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CHAPTER X

THE PROBLEM AND METHOD Of ATTACK

The problem w ith  which th e  in v e s tig a to r  i s  concerned i s  th a t  o f 

p resen tin g  an a n a ly s is  o f th e  philosophy o f the  Matthew Whaley School in  

W illiam sburg, V irg in ia , by msans o f  a c r i t i c a l  a p p ra isa l o f  c e r ta in  

p ra c tic e s  in  th e  school <mrriculum*

Tbs in v e s tig a to r  w i l l  p resen t a sp ec ts  o f  the  problem and p e r tin e n t 

i l l u s t r a t i o n s  as means o f  in v e s tig a tin g  th e  two major th eses  on which the  

problem i s  h inged; i« e * . (1) the  values in heren t in  the  philosophy o f  the  

Matthew Whaley School, and (2) the  e x te n t t o  which the  a p p lic a tio n  o f  

th ese  va lu es c o n tr ib u te s  to  an adequate ly  function ing  philosophy.

The in v e s tig a to r  i s  concerned f i r s t  w ith  e s ta b lish in g  a  p o in t o f 

view* To t h i s  end , th e re  w i l l  be p resen ted  s ig n if ic a n t  concepts o f 

(1) genera l philosophy, {2} dem ocratic philosophy* and (3) dem ocratic 

ed u ca tio n a l philosophy* From these  concepts* c e r ta in  p r in c ip le s  w i l l  be 

accepted which w i l l  serve a s  th e  c r i t e r i a  fo r  the  app ra ising  o f th e  

p ra c tic e s  a t  the  Matthew Whaley School*

In  the l ig h t  o f th ese  accepted  p r in c ip le s ,  th ree  experiences pro­

vided in  the  school curriculum  w i l l  be analyzed to  show the  in te ra c t io n  

between the  philosophy o f these  accepted  p r in c ip le s  and th e  a p p lic a tio n  

o f  th e  philosophy in  p rac tice*

The in v e s tig a to r  recognizes the  value  o f the in te ra c t io n  between 

philosophy and p ra c tic e  in  a l l  phases o f a school curriculum* The 

In v e s tig a to r  fu r th e r  recognizes th a t  those experiences which p u p ils  have
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in  t h e i r  reg u la r ly  scheduled e la sses  a re  among the most im portant in  th e i r  

school l if e #  f o r  the  purpose o f t h i s  study , however* p ra c tic e s  a p a rt from 

those c a rr ie d  on in  re g u la r ly  scheduled c la sse s  w il l  be used# Eeferences 

to  p o in ts  where the  se le c te d  p ra c tic e s  touch su b jec t f i e ld s  w ill, ind ica te ,, 

in  p a rt*  the  a p p lic a tio n  o f  acm  o f  the  concepts o f philosophy accepted by 

th e  school*

th e  h is to ry  o f th e  p lanning  and development o f th e  school g ives a  

background fo r  th e  b u ild in g  o f  the  philosophy upon Which the  curriculum  i s  

founded* The p rocess by means o f which th i s  philosophy was derived  g ives 

in d ic a tio n  o f  i t s  s tro n g  and weak p o in ts  in  operation* The th re e  experiences 

se le c te d  as fu r th e r  i l l u s t r a t i o n  o f the  in te ra c t io n  between th e  philosophy 

and th e  school p ra c tic e s  a re  ( ! )  fa c u lty  s tu d ie s  c a r r ie d  on by in d iv id u a l 

te a c h e rs , groups o f te a c h e rs , elem entary facu lty *  h igh-school facu lty*  and 

whole school f a c u lty ;  (2) th e  development o f p u p il planning in  elem entary 

committee work* h igh-school committee work* and jo in t  elem entary and h igh - 

school committee work; (3) the  development o f cooperative planning  in  

commencement programs*

The sources o f  evidence used in  t h i s  s tudy  extend from 1930, when 

the  Matthew Whaley School was estab lished*  to  1944, This evidence includes 

m inutes o f fa c u lty  meetings* a  study  o f cooperative f a c u l ty  e f f o r t s  mad© 

fo r  the  Commission on Teacher E ducation, minutes and summary re p o rts  o f 

p u p il committee m eetings and a c t iv i t i e s ,  copies o f a l l  commencement p ro­

grams and pageants from 1930 to  1943* d e ta ile d  and running accounts of the 

c la s s  and committee p lann ing  o f  two commencement programs, ch arts  showing 

the  development o f  se v e ra l in d iv id u a l p u p ils  who served on one commencement
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planning  committee, and two b u l le t in s  published by th e  high~school facu lty*  

That a  c r i t i c a l  a p p ra isa l o f  school p ra c tic e s  l a  p a r t ic u la r ly  tim ely  

i s  obvious* There a re  those who p o in t w ith  scep tic ism  to  th e  g la r in g  

d isc rep an cies  in  the a p p lic a tio n  o f ' th e  dem ocratic .concept to  School p rac tices*  

The causes o f these  d isc rep an c ies  may be summarized a s  fo llow s:

1 . Some school le a d e rs  do not subscribe  to  the  p r in c ip le s  o f democracy 

in  th eo ry  o r  in  p ra c t ic e , bu t th ey  hare  no t openly adm itted t h e i r  b e lie fs*

2 , Some school lead ers  have accepted th e  theo ry  o f th e  dem ocratic

way o f  l i f e  bu t they  have not ap p lied  the  theory  to  p ra c tic e s  in  t h e i r  schools* 

3* Some school lea d e rs  a re  making every e f f o r t  t o  apply  the  p r in c ip le s  

o f  democracy to  school p rac tic e s*

I f  the  philosophy and p ra c tic e s  o f a  school a re  kept on a  high le v e l  

o f  cooperative in te ra c t io n , a  more dem ocratic philosophy w ith  a  more 

in te l l ig e n t  school p ra c tic e  should be th e  re su lt*



CHAPTER IX

THE PROBIEM AND ITS LITERATDBE

" I f  philosophy i s  fo r  anything—- i f  i t  i s  not a  k in d -o f mumbling 
in  the  d a rk , a  form o f  busy work—i t  mast shad some l ig h t  upon the  
path* L ife  w ithout i t  must he a  d i f f e r e n t  s o r t  o f  th in g  from l i f e  
w ith  i t .  And the d iffe re n c e  which i t  makes must he in  u s .  P h il­
osophy, th e n , i s  r e f le c t io n  upon so c ia l  id e a ls ,  and education  i s  
th e  e f f o r t  to  a c tu a liz e  them in  human b eh av io r.”1

In te rp re ta t io n  o f  c e r ta in  d e f in i te  concepts i s  necessary  before the

problem o f  th e  th e s is  i s  a ttack ed  in  d e t a i l .  These concepts a re  (1) What

i s  Philosophy? (2) What i s  the  r e la t io n  o f  Philosophy to  School P rac tice?

(3) What a re  th e  va lues in h eren t In  an adequately  fu n c tio n in g  philosophy?

"The philosophy o f  an in d iv id u a l o r  o f a  group i s  a  s e t  o f b e l ie f s

o r  va lues th a t  se rv es  a s  a  guide to  a c tio n  o r a s  a  b a s is  f o r  making choices

and decisions**^

According to  Hopkins, the  c h ie f  c h a ra c te r ! s t ie s  o f a  good philosophy 

a re  these  i (1) "That th e  values o r  b e l ie f s  should be sub jected  to  c a re fu l 

s c ru tin y  and c r i t ic is m  so as to  make sure th a t  they  rep re se n t the  b e s t th in k ­

ing  o f which the  in d iv id u a l i s  capable a t  t h a t  tim e . (2) That these  values 

he ld  in  any area  o f  l i f e  should n o t be is o la te d  and u n re la ted  b u t should be 

d e f in i te ly  organized in to  a  u n ity  o r  working whole b e t te r  to  f a c i l i t a t e  use 

whenever occasion demands# (3) That th e  fu n c tio n  o f philosophy i s  to  

enable th e  in d iv id u a l b e t t e r  to  make in te l l ig e n t  d e c is io n s  whenever he must

1 E ducational P o l ic ie s  Commission, The Purposes o f Education in  
American Democracy (Washington, D. C*, 194 l!7  p . 1*

2 Manual o f  A dm inistra tion  f o r  the  High Schools o f V irg in ia , 
"Philosophy," XKV (Richmond, V irg in ia , 1942), p . 145.
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weigh va lues in  o rd er to  determ ine a  choice o f behav io r,*3

fh e re  a re  many vary ing  philosophies* bu t one which comprises the

c h a ra c te r is t ic s  o f  a  good philosophy i s  th e  philosophy o f  l i f e  o r the  way

o f  l i f e  which i s  accepted by th e  people o f the  U nited S ta te s*  i , e **
» ” 

democracy, .With, democracy a s  the  underly ing  p r in c ip le  o f American society*

i t  becomes th e  r e s p o n s ib i l i ty  o f education  to  fb s te r  th e  growth and develop­

ment o f  th e  in d iv id u a ls  vfeo make up so c ie ty  in  o rder th a t  they  may " f e e l ,  

th ink* and a c t c o n s is te n tly  w ith  the  p r in c ip le s  o f  democracy**4*

Democracy* then* as a  philosophy o f U fa  i s  the  most im portant means 

o f  shaping and ev a lu a tin g  school p rac tice*  In  fac t*  the  conception o f  

democracy i s  the  purpose o f  th e  school* A school in  which t r a d i t io n s  a re  

adhered to  u n c r i t ic a l ly  has no d e s irab le  r e la t io n  between philosophy and 

p rac tic e*  In  a school o f  th i s  ty p e , p ra c tic e  has become so  im portant th a t

th e  in d iv id u a ls  in  th e  school r a r e ly  see th e  p h ilo so p h ica l concepts which
>

are  fundamental* Mo p rov ision  i s  made fo r  c r i t i c a l  a p p ra isa l o f  v a lu es; 

no p ro v is io n  i s  made f o r  b u ild in g  b e t t e r  guiding values*

th e  in te ra c t io n  between philosophy and p ra c tic e  i s  continuous in  a 

school curriculum  which makes p ro v is io n  f o r  and encourages constan t study* 

c r i t ic is m , and eva luation  o f  the  p ra c t ic e s  o f  the  schoo l. Such study* 

c r i t ic is m , and eva lua tion  o f  p ra c tic e  o ften  in d ic a te s  l im ita t io n s  in  the  

philosophy* C erta in  re v is io n s  a re  th en  made in  th e  philosophy in  order 

th a t  i t  be in  harmony w ith  the  p rac tices*  As th e  philosophy i s  modified*

3 I ,  fhomas Hopkins* In te ra c t io n !  The Democratic P rocess (Boston* 
i m ) ,  p . i?4*

4 Harold B* A lb e rty  and Boyd H* Bode* E ducational freedom and 
Democracy (Mew York* 1938} * p* 183*
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b e t t e r  way0 o f  p u ttin g  i t  in to  e f f e c t  o re  o ften  suggested* Thus, b e t t e r  

p ra c t ic e  i s  developed* "A d e s irab le  re la tio n sh ip *  th e n , between philosophy 

and p ra c tic e  i s  th a t  philosophy Should shear th e  way fo r  th e  improvement o f 

p ra c tic e  * b u t i t  In  tu rn  should be m odified by th e  r e s u l ts  which the  

p ra c tic e  reveals*1*®

"The schools must teach  democracy i f  they  are to  serve one o f t h e i r  

c h ie f  fu n c tio n s in  American l i f e *  The schools can teach democracy only  as 

th ey  become a  democracy o p e ra tin g  ont with# by# o r through the  b e l ie f s  

which a re  b a s ic  to  dem ocratic liv in g *  They must exem plify such b e l ie f s  in

a l l  o f  t h e i r  p rac tices*  The schools must become a  means through which a l l«

indiv iduals. * pupils#  teachers*  a d m in is tra to rs , parents#, and o th e rs  *• may 

b u ild  a  b e t t e r  p e rs o n a lity  o r creative- in d iv id u a lity *  may grow to  the  

maximum of t h e i r  capacity# may le a rn  in  a l l  r e la t io n s h ip s  to  develop 

cooperative in te ra c t iv e  s o c ia l  action#  may le a rn  to  use pcepared-in-advanee 

o u tsid e  conclusions as a  datum and not as a  dictum# and may le a rn  to  b e liev e  

in* respec t#  and u t i l i z e  the  appeal t o  reason  in  a l l  s o c ia l  re la tio n sh ip s*  

so th a t  ac tin g  on the  b e s t th in k in g  a v a ila b le  a t  a l l  tim es becomes a  p a r t  

o f  t h e i r  organic s t r u c tu r e ." 6 A school in  which democracy i s  l iv e d  has 

a  philosophy which i s  based on a  high sense o f values* A school which has 

a good philosophy i s  d ischarg ing  one o f  i t s  c h ie f  functions # —th a t  of 

teach ing  democracy through everyday liv in g *  " I f  schools a re  to  he lp  i n  

defense o f th e  dem ocratic ideal#  t h e i r  purposes must be defined  in  term s

5 h* Thomas Hopkins* In te ra c tio n ;  The Democratic Process (Boston* 
1941)» p* 187*

6 I b i d . ,  pp . 151-132.
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o f  th a t  ideal*  ana t h e i r  a c t iv i t i e s  must lie re s o lu te ly  d ire c te d  toward i t . " 7

I n  o rder to  .evaluate  the* purposes and p f a e t im® o f  a  school in  term s 

o f  the  dem ocratic ideal*  i t  seems useful- to  no te  the  elem ents o r  minimum 

e sse n tia ls , o f  democracy,

- The p r in c ip le  assumptions of democracy according to  Merriam are  

(1) The e s s e n t ia l  d ig n ity  o f man* (2) The p e rfe c t a b i l i ty  o f mankind* (3)

Mass gains and the  many* {4} The consent o f  th e  governed* and (5) Conscious­

ly  d ire c te d  and peacefu l so c ia l  change,9

B asic to  a l l  o f  th e  assumptions o f democracy i s  the f i r s t  p r in c ip le  

which has been mentioned»***the e s s e n t ia l  d ig n ity  o f man* T his p rin c ip le  i s  

th e  foundation s to n e . which u n d e rlie s  th e  e n t i r e  p rocess o f  democracy*

W ithout i t *  th e  o th e r  assum ptions would be of l i t t l e  o r no value  * The 

importance o f  p ro te c tin g  and c u l t iv a t in g  p e rso n a lity  i s  second only to  the  

reco g n itio n  o f  the  f a c t  th a t  human' b e in g s  are  d if fe re n t*  and i t  is  the  

purpose o f democracy th a t  these  d iffe ren c e s  be recognized and " th a t  they  be 

given an appropria te  p lace in  the  grand in te rv a lu a tio n  o f human serv ices#1?

This sta tem ent lead s in to  the second assumption of democracy*—the 

p e rfe c t a b i l i t y  o f  mankind*' " In  the  l i g h t  of the  p rog ressive  unfo ld ing  o f 

human p o s s ib i l i t i e s  democracy was developed and s t i l l  continues to  s e t  as 

one o f i t s  c a rd in a l p r in c ip le s  the  assumption o f th e  in d e f in ite  ex tension  

o f t h i s  development*119 The r e a l  goal i s  to  b u ild  up th e  standards of

? E ducational B o l id e s  Commission* The Purposes o f  E ducation ,in 
American Democr* acy (Washington* D* C*# 1941}, p* 1 6 * .......

8 C harles E* Merriam* The Hew Democracy and the Hew Despotism 
(Hew York, 1939) * pp* 12-42,

9 Ib id .*  p . 35 ,



human beings in  t h e i r  l iv e s  w ith  each o th e r  to  a  p o in t h ig h er than  p a s t o r 

p resen t s tan d a rd s . Men a re  c o n tin u a lly  s t r iv in g  toward th e  p e rfe c tio n  in  

p ra c tic e  o f  the  p e rfe c tio n  o f  the  th e o ry  o f  democracy. Such p e rfe c tio n  in  

p ra c tic e  would mean " fu lf i l lm e n t on th e  w idest p o ss ib le  sc a le  o f human 

a sp ira t io n s  and p o te n tia lit ie s * * * ^

The r e a l iz a t io n  o f  the  "common good" i s  th e  nucleus o f  th e  th ir d  

assumption o f  Merriam,*-*mass ga ins and th e  many.*^ I f  men recognize the  

common cause and work fo r  i t*  the  g a in s  belong to  the.se- men through 'Whose 

in te r e s t s  and e f f o r ts  th ey  were made* Merriam*s i l lu s t r a t io n ,  o f  th is  p o in t 

i s  w ith  re fe ren ce  to  tim e o f  war, During such a  time o f s t r e s s  and s t r i f e ,  

men recognize the  cause a s  common to  them a l l ,  th ey  are c a lle d  upon to  

give up t h e i r  d a ily  mode o f  l iv in g  to  defend th i s  cause* In  th e i r  defense 

o f  i t*  i f  success i s  achieved and peace i s  brought about* men have the  

r ig h t  to  enjoy t h i s  success* because th ey  made i t  possib le*  Another im­

p o rta n t elem ent in  t h i s  assumption i s  th a t  th e  "n a tio n  has the  r ig h t  to  

mafee ru le s  fo r  what i t  conceives to  be th e  common good*"

Although some human values w i l l  be f i r e d  by the government, "The

♦general understandings* o f the  community are  the Judge of th e  f e w  and
ISfu nction ing  of the  le g a l  o rd er in  Which the system  i s  se t* "  I n  o th e r 

words, th e  fo u rth  assumption o f democracy i s  th e  consent o f th e  governed. 

Popu lar c o n tro l over b a s ic  questions i s  d e s ira b le , b u t such popular c o n tro l

10 Ib id * , p . 36*

11 Ib id * , p* 38*

IS  Ib id * , p .  37*

13 Ib id .#  P* 33*



must recognize th a t  th e re  are  procedures fo r  the form ulation  o f such con­

t r o l  and th e  carry ing  out o f these  procedures# The government p lays i t s  

p a r t  a t  t h i s  p o in t in  s e t t in g  c e r ta in  human values* in  he lp in g  to  decide 

what i s  b a s ic , and in  helping, to  determ ine ap p ro p ria te  and e f fe c t iv e  means 

o f exp ressing  th e  mass w i l l .  I t  must be remembered th a t  b a s ic  questions 

should be determ ined by the m ss#  This assum ption involves confidence in  

th e  va lue  o f  mass judgment on b as ic  problems#

Thus "the  to o ls  o f  dem ocratic l ib e ra t io n  include in te llig e n c e #  

education ,; persuasion*; ad justm en t^  adm in istration*  and ad jud ica tion*  -  

d ire c te d  hopefu lly  and p a t ie n t ly  by the community toward th e  common good* 

through accepted forms o f  community a c tio n  and c o n tro l.”14 The l a s t  o f 

Merriam1 s  assumptions i s  confidence in  th e  p o s s ib i l i ty  o f  conscious s o c ia l  

change* accomplished norm ally by consent r a th e r  than  by v io lence# The 

people o f  a  ed M arity  must have f a i t h  in  the u t i l i t y  of government as a 

so c ia l organizer#  When the people o f  a  community recognize t h i s  and f re e ly  

d iscu ss  i t  in  a peacefu l atmosphere —worthwhile d ec is io n s  a re  made possib le#  

"Democracy i s  not a  s e t  o f form ulas, but a  cast of thought and a  mode o f  

a c tio n  d ire c te d  toward the  common weal as in te rp re te d  and d ire c te d  by th e  

common w i l l . ”15

Since th e  schools a re  charged w ith the  re s p o n s ib i l i ty  fo r  preparing  

boys and g i r l s  fo r  t h e i r  ro le s  a s  c i t iz e n s  in  a  democracy* school o f f i c ia l s  

must make the  e s s e n t ia ls  o f  th e  dem ocratic s p i r i t  th e  e s s e n t ia ls  o f educa­

t io n .  In  th e  l ig h t  o f  the assumptions o f democracy* p rev io u sly  discussed*



I t  I s  va luab le  to  examine th e  assum ptions o f dem ocratic educa tion . Twelve 

"hallm arks" o f  dem ocratic education o u tlin e d  by the  E ducational P o lic ie s

C eM issioa  a re 2̂

1 , Democratic education has as i t s  c e n tra l  purpose th e  w elfare  o f 

a l l  th e  people*

2* 'Democratic education  serves each in d iv id u a l w ith ju s tic e *  seek­

in g  to  provide equal ed u ca tio n a l opportun ity  f o r  a l l*  reg a rd le ss  o f  

in te llig e n c e *  pace# re lig io n *  so c ia l  s ta tu s#  economic condition# o r 

v o c a tio n a l plans*

3* Democratic education  re sp e c ts  the b as ic  c iv i l  l i b e r t i e s  in  

p ra c tic e  and c l a r i f i e s  t h e i r  meaning through study*

4 . Democratic education  i s  concerned fo r  the  maintenance o f those 

economic, p o l i t ic a l#  and so c ia l  cond itions which a re  necessary  fo r  the  

enjoyment o f  l ib e r ty *

3# Democratic education  guarantees to  a l l  th e  members of i t s  

community th e  r ig h t  be share in  determ ining th e  purposes and p o lic ie s  o f 

education*

6* Democratic education  u ses dem ocratic methods* in  classroom , 

adm in istra tion#  and stu d en t a c t iv i t ie s *

7. Democratic education  makes e f f i c ie n t  use o f  personnel* teach ­

ing  re sp ec t f o r  competence in  p o s it io n s  o f  re s p o n s ib ility *

3 , Democratic education  teaches through experience th a t  every 

p r iv ile g e  e n ta i l s  a  corresponding duty* every a u th o r i ty  a  r e s p o n s ib i l i ty ,

16 E ducational P o l ic ie s  Commission* le a rn in g  th e  Wavs o f  Democracy 
(Washington* D. C** 1940)* p* 35*
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every r e s p o n s ib i l i ty  an accounting .to 'tb s  group which gran ted  th e* p riv ileg e  

o r  au tho rity*

9* Democratic education, dem onstrates th a t  fa r-re ac h in g  changes, 

o f  bo th  p o lic ie s  and -procedures , can be c a rr ie d  out in  o rd e rly  and peacefu l 

fa sh io n , when the d ec is io n s  to  make th e  changes to re  been reached by 

■democratic means*

10* Democratic education  l ib e r a te s  and uses the  in te l l ig e n c e  of a l l*

11. Democratic education  equips c i t iz e n s  w ith  the  m a te ria ls  of 

knowledge- needed., fo r  dem ocratic e ffic ien cy #

IS* Democratic education  promotes lo y a lty  to  democracy by s tre s s in g  

p o s it iv e  understanding and a p p re c ia tio n  and by summoning youth to  se rv ice  

in  a  g rea t /cemcc.*

D iffe rences in  th e  in te rp re ta t io n  o f  th ese  assumptions have re su lte d  

in  th e  many vary ing  a p p lic a tio n s  o f  the dem ocratic s p i r i t  in ' bo th  education** 

a l  theo ry  and p rac tice#

E xplanations fo r  th ese  d if fe re n c e s  in  in te rp re t in g  th e  assumptions 

o f dem ocratic education l i e  in  th re e  problem s, i . e . purpose, procedure, and 

personnel* The prim ary purpose o f  democracy i s  concern -fo r the  w elfare  of 

each ind iv idual*  Only when educato rs aceept t h i s  as the  primary purpose 

o f educa tion , so th a t  th e  in d iv id u a ls  who comprise a  group can fin d  t h e i r  

w elfare rep resen ted  in  th e  purposes o f  the group, can education  fu n c tio n  

e f f i c ie n t ly  in  a  dem ocratic manner* Those who c re d i t  au tocracy  w ith  the  

means o f  producing a c tio n  more e f f i c ie n t  th an  a c tio n  produced by the  

dem ocratic method are subord ina ting  th e  w elfare o f the  in d iv id u a ls  in  a  

group to  something which they  deem more im portant than  the in d iv id u a ls  in
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a  group* This subord ina tion  o f  th e  in d iv id u a l cannot r e s u l t  in  e f f i c ie n t  

action* Too o f te n , "m illio n s  o f .people o f  th e  -unfortunate m in o ritie s  in  

a  t o t a l i t a r i a n  s ta te  may be req u ired  to  s u f f e r  hunger, degradation , and 

d iseased  minds and bodies j too  o f te a t  ch ild ren  in  m  a u to c ra tic  school may 

be sub jec ted  | o  m enta| s ta rv a tio n  and s p i r i tu a l  v io lence  in  order to  

♦pro tect th e  p u r i ty  o f the  r a c e ,1 H o obey the w i l l  o f a  l e a d e r /  H o be 

lo y a l to  th e  t r a d i t io n s  o f  th e  founders,*  Ho meet the  u su a l requirem ents 

fo r  co lleg e  en trance ,*  H o  a t t a in  p roper standards o f  scho larsh ip ,*  o r 

• to  g ive the  m ental d is c ip lin e  f o r  which the  school ha® always been 

famous

The f a c t  th a t  an au tocracy  needs t o  have a  s e t  o f  t r a d i t io n s ,  a  

p a tte rn  o f lo y a l ty  to  a  le a d e r  o r to  a  symbol, o r a  p o lic y  to  which i t s  

people m ist c lin g  i s  obvious* In  a  system o f  t h i s  k ind , th e  ignoran t 

people can fo llow  and support p lans la id  out f o r  them by those in  

au th o rity *  They need not understand why they  a re  supporting  such p lan s ; 

th e i r  a lleg ia n ce  to  them i s  a l l  t h a t  i s  accessary* As a  .group, however, 

these  same ignoran t people u ltim a te ly  w i l l  prove in e f f ic ie n t ,  because 

th e  " th ing"  to  whiCh th ey  are  lo y a l and which i s  so  f a r  separated  from 

th e  common w elfare  w i l l  ev en tu a lly  d rif t-  in to  th e  shadows and cease to  

in s p ire  h e a r ty  .response and lo y a l suppo rt.

Democracy meets th e  problem o f  procedure w ith  th re e  d e f in i te  

advantages over th e  means by which au tocracy  meets the same problem.

I n  the  f i r s t  p la c e , democracy provides f o r  continuous c r i t ic is m  and 

ev a lu a tio n  o f procedures by the  in d iv id u a ls  who have r e s p o n s ib i l i t ie s

17 Ib id * , p . 19.



f o r  ca rry in g  ou t th ese  procedures a s  w a ll a s  by those who view them from 

m  ad m in is tra tiv e  p o in t o f  view . I n  an autocracy,. on th e  o th e r hand, 

those  who a re  no t in  a u th o r ity  d a re -h o t c r i t i c i z e  procedures form ulated 

by th e  ^powers th a t  be** Thus, the in te l lig e n c e  o f In d iv id u a ls  who have 

been subord inated  by virtu©  o f  the wordings o f th e  a u to c ra tic  method not 

on ly  i s  no t u t i l i z e d  b u t discouraged and fo rb idden . In  the  second p la c e , 

democracy u rges every worker to  th in k  through th e  purposes o f th e  group 

and to  inven t b e tte r.w ay s o f  ca rry in g  ou t these  purposes,. An autocracy 

u u e lis  t h i s  kind o f th in k in g , because I t  may produce procedures which 

would a f f e c t  th e  p o l ic ie s  s e t  up by the  le a d e r or p o licy  maker* The 

p o s it io n  o f the  le a d e r  might be endangered by a  re v e la tio n  o f weaknesses 

in  h is  own p o lic ie s*  In  th e  th i r d  p la c e , democracy seeks to  g ive i t s  

workers o p p o rtu n itie s  to  h e lp  make p o l ic ie s ,  to  study and understand 

way® in  which t h e i r  p o s it io n s  in  the  working u n i ts  may co n trib u te  to  

ca rry in g  out the  p o l ic ie s  o f  the group. Autocracy works on the  b a s is  o f  

workers carry ing  out p o l ic ie s  fo r  the sake of p o lic ies*  Whether o r no t 

th e  p o l ic ie s  are  adequate f o r  accom plishing the  purposes o f  the  group i s  

l e f t  t o  the d ec is io n  o f  th e  ane~man~leader#

I t  has a lread y  become ev iden t th a t  democracy meets e f f i c ie n t ly  the  

problem o f p e rso n n el, because i t  p rovides education  app rop ria te  to  the 

purposes o f democracy* "Such education  involves c a re fu l study o f  each 

in d iv id u a l1© p o t e n t i a l i t i e s ,  complete development o f h is  a b i l i t i e s , - a n d
10

p rov ision  fo r  f re e  c c ra m i ca tio n  o f  ideas between him and h is  fe llow s,*  

E ducation makes p o ss ib le  th e  e f f i c ie n t  use o f  personnel in  any group in
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o rder th a t  a i l  human resources may ha u t i l i z e d  e f f e c t iv e ly .  T his does mot 

mean th a t  democracy does not make use of e x p e r ts , in  fac t*  an ex p ert In  

a democracy has opportun ity  to  ren d er invaluab le  se rv ice  when th e  people 

knew how to  make us© o f  h is  sp e c ia l knowledge. Os the o th e r hand, "the 

aim o f  a u to c ra tic  management I s  to  weld in d iv id u a ls  in to  a  m achine-like 

s tru c tu re  which w i l l  move a t  th e  carders o f  th e  hoes l ik e  a  r e a l  machine 

c o n tro lle d  fey a  s in g le  lever*  Autocracy ignores the d is t in c t iv e  human 

cap ac ity  to  do jobs which machines cannot do, and p a r t ic u la r ly  th e  

cap ac ity  to  make f r e e ,  in te l l ig e n t*  unbiased decisions*”^

Democracy i s  no t only  a way o f l i f e  but a philosophy o f l i f e *  

because i t  has the c h a ra c te r is t ic s  of a  good philosophy, end i t  meets 

th e  t e s t s  o f  c r i t i c a l  thinking#

From the preceding discussion* the  in v e s tig a to r  d e riv e s  a  p o in t 

o f view concerning Philosophy* Democratic Philosophy* and Democratic 

E ducational Philosophy*

1* Philosophy: *fh© philosophy of m  in d iv id u a l o r o f a group 

i s  a  s e t  o f  b e l ie f s  o r  va lues th a t  se rv es as a guide to  a c tio n  o r as a
oft

b a s is  fo r  making cho ices and decisions*1’

2# Democratic Philosophy: The b a s ic  assumption o f democracy
21according, to  Merriam i s  the  e s s e n t ia l  d ig n ity  o f  man# - Democratic 

philosophy* then* must have as i t s  fo c a l p o in t a  never wavering b e l ie f

19 I b i d . ,  p . 24*

20 Manual o f A dm inistra tion  fo r  the  H i# i schoo ls o f V irg in ia*  
P h ilo so p h y ,” XXV (Richmond, V irg in ia*  1942) * p* 145.

'21 C harles E* Merriam* The Hew Democracy and th e  Hew Despotism 
{Hew York, 1939), p . 12.
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i s  the  worth o f  the  ind iv idual*

3* Bemooratio E ducational Philosophy: Education must see to  i t  

th a t  the e s s e n t ia ls  o f  democracy are  the  e s s e n t ia ls  o f  educa tion . I s  th e  

tw elve "hallm arks", l i s t e d  cm pages te a  and e le v e n .o f  t h i s  ch ap te r, th e  

E ducational P o lic ie s  Commission p resen ts  What i t  b e liev e s  to  he the., 

e s s e n t ia ls  o f  dem ocratic education*

How can dem ocratic ed u ca tio n a l philosophy f o s te r  th e  w elfare  of 

a l l  the  people? th e  answer to  th i s  question  l i e s  In  the a p p lic a tio n  o f 

th e  p r in c ip le s  o f democracy t o  educa tional p rac tices*  Emphasis, then* w i l l  

he given to  cooperative s o c ia l  a c tio n  as an ou tstanding  c h a ra c te r is t ic  o f 

th e  dem ocratic process#

Although cooperation  In  i t s  l i t e r a l  sense means "working to g e th e r"* 

th e re  a re  v a rio u s In te rp re ta tio n s  o f t h i s  meaning o f  th e  word Which b rin g  

about a  v a r ie ty  -of a p p lic a tio n s  in .p ra c tic e #  l i t e r a l ly *  the  term  i t s e l f  

i s  a  d e s ira b le  C h a ra c te r is tic ;  l a  a p p lic a tio n  i t s  d e s i r a b i l i ty  i s  determ ined 

by the  way i t  i s  in te rp re te d  l a  a c tu a l p rac tice*  According to  Hopkins

th e re  a re  s i r  te v e ls  o f  cooperation* These are  compulsion, compromise,
22

e x p lo ita tio n *  bargaining* leadersh ip*  and dem ocratic cooperation* When 

two o r  more people work to g e th e r to  achieve purposes which have- been so t 

up by one person apart- from the  others* cooperation  I s  on th e  low le v e l 

o f  compulsion* compromise* e x p lo ita tio n *  o r bargaining# In  a p p lic a tio n  

i t  becomes a  "working fo r"  r a th e r  than  a  "working with*" T his kind of 

cooperation  i s  very  undesirable*  I n  th e  f i r s t  p la c e , i t  enables a  s tro n g

38 1* Thomas Hopkins* In te r a c t io n s The Democratic Process (Boston* 
1941)* pp* 314-217. .



person to  promote h im self a t  the  expense o f  o th ers  who ore- he lp in g  him to  

achieve h is  am  purposes, because th ey  have been fo rced  or duped In to  th e  

plan* As a  p rocess o f t h i s  n a tu re  progresses* the in d iv id u a ls  who a re  

doing the  work develop fe e lin g s  o f  an im osity , su sp ic io n , o r u n fa irn e ss .

So divorced a re  t h e i r  purposes from the  purposes o f th e  le a d e r  fo r  whom 

th ey  are  working th a t*  in  s p i te  o f th e  f a c t  th a t  t h e i r  e f f o r t s  may be 

ch a rac te rized  by a  semblance- o f cooperative a c t io n , r e a l iz a t io n  th a t  th e  

ends to  be achieved a re  n o t fo r  the  good o f  the  group causes a  c essa tio n  

Of even t h i s  semblance o f  cooperative e f f o r t .  I n  the  second p la c e , t h i s  

type o f  cooperation  causes f r i c t io n  between in d iv id u a ls  and between groups* 

la v in g  no p a r t  in  th e  estab lishm en t o f  purposes, workers f e e l  no u n ify ing  

fo rce  among themselves# la c k  o f  group u n ity  causes in d iv id u a ls  to  go 

a g a in s t each o th e r  and groups to  go a g a in st groups, i n  the  t h i r d  p la c e , 

such cooperation  i s  to  be avoided, because i t  does not provide oppor­

tu n i t i e s  fo r  in d iv id u a ls  to  le a rn  to  improve t h e i r  ways o f  working w ith  

Others* 3o accustomed do th ey  become to  accep ting  purposes s e t  up fo r  

them th a t  th ey  have n e ith e r  in te r e s t  no r experience in  le a rn in g  how to  

p a r t ic ip a te  in  the  foxm ulatlon o f  th ese  purposes,

fhe  f i f t h  l e v e l  o f  cooperation  which has been in d ica ted  as 

le a d e rsh ip  i s  f a r  more d e s ira b le  th an  those p rev iously  discussed# I t  i s  

no t th e  h ig h es t form , bu t i t  has the  C h a ra c te r is tic s  o f group u n ity  and 

group purpose* th e  im p lica tio n s o f t h i s  le v e l  o f cooperation  a re  ( I )  th a t  

a  group comes to g e th e r  to  study  i t s  needs; (2) th a t  the recognized purpose 

o f  the  s tudy  i s  th a t  o f d ev is ing  an e f fe c t iv e  p lan  fo r  m eeting these  needs; 

(3) th a t  the mesfcers o f the  group f in d  i t  d i f f i c u l t  t o  work to g e th er
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because o f  t h e i r  la c k  o f  a b i l i t y  to  s e t  up purposes* t o  make in te l l ig e n t  

co jity lbu tious toward th e  form ulation  o f  p lans f o r  t o  IS e l them selves 

V i ta l  fa c to r s  in  a group; |4 )  th a t  out o f  t h i s  group th e re  emerges a  

person 'A cs© '-ab ility*  v is io n ,  sense o r  r e s p o n s ib i l i ty ,  ana d e s ire  to  m rte 

f o r  th e  common good enab les him t o  h e lp  c la r i f y  th e  purposes o f th e  group 

and' t o  take the  i n i t i a t i v e  in  developing p lan s ' fo r  th e  accomplishBBnt of 

these  purposes $ (5) th a t  th i s  in d iv id u a l h a s th e  re sp ec t and support of 

th e  group* Leadership o f th is  type i s  not c<mtrary t o t h e  ways o f  

dem ocracy.: l a  f a c t  # democracy b e liev e s  in  and encourages th e  emergence 

o f  the  more, capable persons t o  'a id  s tru g g lin g  groups to  so lve t h e i r  

problems in te l l ig e n tly *

iem oeratio  cooperative a c tio n  i s  the  s ix th  and h ig h es t le v e l  of 

cooperation* f t  'assumes t h a t  e ach  ind iv idual, in  the group i s  a  le a d e r * 

who fe e ls  and c a r r ie s  th e  f u l l  burden o f re s p o n s ib i l i ty  f a r  th e  group; 

th a t  each in d iv id u a l can -and- w i l l  -work w ith o th e r  members o f the group 

o r  w ith  a  Chairman who has been se le c te d  to  help  coord inate  the  a c t iv i t i e s  

o f  the staabers o f  the  group; * th a t  each, in d iv id u a l 'possesses s e l f -c o n tro l  

and s e if« d ire c t io n . fheee are some of th e  im portant a sp ec ts  o f dem ocratic 

cooperative  action?

1 , "Determining the  purposes to  be re a l iz e d ;

fc* "Form ulating p lan s  f o r  achieving these  purposes!

5* R e v is in g  methods o f p u ttin g  the  p lan s  e f f e c t iv e ly  in to  operas

t io n ;

4* "E valuating  the  r e s u l ts  in  improved l iv in g f

5 , "S e lec tin g  new and improved purposes f o r  continued cooperative
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planning. and ac tion*"23

nr£he focused and coordinated th in k in g  o f  a  cooperating  group can 

b rin g  reasonable  so lu tio n s  to  p ro b lem  o f H iring which the  a b le s t 

in d iv id u a l alone could not solve s a t i s f a c to r i l y ,  Thus by dem ocratic 

cooperation d e s ira b le  growth o f  the  in d iv id u a l and the  improvement o f 

th e  good l i f e  go on sim ultaneously* fo  I s o la te  them means d i s a s te r  f o r

Democratic cooperation i s  dependent upon the e x te n t to  which 

in d iv id u a ls  in  a  group can and do work to g e th e r  to  study a s i tu a t io n  or 

problem and fo  form ulate purposes f o r  th e  most e f fe c tiv e  so lu tio n s  to  the  

problem* The emphasis in  dem ocratic cooperation  i s  on the  process i t s e l f  

a s  i t  a f f e c ts  the progress o r  growth o f each in d iv id u a l toward a  more 

d e s ira b le  achievement in  the  good l iv in g  new and in  the fu tu re*  "Any 

end which cannot be achieved by the dem ocratic process i s  u su a lly  no t 

w orth achieving# excep t p o ss ib ly  in  some emergency to  p ro te c t the  very  

p rocess i t s e l f

In  t h i s  ch ap ter the in v e s tig a to r  has e s ta b lish e d  the  p o in t o f 

view th a t  educators must see to  i t  th a t th e  e s s e n t ia ls  of democracy a re  

the  e s se n tia l^  of education* The E ducational P o lic ie s  Commission has 

o u tlin e d  th e  assum ptions o f  dem ocratic education in  the  twelve "hallm arks” 

which a re  l i s t e d  cm pages te a  aad e leven  o f  th is  chapter# The In v es tig a ­

t o r  has a le e  e s ta b lish e d  th e  p o in t o f view th a t  cooperative s o c ia l  a c tio n

83 I b i d . . pp . ? , 8 .

84 I b i i . . p .  8 ,



i s  an ou tstanding  c h a ra c te r is t ic  o f the  process by means o f  which the  

e s s e n t ia ls  o f  democracy become th e  e s s e n t ia ls  o f education , A d esc rip tio n  

o f  cooperative s o c ia l  a c tio n  i s  g iven by Hopkins in  h is  a n a ly s is  o f  the  

le v e ls  o f cooperation  which a re  d iscussed  in  pages th ir te e n  through s ix ­

teen  o f t h i s  chapter*

The twelve "hallm arks" o f education  and the le v e ls  o f  cooperation 

w i l l  be th e  c r i t e r i a  f o r  analysing  th e  philosophy o f th e  Matthew Whaley 

School and fo r  ap p ra is in g  c e r ta in  p ra c tic e s  in  the school curriculum*



CHAPTER tU

THE MATTHEW WHAtEY SCHOOL AND ITS HERITAGE 

"The Matthew Whaley School

An. exp ression  o f  

the  s p i r i t  o f  cooperation  

o f

the  c it iz e n s  o f  W illiamsburg 

and

the  College o f W illiam  and Mary

D edicated to

the  youth o f  t h i s  oomrannity 

th a t  

in  th i s  s p i r i t  

they  may le a rn  to  l iv e  

more abundantly ,”

A ta b le t  in  the  lobby o f  th e  Matthew Whaley School bears the in s c r ip ­

t io n  ctuoted above# which re v e a ls  the  fe e lin g  o f  the  facu lty#  th e  patrons# 

and th e  o f f i c i a l s  o f the  College o f  WiHiam and Mary and o f the C ity  o f 

W illiam sburg th a t  the  s p i r i t  o f  cooperation which ch arac te rized  the  planning 

o f  th e  school might be an in s p ira t io n  toward a  f in e r  s p i r i t  and a  f u l l e r  

life among th e  p u p ils  and th e  fa c u lty  members as they  l iv e  together#

That the  seed o f  th i s  s p i r i t  o f cooperation  was p lan ted  many years



b efo re  the a c tu a l  estab lishm ent o f th e  Matthew Whaley School in  September, 

1930, m y  be seen in  th e  h is to ry  o f  th e  conception# p lann ing , and develop­

ment o f the .school i t s e l f *

The Matthew Whaley school i s  lo c a te d  in  W illiamsburg., V irg in ia*  

th e  b u ild in g  i s  owned and operated J o in t ly  by th e  C ity  o f  W illiamsburg 

and th e  College o f  W illiam and Mary which uses th e  school as a  teacher*  

t r a in in g  laboratory*  The school serve© the c i ty  and th e  r u r a l  ecsBBunities 

immediately ad jo in in g  i t ,  drawing i t s  s tuden t body from v a rio u s  types o f 

horns* The enrolment f o r  the  p e rio d  o f the th e s is  I s  about 575 f o r  the  

elem entary  grades and 225 fo r  th e  high school grades malcing a  t o t a l  o f  600 

pupils*  A tu i t io n  fee  i s  pa id  by p u p ils  who do not l iv e  In  Williamsburg* 

Those, however, who l iv e  in  the  two com ities ad jacen t to  the c i ty  have 

t h e i r  tu i t io n  pa id  by the c o u n tie s , because th e re  are no high schools in  

these  c o u n tie s .

The Matthew Whaley School has t r a d i t io n s  which give i t  a  d i s t in c t  

in d iv id u a lity #

I t  i s  named a f t e r  a  l i t t l e  boy, M attef Whaley, who d ied  in  1705 a t  

th e  age o f nine years* H is m other, Mary Page Whaley, who d ied  in  1742, 

bequeathed in  h e r  w i l l  f i f t y  pounds s te r l in g  to  endow a  f re e  school near 

W illiamsburg on the  G aplto l lan d in g  lo ad  to  teach  th e  poor ch ild ren  in  

th e  P a r is h , provided th a t  the  school would be c a lle d  the  M attey School 

forever#

By i t s  name and in ce p tio n , th e  Matthew Whaley School rep re se n ts  

childhood w ith  i t s  s im p lic ity , i t s  f a i t h ,  and I t s  hopes*

Although the  school was contem plated in  the e a r ly  p a r t  o f the



e ig h teen th  century* i t  114 no t become a  r e a l i t y  u n t i l  th e  l a t t e r  p e r t  o f 

the  n in e teen th  century* Through the  In te r e s t  o f  the  College o f W illiam  

and Mary, th e  residue  o f  the  bequest o f Mrs; Whaley was secured and in  

187© on the s i t e  o f the  G overnor's palace* the  College e rec ted  a  four-room 

b r ic k  b u ild in g  which provided f re e  in s t ru c t io n  fo r  Children s ix  to  te n  

years..o f age in  W illiam sburg .and was used as a  model and p ra c tic e  school 

in  connection w ith  the  ©hair o f  Pedagogy a t  the  C ollege. With the  

excep tion  o f  twenty y e a rs , 1873—1894* when the  school was under the  

c o n tro l o f th e  c i t y ,  the  M attey School'w as continued by the College u n t i l  

192© as a  model and p ra c tic e  school. Many c it iz e n s  in  W illiamsburg who 

a ttended  t h i s  school b e a r  s t r ik in g  testim ony to  th e  experience and the 

lo y a l ty  o f  i t s  teach ing  personnel* The names o f these persons a re  revered , 

and the  remembrance o f  the  l i t t l e  M attey School i s  hallowed by  them. The 

school had the  ac tiv e  support and cooperation  o f  the  community* In  1920 

a  modem school b u ild in g  was e re c te d  by th e  c i ty  on the P a lace  Green* which 

made p ro v is io n  f o r  elem entary and secondary school c h ild ren  o f W illiamsburg 

and the M attey schoo l b u ild in g  was 'used fo r  a u x il ia ry  purposes only* Un­

fo rtu n a te ly *  th e  lo c a tio n  o f the  new school on the  Palace Green d id  not 

rece iv e  the  unanimous endorsement o f the c i t iz e n s  o f Williamsburg* and* 

as  a  re s u lt*  i t  never rece ived  f u l l  community in te r e s t  and support*

During t h i s  period* when th e  new school on th e  Palace Green was no t 

rec e iv in g  the  support o f the  community* College o f f i c i a l s  were in te re s te d  

in  developing p ra c tic e  school f a c i l i t i e s  * e s p e c ia l ly  fb r  h igh-school 

te a c h e rs . P roposals were made fo r  th e  College to  provide a separa te  

b u ild in g  fo r  the h igh-school c h ild ren  o f  the  c i ty  and p lans were made to
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t i l l s  end,. In  the  meantime* members o f  the  W illiamsburg R esto ra tio n  

decided to  r e s to re  the  Royal Otovernor's Palace and th e re fo re  needed the 

s i t e  on which the  M attey School and S igh School were located*

During these  n ego tia tions*  th e re  were many proposals concerning 

p ro v isio n  fo r  pu b lic  education  in  which the c i ty  and a lso  th e  College were 

much concerned* The most p e r s is te n t  p roposal was fo r  the c i ty  to  provide 

in s tru c t io n  fo r  the  elem entary grades in  a  se p a ra te  b u ild in g  under c i t y  

con tro l*  .and the  College t o  provide in s t r u c t  ion fo r  the  c h ild ren  in  the  

h ig h  school grades i n  a  sep ara te  b u ild in g  under College contro l*  Through 

th e  v is io n  and e f f o r t s  o f  th e  l a t e  Dr* E* 1* Hoke* who was Dean o f  th e  

Department o f E ducation a t  th e  College o f W illiam  and Mary a t  t h i s  time* 

c a re fu l , p a tien t*  and search ing  study  of the  b e s t th in g  to  do fo r  the  

in te r e s t s  o f  the  ch ild ren  o f  W illiam sburg and th e  surrounding community 

was pursued by the  c i ty  and the  College* from th i s  study* c a r r ie d  on 

under the lead ersh ip  o f Dr # Hoke * came th e  d e c is io n  th a t  the  c i t y  and the  

C ollege would pool t h e i r  resources and u n ite  in  a cooperative e f f o r t  fo r  

the  co n stru c tio n  and the  development o f  a  school in  which the ch ild ren  

Of t h i s  community could l iv e  more abundan tly .. As a r e s u l t  o f the  

cooperative e f f o r t ,  the  p re sen t Matthew Whaley School came in to  e x is te n c e .

The development o f  th e  work in  th e  education  o f te a ch e rs  a t  the 

College o f W illiam and Mary has had a s ig n if ic a n t  b ea rin g  on the  in s t r u c t  

t io n  and o rgan iza tion  in  the  Matthew Whaley school* D r ie r  to  1922—1923, 

a l l  o f  th e  p ro fe ss io n a l work a t  the Oollege was fo r  teach e rs  p lanni ng to  

teach  in  the  elem entary schools* and the p ra c tic e  was in  th e  elem entary 

grades o f  Matthew Whaley. By 1924—1925, th is  work had been changed to
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p rep a ra tio n  o f t e a c h e r s i a  secondary schools* and the p ra c tic e  was In  the 

high«*sehool d iv is io n  o f Matthew Whaley* Ms a re su lt*  th e  in s tru c t io n  |n  

th i s  env ision  w ith  the a id  o f  competent teach e rs  and su p erv iso rs  was 

c a re fu lly  s tu d ied  and improved, so  t h a t ,  by 1930, when th e  p resen t Matthew 

Whaley School was occupied, th e  s t a f f  o f  the h i^ i-se h o o l d iv is io n  was 

doing work recognised  f o r  i t s  m erit*  I n  1929—1930, the  College o f f i c i a l s  

re -e s ta b lish e d  elem entary education  fo r  s tu d e n ts  p reparing  fo r  teach ing  

In  elem entary sch o o ls , and p ra c tic e  teach in g  was resumed in  th e  elem entary 

d iv is ion*  The r e s u l t  was t h a t ,  w ith  the  a id  o f competent tea ch e rs  and 

su p e rv iso rs , th e  in s tru c t io n  was s tu d ie d ,and so improved th a t  the  s t a f f  

o f  th is  d iv is io n  was being .recognised fo r  i t s  work*

During the time When the new Matthew Whaley School was being 

planned* the members o f  the  teach ing  '.and superv iso ry  s t a f f ’ o f  the o ld  

school shared  in  the  planning  o f  the co n stru c tio n  o f the  new build ing* 

These teach e rs  and superv iso rs were s k i l le d  in  su b jec t m atter f i e ld s  and 

In  methods o f teaching* and* o f more im portance, they  were dem ocratic 

persons who were assuming the r e s p o n s ib i l i ty  of t h e i r  c it iz e n sh ip  and were 

in te re s te d  in  the e f f e c t s  o f th e i r  teach in g  on the c iv ic  behavior o f young 

people* The suggestions of te a c h e rs  #10 possessed these  q u a l i t ie s  were o f 

g re a t value in  h e lp in g  to  determine the  experiences which a re  e s s e n t ia l  t o  

th e  growth o f th e  whole c h ild  and the  p h y sica l f a c i l i t i e s  which are  

d e s ira b le  in  achieving  t h i s  growth* These people*,who were experienced 

in  u sing  school b u ild in g s  fo r  ed u ca tio n a l purposes* were going to  use the  

new build ing# The philosophy underly ing  th i s  sharing  o f opinions and 

suggestions among teach e rs  and su p e rv iso rs  wrecognizes th a t  in  ed u ca tio n a l



p l a c in g  th e  tech n ica l competence o f  teach e rs  a s  ed u ca tio n a l s p e c ia l i s t s  

should be taken in to  account, along w ith  the  te c h n ic a l competence o f 

a rc h i te c ts  , en g in eers , and business managers as s p e c ia l i s t s  in  th e i r  

re sp ec tiv e  f ie ld s* ”26

An a n a ly s is  o f  the  h is to ry  o f  the  planning o f  the  Matthew Whaley 

School rev ea ls  th ree  things* f i r s t *  th e  purposes were those o f a  dem ocratic 

so c ie ty ; i . e * . (1) to  promote the  common good and (2) to  f o s te r  th e  w elfare 

Of each individual.# Second, an im portant element o f  the  dem ocratic process 

ch arac te rized  th e  development o f th e  school a s  the  in d iv id u a ls  who eon* 

promised the  planning  group worked to g e th e r  to  e s ta b l is h  these  purposes 

and to  evolve th e  means whereby the  purposes could be rea lized *  T h ird , 

t h i s  cooperative a c tio n  was on a  h igh  lev e l*  The f i r s t  two p o in ts  have 

been d iscussed  in  the- foregoing, d e sc rip tio n  o f the h is to ry  and planning o f 

th e  school* An a n a ly s is  o f  the  th ir d  po in t i s  g iven  in  the  follow ing 

paragraph•

C itizen s  of the  community recognized t h e i r  r e s p o n s ib i l i ty  fo r  pro­

v id in g  adequate ed u ca tio n a l o p p o rtu n itie s  f o r  the youth o f t h e i r  community* 

T his in  i t s e l f  i s  a  c h a ra c te r is t ic  o f  a  dem ocratic society*  These c i t iz e n s  

came to g e th e r  .In an e f f o r t  t o  assume t h i s  re sp o n s ib ility *  They purposed 

to  do two th ings*  f i r s t ,  th ey  were In te re s te d  in  making I t  p o ss ib le  fo r  

th e  people o f t h e i r  community to  become in te l l ig e n t  c i t iz e n s ,  and second, 

they  were in te re s te d  in  g iv ing  to  each Child o p p o rtu n itie s  t o  develop to  

th e  maximum o f  h is  a b il i ty *  With t h e i r  in te r e s t  in  the  common good and

26 E ducational P o lic ie s  Commission, Learning the Ways o f Democracy 
(Washington, B* C#, 1940), p* 263*



in  th e  w elfare  o f  each in d iv id u a l as the  purposes common to  these  c i t i z e n s , 

they  proceeded to  work to g e th e r  toward the  developing o f  these  purposes*

As th e  committee s tud ied  the  s i tu a t io n ,  i t  recognized the  need o f having 

he lp  and d irec tio n *  The problem involved a c tio n  which had taken place 

p r io r  to  t h i s  time* The l a t e  Dr* E# 1 * Hoke was fa m ilia r  w ith  the na tu re  

and e x te n t o f  t h i s  ac tion*  I t  was he who brought the  even ts o f  the  p a s t 

befo re  th e  committee; i t  was- he who lad  -the committee in  the  study ; and 

i t  was be who stim u la ted  the  th ink ing  o f  the  committee toward a  r e a l iz a t io n  

o f  the purposes# Dr# Hoke, was recognized by the committee members a s  th e i r  

leader*  They worked w ith  him toward the  accomplishment o f  the purposes 

which were s e t  up by them w ith  h is  help* The p lann ing , th e n , was -on a  'high 

le v e l  o f cooperation ; i t  w as, th e re fo re , dem ocratic in  i t s  purposes and in  

i t s  procedures*
go

I n  th e  l ig h t  o f  the c h a ra c te r is t ic s  o f a  democratic philosophy, the  

h is to ry  o f  the conception , p lann ing , and estab lishm ent o f the  liatthew  Whaley 

School may be summarized as follows*

2** The prim ary purpose of democracy I s  concern fo r  the  w elfare o f 

each  ind iv idua l*  'This purpose i s  -embodied in  th e  t r a d i t io n  o f the sch o o l| 

i t  continued to  be th e  purpose o f th e  c it iz e n s  o f  W illiamsburg as they  

planned the  new Matthew Whaley School* I t  i s  apparent in  the e f f o r t s  to  

provide equa l o p p o rtu n itie s  t o  a l l  who a re  p u p ils  in  th e  school*

PoBiOoraoy a f^ e s  every worker to  th in k  through th e  purposes o f 

the  group and to  inven t b e t t e r  ways, ftf carry ing  ou& th e s e purposes. O afs- 

f o l  study  and c r i t i c a l  a p p ra isa l  o f the  developments in  education  in

2? Ib id * * p* 35
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W illiam sburg were c a r r ie d  on by the c it iz e n s  o f  the  community and o f f i c i a l s  

Of th e  College in  o rd e r to  devise the  b e s t  educational o p p o rtu n ities  fo r  

the  youth of the  community* Throughout t h i s  study , emphasis on the  

dem ocratic p rocess i s  evident*

3* Democracy makes possib le  the  e f f i c ie n t  use o f  personnel in  

o rd er th a t  a l l  human resources may be u t i l i z e d  e f f e c t iv e ly * In  the planning 

o f  the committee* the  lea d e rsh ip  o f Dr* K. J .  Hoke was recogn ised , re sp ec ted , 

and used* The committee was composed o f people from the  community and the  

College who were in te re s te d ,  concerned, and capable o f  co n tr ib u tin g  to  the  

problem* The te c h n ic a l knowledge o f teach e rs  and .supervisors was used in  

th e  planning o f th e  new build ing*

The s t a f f  o f  a  school which i s  c h a rac te rized  by the  s p i r i t  o f 

democracy in  i t s  conception , p lann ing , end estab lishm ent faces  the 

re s p o n s ib i l i ty  o f  continuing the  democratic way o f l i f e  in  the  opera tion  

o f  the schoo l. When th e  new Matthew Whaley School opened in  the f a l l  of 

1930, i t  had a  system  o r  an accum ulation of va lues which had been found 

su c c e ss fu l by soc ie ty*  They a re  th e  v a lu e s , s t r e n g th s ,  o r powers of 

democracy as a philosophy o f l i f e *  A p rese rv a tio n  o f  these  va lues and 

th e i r  o rg an iza tio n  fo r  use were th e  challenges o f  the  le a d e rs  o f the school*
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"A dm inistration i s  th e  problem o f managing an e n te rp r is e  so 
th a t  the  purposes o f those engaged in  i t  may be achieved . The 
e ff ic ie n c y  o f a d m in is tra tio n  must be seen in  terms o f th e  process 
employed, n o t in  term s o f  the  speed w ith which a fix ed  end can be 
reach ed ."28

A f a r th e r  in te rp re ta t io n  of th e  dem ocratic concept of ad m in is tra tio n  

emphasizes cooperative planning o f  th e  whole school program by p u p ils , 

te a c h e rs , p a re n ts , members o f  the ad m in is tra tiv e  s t a f f ,  and a l l  o thers who 

are concerned* Cooperative planning  i s  based on the th eo ry  th a t  those who 

are  concerned w ith  school p o l ic ie s  should have a  d e f in ite  p a r t  in  form ulat­

ing  them* Only through p a r t ic ip a t io n  in  e s ta b lis h in g  purposes, developing 

p lan s , and dev ising  techniques o r  methods fo r  the  r e a l iz a t io n  of goa ls can 

th e re  be r e a l  purpose and understanding  bo th  o f  which a re  b a s ic  to  th e  

le a rn in g  process*

Mention has been made in  a  previous chap ter o f dem ocratic cooperative

a c tio n  as the  h ig h es t form o f  cooperation , in  which each p a r t ic ip a n t ,  both
*

le a d e r  and fo llo w er, works t o  the maximum o f h is  p a r t ic u la r  a b i l i t y  toward 

th e  success o f the group plan* In  a school s i tu a t io n , th e  p r in c ip a l  o r 

a  committee appointed by him a c ts  a s  a  coord inating  agency to  b rin g  to ­

g e th e r vo lun tary  and de legated  e f f o r t s  o f  in d iv id u a ls  and sm all groups.

T his p laces upon th e  p r in c ip a l th e  re s p o n s ib i l i ty  o f  a  very  high type o f 

le a d e rsh ip . He faces the  i n i t i a l  challenge o f  c re a tin g  in  h is  f a c u l ty  the

£8 L . Thomas Hopkins, In te ra c tio n : The Democratic P rocess (Boston,
1941), p* 13*
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b e l i e f  in  cooperative p lann ing . He cannot hope fo r  success in  democratic 

cooperative a c tio n  u n less  tie i s  c e r ta in  th a t  Id s  s t a f f  has an understand­

ing* a p p re c ia tio n , sad b e l i e f  in  i t s  worth#

I t  becomes obvious, th en , th a t  th e re  must be u n if ie d  th ink ing  among 

fa c u lty  members. The p r in c ip a l  dare no t assume th i s  kind of th in k in g ; he 

must make a  genuine e f f o r t  to  “Reid h is  s t a f f  in to  a  u n if ie d  group and a t 

th e  same time preserve the  in d iv id u a li ty  o f i t s  members. Once e s ta b lish e d , 

th e  u n ity  o f  the  group i s  perm anently secure only through, the  continued 

e f f o r t s  o f  i t s  le a d e rs  and the  fe e lin g  among the  members o f u se fu l endeavor 

in  th e  purposes and p ra c tic e s  o f  the group. In  o rder to  b ring  members o f 

a  f a c u l ty  to g e th e r , i t  i s  necessary  to  provide o p p o rtu n itie s  ib r  them to  

work and p lay  to g e th e r  as a  means o f  developing re sp ec t fo r  each o th e r .

I t  i s  a lso  necessary  f o r  the p r in c ip a l to  d iscover th e  sp e c ia l i n te r e s t s ,  

hobbles, and s k i l l s  o f  h is  In d iv id u a l fa c u lty  members and to  provide 

o p p o rtu n itie s  ib r  these  to  be u t i l i z e d  in  the  school program#

A fte r  t h i s  "ground work" has been l a id ,  the  p r in c ip a l  continues 

h is  e f f o r t s  toward a program o f  cooperative planning  through h is  most 

im portant fu n c tio n ,—th a t  o f  superv ising  in s tru c tio n #  That cooperative 

planning i s  b a s ic  to  e f fe c tiv e  superv ision  which, in  tu rn , purposes tot
stim u la te  cooperative planning  may be noted in  the  follow ing quo ta tion :

"Supervision o f  In s tru c tio n  i s  the most im portant function  
o f  the  p rin c ip a l*  Supervision  i s  the  system atic  e f f o r t  to  
s tim u la te  and d ire c t  the  growth o f teach e rs  in  order th a t  th ey  
may make t h e i r  maximum c o n trib u tio n  to  the d e s irab le  growth of 
pupils*  Cooperative planning by p r in c ip a l ,  te a c h e rs , and 
p u p il u n d e rlie s  e f fe c tiv e  su p e rv isio n . The optimum type of 
superv ision  i s  * c re a tiv e * , seeking to  promote o r ig in a l i ty  in  
teach ing  procedures end to  encourage in te l l ig e n t  experim entation
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to  the  end o f  p ro v id in g , o p p o rtu n itie s  fb r  maximum p u p il grow th,"2^

The p r in c ip a l m a t  now devise  ways l a  which to  continue among fa c u lty  

em b ers  th e  b e l ie f  in  cooperative p lann ing . to  the  ex ten t th a t  the  s t a f f  

w i l l  make i t-  v i t a l '  i n th e a c h o o l  curriculum* Some o f  these  techniques in -  

'd u d e  fa c u lty  meetings* conferences* d ire c te d  observation , committees* 

in te rv is i ta t io n *  ex tension  cou rses , superv iso ry  b u lle t in s *  study and 

d iscu ssio n  groups* and community study* ̂

The success o f  these  techniques m y  be determined by app ra is ing  

c e r ta in  item s r e la t in g  to  teach e r and p u p il growth, Since the p resen t 

d iscu ss io n  i s  concerned p rim arily  w ith fac ility  e f fo r ts*  the follow ing item s 

concern only a  means o f  ev a lu a tin g  superv ision  as i t  r e l a t e s  to  f a c u l ty  

growths

1 , "The tea ch e rs1 increased  enthusiasm  and in te r e s t  In  school and 

community problem s,

2 , "Suggestions o f new id eas and a c t iv i t i e s  f o r  more e f f e c t iv e ly  

m eeting p u p il needs*

3 , " A b ility  o f the te a c h e r to  explain, h i s  program and' show the  

♦why* o f h is  a c t i v i t i e s ,

4 , "The te a o h s r#s s a t is f a c t io n  and accomplishment and lack  o f 

f r u s t r a t io n  in  h i s  work*

5 , "The te a c h e r’s  increased  a b i l i ty  to  c r i t i c i s e  and ev a lu a te  h is

work,

6* "Improved planning m  the  p a r t  o f  teach e rs  w ith both pup ils

29 Manual o f A dm inistra tion  fo r  th e  High Schools o f  V irg in ia*  
"Philosophy*" XXV (Richmond, V irg in ia*  1942) * p , 99,

30 I b i d , , p , 100,
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and p r in c ip a l ,

7* "The t e a c h e r s  increased  v o lu n ta ry  a c t iv i t i e s  in  e n ric h in g  

p u p il experiences,

8* "Improved le a rn in g  -  environment

S ince i t  i s  tru e  th a t  " th e  e ff ic ie n c y  o f ad m in is tra tio n  must he seen
32

in  terras o f  the  p rocess employed", th e re  i s  ju s t i f i c a t io n  in  form ulating

a  school philosophy through the  combined th in k in g  o f  those who a re  going 

t o  l iv e  by t h i s  philosophy . Likewise, th e re  i s  ju s t i f i c a t io n  in  develop­

ing  or s e t t in g  up a  philosophy only  a f t e r  c a re fu l thought and study*

There i s  no sp e c if ic  time fo r  developing a  philosophy* because i t  should 

he developed g e n e ra lly  and co n stan tly  be revised* Various sources for 
developing a  philosophy should be used by members o f  a  school, group* Some 

o f  these  follows

1* "Studying the  na tu re  of the  ind iv idual*

2* "Studying the  na tu re  of th e  process o f learning*

3* "Studying the  ideals, o f democracy*

4* "Studying th e  needs, a s p ira t io n s , and behavior o f the  p u p ils  of

the  school*

5* "D iscussing the purposes o f education  w ith f r ie n d s , p a re n ts , 

and people o f  the community*

6* "Studying th e  problems, c o n d itio n s , and the needs o f th e  school 

community*

7 , "Understanding various s o c ia l ,  c u l tu ra l ,  and p o l i t i c a l  systems*

31 I b i d . ,  pp. 102-103*

32 L. Thomas Hopkins, In te r a c t io n : The Democratic P rocess (Boston, 
1041) , p* 13*
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8* "Studying in s t i tu t io n s  and th e i r  functions in  society*

9 . "Examining th e i r  om  teach in g  procedures and school p ra c t ic e s , 

and th e  philosophy th a t  supports them*"33

There a re  tw© genera l mays o f d e riv in g  a  philosophy# One may i s  by 

accep ting  w ithout question  the  b e l ie f s  and modes of behavior a s  they  

a lread y  e x is t  in  so c ie ty . In d iv id u a ls  mho o b ta in  th e i r  ph ilo soph ies in  

t h i s  manner a re  capable of making decisions* but th e  q u a li ty  o f t h e i r  

d ec is io n s i s  unpred ic tab le#  "A philosophy which has been u n in te l l ig e n t ly  

accepted can r a r e ly  be in te l l ig e n t ly  app lied#"33 T his kind o f b lin d  

acceptance o f id eas  has proved a  stum bling block toward th e  achievement o f 

acre  dem ocratic schools# The o th e r  method of d e riv in g  a philosophy i s  by 

constan t c r i t i c a l  a p p ra isa l  o f the  b e lie fs*  a tt i tu d e s*  and modes of 

behavior a s  th ey  c o n tr ib u te  t o  the experiences o f  everyday liv in g #  The 

g re a t value in  t h i s  kind of philosophy l i e s  in  the  f a c t  th a t  " th e  ( p o l i ty  

o f  the  philosophy i s  determ ined by the q u a li ty  o f the th in k in g  which 

e n te rs  in to  the study  o f o rd inary  experience which i s  the  b a s ic  source o f 

philosophy#"33 "An in d iv id u a l who develops h is  philosophy under a u th o r i ta r ia n  

c o n tro l w i l l  g en era lly  have one o f low q u a li ty  since  c re a tiv e  c r i t ic is m  

through high  cooperative in te ra c t io n  has n o t en te red  the  making of i t* " 33

There i s  much to  be sa id  concerning the ways o f acqu iring  a  philosophy#

33 Manual o f  A dm in istra tion  fo r  the  High Schools o f V irg in ia*  
"Philosophy*" XXV (Richmond, V irg in ia*  1942) * pp* 146-14?*

34 1* Thomas Hopkins* In te ra c tio n s  The Democratic Process (Boston, 
1941}* p# 174#

35 Ib id # * p* 175*

36 Ib id # * pp. 175-176.
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Bdueators who fo llow  th e  p lan  o f  accep ting  u n c r i t ic a l ly  th e  t r a d i t io n s  o f 

so c ie ty  keep th ese  t r a d i t io n s  a l iv e  by a  hand*me~down process w ith l i t t l e  

concern fo r  t h e i r  vain© in  th e  l ig h t  of p resen t needs* On th e  o th e r hand, 

educato rs who a re  co n stan tly  ap p ra is in g  those t r a d i t io n s  and seeing  them 

in  the. 'l ig h t  o f t h e i r  va lues t o  p resen t needs a re  going to  reach more 

in te l l ig e n t  d ec is io n s  which guide them in  making Changes in  these t r a d i t io n *  

a l  p r a c t ic e s ,  "The problem, th en , f o r  the educator i s  n o t whether he w i l l  

have a  philosophy; he cannot escape having one# The r e a l  problem i s  

w hether he sha.il. a llow  h is  philosophy to  be hidden in  h is  practice- o r 

whether he s h a l l  examine i t  consciously  and c r i t i c a l l y ,  b e t t e r  to  use i t  

in  d ire c tin g  in te l l ig e n t ly  h i s  educa tiona l p rac tic e s# "37

I f  th e  p r in c ip a l  o f  a  school a cc ep ts  th e  b e l ie f  o f developing a  

philosophy based on a  c r i t i c a l  a p p ra is a l  o f o rd inary  experiences, he must 

e s ta b l is h  ways o f guiding the  fa c u lty  in to  such an a p p ra isa l and c o n stan tly  

provide o p p o rtu n itie s  fo r  re v is io n s  o f the  philosophy from tim e to  time*

He may do th is  th r o u #  in d iv id u a l conferences w ith  te a c h e rs , through 

committee work, and through fa c u lty  m eetings by

1* " In te re s t in g  teach ers  in  the  a d v is a b ili ty  o f  form ulating a  

philosophy fo r  the  school;

3 , " lead in g  the teach ers  in  a  c r i t i c a l  a p p ra isa l o f th e i r  p resen t 

p ra c tic e s  f o r  the purpose o f  determ ining whidh a re  d e s irab le  and which are 

u n d esirab le ;

3 , "prov id ing  o p p o rtu n itie s  fo r  reading and fo r  u t i l i z in g  the 

sources o f a  philosophy;

37 Ib id * , p* 173*



4* "helping teach e rs  to  c la r i f y  th e i r  p resen t b e l ie f s  a id  id e a s ;

%  " in te r e s t in g  laymen and- p u p ils  in  form ulating  a  philosophy and 

a id in g  them toward making a  c o n tr ib u tio n  to  th e  philosophy o f the  school;, 

6* "planning w ith  te a c h e rs , laymen, and p u p ils  f o r  a study  o f  

s ig n if ic a n t  phases o f community l if e .;

7. "study ing  w ith  th e  f a c u l ty ,  p u p ils , and laymen how ch ild ren  

le a rn , th e i r  n a tu re , th e i r  b a s ic  needs, th e i r  backgrounds and behav io r, 

and th e i r  p o s s ib i l i t i e s  f o r  improvement;

8* "study ing  w ith th e  fa c u l ty , p rovid ing  f o r  f re e  d isc u ss io n , ways 

o f  improving the  community and the program o f the school o r th e  b a s is  of 

the  r e s u l ts  o f  the  community study;

9 , "form ulating a  philosophy, o s  th e  b a s is  o f  a l l  in form ation  

rev ea led , th a t i s  c o n s is te n t w ith the  p r in c ip le s  o f  democracy fo r  the 

school to  use as a  guide in  m eeting th e  needs of the  p u p ils  and th e

community and a s  a  means o f ev a lu a tin g  the  p ra c tic e s  o f th e  school;

10, "con tinuously  study ing , c r i t i c a l l y  e v a lu a tin g , r e f in in g ,  and 

re v is in g  the  philosophy in  terms o f  the  r e s u l t s  o f  changed p ra c tic e s  and 

in  l ig h t  o f  community and p u p il needs*"58

E f fo r ts  to  ob ta in  the  u n if ie d  th in k in g  o f the fa c u lty  a t  the Matthew

Whaley School were begun in  1930* Three th in g s  were evident*  F i r s t ,  the

■principal encouraged th e  promoting o f  s o c ia l  a c t iv i t i e s  fo r  the fa c u lty  

out o f  which grew resp ec t fo r  each other* P ic n ic s , te a s ,  p a r t i e s ,  f ish in g  

t r i p s ,  and d in n ers  were g iven  by p r in c ip a l ,  te a c h e rs , and school-board

38 Manual of A dm inistra tion  fo r  the  High schools o f V irg in ia , 
"Philosophy," XXV (Richmond, V irg in ia , 1942), pp* 147*148*



members* Second, the  p r in c ip a l noted th e  sp e c ia l in te r e s ts  and hobbies : 

o f  the  s t a f f  and provided o p p o rtu n itie s  fo r  them to  he used in  the  school 

program* V arious a c t iv i t i e s  fo r  p u p ils  developed around these teacher 

i n te r e s t s ,  and teachers sponsored such a c t iv i t ie s *  T h ird , th e  p r in c ip a l  

encouraged suggestions, experim ents, and comments by teach e rs  making i t  

d e a r  th a t  th e re  was f l e x i b i l i t y  o f  ad m in is tra tiv e  c o n tro l.

P u b lica tio n  o f  a  b u l le t in  in  1931 by th e  h igh-sehool teach e rs  of 

Matthew Whaley may be used a t  t h i s  p o in t as an instrum ent o f eva lua ting  

th e  success o f the  superv ision  of in s tru c t io n  a t  the school during  i t s  

f i r s t  y ear o f  operation^ The b u l le t in  i s  e n t i t l e d ,  "The U nit P lan  of 

Teaching as used in  th e  Matthew Whaley High School, W illiam sburg, V irg in ia*  

The t i t l e  I t s e l f  In d ica te s  e f f o r t s  toward " in te l l i g e n t . experim sntation  to  

th e  end o f  p rov id ing  o p p o rtu n itie s  fo r  maximum p u p il growth",  f o r  a t  t h i s  

tin® th e  u n it  p lan  of teach ing  was com paratively new* The f a c t  th a t  the 

fa c u lty  members wrote the  b u l le t in  rev e a ls  two s ig n if ic a n t  p o in ts .  * f i r s t ,  

su perv ision  In  the  school had succeeded in  s tim u la tin g  and d ire c tin g  the  

growth o f  teachers to  the p o in t th a t  they  had something worthwhile about 

which to  w rite  and to  the po in t th a t  they  d id  the  a c tu a l w r it in g . Second, 

a  measure of cooperative planning was necessary  in  o rder f o r  teach e rs  to  

merge th e i r  e f f o r t s  in  the w ritin g  o f the  b u lle t in *

Although the  b u l le t in  con ta ins no sta tem ent o f  the philosophy o f 

the  schoo l, the  fo llow ing ex ce rp ts  give hopeful evidence o f the  concept 

of the  philosophy o f education and the p lace o f  education in  our society*

39 The F acu lty , "The TJnit P lan  of Teaching as used in  th e  Matthew 
Whaley H igh ,School, W illiam sburg, V irg in ia " , School o f Education, College 
of W illiam  and Mary, B u lle t in  Number 1*
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III the  G eneral M s passion  o f  the H a lt F la n , the feXXoMlxxg paragraph 

in troduces some o f the  underly ing  p r in c ip le s  ©f t h i s  type of teach ing :

I t  I s  g en e ra lly  agreed today th a t  a l l  teaching  should he Cased 
upon these p r in c ip le s ;  f i r s t ,  th a t  lem m ing i s  dependent upon the 
a c t iv i ty  o f the in d iv id u a l; second* th a t  pup ils  d i f f e r  g re a tly  in  
th e i r  in te r e s ts  and a b i l i t ie s *  and th ir d ,  th a t  th e  most educative 
us© o f m a te ria ls  i s  th a t  in  which se le c tio n  and o rgan iza tion  are 
based upon im portant l i f e  problems o r  concepts*

A Word o f Warning in  th e  in tro d u c tio n  to  th e  b u l le t in  mates the  fo llow - 

s ta tem en ts:

1# '"Ho form o f  procedure in  i t s e l f  w i l l  rev o lu tio n iz e  teaching* 

fI t  i s  the s p i r i t  th a t  quicken© t h . ,n

2 . "The u n it  p lan  i s  a u se fu l to o l..• •T h e  f in e r  the  to o l  the  more 

d isa s tro u s  may be the r e s u l t s  i f  i t  i s  handled by one who i s  ignoran t of 

i t s  purposes* p o s s ib i l i t ie s *  and dangers*"

3 . "Ho ed u ca tio n a l technique can be su p e rio r to  the p e rso n a lity  

which adm in isters i t# "

4 . "**♦.education  i s  not on the le v e l of mechanics* and i t s  

p rocesses demand in te l l ig e n t  guidance*"

5* "Those who are  w il l in g  to  draw upon themselves free ly*  to  

ev a lu a te  r e s u l ts  honestly* and to  p r o f i t  by th e i r  m istakes, w i l l  find  

adequate reward in  the s a t is f a c t io n  which comes from the consciousness o f 

p ro g ress ,"

The fo llow ing quo tations from su b je c t f ie ld s  continue the thoughts 

expressed  in  th e  in tro d u c tio n ;

" In  planning the  E nglish  work in  th e  Matthew Whaley High School* 

the  fa c u lty  have subscribed  t o  the b e l i e f  th a t  more high school graduates 

go in to  ♦ l i f e 1 than in to  h igher in s t i tu t io n s  o f le a rn in g  and th a t  the
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co llege  p rep ara to ry  function  o f  high school i s 'n o t  the  most im portant 

Emotion#*

"Pupils seem t o  understand each o th e r , to  app recia te  in d iv id u a l 

in te r e s ts  and d i f f i c u l t i e s  among th e i r  classm ates* f o r  these  reasons the 

u n it  in  french  l i t e r a t u r e  m s  worked out on a  group plan* In  the d if fe re n t  

groups m re  some o f  the lu s te r  p u p ils  and some of the slow er ores# This 

was arranged to  g iro  the  f a s te r  p u p il an opportun ity  to  he lp  the slower 

, and the  slower an opportun ity  to  he helped***

"In  a  L a tin  u n i t ,  one hey who i s  p lanning  to  study fo re s try  a t  a  

te c h n ic a l school became in te re s te d  i n  some in te r e s t in g  words of L a tin  

o r ig in  th a t a re  used in  Botany* He ashed to  su b s ti tu te  a d d itio n a l work 

on th i s  to p ic  fo r  numbers 15, 16., and. 17 o f  th e  c o n tra c t,"

"A u n it  o f work in  the  so c ia l  sc iences i s  a  comprehensive, 

s ig n if ic a n t  movement, tre n d , o r tendency which c a l ls  fo r  judgment, 

r e f le c t iv e  th in k in g , and understanding on the p a rt of the  p u p il  as opposed 

to  the former s t r e s s  in  h is to ry  o f the  memorisation o f is o la te d  and un­

re la te d  facts#*

V arious techniques were used toward the development o f  p rog ress in  

the  growth o f teachers#  These techniques were used among in d iv id u a l 

te a c h e rs , groups o f  te a ch e rs , The Teachers* A ssoc ia tion , elem entary and 

h igh-school f a c u l t ie s  working as sep a ra te  groups. The Paren t-T eaeher* s 

A sso c ia tio n , and the  school adm in istration#

In d iv id u a l teach e rs  sought p ro fe ss io n a l connections hy working in  

Laboratory m eetings on Saturday mornings w ith  teachers and superv iso rs 

from th e  surrounding reg io n , by p a r t ic ip a tin g  in  s ta te  and n a tio n a l 

s tu d ie s , by v i s i t in g  in  o th e r  school system s, by a tten d in g  s ta te  and
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n a tio n a l meetings* and through irembership in  the  n a tio n a l and s ta te  eduea- 

t io n  a s so c ia tio n s , te a c h e rs  a lso  t r i e d  various ways o f meeting the needs 

o f  in d iv id u a l Children# Among these were v i s i t i n g  in  the homes* improving 

th e  q u a lity  and e x te n t  o f in s t ru c t io n ,  providing o p p o rtu n itie s  fo r  the  

development o f hobbies through hobby fa ir s *  providing o p p o rtu n itie s  fo r  

the  development o f  lead ersh ip  and re s p o n s ib ili ty  through c la s s  organise*- 

t io n s  and p u p il committee work* and provid ing  o p p o rtu n itie s  fo r  the 

development o f  in te r e s ts  th r o u #  an. a c t iv i t i e s  program*

fa c u l ty  members worked w ith  each other* w ith  c h ild re n , and w ith 

school pa trons and community c i t iz e n s  in  carry ing  on such various a c t iv i t i e s  

as management o f  ro u t toe ways o f working to g e th e r  a t  school* producing a  

cegamencement th a t  would express the Id e a ls  o f th e  c la ss  and th e  school* 

fo s te r in g  in i t i a t iv e ,  in  'b e a u tifu l re l ig io u s  se rv ic e s , developing .choirs 

who v is i te d  in  the  churches* prem oting unique Christm as and f a s t e r  

se rv ice s  and H ealth  Days, fo s te r in g  spontaneous c iv ic  programs, cooperating 

w ith  c i ty  o rg an iza tio n s , developing the  tendency to  examine c r i t i c a l l y  and 

co o p era tiv e ly  the endeavors o f groups and Ind iv iduals*

The Teachers* A ssoc ia tion  sought g re a te r  a c t iv i ty  as a p ro fess io n a l 

o rgan ization  and cooperated w ith the program o f  th e  s ta te  o rg an iza tio n .

I t  sponsored so c ia l fu n c tio n s  which b r e u # t  the  fa c u lty  members to g e th er 

in  a  p leasan t way* and worked fo r  the  good o f  the whole facu lty *

The elem entary and the  h igh-sehoo l f a c u l t ie s  c a rr ie d  on many 

im portant a c t iv i t ie s *  Among the a c t iv i t i e s  o f the elem entary fa c u lty  were 

th e  weekly evening m eetings during  which teach e rs  s tu d ied  problems of 

the  elem entary school* wrote observations o f growth o f p a r t ic u la r  c h ild ren  

over a  pe riod  of years* made in d ic a tio n s  o f the in te r r e la t io n s  in  c la s s  rooms*



experim ented,w ith, d i f f e r e n t  types o f re p o r t  forms to  p a re n ts . Among some- 

Of the a c t iv i t ie s ,  o f th e  high~sehooi fa c u lty  were the  study o f th e  survey 

o f  th e  hi$& school hy an in v ite d  ccaamittee, p u b lic a tio n  o f  two books o f 

u n i ts ,  experim entation  w ith  re p o rt forms, th e  development o f  a-guidance 

program, th e  in c lu s io n  of a  D iv e rs if ie d  Occupations Course, and an 

in te g ra te d  program f o r  seven th , e ig h th , and n in th  grades* Some o f th e  

jo in t  a c t i v i t i e s  o f  both f a c u l t i e s  include d e sc r ip tio n s  fo r  the  public  

o f the  a c t i v i t i e s  going on a t  schoo l, membership in  the Parent-T eachersf 

A sso c ia tio n , examining s ta tu s  o f experiences and r e s u l t s  in  p a r t ic u la r  

phases o f  c h i ld r e n s  growth, a s  read ing , studying the r e la t io n  between 

the school and th e  home, expressing  through a s e r ie s  o f m eetings the  

philosophy held  by groups and the  whole f a c u l ty , and continuing  to  adapt 

the  p h y s ic a l p lan t t o  the  changing program o f  the  school*

Through the  Parent-T eaeher A ssoc ia tion  came th e  follow ing a c t iv i t i e s  

surveys o f d if fe re n t  phases of the  school program; s o c ia l  events fo r  

p a tro n s , te a c h e rs , and p u p ils ;  the  p lan  o f having room m others; a ttem pts 

to  have study groups; sponsoring speakers fo r  meetings and assem blies; 

and sponsoring the  b rin g in g  o f  p ro fe s s io n a l a r t i s t s  to  W illiam sburg.

th e  f l e x i b i l i t y  o f  ad m in is tra tiv e  co n tro l encouraged such th ings 

as the e lim in a tio n  o f req u ir in g  every  c la ss  to have complete s e ts  o f te x t  

books, omission of s e t  exam ination periods and formal m arking, promotion 

on the b a s is  o f  va lues fo r  growth o f  in d iv id u a l p u p ils , v a r ia tio n s  in  

forms fo r  reco rd ing  and re p o r tin g , v i s i t in g  by teach e rs  and ch ild ren  

during school hours in  each  others* classroom s, spontaneous form ation 

o f te a ch e r or c h ild  groups fo r ca rry in g  out p a r t ic u la r  purposes, c o n tro l 

by c la sse s  over expenditures o f th e i r  own fe e s .
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W w  years  a f t e r  the opening o f the  Matthew Whaley School* the

fa c u lty  worked toward th e  s ta t in g  o f  the philosophy o f the school# From

a y ea r o f c a re fu l study came a l i s t  o f aims o r  goals* The higb*seh©ol

fa c u lty  published a  second b u l le t in  e n t i t l e d  The Developing Curriculum

a t  th e  Matthew Whaley High School in  which the goa ls o f th e  h i$ i  school

department a re  expressed as follow s $

Use aims of the Matthew Whaley High School as s e t  fo r th  below 
are  th e  product o f  the  th in k in g  to g e th e r  o f  th e  h igh  school s t a f f ,  
working as  a  whole and in  committees during  the  school y ear of 
1935*36* x» th is  process i t  was necessary  to  analyse th e i r  own 
p ra c tic e s  and t o  compare t h e i r  te n ta t iv e  l i s t  o f  aims w ith s im ila r  
aims s e t  up fo r  o th e r  schools and school systems* Such a  procedure
helped to  c la r i f y  the th in k in g  o f  in d iv id u a l members o f th e  group
in  same cases and to  modify th e i r  p o in ts  o f view* The aims chosen 
fo r  Matthew Whaley a re  s im ila r  to  those found in  the V irg in ia  S ta te  
Course o f S tudy, bu t they have been s ta te d  in  a  manner more 
s a t is f a c to ry  to  th e  s t a f f  in  the  l ig h t  o f th e i r  concept o f pub lic  
secondary education  in  Williamsburg*

GOALS O f TM MATTHEW 1HA1EY SCHOOL * HIGH SCHOOL PEPABTMEM

A* We aim to  have the  p u p ils  develop th e  follow ing a b i l i t i e s J

1* To b e liev e  in  t h e i r  own worth and a b i l i t y «
2* To m aintain high- standards of •conduct*
3 . To fe e l  r e s p o n s ib i l i ty  toward and to  work coopera tive ly  w ith 

in d iv id u a ls  and groups*
4* To have resp ec t fo r  p ro p erly  c o n s titu te d  au thority#
3* To e s ta b l is h  and m aintain  good physica l and m ental health*
6* To read the  E nglish  language w ith understanding and to  

communicate id eas in  i t  e ffe c tiv e ly *
7* To use e f f e c t iv e ly  books, maps, c h a r ts ,  graphs, s t a t i s t i c a l  

ta b le s , and o th e r too ls*
8* To u t i l i z e  the  resou rces o f onef s environment econom ically 

and w ith a e s th e tic  s a tis fa c tio n *
9* To see  problems and to  attem pt to  solve them in  a  s c ie n t i f i c  

manner*
10* To ap p rec ia te  re l ig io u s  and moral v a lu e s .
11* To see and enjoy the  b e au tie s  o f na tu re  and to  enjoy man*s

a r t i s t i c  expression  in  many forms on in c reas in g ly  h i^ ie r  levels*
12* To f in d  and pursue w ith  s a t is f a c t io n  worthwhile in te r e s t s .
13. To ap p rec ia te  the  so c ia l h e ritag e  in  i t s  meaning fo r  the  present*
14* To understand the  world o f  today.
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B* In  ou r endeavor to  a t ta in  these  alms o f  education , m  undertake :

I* To use the e x is tin g  In te r e s t s  o f  the  p up ils  a s  a means t o  
develop in  them wider in te r e s t s  and understand ings,

2 . To coord inate  the work o f  p u p ils  in  t h e i r  sev e ra l school 
sub jects*

5* To organize lea rn in g  a c t iv i t i e s  around problems which have 
meaning fo r  the p u p ils , t o  provide p ra c tic e  in  the r e f le c t iv e  
th in k in g  necessary  to  a rr iv e  a t  a  so lu tio n  o f these  problems, 
to  d is tin g u ish  between e s s e n t ia l  and n o n -e sse n tia l f a c t s ,  
and to  provide s u f f ic ie n t  d r i l l  t o  e s ta b lis h  mastery o f those 
fa c ts  and s k i l l s  which have meaning in  these  and l a  re la te d  
problems*

4 . To provide a  f le x ib le  s e t t in g  and to  use th a t  v a r ie ty  in  pro­
cedure which w i l l  make p o ss ib le  as g rea t a breadth  of 
experience fo r  a l l  p u p ils  as i s  w ith in  the l im its  of th e i r  
capacitie s*

5* To provide a  w ealth o f u sab le  m aterial*
6 , To use a l l  a v a ila b le  methods, o b jec tiv e  and su b je c tiv e , o f

e v a lu a tin g  a l l  the  outcomes of school a c t iv i t ie s *  
f  * To grow p ro fe s s io n a lly , c u l tu r a l ly ,  and so c ia lly #

As the work o f  the  elem entary and th e  high, school d iv is io n s  o f  the

school developed, i t  became evident th a t each d iv is io n  had much to  con tribu te

to  th e  o th e r , th a t  th e re  was need f o r  g re a te r  u n ity  in  the  p o in t o f view

and p ra c tic e  o f th e  school as a  whole, and th a t  the  two d iv is io n s  needed

to  study  coopera tive ly  the  work o f  the school as a whole*

To th i s  end, th e  e n t i r e  fa c u lty  in  cooperation w ith th e  Department

o f Education o f th e  College met once each month during th e  sess io n  of

1937-38. The fo llow ing l e t t e r  summarizes the work o f  the group during

th i s  school y e a r;

To the f a c u l ty  o f the Matthew Whaley School;
During the  p a s t y e a r , the  tea ch e rs  in  the  elem entary school, 

th e  teach e rs  in  the  secondary schoo l, and the  teach ers  in  the 
Department o f Education p resen ted  a statem ent of what each ©soup 
considered fundamental f o r  the  o b jec tiv es  in  the  Matthew Whaley 
school*

from these statem ents a  committee composed o f  your rep resen­
t a t iv e s  form ulated the fo llow ing d e f in i t io n  o f  growth as a 
te n ta t iv e  working procedure;
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"The growth o f tit© whole in d iv id u a l expresses 
i t s e l f  i n  a  continuous process which i s  the  
r e s u l t  o f  in te rac tio n 'b e tw een  the in d iv id u a l1© 
a c tiv e  tendencies and h i s  environment*"

Each te a c h e r  was ashed to  give types o f work which con tribu ted  
to  t h i s  concept o f growth* 'These types o f  work were analysed in ­
to  ways of behaving a s  factors- in  growth* I t  was apparent fro® 
th i s  an a ly sis  th a t  work in  harmony w ith t h i s  concept o f  growth 
was being  done through the  school*

fro© a  d isc u ss io n  of the work which was presented* th ere  a re  
two phases o f study  which would seem p ro f i ta b le  fo r  th e  coming 
y e a n

1* Bo the  experiences o r a c t i v i t i e s  in  which 
p u p ils  engage show a continuous development 
from group to  group?

I t  I s  recognized th a t  one a c t iv i ty  fo llow ­
in g  ano ther m y  claim  th e  i n te r e s t  o f  p u p ils  
w ithout re s u l t in g  in  growth*
2 * I s  th e  le a rn in g  o f  the  in d iv id u a l as he 
passes from one le v e l  o f  attainm ent to  ano ther 
developing in to  organized knowledge?

An element in  lea rn in g  i s  the o rgan iza tion  
o f  knowledge which i s  the  r e s u l t  of seeing  re ­
la t io n sh ip s  between fa c ts  and ideas*

During the coming year* i t  would be p ro f ita b le  to  analyze types 
of work' in  the d if f e r e n t  groups which rep re sen t these  two elem ents
o f growth in  th e  in d iv id u a l. In  such an undertaking* th e  fa c u lty
o f  the  Matthew Whaley School and the  Department o f  Education should 
have a  mutual i n te r e s t  from Which much b e n e fit  could be derived*
I f  you d esire  to  continue such s tu d ie s , I  s h a l l  be g lad  to  a s s i s t  
you in  any way I  can*

S in cere ly  yours,

1C* I*  Hoke, Bean
Head, Department o f  Education

This a ttem pt on the  p a r t  o f the  whole f a c u lty  to  look a t  the work 

o f the school as a whole c rea ted  an in te r e s t  which continued to  develop 

so th a t  idxen the  College became a  p a r t ic ip a n t in  1959-40 in  the  study of 

th e  Commission on Teacher E ducation , the  fa c u lty  o f the  Matthew Whaley 

School in  cooperation w ith  th e  Department o f Education was soon engaged

in  a  cooperative e f f o r t  o f  s e l f -a p p ra is a l  in  t h e i r  work in  the school as

a un it*
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During 1940-1941 the  Teachers* A ssocia tion  organized fo r  more eon* 

contra  te d  study of c h ild  growth.* S evera l sw eaters were in v ite d  t o  lead  

th e  A ssoc ia tion  in  some o f  the a sp ec ts  of c h ild  growth. One of th ese  

speakers was the  elem entary su p erv iso r o f  education who had been working 

a t  the  C hild  Development Center in  Chicago under the  ausp ices of the  

Commission on Teacher E ducation. She spoke on two occasions# The f i r s t  

time was In  December When she presented d a ta  on c h ild  growth# In  A pril*  

the  A ssoc ia tion  in v ite d  h e r  to  speak again* In  the meantime* various 

meetings to  p lan  f o r  p rogress a t  Matthew Whaley had been h e ld  by the 

superin tendent*  superv isors*  p ro fesso rs  o f  education# and the Dean, 

D iscussions in  these  meetings led  to  the  to p ic  o f  th is  A p ril ta lk w h ie h  

was used to  t e l l  how o rg an isa tio n  fo r  fo s te r in g  more a t te n t io n  to  c h ild  

growth- was. being-achieved In  many p la c e s . I t  gave a p ic tu re  o f th e  

tren d s  in  those e f f o r t s  a t  the Matthew Whaley School over th e  years* and 

expressed a d irect': Challenge to  the fa c u lty  t o  consider making, the  year 

1941-1942 a  y e a r of sp e c ia l  u n if ie d  e f f o r t  in  s e lf -s tu d y  and s e l f -  

ev a lu a tio n  in  the  Matthew Whaley School# The superin tendent suggested 

the  p o s s ib i l i ty  of a  h a lf-d a y  o f school time in  which to  co nsider th i s  

fu r th e r  and s ta te d  th a t  i t  was p o ss ib le  fb r teach e rs  to  get counsel from 

the  s p e c ia l i s t s  mho were working w ith th e  Commission m  Teacher Education# 

The fa c u lty  decided to  use th e  h a lf-d a y  and proposed to  them selves a p re ­

lim inary  n e s tin g  f o r  planning*

When the p re lim inary  m eeting was h e ld , the  superin tendent presen ted  

to  th e  teach ers  as a  f i r s t  co n tr ib u tio n  of the superv isory  s t a f f  toward 

the  work of 1941-1942 a  re o rg a n isa tio n  o f  superv iso ry  e f f o r ts  in  c e r ta in  

ways. I n  1941-1942, the superv iso ry  s t a f f  would attem pt to  work as a  u n i t



m  th e  s e lf -s tu d y  which was to  b© undertaken, the secondary superv iso r 

would add su perv ision  throughout th e  school in  science in  on e f f o r t  to  

see  what experiences in  th a t f i e ld  could co n trib u te  to  the- understand ings, 

h ab its*  and a t t i tu d e s  o f ch ildren* and the elem entary superv iso r would 

work on help ing  th e  whole fa c u lty  in  th e i r  study o f  th e  growth and develop** 

meat o f in d iv id u a l c h ild ren  and  c e r ta in  groups*.

When the fa c u lty  n ex t met* under the  lead ersh ip  o f th e  superintendent*  

e ig h t areas, f o r  study were l i s t e d  as a  beginning toward s e lf -s tu d y . The 

a reas set, up were

1 . , School and Qemammity Resources
2 . Guidance o f the  Growth o f  the In d iv id u a l
3 . development o f C hild  Groups
4 .  f a c u l ty  Growth
5 . U n ity  in  th e  School
6. Curriculum
7. P a re n ts c h o o l R ela tio n sh ip s
8* Whole School A c tiv i t ie s

Suggestions were made about o rg an isa tio n  o f the  fa c u lty  fo r  f a r th e r  

cooperative work as fo llow s:

th in g s  to  m  m m m m m  t h i s  m m  (sp rin g  m u

1 * Make a  l i s t  o f o p p o rtu n itie s  fo r  in d iv id u a l c h ild ren  
to  serve a t  Matthew Whaley*

8 * Each te a c h e r  evaluate  h im self in  terms o f  s tre n g th s  
and weaknesses* Each fin d  a  Job he could o r should 
c a rry  f o r  the school*.

3* M aintain  a  .fils, of m a te ria ls  o u tlin in g  s te p s  in  co-­
opera tive  fa c u lty  e f fo r ts *

4* Continue committees organized w ith such m odifications 
in  personnel as seem desirab le*

5* Committees d e fin e  t h e i r  functions*
6 * Continue e g re s s io n  of a c t iv i t ie s ' growing out of 

fa c u lty  d iscu ssio n s and ways of going in to  action*

THINGS TO BE CONSIDERED NEXT YEAR (1941*42)

1* Hold re g u la r  fa c u lty  m eetings of t o t a l  group next y e a r  
in  a d d itio n  to  the sub-group m eetings th a t  are usual*
Hold a  meeting every  week then adjourn in to  committees 
on s p e c if ic  Jobs.
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2 * FAna types of o rgan iza tion  fo r  meetings*
5 . Hair© a  sp e c if ic  purpose to t  each m eeting.
4* Have committee o f fa c u lty  to s e t  up o rg an isa tio n  and type 

end ways o f working*
5# F lan  how to  gat f a c u lty  committees organised to  do sp e c if ic  

Jcha*
6* Find some h a lf-d ay s  and whole days to  work t o o t h e r  m  

p ro fe ss io n a l problems*

Committees were appointed as f o l l o w

P o lic ie s  Committee 
Records and R eports Committee 
E valuating  committee 
C oordinating Committee

At th e  teachers*  own i n i t i a t i v e ,  work went forw ard, th ey  arranged 

fo r  committees to  meet in  o rder to  summarize and mimeograph what had been 

done and planned, th a t  there  might he a so lid  b a s is  fo r  beginning work in  

the  f a l l .

The members o f  the  s t a f f  lo o te d  forward to  th e  con tin u a tio n  of th e i r  

e f fo r ts ' a t s e l f -a n a ly s is  and study in  th e  f a l l  o f 1941, I t  seemed to  be

the  concensus of opinion in  th e  group th a t  the  study and d isc u ss io n  during

the  1941*43 season had been s tim u la tin g , had opened the way f o r  fu r th e r  

growth o f th e  s t a f f ,  and should be pursued w ith  z ea l by the s t a f f  members
i

them selves to g e th e r  w ith  such a id  as mi^xt be secured from the Commission 

on Teacher E ducation , and o t t e r  helpfu l, sources*

A review  of th ese  fa c u lty  e f f o r t s  o f  1941 re v e a ls  much th a t  i s  

s ig n if ic a n t  concerning the program o f  s e lf - s tu d y . F i r s t ,  th e  whole fa c u lty  

was no t only  = in te re s te d  b u t a c tiv e ly  in te re s te d  in  working t o o t h e r ;  second, 

the whole fa c u lty  was seeing  a  common problem, i . e . fo s te r in g  c h ild  growth; 

th i r d ,  the  whole fa c u lty  was becoming aware of the value of th e  weak o f

i t s  in d iv id u a l members and comm ittees; fo u rth , t h i s  growing awareness le d
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the  whole group in to  p lanning and s e t t in g  up ways o f shearing th e i r  th ink*  

ln g f f in d in g s , and techn iques; f i f t h ,  the whole group was beginning to  

f e e l  somewhat d e f in i te  r e s p o n s ib i l i ty  fo r  p lanning  i t s  own s e lf -s tu d y  

program and f o r  s e t t in g  up b e s t ways o f  doing th i s  plsaning* s ix th ,  the  

whole group f e l t  th e  need f o r  purposes o f m eetings to  be c le a r ly  defined  \ 

seven th , the whole group was in te re s te d  in  a con tin u a tio n  of th e  program 

o f  s e lf -s tu d y .

Hear the close o f  school in  1942, in terv iew s w ith  in d iv id u a l 

fa c u lty  mashers concerning the program o f se lf -s tu d y  revealed  .several 

s ig n if ic a n t  poin ts*  S ev e ra l teach e rs  expressed the fe e lin g  th a t  th e re  had 

been to o  many fa c u lty  committees* Although these  committees provided 

opportun ity  fo r  lead e rsh ip  by more teach e rs  and s tim u la ted  more teachers 

to  engage in  ac tiv e  work, the  m ajo rity  o f teachers were o f  th e  opinion 

th a t  they  would f e e l  l e s s  p ressu re  of time and more s a t is f a c t io n  in  

working on a  few problems ra th e r  than  on so  many* Some h i$ i  school and 

elem entary teachers shared the  fe e lin g  th a t  they  had m issed th e i r  separa te  

elem entary and high school group m eetings which had had to  be very  in*' 

frequen t because of th e  committee and whole f a c u l ty  problems which 

absorbed th e  in te r e s ts  and en erg ies  o f teachers*  Although a few tea ch e rs  

f e l t ,  a ls o , th a t  some members of the  fa c u lty  had been held  back in  group 

e f f o r t s  because they  had experienced a t  previous t i a e s  many o f the  pro­

cesses through, which th e  fa c u lty  passed in  meeting problems, i t  seemed 

to  be th e  genera l opinion o f the  fa c u lty  th a t  working to g e th e r  as one 

school group had been h e lp fu l in  many ways. A ctual s ta tem ents made by 

teach e rs  are evidence of th i s  fac t*  Some o f these  a re  l i s t e d  belows

1* "Through our study to g e th e r  1 have seen problems p e rtin e n t 
to  the  whole school ra th e r  than to  one group o f  children***
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2* "The elem entary and h i #  school teach ers  hans a  h a t t e r  u n d e r- .
stand ing  of each other* s problem s.*

3* "The fa c ility  seems le s s  in h ib ite d  and le s s  an tag o n is tic*  The 
s p i r i t  o f the whole group has improved**

4* "A lth eu #  th ere  i s  no t ye t a  hundred percen t p a r t ic ip a t io n  o f 
teach e rs  in  the group m eetings, these  meetings a re  much b e t te r  
than the h igh  school m eetings of form er years#*

These i l l u s t r a t io n s  from th e  cooperative fa c u lty  e f f o r t s  a t  the

Matthew Whaley School in d ic a te

1* . The dem ocratic concept of th e  ad m in istra tio n  o f  the school* 
2* The e f f o r t s  cf th e  superin tenden t toward u n ify in g  the  

th ink ing  o f  th e  members o f th e  s t a f f  *
3* The use o f v a rio u s techniques in  developing cooperative 

planning among fa c u lty  members*
4* The emphasis on the value  o f th e  process used in  form ulate 

ing  a  philosophy fo r  the  school*
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G oom m m m  v m m m  m  f o p i l  o m m izm x m

nl f  the  eM ld  le a rn s  what he l iv e s  and l iv e s  what he learn s*  
he must l iv e  demoorary in  order to  le a rn  i t#  And he must le a rn  ' 
i t  in  o rd e r to  l iv e  i t  su ccessfu lly * ”^

Since th e  function  o f school o f f i c i a l s  in  teach ing  democracy has been 

d iscussed  in  a  previous ch ap te r, th e  purpose o f  th is  chapter i s  th a t  o f  p re­

se n tin g  sane o f the means by which the school can d ischarge th i s  fu n c tio n  

w ith i l l u s t r a t io n s  from the development of p u p il  committee work in  the  

Matthew Whaley School*

Hot only  should th e  p r in c ip le s  o f  democracy be d iscussed  in  c la sse s  

and s tu d ied  from books, b u t they  should be liv ed  by p u p ils  and teach ers  a l l  

the way through school from the f i r s t  th r o u #  th e  l a s t  school year* In  

o th e r words, the  e n t i r e  curricu lum  o f the  school should provide o p p o rtu n ities  

through i t s  course o f study fo r  the  study of democracy and through i t s  

a c t i v i t i e s  f o r  the  te s t in g  in  p ra c tic e  o f  dem ocratic p rin c ip le s*  T h rou#  

experiences in  cooperative l iv in g  p u p ils  le a rn  how to  get along w ith  each 

o th e r | th ey  d iscover the  c a p a c itie s  and ta le n ts  o f  each o th er and le a rn  

how to  use these  fo r  the accom plishing of group purposes; they le a rn  to  

look  f o r  th e  i n t r in s i c  worth o f  th e i r  fe llow s and to  develop to le rance  

and subordination  of s e l f  to  the  p lans of th e  group* According to  Hopkins,

by the tim e p u p ils  roach th e  secondary schoo l, th ey  should be ab le  to
41

manage su c c e ss fu lly , under guidance, t h e i r  e n t i r e  l i f e  a t  school*

40 I* fhomae Hopkins, In te ra c tio n ; The Democratic F rocess {Boston, 
1941), p* i?0*

41 Ib id * , p . 170.
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The school which accep ts the p r in c ip le s  o f dem ocratic educa tional 

philosophy both  in  th eo ry  and in  p ra c t ic e ,  most see to  i t  th a t  i t s  

a c t i v i t i e s  provide experiences of high educative  qua lity*  Twelve c r i t e r i a  

fo r  se le c tin g  experiences of th is  kind follows

1 * The experience most begin w ith and continue to  grow out o f 
the r e a l  f e l t  needs o f  p u p ils .

2* The experience must be managed by a l l  o f the  le a rn e rs  con­
cerned — p u p ils , te a c h e rs , p a re n ts , and o th e rs  *•* through a process 
o f cooperative dem ocratic in te ra c tio n *

3 . The experience must be u n if  ied  through evolving purposes o f 
pupils*

4* The experience most a id  each in d iv id u a l t o  increase  h is  
power to  mate 'in te l l ig e n t  ch o ices .

5* The experience must a id  each in d iv id u a l to  mature h is  ex* 
perionces by making progressive  improvements in  the lo g ic  o f such 
experiences*

6* The experience most in crease  the number and v a r ie ty  o f  
in te r e s ts  which each in d iv id u a l consciously  shares w ith o thers *

7. The experience mast he lp  each in d iv id u a l b u ild  new and 
re f in e  old meanings*

8 . The experience must o f f e r  opportun ity  fo r  each in d iv id u a l 
to  u se  an e v e r- in c re a s in g  v a r ie ty  of resou rces fo r  learn ing*

9* The experience must a id  each in d iv id u a l to  m e  a  v a r ie ty  
o f  lea rn in g  a c t iv i t i e s  com patible w ith the  v a r ie ty  o f resources*

10. The experience must a id  each in d iv id u a l c re a tiv e ly  to  r e ­
co n stru c t and expand h i s  b e s t  p a s t experience in  the developing 
s itu a tio n *

11, The experience must have some dominating p ro p e rtie s  which 
C haracterize  i t  as a  whole and which u su a lly  give i t  a  name.

12* The experience must c lo se  w ith  a  s a t is fa c to ry  em otional 
tone f o r  each p a r t ic ip a n t .^ 2

One o f the school a c t iv i t i e s  which has p o s s ib i l i t i e s  fo r  provid ing  

experiences o f  h i #  educative q u a li ty  i s  p u p il  o rg an iza tio n . The success 

w ith which p u p il o rg an iza tio n  meets any o r a l l  of th e  c r i t e r i a  fo r  ex­

periences o f  h i #  educative q u a li ty  may be determ ined by i t s  purposes, by 

the  e ffe c tiv e n e ss  w ith  which i t  develops these  purposes, and by th e  degree 

to  which i t  r e f l e c t s  the  p r in c ip le s  o f  dem ocratic education* "The C haracters

42 I b id *, p . 218*
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and purposes o f  schools d i f f e r ,  and in  any given school, th a t  studen t o r­

g an iza tio n  i s  ’best* which accomplishes most e f f ic ie n t ly  th e  purposes fo r  

which i t  e x i s t s  in  th a t  schoo l, and which a t  the sane tim e eath ib its most 

f u l ly  the  c h a ra c te r is t ic s  o f dem ocratic educa tion ," 43

Since th e  dem ocratic concept o f  education was accepted by the ad** 

m in is tra tio n  and fa c u lty  o f  the Matthew Whaley sch o o l, i t  becomes necessary  

to  examine th e  a p p lic a tio n  o f  the concept in  the  school curriculum* The 

development o f  p u p il o rg an isa tio n  w i l l  he used as an i l l u s t r a t i o n  o f the  

a p p lic a tio n  of t h i s  concept#

One o f th e  fa c u lty  ecrnmittees was organized in  the  sp rin g  o f  1941 

fo r . th e  purpose o f  working w ith 'a  committee o f  p u p ils  from the elem entary 

and th e  h igh-school grades* The fa c u lty  committee was composed o f fo u r 

teachers,••tw o- from the elem entary grades and two from the h igh ' school* 

These fo u r fa c u lty  members were sponsors o f  th e  committee o f pupils*

Only two o f the te a ch e rs  had schedules which perm itted  them to  work 

re g u la r ly  w ith the p u p il committee. I t  i s  w ith the  development of the 

p u p il committee th a t  the  fo llow ing d iscussion  is  concerned*

A survey o f th e  o p p o rtu n itie s  provided by teach ers  fo r  the  develop­

ment o f  lead e rsh ip  and re s p o n s ib i l i ty  through p u p il committee work in  both  

the  elem entary and the  h igh-school groups w i l l  be considered as a  necessary  

background fo r  th e  development o f the p u p il committee work o f 1941-1942.

P u p il carnalitees in  both the elem entary and the  h igh-school groups 

developed from needs recognised by the  p r in c ip a l  and members o f  the fa c u l ty .

43 E ducational P o lic ie s  Commission, le a rn in g  the Ways o f  Democracy 
(Washington, D. C ., 1940), p . 244*
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A beginning m e  made In  th e  elem entary group In  1930* a  few months a f t e r  

p u p ils  moved in to  the new build ing* Because o f th e  many' problems In  

d is c ip l in e  which arose* the- elem entary  superv iso r proposed th a t  the  

ch ild ren  them selves he in v ite d  to  study  t h e i r  ways o f  l iv in g  to g e th e r 

in  th e  new build ing# One teach er was ashed to  tales th e  chairmanship o f 

a  committee o f  c h ild  o f f ic ia ls *  t h i s  group organized In to  a  p u p il cou rt 

which met w ith  o ffenders and t r i e d  to  g a la  t h e i r  cooperation* Frequent 

group m eetings were h e ld  w ith  th e  e n t i r e  elem entary group a t  which time 

p u p ils  d iscussed  problems* suggested remedies* and pledged th e i r  support 

to  the  suggested remedies* The tea ch e rs  le d  in  th ese  d iscu ssio n s and 

provided o p p o rtu n itie s  in  t h e i r  c la s s  rooms fo r  fo llow ing up th e  group 

meetings* fhe p u p il c o u rt continued fo r  two years w ith v a rio u s teach e rs  

se rv in g  as chairmen from tim e to  timsu During th ese  two y ears  te a ch e rs  

worked w ith  th e i r  c la ss  .groups toward the idea  o f living., to g e th e r in  such 

a  way th a t  they  would need no rem inding or reprim anding by the committee 

o f f ic ia ls *  Gradually* the  pupils* court m eetings became le s s  freq u en t, 

and the r e s p o n s ib i l i ty  fo r  remedying d i f f i c u l t i e s  was shared by the e n t i r e  

elem entary group w ith p u p ils  reminding one ano ther in  an Inform al manner 

in  p lace  o f  passing the burden to  a few p u p il o f f ic ia ls *

In  1934-1935, th e  p u p il committee began a more co n stru c tiv e  program* 

I t s  m ajor fu n c tio n  was to  lead  the elem entary group in  programs and 

ce leb ra tions*  bu t i t  continued t o  d iscu ss w ith the group p a r t ic u la r  problems 

which arose from time t o  time# One of th e  a c t iv i t i e s  sponsored by the  

committee w ith  th e  h e lp  o f  a  group o f  p u p ils  from the s ix th  grade was the 

mimeographed p u b lic a tio n  o f an  elem entary school paper* C on tribu tions to  

the  paper were made by p u p ils  from the  d if f e r e n t  elem entary grades*
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H epresen tatives from each o f the s ix  elem entary grades farmed th e  

committee in  X956~3?* th e  lead ers  were members o f a  grade which p resen ted  

the  g re a te s t  problem* There were, in  t h i s  p a r t ic u la r  .group, to o  many new 

p u p ils  to  be norm ally absorbed by the o ld  group, and t h e i r  undesirab le  

in flu en ces  were spreading  and g e ttin g  th e  upper hand over the  more 

d e s irab le  group* D if f ic u l t ie s  which arose on the  school playground 

o ffe red  th e  s ta r t in g  p o in t fo r  the  committee, committee meetimgB were 

held  to  d isc u ss  playground games and ru le s  fo r  p lay ing  these  games* Xt 

was d iscovered th a t  much o f  the d i f f i c u l ty  had been caused by the new 

p u p ils , who played the  gam s according to  th e i r  ru le s .  The p h y sica l 

education  tea ch e r was c a lle d  in  and d iscu ssio n s  o f  good sportsm anship, use 

o f the  playground, and r u le s  o f  the games ware d iscussed  w ith  th e  committee 

and th e  elem entary groups , Committee members accepted the re s p o n s ib i l i ty  

o f see ing  th a t  mimeographed copies o f  -the ru le s  and o f  a  diagram o f  the 

playground were given to  each pupil*

A fte r  t h i s  endeavor to  improve cond itions on th e  playground, the  

tea ch e rs  ca lled  to g e th e r  the  elem entary groups and discussed  w ith them 

ways o f making Matthew Whaley an even more d e s ira b le  p lace in  which to  

liv e*  The id ea  was d iscussed  in  the  sep ara te  c la ss  groups a f t e r  the pre~ 

lim inary  d isc u ss io n s , and the committee compiled th e  id e a ls  subm itted by 

each class* While p u p ils  were l i s t i n g  Id ea ls  ap p licab le  to  c la s s  room, 

playground, h a l l s ,  la v a to r ie s ,  aud ito rium , and c a f e te r ia ,  they were a lso  

working on p u b lic i ty  concerning ways o f  liv ing*  One c la s s  made p o s te rs  

f o r  t i e  l ib r a r y ,  o th e rs  made ta b le  n o tic e s  fo r  the c a fe te r ia ,  a sand ta b le  

fo r  the h a l l ,  and a  new b u l le t in  board on which were posted in s tan ces  of 

p u p ils  accep ting  re sp o n s ib ility *  The committee compiled a l l  o f  these



Id e a ls  and a c t iv i t i e s  and mimeographed copies f o r  each pupil*  W ith the 

h e lp  o f  th e  te a c h e rs , th e  committee conducted a  group meeting in  which 

each elem entary p u p il was given an opportun ity  to  pledge h is  support to  

th e  suggestions o f the  group.

As th e  commit te e  continued t o  fu n c tio n  in  th e  elem entary group, i t  

faced  se v e ra l problems. Many new ch ild ren  were coming in to  the schoo l,

The eanm ittee helped these  ch ild ren  g e t acquain ted , a d ju s t  themselves to  

t h e i r  new environm ent, and f e e l  t h e i r  r e s p o n s ib i l i ty  f o r  making the schoo l 

a  happy p lace in  which to  l i v e .  Hot only  the teach e rs  who worked d i r e c t ly  

w ith  th e  committee, hu t o th e r  fa c u lty  members a lso  suggested ways o f  work* 

la g , problems needing a t te n t io n ,  and p u p ils  whose lea d e rsh ip  might be used . 

They provided o p p o rtu n itie s  fo r  fo llow ing  up th e  work o f the committee 

in  t h e i r  c la s s  rooms, and they  sou# it to  be h e lp fu l members o f  th e  group 

r a th e r  than  o f f i c i a l  d i r e c to r s ,

At th e  opening of each subsequent school s e a r , th e  work done by the 

committee during th e  preceding  years  was reviewed fo r  the elem entary 

group* This served a  double purpose. Hew teach e rs  were ab le  to  see more 

c le a r ly  th e i r  own r e s p o n s ib i l i t ie s  f o r  he lp ing  in  th e  development o f p u p il 

i n i t i a t i v e  and re s p o n s ib i l i ty ,  and the  c h ild re n , them selves, could work 

ahead from the p o in t a t  which th ey  paused the preceding y e a r . Working 

to g e th e r  on t h e i r  group and in d iv id u a l problems became h a b itu a l w ith the 

fa c u l ty  and p u p ils  o f  th e  elem entary group.

A h igh-school committee o f p u p ils , although no t organised u n t i l  

1932, has used s im ila r  methods. The p r in c ip a l  described  to  a  few lead e rs  

o f th e  s tu d en ts  th e  p o s s ib i l i t i e s  o f  o rgan ising  a  h igh-school re p re se n ta ­

t iv e  committee a f t e r  s e v e ra l req u e s ts  f o r  a  school annual and fo r



developing m  o rg an iza tio n  of school o f f ic e rs  can© to  him from pup ils*  

O rganisation  m s  discussed  h r  the few lea d e rs  w ith  th e i r  c la s s  groups* 

in v e s tig a tio n s  o f s im ila r  o rgan izations in  o th e r  schools were made h r  

p u p ils  who m m  in te re s te d , te a ch e rs  m m  approached fo r  advice and 

su g g estio n s | and f i n a l ly  a committee o f o f f ic e rs  from th e  h igh-school 

c la sse s  was organized in to  a  Student R epresen tative  Committee* Among the  

f i r s t  problems undertaken by t h i s  group was th a t  o f meeting the  w ish o f  

the  s tu d en ts  concerning p u b lic a tio n  o f  a  school annual* A study  o f  th e  

com plex ities and expense o f an annual convinced the  committee th a t  th e  

id ea  was im p ra c tica l f o r  them a t  th a t  p a r t ic u la r  time* A mimeographed 

handbook, which .was pub lished , engaged th e  in te r e s t s  end energ ies o f  'the 

committee during the f i r s t  year*

fo r  the next .few y e a rs , the  Student .R epresentative Committee e m ~  

tin n ed  to  fu n c tio n  in  th e  b e s t in te r e s ts  o f th e  h igh-schoo l, w ith the he lp  

o f a  teaeher-sponsor*  P rogress was slow; much time was needed to  guide 

t h i s  group in to  accepting th e  r e s p o n s ib i l i t ie s  o f  a  committee rep resen tin g  

the  s tu d en ts  end to  guide them in to  recogn izing  and using  th i s  type o f  

rep resen ta tion*  language A rts  teach e rs  cooperated by teach ing  u n i ts  on 

parliam entary  procedures, and hoias-room teach e rs  provided tim e during 

home-room p erio d s f o r  d iscussions by th e i r  groups and p u p il rep re sen ta ­

tiv e s*  Time was s e t  a s id e  i n  the f a l l  term  f o r  c la sses  to  m eet, d isc u ss , 

and e le c t  c la s s  o f f ic e rs  who would rep re se n t them e f f e c t iv e ly  on the 

committee* The oonmittee sponsor kep t the  fa c u lty  informed concerning 

the  work o f the committee and w ith  the  h e lp  o f o th e r teach e rs  d ire c te d  

the  members o f th e  committee to  problems which needed a tten tio n *

Ruring the  y ears  1032-1938, the  committee worked su ccessfu lly  on
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improving cond itions in  th e  h a l l s ,  and in  he lp ing  to  a d v e rtis e  school- 

a c t i v i t i e s ,  and to  i n i t i a t e  near a c t iv i t i e s  in  the  school program, The

committee. sponsored' school p a n tie s  and ac ted  as a c le a rin g  house fo r  

scheduling s o c ia l  functions# I n  these  and o th e r  problems s tu d ied  by the 

S tudent R epresen tative  Commit t e e ,  th e re  was a  continuous e f f o r t  on the 

p a r t  o f  the sponsor to  he lp  the  members of the  group develop re s p o n s ib i l i ty ,  

i n i t i a t i v e # and purpose i n  o rder th a t  they  might lo c a te  problem s, p lan  

ways o f wording toward s a t is f a c to ry  s o lu t io n s , and carry  on th e i r  own 

m eetings.

F in a lly ,  in  1938-1939, the  committee rev ised  i t s  c o n s t i tu t io n , 

added m m  members, and adopted a  re g u la r  weekly meeting tim e, The 

commit te e  chairman worked w ith  the  sponsor once each week before th e  group 

m eeting was h e ld , These conferences were tra in in g  periods fo r 'th e  chair** 

mas# He learned how to  lead  d isc u ss io n s , how to  h e lp  the group see 

problems which needed a t te n t io n ,  how to  keep group members in te re s te d , 

and how to  keep th e  group p lans in  progress#

th e  most obvious growth in  th e  committee was evidenced in  the work 

done from 1938 to  1941* P aring  th i s  tim e, the group worked and planned 

w ith  the  fa c u lty  in  J o in t m eetings. The committee members proposed 

problems which th ey  had n o ticed . Among these  was th e  h a b it of smoking 

in  the la v a to r ie s*  The problem was ra is e d  by one o f  the  boys on the 

committee. A fte r  some d iscu ssio n  in  which the boys took the  le a d , the 

group proposed th a t ,  s ince  smoking seemed to  a f fe c t  the boys to  a  g re a te r  

ex ten t than  the g i r l s ,  th e re  should be d iscu ss io n s  in  sep ara te  n e s tin g s .

With the  a id  o f th e  s tuden t re p re se n ta tiv e s , these  meetings were c a rr ie d  

on. P u p ils  ta lk e d  f re e ly  in  both groups and agreed th a t  the  p ra c tic e  of
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smoking in  the la v a to r ie s  s e t  a  had example to  the  younger pupils*  made 

the  la v a to r ie s  unp leasan t fo r  groups to  use* promoted lo i te r in g ,  and 

lowered morale# Both groups decided to  t ry  to  stop  smoking In  th e  

la v a to rie s#  The hoys requested  th a t  th e  men tea ch e rs  he lp  them keep th i s  

decision*  There m m  some p u p ils  who d id  no t cooperate* h u t th ey  were 

ta lk e d  w ith  by the p re s id en t o f  th e  Student R epresen tative  Committee* o r 

by ano ther member* o r by a  teacher*

M o th e r a c t iv i ty  which engaged th e  committee during  X93S~X941* was 

th a t  o f working w ith the  members of th e  elem entary committee on problems 

and a c t i v i t i e s > which, concerned th e  whole schoo l. One o f th e se  was the 

o rg an is in g  and ca rry in g  out o f a  Hobby f a i r #  M o th e r was the e s ta b lis h *  

in g -b f  weekly chapel se rv ic e s  and p a t r i o t i c  e x e rc is e s .

These cooperative p ro je c ts  w ith  the  two committees served as a  

va luab le  means of h e lp in g  to  b rin g  about , a more u n if ie d  program in  th e  

school and l a i d  the  foundation fo r  the organization, o f the .Pupil C en tra l 

Committee in  1941*1948,

I t  i s  in te r e s t in g  to  no te  th a t  th e  same in fluences which were s ig ­

n i f ic a n t  as a foundation  t o  th e  fa c u lty  s e lf - s tu d y  program o f 1941*1942, 

ch a rac te rize d  the  developments o f the  elem entary and h igh-school p u p il 

com m ittees, and gave the  concept o f  the worth o f the  in d iv id u a l r e a l i t y  

l a  practice-# Therefore* the  p u p ils  were ready to  go forward in  1941- 

1942 w ith  the  fa c u lty  in  the  p rocess used in  the  s e lf -s tu d y  program.

The work o f the  P u p il C en tra l Committee i s  an i l l u s t r a t i o n  of t h i s  

p a r a l le l  development o f  th e  dem ocratic p rocess in  th e  stu d en t body.

The purposes o f th e  P u p il C en tra l Committee as they  had been s e t  

up by the  sponsors were th a t  th e  group a c t  a s  c le a rin g  house f o r  problems



r e fe r re d  to  i t  by the elem entary committee, the  h igh-school committeet 

in d iv id u a l pup ils  and tea ch e rs ,  ana p u p il and tea ch e r groups*. The fa c u lty  

sponsors had In  mind a  developing purpose fo r  th e  committee to  observe 

needs and c a l l  a t te n t io n  o f  o th e r  groups to  problems* The C en tra l 

Committee was to  be made up of te n  members, f iv e  from the upper elem entary 

groups and f iv e  from the h igh  school* Elementary members were t o  be 

Chosen by t h e i r  d e s s e s ,  and h igh-schoo l members were to  be s e le c te d  from 

th e  high-school committee. I t  was thought th a t  the  membership should 

change in  th e  middle o f the y ear in  order to  p ro ra te  membership. One 

h i #  school and one elem entary p u p il m m  t o  serve a l l  year* I t  was a lso  

suggested th a t  the committee meet tw ice a  month w ith  the two teach e rs  

who were sponsoring the h igh-school and th e  elem entary committees* The 

tea ch e rs  agreed to  watch fo r  growth in  th e  eonm ittee in  the fo llow ing 

ways:

a* development o f  le a d e rsh ip
b* development o f  improved ways o f  working a s  a responsib le

group
e* development o f improved ways o f a c tin g  as in d iv id u a ls
d* development o f i n i t i a t i v e  in  a b i l i ty  to  recognize

problems and work toward a so lu tio n  
e .  development o f  growth in  a b i l i t y  t o  lead  and d i r e c t  

o th e rs  through work o f committee

I t  was decided th a t  p u p ils  would be asked to  co n trib u te  to  t h i s  l i s t  a f t e r

the  committee was organized* Some of th e  ways of reco rd ing  growth

suggested by th e  fac u lty  sponsors were these  t

a* a l l  teach e rs  w i l l  record  in c id e n ts  o f p rog ress as they  
see i t  among committee members; 

b* committee sponsors w i l l  keep records of a c t iv i t i e s  showing 
growth of eonm ittee; 

c . p u p il s e c re ta ry  w i l l  keep m inutes;
d* committee members w i l l  organize w ritte n  re p o r ts  of th e i r  

planning  and work*
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A fte r  the sponsors had p resen ted  the  p lans to  the' f a c u l ty , th e  pup ils  were 

chosen fo r  the  C en tra l Committee. th e  choice o f  good lead ers  was not 

d i f f i c u l t ,  ’because in  the  sp rin g  o f  1941, a l l  groups had been asked to  

l i s t  the  names o f  p u p ils  in  t h e i r  grcups who seemed to  he good leaders*

At t h i s  tim e , te a ch e rs  d iscussed  w ith th e i r  groups the q u a l i t ie s  necessary  

fo r  e f fe c tiv e  leadersh ip*  When the time came in  the f e l l  to  choose 

C en tra l Committee m others, these  l i s t s  were re fe rre d  to  th e  groups#

A t the f i r s t  C en tra l Committee m eeting, the high-sChool p u p ils  took  

the  le a d  in  the d iscussion  o f the purposes and p o s s ib i l i t i e s  o f  th e  C en tra l 

Committee# The group suggested p ro b lem  and vo lun teered  fo r  c e r ta in  

d e f in i te  r e s p o n s ib i l i t ie s *  F or example, when p u p ils  were asked what they  

might do between m eetings, two o f  th e  h igh-school members suggested th a t 

they  might begin immediately to  in v e s tig a te  some of the problems which 

the  group had s e t  up* V olunteers o ffe red  to  take the r e s p o n s ib ili ty  fo r  

in v e s tig a tin g  c e r ta in  of th e se  problems* One h igh-school and one 

elem entary p u p il V olunteered to  canvass th e  p u p ils  fo r  th e i r  wishes about 

con tinu ing  the  F lag  B aising  and Morning Worship se rv ic e s  which had been 

begun during th e  previous spring# Two o th e r  pupils*  one from the h igh  

school and one from the  elem entary group* volun teered  to  work out a p lan  

fo r  la b e lin g  rooms w ith the  h e lp  o f th e  a r t  and shop te a c h e rs . There were 

o th e r  p a ir s  who were going to  work on a sea tin g  chart f o r  assem blies and 

on d isp lay s  in  the  show cases in  the lobby* The group agreed w ith the  

f a c u lty  sponsors th a t  the  more p u p ils  ou tside  o f th e  eonm ittee who could 

be c a lle d  upon t o  h e lp  w ith  th e  problems* the more su c ce ss fu lly  these  

problems would be m et, and the  g re a te r  would be in te r e s t  in  the work of 

the  committee. Each p a i r ,  th en , suggested c a ll in g  on o th er p u p ils  t o  he lp
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w ith these  in v es tig a tio n s*

fh u sb e g an  th e  function ing  o f  the' C entra l Committee* I t  is- ev ident 

th a t  th e  i n i t i a t i v e  was taken by the sponsors, h u t th a t  th e re  m s - in te r e s t  

among 1he  members o f the group* I t  i s  a ls o  ev iden t th a t  the  p u p ils  had 

been w e ll^ se lec ted ; they  were th o u g h tfu l, coopera tive , and eager* Beginning 

w ith s p e c i f ic  and d e f in i te  jobs was a  way to  use the  in te r e s t  and zea l and 

a lso  a  t e s t  o f how w e ll th e  members o f  th e  group would accep t t h e i r  

respomsib i l i t l a s *

Bering th e  two weeks* in te r v a l  before  th e  next committee m eeting, 

the  p u p ils  work3& a t t h e i r  ta s k s . S igns appeared on the doo rs; the show 

cases m m  re -a rran g ed  end changed by sev era l d i f f e r e n t  groups from both  

elem entary and h i  ̂ .-sch o o l le v e ls  $ th re e  boys m m  busy planning an. 

auditorium  se a tin g  c h a r t ;  and home-room groups were as te d  to  express t h e i r  

id eas  about th e  F lag  R aising  and Morning Worship s e rv ic e s .  Many p u p ils  

and groups ou tside  o f the C en tra l Committee were busy , l e t  a l l  o f th e  

jobs undertaken were not c a rr ie d  t o  a su ccessfu l completion immediately* 

fhe p ressu re  o f  time e n te red  in to  the program o f  the C en tra l Committee 

and impeded p rog ress somewhat* I t  was d i f f i c u l t ,  to o , fo r  the  h igh-schoo l 

members whose schedules ware not so  f le x ib le  as those o f  the elem entary 

p u p ils  to  arrange conferences and work periods w ith  the elem entary 

m asters w ith  whom they m m  Sharing re s p o n s ib ili t ie s *  M o th e r d i f f ic u l ty  

t& ieh was recognized by th e  committee was the  need of becoming a  v i t a l  

c o n tr ib u tin g  fa c to r  in  the  school in  o rd e r to  secure reco g n itio n  and 

cooperation  from a l l  p u p ils  and te a c h e rs .

In  the  l ig h t  o f th i s  recognized need, the committee members made 

two proposals* F i r s t ,  they  suggested an increase  l a  membership in  o rder
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to  e x te n t the  o p p o rtu n ities  fo r  se w in g  on the committee to  a  g re a te r  

number of p up ils  who* in  tu rn ,  couia a id  more e f f e c t iv e ly  th an  a  ftew 

members in  heaping o th e r p u p ils  informed concerning the work o f the 

committee* Second, th e  committee members expressed an in te r e s t  in  work* 

la g  on a  problem which would he a  s ig n if ic a n t  undertak ing  fo r  th e  whole 

school# they  f e l t  th a t  success in  something im portant would he lp  them, 

gain  the  re s p e c t, confidence, and cooperation o f s tu d en ts  and facu lty*

Although these  were hopefu l in d ic a tio n s  o f  growth in  the  C en tra l 

Committee, th ey  ware not a ttac k ed  o r followed up by th e  p u p ils  u n t i l  the 

sponsors took, the  lead* S evera l a c t i v i t i e s ,  which were proposed by 

te a c h e rs , engaged th e  committee* f i n a l ly ,  an opportun ity  f o r  the  C en tra l 

Committee t o  ren d er a  r e a l  se rv ice  cams wben the  fa c u lty  proposed th a t  the  

committee take the lead  In  the School Defense Savings Program* the  main 

work o f  the ecmmittee cen tered  in  e s ta b lish in g  a  Savings Bank su c c e ss fu lly  

planned and executed w ith  th e  help  o f  a l l  school pupils*  T his was an 

opportun ity  fo r  the committee members to  p resen t th e  idea  to  the  various 

grade groups, lea d  them in  d iscussions*  and a c t as a  c le a rin g  house fo r  

suggestions* Suggestions concerning who should b u ild  the  hank, who should 

opera te  i t ,  where i t  Should be lo c a te d , when i t  should be open, and how 

p a ren ts  and tea ch e rs  ra ig it he lp  w ith i t  were compiled and acted  upon by 

th e  C en tra l Committee * On th e  day which marked the  formal opening o f the  

bank* the  caam ittee  sponsored an assembly program in  which a  c i t iz e n ,  a  

school patron* a  h igh-school pupil*  an elem entary p u p il ,  a l l  the  pu p il 

bankers* the  te a ch e r adv iso rs fo r  the  pup il bankers* and th e  school band 

p a rtic ip a te d *

The work on the e s ta b lis h in g  o f  the  bank brought the  C en tra l



Committee befo re  the  ihol© school and'gave the  members c o n ta c ts . w ith the 

lo c a l  Defense Savings Committee o f  th e  c ity*  During the work, the 

committee asked again fo r  more members* Two members from the  h i# i  school 

were added* Xt i s  in te re s t in g  to  note th a t  se v e ra l weeks a f t e r  the hank 

got in  operation* one member o f the  committee suggested to  one of the  

sponsors t h a t  th e  high-school p u p ils  war© n o t 'p a tro n iz in g  th e  hank-so w ell 

a s  the elem entary pupils*  She thought something should be dene* The 

sponsor suggested th a t th is  p u p il  take th e  i n i t i a t i v e  and do whatever she 

thought hast*  At the nex t meeting of the  h igh-school ccGm ittee, the p u p il 

u rged th e  members to  remind t h e i r  c la s s  groups to  p a tro n ise  th e  hank*

At the  c lose o f  th e  school term* the  C en tra l Committee sponsored an 

assembly fo r  the purpose o f  review ing th e  Defense Work dona in  the school 

and o f urg ing  th a t  p u p ils  continue th e i r  war savings through th e  summer 

-months*

At th e  nex t C en tra l Committee m eeting, p u p ils  asked* "What a re  we 

going to  do next?" A new member was in v ite d  by the h igh-school sponsor*
l ” ; ( ;■ ^

and one of th e  p up ils  suggested the ad d itio n  of ano ther new member* At 

th is  time* a  chairman was chosen* The elem entary sponsor o ffe red  the  

p o s s ib i l i ty  o f the  eam aittee*s working on n u tr i t io n  in  th e  school* A 

d iscu ssio n  o f  th i s  brought out th e  n e c e ss ity  fo r  the canm ittee , e g e ttin g  

h e lp  from experts  in 'th e  community* S evera l jobs m m  suggested such as* 

reco rd ing  overweight and underweight pupils*  watching the s a le  o f foods 

in  the  c a f e te r ia ,  ga thering  d a ta  on n u tr it io n *  ask ing  the science  and the 

horn  economics teach ers  to  cooperate by studying the  problem in  t h e i r  

classes*  ask ing  the  physica l education  teach e rs  to  cooperate* in v it in g  

ex p erts  to  t a lk  a t  th e  schoo l, in v e s tig a tin g  p o s s ib i l i t i e s  fo r  moving
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p ic tu re s  on the subject* end asking the l ib r a r ia n  to  arrange an e x h ib it  of 

books on n u tr it io n *  The p u p ils  and sponsors vo lun teered  fo r  these  suggested 

jobs*

S evera l o f th ese  jobs were c a rr ie d  through* bu t circum stances and

the  p ressu re  of time prevented the C en tra l Oammlttee from con tinu ing  i t s

a c t iv i t i e s  fo r  th e  l a s t  few weeks o f th e  reg u la r session* There was l i t t l e

o r  no opportun ity  f o r  summarizing w ith the group th e  work done during the

y ear no r fo r  looking ahead w ith  the committee toward a  con tinua tion  o f work

in  th e  f a l l  o f 1942,

The committee sponsors reviewed the  a c t iv i t i e s  of the  committee to

the  fa c u l ty  a t  one o f th e  l a s t  fa c u lty  meetings and w ith  the  he lp  o f  the

fa c u l ty  d iscussed  fu tu re  p o s s ib i l i t i e s  fo r  working w ith a s im ila r  type of

committee. Many suggestions were o ffe re d  concerning kinds o f r e s p o n s ib i l i t ie s

which the group mi^xt accept end share  w ith  o th e r  p u p ils  a s  w e ll w ith the

fa c u lty  groups* Suggestions were a lso  made concerning th e  con tinuation  of

the  way of working to g e th e r  which had ch arac te rized  th e  development o f th e

C en tra l Committee,

Evidences o f  growth in  th e  pu p il canm fttee work fo r  1941-42 may be

summarized a s  fo llow s:

1* P u p ils  lea rn ed  th e  value  o f  th e  co n trib u tio n s  o f  o th e r p u p ils  
and teach ers  and requested  th a t  o th e r p u p ils  be added to  the  
committee from time to  tim e,

. 2* P u p ils  lea rn ed  th a t  p lanning and sharing  w ith  the  e n tir e
studen t body b rin g s  about more e f fe c t iv e  so lu tio n s  to  problems 
and in su re s  g re a te r  cooperation  in  experim ents and under­
tak in g s .

3 . P u p ils  were developing in  the  r e a l iz a t io n  th a t  they have 
re s p o n s ib i l i t ie s  which th ey  must recognize and accept as 
members of th e  school student body,

4# P u p ils  lsa m e d  th a t  th e re  are  problems p e r tin e n t to  the whole 
school which can be mat most e f f e c t iv e ly  by jo in t  p u p il and 
teach e r re p re se n ta tio n  from th e  elem entary and the h igh-school 
groups*
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5* P u p ils  have, a  b e t t e r  understanding o f th e  problems o f th e  
d if fe re n t  a g e -le v e l groups*

6# P u p ils  lea rned  th a t th e re  a re  groups and Ind iv id u a ls  in  
the  community who are w il l in g  and h e lp fu l  when needed by 
the schoo l.
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*A dem ocratic so c ie ty  t o  two c h ie f  purposes »  t o  promote th e  
H H i  good t o t  to  f o s t e r  th e  w elfare  o f  each IMividuaX* I t  i s  
f i t t in g #  therefo re^  t h a t  th e  American School should be a  p lace  
t o r e *  in  © dem ocratic  atmosphere* boys t o  g i r l s  t o  le a rn  to  
-work to g e th e r  f o r  th e  ©owes* good w ithout ex p ec ta tio n  o f  say 
reward o th e r  th an  th e  s a t i s f a c t io n  which gcmss from se rv ic e  to  
a  cause g tea te p  th an  e a e t o f  ♦*«*

I t  Is the purpose of th is Chapter to show eoc^erativ© planning in 

'the development of «<Msndm&t programs in the t o t t o  Whaley School*

F r io r  to  I f  S i t o n .  th e  f i r s t  o m s e n to a o t  s x s rc is e s  were h e ld  i n  

the  'new school ̂  o u ts id e  speakers were th e  main, in te r e s t  on coBSEasno©i®nt 

n l$ it*  4  program which fea tu red  an o u ts id e  a p e t o r  o ffe red  v e ry  l i t t l e  

o p p o rtu a ity  .for th e  se n io rs  t o  f l a n  t o  t o  work toge ther*  t o  s e le c tin g  

o f  a  good speaher was o f  .primary sen  earn# The s e le c tio n  was made by a  

ccmfflUttee o r  se n io rs  wxtn one h e lp  o r  mis p r in o ip a i ana UBia&ers o r th e  

fac u lty #  Bvea in  making th e  choice o f  & speaker- the  sen io rs  con tribu ted  

l i t t l e  # because t h e i r  k n o to d g e  o f  p o ss ib le  speakers was lim ited*  Occasion­

a lly *  a  t o r  members o f  t o  c la s s  appeared on t o  program to  pday* sing* 

o r  read sons- s e le c t  ion* 411 o th e rs  s a t  on t o  s tage  as l i s t e n e r s  % t o i r  

t o y  a c t iv i ty  was in  rece iv in g  t h e i r  diplomas * t o  newer ty p e  o f m m m m *  

meat program, la  planned t o  p resen ted  by t o  g raduates t o s t o w s #

S ince June 1931, programs have been planned t o  p resen ted  by t o  

graduating  c la sses*  Some o f t o  f i r s t  p rog ram  co n sis ted  of d m s m tito lo n s

44 Educational P olicies Ooamlssion, Naming t o  WfflS of Pemocra<rg; 
(Wstorgbon, b# <J*# 194$}* f# 3 3 #
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vhich  pro trayed  in  pageantry  the  h is to ry  and prophecy o f the  c lass#  This 

kind o f  program m s  an improvement over the form al commencement, in  th a t  

i t  made th e  sen io rs  them selves the  c e n te r  o f  in te r e s t  and o ffe red  an 

e x c e lle n t  opportunity  fo r  th e  group to  p lan  and work together# Y et, 

a ttem pts to  p resen t th e  past and fu tu re  o f  the  c la ss  in  a  dram atic way
s

d id  n o t always r e s u l t  i n  an  im pressive , d ig n if ie d , and in sp ira t io n a l  

cu lm ination o f the years spent in  sch o o l, nor d id  such a  program always 

p resen t a  challenge #

More re c e n t commeneemsnt programs have attem pted to  r e f l e c t  the 

id e a ls  o f  th e  c la s s  and th e  in s p ira tio n  which p u p ils  have received  from 

t h e i r  school experience. These programs have o ften  included groups o th e r 

than  those graduating# The commencement programs o f  1941 and 1940 are 

i l l u s t r a t i o n s  of co o p era tiv e ly  planned events#

OOMMEEGEMERT IK 1941 

Theme: Through education  we le a rn  to  l iv e  more abundantly.

At a m eeting o f the h igh-school fa c u lty  in  February, th e  se n io r  

C lass sponsor was asked to  d iscuss eomnencement programs o f previous y e a rs . 

T his d iscu ss io n  le d  to  the suggestion which was unanimously approved by 

members o f th e  f a c u l ty  th a t  commencement be made a  p ro je c t fo r  the whole 

school# Although th e  commencement of 1940 had included groups from the 

e n t i r e  school in  the  f i n a l  p roduction , these  groups had had no p a r t  in  

th e  planning o f the  program# T his was a  neeo^ilsed  weakness, and the 

fa c u lty  wished to  guard a g a in s t i t s  r e p e t i t io n .  The fa c u lty  proposed:

(1) th a t  the se n io rs  assume th e  lead ersh ip  f o r  th e  planning of commence­

ment; (Z) th a t  th e  se n io rs  develop a theme fo r  a  commencement week and 

a  phase o f th e  theme fo r  each day o f  the  week; (3) th a t  th e  se n io rs  share



66

t h e i r  Meafl w ith e leu en ta ry  and high school p u p ils , Parent-T eaeher A ssocia­

t io n ,  c iv ic  o rgan iza tions in  the community, and churches5 (4 ) th a t  these  

groups he in v ite d  to  modify th e  theme and to  p a r t ic ip a te  in  i t s  development! 

(5) end th a t  the  sen io rs  p resen t a  culm inating program fo r  th e  pu b lic  a t  

the  end o f  the  week*

With these  suggestions from th e  h igh-school facu lty*  the  sen io r 

sponsor in terv iew ed two elem entary  teach e rs  who were in te re s te d  in  the  

ideas* they  suggested th a t  th e  main theme decided on by the  se n io rs  be 

subm itted to  elem entary tea ch e rs  in  o rd e r th a t  they might t a l k  i t  over w ith  

t h e i r  p u p ils  who* in  turn* might l i s t  f o r  the se n io rs  t h e i r  id eas r e la t in g  

t o  th e  theme, These two te a c h e rs  vo lun teered  to  d iscuss the  general idea  

o f  the  whole-school commencement w ith  the  elem entary facu lty*  T his was 

done* and a f t e r  i t*  th e  P r in c ip a l  c a lle d  a  meeting o f  the  fa c u lty  a t  

which th e  follow ing id ea s  were expressed $

1* I t  i s  necessary  to  lead  up to  commencement by having sev e ra l 
coord inating  a c t iv i t i e s  fo r  the  whole school*

2* The se n io r  c la s s  should take the lead*
3* The h igh-school studen t council should work on the p lan  of 

coord inating  programs fo r  the  whole school and these  ideas 
should be brought to  the elem entary p u p il committee to  be 
worked out through them in  the  elem entary groups*

4* A fa c u lty  committee should be appointed to  b rin g  to g e th e r 
id eas  fo r  the  facu lty*

The fa c u lty  committee* appointed immediately* developed the follow *

ing  plans

1* That the  fa c u lty  suggestions be given to  th e  s e n io r  c la s s  
executive  committee (comprised o f the  c la s s  o f f ic e rs )  a f t e r  
th a t  committee had made i t s  own suggestions concerning 
commencement*

2* That the studen t council sponsor in troduce to  th a t  group 
the  idea o f working on programs fo r  the whole school and 
l i s t  suggestions made by the  council members*

3* That these  suggestions be given to  the elem entary p u p il 
committee sponsor fo r  d iscussion  in  th a t  group*



4# That a  m eeting be held  a s  soon as p o ss ib le  o f  th e  se n io r  
c la s s  execu tive  committee and th e i r  sponsors*

3* That .a m eeting o f  th e  whole fa c u lty  be he ld  to  d iscuss 
p rog ress  to  date*

These recommendations were c a r r ie d  out* I n  the  p relim inary  meetings 

w ith  the se n io r  c la s s  execu tive  committee* th e  sponsors reviewed the pur­

poses o f  ccmmencement* the q u a l i t ie s  of a  s lg n if le a n t  comment meat program* 

previous eamnmcement programs In  th e  Matthew Whaley School* and the  idea  

o f the w hole-school commencement* The committee a ttack ed  th e  problem of 

th e i r  own oammencement s in c e re ly  and earnestly*  They d iscussed  ideas fo r  

a  theme* bu t they  were not s a t i s f ie d  w ith  th e i r  own thinking* They 

suggested th a t  th e  question  be brought in to  t h e i r  social, s tu d ie s  and 

language a r t s  c la sse s  end d iscussed  in  g re a t d e ta il*  w ith  the h e lp  o f the  

teach ers  o f  these two c lasses*  P u p il s e c re ta r ie s  kept records o f th e se  

d iscussions*  and th ese  records were subm itted t o  the executive committee 

f o r  com pilation and a id  In  evolv ing  a  theme*

At one tim e in  a  c la s s  d iscussion* se v e ra l o f  th e  most prominent 

le a d e rs  in  the group became discouraged a t  th e  seemingly slow progress 

on the  commencement planning* They expressed the  idea  th a t  th e re  was no t 

ve ry  much use  in  b o th erin g  t o  have any coamencement* T his became a  major 

concern to  the c la s s  p residen t*  who had the  re s p o n s ib i li ty  fo r  lead ing  a l l  

d iscussions*  In  s p i t e  o f h is  e f f o r t s  t o  minimise th i s  opposition* the  

vo ices continued to  r i s e  in  p ro tes t*  The teacher th en  took an a c tiv e  p a r t  

in  th e  d iscussions*  She was sym pathetic w ith  those who were growing d is ­

couraged* but she po in ted  out the va lues o f  commencement* She sa id  th a t*  

when some p u p ils  continued to  q u estio n  the  reasons fo r  having conanenceinent* 

i t  was b e s t to  answer the  question  as many tim es as was necessary  and then



assume th a t  the  group wished to  do th e  b e s t job possib le*  She discouraged 

d iscu ssio n  on whether o r  not th e  group would have a  commencement program* 

l a  s p i te  o f  h e r a t t i tu d e  in  th e  c la s s , the  teach e r was aware o f the 

need o f  encouragement * With the h e lp  o f  th e  so c ia l  s tu d ie s  and language 

a r t s  te a c h e rs , she organized the many Ideas of th e  group in to  fo u r 

p o ss ib le  themes* These were w ritte n  on the  board a t  the nex t m eeting o f 

the  executive committee* When th e  p u p ils  saw t h e i r  ideas in  d e f in i te  

form, t h e i r  in te r e s t  was obvious in  the e n th u s ia s tic  d iscu ss io n  which th ey  

c a rr ie d  on* One o f  th e  fo u r suggested themes was accepted and the  committee 

members assigned them selves to  l i s t  p o ss ib le  su b -d iv is io n s  of the theme 

which could be used through a commencement week fo r  any school and community 

groups who wished to  p a r t ic ip a te  in  th e  a c t iv i t i e s  of the week*

The suggested su b -d iv is io n s were compiled by the  committee and 

th ese  to g e th e r  w ith  the  theme were p resen ted  to  the  c la s s  fo r  m odifica tions 

and approval* The c la s s  d iscussion  r e s u l te d  in  the  fo llow ing accepted 

ideas?

TOWARD A C0I3MSNGSMEHT THEME

THROUGH EDUCATION WE MAX LEARN TO LIVE MORE ABUNDANTLY
1* Education i s  not only  in te l le c tu a l  growth; i t  i s  a lso  m oral, 

p h y s ic a l, and s p i r i tu a l  growth*
2 * Education i s  a  continuous and widespread p rocess! i t  comes 

no t only from th e  school, b u t a lso  from every community 
o rg an iza tio n ,

3* Through the  school a s  a  p a r t  o f our environm ent, we le a rn  
to  cooperate and thus to  form a b e t te r  society*

4* The knowledge and s k i l l s  in  c e r ta in  f ie ld s  which m  ob ta in  
a t  school he lp  u s  to  become se lf-suppo rting*

3 * We can d iscover, through education , our in d iv id u a l and 
group t a l e n t s ,  and t o  use them to  the b e s t advantage*

6* We le a rn  through educa tion  to  use our le is u re  time wisely*

A fte r  th e  acceptance by th e  c la ss  o f  th e  proposed theme, th e  executive
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committee organized a  p lan  f a r  the development of the  them© throughout the  

school* MlxiBographed copies o f  th e  p lan  were d is t r ib u te d  by r e p re s e n ts - , 

t lv e s  o f  the 's e n io r  - c la s s  t o  the  ■ fa c u lty , high*school and elem entary  p u p il 

comm ittees, the  P aren t t e a c h e r  A sso c ia tio n , a  oaam ittee o f  c i t iz e n s  who 

w ith  the p r in c ip a l  formed a  la y  Committee fo r  the school, Rotary Club, 

L ions Club, American A ssocia tion  o f U n iv e rs ity  Women, and the  studen t 

te a ch e r  group a t  the College o f  W illiam  and Mary# These groups d iscussed  

th e  p lan  w ith  the se n io rs  who explained i t  to  them. The p lan  i s  presen ted  

in  th e  fo llow ing  o u tlin e  i

Recommended P lan  o f Executive Committee

X* That th e  theme o f  the Coaiaencement he Through education  
we a re  able to  l iv e  more abundantly#

XX* That the week preceding  Graduation H lg tt be Commencement Week*

XXX, That the whole school be in v ite d  to  th in k  w ith the S en io rs
during t h i s  Oommencexaent Week by fo llow ing th e  process M ated 
below*

a* Copies o f  th e  theme with i t s  su b -top ics be subm itted to  
the  F a c u lty , S igh  School Student R epresen tative  Committee, 
Elementary Gcramitte©, Before e n tire  assembled school*

b . That these  groups lead studen t body to  use th e  theme and 
su b -to p ics  in  any way during Ooamaeneement Week which they  
see to  be most worthwhile*

Examples* Bom groups may d iscu ss  th e  to p ic s  each day* 
O ther groups may have programs fa r  t h e i r  mm  c la s se s  
developing c e r ta in  phases o f  th e  top ics#  S t i l l  o th e r 
groups may p repare  assembly program  to  be p resen ted  be­
fo re  e n t i r e  studen t body#

(Note -  R ep resen ta tives of th e  S enior C lass would p lan  w ith the 
above mentioned groups in  o rder to  mates the Commencement 
Week r e a l ly  worthwhile*)

XV* th a t  c e r ta in  educa tiona l o rgan isa tions In the community be 
in v ite d  to  th in k  w ith the  S en io rs during th i s  Commencement 
Week# (The P#T#A* and the churches are  suggested#} The 
p lan  might be as fo llow s:
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a* R epresen tatives of those  groups m i^ it he in v ite d  to  a  

meeting a t  the  school a t which time members o f  the  Sen io r 
C lass would in v i te  t h e i r  talcing p a r t  in  t h i s  Commencement 
Wool? in  any way vfeich seemed app rop ria te  fo r  the p a r t ic u la r  
group*

Sxaraples? The R*f*A* m ight,do something fo r  the  S en io rs to  
show the  in te r e s t  o f  paren ts*  Churches might preach sermons 
cen tering  around scene of the  phases o f the  theme,

V# The S en io r C lass w i l l  s e le c t  one o f the  sub -top ics and develop 
i t  fo r  t h e i r  own graduation  exercises*  I f  o th e r people b esid es 
th e  S en io rs a re  needed in  t h i s  p re se n ta tio n , th e  S en io rs may 
f e e l  f r e e  to  ash fo r  t h e i r  help* S evera l suggestions have been 
made regard ing  the n a tu re  o f th is  program* They are*

a* That ta lk s  be prepared  by mestoers o f the  group*

b* That th e  idea  o f  C ooperation or some o th e r sub -top ic  be 
developed in  a  s e r ie s  o f s t i l l  p ic tu re s—showing hew t h i s  
id ea  was p resen ted  when Seniors were in  k indergarten  and 
continued on up to  p resen t time* f o r  t h i s  program sm aller 
ch ild ren  might be borrowed to  p o rtray  the p resen t Sen io rs 
when they  were young*

While these  commencement p lan s were being  made, h igh-school and 

elem entary p u p il committees developed two whole-school programs which be­

came regu lar.w eek ly  events* One was a  f la g - r a is in g  ceremony under the 

d ire c tio n  of the  Scout Troops, and the o th er was a chapel program sponsored 

by a  sm all group o f p u p ils  from both the elem entary and th e  h igh-schoo l 

p u p il committees* Attendance a t  those programs was o p tio n a l, but the 

m a jo rity  o f  p u p ils  from elem entary and h igh-schoo l c la sse s  a ttended  

regu la rly#

Many school and community groups, p a r t ic ip a te d  in  the program during 

commencement week* They planned w ith  the  sen io rs and, in  most in s ta n c e s , 

th e  se n io rs  provided the  lead ersh ip  in  the  ca rry in g  ou t of the plans*

Some o f th e  a c t iv i t i e s  included the follow ing programs:

1 .  A school assembly sponsored by the Parent-T eacher A ssocia­
t io n  w ith the se n io r c la s s  p re s id en t in  Charge of arrange­
ments*
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3f A form al banquet fo r the  sen !are  g iven  by the ju n io r  class*
3f Sunday sermons r e la t in g  to  the  commencement theme in  each 

o f  the community churches*
4* An open-house in  th e  evening sponsored by th e  science* home 

economics* and L a tin  departments* A member o f  the sen io r 
executive committee m s  in  charge o f  arrangements*

3* A Brother*an& *Sister day during which se n io rs  v i s i te d  in  
the  elem entary c la sse s  to  see programs* p a r t ic ip a te  in  
a c t iv i t ie s *  and lead  discussions*  A member o f the  se n io r 
c la s s  execu tive  committee was in  Charge o f arrangements*

6* An assembly sponsored by the Hotary Club* Lions Club* and 
American A ssoc ia tion  of U n iv ers ity  Women* w ith  a se n io r  
presid ing*

7* E x h ib its  during the weefc in"the school lobb ies sponsored by 
the  In d u s tr ia l  A rts department* Dramatic Club* F ine A rts  
Club* and o th er school organ isations*

8* E x h ib its  in  c la s s  rooms o f  work done during  the  year*

On commencement night* the sen io r c la s s ,  w ith  the h e lp  o f  p u p ils  from

o th e r d e s se s*  presen ted  in  a  dram atic program the  continued emphasis on

cooperation  from th e i r  e a r l i e s t  school experiences through th e i r  sen io r year*

A summary ev a lu a tio n  o f  th is  eomneneement p lan  rev ea ls  the  follow *

ing  d e ta i l s :

1* Emphasis was on th e  process and not on the  f in a l  outcomes*
3* I n i t i a t i v e  was taloaa by teach ers  whoso lea d e rsh ip  In  guiding 

the  p u p ils  th ra i^ io u t  th e  development o f  the p lan  was 
obvious*

3* O pportun ities fo r  in d iv id u a ls  to  accept r e s p o n s ib i l i t ie s  and 
to  assume lead e rsh ip  were provided and s tim u la ted  by 
teachers*

4* Group u n ity  was achieved in . the se n io r c lass*  in  the
a c t iv i t i e s  and planning o f the  h igh  school and elem entary 
school committees* and in  the  coo rd inating  a c t iv i t i e s  and 
planning o f the elem entary and high school grades*

5. Community resources were used both in  p lanning  and in  
execution  o f  plans*

6* The need fo r  heaping o th ers  Informed concerning the  progress 
o f p lanning was recognized in  th e  many m eetings which ra re  
h e ld  fo r  th is  purpose*

7* Throu^xout the e n tire  p rocess reco g n itio n  o f  the worth of 
the  in d iv id u a l i s  obvious *

'O Q S M fflW  IE 1943

S’beafc: l iv in g  c it iz e n sh ip  in  th e  Matthew Whaley School*



l a  the  sp ring  o f  1941* a  business man who was a  c i t iz e n  o f  the  

comssmity requested  perm ission o f the  p r in c ip a l  o f the  Matthew Whaley 

School to  take  some amateur moving p ic tu re s  o f  school a c t iv i t i e s .  This 

r e v e s t  suggested to  th e  P r in c ip a l the  idea  of film ing  a school moving 

p ic tu re  which would ty p ify  l i f e  in  the  schoo l. Knowing th a t  such an 

undertak ing  would requ ire  sponsorship* the  P r in c ip a l p resen ted  the idea  

to  th e  se n io r  c la ss  o f  1941 as  a p o s s ib i l i ty  fo r  t h e i r  commencement pro* 

gram* F ee ling  th a t  i t  was too l a t e  in  th e  y ear to  undertake such a  la rg e  

p ro jec t*  the se n io rs  decided a g a in s t the  suggestion . With th i s  decision* 

the  p ro je c t  was tem porarily  dropped,

The P r in c ip a l d id  not abandon th e  Idea com pletely and in  November, 

a f t e r  c o n su lta tio n  w ith th e  sponsor o f th e  new se n io r  c la s s ,  he p resen ted  

the  suggestion  to  the c la s s  o f  1943 and Informed them th a t  I f  they  wished 

to  consider the  undertaking* he would arrange fo r  the p a r t i a l  financ ing  

o f th e  f i lm .

The suggestion  cams a t  an opportune tim e. The sen io rs  had expressed 

in te r e s t  in  a  d if f e r e n t  kind b f commencement. At f i r s t *  th ey  were s l ig h t ly  

overwhelmed by the  v astn ess  o f th e  e n te rp r is e  |  bu t a f t e r  a  d e ta ile d  

discussion* they  came t o  the decision  th a t  they  should have to  in v e s tig a te  

th e  s itu a tio n *  P lans ra re  made acco rd ing ly .

Aware th a t  the scope o f  the  in v e s tig a tio n  would e n ta i l  complica­

tio n s  w ith  which the c la s s  as a  whole could no t cope, they  decided th a t  

t h e i r  on ly  s o lu tio n  t o  the problem would be to  e le c t  a  Moving P ic tu re  

Committee to  supplement th e  executive committee o f  the  class* The next 

s te p  was a  conference between th e  newly-formed Moving P ic tu re  Committee 

and the  P r in c ip a l ,  As an outgrowth o f  th is  conference* th e re  was a
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te n ta t iv e  elects ion to  attem pt the  making o f the  film # At th e  same tim e, 

the  m ad  f o r  ou tside  he lp  became apparent* and l e t t e r s  were w r it te n  by 

the  c la s s  se c re ta ry  t o  o th e r  schools where s im ila r  moving p ic tu re s  had 

been made* Pamphlets and books on the  su b jec t were obtained and s tu d ied  

by th e  committee# fwo re p re se n ta tiv e s  from the Audio-Visual branch of 

the  S ta te  Department o f Education came to  W illiamsburg in  o rd er to  confer 

w ith  th e  ccsamltte© about p rocesses and te c h n ic a l i t ie s  involved in  making 

a moving p ic tu re#

R eports of th e  re sea rch  done by th e  committee m m  given to  the  

c la s s  Who voted  to  sponsor th e  making of a  p ic tu re  d e p ic tin g  l i f e  in  th e  

school* thereupon, the  moving p ic tu re  committee met w ith the fa c u lty  in  

o rder to  determine th e i r  responses to  th e  undertaking* The - f a c u l ty  

questioned  the a d v is a b i l i ty  o f a ttem pting  sudh a  v a st p ro je c t vM oh they  

f e l t  would p resen t problems which th e  se n io rs  m i# t  no t fo resee  and w ith 

which they  m l^ it not be a b le  to  cope* The sen io r moving p ic tu re  committee 

p resen ted  a d e ta ile d  account o f  t h e i r  in v e s tig a tio n  and research* and con­

vinced th e  fa c u lty  o f th e  p o s s ib i l i ty  o f  making the  p ic tu re . The fa c u lty  

vo ted  approval* and pledged support and cooperation#

Once t h i s  ground work had been la id *  th e  sen io r c la s s  began the 

a c tu a l  co n stru c tio n  of th e  p ic tu re#  Many problems were apparent * but the 

forem ost was th e  reco g n itio n  o f  the f a c t  th a t  in  o rder to  f ilm  l i f e  in  

th e  school* the  se n io rs  must be aware of a l l  th e  s i tu a t io n s  cu rren t in  

the l i f e  in  th e  school# To t h i s  end* vario u s members of th e  c la s s  

observed a c t iv i t i e s  throughout th e  school* bu t they  seemed to  sense th a t  

th e  a c t i v i t i e s  in  them selves had l i t t l e  meaning u n less  the  purposes o f 

th e  a c t i v i t i e s  were known# T his observation  re su lte d  in  th e  l i s t i n g  o f
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the  alios o f ill© school a s  th ey  were asce rta in ed  by the  sen io rs  In  the 

l ig h t  o f  th e  a c t iv i t i e s  which they  had seen* T h is study was c a r r ie d  on 

in  the language a r t s  Class in  which the  aims were compiled in  a  re p o r t  fo r  

th e  facu lty*  Each teach e r was ashed to  d iscu ss  w ith h e r c la s s  "What my 

grade had done fo r  me** Records of these  d iscussions were given to  the 

se n io r  committee #10 compiled them fo r  the c lass*  I t  was obvious from 

the  re p o r ts  th a t  each o f th e  e leven  grades had s im ila r  goals in  view*

From these goals the theme o f the  moving p ic tu re  was derived ; I*©** l iv in g  

C itiz en sh ip  in  th e  Matthew Whaley School*

A fte r the  se le c tio n  o f  the  theme* the  se n io rs  developed a p lan  fo r  

p resen tin g  i t  t o  th e  school* This was done in  an assembly program 

sponsored by the  sen io rs*  One p u p il  from each grade reposted  on "What 

my grade has done fo r  me*" Then* th e  P re s id e n t o f the  sen io r c la s s  p re ­

sen ted  th e  theme fo r  the moving p ic tu re  and po in ted  out hem the whole 

school had p a r t ic ip a te d  in  evolv ing  th e  theme*

The moving p ic tu re  committee* c o n s is tin g  o f  f i f te e n  lumbers* f e l t  

th a t  the  committee was too  la rg e  to  fu n c tio n  e ffe c tiv e ly *  Of i t s  own 

accord* th e  committee d iv ided  in to  two sub-com m ittees; namely* the  

scen ario  committee and the  scene a llo c a tio n  committee#

The work o f  these  groups e n ta ile d  the p lanning  of scenes* . t i t l e s *  

and p u p ils  who would be in  th e  scenes as w ell as the planning o f  a  

schedule f o r  "shoo ting" . Members o f the  committees conferred  w ith  

teach e rs  fo r  h e lp  in  making th ese  plans*

During th e  "sh o o tin g 1 of scenes se v e ra l problems confronted the  

photographer and members o f  th e  moving p ic tu re  committee who a s s is te d  him* 

The most d i f f i c u l t  prchlem was the need o f  more f i lm . The sen io r c la ss
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decided to  p resen t a  p loy  and use the  proceeds fo r  th e  needed film # The 

delay  which was caused by th is  problem was taken care o f by the  p re ­

viewing o f  the scenes which had been made• This proved to  be a  va luab le  

experience* Problems in  l i f t i n g *  grouping, m otion, and t i t l e s  were 

noted and p lan s  were made fo r  improvements in  the next "shooting" and fo r  

some nre~takes"*

When th e  p ic tu re  was com plete, th e  sen io rs  wrote a  s c r ip t  which was 

read  by one o f t h e i r  group during the  showing o f  the f ilm  on ccraraenceBBat 

night* The s c r ip t  gave exp lanations o f  scenes which could not be po in ted  

out in  th e  b r i e f  t i t l e s  fo r  those scenes*

In  a n tic ip a tio n  o f  questions concerning the teach in g  o f  fundamental 

s k i l l s ,  the fa c u lty  suggested th a t  a few "sho ts"  be made o f  graphs show­

in g  the  n a tio n a l  stand ing  o f Matthew Whaley pup ils  in  th ese  s k i l l s  based 

on a  s e r ie s  o f  standard ized  te s ts *  This suggestion  was followed*

A summary e v a lu a tio n  o f the  1942 commencement rev e a ls  th e  fo llow ­

ing  v a lu e s :

1* A c i t iz e n  of the  community was in te re s te d  in  th e  school to  the 
e x te n t th a t  he gave h i s  time and ta le n t  toward photographing 
the  moving p ic tu res*

2 , I n i t i a t i v e  and lead ersh ip  were obvious in  th e  a c t iv i t i e s  of 
the  se n io r class*

3# Group u n ity  was achieved in  the  sen io r c la s s ,  In  o ther school 
c la s s e s , and in  the  elem entary and high school un its*

4* The need fo r  keeping o thers Informed concerning the p rogress 
o f p lanning  was recognized in  the meetings w ith  fa c u lty , 
in te rv iew s w ith  in d iv id u a l c la s s e s ,  and the  school assembly*

5* The need fo r  sp ec ia lized  h e lp  was recognized In  the  con tac ts  
made w ith o th er schools and w ith th e  s ta te  department o f 
education*

6* Emphasis was on the p rocess involved r a th e r  than  on the 
f in ish e d  product *



CHAPTEB 7X1

comwsiom

"The b a s ic  word in  ev a lu a tio n  i s  v a lu e * Value means to  p riz e  
o r to  esteem  something* To p r iz e  anything means to  appra ise  o r 
evaluate  i t s  worth in  r e la t io n  to  scam purpose, o r  need, o r goal*
To e v a lu a te , th en , means to  weigh any goods, o b jec t, id e a , meaning, 
h a b i t ,  fo r  se rv ice  In  achieving some end in  view* I f  t o  o b jec t 
promises much i s  ach iev ing  th e  purpose, i t  i s  h igh ly  p rized  o r 
esteemed* I f  i t  appears t o  have only l im ite d  re la tio n sh ip  to  the 
purpose, i t  may be e n t i r e ly  re jec ted*  E ventually  a l l  promise must 
meet t o  pragm atic t e s t  o f o p  r a t io n a l  u se **45

The purpose o f  th i s  study  was to  analyze t o  philosophy o f th e  Matthew 

Whaley School in  W illiam sburg, V irg in ia  in  o rder t o  in v e s tig a te  th e  va lues 

Inheren t in  t o  philosophy o f  the  schoo l, and th e  ex ten t to  which the 

a p p lic a tio n  of these  va lues c o n trib u te s  to  an adequately  function ing  

philosophy*

At th e  conclusion of ch ap ter 2 , t o  in v e s tig a to r  s e t  up t o  c r i t e r i a  

fo r  analyzing  t o  philosophy o f t o  school and f o r  app ra ising  c e r ta in  

p ra c tic e s  in  t o  school curriculum * These c r i t e r i a  m m  th e  twelve " h a l l -  

marks" o f dem ocratic education  o u tlin ed  by the  E ducational P o lic ie s  

Commission and t o  le v e ls  o f cooperation d iscussed  by Hopkins in  h is  

a n a ly s is  o f cooperative  so c ia l a c t io n . In  t o  fo llow ing paragraphs, i t  

w i l l  be ev iden t th a t t o  in v e s tig a to r  has checked philosophy and pro­

cedures ag a in s t these c r i te r ia *

Bata used in  t o  study were taken  from records o f  fa c u lty  and p u p il 

a c t iv i t i e s  from 1930 to  1944* From these records th ree  i l lu s t r a t io n s  o f

45 L* Thomas Hopkins, In te ra c t io n s The Democratic P rocess (Boston, 
1941), p . 379*



77
fa c u lty  stud ies*  p u p il o rg an iza tio n , and jo in t  fa c u lty -p u p il a c t iv i t i e s  

were se le c te d  to  show th e  in te ra c t io n  between th e  philosophy of the  school 

and the  a p p lic a tio n  of the  philosophy in  p ra c tic e . C arefu l analyses o f 

th ese  i l l u s t r a t io n s  w i l l  support the fo llow ing conclusions:

1* The Matthew Whaley School has a  philosophy based on a. h i #  sense 

o f v a lu e s .

2» Matthew Whaley b e liev e s  th a t  the e s s e n t ia ls  o f th e  dem ocratic 

s p i r i t  are  the e s s e n t ia ls  o f education#

3« Matthew Whaley a ttem pts to  meet e f f ic ie n t ly  the  problems of 

purpose* procedure* and personnel*

4* Matthew Whaley has in te r a c t io n  between philosophy and p rac tice*  

bu t t h i s  in te ra c t io n  i s  no t continuous#

The values which are  inheren t in  th e  philosophy o f  the school a re  

as fo llow s:

a* B e lie f  i n  the concept o f  democracy*
b* B e lie f  in  the concept o f  democracy as the purpose o f the

school#
c . B e lie f  in  the type o f  philosophy which i s  based Upon

c r i t i c a l  a p p ra isa l o f  p ra c t ic e s , b e lie fs*  v a lu e s , ideas*
and e x is tin g  ways o f  doing th in g s  and which provides fo r  
continuous © valuation o f  the p ra c tic e s  of th e  school*

Evidence o f these values m y  be seen in  th e  purpose fo r  ’e&ieh the 

school was estab lished*  in  th e  procedures used in  p lanning the  school* in  

the  goals o f the h igh-school department as they  a re  l i s t e d  In  th e  second 

Matthew Whaloy B u lle tin*  and in  the  purposes and procedures o f  fa c u l ty -  

p u p il a c t iv i t ie s #

I n  support o f  the second conclusion* 1 *e*» Matthew Whaley b e liev e s  

th a t  the e s se n tia ls , o f the dem ocratic s p i r i t  are the  e s s e n t ia ls  of educa­

t io n ,  th e  follow ing evidence i s  o ffe re d :
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gfce school curriculum- lias the w elfare o f a l l  as  i t s  c e n tra l 

; I M s  purpose i s  ap p a ren t' i n  the o p p o rtu n itie s  fo r  growth o f 

ha th  p u p ils  and teach ers  which are provided in  the  curriculum ,

The school curriculum  re sp e c ts  th e  r ig h ts  o f a ll*  Both p u p ils  

and tea ch e rs  'are encouraged t o  tafce advantage o f■' t h e i r  r ig h ts  a s  members 

o f  the  school group* Chapters 4# 5 , and 6 give evidence of o p p o rtu n itie s  

given to * teach ers  and p u p ils  t o  express opinions# o f f e r  suggestions# s e t  

up purposes# p lan  fo r developing purposes# and make d ec is io n s.

In  order to  make i t  p o ss ib le  fo r  a l l  to  enjoy t h e i r  r ig h ts  and 

l i b e r t i e s , constan t guidance i s  provided in  order th a t  no infringem ent o f these  

l i b e r t i e s  t a l e  Place* th e  study  o f  fa c u lty  o rgan iza tion  in  chap ter 4 

freq u e n tly  r e f e r s  to  the  h e lp  given by the  p rin c ip a l#  the supervisory  

s ta f f#  members o f  the departm ent o f Education a t  the  College# and sp e c ia l­

i s t s  from the  Commission on Teacher Education* Guidance i s  likew ise  

obvious in  th e  d iscussions o f p u p il o rgan iza tion  and commencenent programs 

where teach e r guidance was co n stan t.

d» Tbs school urges cooperative sharing  in  the form ulating of 

p o l id e g  and determ ining o f pur poses. The planning of th e  school by the 

Department o f  Education a t the College with a group o f in te re s te d  c i t iz e n s  

from the community and the  h e lp  of teach e rs  in  p lanning  the  b u ild in g  

i t s e l f  are evidence from th e  e a r ly  h is to ry  of the  school in  support o f 

cooperative sharing* This b e l i e f  p e r s is ts  in  th e  a c t iv i t i e s  o f  p u p ils  

and te a c h e rs , and reaches a  high po in t in  chapter 6 which con earns 

commencement p lanning  by th e  school and the  ccrmmmity,

e* Democratic methods a re  u sed * The fa c t  th a t  each i l l u s t r a t i o n  

in  the th e s is  shows emphasis on the  way th in g s are done ra th e r  than  on the
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r e s u l ts  I s  evidence o f  the e f f o r t  to  consider th e  in d iv id u a ls  involved in  

l ie u  o f  ends achieved. The ex ce rp ts  from the f i r s t  high^school b u l le t in  

which are g iven  in  Chapter 4 give some in d ic a tio n  o f the use o f dem ocratic 

methods in  c la s s e s ; the  f a c u lty  s e l f -a p p ra is a l  study a lso  in  chap ter 4 

shows th e  use  o f  democratic methods in  the adm in istra tion  cf th e  school $ 

and the  analyses o f p u p il committee work in  chap ter 5 and th e  commencement 

programs in  ch ap te r 6 rev ea l e f f o r t s  toward th e  h i p e s t  type o f dem ocratic 

cooperative  p lann ing .

f . Matthew Whaley males e f f i c ie n t  use o f personnel. In  order to  

u t i l i z e  the ta le n ts  o f in d iv id u a l teach ers  fo r  th e  good o f the school 

program* th e  P r in c ip a l devised ways o f  d iscovering  these  ta le n ts#  Chapter 4 

p resen ts  a  d iscu ss io n  of these  techniques used by the  p r in c ip a l  and of 

the ways in  which t a le n t s  o f teachers were used in  the curriculum . When 

the  fa c u lty  began the  se lf -s tu d y  program! which I s  described  in  chap ter 4 t 

the superv iso ry  s t a f f  reorganized  In  o rder to  be o f g re a te r  h e lp  t o  the 

school a s  a  whole# During th i s  s e lf -s tu d y  program he lp  was sought from 

s p e c ia l i s t s  in  th e  Commission on Teacher ^Education. Likewise* p a r t ic u la r  

ta le n ts  and a b i l i t i e s  o f people in  the community were used in  p lanning 

th e  school and l a  helping, w ith commencement a c t iv i t i e s .

g« Teachers and p u p ils  are given experiences which Indicate , to  

them th a t  p o s itio n s  o f  lead ersh ip  c a rry  c e r ta in  respona i t  l i l t  le a  and th a t  

these  r e s p o n s ib i l i t ie s  mean th a t  those who have them most co n stan tly  

account to  the group th e i r  p ro g ress . Two o f the c h ie f  i l l u s t r a t io n s  of 

the  r e s p o n s ib i l i t ie s  o f  le a d e rs  are  described  In  the  fa c u lty  s e lf -s tu d y  

program in  chap ter 4 and in  th e  cannneneement programs in  chap ter 6. In  

bo th  o f these  discussions*  committees were organized and charged with
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c e r ta in  re s p o n s ib i l i t ie s *  They were c a lle d  upon from time to  tim e to  

re p o r t  t h e i r  progress to  the i&ole group# These r e s p o n s ib i l i t ie s  of 

committees were accepted conscien tiously*  Proof o f t i l l s  f a c t  i s  obvious 

In  the f r u s t r a t io n  f e l t  by committees which were hindered  on account o f 

th e  p ressu re  of time.*®

h* Matthew Whaley t r i e s  to  make i t  c le a r  th a t  change a can be made 

in  o rd e r ly  and peacefu l fash ion  by dem ocratic methods. Chapters 4  and 5 

co n ta in  two s ig n if ic a n t  i l l u s t r a t i o n s  o f th ese  e ffo r ts *  Changes in  

fa c u l ty  o rg an iza tio n  which are  d iscussed  in  chap ter 4 include the  merging 

o f  th e  elem entary  and h igh-schoo l f a c u l t ie s  fo r  th e  purpose o f  fac in g  a  

common problem* The reo rg a n iza tio n  which was necessary  was shared by th e  

a d m in is tra tio n  and th e  facu lty *  Although in d iv id u a ls  of both o f these  

groups were aware o f  t h e i r  p r iv ile g e s  and r e s p o n s ib i l i t ie s  in  e ffo o tin g  

t h i s  reo rgan iza tion#  le a d e rsh ip  was not assumed u n t i l  th e  P r in c ip a l  and 

the  sup erv iso ry  s t a f f  took the  in i t i a t iv e *  The study o f  th e  development 

o f  the elem entary and th e  h igh-schoo l p u p il committees re v e a ls  s im ila r  

conditions*  When changes were considered* teach ers  had t o  assume th e
An

r e s p o n s ib i l i ty  fo r  leadership*  Only through an in te l l ig e n t  understand* 

ing cf th e  p r in c ip le s  o f dem ocratic methods and frequent p ra c tic e  in  

dem ocratic cooperative planning on th e  p a r t  o f a l l  members o f the  fa c u lty  

and p u p il committees could changes be brought about in  o rd e rly  and peaceful 

fash ion  by dem ocratic methods* E f fo r ts  in  t h i s  d ire c tio n  a t  Matthew Whaley 

a re  continuous but* in  the  opin ion  o f  the  in v es tig a to r#  success i s  some­

tim es weakened by the  assumption th a t  th e  groups and in d iv id u a ls  concerned

46 Chapter 4* p* 46; chap ter 5* p* 59*

47 Chapter 5* pp* 60-61*



a re  ready fo r  a c tio n  o f  th i s  type*

i* F le x ib i l i ty  In  ad m in is tra tio n  and curriculum  in d ic a te  e f f o r t s  

J 2t teach e rs  and .pupils fre e  enough to  use t h e i r  in te llig e n c e  and 

a b i l i t i e s  In  ways th a t  seem b e s t fo r  a l l  concerned* Evidence o f  t h i s  i s  

p resen ted  in  the  two b u l le t in s  w r it te n  by the h igh-school fa c u lty , d is ­

cussed in  chapter 4* T he,goals o f the  h igh-school d iv is io n  show the
«

b e l ie f  o f  th e  a d m in is tra tio n  and the  f a c u l ty  in  the development o f  in ­

d iv id u a ls  to  the  maximum o f  t h e i r  a b i l i t i e s * 4^ fa c u l ty  and p u p il o rgan i­

z a tio n  show t h i s  b e l i e f  in  p rac tice*

I* Matthew Whaley o r  aside 3 through experiences in  c la sse s  and 

a c t iv i t i e s  o p p o rtu n itie s  to: le a rn  p r in c ip le s  o f  democracy* Much has been 

sa id  In  th e  th e s i s  concerning o p p o rtu n itie s  to  p ra c tic e  p r in c ip le s  o f 

democracy in  a c t i v i t i e s . Since the  In v e s tig a to r  d id  n o t purpose to  in ­

clude c la s s  room procedures in  t h i s  study* l i t t l e  mention i s  made of the  

o p p o rtu n itie s  to  le a rn  p r in c ip le s  o f  democracy in  c lasses*  This does 

no t mean th a t  th ese  o p p o rtu n itie s  are  neg lected  in  c lasses*

3c* U nderstanding and a e lf -d is e lu l in e  in  p lace  o f  a u th o r ita tiv e  

c o n tro l encourage?s s p i r i t  o f  w illin g n e ss  and h e lp fu ln ess  r a th e r  than  b lin d  

obedience o r  a c tiv e  r e b e l l io n . The d iscu ssio n  o f the  1941 commencement 

i l l u s t r a t e s  t h i s  p o in t Those in  the group who questioned the reasons 

fo r  having a  commencement program, to  th e  ex ten t th a t  they  were arousing 

o th e rs  in  th e  group, might have succeeded in  undermining th e  p r in c ip le s  

which the  c la s s  was s t r iv in g  t o  express* Under th e  sym pathetic guidance

48 Chapter 4 , p* 40*

49 Chapter 6 , p* 67*
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o f  tli© tea ch e r, the  p ap ila  wer© l e i  to  reach an understanding* There was 

no r e b e l l io n ;  th e re  was no b lin d  obedience* T eacher-contro l was need in  

an emergency to  save th e p r in c ip le s  f o r  which the group stood*

In  support o f the th i r d  conclusion , l*e*f Matthew Whaley attem pts 

to- m e t  e f f i c ie n t ly  the  problem ' o f  purpose, procedure, and personnel, th e  

follow ing evidence i s  o ffe red !

a# I l lu s t r a t io n s  from commencement p lanning d iscussed  in  chap ter 6 

In d ica te  e f f o r t s  to  enable in d iv id u a ls  who comprised the  groups to  f in d  

t h e i r  w elfare  rep resen ted  in  th e  purposes o f th e  groups*

b* The .fac u lty  s e lf -s tu d y  program .presented in  chapter- 4  rev e a ls  

provision, f o r  c r i t ic is m  end ev a lu a tio n  o f  procedures by the Ind iv idua ls 

Who have r e s p o n s ib i l i t ie s  fo r  ca rry in g  out these  procedures a s  w ell a s  by 

those who view them from an ad m in is tra tiv e  p o in t o f  view* T his I s  a ls o  

ev iden t l a  the p u p il committee work d iscussed  in  ch ap ter 5« I n  few 

in s ta n c e s  w i l l  the rea d e r  f in d  p rov isions fo r  making c r i t ic is m  and evalua- 

t io n  o f  procedures a  continuous process* l a  the  opinion o f the  in v e s tig a ­

t o r ,  t h i s  i s  a  recognized weakness* F or example, the  p r e v io u s ly  mentioned 

fa c u lty  s e lf -s tu d y  program prcwl&es fo r  the  on-going o f the study  f o r  th e  

y ears  1940 through 1943, bu t beyond th a t  p o in t no p ro v isio n s were made*

The fa c t  th a t  the  P u p il Central. Committee d iscussed  in  chap ter 5 reached 

th e  end of the year w ithout summarizing i t s  work and w ithout s e t t in g  up

p lan s f o r  continuing  I t s  work the  fo llow ing  year p re se n ts  a  s im ila r  
sowealmees*

One o f th e  b e s t i l l u s t r a t io n s  o f e f f o r t s  tcward p rov id ing  fo r  the  

con tinua tion  o f  v a luab le  procedures i s  d iscussed  in  th e  work of th e

50 There has been no C en tra l Committee since  t h i s  tim e ,
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elem entary p u p il committee found in  chap ter 5 .51

I t  in  the opinion o f th e  in v e s tig a to r  th a t  th e re  i s  need fo r  more 

adequate o rgan iza tion  in  o rder th a t  in d iv id u a ls  w il l  assume re s p o n s ib ili ty  

f o r  continuing  va luab le  p rocedures. Teacher co n tra c ts  term inate a t  th e  

d o s e  o f  each school year* U nless p lans are made before the c lose o f  a  

school y ear fo r  the  co n tin u a tio n  o f  c e r ta in  teacher r e s p o n s ib i l i t ie s ,  

teach e rs  are h e s i ta n t  to  resume these  r e s p o n s ib i l i t ie s  the  next y e a r .

The same problem e x is ts  in  p u p il o rg an iza tio n s . Unless p lans are 

s e t  up before  th e  d o s e  o f the school y ear fo r  th e  con tinua tion  o f s ig ­

n i f ic a n t  p ra c tic e s  under the lead e rsh ip  o f  p u p il groups, these  p ra c tic e s  

w i l l  f a i l  to  "c a rry  over" . 52

o . Matthew Whaley supports  the idea of "education  involves c a re fu l 

study  o f  each in d iv id u a l’s  p o t e n t i a l i t i e s ,  complete development o f h is  

a b i l i t i e s ,  and p ro v isio n  fo r  f re e  communication o f ideas between him and 

h is  fe llow s."  Evidence o f th is  fa c t may be found in  chap ters 4 , 5 , and 6.  

When the committees were s e t  up in  the f a c u l ty  se lf -s tu d y  program, 

te a ch e r in te r e s t s  and a b i l i t i e s  were considered to  the ex ten t th a t  

teach e rs  se le c te d  the a re a s  in  which they  wished to  work. Suggestions 

from teachers concerning ways o f p lanning the  s e lf -s tu d y  program were 

fo llow ed . For example, the  h a lf-d a y  of school Which was requested  by

51 Chapter 5 , pp . 51, 53,

52 An i l l u s t r a t i o n  which does no t appear in  th e  th e s is  b u t which i s  
i l l u s t r a t i v e  o f th is  po in t i s  the P u p il H a ll Committee whidh was organized 
as a  sub-committee o f the High School P u p il Committee, The purpose o f  th i s  
H a ll Committee was to  improve cond itions in  the  school h a l l s .  Each y ear a  
new committee i s  organized and u n t i l  the  committee fu n c tio n s , conditions
in  the h a l l s  a re  ve ry  n e g lig ib le . Each y ea r an e n t i r e ly  new p lan  i s  
developed and ju s t  about the  time th a t  th e  plan becomes e f f e c t iv e ,  the  
school year d o s e s .  Ho p ro v is io n  i s  made fo r  a  con tinuation  o f th e  p lan  
th e  fo llow ing  year*
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teach e rs  was granted  f o r  sack p lanning , The p u p il committees d iscussed 

In  chap ter 5 r e f l e c t  o f f  carts to  meet e f f i c ie n t ly  prcfelems in  personnel.

The o rgan iza tion  o f the  high school committee came about as a means to -  

ward help ing  p u p ils  in  the so lu tio n  o f  t h e i r  problems* The constant 

adding o f  members to  th e  C en tra l Committee in d ic a te s  the d e sire  to  provide 

the  committee w ith  the  a b i l i t i e s  o f  more p u p ils  and to  provide o p p o rtu n itie s  

to  serve on the committee to  a  number o f pupils*  The in te r e s ts  and 

a b i l i t i e s  of the two teachers who sponsored the  elem entary and h igh  school 

p u p il committees were u t i l i z e d  when th ese  two teach e rs  became sponsors of 

the  C en tra l Committee. The d iscu ss io n s  of th e  commencement programs in  

Chapter 6 re v e a l th e  fa c t th a t  in  p lanning and carry ing  out these  programs 

he lp  was,sought from various teachers*  p u p il groups* and people from the 

community*

I n ,support o f  the  fo u rth  conclusion , i . e .* Matthew Whaley has i n te r ­

a c tio n  between philosophy and p ra c tic e , bu t th is  in te ra c tio n  i s  not con­

tinuous* the  fo llow ing evidence i s  o ffe red :

From th e  preceding conclusions and the  I l lu s t r a t io n s  in  th e  body o f 

the  th es is*  i t  i s  obvious th a t  c r i t i c a l  app ra ising  of p ra c tic e s  has be­

come a  h a b it  a t  Matthew Whaley, I t  i s  ev id en t th a t  through fa c u lty  

o rg an iza tio n  p ro v is io n , i s  made to  encourage constan t study* c r i t ic is m , 

and ev a lu a tio n  o f  school p ra c t ic e s .  In  th e  l l $ i t  o f t h i s  f a c t ,  p ra c tic e s  

have been m odified , b u t re v is io n s  in  the philosophy have not been s ta te d *93

52 As a  r e s u l t  o f  the  study made by the Records and Report Com­
m ittee  during  the  f a c u l ty  s e lf - s tu d y  program, p up il re p o rt cards were 
m odified . The changes sfcich were made in  the  types o f  Commencement Pro­
grams i s  ano ther in d ic a tio n  of m od ifica tion  of c e r ta in  p rac tices*  A 
th ird  example i s  th a t  o f the  o rgan iza tion  o f a  P u p il C en tra l Committee 
in  o rd er to  h e lp  in  un ify in g  the  elem entary and h i$ t  school d iv is io n s  o f 
the  schoo l.
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I t  I s  a s  doubt t r u s  th a t  th e  philosophy of in d iv id u a ls  oa the s t a f f  has 

heea re v is e d , ba t th e  fa c u lty  members have not cone to g e th e r  to  agree on 

re v is io n s  o f the  philosophy of the  school, T his would tend  to  in d ic a te  

th a t  the in te ra c tio n  between philosophy and p rac tice  a t  Matthew Whaley 

i s  not continuous. T herefo re , th e  in v e s tig a to r  questions the ex te n t to  

which b e t t e r  p ra c tic e s  are developing to  modify the  philosophy.
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