark met.

What personal characteristiecs did Lewie
and Clerk possess?

Wnhat part 6id furs play in the westwerd
movenent?

‘What was Jedediah Smith'a contribution to

the westward movement?

Be Transportation Westward

1.

2

What was the importence of the National
Road?

What is a turnpike?
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What wags the importance of building the
Erie Canal? -

Deseyribe the main types of transportation
used on the Chio and Mississippi
Rivers before the time of the
staanbont, :

What types of transportation over land
were used by wostward piloneers and
pettlers?

How di4 the Santa Fe Trail snd the Oregon
Trail become lmportant routes?

Locate the Santa Fe Trail and the Oregon
Trail on a map.

Degeribe the Conestogs wagon and the
Prairie Schooner,

Deseribe the Yankee ¢lipper ship.

How did the steamboat gain importance?
How did the Pony Express get its start?
How did the stagecoach gain importance?

Deseribe the beginnings of reilrosds and
telegraph that joined the Bast
with the West, '

In what ways could President Andrew
Jackson be considered a true frone
tisrasman?

What concern did Presidents Van Buren
Harrison, Tyler, Pollk, and Taylor
have for the frontier

What part did each of the following have
%ﬂ g%grying‘tbe frontier %o the
Pacific:

Zabulon Pike  Davy Crockett
John €. Fremont Brigham Young
Stephan Austin Tecunaeh
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Kiv Carson Dy, Marcus ¥hitmsn

Sam Houston Captaln John

Sants Anna - Gordon

Captain John

Sutter

¥, Ways of Securing Information
A. Reading

l. Books far=Pu@i%z Selected from Childrents

{a) McNeer, Mgy "igmg@* Story of
T Prag e

: Now York:
arpey and thers, 1943,
32 pps Illustrated, Regome
mended for grades L4-7.
Clasaified as frontier and
pionser 1life and the Wast.

{b) Parkmen, Francis, Oregon Trail
iarhz Rinehart and Gomp
1931, 385 pp. ITllustrsted.
Recommended for grades 8-9.
Introduction by Mark Van
Doren. 'Classified as fronw
tier and pionaer life, Indians
of ﬂaggh America, and the
West.*

B, Audio-Visual Alds

Selocted from

e , T : N

watward: 30 minutes, sound,
tFCy  Available State.

2L Ruch G4les and Dorothy E, Cook, ope $ite, 919 pp.

25 Other materisls will be found listed in the
general bibliography &t the end of the chaptey,

26 state Board of Education, ope GiG., 129 pp.
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{e)

(a)

(o}

(£)

92

"Being adapted from ‘'Brigheam
Toung,® this excsrpted vere
gion of the feature film
precents a stirring visuali-
zation of the contribution
made by a minopity group teo
our national development, and
demongtratas the neceasity
for raﬁresaauin§ the rights
of such groups.

: ’a;A%gggg@ 45 minutes, silent,
ales Available Stetes "Pore

trays the gourage of the sarly
piongers typified by a portion
of the career of Daniel
Boone,®

rates, aound, » vaile
able State, Relates the story
of using the Mississippi River
as & means of getting products
of Ameries from the Ohio roe
gion to the port of New
Orleans,

ggg§§§g§,‘ an: 45 minutes, silent,
- iale, Avallable Btate,

"Portrays the sacrifices and
the part played by woman in
meking the American Republic.
Ro~greates the story of the
settlement of Watauga in the
Tennessee Mountaing in 1780.7
Lswis and Clark: 17 minutes, asound,
' EBF, Available State.
Follows the story of explorae
tion made by these two

leaders.
Pioneers of “a‘gggiﬁgz 10 minutes,
i ‘sdgﬁﬁ, « Available State:

"Shows the physieal surrounds
ings of the home, the furnie
ture, the way %ha,peggla
live, the part the children
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play in the daily life
activities; their work, and

the pxaaauweﬁ of aar&y plo=
neers."

é&%&gﬁ* nueaa saun”,
{7 ernaxianai ﬁ@egva hic
Pictures., Available State,
"Shows eﬁth of the United
8tates from colonial times
down to the present.,”

(h} Yestward Hovement: 10 minutes
soun 8y,  Avallable §$aae¢
”?rws&a&a the westwerd migras
tion of people agraas the
United States during
period of 1790 to 1 Qg

Filmshr~ g hvallabio in The Matthew
"haley Library.

(a) Buffalo and He ;
' coLor, : ‘

vies, ?aiia af the waatafui

use of the btuffalo as Ameris

¢ans moved westward,

non Frontier: black
3

and 0 opedia Brite
tanica fiim&,agne* Enmpha e
sizes the dangers, the
preparation, and th@ reason
for transporting products down
the Missisaippi Rivor in the
early days.

(ﬁ} Oolden g% West: oolor
Ehgedggﬁz ension 8ﬁrvic@:

Showa ways of getting to
ﬁalifarnia in the days of the

Gold Hush,
{4} XKentucky Picneors: black and white
“ﬁa&g&ﬁﬁhwye"apevia Brittanica “ilm&,

Ine, Tells of the entertaine
ment, the achools, and the
work mf ﬁentueky*pianeera.
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; : ' . $hmwa the

impartaawe mf‘ﬁiaaiasigpi

River boats in the ear d&ys
of America’s history.

Vi, Ways of Organiaing and ﬁﬁiﬂg Information

A,\ cans&ruahian Activities Which May Be Sugw
gasted to Pupils

x,. Ganatruct maﬁals<¢£’tha raft, the flatw
- boat, and the keaibaaﬁ that were
used on the Mississippi River as

Anericans nmoved westward.

2. Construct & model of & Conestoga wagon or
a Prairie Schoonar, or & Tankee
alipgar that would represent a
means of transportation westward
%o the Pacific.

3. ﬂansernet a diorama scene of pioneors
‘moving westward,

bu CQnsbr&ct & model of & stesmboat or a
atagecoach,

5. HMake a blackboard mural picturing the ime
’ portance of some American invenw
tions that were put into use
during the ninsteenth ceatury.

6, UNoke a pxatura map to show the trails
the Appalachian Mountains,
thﬁ routes through the MidwWest,
and the paths to the Pacific
followed by esrly Amsricans,

B, Use of Mathematics

e Use mathematices for making maps, drowings,
and models to scale,

2+ Use mathematics for measuring the area of
blackboard to be used for a mural,
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3+ Une methematices for ifllustrating the
speed with which Americans &ge
quﬁzad torritory and moved wogte
Warda

Use of Written Languaga

1« Compose & few lines of original poetry
that capture the excitemeont of
rushing westward in America.

2« ¥rite an egsay on the importance of the
picnears in America.

3s ¥Write imaginary nowspaper articles
announcing new inventions in
Amerdica durdng the ninetoenth
century.

L« Write an essay on the importance of the
Mormons 4in Americs.

5. Deseribe the activitios carried on by the
glasa duyring the study of this
wnit with & view to contributing
to the writing of a handbook for
the seventh grade,

Use of Oral lLanguage

1. Discuss plans for undertaking the study
’ of this unit,

2, bramatize the $&adin§ of Lewis and Clark
on their expedition, their geining
help from Sacagawes, theiyr meeting
difficulties, and their finsl roe
ggrﬁing at the end of the expedie
LA 0N

3. Drematige the story of Texas with 3tephen
N Austin,; Soenta Amna, and Sam Houston
as characters of the cast.

4s Dramatise the arrivel of Andrew Jackaon
‘ at the White House.

5« Discusg in small groups plans for under-
- saging special projects in the
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VIII,

o6
Ee Use of Health and Science

¥ake a study and present to the class in some
attractive way the heulth hazards that
pioneers had te face in traveling to
the Wast,

Culminating Activities

Ay Presont drematizations to the class or to an
aogembly.

B« Dieplay all models, maps, charts, plotures
and the like in the classroom, in the
corridors, or in the library.

Ce Plan a class programw day on which completed
projects rolated to this unit may be
presented to other class members.

Bvaluation
A, Obsorvations
1. ¥as there evidence of pupils working
cooparatively in this unit?

2+ V¥Was there egvidence of pupils improving in
habits of resding, using language,
and using mathematica?

3+« Did pupils share sheir findings in well
organized and meaningful prosentas
tions to the class?

4 Did pupils work cooperatively in small
groups?

%« Did pupils show enthusiasm for the study
of this unit?

s In what ways did pupils express initiative
in the unit?

7. Have pupils doveloped or expressed ine
terest in people and their problems
in this unit?

8, Have pupils made ﬁaa,af many svailable
aourcss of information?
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9, Have pupils shown en awareness of current
“happenings related to the unis?

10. BEave puplls expressed an appreciavion of
othars' contributions to the study
of this unit?

1l. 4Are pupils forming good work habites as
they continue studying?

12, Have pupils shown an awareness of their
own capabilities?

Be Tests and Checks

1. Use multiple choice, truc-false, matching,
sspay, and completion tests,.

2. Use pupil evsluation in a discussion or
writton assay on the unit,

3+« Use a checklist similar to the one in
Appondix D for pupil evaluation.
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LOOKING FOR NEVW WORLDS TO CONQUER IN RELATION
TO OUR OWN COMMUNIRY

Specific Alms Associated with this Unit

A, To help pupils become acquainted with their
gommunity

B. To help pupils understand that frontiers
exiat today

C. ?é help pupile focus thelr attention on frone
tiers in the Williemsburg comnunity

ﬁ; To help pupils become agquainted with the
duties of a good ¢itiznen

Es 7o help puplls accept their responsibilities
as citizens in the Willismsburg
community

Suggested Sequence of Topics
A+ Our Port in the American deritage

B, Frontiers in the World and in Willismsburg
Today

Suggested Vays of Introducing the Unit

Ay Exhibit gg&%aw& and pictures on good citizen
Biidpa

By Discuss with pupils the possibilities of in~
viting leaders in the copmunity to talk
with the class on being good citizens
in Williamsburg.

€, Discuss with pupils the possibllitics of
caryrying out a2 titivenahip project in
the sthool or community,

D, Discuss with pupile current frontiers in the
BOWEs

Svope or Problems: {For the tescher, not necets
s&r1§y those pupile will
pose
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Dur Part in the Amsricen Heritoge

1.
24

3«

Ay

5.

Yhat is our American heritage?

How do people we know generally obsorve
our Ameriean heritage?

How may wo suggest 8 more evsreful ob-
gsorvance of our American heritege?

What kinds of action ars expacted of good
¢itizens?

What can wo do as Junior citizens?

Frontiers in the World and in Williamsburg

9
24

3.
b
5e
6

7.
8.

e
1G,

¥

Today
What is & frontier?

Are there any lond frontiors vo conquer
in our world?

Fhat frontiers in the fiold of seience lis
shead?

Yhat frontiers in medicine do we need to
conquer today?

Vhat {rountiers in the use of language cone
front us?

What frontiers in industyry present a
chailenge?

What frontiers in educatisn confront us?

Uhat frontiers of social living among no-
tiong, among neighbors, among
family members, among daily workers
and ¢ompanions exiast for ue?

What frontiers have we as individuals con-
aunered or need to conquar?

¥hat frontiers appear to us in our gschool
1ifa?

What frontiers in eivic planning do we
face?
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12, Uhat frontiers in law and government do
we face?

13+ Yhat frontiers do world powers face?
14, How often do frontiers change?
‘15, Vhat frontiers in weligion have arisen?
Ve Wéys of Becuring Information
A. Reading

1« Booka for Fuyila Seleated from tha
8 ff;;zgﬁaéa&<£E§,iu&§.m2§a~&

{a) Gummagar, Henry 3%&61@; sditor,
ﬁ eumen £ American Hig&agz
th & ﬁ onj volse in ;
Rew York: ﬁpgla%aauﬁant
Grafta% Inc., 1949, ?)9 ?p,

Clagsi i&d,aa inited States
history, eonreesv

{b) cnmmagar, Hemry'szaaia and Allan
Nevins, editors, Heritare
%ggggﬁgg Revised and enw-

arged edition; Boston;.

Little, Brown and Company,
1949, 1237 PP Illuﬁ%r&t&%dn
Clagsified as American
litersture ¢collections and &s

Unlted 3%@@@& history,
sources.<

B, Audio-Visual Aids
1, Motion giannra Fi&m&v$ais¢tadtfwam

27 Dorothy Herbert West, op. oit., 1128 pp,

28 pther materials will be found in the general
bibliography at the end of the chapter,

29 state Board of Education, 9p. gite, 129 pp.
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{a) America's Heritegs, T and X
‘ m~nuteﬁ Ganﬁyaaf?"gﬁﬁéilw

able 3&atag Boy Secuts motoyr
ﬁ?rﬁnﬁh Extrrager) véﬁiﬁpx g

agara Falls, Lako ain,
and Hartford, Connecticut,
The story is ﬁalﬁ by letters
of one of the bove to his
nother,

{b) “wrajt: 25 minutes, sound,
nstitute of Life Insurance,
Available State, "Tells the
stoyy of improvements and
hatter ways of 14ife whieh

have come inteo beinpg during
the last one hundred years.
Story centers around a life
insuranee ag&mﬁ 88 portrayed

by Alan Ladd."
{c) Itts Your $ 35 minutes,
ﬁannﬁ ¢ 3s Armyae Availabla

53&%3* ”5 soldier learns the
meaning of what he fought for
-=Libarty, Fraadam, Justice
and Amerina.

cafar Frmnh Fiima. availahie
Sbata* "Bi1l is a typical
American boy who likes to be
independent and oarn his oun
money. The £ilm shows the
relationship of & boy with
paoplas gubtside his school and
fﬁm11¥h

, £ 3 color, 44
= STonidl Willﬁams»
burg, Xna~ Tells how ¢

city was raestored. Givea
many bafore-and-cfter shots
and presents vestoration
tachniques.30

30 This £ilm is the property of Colomial Villiamsburg.
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24 Field Trips

{a) Visit the Court House to view sity
government of Williamsburg
being carriod ons

{(b) Vieit the Willilamsburg Fire Departe
ment o view safety and first
aid oquipment ready for use
in the community.

{e) Visiv Capitol Squeare in Richmond to
view the location of State
government

3¢ Interviews

{a} Invite the %illiﬁmabur§ Fire Marshsll
to talk to puplls concerning
the heslth and pafety of loeal
¢iticens,

(b} Select a Judze or lawyer to talk to
pupils coneerning the funte
tions of the legal systen
practiced in the community.

{e) Seleet & local citizen to talk with
puplils on recent a¢tions and
funetions of the City Couneil
of Williamsburg,

{d) Invite a community leader to talk
with pupile about civie plane
g;ng and zoning in Williamse
urgs

{e} Invite the Mayor to talk with pupils
concerning current civie
plans for the city,

VIi: WVays of Organizing and Using Information

A, Construction Activities Which Mey Be Bugpested
to Puplls

l. Congtruoct & geries of paper sculpture
acanes that show tho duties of
Americvans who want to preserve
their American heritage,
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2. Draw a mursl or arrange & bulletin board
display that shows what Junior
eitigens of Americe can do to aid
the community,

34 Propare to present effectively findings
on today's frontiersg. Individuals
might choose from the f{ields of
science, medielne, gducation, rew
ligion, law and government, inw
gﬁgtryg pocial living, and the
; L I

Uge of Mathematics

1, Use mathematics to show by time lines the
changing frontiers in various
fields.

2. Use mathematics to compute percentages,
parts of 4@ whole, etc¢. as problems
erise in planning to share facts
and statistics with the class.

Yee of Yritten lLanguage

1. Construct & questionnaire for quiszzing
' parents and friends sbout the
arican heritage.

2. ¥Wrive letters teo arvange for interviews
aﬁﬁﬁga express apprecistion sftors
Waras.

3« V¥rite letters to arrange for field trips.

La V¥rite a bhandbook for the seventh grado.
This grade might be consgideored a
frontier that thsse pupils have
pnet and one that another proup
85411 et meet,

Uae of Orsal Lsnguage

1+ Plan a pansl to discuss frontiers of today.

2. Disgouss with the ¢lass plans for field
tripsa
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3+ Discuss with the c¢laes plans for writing
& handbooks

ke Discuss with parents and friends fron-
tiers in Williamsburg.

5+ Look and listen for the words front
‘rontier in ths news,. Nake notes
on rindings and report them to the
slans.
VIX., Culminating Activities
Ay Present & panel discuesion Lo an assembly.

B, Present the handbook to the incoming seventh
grade.,

Cs Display collected findings effectively on
bulletin boards.

Vili. Evaluation
A, Obsorvations

1. Did pupils participate well in discuse
slong?

2. Did pupile participate well in planning
: P ehe work of the umit?

3. Have pupils shown improvement in habits
of oral and written language and
other means of communication?

Ls Did pupile make use of meny available
sourcess of iInformation?

5« Have pupils expressed an appreciation of
| othera' contributions to the study
of this unit?

6. Have pupils recognized their own ree
spongibilitien of ecitisenship?

7+ Vhich work habits among pupils continue
to need improvement?

8., Have pupile mede use of current happens
ngs related to the unit?
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9. Have pupils expressed eathusiocsm for this
wnit of work?

10, Have pupils recognized their own abili-
ties in this unit of work?

11; Have pupils rocognized the velue of studyw-
ing the history of Americs, the
State, and the community?

Be Tests and Ghecks

1, Use multiple cholce, truo-false, matching,
eseay, and completion tests.

2, Use pupil evaluation in 8 discussion or
a written sssay on the unit and on
the yoar's work,

3+ Use a checkliast similar to the one in
Appendix U for pupil evaluastion,
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Senorsl

Books for Pupils Selscted from Childrents Catalog3l

Barksdale, lLena gggg Country %g%igg ?- « HNew York:
Au"rﬁd .ﬁ: nopf, InCs,

i Ppe  Illustrated.
Reconmended for Graées 6«9, Classificd an
Virginia history. "

caanﬁr, Mabel Be, and Ralph Ee Gabriel, S 9
Demogracy. York: ﬁarea Brace
ampmﬁ y 3950 pps  Includes mapa and
chartaq Recnmmﬂnded far Grades T

Clark, Marion G., Ho dcs Hew York:
Charles ﬁﬁr rtg | ppe 1llustrso-
tions and mops. Recommended f@r Crades Leb,

Deals with frontisr and pioneer 1ife and trans-

portation.
Columbus Qhrisﬁayher f QZQL&LEF“?r ﬁu%umg¥g* First
' o lﬁe;g & feay 1492, orki
e aaat nc., 1938, 86 ppe  Illustrated.

Rauammanﬁad for Graﬂes Sl
Daugherty, James Henry,

York: Randonm ﬁauaeA na», 1%%% LBC ppa
Illustrated. Raaammendad for Orades 7“91 Classi-
faaghgith the Pileprim fathers and the colonisl
pery #

Davis, Julia, No Other White Man. New York: E, P.
Dutton and ampany> nes, 1937. 242 pp. Includes
illustrations and maps. Hecommended for Grades
7-2: Deals with the Lowis and Clark Expedition.

Duvoisin, Roger Antoine, Thers | tew York:
ffraa As Enopf, ine; 1938 5 PP 1luatraaad
by the author. aaaammandeﬁ ior Grados 4wb,
Claasified ag ﬁmariua, Discovery and Rxplorations.

Earle, Alice (forse), %ggp n Y Hew
' York: The wa ampd%?’ 'hig PP

Illustrated with ph@b graph&: 'éaéammnnda& for
Grades 7-9. Classified with social life and

Now

31 Ruth Gilea and Dorothy E, Cook, obs gibs, 917 pp.
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‘eustons, the colonial perioed, schools, gemes,
costumes,; eLle

Enmepaon, Caroline Dwight, neer Children of Ameris
ﬁnatant Ps Co Hesth and Company, 19 e PPa
Illustrated, ﬁse@mmendﬁﬁ for Gra&as 3*&»
Classified as frontier and ploneer 11fa and
United States historys

aaxlw%uaaﬁ ﬁié& {¥ilbourns}, Jamestow
P+ Dutton and Uonmpany,
Xllu&tratedg Recommended for Grades 6*8@
Claasified es Virginia history and Jomestown,
ggggg. Hew York:

Hark, Ann, Story g%a Pey vanis -
ﬁargar~ané ‘ 2 ppe Illustrated
with lithographs, ﬁaaammandad far Orades Le7.
ﬁlasaif%ad as Jermans in Pennsylvania and Picture

Books,

Hartman, Gertrude, Makine of a Democracy, Revised and
anlarga& eéim on;i ﬁaw %b“?” ’xar’n Company,
Ings, 1941, 332 Phe Illustrated, ammmnﬁaﬁ
for ér des -9, OClasgifisd as ﬁﬁ&ﬁe& States

history, dictators, freedom of speech, liberty
of the press.

+LOLGE o To ﬁﬁ*

TK: The Mo %i*aan,ﬂampaﬁy, 1§§§ 340 pps
ﬁaammmauﬁaﬁ for Grades 6-9, 111uahratiaas from
COnLEMPOrary Sources.

Knowlton, ﬂanial Qh&uacay, and Mary Harden, Qur-
Pt gag sent, New York: American Beo

Comp , g ‘Hecommended for ﬁr&dea
_?~9, .ci&aaifiaﬁ as the weatward march of man.

Langdon, Williem GChauncy, };r;,te;
i‘%g,,wwmm ' one, 1937+
353 p illuatrat@&, R&camm&aﬁeé,far Grades 7«9,

Soelal life end customs, ¢tolonial period.

Lawson, Marie (Abrems) Fpeahonte
Few Tork: Random |

fouge, 195 PP

tions, Recommended for Grades 7+9. A a&ary of
the Virginia colon¥, Classifisd as America,
digscovery and explorations, Pocahontés, ﬁirgiaia
history, John Smith,
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Lawsen, Robert, W:;k'a,':;wgﬁ_; | : ant of
" Amerdcan GUOLACIONS. N tht e rown and
ﬁagg&ny, 1943« 115 pp¢ Iiluaﬁraﬁiaaa by the
authors

Matthews, Btts Lene %gggh g%%g .« Chapel Hill:
ﬁnﬁv&rsiﬁy a% or. arn na aﬁ, 193?* 328 pp. .
Illustrated by James Dan herby* Recommended foyr
Grades f.9. Classifioed as Mississippi Vallay
history, Ohio ¥alley history, Southern states
«histary -America, discovery and axﬁiaraaiana,

La Salle, fia Saﬂa, Indians of Horth America.

%ﬁ@mira, ; New York: The

OEPany , Be 446 ppe  Illustrated,
R&eammanﬁeﬁ for Graéea 5«7« Olaossified as
America, discovery and explorations, United
States hiﬁhary, social life aaﬁ;aaatmma;

Havised eﬁ&t&an; How York:

illen Company, 1946, 502 pp. Pictures
ﬁy &enrga M& R&ahards¢ Reconmended for Orsdes
HeNoer, May Yonge, Laliforn

*#
ia %g;g 35%§ Bew York:
Random House, 1950 . lustraaaé by
Lynd Ward, ﬁaa&mmenﬁaﬁ f@r Grades G

SLory California, Hew York: Hayper and
FhL ie pps Lllustrated with lithoe
grapha %@'ag ﬁm De¢ Witt, Racommended for Orades
»7s Glossified as Californis and plceture books.

2Lox ; : Rew York: Hsrper

‘ NS, 4963 32 ppe Illustyveted, Recone
mandad fﬁr ﬂwadaa aw?; Classified as frontier
and ploneer 1life and the Weat,

%ﬁg guthern Hirhl ands. Hew York:
Rarﬁer ﬁg§' rothers, 1945 32 pps Illustrated

H, De Witt. Recammandeﬁ for Grades L7,
Glaaaif&a@ as Appalachian Mountaine, the Great
Smoky Mountains, end pleture books,

'M&tahell, Hexan, and @illiam ﬂarw&nten &sxaan%,ggwgg
A or

eUrawel T‘
Illuﬁﬁ?&%&ﬁq Qxa@aifia& a8 ﬁhigﬁ, ﬁmﬁteﬁ Staten
history, navals
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Mourt's Relation, i il ens, Hew York:
William aa;ranat 939, 74 PPa Illuge
‘$rated with dﬁ&wimga %? ﬁary E&Raan Stewart.
Retommended for Oredes 5«8, A Pilgrint's journal
of a Plywouth plantation 4in 1620, ¥Yritten by
Willism ﬁra&rar& and others of the Mayflower
Company.. Classified as Magpsachusetts history and

" Pilgrim fathers of the colonial period.

Parkman, Francis, Oregon Trail. New York: Rinchart and
5empsﬁy 3le 385 pps Illustreted, Recommended
for Grades B+9. Introduction by Mark Van Doren.
ﬁ&aaai?&aﬁ as Lroutier and ploneer 1ife, Indians
eof Horth Amerdca, and the Womt.

‘Rogers Fr&ncaa and Alice Beard, Birthday of a Nat "

"duly L, 1776. Phi{ladel phiat Je Be Lipp & Bakoom
ﬁamyan?a S5¢ R32 Illustrated with drawings
by Frances Rogers. aaammmmﬁad for Gradeg 7-9.
Classified aa ﬁn&%md Staten Continental Congress,

Declaration of Independence, United States history,
Ravalutiang

;;;g;i Ball, FPhilaedelphia: J. Be
Li na&t%‘»nmpany, 1942, 106 ppe Illustrated
by Fraaca& Rogers, Recommended for Grados 58,
Classified as Liberty Bell, ?hiiﬁﬂﬂl?h&&»hiﬁﬁﬁryg

Senchez, Mellie (Van de ﬁrﬁfﬁ},
‘ ow Jorkt The Thomas Y. 3
380 pp. Illuatrﬁtad* Raaammandaé<far Graﬁea 7m?s
Tales of sarly exploration and settlement,

ﬁ&ﬁu

Shippen Katherine Binney, How ¥ ld. HNew York:
fha Viking Proes, Ince; I° 207 pps  Illuse
trated by Co B, ?alia. Raaammandaé.fcr Oyades
8.9, Classified ss Aztecs, Bolivar, Columbus,
Cortes, Incas, Plzarre, San Martin.

willia, ﬁarri& iﬁunﬁari, and Lucy Somerville Seunders,
Chapel Hill: University o

Jorth Geroiina | r&s&; 1935+ 31k ppa I&Zuatvaﬁaﬁa
Raacmm@ﬁﬂmd for Grades L6, Stories of early
days in our countrys Classified as United States
social life and customs, colonial period, the
West, Daniel Boone, invaaaiana, America; dige
covery and axylaratianﬁ;

Voodburn, James Albert, Thomas Francis Moran, and Howard
Copeland Hill, Jur Unived States. New York:
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Benjamin O, Warren Company, Inc., 1948, 782 pp.
Illustrated with maps. ﬂ&a&aif&aﬁ as United
Btates hiatawyu

1I, Pamphlets for Pupile Selected from Chil 1
+ Bvanpton: Row,

Allen, Cina, On
* Peterson ﬁﬁ% ﬁ 36 pp. IlluGtrated

p
by Sydney B, ﬁl@tﬁh@rq Razammamdaé for Grades
L ﬁﬁsia Soeisl Education Series.

: hil ~a;, Bvanston: Row, Peoteroon

OMPany, 174 36 pp« Ill&aﬁrated by
3anica ﬁ&llamd, Raeemmanded for Grades 5«7,
aasﬁa Soein)l Education Serics.

Catalepd?

Cavanah Frangea Down th ugﬁtm Fa Trail, EBEvanston:
ﬁa Pat&§$on and Lompany, A9 36 pps  Illusw
&raﬁaé by 8ydnoy E; Letcher, R@ﬁammenéed for
Orades 5-7« Basic Social Education Series.

Chicago Teachers College, Jﬁg@g%gg, Past and | ent,
Hew York: The H, V Bon Company, 80 ppe
GCompiled ﬁ{ a elass of teacher 1ikrariama under
the &grect on of Eloise Rue, Reéeading for backw
EXroun.

Luffe, Marcelle Laval, i Amsterdam, Colonisl Days.
e Evanston: ﬁaw, e&era&a an ampany 95§¢ *

36 pp., TIllustrated by J&niﬁe Holland., Recome
nendad for Orades 5«7. Basic Soeinl Education

Seriess
3] Evananans Row,
Zﬁ 3 PP Tllustrated

ﬁﬁ% Egg;ggé Colonis
ﬁtﬁraan ang Lonpany, -
by Janice Holland, Raeammanﬁad for Grades 5«7,
Basie Soelal Educetion Serics.

» Southern Coloniul Days. Evanston: Row,
Feterson and Company, 1542, 36 pp. Iliustratﬁﬁ
- by Janice Holland, ﬁmaammende@ Tor Grades 5«7
Basie Soclal Education Series.

32 Ruth Giles and Dorothy E. Cook, ope gitss 919 pp.
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Books for Pupils Selected frgm the | &ﬁﬂﬁg&é ggga;mg
iign Sohool Librartesd) For
erican

Adome d&maa Trualow, editor, %;g :
¥ , ¥ - v& loes ﬁa% ork: ”%har-ﬁa Caribnﬁr’ﬁ

Sona, g&amhgg iaaaifieé as United States
his@@ry and socigl life and customs, TAmerican
history through ﬁictﬁrﬁﬁ made at the time the
h&atary wa@ being made™

v———— g%g Americ % Second edition. Boston:
"4t ‘Qﬁbawn and Company, 1933, *A&ﬁ PP
ﬁauh&y recommended, United States history.

i S

Adams, Samusl Hopkine 1 ai L+ New York:
Random House int., %9?§ PP Esgaeially
recomuended for Junior high school, lug-
trateod by Lee J, Amess "Choice of detail and .
eplrited writing make this dccount of the firat
wagon expedition from Franklin, Missouri, to
Santa Fe a vivid reading experience,”

Andrews, Charloe Mclean, Golonjal Folkways, New Haven:
ﬁa&a University Fress, 19i9. Pny Clonsie
fied 2z United Sta&aa social ;ifa and customs
and volonial periog, WA chraaiﬁle of Amorican
tife in the ﬁeign of the Georgesn.”

- Fathawa Qf haw England; 4 Chronlele of the
& EBo _ vw_h, New Haven: ale
sity FPress, 1¥19. 210 ppe Illustrated,
Classified as &aw Englend history and United
States history, coloniel poriod.

Bassett, John Spenceyr, Short H3 vy he United
§ta%ea, Third gd on revised ﬁﬁa enlsresd by
B, B, Bassett. haw York: The Maecmillsn
Company, 1939, 1039 pp‘ Clagsified as United
States history. :

Beard, ﬂhariaﬁ ﬁuatin, and Mary Riﬁtar ﬁear&, B

2 EBLOY gﬁ ted Ghatos. Hew York:
: ‘fan'ﬁ ty J@aﬁs, 196k, 508 ppe

33 povothy Herbort Vest, pp. eit., 1128 pp.
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Cluaassified as United States history.
"Pundamental setivities, ildeas, interests in
the development of Amorican sa@i&by from the
colonial period to the present.”

Backer, gagl Lgtu&, E ﬁt the Reve
he Breach 3 nolang
niversity Press, 1920. Z

267 pps Doubly reu&m~
mendad, xllﬁatraaaﬁg Prefaces Y1 have chiefly
endsavored to convey to the resder, not a record
of what men dld, but a sense of how they thought
and felt about whan they d4id."

Benet, Stephen Vincent, ggag%ca, New Tork: Rinechart
- and Company, Inca, « 122 ppe A brief ine
terpretive ﬁiaﬁury of the United States. Deals
with the Ureat Migretion, the Hevolution, the
Constitution, Pillars of the House, the Young
Republic, anc, Doubly recommended,

on; Ihe
, aatan#
‘ ompany , 531 PPs
Xllustra&ed* Farﬁraiﬁa ef‘”tﬁe Lwo great proe
tagonists and thelr sassocistes in the struggle
i%aiﬁﬂt a bagkground of the social life of the
Mﬁ@

Chivwood, Oliver Forry, gggriﬁg
3%&@3& adition; ﬁew arkfﬂ”ﬁaryar and rothers,

1948, 874 ppe Illustratione and Bapse
Classified as United Statos history of the
colonial perdod.

Chitwood, Oliver Perry,; Frank Lawrence aualay, and
Haerman ﬁlaranee ﬁixan, B.-_ ,

alony ey, Yors an

lostrand ﬁnmyany BC,, 19#9& %6? p?¢ I1lugw
trations and maps. Classified as United States
history.

Commager, Henry Steele, editor, b nt gﬁg ;gﬁa
History, Fifth'a&iﬁ&aﬁ; & vols, . g%} ori:

v
g pleton-Century~Crofta, Ine., 1949. 759 pp.
Classifisd as United aaaaaa higtory, sources,

Commager, Kanry steale, and Allen Revins, editors,
ﬁ~ ; « Rovised snd enlarged

a a ton: Little, Brown and Company,

19h§e 122? PP leuatrahed, Classified aa
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Americen litersture collections and as United
States history, sourges.

Corwin, Edward aﬁmuax, Jol ; all SELC U~
tion; A C 8 of the e U aw
favent. 8 varaiﬁy ?rﬁﬂﬁ ' 2&2 PP
Contants: "establishment af‘mﬁe natiﬁaai

judiciary, Marshall's early years, Jeffersonts
war on the Judiclary, trial of Aaren Bure,” ete.

' g : o Xlkuatraﬁad@
”The atary of ﬁﬁa Lawia and c&ark axpedition of
1804, 'The two years and four months from
8t« Louls to the shores of the Pacific were
wild, terrible, and wonderful in dengers, COmw
panionship and ﬁha exeitoment of discovery."
Doubly recommended,

Davidson, Marshall Bowman, ] é%‘égmggggg 2 volsa;
Boston: Houghton Mi 1n cmpany, 1951.
Illustrations and maps. *The purposs of this
s+ » &« work is to provide a survey, pictorial
and written, of Americal's aaltnrai speial, and
a@nﬁam§a~hiaﬁary from Golumbua? aiaaavary to the
presens,

Earle, Alice (Morse}, Home Lif Colonial « HNew
York: The Macmillan amp&uy 189k, Phe
Iilustrated, "Mrs, Barle's hooks are based on
sound scholarship and relisble sources of ine-
formation. The auther reconstructs for us
colonial life by deseribing in great detail
mANNOIE, customs, dress, homes, ¢hild life,
asto,”

Elson, Henry William, ggggg§g ;
ﬁﬁgg%ﬁﬁﬂ Latest rev aé%gan ‘
ow Sork: The Macmillan ﬂa&y& iﬁhﬁw 19?3 PO«
*Unusuelly readable history whiaﬁ £1lls a ploce
batween the iongar works ané the condensed

schaol histories,”
Farrand, ﬂax, Pathers o the Constitution; A Chronicle
) , 1’ Union, New Eavan.
k@ n varaiuy Presg, | Pps Doubly

recommended, Gla&aifieévaa United States
Constitutional history.
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Faulkner ﬁarald undﬁrwuaé, and Tyler Kepner, Ame 3
1is History and Pegple.. Fifth aﬁimw,%maw
ork; y Ta T Broth ar& 1950 953 pps
Illustrations and MEPS e rages in chronologis
cal sasquence asch najor davalaymaﬂm in our
national 1ife,”

Fish, Carl Ruspell, g;gg 'ﬁww@ax Har
Hew ?@Tk* aﬂ LoD E‘“; 9
*Profesgor Fish ﬁﬁ%fﬂ?ﬁ the age {1$36¢1$;Q}
which, for the first time, set out to make
Americs a democratic society and was determined
to ond aristooratic privilege and social opprese
sion among the wvhite Amerdcans.”

Figher, Sydney George, Quaker Colonies; A ﬂhgﬁngggg ,
’ﬁh.wf'ﬁfﬁégﬁﬁﬁny are. New awmagg
iversi TOSE, 1Y 24k ppe  Illuse

trateds Classified as Qalawarw hiatory,

asociety of Friends, New Jersey history, ?annsy&m
vania history, anﬁ.ﬁnizaﬁ &nazea history of the
eolonisl period.

i : & fnwveraity reaa 1918 &
ﬁgﬂﬂﬁﬁﬂ!}ﬁm + » ¢ imitation court, gmat dew
ciclions, mester bullder, Party vim&an&e,
p&rmmﬂai rule of John Adams," ete.

Goodwin M&uﬂ w&x&&v Duteh snd B the %gﬂggg
% % f*-‘ ’; \ gﬂﬁaw ven: b

Un i ’ pps  Llluse
ﬁra&aﬁ; claﬁazfied &ﬁ ﬁutah 1n the United
States, Rew York State hiatﬁri snd United
3tvates hiﬂtaay of the colonial pericd.

tuillat, EBdwin ﬁlaranaa* and ﬁary Elizabeth Ouillet,
Pathfinders of Noxth Americe

Pathfir : g Hew York: The
faemil i F*w“ Gy O ppe Illustrated.
R&aammendﬁd aap@eiaily fa# junior high achool.
Classified na Ameriga, discovery and exploration
and explorers.

Hart, ﬁlhart anﬁhuell a&itar* Amecioar ﬁ;gﬁagx %g}ﬁ
ﬁ% , rarics, vols., New York: The
om Eoany. 18971535,  bonbadnss
Ameriea* discovery and exploration, sra of
colonivation, building the ﬁapublﬁc, national
expansion, welding of the nation, etd.
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Johnaon, Aliam, 4 SENRE &
£ Naw Bavens

Yale n~Varai%y ?raaa‘ 1921 prs "Contents:
s « & Pagifists of 136? Lagt phaae of peaceabls’
‘¢oereion; War Hawlks; ?r&aiﬁaﬁz Madison under
£ire; The peacomakers;™ etce.

Johnson, m}.&m ami Amm Hevins, editors; Chrenliele 2
of M Y ', ge 56 vols., Rew flaven: Yale
twaraity‘ ress, 191841921, Doubly reeamm&néﬁé
for high sehool ibrardies.

Py i ; 3 s &EITI L84, _ AL ;'2&@' ‘pﬁh 113}16«
tranadg ﬁlaasifﬁaﬁ asAﬁaunhara States history
aaﬁiggitea States history of the eolonial
P *

Kmah@r,aﬁlfrﬁé Lﬁﬁr&n@a, aﬁﬁnﬁwwaré 3. ﬁaaraﬁyﬁﬁ,

Gard ‘ lia s,l T : 'alan al
ﬁf%l&amaburg Iﬂa. 1959; 1@& pp¢ Yilustrated,
4 study of %zrgiﬂia's restored capitale-ywhosge
statesmen formulated the tenets of demaeraayma
whose builders created o notable srchitecture.”

HacDonald, wﬁili&m,‘ﬂﬁiﬁaw;;Q;t@u*q:#:;
ravxsaé.&ﬁ&*an?%§géd*'ﬁéé Foric The ﬁaﬁmil an.
Company, 1926, 713 pr. Claseified as charters,
anﬁ4ﬂniﬁa@ States history sources.

Meige, &arnaiia Lynﬁﬁf ?;w;~;g-“'
wemilian L1945 276 PPa
‘”?ha aﬁthﬂf‘hﬂﬁ ramaraaﬁed,%ia day ﬁaeéa amﬁ
personelities of those two yﬁ&ranw%%?ku1?7 -0
vividly that her carefully documented historieal
facty are entirely peinless.”

11; The ggggx

: VLTSN iR 'New Yor

rp' Fou 458¢ 519 pp. HMaps and
papers hy Alice wiaahaa ﬁ&aaaifxeﬁ as United
tates Army history and United States history,
' Revolution, sources.

Neuberger, Richard Lewis, Lewis
New Tork: Raﬁﬁem OUBE , %ﬂﬁtg
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Tilustrated by Winold Reiss, Recommendad
‘especislly for junior high schoels "4 recone
atruatian,af the axp@ﬁiﬁieﬁ e v e

Paine, %ﬁlph\ﬁal&haya “%gaw for a Exg§\$g§f‘§_z Yalo
. picle of 1812, Bven a

: it Qémw 2T, “235 g Classified as

ﬁuiﬁﬁﬁ $tatﬁ£ hian@ry, War af él

Richman, Irvisng Eard&na, §g§ &%&_,gv;'
Chronicls af Empir ersean,
Haveni Ia waraity ks 23
2l1&ﬁﬁraﬁiana and mapse “ﬁﬂﬁt&ﬁ%$¢ Yeast an&
Bast; Columbus end the now lands é Balboe and

the Pacific; Cortes and Moxico; Spanish conwe
uerors in &enbral Amarica; ?izarrm and the
incasi™ elc.
$¢h1esx Arthur Meier, Age of J 1, Bostons
577 ppe

%n &, Brown and Company, 19k5e
aXassaﬁiaﬁ as Andrew Jackson ?reaidanu, and
Unfted States history, xalﬁni

t. ﬁe& York: The Mag-

~ . 317 ppe Classifieod as
ﬁaﬁimﬁal ©f r&e&ariatiaﬁ Amerdican, United
Btates civilization, and United States history.

Skinner Se%ﬁﬁanae Linﬁsay» Pionsers of %the 014 the

fout 4 Dol ot S Bl e i,
aw Haven: 'a“ niversity Fress gp.
Illustrated, "This narrative is %anndeﬂ large

on origingl sources«~-on the writings and
Journals of pioncers and contamporary observers,®

ﬁh&ﬁa, 5tawar§ hdwarﬁi ?Ee ‘rg;;~“
S &

Yale ?;rvnra:hy rege, 1918, Phe "Contents:
» + » Spanigh days; &m@riw&ﬁ aaauyatiaﬁs Lawwe
military end eivil; Gold; Across the Plains; The
Hﬂrmaaa, W&y by Papama;™ otc. '

W#F

Wood, W&ll&am,aharleﬁ Henry, Elizabeths ﬁaawggﬁg*
’ Acentals. a%%5f: Gonpanions. a%“é
Haven: ale n vers Pre: i 252 ppe

Illustreted. ﬂiaa&iﬁi@d as 3mar1uag discovery
and explorations; Sir Franeis ﬂrakag Great
Britain history, Tudors.
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New !iwan = Hiversity Pross, 1921s
Classified as ﬁnit&ﬂ States hs.smry, t;he
Eammtizm, and’ G%rga Waghington,

Pamphlets for Fu sils Selected from the Standard Catelos

Lmﬁa&mgﬁ, ﬂwﬁ.},lt@ &*g wm;&.& Fallaoios Ropaprdin
Hichmond: 1ne Diot r&as,

' is ?Pn Gampi}.anim of common SYrOneous

h@liem regarding avents in American history.®

Zimmerman s Janet Hull, angd Peeonk F. Erigm ,g; _%1%
5 » the gmaﬁ;k%wfé Evanston: araon
cam;san PDa Iimﬂtram “The
ﬁ%mry of the Great Lakes, their mamvwm
‘history, and pregent immmsxwe*

Books fox Pupils Selected from the (laasroom Library of
The Matthew Whaley School

Aker, Homer i’f‘awm, Bugene Hilton, ami ?&ma Nielsen
- Aker, Americ ggg%zm Xesterda San
mexcmmz faryr Gagnsy PUDLLE 'mg f:mmpm 1936,
586 ppe Black and white iilmawa%im«m asy
reading. smpzwm& factual information,

Ames, Merlin M., 9
5t. Louis: D
326 pp. Ilmsﬁrateéa
tmmrm

fmpa, Merlin My, Josae H, ﬁm@a, an& Gﬂﬂl@ Ouslay,
gmgiag of % Countryts Becsinningss St iaﬂiﬁi
ster shing Gompa Ihites 327 ppae
sm;mmm treatment M‘ £ mii America,
Indlans, evaryéa{ life of aelaniai am,a&
trouble with England; and becoming a mﬁimw

Amea, I.«%@rlm M” Jesse H, Awes, and Thomss 8. Staples,
%1 iea, St. Louis: Webster Publishing
ompany, 1951ls 548 pps Junior high school
ievel, Trsats main events from the period of
discovery of America to the present time,

3L Dovothy Herbert West, pp. git., 1128 pp.
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‘Barker, : ugﬁna Cay Harieg&xaager, and Yalter P¢ &ebb,

115k Evanston:
P Earsan mgé Company, 1943s LE0 ?§g xziuam
trated, Treats the advanturaa of Marco Polo,
deals with history of the United States through
all aeguivitions of territory, and gives @ viaw
of the wa&lﬁ in ‘the praaent OnLUry «

Barker, Eﬂgﬁﬂ@ Cu, Frances Cavensh, and Walter ?mﬁﬁﬂﬂh

He &@ﬂgﬁju Evanstons Raw; Peterson ond
CQMP&ny 1958, 384 pps. Illustrative drawings,
ausy. waa&ing* Dgals with the post-Revolution
days in America %o the present time,

Barker, EBugene. &a, Valter Pa hah snd William E. Dodd,
%ga, tory o %gg.ﬁazia V&aatan. Row,
Bterson aﬁﬁ' an %?3?. 426 pp. Eassy
readings Deals w&ﬁh the arrival of the white
man in America to the present conturye

Beeby, f}&ﬂiﬁl :fcg Jﬁ?ﬁﬁ Les Hanna, and G, H, HeCluve
“%f’ Mew York: Laidlaw Brothers, 1§h3a
aurﬁh grade level. Becticns deal
wi ﬁm&riman history from the pericd of exw
ploration and discovery to the prosent tisme.

Giax&,‘ﬁarian_ﬁg, and Wilbux=?isk &arﬁ?, Yggiﬁg
sHundred _“m mord o, ark:

Tes Scribneris Sons, ¢ &3& s Desls

with tha he%nunings of ﬁm&riea thr@u - the

gaining of Independence,

Gook, Inells 3& Wslter Loban, Qﬂarga %@ Karve11, &nﬁ
William v&q E@:&t@&&l, ' enge Lo Dxpl
SOmpEnY 4

Tork: Harcourt ﬁra#é’if i

Literature, Daniel Boone, Gaiumbua &ma?iﬁam
indiang; Mark Twain, Americen pi@nmerm, etics are
r@am ™

Cordier, Rs W., and E, B, Robert, History pf %gggg
Amerdce, Hew Iork: Rand MeNally and Ucmpany,
**’72&6 PPs Exgellent 111lustrations. Eapy
readings Desls with the settling of America
and building the natiocn,

Freeland, George Earl, Eﬁward Evaratt Walker, ond Helen
Eaﬁhar Williana, jea

% ?g_x; Z%%g Hew York:  Charlee czz‘imr;a %n&
3 Pp» Illustrated. Basy reading.
Treate the discovery to recent times in Americas




119

&i},mamm, énim Gs, and Anna M. Bkehan, ~ m%g in
Ame Hiatory. HNew York: Laid aw Brothoras,
384 p gg From Columbusg to Franklin D,

Rﬁ%ﬁﬁ?&lﬁ« eludes people in military Jife,

in goverrment, in science, and other ﬁi&lﬂa*

Graanan Juhn,T and Hy Louise Cottrell
o, ¢ i §§2§5§§§§aayg

“ Haw Xerkﬁ HeGraw-Hil
2 g Besigned for use in
3&niar high sﬁhav 8s Treats 014 World backe
grounds, One section on the British Commone
woalth of Nations deals with New Wordd
settlenents, another deals with fmmigration to
the United Statos.

Hathawag Ea&gwgiét; jgf«ﬁ,g&‘ JApakigen
Iilustrated. Easy reading, ?raata Ga&umﬁu&
to the Westorn trsile. Emphasis is on people,

Heard, 5&r@h ﬂaw and Me W, King American
P Ph&&&dﬁl hia: ¥
1947, 368 ppe xizu$%rata&. Presents

aﬁ&
laa&awa £r@m Aloxander Hemilton to Woodrow
Wilsons

&‘15: %&hﬁ an, ﬁmpamy£g§§%$

Easy rﬁﬁﬁiﬁﬁm ﬁﬁa &

with a%ak ?@&%@a to India through the periond
of the Revo utions

ymerica T f=t y Beviged edition,
Ke T a8 . 11T @mpaﬂy 104G, 452 ppe
Basy raa&ing; ?rumua %ha fxnéia of the New
Yorld through the building of ﬁk@ nation,

Moere, Clyde B,, Frad B: Pointer, Helen ﬁ* ﬁa“wamt@w
and Gertrude M, Lowls, f@gdw_w, dmer
Hew York: ﬁh&flﬁw 3¢rimé Ve o ,;~f By
gg Illustrated. Esasgy r@aéing; &ﬁa
arican history from influences of Marco Foke's
travaels to the formation of the United Nationa,

Payne Leonidas We, dr,i ﬁarka ﬁ@vixla, and Natslie E.
Chapmarn, Yoo 'gg, rigas, &aw Yarkx Rand
ﬁaﬁm&ly ana Com pps  Literature.
Includes writings of dohn' Smath, et ok Henry,
Thomas Jeffersgon, Benjomin Framﬂlim Daniel
Webster, and John C. Calhouny Iilua%ratad.
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America ﬁ&w Yorks Scott ?araaman ana Gompany,
1051, ";52 pps  Exesllent illﬂﬁﬁrﬁ@iaﬂﬁe Large
aaaya* Haw | orid discoveries to the present

ﬁiﬁﬁt
Scott Eeajamin)ﬁa T% Haoking of Amerdea. New York:
' » He Li yinna ?an§§glﬂﬁ*g fé?
Iliuaﬁrateéﬁ Includes heginnings of &m&wﬁc&;

pioneers, frontiers, and modern progreas,

Sewall, James Witt, grs of Amer Hew York:
du By Lﬁgpinaﬁtﬁ G £ g Titlens to
sections show inﬁlﬁaian af sﬁa samon, inventors,
pionsers, and the like.
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aharp, Russsall &#g dao. Je Tigert, ﬁﬂﬁﬁt@& mann Le Eq
Pudley, anﬁ L@ﬁi&@ ﬂ%nﬁ? smerdg : .iﬁ
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Wayland, J@hﬁ‘%a, anévﬁase maananﬁia* &eviaad edition,
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OYH

i The , any, PP
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world affsirs, deseribes the home life in
differant per iaﬁa includes time from Americats
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of Virpinia, Revised edition. New ar oW
and Company, 1950 392 pp. xllﬁatr&%ed with
photogra hﬁw Basy readings Ineludes time {from
the gettling of Jamestown teo World Wer II,

Bookleta for Pupils Selected from Personsl Collection

Bohlman Edna MeCeull, Demograg rpepitor
Solumbuas  Cheriss ey Mgy B¥
32 pps Illustrated, aaaylata dﬁf& tion of
demoeracys
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Matthew Whaley School Library contains in book stock more
than 10,000 volumes. It has on hand more then fifty dife
forent magazines; large nuwbers of pamphlets, plctures,
phonograph records and albums, 4 list of magssine subseripe
tions held by the Library in 1952 and & list of the magasines
in the refersnce filss of thoe Library in 1952 may be found in
Appendix A and Appendix B of this study,

Exhibits from the Valentine Mupeum and the Virginia
Museun of Fine Arts in Richmond, and motion picture films
from the Bureau of Teaching Materials, State Beerd of
Education, may be seocured on reguest, The Library provides
an opportunity for pupils to become sequainted with the
Dewoy Decimal System. 3Special library lessons are given
upon request, and opportunity is afforded teachers to plsan
with the librarian the selection of materials for teaching
throughout the school year, Une full-time librarien and a
part-time eleriezl assistent are amploved, Volunteor pupil
assiptants work under the divection of the library staff.

In addition to the ldbrary, classroom libraries which
offer approximataely 4,000 volumes of graded textbooks in all
general school subjects are maintained,

For lean to teachers in classrooms the Library has
two Bell and Howell projectors {16 mm. soundwon-film), a
?&Zma%wip projector, twe record players, and many albums of
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records, an opaque projector, a Kodascope {filmstripl, two
scredns, and a tape recordery



CHAPTER ¥V
SUMMARY AND RECOMMERBATIONS

Evidence that the curriculum pguide presented in
Chapter IV has bean constructed in conformity with the sce
lected principles of curriculum construction is summarized in
the following sections.

Agrsement of the furriculun Guide with she Eirst Prine
eiple. FPrineiple One: The curriculur should promote the

complete growth and development of all pupils. Curriculum
provisions for the ioplementation of this principle include:
{1) The units proposed sre broad in scope and includs e
variety of aress and activities, Examples of this are
apperent in topics, such 85 geographle aspects of America,
people and evente, idecs and inventions, scientific aspects
of historical events, the importance of American historicsl
documents, home life and cultural appects of esrly American
living, educationel aspects of sarly America, and political
1ife during the Eﬁgianing.yeara of the country. (2} A
variety of reading levels in the selected materials is doe
signed to meet the needs of pupils who range from the fLirst
percentile to the ninety-ninth percentile rank on the
California Achievement Tests in reading as tabulated in Table
11X of Chapter IIl, The sugpgested reading materials ineclude
those recommended by the H. W, Wilson Company in its standard
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eataloge for slementary grades three through nine and for
Junior and senior high sehool ryeading levelss (3) VWays of
sasuring information other than reading are utilizeds These
means includs wotion picture filams, filmsteips, field trips,
and interviews, Through the wvariety in reading levels and
the variety of ways t¢ seoure informstion the effort is made
to provide for individual differences and Lo promote the
growth of all pupils, (&) Evaluation of varied outcomes is
representative of concern for complete growths For example,
ths outcomes evelusted include soeial growth, knowledge and
understanding of facts, and attitudes. These are an attempt
to help a1l pupils develop and grow in varied sducational
undertakings vather than sn attempt to bolp only these pupils
who might succeed in spscial; limited underteldngs of an:
ecadenic nature, . {5) The curriculum guide and the separate
sectiona of it are presented as suggestions farrﬁl@nming the
seventh grade program, not as presceriptive or complete atatow
ments. The nead for further plenning snd replamning as the
teacher works with pupils and discovers repeatedly how all
groups differ, how all individusls differ, and how specifiec
pupils might be heipeé, contributes to alleround &evaiapmmnﬁg

gggﬁgga;g‘ ?riaaipia ?waz @ﬁﬁ aamriaulnm,ahanlﬁ promote an
understanding, an sppreciation, and practice aﬁ the ideals of
& demogratic society:s Currdculum provisions for the
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implementation of this principle include: (1) Frequent
opportunitios for pupil-teacher planning are suggested,
Whetheor or not the plenning would be followsed in a demoeratic
way, bowever, would depend chlefly on the tsacher: In the
seven proposed. units, which ere & part of the gulde, @alﬁﬁﬁm
ment of the help of pupils in arvanging for trips and inter.
views for the whole class affords opportunities for
cooperative plamning. and demooratic procedures to be put to
practice in the ¢laseroome. The checklist for evaluation by
puplls found in Appendix D indicates the onlistment of pupile?
naip and & recognition of the importance of pupil participa«
tion in the plenning and evaluation of the work, (2} Suge
geated materials for use with pupdls and some of the
puggested activitien would promote an appreciation and an
understanding of demoeracys The materials inélude De

Ly Compuniss, Foasclom,

: 8 for Amgrica, PFilms, such as Damogracy, Oup
Living Declaration of Independonce, and Tussday in November
would segem to promote an understanding of democracy. An
sctivity, such 83 that of writing an zosay on the meaning of
the Daglaration of Independencs weuld give pupila a chence to

sxpross an understonding and an appreciation of American
democracy.« It is recognized that information slone would
not provide for demseratic behavior, and for that reason
pupil~teacher planning i3 given & place of lmportance in the
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ringiple ?ﬁ%nﬂﬁp&& ?%r@az Tha a&ﬁ%ﬁaaiﬁm ah&ﬂ@ﬁ provide
learning aituations in keeping with what research has proved
to be ways that pupils learn. Currioulus provisions for the
implementation of this principle &nmelude: {1} The organivae
tion and development of thoe proposed units are designed to
efford the teacher time and opportunity to offer gulidance t¢
pupils et beneficial times during the learniang process. (2]
Research has proved that pupils learn when they understand

how new learnings apply to resl issues of the day. Bach of
the seven units, and especially the last, entitled "Looking
for New Worlds to Cenguer in Relation te Our Own Community,®
reveals an attenpt to use this principles 4 use of current
happenings in the news applied to the conter @f‘in&areat*
"The New World," slse promotes the practice of this prine
giple, Hany activities, such as using mathenatics to come
pute percantoges and perte of & whole as problems avise in
planning to present facts and statistios vo the olaes,; using
msthematics for meassuring the arsa of & epace to be used for
display of work, and using news resources to discover up«tow
date inventions that promisze to change Amerdcan living seenm
to identify the study with resl ifssuss of the daye (3)
Studies in the psychology of learning have rovealed that
pupila learn when they do something with their learnings and



128
when they aﬁn'@ﬁ%,ﬁmmawhmng of themselves into the loarning
situationg, These fastors are utilized by following the
suggasted construction activities and the culmineting actie
vitiee, such as presenting original poems, constructing
models; drawings, dssays, and dromatisstions based on ine
formation gained iv the study, Aetivities of thoese types
should afford pupils opportunity to put %o use new lasrnings
and o involve themselves and thelr interssts through both
manual and intellsctusl sctivity, Further, througbout the
units emphasis is placed upon pupil participstion in plane
ning and varrying out learning awperisnces, a means of
securing involvement of the learner which has been found
effectives (A4} The need for plessure in learning is pro-
vided for in the gulde, It offers much in its variety of
activities and materials to suit many hestes and interests.
It provides, also; for pupils to offer suggestiona of ma-
terials and activitios as they contribute to the organizas
tion of the work. Pupils should derive much satisfaction
and plescsurs in the work as they help to plan it, sg¢complish
it, and later help Yo evaluste what they bhave accomplished.
(5) Since the seventh grode in the adhool with which this
study is goncerned remains with one teacher all day, the
time schedule can be recdily adjusted to facilitate pupil
learning, When a block of time of considerable length is
needed to avoid undue intsrruption of learning experiences
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it cen be arranged without éiﬁfiaaity*=*tﬁ}>Raa@&r¢h‘
indicates that pupils learn when they understand the whole
of & learning situstion. The proposed puidé promotes opw
portunitics for pupilse to acquire this kind of understanding
“as they take part in the planning of units, ag they are ine
troduced to tha theme for the whole yesr by means of movies,
discusaions, and the like, and as they undertake some of the
suggented activities thst heve year-long range, such as
collacting fanmous quotations from Amerigan history (1607«
1850), and such as describing the activities carried on
during the year with a view to coupiling & handbook for the

aeventh grade.

culum Guide Ip Identified with the
¥illiosmebure Comtmnity ?h@ proposed curriculum guide i
ﬂaaagn&ﬁ particularly for pupils in Willlemsburg as can be
obasrved by its conter of ianterest in the community past and
present. One of the units deals with the isportance of
Villiamsburg during the eightecnth century and another deals
with ¢urrent problsme of the compunity that reguire the
efforve and atvention of 4ts citizens. The guidé steadily
directs attention to current happenings of the day, cs-
pecially those in the Williemsburg eres. Full utilisation
of the community as a laboratory and &g & souwrcs of inw
structional materdials is suggested in the gulde, Exocuples
of this can be found in the suggested fisld trips to
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Jamestown, Yorktown, the Mariner's Musewn, Golonial
Willismsburg, the Court House, the Fire Department, and the
Virginia State Capitels The gulde suggests the enlistment
of help from Williamsburg community lesders who might inform
pupils sbout city governmant and planning and health prow-
tection, and the like,.

The broad scops of the materisls snd sins is dosigned
to meet the wide ronge of abilitios and interests indicated
in Chapter III as characteristic of Williemsburpg pupils, The
materisls are designed primarily with rospsct to the abilis
tiee and interests of twelvesvosr-olds with wide margine on
both sides, as Tables I, III, and V in Chapter IXII would
indicste as desirable for pupils in this particulayr commue

nitye

The proposed eurvicvlom guide of this study is dow
signed particularly for pupile in The Matthew ¥haley School
because of fts practicalisty in a school with a comprehonsive
philosephy. The investigator has become acquainted with the
philosophy that has been in practice in the school for many
years,; and it is experience that reovesls thig identity of
the curriculum guide with the school of the Williamsburg
sompunity.

Recommendations, The reel walue of thes proposed
curriewlum gnide for the seventh grade of Tho Matthew Whaley
School will be determined best by putting it to prectice
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with puplls in the sghools It is vecognized that a unit of
work is not really & anlt of work until 4t is attempted and
sxperionced according to venbative plans on papers The#ew
fore, it is recommended that this guide be used in the
seventh grade by one or more teoachers in order that its true
woyrth may be evaluated: Perbaps then it could be revised
and &t the snd of a sagond yoar of trial re-svaluated in
erder that 33 &mprmva& curriculun gulde be gonntructed for
the grade, Likewlse, it ls recommended that teachers in the
gixth grade and in the high achool grades of the school take
part in the evaluation of the curriculum gulde, as a horie
gontal view of its possibilities might be of particular
benefit in the improvemwent of curriculum for the peventh
grode in Ths Matthew Whaley School,
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APPENDIX A.

SUBSCRIPTIONS HELD BY THE MATTHEW WHALEY LIBRARY 195253

mmm tﬁm

HEA Journal (Gife) (52)
Hature Magazine (52)

Hew York Times Magesine (52)
Hewswoek (52)

Open M m Boys (52}
WW

.W Poliey ﬁw (51)
Goo¢ Houpekeeping (52)
Horper’s Hagamine




APPENDIX A+ {Continued)

Beader's Digest (52)
Readers! Guide (Abridged] (52)
Rotarian (Gife)

Safety Education (52)
Seturday Evening Post
Sgholastig (52)

School Arts (52)

School Life

Schpol Musicisn (52)
Sedence News Letter (53]
Seventeen (53)

Sports Afield

m Parade (52)

Virg%nta Jg%%? ot B

Yirginia Wildlife (Gife) (52)
Yee ¥isdom

Milpon Library Bulletin (52)
United Nations Reporter (51)
Ys S+ Nows and World Report

137
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APPENDIX B,

REFEREHCE FILES OF MACAZINES IN MATTHEW WHALEY LIBRARY
A3 OF SEPTEMEER 1952

Awer eine 1950 to dats

At ;anticggggwk;x,lgbﬁ to date

Batter Homes and Oardens 1951 to date

Soronat 1949 to date (broken file)
Current Bilography 1940 to date

Lurrent History 1935 to date

Flying (Recent issues only)

Good Housekeeping 1951 to dete

Harper's Megasine 1942 to daote
Holiday 1249 to daote

Life 1951 to date

KEA Journal 1942 to date {broken files)

National Geographis 1925 to date

Hature Mapssine 3;‘%1 to date

Hew York Iimes Mamazine 1951 to date
Howsweek 1946 to date

nies (RBecent issues only)

44444

_.__eg;g,z; Sgiencs (Rocent issues only)

Header's Dizest 1940 to date

S:eg olastic 1946 to date

Seisnce News Letter 1945 to date (broken file)
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APPENDIX B. (Continued)
Jime 1935 to date

ﬁm m {(Regont issues only)
Wilsgen Lib stin 1945 to dote (broken file)
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APPENDIX C.

AGENCIES AFFPECTING BDUCATION IN THE WILLIAMSBURG COMMUNITY

‘The form is taken from Eysjuative (riteriae.l

1.

2

3.

byw

Gthev'schaala‘{far‘yauuh of secondary-school age).

Mgﬁraﬂar Sechool {County}
¥alsinghsm Acadenmy {(Parochisl)
York County High School

Chureches.

Baptist, The Willlamsburg

Catholic Chureh of 5%, Bede

Bpiscopal, Bruton Parish ,

First Chruch of Ohrist, Scientist

Mathodist, The Williamsburg

?raahyterian, The @leiameharg

{Thers are other churches in James City County,)

Libraries

The College of William and Mary
The Matthew Whaley School
Williamaburg Publiec Library.
{Churches might have libraries,)

Mugeums, Art Gelleries, Planetariuns, Botanical Gardens,
and 2005

Bruton Parish Church

Chapel foyal for the Colony of Virginia

Courthouse Museum ,

Exhib&t%an Buildings operatsed by {olonial Williamsburg,
iTC

Pive Restored Gardens on Tour from the Courthouse Mugeum

Jamestown Island Museum

Mariner's Museum {Twenty miles cast on Route 60)

Plantations on the James River B

Seven Oraft Shops operated by Colonial ¥Williamsburg, Inc.

¥ren Building -

Yorktown Museums operated from Swan Tavaern

of Secondary-School Standards, 19

1 Cooperative Study of Secondary«3chool Standards,
2 0% (W&shﬁngtmnggﬁi Cuyp ggaparatav& Study
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6.
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APPENDIX C. (Continued)

Forums, Lyceums, Operas, Plays, and Musical Performancess

Collepe of William snd Mary Fine Arts Programs and
Dapartmental Programe and Lectures

Colonial Villismsdburg, Inc. sponsors the following:
Bruton Parish Organ Recitals o '
Reception Center Eighteenth Century Plays
9The Common CGlory," Historieal Drama

Eastern Btate Hogpital Programs .

Matthew Whaley Dramatic Club Productions and Other

¥aletnghem Acadeny P

‘alsingham Academy Programs

{Community programs of various kinds are often given
at The Matthew Whaley Schoole)

Organized Service Groups (eg., Chamber of Commerce,
Hotary, otes)

Amerdcen Association of University UWomen
Amesican Legion Post

Business Women's Club

Chamber of Commerce _
Paughters of the American Revolution
Eastern Star

Exchange Club | :

Fire Departuoent Volunteers

Junior Chamber of Commorce

Lady Lions

Lions Cludb

Magons

Red Crose

Hotary Club

Ruritan Club

Scouts -

Soroptimiat Club

United Daughters of the Confederacy
Venture Club

Williamaburg Couneil of Churches
Young Vioman's Club of ¥illiamsburg

Hoalth Centers, Clinics, and Other Health Agencies,

Department of ¥elfare at the CGourt House
Red Cross o

Williamsburg Area Ouidsnce Clinic

& H Canmp
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APPENDIX C. (Continued)

Recreational Agencies, Parks, Playgrounds; Swimming
Fegilities, and Other Similar Agenciss.

Blow agg;Jaffersaﬁ Pools at the Colleze of William and
. Mary ' ,

Campus and Stadium of the College of William and Mary

Churches have organised reereational groups,

Inn Pool operated by Colenial Williemsburg, Inc.

lMatthow bthaley Schoel Playgound and Acthletice Field

Park and Swlmming at Yorktown

Pdenie Park at Matpaks Lake

Tennis Courts at the College of Williem end Hary -

Youth Center at the NMethodist Church sponsored by The
. Matthew Whaley School

4L H Camp for Plenicking and Swinsming

Hotion P&étura Theaters.

Rezeptian‘ﬂemaar operated by Colonial Willismsburg, Inc,
Stockade Theater
Williamaburg Theater

Such Commercialised Entertaimment as Pool and Billard
Parlors, Dance Halls, Bight Clubs, Gambling
Establishments, &nd Hage Tracks.

Pool Pariloer

Skating Arena
Williamsburg Bowling Alley
Other Agencies.

Bieyelos for Rent at the Travel O0ffice
Golf on the Inn course is svailable for fooss



APPERDIX D,

SUGCESTED CHECKLIST FOR EVALUATION BY PUPILS

Did I cooperate well in group work?

143

Did I take part in planning this unit of study?

Did I use gself-control at all times?

Did I show & respect for publie property?

Did I show a respect for other pupils' property?
Did I show a respect for my own property?

Vas Y always willing to share materials?

Did I help other pupils whe needed my help?

Was I courteous at all times?

Did I use ny time wisely?

Knowledre and Understanding

Have I seon & need for organising plans,
materisls, and information in order to
mmrk,wallg

Have I seen a nead to respect certsis rulesg in

the classroom in order to help everyone?

Have I helped to make new rules when wo found

thet we needed them?

Do I know how to uss the library to find what
I want?

Do I know how to use books to find what I want?

Do I know how to express myself well in written
language?




APPERDIX D, {Continued)

Do I know how to express myself well in oral
language?

Do I know how to uss arithmetic to help wme
solve problems invelving fractions,
decimals, percentages, and ratios?

Do I know how to make meaningful aamgaris&n&
of things that have happened in the past
with things that are heppening now?

Do I know how to express my ideas in sriginal
and attractive ways?

Do I usually understand what I read?
Academic Skills

Do I ask clear and definite gqueastions?
Do I keep a well orgenized notebook?
Do I write neatly and legibly?

Do I follow instructlions whoethar they are
written or glven orally?

Am I careful about gorrect details?

Have 1 gained accurate information and underw
atanding in studying this unit?

Lik




	A Proposed Curriculum Guide for the Seventh Grade of the Matthew Whaley School
	Recommended Citation

	tmp.1539372969.pdf.bxVgW

