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CHAPTER I
BACKGROUND OF THE STUDY

"We learn what we live, and inmesh that learning inex-
tricably ianto ahgraetsr“x, wrote Eilpatrick. Belleving this
many teachers are more and more concerning themselves with chil-
dren growing as persone reather than merely scquiring & body of
facts and skills,

Prescott, conscious of this necessity for facing the prob-
lem of growth of the psrson, sxpresses the process desired as fol-
lows:

THRest contemporsry thought seems to be forsaking
the idea that "problem™ behavior is unsuslly the ex-
pression of bad heredity and mental deficiency. In-
atesd, 1t accounts for malad justment in terms of
sxcessive deprivation, frustration or insecurity
which denies the ohild opportunity to fulfill the
basic needs of his developing personality. It does
not tend to claasify behavior disorders into generic
types but seecks to understand in sach cese the 4dlis-
harmony or imbalance detween the dynamics of the in-
dividual and the 1limiting conditions of his environ-
ment. It belisves in the possibility of genuine re-
education, to dbe accomplished by reconditioning, by
ad justing the environment, by enriching and expanding
the ¢hild's experience, by aliding the individual in
the realization of worthy behavior goals, and by stim-
ulating hirm to evolve new value concepts.,” 2

1x1ipatrick, Williem Heard. The Fducation To Be Sought..
{Progreasive Education, The Progressive Education Association,
22llgas& 37th Street, New York, N. Y., Vol. XVII. No. 1, 1940),
D. 18. .

Zprescott, Daniel A. Emotion and the Educative Procsss.
{American Council on Education, Washington, D. C., 1938}, p. 138,




Paced with such expressions the more thoughtful teacher
realized that the individual persecn hed 1ittle plece in the
typical mmss instruction; it was all regimentation, this msass
education of children,and directed towards the end of acquiring
facts and iata that were supposed to prepare them for life, “
Ki{lpatrick contrasts this school with a more desirable point of
view,

"The old school depended largely on coercion,
fixing its attention predominately, if not exelu-
sively, upon the 4rill work or the nmemorizing it
foreed upon the child, For that older school it
was the child's outer behavior that counted; the
internal reactions, what went on inside the child,
ware largely ignored,

“But we now know that the child learns sll his
reactions as he accepts them. Which means that he
learns 1i¢tle Trom his outward conformity and obedi-
ance and much from his inner attitudes and reactions.
Indeed from the latter all sorts of unfavorable lesrn-
ings are possible; irritation at the uninteresting
work forced on him, irritation against the teacher
who does the coercing, against the school where such
things ooccur, asgainst books in general.™ °

Early attempts to take care of individusl differences
were directed towards handling the problem by roughly classify-
ing children into groups according to the big needs of that par-
ticular mass of pupils. Ungraded rooms and opportunity classes
flourished, diplomas without oredit towerds collegs entrance

were adopted, there wers olasses for the undernourished and for

Sgilpatrick, Williem Heard. The Fducation To Be Sought.
{Progrossive Education, The Progressive Eaucetion Association,
azllgaat 57th Street, New York, N. Y., Vol. XV1I. Ro. 1, 1940},
P. 16,




the hard of hearing. Sight-gaving clssgses and classes for the
‘tubercularly inclined developed.

In spite of such atﬁemjté at grouping, wany teachers con-
tinued to g,_tva undus coaaiﬁerétimx to "relatively isolaeted end-
profucts, expressed in facts or small specific .3}{5;13.3,”‘4 These
rirst efforts to meet individusl differences produced various
groupe of interpreters. Thers is the complacent tescher, the
shirker, and the timid soul each of whom is averse to doing
‘anything more then routine. Those mentioned in this passive
group edopt any n#w form in education much the same as one would
a pew style of dress. BSuth teachers want others to think that
he is alert, progressive, and very up-to-the-minute about what
is going on in the educational field. Even the teacher who ear-
nestly desires to improve teaching conditions, dbut lacks the
necessary training or background, somatines gets lost in the il-
lusive concept of *following the inzer;aﬁﬁ of the child™ and
substitutes the child's whims for the child's more worthy pur-
poses,

On the other hand there are the alert teachers who recog-
nize the individual dirrsrénces in children's processes, who see
differences other than speed in mastery of subjeot matter and
who devise ways snd means of dealing with thess differences,
Such teachers are indeed forward-looking. They ocatch glimpses

é.ﬁelae!m, Inga Olla.
Brothers, Ann Arbor, Michigan,




of the dignity of the individual; they reach some conception of
a child's right to be a person with a life of his own - his own
joy, his own sorrows, his own decisions to make, and his own
h&ppiﬁssa to work out for himself. Such toachers look and plan
" further shead, They are "the gemuinely fine tsachers who will
be looking for the growth of the ¢hild in personality . . . . .
Thoughts, feelings and .skills are to them but sides revesled
of the alli-inolusive seifhood. This gelf is emerging hour by
hour, as the child integrates his concepts, desires and ways of
thinking and scting around his ever~deepening l1life §nxgnaaa,“5
need to bocome officiel and who understands the pro-
cess goling on within each child so clearly that he
is alert to give only the exact help needed snd that
Bistinot srofoesional schievementon 8 o o orv 198
A8 the process of education was nmore deeply studied and
conceptions such as that guoted became more common, teachers aai
the necessity tar~u®rking a&%.mﬂthaﬁﬁ‘wharsby the taaﬁhar and
the children could plan tagather. This planning needed to bdbe 3&
concrete that the pupils would ba able to seec clearly what they
ware trying to 4o and why. This caused "the thoughtful teacher
to find herself commanding trivialities and routine matters into
their proper places, $ne fixes her sttention on the genuine ex-

periences of the child. In these the child feels himself impelled

51pia., p. 220.

Qﬁelsath Inga 011&;,?sre ective on Crou :
School. {chilﬂnaaé Bducation, Feoruary 1944, 1201 Sixteenth S8t.,
west, Washington, D. 6,5




to set, to struggle, to choose rightly, to express clearly, and
toc be ever re-~evaluating and plunglng deepsr into tﬁrthar~ex»
periences . . . + » « it means for the learner a greater inten-
sity of effort, a greater vigor of mental ection, and 50 & more
genmuine scholarship . « . « . It necessitates insight into large
relationships. It demands consistently applied initiative in
constructive thinking . . . » . Hence each child learns many more
facte and pasters more books than has been Customary . « « «
Each child will heve those factes that ilmpress him while he worked
to arrive at a degres of understanding of big ideas in common with
hia,fa£15wat“?

If this kind of an educational program is to be realized,
educators see that there is necessity for mmch study and thought-~
ful planning by those who guide children. Thiarglaaning must be
so thorough that in its execution each pupil can develop hia'agp
individual pexrsonality. Each person should be helped to attain
anlintaiiigent appraisal of life sxperiences in such a way that
he can sither conform to the plans of others, or project his own
plans in accerdanca’witﬁ‘what the necessity of the occaslion de-
mands. This i3 what one of the outstanding lemders in the educa-
tional field says should be the aim in educating youth:

®"The general aim of such a training is to produce

individuals who are neither spineless drifters {"blind
conformiste®} nor bigoted conservatives {thoughtleps

7Helseth, Inga Olla. le;_gﬁ {n the Classroom. (Edwards
Brothers, Ann Ardbor, Michigan, 1941]), p. 1.



privileged} but who mmintain their emotionalized
loyalties in e matrix of intelligent evaluation
of l1ife end its expsriences., Schools should pro-
ducs gersuns wha»knﬁs‘when to adapt and when to

DUrposs,”

The intelligent, far-szeeing educators reelized this change
in point of view about teaching and deviaed ways and means for
teachers to get together and work out processes of mutual help-
fulness, Workshops sprang up all over the nation whers educa-
tors shered experiences and studied child development. Clinics
were held in an sffort to get the data which would resolve aif-
ferences. Attempte were made to discover what generalizstions
concerning the lsarning process are Jjustified by the facts. The
whole endeavor represents a step towsards making available to
teachers those generalizations from experimentation which are
most significant for application in the schools, HNotabls among
the studies now available ars the reports of the differsnt com-
mittees studying child development in co-operation with the
Commission on Teacher Eﬁncatiaa.g

Educators are coming to sse, through experimenting with
study of all phases of the one individual in a living situation
over a xangﬂﬁafiqﬂ of time, that such case studies prova the

Bprescott, Danisl A. Emotion end the Educative Process.
{American Council on Education, Washington, D. C., 1938}, p. 109.

PAcpecta of Child Growth and Davelopment.*

Fhe Socil&lization of the Eﬁﬁivfﬁnﬁg ¥

PhysS.6l0g108) ASDECLE Of Gﬁiiﬁ Gra:th and Development.*
ﬁhild Development qgﬁ the Faychology Learning,

*{Division of Child Development and Teacher Paraonnol, University
of Chiecago, Chicago, Ill., 194l}.




most helpful for guidence when the teacher is taking care of
individual 4differences in learning situations. Data about
many individnals massed statistioally 4o not give the help
needed,

®*Children &t a given time will differ from each
other in any glven abiiity. It is alzo true that
differsnt abilities are unevenly developed within
‘the same child, PFurthermore the unlike rates of
development of separats abiliities result in differ-
ent patterns of a’bﬁiﬁy at different sges in the
same isdividual," 10

Therefore evidence abount any g;*bbism concerning growth is lost
in the mathematical combining of the data.

Through & case study of an individusl, the investigator
comes to see how Lhe person under observation is affected by
those with whom he comes intc contact., This makes the observer
try to explsin the relstionships to his mssociates of the person
under study. The person meking the case history attempts to
show how the hablits, customs and idesls of the person cbeerved
are modified through his associations with those arcund him.
HecIver says of this relationship:

"Whenever we seek to explain anything we relate
it to other things; we assign it to some order of
things, wo placs it in some rank or stetion or cate-
gory, wa compare it with other things, considering
wherein it resembles them and wherein it differs
from them., We investigate how it hes come to be
what it is, rslating its present state to its past

functions, examining their relation to ons snother,
their interdependence within the unity of the whole.

105 geport by the Committes on Learning, Child Development

and the Paychology of Learning, {University of Chicago), April
e "




All our investigating is & sesrch for relationships
and all our sgience is the knowledge of systems of
relations.”

A oase study is a search for relationships.

A case study can alasc throw light uvpon the nature of perw-
sopality in general, but in particular upon the relsatjon of an
individuasl to the group. As that individual comes to feel him-
self a worthwhile member of the group life, he begins to taks
on importance and self-respect, He feels that others consider
bim e member capsble of doing nhis part in the soclal living,
hence he becomes adaptive. He begins to see that he exists in
potentislity. EKilpatrick says:

"Education thus decomes the process whereby the
individual shares more intelligently in the actlive
direction of 1ife sbout him and accordingly grows
in appreciation of existing patterns and in the
practice of Jjudging them. Continual interactive
adaptation is thus consciously to be sought.* 12

Group living is a process within which the individual
grows,. He grows in his ability to adjust to cothers., He de-
velops a concept of social causes through analyzing his exper-
ience of living in the social environment. He is ablie to see
types of maladjustnments in others, and often through 5&19111&
then correct what ccused their previcus falilures, he is able

to recognize and modify hias own ways., The dominating person

1lyeciver, R. M. Social Ceusation. (Ginn,New York, 1942),
P. 97, :

12gilpatrick, William Heard. A Reconstructed Theory of the
Educative Process. (Bureau of Publication, Teachers College,
Columbia University, New York, N. Y.), pP. 8.



learns submissiveness; the exacting becomes less intolerant

of the careless as they atruggle %o help them overcome these
traits, while the careless take on many of the mors desirable
gualities of the exacting ones. Indesd, "learners themselves
become constantly active reorganizers towards ends that they
openly defend among %heir'felzﬁua,”la Each c¢hild thus learns
"the principle that development of experience comes about through
interaction, that education is essentially a soclel process.

This quality is reaiized in the degree in which individusals

form a community gmap.**“

In this community living, 2n opportunity is given for
all members in the group to develop in broasder and richer ways
of living, The pupils are given more opportunity to come in
contact with the deeper, wider experiences of the guide. They
also profit from the many experiences of each other. ﬁﬁa dirce-
tor, too, is continually being stimmlated, challenged, and foroed
to exert his utmost in order to meet the myriad demands of those
entrusted to his guidence. Dewey says of this type of work:

*In what are c¢alled the new schools, the primary
oF the work 4ono 46 & S0olal enterpriSe 1o which
8ll individuals have an opportunity to contribute

and %o which all feel a responsibilisy. Most chil-
dren are paturally "zoc¢isble®. Isolation is even

15gelseth, Inge Olla. Perspective on Grouping Children in
School. {Childhood Education, Februery, 1 * 1 sixteenth St.,
Northwest, Washington, D. C.).

l4pewsy, Jobn. Experience and Education. {Macmillen,
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moyre irksome to them than to adults. A genuine
community 1ife hes its ground in this natural
sociability. But community life does not organ~
ize itselfl in an enduring way purely spontans-
ously. It requires thought and planning ahsad,
The educator is responsible for a knowledge of
individuals and for .a knowledge of subject matter
that will enable activities to bs selscted which
lend themsalves to soclal orgeaization, an organ-
izatlion in which all individuals have an opportun-
ity to contribute something snd in which the active
ities in which all garticigata are the chief care
riers of control.” -

In considering the relationships between the process .of
actual experience and education we ses that gaining koowledge
doesn't stop with the scquisition of mere facts; it continues

-until the learner gets the meanings. The child learps what he
lives. The secker after information sees the necessity of un-
derstanding the subject matter he ecquires in this type of social
setting, Here both consciously and unconsciously is coreated a
social setting for the use of such information., Esoh member

of the group is continually mesting with sccially conditioning
factors. Each sees the need for factual information to solve
his problems. Esach lesrns to value scholarship and createsz an

atmesphere conducive to genuine investigetion until mastery and
satxstastian {8 found., Esach basgina to reach out towards the ful-
f£illment of Dewey*s idea of education when he says:

"What we want and nesd 1is éﬁucaﬁm pure and

simple, and we shall make surer and faster prog-
ress when we devote gurselves to finding out just

lﬁnm., p. 61,



what sducation is and what conditions have to
be satisfisd in order that education may de
2 reaslity and not a name or slogan.” 1

GubMEGE OF WitLIAl & MaBY

AN

16";&&' + P» 116.
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CHAPTER II
SETTING OF THE STUDY

The slemsntary classroom in wh;ah the oase atudies of
this investigation were mads was onc in a consolidated county
high school. The school was situated near 2 large cultural
genter in Tidewater Virginie. There were four elementary class-
rooms; the one concerned in this study served for the seventh
graiiﬁ; pupils. These pupils were all the serenth graders of the
community and were considered an average group. They worked
with the typlcal Virginia squipment in buildings, 1idrary facil-
ities and materials,

The teacher had ‘i;aught in the school a number of years
and had a collsge degree. 8She was very mch interested in study-~
ing the development of children.

Area of Problem

The decision to undertaks this study came from a realiza-
tion that in the group to de taught the next year were children
with a great variety of personal needs, HNuch guldance *.::f‘ indi-~
viduals would obviously be nenessary; It wae clear also that
there would be need for a c¢lass program that would meet their

many interssts,



Statement of Problem

The problem of this study 18 to show the ways in which
the relationships of a group of children in the classroom helped
the individunals in their growth, How were they aided in facing
their difficulties? Bow were they helped by seeing themsslves
as contributors to their group? How 414 the individuals solve
new problems g:cnins out of their work in the group? How, in
turn, was the group itself modified as the individuals interacted?

Plan

The chisf source upon which this study is based iz a cum-
ulative record in the form of day by day statements of the ex-
perisnces of twenty-five children who entered the seventh grade
in the fail of 1941 and ctontinued until the end of the session,
As the data accumulated and were somewhat analyzed, six children
were sclected for more comprehensive study since they represented
the range of problems that were arising. After selection, more
time was given ﬁailg{ts‘maﬁiag records for thesansix case studies
though study of the total group was continued.

After the close of the school year, the records were anal-
yzed to find the material bsering on each case selected,

In eddition to the records referred to ebove end the teach-
er's plans, analyses, aﬁﬁfévalnatiuns, records made by the chil-
dren themselves were used. The group set up its own criteris and
six times during the year the members evaluated themselves both
individually and through group co-operation. They particularly
checked on their progress in modifying relationships to improve
their group 1iving. '
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CHAPTER IXX
ANALYSES OF CASE STUDIES

The six children, Tour boys anéd two girls, whoss records
Tevealed the problems encountered by members of the class fGur-
ing the nine months will in this study be celled Susie, Hearns,
ia, Hens, Den and Rand. Their ages ran from eleven to sixteen
vears, Their case histories are given in the appendix,

Throughout the year the teacher was e member of the group
and is so considered whenever the term group ia used in this
study. She maintained her non-officlal status as far as possible,
but used her ingenuity, her understanding ét’thaﬁyrggnsaea with-
in the childrsen, and whatever forces of qnsatianingzané éhallﬁngw
ing that she posmsessed,

In preparing this analysis the investigator used as points
for organization the conciusions whieh‘aa§ become outstanding™”
to her in re-reading the records. To establish these conclusions
she drew freely on her interpretation of experionces described
in the various case studies, looking first at the records of one
child and then snother for drawing comparisonss

In the analyses page raferences are given to the six case
studies in the appendix in which are found the ﬁesariptiﬁﬁs of
the processes which justified the conclusions. )

An analysis of the'ﬂata of these studies indicates that
the individual sohildren studied all grew through group participation



though the cutcomes differed and the experiences varied, The
snalyses follow under four headings: A, B, C ané D.

A. GROUP RELATIONGHIPS HELPED THE INDIVIDUALS 70
FACE THEIR PERSOHAL DIFFICULTIES SJUARELY.

Children desire the approval of their classmates., Hans
and Eaarnﬁ., for axample, desired recognition and leadership.
Hearns, because of his size, was able to achieve this on the
pleyground a8t the sxpense of Hans,.{i. p. 33). Hans' nimbdble
wits (A. p. 48) gave him the advantage in the classroom where
Ezgms had not felt himselfl succesasful. (4. p. 21}. Pailure
of sach to achieve a8 ressonaebdle 3uc¢aa§ in both fields led %o
constant bickerings. {(A. p. 28). W%When Hans was glven a chance
to fesl himself a respected participator in playground activi-
ties by helping make plans for the group's ectiﬁtiaé and con-
duct on the playground, he degan to change his behavior towards
the group. This was seen in his no longer running to the teach-
er xith‘ tales sbout mistreatment from the group. {A. pp. 15&-5&} -
His changed manner soveantually led to g'énp approval of his abil-

ity to "take it", (A. p. 59}. On the other hand, the disapproval

by the group of Mearns when he bullied Hans caused Mearns to sse
the necsssity of changing his mode of conduct before he counld
aﬁta‘in the desired group approval. {A. p. 34}, The group's con-
cern about each dsveloping detter social relationships led both

15

Hans and Mearns to exert some effort towards solving their problem
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of adjusting to esch other, both sm. the playground and in the
classroom,. Susie*s expression to Mearns of her own-criticism
and that of other members made him willing to change his ways
svax; to the point of desiring and striving to win approval from
Hane, {A. p. 34}). |

Again the insbili{ty of Hans and Yearns to work success-
fully with each other brought disapproval and the group suggestad
ways of modifying their.aetim; Hans* kesnness in learniné and
consequent inability to see the other fellow's 4ifficulties was
a source o‘g group irrkitation imtii tr;xer were abls to recognize
what they at rirst took to be "showing off" as his handieap in
ad justment. Then they helped him to sﬁe héw Se ap#me& t+0 others
and to change his manner. {A. D. 55), It was only then that the
group was willing to railm;r his’ leadership. He bagan to see them
as struggling much harder for the very thing that he was achiev-
ing easily. His appreciation of their problems made them willing
to accept . help from him because they knew that he had grasped the
value of co-operative teamwork, He no longer attempted to impose
his opinions upon them {A. p. 57}, and he began to ésa ;hne possi-
bilities of &c;iﬂg thinga ri‘b:‘;x them,

The fsilure of Mearns to take constructive criticism with~
cmt losing his temper prevented him for a while from winning the
group support. (A. p. 28}. When he made a sincere effort to con-
trol his temper and profit from their suggestions, they were will-
ing to forgive his nistakes and give him their confidence. {A. p.35.
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His habit of holding grudges end getting revenge {A. p. 29) was
another handicap with which the group continusd concerned until
he showed hils ability to naster this.

#ith Susle, it was not as much & problsm of helping her
discover her dAifficulties as it was one of dirscting her energies
along constructive chaunels, Her sensitiveness about being &
cripple and having to use a drace and crutch was squarely faced
and matter-of-factly ac;,capta& by the teacher. (A. p. 1).

Like Hanz and Mearns, Susie had a problem at home. Herx
mother had fostersd her aggressiveness. i&... Pe 2} Her inadbility
to meke her true intantions undsrstood created a major problem
for her and caused the pupils to call her bossy end some teachers
to speak of her as self-willed. {&. p. 1). Eer teacher®s under-
standing of the real spirit in which the ¢child was acting allowed
her $o receive Susie’s help with apprecisation. {A. p. 6). This
led the children also to accept her help. {A. p. 6).

Unlike Susis, Hans and Mearns needsd recognition at home,
Hans* mother was an cutstanding leader in her community and wanted
Hans o become one. {A. p. 80). She several times remsrked to
the teacher thet "Hens bas never learned to influence people and
I sm afraid he never will,® His previous school failures hed
made his parents feecl that Hearns was mmoch slower than their other
children, {A. p. 16}, &nd probably less abls to succesd. Both
boys were aware of these family attitudes. Through being accepted
ag leaders in the school g;mu;x, they found ways of facing the
home situetions. {A. p. 31} (A. p. 60).
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Another member of the class, Lu, lived in a world of fear,
Yot the status of the home and t.fm apportunities for the child
there asemed good. Could her school life help her to recognize
this fear as s handicap? Could 1t help her to overcome the dif-
Ticulty?

The teacher had to win her confidence so that she could
graduslly lead ILn to dring the problem out into the open, A keen
desire for recognition at school paved the way for the teacher to
suggest modirications in her ways of working which helped this
youngster overcome her unwarranted fears - fear of her ability to
achieve, fear of her soclal status with her claesmates, fear of
the teacher's disapproval, and fear of attaining a secure place
in the group life. {A. p. 39).

Dan's problem was to see the necessity for being a con~
tributing member in thls class life and to reallize thet each in-
dividual has an obligation to the others. He first began to
roalize this necessity of téking part in group living when he
saw that hie refusal tc do so worked a hardship on the rast of
the members. {A. p. 63). He begen to roelize that it was not
possible for one person to live and work by himself in such an
environment where all of the others Jjoined forces to develop a
higher comsunity spirit. {A. p. 64). Ho saw that his refusal to
4o his part made others ’re;aﬁjust. their plans 80 that they could
carry their own and his share too. {A. p. 64)}. He soon learned
that zsrtam kinds of attention were not alwsays unpleasant, in
fact, the attsntion of mates could prove quite satisfying even
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to a very retiring fellow. {A. p. 84).

Rand, also, in trying to participats, soon discovered
hiz difficulties. He ocame to remlize that the class expscted
nim tc improve himself, both in scholarship {A. p. 69} and in
grooming end personal appearance. {sf r. 67). His sloppy, un-
tidy work was remarked upon by meny members of the unit and
suggestions were offered for improvement. {A. pp., 69~70).

Becaouse Rand was willing to be helped by his group {A.p.68)
he more quickly came to ses his difficulties than some other mem-
bers., He allowed himself to be analyzed by them (A. p. 66) and
then let them help him begin to remedy faults. {A. pp. 88,20).
On the other band, he was slow about admitting one pet bad habit.
His éssa&iapes.haﬁ to bring rather heavy pressure to bsar on him
before he consented to do anything about this continuous darrow-
ing without repayment. {A. p. 74). At length the open disapproval
of the class awakened in him some desire.pertly to correct this
fault. {A. p. 74).

Thus in varied fashions, the group in which they lived
at school chellenged thess children to face squarsly their own
most pressing problems,

B. INDIVIDUALS GREW THROUGH COMING TO SEE THEMSELVES AS
CORTRIBUTORS AND PARTICIPANTS IN THE GROUP LIFE.

Bvery individual wishes to‘make nis work important enough
for others to recognize it and show appreciation of his efforts.

Then the group showed an appreciation of Mearns* interest and



success in the painting, it stimulated him to wish to achisve
in & heretofore unsuccessful field. (A. p. 22). He was sncour-
aged to carry over into the classroom situstion the same ideas
of helpful contributing. Illustrations of this were svident
when he brought maps, msgazines and books that proved helpful-
in the work. {A. p. 24}. 'This brought him his first realization
of the wvalue derived from being a useful rmember in cmmit& Iite.
Here he not only saw others using his materials, but following-
his example and lending their bolongings elso. {A. p. 25). Sharing
physical things led to sharing informetion as wes secen-when he
bégan to inform himself on pliace geography. This, in time, helped
him to become the unquestioned authority (A. p. 26} in this field,
This taste of success encouraged him to branch out into other
fields., He doveloped ability to do superior wark in geometric
designs, and to use instruments for drawing them., (A. pp. 31-32).
The fact that he shered both the instruments and eny superior
knowledge -of -them -with the class made him feel that he was a
useful member. {(A. p. 32). Even Bans cams to accept him as an
authority ané look to him for instruction. (A. p.53). Several
small successes spurred him on to greater achievements until he
was able to attain his greatest ambition in group leadership
%ﬁa laat week of school. {(A. p. 35). His reward for & Lerd year®s
struggle came with the realization thet he had succasafnlly passed
his test in self-control when the cless voluntarily turned to him
after Suslie had failed to restrain them. {A. p. 35).

Hans bad always tried to be a contridbutor to ths group,
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{A. pp. 46-47), but he needed to learn how to make his offerings
acceptable to it. (A, p. 47). Becauss the teacher haed e ayumpa-
thetic understanding of his probvioms she led him through confer-
ences, to see that his competitive spirit antagonized others
(A. p. 54), thus meking them refuse to accept his suggestions.
These refuaals-naturaXIy.tanﬁaﬁ to aggravate matters, When the
teacher was abdble to sat-ﬁyva:sitnatianyshara the class saw this
precocious child assocliating himsell with tha$¢ thelir attitude
changed becaunse they saw him accepting, not challenging, their
contributions and they willingly mede him one of them. {A.p.49}.
His 3upsrio§»a§111ty was agein acknowleliged when the students
later asked him to render a aimilar service, {A. p. 49). They
graduaslly learned to look to him to do the herdest work or help
them over a particulerly knotty problem. {A. p. 59). His willing-
ness to help others not only atrengthened his own but the group's
confidence in him., He came to see that those he helped were the
primary instruments in helping him reach his goals. {A. p. 680).
It was the clses who time and again made him their representative
to the public. {A. p. 60}). In each instance his parents seaw him
participate and realized that his sssociates had had enocugh con-
fidence in his ability to select him Tfor important parts., Through
this informal give and take both his eptitudes and weaknesses
became apparent to Hens and opportunities resulted where he could
express hisselfl in satisfactory ways accepiadble to others.

Susie also desired to be a contributor, but with her it

was a matter of getting her true intentions across to the group.
{A. P« 3).
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The room improvement plan was one where she had had previous
gmtﬁﬁiea}. experience. {A. p. 5). Also, this project was not
oo directly connected with any individual, so that each one
434 not feel a teoo personal element in it. Here Susie could
utilize all of her zest for plamning and receive admirstion

in place of antagoniam. Her gratification at seeing her ideas
accepted helped make her more willing to Teceive suggestions
from others. (A. p. 5). Because the class used her thoughts,
she gladly gave her time and sffort to do many things that \
proved profitable to them. An szample of this was her spsnde
ing of ssveral Saturflays in town ecquiring information that
would help the memders carry out their various projects. (A.pp.7,8).
The plan for the improvement of the ¥»oom paved the way for other
activities, and soon it became natural for everyone to turn to
her for help as was seen in the assembly and the ¥ay Day pro-
grams. {A. p. 18},

Perhaps, because Susie desired this shering of work and
responsibility more than most of the others, it made her willing
to do things that would further the growth of the class., Her
reslization of the values derived was volced in the evaluation
of herself when she said, "1 have *loved’ my work and my group
this year because 1t is the first itime in my school ilfe that
I have bean able to take part in every single thing done during
the year.” {A, p. 14). GShe “"loved" it because she felt herself
& necessary, integrating individual whose interaction and inter-
dependency to the group was felt both by herseif and the group.
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Susie's hardship in using s brace and érntcnxwas sased
when the teacher refused to let this bs an influencing factor
in har school work. (A. p. 1}. Because the child sensed this
she wes sgon able to overcome any fesling of needing pity or
special concesslions and it helped ber to see that she had probe
ably been developing en undue sansitiveness about it that others
had not felt, {A. P. 2}. The acceptance of her normality led
Susie to minimize her own adverse opinions and she was later
able to aiscuss it with $he teacher. {A. p. 1}. It led her in
time to see herselfl as being like any other person in every re-
apect except she had to use a cruteh to get there as quickly
as they. (A. p. 2). She sven got %to where she lent her c¢rutch
to her alasamstéa for plays and when they were careless with 1t
she said, "Look here! Thet is my third leg that helps me to get
there as quickly as& you, 80 you'd better be careful with it,”

The informeal stmosphere brought about during the yagpting
elso broke down lLu*s shyness and gave her her first oppertunity
to contribute to the group 80 that they were able to ses and
appreciate her efforts. Her esgerness to work at anything, pro-
vided she was allowed L0 work as cone of the m&éb@rs, conyinesad
her claassmates thet she was both willing and anxious to be one
of then,

Susise and the others were no longer afraid of her because
they saw her scrubbing off paint, laughing at scmeons's mishap,
end even her own.

In's talent in music waa diescovered by the teacher when

her picture came out in the paper listing her as a member of



tht cherubim choir in e prominent church in the city. Har love
of music led Susie to practice songs with Lu and persusde Lu

to sing for the club. {A. p. 43]. Eecause the group recognized
her ebility and superior trsining, they selected her for all of
the most important musical parts, such as that in the radio broad-
cast and in the May Day program. {A. p. 44).

Her progress in school work was a soures of much satisfac-
tion and when the other children put this ymuggte:g $u the better
group of spellers everyone enjoyed s&;aing her swsll with pride,
{A. p. 44)}. The modesat svalueticn of her work in social studies
says, “They tell me I can do m}.i now,” This assurance from the
¢lass helped mske her say, "I forgot to think adout people be-
¢ause I kneow what X wanted to 4o so well,”™ [A. p. 40}. When the
teacher was able to help her recognize fsar and she saw no ne-
cessity to worry about study, she was sble to release her ener-
gies for more intensive study. {A. p. 39).

As Ian began to see desgired results in both her work and
social contacts, she was encouraged to push still further ahead
in this new field of self-expression. {A. p. 44}, She begen %o
gee that other's opinions of her became much the same as her apim
fon of herself and she realized that her fear had brought on many
unfavorable thoughts or comments. (4. p. 42}.

) Like the others, the interest displayed by Dan in the paint-
ing was strong enough to make him forget his diffidencs and enter
wholeheartedly into meking 4t a success. {A. p. 62). Through see-
ing his companions directly faced with thelr difficulties and
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1a§ming to take coustructive oriticism,’ pan came to graduslly
accept & limived amount himself. (4. p. 66). He alsc became
less reluctant to admit his inedility to solve a prodlem.{A.p.66).
A8 & result of working with small groups, he learned to ask for
and take needed aid. {A. p. 63}, With this realization of the
necessity to take help, came the awsreness of the necessity to
give help even though he dida't like to do things before people.
{A. p. 63). Hers we see an individusl overcoming difficulties
because he saw thet a beiter group iiving depended upon his abil-
ity to rise above his previous failures,.

Gensrally speeking, it is true that Rand rege;v;ea’mrg fron
%X;e group than he gave to it, but he did 4o some things that
helped him to realize that he had been of some velue to this
social living. His uesistonce in e:sam&ting the paint nceded
and his canvassing the neighborbood to esra may-rer buying it,
helped him to associate himself as a contribdbutor. His taking &
picture of the window that he designed and peinted, and bhis work
in social studies made him fesl his affilietion with the others.
{A. p. 70}. This was more strongly impressed on hin dm*i,ng the
latter part of the year when ﬁ:tf;te.reﬁg members mlugtgﬁ his
growth and showed him that he had been of some value to the
class thinking. (A. pp. 70-71}.

The group made him realize thaet when he accepted an obliga-
tion, he was expected to fulrill it. Feailure to 4o so resulted
in class disapproval and a#qn caused the class to feel a sericus
lack of faith in him. {(A. p. 74},



%hen individusls are given an opportunity to take m
active part in group living, and hence, are able to see thst
their contributions ere not only acceptable but vitally neces-
sery to the group 1ife, they begin to see a purpose and reason
for doing things that had previonzly deen meaningless to them,

C. UNDER THE GROUP'S GUIDANCE THE INDIVIDUALS LEARNED
TECHNIQUES FOR COPING WITH PROBLEMS ARISING IN THEIR
DEVELOPMENT.

As the work progressed and group relationships were degine
ning to take on greater importance for the individusls, new prob-
lems arose, new conditions developed, and unsuspected individual
talents sappeared. This was seen with Hearns,

His hebit of carrying s grudge and his insbility to forego
revenge for & real or imegined injury hurt him with the class as
was evident from ﬁmﬁ: oriticisms of him. {A. pp. 29-30). Through
individual conferences with the tescher, by Hans' feeling of
being affiliated with the playground group {A. p. 59}, and through
the direct intervention of Susie and others {A. p. 33), Meerns
came to gee himself in the wrong. This was revealed in his con-
versation with the teacher when be admitted that he was changing
his opinion of Hans. {A. p. 33). Then he began to step up in
the estimation of the group. This was verified when they threw
their support back of him in his dealing with Charles (A, p. 31},
and again when Susie feiled to control them and Mearns came for-
ward. {(A. p. 35}, After he learned to admire Hans for tolerating
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him in bhis unwarranted conduct {A. p. 34), he found that this
admiration led to the formation of a new, helpful friendship

that proved more valuable to him than any previously carried

grudge. {A. p. 36}).

His sulking and criticizing when things 4idn't go his
way also made the group refuse to let him lead them decause
they saw that it would impede progress if they desired to do
something that he dldn*t want, An example of this was his
refusal to work on the windows, {A. p. 22). Here, sven his
best friend wasn't willing to stand with him against the group.
{A. p. 23)., This experisnce helped him to see that he was los-
ing both the desired 3‘.&&&6;*523&3; and the fun of doing things
with the others as was ackunowlsdged in his grudgingly partici-
pating in the last psrt of their work in construction. {3.-, P.23).

Because it was possible to directly face him with a dif-
Tficulty, it was also possible for him to see and steart working
to overcome & handicap sooner then some of the others. The
teacher's fraguent plain apeaking about his supposed failures
{A. pp. 16,21,22] are illustrations. It was not only easier
for him to dreak = habit bscause of his way of making a direct
approach to any problem, bdbut also because the varied group ac-
tivitises permitted him 2 wider range of choice than he had pre~
viously had.

With Hens the biggest problsm that developed was his ing-
bility to éiaagrea without being unpleasant about it. {A. pp.54,55).
The teacher was able tactfully to bring him to see how and why



this was hurting him by pointing out its effects on others.

{A. p. 56). He was helped to ses how Stowe and more diplomatic
psople were able to get better resulis with less friction.{A.p.56).
His appreciation of this beiter method led him to attenpt to
modify his own conduct {A. p., 57}, and also made the group aware
that he was trying to change. {A. p. 58}, This gave them & mors
sympathetic understanding of his problem as was seen in their
willingness to help him do something about changing his manner,,
{A. p. 58). Eis method of solving this problem brought him a
greater appreciation of soolal contacts with nembers of his own
grouyp -and made them more willing to help him achieve his goal.
{A. p» 59).

Hans was not only helped to solve &2 problem, but he was
helped attain & compenionship with his father through their
matual intersst in his study of astronomy. {(A. p. 50)}. His
sharing thoughts with his fether built up like apprsciations
that led them to participats in & number of experiences. The
study of the stars took them into another world when & trip to
the deiry barn at four o'clock on 2 winter's morning was not s
dreaded chore, but as Hens said, "A thing that I have *loved’
because the sky is more beasutiful then than at any other part
of the night.” {A. p. S51}. Another time it led his father and
him to attend a lecture on astronomy thet gave both of them
enjoyment. {A. p. S50}.

In Sueie's case it became necessary to help her adjust

herself to a wholesome boy-girl relationship. Her admiration



for Stows, her sggressiveness, her dramstic qualities, and her
forcaful perscnality led her intoan emotional situation which
threatened both her normal relationship with him and her group
ad justment {A. p. 3). It became necessary for the teacher to
step in =nd help her overcome this by having a sympathetic,

unflerstanding discussion of her problem with her, and helping
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her to become interested in other people and other things. (A.p.4).

Several new pupils entering ths group at this time furnished

an opportunity for the teacher to appeal to Susie to help them
become adapted to the class way of 1iving. {A. p. 4). This ap-
peal from the teacher for Susie to shers work and responsibility
with the teacher was the first needed stimulus, ¥hen Susie got
%ovmrking with the new members the novelty of being s guide so
appealed to her that she was ables to forget herself in this new
situation until Stowe and the group had gotten oweér her previous
behavior. {A. p. 4). After the Tirst thrill of this new exper-
lence hed worn off with Susie, she found it easy to go back to
the old footing of mutual working end sharing which restored her
emotional balance. {(A. D. 4).

Susie had an opportunity to discover and develop an unsus-
pected social talent at the room-warming which helped her later
to meet and deal with strange adults in a satiafactory manner,
as was exhibited in the report of her trip to the locsl radio
. station. {A. p. 13).

Her love and talent for music was not evident at first in

the situation involving Lu. It was only by a chance remark to



the teacher {A. p. 43) and her picture in the Sunday paper that
the class became aware of it and encouraged her to share this
gift with them. {A. p. 43}, This opened up t0 her a new con-
c¢eption of school and of the teacharts possible relationship

%o the individual pupil®s private 1ife. Lu was happy to shers
with the teacher materisls and ideas, and even her accret am-
bitions {A. p. 44)] which reached its fruition in her writing
of a book, {A. Pp. 44-45), Susie snd the entertainment commit-
tee were able to get her to share her talent with the group.
(A, p. 43). This afforded the: enteriminment and helped Lu
overcome her timidity and fear by feoling that she hsd done them
a service which they enjoyed and appreciated. {A. p. 43). The
sharing with the cless of something that she loved helped them
increese thelr appreciation for music and afforded her a wider
field for trying out a soveted ambition. (A, p. 43},

Dan's habit of evasion when he was too dirsotly faced
with a difficulty did not make its appearance until later in
the year. Then it was discovered dby chance (A. p. 6%) when
his mother revealed it to the teacher at the room-warming. In-
staences of it occurred from time to time, as when he was asked
to take a charscter part in the play written especially for him
and his svasion of it by doing another task. (A. p. 62}, Again -
he side-stepped the issue in the ¥ay Day program by saying that
the teacher in charge 4id not think his conduct warranted his
doing the part. {A. D. 63). As the members of the group becams
more aware of this weakness, they began to work with hi:u They
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succeeded in their effort to overcome his evasion with regard
to raparté to the group, (A. p. 63) and also to the 8.C.A,

{A. p. 83). Partiél success was achieved at the party {A.p.64}
where the members helped him realize that not only in classwork,
but in social relationships the group &xpected his co-operation
and participation in their sctivitiss, {A. p. 64). His reluc-
tant compliance with Cherles' regquest and his thenking of Iu
for refreshments showed that be realized the necessity of modi-
fying bis conduct. (A, p. 64).

‘Randts prﬁblém persisted so that be had to be continuocus-
1y helped by the group. These problems arose gven during the
par:icd of his first coming face to face with his situation.
Thrausbmt; the claas helped him to solve them,

As this type of work took on meaning and progressed,
techniques of genuline investigation begen to devslop and become
apparent. Sustained offort until mastery and satisfaction were
achieved in some field bscame more pronounced. With Mearns, it
was apparent as he met his problem on how to atuﬁir more effici-
ently. He was not content just to famillarize himself with places
on the map dealing with carrent news, but he went to various
sources of information and scquainted himself with the histori-
cal setting. {(A. p. 26). Agein he displayed this scholarly at-
tituds when he made himself proficient in the fileld of geometric
designs and showed his ability to use the tools with which to
draw théss, He desired a high degree of schievement as was seen
in his studying each night with his father, {A. pp. 31-32).



Hena already had the desire to investigats, In his cass
it wag gulding him into doing & decper type of study so that
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he might better be able to broaden and deoepen his comprehension. -

Kany instances of this appeared during the year. BREis research
study in the field artastranany'{aﬁ Pp. 49,50}, and bhis work
in the radio snnouncing area (L, y. 60) are examples.

Time and again Susie sxhibited the desire to be e;pert
in whatever she went after. Her various trips to the city to
acquire more information about the windows (A. p. 7}, the drapes
(A. pe 7}, and the Christmas ornaments {A. p. B8} show this, Per-
haps no better exsmple can be seen than in the carsful study
mede of Japanese lirfe and customa preparatory to writing a play.
{A. p. 12},

lua started the year under heavy handicaps, doth from lack
of solid scoholastic achieveaent and from socially conditioning
factors. Being alert and desirous of succeeding, she quickly
came to sease the advantages offered her in this group living,
and immediately began to work out better ways of studying.
(A, p. 43). This proved so helpful that it left her time to do
work in other subjects. Thue she was able to do some very fine
work in her chosen field of music, {(A. p., 44). At the snd of
the schocl year 1t was generally conceded by both the pupils
and the teacher that Iu hed made more progress through sustained
effort then eny member of the group. (A. pp. 44-4%8).

No detter instance can be seen of the futility of trying
to force scholarship on a ¢hild than in the cass of Dan. He



convinced the teacher éf this futility in ber struggle with
him over the mathematics of area and volume. {A. p. 61). He,
partxcniarly, was the type éx'garaau who has to see 8 strong
nﬁceaéitx for achieving an nnﬁ.hefera he,-in his heart, acoepta
it as a purpose to live br;'!&i PP. 65,64,66).

Rand, through the efforts of the cless early in the yesr,
beceme conscicus of his need to develop 2 higher scholastic
standard then he had previously had. Rand, with the help of
the class, set about developing more effective study habita,
They helped him to schieve higher gosls in speliing (A, p. 686],
to put forth more effort in group participation (A, pp. 89-70},
and through the warioues individual*s criticisme and recognition
of his progress (A. pp. 70-71) they spurred him on to exert
greater effort. By the end of the year he was able to say of
himself, "That wasn*t such a bad report from as duamb & cluck
as I used to be.,”

Thus, these case gtudies show how individuals were helpsd
to cope with new factors growing out of their work, 014 habits
that hed previously hindered in their work were modified. Rela-
tionebips to the opposite sex were gulded into normal wholssone~
ness, and opportunities wére given for dsveloping satisfying re~
lationships with adults. Scholarship developed and new concep-
tions of genuine investigation becsme apparent te the students
in their attempts to becowme expert in eny osrtain rield.
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D. THE GROUP ITSELF VAS HODIFIED A3 THE ISDIVIDUALS INTERACTED.

In order to unify the group, sn effort was made to enlist
the co-operation of the members in some projeect of interest and
benefit to the whole. ?irém, a study in putrition was sterted
with two rats, This seemed worthwhile to some, while in the
case of others it only succesded in arousing minor activities
in regard to the care of the rata,

The group had e drab room which the teacher made no effort
to chenge. Each time a child commented on 1ts appearance the
tencher sald she wished there was something that t.}iay could do
about it, After several such repetitions one child said he
could not stand 1t for & whole nine months and asked what could
be done to improve things. This started the class to thinking
and the teacher encouraged all suggestions from them., Thus, by
degreas, tarongk the teacher®s manipulation of conversstions, a
plan was evolved for painting the room and generally improving
its eppearance. This was the first opportunity the cless had
hed to work and plan together to accomplish something of mutual
interest to all. They began to reslize the necessity for team-
work in bringing this undertaking to a sucgessful completion.

Previocusly the class as & group had gone on with little
thought for the group's welfeare, its npembers bdelilng mostly cone
cerned about their own individuel problems. This cless intersst
in & specific project brought aboutl & necessity for their thinking



and acting togsther Lfor the general welfare. WVhen learns saw
that by going back to l8ss interesting work he would be promot-
ing the more effective completion of that work, he willingly
turned back to Hans the more plessant job. For the iirat time
Mearns as & member began to realize that the completion of a
big undertaking by all of the participators often demands the
relinquishing of amall persanal desires in order that the group
may become efficient as & unit,

The ﬁamplaﬁian,'ﬁy the group of a project which resulted
in mitual benefit, laid the foundation for a spirit of commune
ity iiving. The cleas saw, whils dolng this work, that team-
work by the individusls brought beatter results. An instance
of this was evident when the mexbers worked together to raise
the money to buy the materialis with which to improve the room.
The class was willing to adopt any suggestion which it balieved
would better achimve the desired end, even though this meant
accepting the plens of a previously spurned member. (A. p. 5).
In this room project the group got ita first insight into the
talents of 1ts individuals,. A4S & result, & reslization of the
possibilities sceruing through utilizing those telents came to
this newly formed organization,

The clase was also modified as the individumls, through
sharing activities, dacanms more awars of the profits derived
by its individusl members from an established group security.
Through recognizing and accepting the talents of sach of its mem-
bers, the unit furthered its own activities end lessened sach



persont*s fear of the others. This brought sbout a greater
conradeship and interaction of all of the pupils so that meny
problems in communal living were sither solved or modified be-
cause there was & seocurity in group approval.

The co-operative, informal environment brought about dure-
Ing the improvement of the room broke down the previous miscon-
ception of group relationships; namely, that teacher-pupil re-
lationship was necesssrily an official, formal one and that
pupil-pupil relationship was s highly compotitive relationship
in the open with meny underground currents. This projest for
the common good revealed s new side of each member and gave op-
gwmiﬁaé for pairs and iargar segments to work informally
togsther, end thus brought about a 4ifferent conception of the
glass itself. It alsc let down the bars of officisl dignity
with the teacher. No one felt fear of 1oss of prastige. The
way to a continued informal living in the classroom was appar-
ent. This informality in the unlit itself eased the tensions
of its members and brought ebout an environment where ssch per-
son felt that he could plan with end for the others. This kind
of living allowed each one to profit slike in this scciety.
Indeed, 1t was only possible to acoomplish the many desired
changes in the group life by changes in the individuals. By
interaction, they promoted the best wolfare of the pupils as
& group.

The group characteristics were modified through the Cone
tinuous atrugegles with the problems of each of the associates



in the room. There was 8 conscious effort made by every person
to develop & more desirable community lita.; The class realized
that through the sfforts of its individuals, standards of ths
olass were ralsed or lowersd, This was evident in the attempts
made by the unit to raise Band*s achievements. (A. pp.66,88,89,70).
The members deliberately sst about changing the status of any
oune member who was willing to work for droader rsiations to other
people. They curbed a minority*s efforts to lmpose its wishes
upon the totel group. {A. p. é{;} « They insisted on standards
of honesty {A. p. 74) and modified undesirable habits of veri-
cus participants, {A. pp. 28,31,56,64).

?wwa:;ﬁa the end of the year the group fell a necessity
‘for changing the poor habdblite in its members. {(Contrest A.pp.73,74
with pp. 64,29,94,5,42,56,57).

We may, therefore, say that while the group becomes an
instrument for ceusing its members to chenge, the group itself
is what all individuals in that group make it.



CHAPTER IV
CONCLUSIONS OF THL STUDY

An snslysis of the data of this study indicates that the
individual children who were studied, when given guidance in
the daily working and planning together, were able to duild up
relationships with eech other which helped them to discover end
to solve problems that might otherwise bave retarded develop-
ment. Thess pupils, through their daily interactions, partici-
peted in 2 very realistic process of socisl living. "hen initi-
ative on the part of members was welcome, end when the fdeas
of the class werse readily tried cut, growth becans evident in
both the individuals and ths group.

The 4ata were anslyzed to determine how the individual
child?*s relationships to the other children holped him develop
‘himself, and in turn how the group itself was modified as the
children interacted, From the anslyses of the preceding chap-
ter the following conclusions are drawn:

I. GROUP RELATIONSHIPES HELPED INDIVIDUALS TO FACE TEEIR
DIFFICULTIZS SJUARELY.
1. The individuals desired good group status,
2. Hembers of this group opealy disapproved of unsocisl
conduct,
3. EHexmbers continuously suggested modifications of ways
precticed by certain individuels in the group.
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5.
8.
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The group assumed some of the responsibiiity until
the individuals could adjust themselves ﬁo the group
1ife. ‘

The class forgot past errors when the maﬁbars ceaged
to repeat their mistakes. |

The class continued concerned with the individusle®
progress in developing better ways of group liviﬁgg
Through 9$rtinipatian in group activities, individusls
lost any unwarranted fears ceﬁe&raing thelr inabiliity
to Iit into the group life, |

The class showed its willingness to follow when the
leadership was worthy, thus developing leadership in
the 1&&&11&&&1#.

INDIVIDUALS GREW THROUGH COMING TO SEE THEMSELVES
AS-CONTHIBUTORS ARD PARTICIPANTS IN THE CROUF LIFE.

1.

Se

3.

L

Carrying forward & group project revealed apﬁitudea
and weaknesses in its members,

By working with others, the individusls saw the
necossity for contributing to the group living.

Fhen the individuals saw their contributions used,

they head &8 sense of belonging in the group.

When the group set up situations which allowed the
individuals successfully to contribute, they overcanme
dirficulties that had previcualy led to fallure,



5..; There wers more opportunities for individuals to
express themselves in satisfactory ways when they
could profit from group oriticism and group spproval
of their contridvutions,

6. The individuals felt their worth to the group when
thone they helped in turn helped them.

IIT. UNDER THE GROUP'S GUIDANCE, INDIVIDUALS LEARNED TECHRIQUES
FOR COPING ITH PROBLEKS ARISING IN THEIR DZVELOPMENT.

1. Habits which previocusliy hed been & hindrance were
modified during cso-operative work,

2. Lesrning to work with the school group led to better
relstionships with adults in the home.

3. Group activities allowed boys and girls to enjoy
esach other's society naturally.

4, NKeambers learned gracious assocletion with adults
in wvarious social asgencies,

$. Group members became alert to find potential talents
in self or others.

$. Informal group liviog tended to free individuals
frowm restraint and to create an atmosphere favorable
to the developmen® of the more creative side of their
personalities.
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7.

[HE GROUP ITSELF WAS MODIFIED AS THE INDIVIDUALS INTERACTED.

Planning for common ends created a spirit reesdy for
commnity living.

A comradeship of common security developed through
sharing ectivitlies,

Teamwork developed in the group a8s 1t struggled
samassxvaxy with the problams of its members,

The coreating of a oco-operative informal environment
sncouraged each individual to plap with and for the
group so that all benefited alike in the group.
Kembers bdecane willing to chsnge their habits in
order to promote the welfare of the group.

Through practicing growp relationships, the imdividual
grew in power to form deajirable groups.

Members achieved facility in fitting new members
iato the group.

In general, this atudy shows clearly that a group involves

a two way process, nsmely: the group shapes the individusl, dut

in turn, the individuel shapes the group.

The group bas & powerful influence on shaping the individ-
uel. It foaters, cuddles, pats, and disciplines its :ieamars.
Only through yielding themselves to the discipline of their fel-

lows can individuela participate in s process of social iiving.
Through planning together the members bring sbout satisfying



relationsbips with othera,
The group exiets only in the interactions of its membera.

The individual pmembers ahape and c¢olor the group by the inpress
of their personalities; iad;a&, -Miviﬁnale contribute the
unigus aiemmta in the group life. UWhile each person conscious-
ly builds relationships to @a;?‘tain other members, bondas to the
group aa“ a unit sre also unconsciouvsly modified, Whatever the
group is exists only in the am;;viﬁme of its menxbers. |
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CASE STUDIES

In this investigation six children were studied,
as follows:

The Teacher And Susie Share Responsibilities
Mearns Faces Eis Difficulties Squerely

Ia learns To Anelyze And Help Herself

Heans Achlieves Dosired Leadership

The Teacher And Group Plan Situstions For Dan's
Development

The Group Influences Rand's Way Of Living In The
Classroom '



Six Case Studies
A. The Teacher and Susie Share Responsibilities

As a result of infantile paralysis, Susie was a cripple
who used both a brace and crutch. She had contracted infantile
paralysis when she was eighteon months 0ld. In her lower grades
she had left the raputation of not being adble to get along with
the children or the teachers. The faculty sagreed that Susie
wes "spoiled and self-willed” and many of her peers referred
t0 her as "hoassy" or "mean".

Before Susie entered her class, the teacher made an ef-
fort to get acquainted with her. She had felt admiration for
Susie's independence and her determination not to let her handt-
cap overgome her, Perheps Susie sensed this for she zald some
months later, ';I iike you because you have never made any differ~
ence between me and the other children. You are the first teacher
I have ever had that hasn*t nade e feel in some way that Y am
a oripple. I know I sm, but I don'¢ ifke to feel that other
people are always making allowances for it. You treat me exactly
like the rest of the group and expect the same from me as you do
from them, I have always wanted to be on the safsty patrol and
‘the other teschers would may, *Oh, No, Susial You ars a cripple.
Give it to someone else who can get around better than you.?

When we started our room ciub this fall, I announced my thtian

to run for the safety patrol. You stood up for me when some of



the children thought I couldn®t do it and even said that X
would meke a good aayﬁm. This showed me you didn*t make any
difference towards me, and I know it was the reason for my being
slected, I 4idn't get to be captain, but I believe I stand a
good chance of ggtting it shen we have re-election of officers
in February.®

She 41d get her coveted captaincy in Februsry and at the
end of the year she was voted one of the best patrol leaders
the sohool had ever bhad.

At the time the tencher had spoken in Susie's behalfl she
had not realized how much this bad meant to the youngster; in
fact, the teacher had forgotten it until Susis reminded her in
the preceding conversation, . \

One of the first things the teacher discovered about
this child wes that she liked to mansge things, people included.
When Susie wes about four years old, her mother and father had
seperated. Because of this the mother began to teke the young
daughter into her confidence and talked things over with hsr,
Thus Euaig came to feel _ that she shared home responsidilities.
Susie's health and homwe finences helped make 1t necessary for
them to scheme and work together to make ends meet, Four times
the naaaagny arose for her to spend the summer in the cripx_slad
Children's Hospitsl where she underwent operations and treatments.

When Susie was nine her mother married sgain, but not
without first talking it over with her Qaughtar and making her
setisfied about this chenge in family 1ife, Later sho beocame



quite fond of her step-father and fraquently talked about him.

This child gave the teacher the impreasion of being
bungry for companionship with those of her own age; conssquently,
the teamcher created situations where it might be possible for
Susie to f£ind companions. The instructor noticed that Susie
greatly admired two other members of the group, Stowe and Evelyn.
Stowe was often the leader of the class, He usually aaw withe
out being told what Susie needed. Evelyn was near the lattert's
age and seemed more like her in temperament and tastes than many
of the other girls. ZIvelyn was strong in scholastic work snd
in her ability to get along with others. Susis®*s dssire for
acquiring these traits caused a c¢lose fellowship between the
two,

The teachear devised means of throwing the three together
in working situations in order that Stowe and Evelyn might lsarn
to appreciate Susie's contridutions. It was also necessary for
the two to realize the admirmtion that she had for them.

This trio worked together in such a way that by mid-year
Susie monopoliged Stowe's time to the extent of oreating & prob-
lem. She began to bicker with Evelyn again and was in danger
of destroying all she had dbuilt up in the past months,

The teacher noticed that the other two were beglnning
to shun Susie; therefore she had a confidsntial telk with the
youngeter wherein she suggested that perheps that ths others'
teasing Stowe had embarrassed him. This condition had naturally
made him resentful towerds her. The fnstructor advised that she



wOoTk more with other boys and girle by forming an entirely
‘dirr&rmﬁ unit, including in it thres new pupils to help them
become adjusted to the work and life of the oclass,. She readily
agreed to this suggestion and decame interssted in the new
mexdbers in such a way that she soon found herself back on the
old friendly besis with Stowe and Evelyn.

Susie first revesled her worth to her aesocistes in what
she did for improving the room. This scheme doveloped naturally
in the group, The teacher had realized the necessity of having
soms project that would interest everyone in the class and would
aiso give to each an opportunity to feel that he had dons some-
thing worthwhile, A complets renovation of the room would com-
pel all to work and plan together.

In this situation Susie?s financial home training proved
helpful. 3She suggested taking orders for Christmss cards immed.
jatoly to forestall other agente and wrote for terms. She looked
into the possibility both of renting movie films from a local
theatre and of selling candy.

Susie provad herself & unique leader, Mearns was willing
to 40 the work bLecause he llked to do snch thinge; Stowe's civie
pri;ie aanerted itself, especially since he was room president;
Evelyn was naturally neat and hated such a dirty room, but Susie
was able to visualize the improved room to the sxtent of actually
reproducing it in drawing in i{ts completed form and displaying
it to the reat of the group. This, no doudt, had much to do
with firing the group's mginatien and spurring them on to



undertaking such a project.

Her interest in a common cesuse, her many worthwhile sug-
gestions, and her practical knowledge brought her to the atten-
tion of the entire group. Thiz was shown when she drought
colleetions of paints and curtaln mmterials with cost lists to
compare with those of other membors before selection. One child
exclaimed, "Susie certainly does know a lot about these thingst"

"I reckon I ought to,™ shs replied. "I hslped mother
do over the whole house this summer. I msde the kitchen curtains
for her. I know lots of things about curtains so I will help
all I can when we get ready to meke them for our room."

When data had been assembled, the group asked the prin-
cipal %o give his opinion on the best way to relse the money.
Be sgreed with the children that Susie's plan of taking orders
Tfor Christmas cards was the best idas. Haturally Busie took
an active pert in canvassing the neighborhood, It was she who
suggested that the salesmen first study in the classroom the
propsr method to use in saleamanship. She helped many with
their talks and atimulated greater enthusiasm for the plan.

On the day when the tescher had yard duty she forgot the
money from the sale of the cards and left it on her desk. When
she returned she xound.Suaia\sastea at the desk sternly obssrving
her. "You went right off and left thie seventeen dollars on
your desk", she remerked. "I don't think anyone in here would
have bothered it, but I wouldn?'t De 8o sure about everybody."

Susie was "bossy" but now she won warm thanks for her concern.



The teacher's remark that she did peed an assistant encouragesd
Susle often to say, "Mrs, Cw-«-, could X help you get your things
together bofore we leave, and did you get that particular book
you ware wanting yesterday?®

At another time she remarked, "Mrs. C---,. isn't it about
time for our next /3‘6',3.* meeting? Shouldn?t I notify the officers
pretty soon about our next sexecutive mesting?®

The Tuesday before Thanksgiving, prior to the painting
of the room, she said to the class, "Here is a list of all of
the tnxnés' that we need for this jJob, I thought it would help
to remind us of everything. Be sure and be here early so we
won't lose any time getting to work. You know we heve only
two days to do it, and that isn*t much time for a Job like this.®

The teacher could ad4d many instances to show why her
colleagues sometimes said, "I don't see how in the world you
oau atand heving that Susis slways trying to run things,. Believs
met If I had her I'd scon put her in her place!” It was im~
possible to convince some teachers that the sharing nx‘ responai-
bility between them was one of the strongsst ties that she and
Susie had, It stimulated Susis to greater thoughtfulness and
took many nagging 1ittls worries off the teacher learing her
free to look efter more important natters,

During the painting Susie was one of the first to get
there and the leat to leave., Shs worked shoulder to shoulder
with the rest. She 414 everything except climd the scaffold.

No one told her not to, dbut she salid it was detter to let the



boys 4o that part of the work.,

Her interest in art made her heipful in selecting the
curtain material, She persuaded Evelyn to go with her to several
dgpartment stores where they talked with advisors on drapes as
to color, price, and fabrics sulitadle for the classroom. Then
she brought her findings back, and the group’s spproval of her
cholice resulited in their eppointing her to buy the materisl.
‘This more then paid her for the troudle. She proved to be the
most capable geamstress in the clase and they learned to turn
to her whenaever they got fnto éi:ficulﬁea. She was the one
who suggested that it would meke the room mors homelike and
¢heerful if they would put covers of the same materisl on the
backs of the chairs, &She illustrated her point by making one
out of & scrap of material left over from one of the curtains,

Af'ter completing the decorating scheme, the class planned
to put Bidical scenes on the windows of the room as the Christwmas
_season was spproaching. BSusie showed her enthusiesm and ability
to produce the stained gless effect. 5She had previously gone
with the teacher one Saturday to churches in the city whers she
noted designs, even copying some parts of windowe. This study
enabled her to have a feeling for them that the others 4did not
have, Because of this she was not afraid to experimspnt, to
sketch new designs, to mix new colors and ic try many tone ef-
fects, BShe was consultant and advisor to everyone, She helped
the unfortunate one to repair his too hasty work and advised
others on the right proportion and balance to fill the desired



spaces, It was here that she displayed her most oreative ability
which the rest were quick to sense and to utilize in helping
‘thmivem | |

When the windows were finished shs looked at them a while
and seid, "They make me feel good clear down to the end of my
toes, There's a whole lot of me went into m&k:mg them; and I
don't care what anyone says, I think they are bem;timl. Every
%m I look at them I want to sing.™

"Well, let*s sing then, for I fsel the same way™, Lincoln
burst out; consequently, they atarted "Hark! the Herald Angels
Sing" almost with one accord. Then followed “Away in the Manger®,
g+ 3.1 mmm Town ©of Bethlehem™ and every carcel the windows sug-
gested to them.

After the singing of several carols Teddy seid, "That
was 80 good I believe I will dring my bhymn book to-morrow for
this place reminds me more of a nhniﬁh now than a schoolroom.”

*That*s & gcod idea,”™ several chorused, "I believe x*n
bring mine too." Every day from then until Christmae they set
eside some part of the day for singing, and they unanimously
selected Susie for their leader.

She again proved her ingenuity and sdility when the group
decided to meke their own Christmas ornaments for their "room
waming" and also gifts for their parents, She visited thé
novelty shops in town and lesrned how to use seed pods. Again
ahe became instructor when she showed thom how to use the dronze
and aluminum paint left over Ifrom the room fixtures %o gild holly,



ivy, pine cones, sweet gum balls, cattaile, milkweed, and other
seed pods. Suaie soon had everyone trying his hand in seeing
what he could produce, Quite a variety of ornaments were made,

Susie was importent in helping plan end carry out the
progras in connection with the room warming to which the parsnts
were invited, She stood with those advocating a radio program
&5 the bost means of giving éac_h & chanée to participate. She
was the first to suggest that Hans de announcer, saying, "He ocan
4o it better than the rest of w2 and we should pick him decause
of this rather than someone we liks better, Let's pick them
for what they really can do.®

‘She was willing %o work bard and take a minor part on
the program thet 4id not compensmate her for the work she had
done. She said sll she wanted was to see eveiything £0 off well
end it 4idn't make any difference to her who had the m@m&:
parts so long as each did his pért: well.

Susie surprised the tescher with her socciel ability the
nigm; of the room waruning. The téacher was in an adjolning room
supervising the making of the p@an ‘when she heard Susie greet
& newsomer who was & stranger. Here are her exact words: "Good
evening. I am Susie C-=e Of the seventh grade and I take this
opportunity in the neme of the grade to welcome you to our room
warming. If you wish, I will show you sround and tell you some
of the experiencss we had while changing our room 'to its present
state, If this should not intersst you; yoa might like to meet

some of the other boys snd girls, We ars not quite ready for
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our program yet. As soon as our teacher, Nra, Ce~e,is fTee I
ahmxm like for you to meet her. I know post of the boys' and
giris* parents, but I can®t seem to place you."

It turned out that it was Mrs, Jewe-, the president of
the P.T,A, whom the olass had invited but soms of the children
did not know her, G5She gave Susis the desired information,
accepted her offer to be guide, and later told the teacher how
improssed she was with ﬁus;a'n poise and abliliity to handle such.
a situation.

She becamo what the gnimrm tormed "“A good group leader®;

"she helps us when we need it, but also she 1s one who won't allow
any foolishness,™ they sald.

When election of officers came the first of February the
group decided to have osach candidate announce himself for office,
present his platform, make his campaign speeches and conduct
the election as nearly llke a real election as possible. Susis
was both touched and gratified by the support she received from
her classmates, She could scarcely control her emotions when
she made hor spsech of ncceptance and thanked her supporters
ror thelr votes.

The high school S.C.A. asked the group to put on an assem-
bly program for them the last of March,which invitation they
sccepted. The type of program was hotly debated., Some wanted
a redio program similar to the one at the room warming, others
wanted to buy a play and put it on, others mﬁa a series of
living pictures, and thus the discuassion wont through a variety
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of suggestions.

®It seems to me that there is a better way to do it then
for everyone to argue for his idea and get nowhere,"” Stowe stated,
“What*s a better plan?®

“Pon?t you think it would de bettor for each one to atart
working out a plan right now, ¥hen we got together to-morrow,
we can share the besat ones on the board and then seleat our final
plian from that 1list,™ suggested Susie.

"A good idea,"” cane from meny of the group; s5¢ gach fellow
set to work on his plen.

The next day sach ons presentad some kind of plan, but
the best ones were: {1)“83%3:;2& Urade Citizenship™ which was a
play showing how the group sssuwed its duties as citizens in
their school, community, state, and nation. (2} "A Series of
Living Piotures”™ which would show phases of their work during
the year. This was Susie's suggestion. (3} A Radioc Program
presenting "A Day in Our Classroom™. (4) ﬁésua.pzhow of Important
Persons and Events in Cur Year's Work."” (5) ™A Comparison of
Our Way of Living With Those of Other Countries Opposed to Us,®
The lest one was selected, but with modificetions., The group
finally worked cut a plan to give four short plays showing 1ife
in Poland, as an occupied country, Germany, a3 the aggressor,
Japanese people &t the mercy of war lords, and our own country.
The play adout the United States was the only one t¢ have two
scenes; the first scens showed the nation's extravagant isola-
tionistic way of living in X939, and the second showed how the



nation's viewpoint was different in 1942.

Of courss, po one wanted to work on the scene about
Japan 80 Susie asld, "I will take it if I can get some people
to work on my comreittee. Bupposs we list the four plays on
the blackboard and let ezch sign for the one he particularly
wishes to work with.” This was done and proved satiafamotory.

Susie's group made her chairman and they decided it would
be best to secure all the information possible about Japaness
customs and hablts before they attempted to write the play.
They got the spirit so well that the high school voted it the
most realistic portrayal of life in s country of any of the
plays given. This pecesssitated making thelir own costumes, fur-
niture, and even psainting and framing their own piotures bhecsuss
they could not find any that they thought were representative.
Much of the credit waz due to Susle's hard work for which her
comsittee readily gave her credit,

She was not too busy with her play to help Stowe and his
associates untangle scme snarls in theirs. GShe even helped
them with thelyr costumes since that group was composed of boys
ml;;;

She took an active part in both the speech choir and the
singing choir when they Joined with the music teacherts bdand
and glee club o put on the April P.T.A. program.

She offered suggestions and criticisms for the May and
Health Day play and was a member‘ of the chorus. She halped
make the costumes, decorate the stoge, and dress the emaller



children the day of the play. After the performance she assumed
the responsibility of seeing that everything was clearsd away
and the property storsd or returned to its cwners.

When Miss -w--~ of the Dairy Council asked the group to
put on a radio program abcut their year?s work in nutrition,
Susie agsin proved very helpful. She served on t‘h&' unifying
committes that selscted and combined the work of the entire group
into one good sceript. She helped judge the best voices over the
microphone and again said, "Hans is dy far the best one. It does-
n't look guite fair for him'to be again selectad as the chief
chara¢ter, but he happens to have the best radico voice, If we
were having & lese important program, I would say let snother one
have the experience, bdut this is a netionel hook-up and we must
have the best for such an event. It is just his good luck that
he is better than the rest of us.”

Her unprejudicsed statement helped the group to see the
neceanity of again selacting Hens for this important rols. Since
the teacher was unable to go, Susie had charge of both theé script
and music group when they went to the redioc station to broadcast
the program. Miss ----- later reported to the teacher that she
4idn't believe that the teacher hsrself could have bhandled the
group asny detter than Susie had done it.

At stated intervals during the year each puplil waas given
an opportunity of analyzing and evalusting himself and his growth.

Susie's self-evaluation of her year's work and growth sub-
mitted to the teechor the last week of school was yvery complets.



The following excerpts are given verbatim:

"I have *loved' my work snd my classmates this year.
Thersa are many reasons for this., Some of the most important
ones are: Firat and most Important of all to me was that I felt
that I wasn®t a bit different from anyone eise in the gronp.
Second, and not the less important,is the fact that for the first
time since I have been going to school I have been able to take
part in every single thing done during the year. It is also im-
portant that I nsver I;na a real big fuss with anyone during the
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whole ysar, and this 1s the first time this hasn't happened since

I have besn going to school, It is the first time also thet I
have always had more to do than I have hed time to do it in, I
bave not minded how much or how hard I have had to work because
it was work I loved to do, Hother often talls me that I have
gotten into so meny things that she can*t keep track of them.

I suppose I have neglected her scme, but 1t was becsuse I had
so much to 4o, She says she doesn't mind it since I have been
very much happier.

#Y have enjoyed nmy friendships and my work so such that
I hate for school to c¢lose, I do not have any of them oclose to
me and I will be very lonesome this sunmer.

*I think I have been sdle to help groups and individuals,
but they have helped me more than I 4id them. I Just worked
along with them but they gave me both support and pleasure when
they worked with me. I think I have learned the right way to
work with psople. ‘X used to try to boss them fanstead of working



along with them.

YUrs, Cowew, you tried to undsratand me and help me geot
along with pecple. Magbe the other teachers aid too, dut I
nevsyr gave them oredit for it. You never sccussd nme of trying
to run your dbusinsss for you, and you sssmad to know that I
only wanted to help you like I help Mother. You let me do so
many things in school that I have never heen abls to do ﬁernra.
#e 414 not bave to teke ons textbook and stick to 1t all of the
time, I 1iked ueing & lot of bookes and ) know I havs learned
mors that way, I liks you, the children, and esverything we 414
s0 much that I would iike to go over ithe yesr again. (That is,
if I bed never hed it before.)™

B. Mearns Faces Eis Difficulties Squarely

‘®Fhis f£= the most fun I have ever had since I have been
coming %o Bohool,” exclaimed Kearns as he slapped on another
brushful of paint, "Boyl don*t I wish we could do this way
all of the time instead of doing ©ld lessons that I don*t know
nntﬁin‘ about enywayi*®

"Yeah, Mearnie, ainft it funt" piped up Artie from the
other spd of the scaffold, "but I like the lsasons part too.

Ky older brother and sister don*t 1like school for aaything, dut
I like it.”

*I don't, and I ain't goin® any longer then I hawve to.

X like to 4o things liks this where I can sae that I am getting

1s



‘shead. How you take Bert,” [bis older brother], "he likes all

of that atuff and my old msn and the family are always saying,
*I don*t see why Mearns can'$ get along in achooll Bszf?t already
has the promise of a scholsrship end just look what Gracie and
Sue did when they wers in school. I don't know what's the matter
with Mearns!® But when 1t comes to plowing or hitching up &
mule, or doing any kind of work on the farm or around the house,
Bert just can't do nothin'. I have to do it all.”

"and I bet you just love it dhecause you know you can do
it better than he can and decause they all tell you that you
cen,” the teacher said to him as she kept on washing dirt off
the old painted walls, but casting a sidelong glance in his
direction to see how he wouldé take 1t,

He stopped right still on the scaffold and scratched his
head a minute before he answered, "You know, I believe that is
true. He knows mors about books and I know more about a mule
and I ein’t never figured out why before this."

*Then couldn't you really start to meke a try at bhis
kind of work?" the teacher enquired of him, ™"Since I have seen
what a splendid painter you are and how well you can look mhead
and plan this work, I have realized this past two days that you
are not lecking in sense. It's merely that you 4don't apply
your sense to your lessons, but you do to this work. I'1l make
an egreement with you if you like. If you will really try with
me from now until Februsry and we both find cut you don*t have
enough sense to go on with your school work, I*'ll go %o your

18
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parents with you and ask them to let y'mx gtop achool at the
and of this yeer and let you start farming as you say you want
to do."

"Po you really mesn that?" he asked open-mouthed,

*You just try me and Seei™ the teacher answered, "bhut
you will have to keep your end of the mgam first.”

7Y*1l keep 1t if you'll help me,” he answered thoughte
fully, "but I'11 tell you right now, I ain't got no senss about
books and any teacher in school can tell you that,”

"I'm like the mule you've been telling me you know so
much about. I have a mind of my own and you'll have to show
me Tirst before I believe it,” the teacher shot back at him,
This tickled his sanse of bumor and after a hearty laugh the
talk drifted into other channels and was ns'c;er referred to again
during the rest of the painting.

The teacher gained & valueble insight into Mearns through
this paint job, She discovered that he was the natural lieader
of the group and the other children generally followed him withe
out a guestion when he chose to lead. For example, befors they
started to paint they had a planning confersnce on the hesti way
to go about it, Artie said, "I think we should move the desks
out rirst before we start anything.®

"What 4o you want to do that for?" Wesrns demanded, "Don't
you know ail we need to do is to get two high stepladders and
lay a socaffold board between them. The ladders will alip between
the desks like nothing. Get pienty of ©0ld newspepers aand cover



the desks, then put something heavy on the papors ¢o hold them
down 80 that the paint will not ruin them. We won't waste all
of that time we could be using for psinting, MNan, we want to
get to work and not fool sround forever doing unnecessary thingst
' Besides, I think we should start at the fromt of the room and
work back towards the door because there will bde less danger of
our getting in each otherts way and, too, we won't damage the
psint‘_ ws have alreedy put on,” ‘

When the question came up about the best way to mix the
paint Nearns said; *1 have mixed other paint and I believe I
could do if. pretty well., Let me try it." Off he went to read
éir&etiws; assemble the right materials, and mix the paint.

A%t first the boys had mmch 4ifficulty in keeping their
buckets where they would de easily accessible to them and at
the same time aot be in dangex s_at overturning. Mearns worked
out a system of atteching a stout wire to each stepladder, then
he slipped the bucket on the wire, They triad this but found
it necessitatsd & great deal of walking scross the board and
caused them to lose a lot of time elso. The teacher noticed
him eyeing the Duckst svery time they had to push it across.
Suddenly he burst out with, "I have it, and I belisve it will
work, too." He scrambled down end left the room, reappesring
some twenty minutes later with a small pulley and a rope. Upon
questioning they found h& had gone home and gotten his motherfts
¢lothesline, He worked with it and the bucket & little while,
gave a delighted chuck}e and exclaimed, "Boy! watch the old gal
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travel rzw;“ ag the bucket went salling across to the other
stepladder.

of course, the other boys aiappm work ané started play-
ing with 1t until Mearns brought them to terms by saying, "Hey!
I didn*t rig that thing up for a plaything, but to get thas
bucket of paint across to us quicker, sc I think you nitwits
had better let it alone and get back to work."

"All right, boss," they retorted as they started back to
work, and fron that time on no one questioned his right to leader-
ship on the job.

On this paint jJob he showed himself capsble of blending
his plans into those of others, When it came to varnishing and
re-Lfinishing the woodwork, Mearns yvery much wanted to do that
since a lot of the novelty of #aintmg the walls had worn off.
Hans, who was much smsller and shorter, attempted to take Mearns'
place on the scaffold and paint while Mearns varnished, Things
went well for Mearns but very poorly indeed for Hans. He was
not tell epough to reach successfully and paint all of the core
ners. Because he hed to stretch so much he wag unsure of his
balance, This both sliowed up the work and produced smeared,
uneven painting. Hans appealed o Mearns to change end after he
saw the waste of time and poor results he returned to the wall
work saying, "1t was a change for me that I would have énjoyed,
but since it does not work out so well for you I sxpect I had
better stick to my old job and let you 4o what 18 best for you.
We are all in this together and it's up to every fellow to do



the thing that hecan do best.® Then he went cheerfully dack
to his painting.

Another time he d4id not comply es willingly as in this
instance, but he 4id defer his wishea to the best welfare of
the group. The girls had the bookcases out in the hall paint-
ing and varnishing them. They decided they wonld look much
prettier ir they painted the back part of the case and the
shelves red, They reasoned that the red would give thom a
more cheerful tone and would harmonize with the curtalins, so
they went ahead and painted them. They slso painted the stools,
soms odd-shaped bottles, the boxes in which they kept 4rill
materials and some flower baskets. When Mearns saw these, he
dsclured he intended to re-paint them another color; however,
he could not touch them while they were still wet. The girls
got to Sch@ai ahead of him the next moraing, took one of the
bookeanses In and arranged it in a rather derk corner. The effect
was what they had hoped to produce, When Nearns came they polint-
ed it out to him and finally brought him around to admitting
that the result was better thsn he had thought. He said he
supposed 1t was all right to stay that way, but if he hed been
doing it he certainly would never have uced & red paint,

Nearns had not planned to come back on Saturday. When
dark drove them out Friday night he locked around and saild, "Well,
tha way things look now, I see I'm going to have to give up ny
trip to town tomorrow and come back here and work. You all will
never be adle to get this done without me, and it wouldn't do to
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let those kids come in here Monday with thinge in this mess,

I*1l just tell my mother that she will have to make other arrainge~
ments and let me off. When you are needed like this, it's tine
to do something about it sc I'l1l see you all tomorrow. By the
way® to the teacher, "I'1l ride you on the back of my bicycle
from the bus, if you want mes to."

"That would de fins,” the teacher replied, "but I'm
afrnid I'd freeze to death riding those two miles, if it is as
‘=¢a1&‘ tomorrow worning as it was this morning, dbut be sure to
come and meet me agalin., I enjoyed the company snd besides I
need you to keep the dogs off of me.” This tickled his sense
of humor and he left still chbuckling over it,

Al11 of this so far shows Mearns at his beat because he
was in the environment in which he was experienced. This gave
the tescher an entirely new conoeption of him as it offered her
broader opportunity for studying him. It served sz a period
for ’xmmm mutual respect and s0.as & stepping stone to the
classroom activities where he 4idn't do well in most things.

¥hen Monday morning came, after he had straightened up
things and settled down to regular school work, the teacher made
it a point to have a prﬁ;xe aonference period with him. He
burst out with, "I surely to goodness wish we could paint and
4o things like ws have juat heen doing all of the time, Here I
have to sit and do fool. things that don*t amount o nothin'™,

“Are you really sincere in your belief that they don't
amount to anything, or is it that you fesl you haven't done them



well enough to make them seem important to you?" the teacher
reasoned with him,

*Well, I reckon it must be something to 1t or so many
peocple wouldn*t have to do {t, but 1t looks like you ought to
be al?la to get there sooner mnd see something for your work be-
sides some old raa.ﬁ:;ng end writing, especially writing.”

"uMaybe if we started it again and tried 1t something like
we have the palnting you will be adle to get more out of it anad
ses some sense in it. Do you believe this is worth trying?”
the teachesr enquired,

"ohi It couldn®t be much worse than what l've already
done. It wouldnft hurt to try."

"It’s going to be harder in many ways,™ the teacher warned
him. *"You will have to take as well as give, You know you can't
always be the leader and glive orders. Tou will have to follow
and take them as well, If you can learn to &o¢ this cheerfully
it will help you more than snything you can possidly learn in
bookes in this room, or this school for that matter. How abdout
it, are you really game to try 1t?"

"Yes, I really believe it would de worth trying,”™ he
thoughtfully replied,

His first opportunity came when the group started on the
project of decorating the windows. At first he was dbitterly
opposel to having anything to Go with them. He scoffed at the
others and refused to help in any way. When Emmett, hic great
admirer and close cmapanim; deserted him and started planning



& window scene with Rand, Memrns sulked for three days. When

he found this got him nowhere, he tried to persuade Xmmett not
to work. Thesn he made fun of him, calling him a sissy 2ndé a
gizl #ut fortunately Ermmett had completed his pattern and trens-
ferred it to ths window. KHe waa §o genuinely interested in pro-
ducing his ideas that instead of resenting Mearas* tsunts, he
good-naturedly ordered Wearns to grab & brush and help him.
Mearns flastly refused and it wasn*t until the other two had ale
\moat finished the window thet Mearns went nesr them again, Then
he 4id paint a 1ittle dut he .nwaz* 414 sdmit that he saw anything
to the windows. However, when they were completed he grudgingly
conceded that it made a pretty light on the walls, but he still
sald ™1t wasn't no sense in doin' them and it was all nothint
but, foolishness.*

He succeeded much better with the social studies. He
fell in as s follower, hm. and soon begen to feel some enthusiasm
. for the work. During meetings when his group was planning, he
did not often get angry when they turned down his suggestions
and when he did get angry his outbursts of temper did not last
more than & few minutes. He succesded in getting the topic he
wost desired, "Air Pressure™, and he uexit to work Smmediately
on it. At first he worked ’alnna, but when he sew that others
were getting farther by combining. their farcas, he began talking
with Stowe, the leader. At first Stowe helped him, often-times
to the detriment of his own work.

When the teacher saw how things were going, she quietly



suggeated to Stowe that he put it squarely up to Mearns that
Stowats work was suffering because of the time he had to spendé
with Mearns and couldn’t Mearns combine with others in his tesm
or sven go outside for help. At firat Mearns demurred and ssid
that he thought that 1t was the leader's job to help. When Stowe
finally got him to sese that he, Stowe, was doing at least half
of Kearns' work and his own besides, Mearns saw the justice of
it. Slowly he began to make advances to the reat of the unit

and when $hey found anything on his topic they were guite willing
to help him, By degreez he came to see that it was more profit-
able for him to work with his group than with just the leader.
Here he had ten or twelve people helping him when he had pre-
viously just had one, He aiso reelized the fact that it hed

not worked a great hardship on any one of thenm.

One dsy he got quite a shook when Stows called his group
together for a gensral conference to work out problems in the
unit. In the course of the dlscsussion Lincoln spoks up and sald,
*We have all he}.ﬁsé; Hearos to get materizls for his work which
te took, but he hesn't once brought anything to help us. I think
it 18 just as much up to him to help us as it i3 up to us to
help him,®

*1 never thought of it in that way before,” sald Mearns
without any resentment at this criticism, The next morning he
came with his arms full of Natiopal Geographics, some of them
even dating dack %o 1921, and he proudly announced to the group
that he had spent the whole evening searching for material,



"and you had better bet that I hawe encugh here for sveryone,
even those not in my group. A4nyone cen use any of it that he
wants and I*1l bring more &s soon as I find ft.* PFrom that
tinms he cam;riﬁateﬁ more worthwhile material than any other
person in the class. Indeed, he was responsible for starting
the use of many fine, worthwhile new materials. Most of the
other children followed his example and brought books, magazines,
references, clippings, and materisls that they had collected.
Some warce to be lent for a limited time, some for the year,
and sone were given to the permanent general fils that the
class started for the room.

" These events were mora responsible for his interest in
reading than any others, From them came & sense of satisfaction
and a feeling of importance in that he knew that he was a worth-
while contributor to the entire group. It gave him a sense of
belonging becsuse he hed rendered & worthwhile service and this
service had been recognized, appreciated and used by the class,

In the study of current events and news toples, the group
found themselves greatly handicapped for lack of good maps. They
had s general worid msap but sothing in detaill was given on it,
Mearns scouted around and drought some very fine Natlional Oso-
graphic maps. m.ﬂ; these the mombers of the class were sbls
quickly to locate practically any placs they wanted to find.

They appreciated the maps so much that 1t was sugrested that
Kesrns mount them on teg bosrd in order to bdettsr insure their
p:mgemtim* As a result of ‘t.me constant use of these maps,



Hearns, of his own accord, made himsell an authority on place
geography. Then whensver anyone couldn*t find a place mantioned
in the news, Mearns was cslled upon to help that person locate
it. He would familisrize himself with the general history of
each located place, snd relay that information to the group.
This was done evidently without any sxpectation on bis part of
recelving credit for grades, but because he onjoyed doing it.

It increesed bis senmss of importance to be impserting information
even to Hans whom he had previously envied, and consequently
belittled every opportunity he hed had of doing this.

As his confidence in himself and his ability to do things
increased, he slowly began to reachb out towards leadership. This
did not come as rapidly ‘as he had hoped because of his fnadbility
to take and profit from constructive criticism from the class,
His desp-seated conviction that thoey were picking on him was
very hard for him to overcome. His qulek bursts of anger and
resentment when he was questioned or 4idn't have his way made
the rest of the group shy away fron him. After several outbursts
from him the teacher had it out with him, "Now look hereil® ahe
demanded, "wonldn't you give a whols lot to be & recoagnized,
acceptable leader?®

*I don*t care,” ﬁa- said with a big show of indifference.

*0h no! Not such you don'#ivshe retorted. “You know you
don*t get to firat base with me with that., DNow let's get dowmn
to trass tacks and talk cold faots. You and I both know that
you would lovg to be an accayﬁd leader like Stowe is, and Lt
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would meke you most happy to have them select you as guiekly
a8 they 4o him., If you weren®t so stubborn and quiock-tempered,
you eould sasily de & leader too. You are sold on the idea
that peaple are always plcking on you evsn when they offer the
mildest, most helpful eriticiems. What do you 407 You hop. up
and get fighting mad over an immgined insult, Row if you could
Just stop & few minutes and reason cut a few things with your-
self before you flare up, I don*t believe you would let the lia
fly off quite mo often., Then, too, it would give you a chance
to sees them sppreciate your ability to take it on the chin with~
out howling so loud.

"Why not try it a couple of times and prove to yourself
whioch ons ©of us is right?"

rI*1) try it, but if I break over don't be surprised,™-
hes glumly rejoined,

His opportunity for trial was not long in presenting it-
self for shortly he was called upon to give an sxtensive report
to the cless on an investigation that he had been nsking about
the moon. After his report the roviewing and evaluating commit-
teo really took his report apsrt. %They questioned the authenti-
city of some of his work; they ceriticized his ability to ilmpart
his knowledge to others; they also gave him some very helpful
suggestions on how to improve his weak points.

The tescher saw he was gradually swelling up to almost
the bBursting point so she casgually got close to him and said in
an undersone while passing, "Show them you can and will teke 1t



straight on the chin without flinching.® e snapped out of it,
gave s sickly grin, and returned to his seat,

"Well,” Hans burst out, “that is the first time I've
evar seen Mesrns criticized that much and not get mad abont it.”

This was & most unfortunate remark, especially since it
waes from his old antagonist, and Hearns blew'up. "Much room
you have to talk sbout me, Hane Smith,” he stormed, “You aren't
any better sport than I sm eand you can squall hsrder than I 4o
when someone oriticizes you. You just wait until I get you out
on the ball field and I*11 show you who's so smart then.”

*I shonld think you would learn a little bit of gumption,
Hans," Stowe quickly addressed to him,.

*"¥ell, it's true,” Hans stubbornly insisted,

*of course it*s true,” Stowe retorted, "but couldn't you
have either kept your mouth shut or said it in a nicer way, Did-
n*t you see he was trying?®

*Tes, and I believe Hans has sense encugh to realize that
and do something about 1t,” the teacher quickly interposed.,

"Eaybe I was too hasty, especially when he really did
try," Bans reluctantliy conceded, -

"Hell, after this be more careful,”™ Mearns growled at
him,

*I'm sorry and I*11 4o better next time," ceme from Hens
after a punch from ths teacher,

This groatly appeased Mearns., After a nod from the teach-
ar, Btowe quickly called on another person to report and everything
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settled down Lo normsl again.

Howover, Mearns 4id not forget it as the teacher hed
hoped he would and thet evening he got the better of Hans in
a fist fight. Not one word was sald to her by Hans or any of
those who seaw 1t, and she had no idea until much later that
1% had teken place,

"Itm gorry you droke down et the last, old boy," the
teacher told him privately that cvening,"but let's hope for
better next time. Even if you did flare up I think it convinced
you that they were sincers in their criticisms, and I think Hans
paid you & real compliment when he recognized your failure to
get mad, JIt's2 too bad that that should have made you go off
like & firecracker.,™

*I reckon I'1l have %o try again.®

"and hope for better, tw;" the teacher quickly rejoined.

*Yes'm,” he mumbled as he gulckly moved away.

¥hen he gave his report to the group, he did succeed in
holding his temper and no unfortunate remerks were advanced by
“Hans, but Emmett could not refrain from poking & little fun at
him. He said, "Maybe I*1l bring the celiling down about my 2ars
if I say Mearns dida't lose his temper, either." Everyone burst
out laughing at this and Mearns sppracieted the sally snough
to laugh with them.

»It*s lota more fun whon you reanlize they are laughing
with you and not at you, Mearns," the teacher remarked as another

person came up %0 report. This drought no audible response from



him but the teacher noticed a far different axpression on his
face and & self-satisfied amile that he simply couldn't repress.

Mearns wasn't able to break his old habit all at once.
He was criticized by his group for not using his time to the
best advantage in the library some time later and he had another
tenper outburst. This time, however, he was quicker to come
around and he admitted to them the justice of their criticism
after he had cooled off a little,

Two or three times on the playground when things 4idn*s
go to sult him he lost bis self-control, but 1t was noticeadls
each time that he was exerting more effort to control himself.
He formed the habit of avoiding en open clash with Hans. This
helped matters considerably for him,

The teacher made It possible for him to try his first
‘formal ieadership of the whole cless one morning when séie bad
to leave the room for some time. *"You are in charge of the
room, Kearns,” she sald as she was leaving, "Can I depsnd on
you to see that everything goes along smootbly?™™

"Yea'm, I'1l do my best,” he promised and the teacher
could see that he was swelling with pride and responsibility.

When she came back, the class 4idn*t give NMearns a chance
to report dbut several of them saild, "Nrs, Ce---, yon just ought
to have secn and heard Mearns when Charles tried to show off,

He put him 4in his place in a hurry and 4idn*t give ki‘:& e chance
for his foolishness, elther.®

"Suppose you let me hear it from chayzsa and Mearns,®™ the
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teacher auggeasted.

71t was this way, ¥ra, C~---,™ learns explained. "Charles
hasn't learnod yet that we don't care for his showlng off, et~
pocially when we are busy., He tried to get Jobn's snd Ted's
attention. Then he got to doing some of those 8illy things he
does to try %o mske people notice him, The rest of the group
didn't pay any attention to him afhar I asked them not to and
we lst him see me far he got with his sillliness. The group
was most co-operative, They let Cheries go on and aet cute and
when he saw that no one paid any attention to him he stopped it
and just pi&yﬁ& around. He is the only one in the room that
hasn®*t worked &2 hard or herder than when you were in here, X
don*t know what you are going to do.with him, dbut I want you to
know I don't think a thing of his carrying on."

"Neither do we,” chorused the whole group.

®1s thia true, Charles?" .the taachey asked him,

*I guess #0," he defiantly retorted. Despite his apparsnt
defiance, from that time on it was noticeable that Charles tried
Lo curdb his attention-getting mathods,

Thus Hearns showed that he could lead the group. Of course,
this was dealing with a behavior problem, bdbut it was one step
toward leading a gPoup in subjact matter,

It was not until the group got into mensuration, scale
drawing, snd geometric designs that Nearns really came into his
own, His father Gid this type of work at a local manufacturing
place and Mearns was very anxious to do something like it. The
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opportunity and need for it came when the class began constructe
ing a world map in order to trace important trade routes and
location of discoveries dealing with the Industrisl Revolution.
Another opportunity for using these instruments csame in the
conatruction of dloramas depicting & factory scene, cozal mining
scenes, ett, Uearns was interested; he hunted up text books,
work books, and other materials. He borrowed his fatherts tools
and drought them to school. WHith ’zhase‘ he was ablse to work
wuch more accurstely than with the ordinary tools with which

the other children had to work. Needless to say, his work was
supsrior to the best of them and just for the pure fun of it

he worked out some very intricately colored designs. These
caught the imsgination of the ¢lass to such an extant thaet they
also lsunched into quite a drewing spree, trying to see what they
cold 4o in geometric designs, They became 3o enthusiastic that
they tranasferred some of these designs to paper plates, wooden
bowls, and glass plates. This was the £irst time during the
year that Hearns showad genuine interest in srt work. Hs bacanms
the leader in this phase. He taught the others how to ugse his
compass and the tools ia his drawing kit and was most generous
in sharing them. He informed the tsacher privately that he was
gpending & great deal of time working with his father at night
in order to keep ahead of the group end show them different
.th}.ﬁga* In the course of his confiding, he also said that he
had come to a greater appreciation of his father's work., He ix-~
plied that his working with him hed brought about a most enjoy-
able fellowship that had meent zmuch to Mearns. He often gquoted



his father, $telked with pride about his ability to 4o this

type of work and said he myéaﬁa& to go on to school so he could
learn to 4o that same kind of work, too. At last Mearns had |
recelved 2 much desired recognition from his family and there
had bsen formed the father-scn tie which had bsen coveted dy
Mearns. |

This parental ixﬁrama’ﬁ saﬁ appraval, in addition to the
teachar's sympathetie halg;; gave him confidence in himselifl.

It encouraged him to go into an unexplored field and push shead
as the lesder in thatl field. When he began to realize that Hans,
his long eavied adverssry, was coning to him with edmiration

end asking for advice, he really bdlossomed out. Frm that day
on the antagonism between tiaé two began to disappear.

The tesacher notived one evening that he kept hanging
arcund in the room seeming %o 'wait for the rest to lsave, B0
she mede some pretext of getting rid of the cothers, As soon
as everyocne was gone ﬂeirns ag;iﬁ; "You know, Nrs, Ceee-, I've
changed my mind a lot sbout Hans, I used %o think &z;at he was
Just & big show-ofl aiasg;, but now I don*t think so. I don't
believe he has ever told you anything sbout my bdeating him up
on the playground. He used to always run and tattls to Miss X
and then I had to stay in, dut I don't bdelisve he has even told
you. Hae he?"

*No. He hasn®t," the teacher replied, "but I d1d hear
it from others and I must say that I didn't admire it 111 you
and neither 4id they. TYou are almost twice his size and I don't



think you sre being such & good sport to take it out on him
pbysically just beceuse you know you can. He acted mmix hetter
when he took it without s word and without aeny apparent hard |
feelings towards youn.m

*You koow I've noticed that too, and now that I know he
jan't eny tattle-tals, XI'™m changing my opinion of him. I used
to tkiak that he was just & big show-off, but now I aae thet
he has & lot of sense and really enjoys doing those things,.®

"¥es, and I believe that he gets so interested in what
he is doing that he is just bound to tell more about it when
we got to talking on any subject that he has read or studied,”
the tescher rejoined, *You heave become so interested in your
maps and geometric designs that you always have something more
to tell the group and you don't think you are showing off when.
you tell it. Don't you think it is the same way with Hans?"

*] do think s0 now, but I 4idn*t used to,” he conlfided,

You are beginoing to appreciate other people now and
you ars really starting to grow up,” the teacher told him.

Now there appeared a desire to be a group leader who
would be deliderately sclegted by the group and not leader by
chance, or becauss of arrangement by the teacher.

It wes not until the day before school closed that Nearns
was recognized Ly the entirs class as the one person capable of
nmaneging the whole group when the necessity arose,

1u, who lived close by school, hed invited the teacher
to ber home for lunch. When the group knew the plan, Susie



sspecislly desired to be left in charge during their lunch period
and any further time bofore the toacher came back. When the
teacher got back, she found Mearns and not Susie in charge and
sverything working smoothly. Susie came to the teacher and said,
"Hrs., Cewe=-, I couldn't do & thing with a few of the boys, W®hen
Hearns saw that they werd acting up he took over and you should
have seen him make them step around.  He let Dan know in a hurry
that he expected better of him than eraser throwing. He told
Rand he would advise him to get something better to do than whist-
ling and bouncing the ball he had brought in from the playercund,
He got them settled in no time and Stowe's group got started on
their reports. How they are almost ready to put up the test for
us to teake.,"

Hearns went on with his work and it was not until after
the dismissal bell thai avening that the teacher had an opportun-
ity to say anyttxing %o him about 1t. "Oh! Yes, lia'am! A couple
of those kids just tried to get Tfunny because it wag so near the
end of school, I reckon, but they soon iistened to resson and
settled down to work. They are sall & pretty good sort when you
really get to know them and they seemed to listen to me better
than they 4id to Susie, T 4idn't say anything when she insisted
on being in charge, but I thought she might have troubdble. They
weran*t bed, though. They just Aidn*t want to get back down to
work. ¢Can*t say I blame them pmch for it's mighty hot and I*1l
be glad when I*m cut of here for the summer too."

"You've worked hard and you deserve a good long rest,” the



teacher told him.

"Yes, but it has been a lot of fun along with it. I hope
we all keep together in high school next year for I like this
gang,” he aai&, This from Mesrns, the grumbler, the grouch,
the ﬁanchy*bar of the ;raaeéiag.tgllf

As he went down the stairs whistling, the teacher said
to the silent walls, "0ld boy, you are ready to meet and solve
most of the problems of high school, and you've been one of my
greatest Joys this yesr,®

C. iu learns To Analyze And Help Herself

Lu came to this school from & neardy oity school where
she had spent all of her previous school life. She was new to
everyone in the class, ths teacher included. She 414 not appear
to have the typical undesirable traits of an only child. She
would gladly share her belongings with anyone in the group. She
¢ould even be classed as self-effacing. She dressed nsatly, bdut
simply, despite the fact that her parents lived 4in the finest
house in the community and were socially prominent.

During the first few weeks of school while the teacher
was meking sn inventory of the abilitiss, achievéments, and
weaknesses of the group, she discovered that 1Lu was lower in
arithmetic skills, in her ebility to express herself in both
written and oral speech, in har~interprataiion of resding matter,

reasoning ability, and spelling thaniénatvmamhara of the group.
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Lu wasn't long in discovering this too when she ocomparad her
work with the work of some of those around her. Before the
teacher hed hed tine to consider this problem, Lu came of her
own Amaar&,‘, fmnkl;r stated ber limitations, and wanted to know
what she could 4o to overcome thom.

Since time 314 not permit the two to have a satisfactory
conference right then, they arranged for one the next day. They
agreed that it might be & good ides In the meantime for sach to
think about Lu's weaknesses aond needls so that they could start
with a clear picture of the problem, They would then be able to
plan together how Ia would dest be able to attack and solve
these problems,

Next day she 4314 not waste time Ly giving excuses asz to
why she was dehind the others in her work, nor 4id she try to
blame others for it. Shes ssid the main thing was Lo get caught
up, if possible, The teacher tried to explain that it made no
difference to hoer how fer Ia was dehind the others. The important
thing was for Lu to compete sgainst her past rscord, not those
of her classsates, and see how mueh growbth she could m next
spring from where she ptarted this fall. It took the tencher
a good while to get Iu to understand that the teecher believed
this and expescted to use it as the sole means o: rating Ia'e
progress throughout the year., When Lu really grasped the idea
she said, ") believas I will like it detter than the way the teech-
ers have always done before this, but I will have to geot used to
it. "



"In the other school I could do as well as eny of the
others in sll of my work except spelling end arithmetic, but
oh, my? I'w just terrible in thosel™

"non*t get too upset and worried until we first ses what
we can do sbout it. If you don't improve after that it will be
time enough to worry. Let's save our energy for the Job. I
believe you 4o & lot of worrying anyway, 4o you not?®

¥es, Ma'am. It sesma that that is all I cen ever do.
Sometimes I can't atudy for worrying so much.”

"Does the worrying help you to get your work done?™ the
teacher onquired,

"It doesn't seem to," she anawsred dejeotedly.

“*Then let's chuck it out ths window and see if you can't
become as gay and frivolous as Anne," suggested the teacher,
She couldn?t help but smile at this since she had already heard
several of the chilaren Seasing Anne about not being able to
pass the mirror without stopping 4o primp a 1ittle and smile at
heraelf before passing onh.

"pidn*t you tell me you liked horses?" snquired the teacher,

"¥es, Matam,” she replied in a puzzled tone.

"Will you bring moe a picture of the prettiest one you can
£ina?" ’

"I nix?. he sure to, and, oh ms! X must not forget it."

“rhere you go worrying about it already. UGo make & note
of it some plece snd thsn forget it until you get home,™ advised
the teacher,

When she hraugni it the next day the teacher pasted under
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it in biz bdleck lstters the following words:

THE: EQREK THAT FRETS IS THE HORSE THAT SWEATYS
Turning to her the teacher said, "Will you please take thal
home snd hang it in the roam where you study your lessons, Every-
time you start to worry look at i%, think of me trying to reduce
worrying for you and. your trying to get fat, then grin i{f you
can't laugh snd go back to work again."

She ¢id as the teacher askod her and she remsrked several
tizes afterwards that it helped her more than anything else to
breask the habit. Both Lu end the teacher noticed how she was
able to improvs in her work as her worrying decressed.

In was very timid eround people, She was 80 nervous that
she usually wrung her hands when she was tsalking to anﬁms, aven
when she knew them fairly well. When she first started reporting
$¢ ths group, she both wrung her bands snd swayed from side to
side until it distracted the attention of the clasa so that they
were unsble to concentrats on her report. Here is what she says
of herself in one of her esarly evaluations: "I have trouble
talking in front of jlma class. It is hard for me %o get up and
talk %o them. I suppose it is hard becsuse ]I am always thinking
sbout what the other people are thinking adbout me instead of
putting my mind on what X am trying to say. I must try ‘o breask
myseslf of this.®

This is an excerpt from a Seif-sveluation made about the
Tfirst of December: "I am afraid I 4o not kpow whether people
or boys and girls like me or not, Sometimes I think I should
know because it would help me to get my mind on other things.
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I am trying to make friends with the girls in mny class because
I like sveryone.®

| This s an excerpt from s record around the middle of
the year: *I think X am iwproving in my talking before the
class, and in apesking at my se\:at, I talk, telk, talk! My
talking is increasing. I am talking out of turn sometimes and
I have laughed out loud seversl tim&s; The things the boys and
girls say to me seem so funny. I will have to watch myself to
keep from g@tnh}g too noisy,”

The excerpt from her last susmary shows progress: "1
have learned to like to give reports and ] am glad 11:“%5 axpected
of me, They tell me I can do it well :‘zw, but I am able to keep
st1ll now. I suppose it is becsuse I want to tell whet I know
and I forget to think ahout geéx}z.e or other things. I like for
the boys and girls to lsugh now bescause I know they enjoy the
things I say and are interested in the report., I think learning
to talk to & class has been good for me.”

In a confersnce with Lu the teacher told her that the
last sentence was not very ¢1§ar- to her becauss 1t d4did not say
why she thméht learning to talk to & group was good for her,
After thinking & minute she srid, "I bdelieve it hes made me less
afrald of people. I used %o be arfraid of éwaryana, " Wasn't that
silly of me?® )

*Do you really think you have gotten over most of it now?”

*Yes, Ma'am, Of course, I still get nervous but I am not
afraid. I wasn’t even afraid when we gave our play to the high
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school, and aﬁer the firat Tew minutes I wasn't so nervous
either, I think it is good for me, and I'm going to teke part
in things in high school even if it kills me at first. It is
fun after you get ussd to it,”

"Good for youl Go to it! I've deen noticing that you seem
to be much happier.”

' "On: Mrs. Ce-~~! It's 80 much nicer out here in the coun~
try,. I have ny goats and guineas and even a viotory garden. I
always have something I can .do and 1t*s so much Tun. I have raised
some real nice lettuce all by mysslif snd I'zm going to bring you
soma. And, too, I can sing as lond es I wish to and make all
of the nofise I want., Sometimes Mother says I will just have to
ealm down .Or she can't stand it., Then I go outside end work in
my garden or plisay with oy goats. One goat is real gentle btut
the other one, oh my!l You never know whatl he will do, but I
believe I liks him better. I don't know what has come over mel
I 4ldn*t used Lo be this way,"

"Aran't you Just lsarning to express yourself? When you
think and 4o things now you lst the 1id fly off instead of
keeping everything bottled up insids of you, Haven't you noticed
that the more you do that the less you worry?*®

*Yas., I have noticed 1t, and I am happier now than I used
to be. I like sll of the boys end girls too.”

*and they all 1ike yon. Do you rememder Susie saying
the first of the ysar that she was afraid to touch yom for fear
you would bresk. ‘She said that decause you were afraid to open



up and. be netural, I saw bow afraid you were and slso that

waz the ré&scm the children didn't like you. Your fear kept
them from doing the very’ thing you so mich wanted., Remember
that most times pecple are jJjust as afraid of you &g you are

of them. W¥When you lay aside your fear they forget thairs,

| You are a most attractive little girl, Make the most of 1%

and stop bolittling yourself. I've noticed you always let

Ruth boss you arcund. Of course she is nice, but you are nics
and smart too, She is two grades behind you and not nesrly as
pretty as you, The next evening she comes in here snd tekes my
briefcase away from you tell her where to get off, that I'm your
teacher, you had the bag first and you'll carry it to the car,
Assert your rights. Stick to it and you'll pretty soon see Miss
Ruth change her tune. Oh yes! Shetll like you better for it
and even if she Goesn’t, you and others will, Now I wouldntt
heve dared tell you this sarlier in the year, but I belisve youn
know just how I mean it.”

The very next svening she did just that and Buth was S0
surprised thet she even forgot to get angry. As scon as Lu and
the teacher were by themselves the tescher saiﬁ; "Ses! What did
I tell you? You told Ruth in a nice way too. Why don't you ry
the sgame thing on ¥red tomorrow when he messes things up and
sxpects you t0 clean up for him?™

It worked with him, also. Of course, it took until the
last two wesks of school to get Lu ready for just such & step,
but. even if she neover gets further those two experiences compensated



her for many past events.

When 4t came to drill work, Lu was the old time teacher's
ideal, She literally slaved over the jobs., It got to the point
where the teacher had to interfere beceuse she was staying up
80 late that it was upsetting her poise. Day after day she ‘would
bring in pages of problems in arithmetic for the teacher to see
that phe bad dons. One 4ay the teacher said, "Do you 4o all of
these becauss you enjoy doing them, or had you rather 4o less
of thesge and 4o sometbing clse also?"

"No, Ma*am. There are many things that I had rather do,
but I thought I needsd this beceuse I sm 20 poor in arithmetic
and it would be good for me to do."

"Let®s see if we can't work out & better plam then you
are now using. I have a series of disgnostic tests that pretty
thoroughly check all types of our work. Let me bring you the
tests, you give them to yourself, and then do the remedisl work
only on the types of problems that you need, That will leave
you some free time to 4o some other things that you enjoy. You
will have time to read many more interesting books. I think I
heard you say that you sare interested in opera. I also enjoy
opera and I bave threes books {unususlly good ones, I think} that
I shall be glad to lend to you sinoe I know you will teke good
¢are of them. I shall enjoy sharing them with you and discussing
plota, Kayhe you would sing some of my favorite ariss for aoe
some time. I'm surs the group would enjoy them tco.” Later she
consented and shared many of them with the clasa at their warious

¢lub programs.



Hex face beamed a8 she said, "That will take a great
load off of me, and I would Jjust love to hava the books. Would
it be too much trouble for you to bring them to me tomorrow?™
And ms an arterthought, "Don't forget the teasts either.”

The teacher took her ths books, dbut she did not hear
anything from them until juet before Lily Pons cans to the city.
Iu came in one morning falrly bubbling over with excitemsnt and
said, "Guess what? My father is going to take me o hear Lily
Pons sing. I just can't wait! I'm going to hear her sing in
the ﬁpnra, "The Daughter of the Regiment." Don't you just lovas
it? I've read 1t over aand over., It isn't my favorite opera be-
caus=ae I like Carmen best of all. What is your favorite?®

The teacher sald that Faust was her favorite and they
leunched in%o discussicn and comparisons of operas, Then Lu
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shyly confided that she was msking a bock just the way she wanted

it. "I'il bring it and show it to you sometime if you won't
let anyone else see it." The teacher promised and the next day
she brought it. This book was really a lovely thing. It showed
that hours and hours hed been spent on its conatruction. Some
of it was quite originel, even showing sttempts on her part to

write some original music. She was very fond of illustretions

but lacked many. ¥hen the teacher offered to bring ber a number

of old programs and pictorial material, her face bémmed. "It
will be just the thing I needed,” she said. "You sre the only
one I have aver shown my book to and I am 80 glad that you think
it 15 good. I am going to keep 1t until I am a great opera
singer," she shyly confided,
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*When you are I*ll come to see you. JI'1l be quite an
old lady then, but I*1ll sit on the front ssat and clap louder
and longer than anyone,®

fput that is just our secret right now," she seld warn-
ingly and the teacher took ths hint,

Practically the ssme thing happened to her in her spelling
41fficulties as in her arithmetic, The teacher dlscovered that
she had always tried to memorize the words, Iu was amazed when
the maahér showed her how muaa ﬁh& dictionery and started
working with her on phonics, syiiabiaatmn, end snunciation.

She ceught on quickly and commented on her improvement in spelle
ing. Here 1s an excerpt from her last evaluation: "I am still
not & good aspeller, but Y do know I have made a big improvement.
Row 1 can spell nearly all words that are true to thetr phonic
perts. I bave learned how to use the dictionary; in fact , . I
hama nearly worn mine® out this year. I have gotten into the
bedit of noticing new words that people say snd that I see in

my resding. At first I hed to look up ever so meny words but
‘now 1t is getting to be fewer all of the time. I think I am
beginning to talk better becsuse of this. Mamme says I em alwaye
trying to use some big wx&i’&, and sometimes Daddy laughs at ne
when I use a new one,” g |

The teacher discovered in mrking with Lu that she counld
grasp & thing very much quicker in an iIndividual conference than
she eau}.d*'iﬁ, a group, even in a smsll group. If the teacher
sould f.mms. picture to Lu the reason for doing s thing, then help
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her visualice its completion, it was sasy to help her to break
it into manageable pieces and then tackle one plece at a time,
Once she grasped this in anything the teacher needed no longer
to keep lu on her mind. ‘

At the end of the year tho teacher gave somse diagnostic
tests and lu stood in the upper guartile of the group. In the
teacherts opinion she facsd more handlceps the first of the
year than any member of the group and she worked harder to
overcome them. Ju desired ta‘az:hia*'m and she sought systematic
work habits. GShe developed initistive in using frequently any
skill she had mastered.

D. Hans Achieves Desired Lesdership

. Hans was an outatanding chlld in that he could sse through
a problem before the rest of the group had begun to realize its
ramifications. This superiority on his part was no doubt a
big factor in depriving him of the very thing he most craved,
namely, leadership. He could not understand why the others could
not see and follow his line of thought and arrive at the sams
conclusions as rapidly as he could. ™But don't you see if this
is 8o, then such and such must follow,™ he would announce to
them, not reelizing that he had hit only the high spots and left
out all of the details necessary to make most people see and
understand. The slower ones were irked by what they termed

"his superior airs", and the very slow ones were confused and
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resentful, This led them to hit back at bim in the only way
they knsw, namely, by calling him "Smart Aleck”, "Mr. Know-It-all",

N

"0l4 Show Off" and such nemes. Nor 4i4 it help matters when they
Tinnlly resched the same conclusions that he had long ago stated,
for him to say in a superior air, mrhéxez isn*t it méz like I
told you? If you had listened to me you wouldn*t have had to

80 to all of that trouble and you could have used all of that
time for getting something else done that you wanted to do."

The teacher scon saw that it n;; her responsibility to
get him té tolerate their slower pace, while at the same time he
could go on to newsr and wider fields that they would probadbly
never reach, or certainly reach much later while he was forging
still farther ahead, A good exsmple was the work in arithmstic.
He could atate, sse through, and srrive at his conclusions before
the others haed begun to state the problem. When thes teacher
would follow through step by step with the others, he would say,
"Hat lra, Ceee-, it just takes up sxtra time to put in all of
those extra steps. You could get it in a much quicker way if
you would 4o sc and s0," again hitting only the high spots,

"You are quite right, Bans. You and I can ses it ’ but
4t is =lso necegsary that the others see it too. 1 am putting
in these extra steps for them, You go on to other things and
et us work it out in our own way."

Iater the teacher mads it convenient to have & private
talk with him. She very adroitly said, "Yon and I are able to
skip over the details and gelt at the hesrt of the thing sooner



then the others in the group. We know 1f, but we don’t liike to
take the Joy out of it for them by not letting them discover is
for themselves, After this lot's play a gaue ocurselves, You
se& how quickly you can 4o it if you wish, then look at me and
no@ or in some secret way let me know you have it. The fun
will come in their not discovering cur game, This will not
bother the others and it will give us the satiasfaction of share
ing it together.”

This worked well ap long as he didn*t forget or try to
let the others know he was doing it. He was able to progress
at his own pace and do many things he wanted to do.

As fay as doing work was concerned he wag roally getting
somewhers, but it still wasn*t helping him to bscome an accept-
able member of his group or & leader. The teacher tried %o help
him to see for himself that he must &0 through a perlod in which
he almost dropped out of the class picture., He could do those
things they 4id and more too, dut he must sbare them quistly
and contribute to the group discussion only when he was directly
asked to do so, if he wished to be acceptabdle.

0f course, the tsacher d4id not dare to tell him all this
c:pe:%lrg At one time, Tor example, she guietly sepprosched him
and said, "Hens, would you mind paying close attention to these
reports and then summarize them for the group. ¥Where you find
it necessary, add your own facts in summary form s8¢ that the
whole thing will give them & strong tis-up. Now this isn't easy.
It will require mmch research work on your part to familiarize
yourself with 81l of it., It will be nscessary for you to llsten



and analyze while the others discuss in order for you %o present
your part afterwards as a summarization and tie-together of the
whole work. I believe you can do it better than anyone.else in
here, It is5 also & kind of work thet will help everyone, nmost
of all gonrsélf, hut it will certainly demand everything you
have to give 1t. Are you willing to try, or 4o you think it
woulid de too hard for you to do?”

Hans set. to work immediately, He ransacked the library
for books that he nesded, Not bdeing satisfied with these, he
went %o the City Pudblic Lidrary and. borrowed books there. He
oven got bis mother to buy bim some boocks he needed and liked,
He sat in on different groups, saw them working, end heard them
reporting. in committees prior to a gepersl olass sharing. Ee
consulited other teschers in the school 2nd people in the commne
ity that he thought might be able to help him.

49

When the grcm#a were studying weather he went to the local

weather buresu and secured valuasble meterials to help him., He

wrote to the Weather Buresu in Washington for materials. He sven

wrote to his uncle, who is head of the science department at a
college, to send him any help he could. When Hans had rsacelived
all of his materials, he had a dulletin board display of them
and shared them with the class.,

His summarization of the sntire weather unit was so well
like@ by the group that they sll asked him to summerize the next

unit, *Our Universe.,” "We 4idn't ask you to do Weathor,™ several

of them sald, "because we didn't know how important it was to

et & good plcture of the whole thing. This time we wanl to msake



sure we got it again 80 we want to ask you right now before we
start ﬁ;.p“

"Yes, let's call him the Roving Reporter,™ John added,.

"A good idea,” chorusged the whole class, sc the Roving
Reporter beceame a necessary part of each group and the total
class,

When this work was dopne he confided to the teacher that
he thought it was thoe bdest piece of work he had ever done and
the most snjoyable. %Iou know, Nrs, Cee~-~-, my daddy used to
be & principal in one of the city schools and he Enows so much
about astronomy. Ho took me out at night and helped me study
tha stars., I have learned so meny wonderful things about them.
I even went down to the Y.M.C.A. with Daddy snd heard a man
lecture on astronomy. I have just *loved! this work end I have
made & big book telling all adbout all of the things I have
learned, Would you like to see 1t?" ho said with a beaming
face ag he produced the bdook.

The teachar marveled as he displayed and explaeined its
different parts. "Why don't you share this with the rest of
the group like you 4id your weather material?®™ the teacher
asked him.

*I will, just as scon &8 I give my final report to the
¢iass,” he said., "That report is due this week, Then I'm golng
to put the book on our work table 80 sanyone ¢an see or uss it
that wants to, but when they finish I would like to have it
back to keep becouse I'm very proud of it, I put zo much work
into 1t snd enjoyed it so much that I should not 1ike for it



to got away from me. Haybe as time goes on I will be able %o
add more to it mnd who knows but what it might amount to some-
thing =some of these days., UWhether it does or not, I'1l have
had the fun of making it."

The tescher was eager to keep it for it was the best
single piece of work done by any member of the group during
the gyear., All of it was his own original work, showing how
well he had grasped the subjeot and what amount of work he had
had to do in order to produce such a thing. The one phase that
particularly interested her wes his drawings of the heavens as
he saw them early in the mornipg on his way to the dairy barn
to milk. His Christmas Eve Night 4rawing was unususlly good,
and his atory "idy Refloctlions on This Bight" was exceptional
for a child of this sge, the teacher thought. His talks and
visws expressed about things his father had shered with him
were very interesting to the teacher, It revealed & common
interest besutifully shared between an unnderstanding father and
son., As ths teacher read it and later heard him tell it to the
group she thought, "Ko wonder you feel it is your best work bee
cause you have lived a bsautiful experience with a most under-

standing person. He has given you more than we could ever have

hoped to. It was indesd fortunete that you should have been se-

lected for this work and this topic, Now it is your favorite
“intsrest ss well as his, and it is and will continue to be a
great source of pleasure to doth of you. As & result of this

the whole group profits.
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¥hen his mother saw the teacher at the next P, T.A. meeting



she 2ald, "Hrs, C---<, how In the world can you do it? Last
year his teacher %old him he had to write & two page theme
once & wosk and he nearly drove se crazy, rfirst complaining
abont heving to do 1t and then Tinding enough words to £ill
two pages, Now he tells ms he ﬁmsnté hava to write snything
snd still he aits down snd writss & good-sized book., It's the
first ti=zs in his 1ife I have ever seen him enjory writing., It
doesn*t meke sense to me, but I declare I heve a time getting
hiz to bad theac nights.”

*ohi It's Just having him learn his three R's in another
way,” the teacher told her., The mother had previounsly bees one
of the strongest oritios of the newsr methols,

The class had begun to sappraciste Hans' capabilities.

They began to reslize he conld give them something. In turn he
bagan to learn that 1t was nore m to go along with & group
than 1t was to try to pull them. For the first time they began
to eppreciste sach other.

Hy thi= tixz&e the teascher bhad bocoms snough acquainted
with her group to be able to pick out those porsons who wers able
to work with Heans and still uot lst him dominate them, 7The teach-
o7 esked Hans to help them lesrn soms short cuts in aolving prob-
lems, She said, "Mow see if you ¢an't be patient with them. They
won't always sse your short cugts dut if yon ars a good helpsr 1t
will de your Dusiness %o help them to see it. Try to mmke your-
self willing to be srgued with snd let them present their view-
points. If you can learn to see their polnts, they will be more
willing to try and see yours, It ia only through a give end take




that you resily learn all sides of a thing."

®=T¢11 try,” he said, and he meant it.

Ha formed his 1iStle group of five and they started to
work. Often the srgument became S0 heatad that they would ceall
the teacher for consultation, but she noticed that they alweys
went back at it barder than ever. Hans really trief to lay aside
what thoe others termed “that know-it-all way* and meet them on
their own leval, They showed him they were willing to follow
hiz only s longz as thers existed sguslity and toleration. They
4id not doclilely asccspt his point but challenged him to mske good
with them if they continued to accept him as their leader,

As Hans lsarned the spirit of give and teke znd how o
give in cordially when he was wrong, he ailso learned not to brag
over s point won; instesd, be merely let it go as a proved fact.
They, in turn, recognizef this and were not so ready to challenge
him on every little incident., By degrosz they 'baaur; £0 accom~
plish 30 much and make the conferencss so worthwhile that others
were drawn into the group.

It wmas noticesble that when ths group became too large
they lost intersst and usually fTormed into smeller ones.

Hans hacame able o hold the assllser unit, but he was
never sble to handle the larger organization for sny grest length
of tims. He 4id not appear at his best in a lerge group. It is
the teacher?s gwn personal opinion thet Eans will never bo abdlie
to influence & crowd or command a large following. 2Rather, he
is 'ihaQ type '!snat will bes zble to gether around him o sslect fow



and derive his satisfection fros these. He is emotionslly highe
strung, casc be easily upset, is quite zensitive to adverse orit-
iclem, and inclined to de intolerant of the other fellow's view-
point when it doesn*t co-inoide with his omn.

fle bad & habdbit of sharply dissgresing with ancther when
he thought they wers wrong. His menneriass in this diasgresing
always hnd the most unpleasant effect on the other fellow. The
teschear bas sesn other shildren argue with him even when they
knew they were wrong rather then admit %o him that hes was right,
Seversl of thexm would say to the teacher after such an sneounter,
*I know he was right, but I wouldn't give him the satisfaction
of admitting it bscsuse I couldn't stend bis way,"

Cocmsionally the temohsr encounterefl the same thing and
she found herself rescting in & like manner. In talking with
ﬁtxﬁig and Evelyn one day they yerxarked, "You don’t seem to get
mnd with Hans when he disputss your word 1ike some of the other
teachers did, Why, last yesr Miss X would hit the ceiling soms.
times. Don't you really aind jte"

"Po tell you the tyuth, for just s sscond or two I do,
but then I realize that it is just his wsy and that he dosan?®t .
mean to be Ixpoertinent, I thiok the same is true wisth the rest
of you too. I hope all of you will help him change ﬁhat little
way 20 1t won®t make psople continue to fesl that he is objection~
able.*

*1 believe averyone would like him better if he knew how
0 dlsagres with & person without msking you feel bhe was belng
Gagly about 18," Evelyn thoughtfully stated.



*I'm sure you are right.” Cusie replied. "lost of the
time I like Hans but he certainly pakes me pad sometimes,™
| Kot long after this oouversation in the Current Events
discussion during a morning news brosdcast, Artie hed announced
that Prancis Biddle, the Attorney of the United States,
was to rule on the deportetion of Herry Bridges, Hans corracted
him after Artie’s bdroadcast and seid that Robert Jackscn was
Attorney-General. GHost of the class agresd with Artie, but Hans
stubbornly refused to give his polnt. He found the World Alm#a
which gave Juckson a8 ths Attorney-Gensral, The group tried o
convincs him thet the change hod besen madle since the almansc
had deen printsd, dut he still copldn?t de ﬁmiﬁea&‘s Finally
it war suggeated that someone write to the News lLeader for infor-
mation as they could not find proof of it anywhara In print
right then. Hans voluntoered %o write the letter himself and
was chagrined when he received the information that he was wrong.
He 4id not produce the letter st first, but weited until the
clags was talking sbout writing egain. Of course, when he finally
producad it things wers worss for him. |
Mearns, nis old antagonist, ssid, "Yes, Hans just can’t
take it when he isn't right. He's always ready to correct the
other fellow, but he can't let anyone eise corrsact hia. That
is the thing I Just can't stand about him.™
| The tascher saw whers things wers headed, so she quickly
stepped In zpd ssid, "Ohl we all have onr failings. Watch out,
Hearns, that yours dossn't besome & too sharp criticisa of others.

wel 38T !‘.r



¥e all know in here that your bark is sorse than your bite ™
this asid to the accompaniment of an understanding grin. Nearns
gave beck the grin and the incldent was closed as far as he was
esonesrned,

Later, when the teachesr got Hans to himself she said just
as quietly and conversaticnslly as she cculd, "Don't you think
it l1ald you open to criticism shen you 414n*t tell the group
$mmediately after you got the letter? It put you in a2 bad light
with them, I wonder if you couldn®t change that way of always
bveing on the defensive about a thing. It mskes other psople
angry end such more unwilling to graant you your point.® As she
slipped her erm around him sho said, *I think youo know me well
snough to understand just how I mean what I am going $o say.

I know how the children feel when you Gissgree with them becsuse
for just a second or two 1%t makes me feel the same way when you
disazres with we, I know you don*t msan %0 be ugly so I try
not %o show that I fesl that way, but the children don*t know
it or don*t stop to think about it., I think it hurts you with
them wore than anything else, If you could changs your ssansr
to them I belieye you would ses & great Adifference in thair men-
ner towards you. Would you be willing to try it, 17 I promise
to help you all) I can?™

He sauggled close up to the teacher end sald, ™Y have
known it for s long time, dut I don't know what to do sdout it.
Tren the cther teachers disliked me for it. I sappobe I Juet
¢cant't stand to be beaten,”
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"But you have sense enough to see that it never reslly
gets you the thing you want. Suppose you try another way and
see if it does,” the teached reasoned with him,

"JI*1l be glad to try, Mut I expect it will take & long
tinme,” he said,

*It will teke just as long as you want it to," the teach-
er answered. ©It depends on whether you really want to break
yourself of a bad hablt or not. I think you can do it just as
well as you 4o other things, if you meke up yvour mind to it,"

Thi= was the challenge hes needod end he was quick to
respond, His motivating power all the way through was "accept
a challenge and respond.”™ The teacher?’s aim was to have him
respond in the way that would benefit him most.

Time and egain the teacher saw him make a big effort
not to be the Lirst to notice and correct a statement of another.,
Instead, hs watched how different members of the group corrected
it. As a general rule, Stowe caussed the least offense in making
& correction, but still he got his point across. His method
was usually, "He [feferring to the person making the error] said
such and such & thing, but don't you think he really meant so
and s0." iost always that person in error either saw his mistake
or gracefully allowed bimself to be set right. There was usually
very little frictlon there.

. Hans began %o try to use this method. At first he 4id it
very awkwardly and didn't always succeed, btut the teacher felt
sure the children realized what he was trying to 4o, especially



Susiec and Evelyn, andé they helped him as much as they could.
As vmas to be expecied, Mearns was the last to admit his effort.

Another big difficulty he hed previocusly had wes not belng
able to get along with hls peers on the playground. This hed
led to many quarrels and herd feellings in previocus grades as
most of the children testified. They called him a tattle-tale
and cry-bveby bocsuse he always oried when things 4idn't go his
way after which h&ﬂ would go and tell ths teacher.

The teacher was acgquainted with these facts early in the
--sachocl year. She took aside the whole group of boys right after
the first episode and they had s thorough discussion about sports-
manship and fair play on the playground. It was suggested that
they draw up and define certain rules of conduct that all of the
boys should observe. The teacher advised that they do it them-
selves and call her in, if they needed her., When the boys hed
finished, she said she thought it would be a good idea for them
to explain the rules to the girls and her in order that they
might criticize ond suggest other points whsn they saw & need
for then,

The boys welcomed the idea and set to work with & will.
They did it so well that the girls were duly impressed. This
stimulated them %o have Hans type the rules and put them on the
board where all would ses and be remindsd by them.

Hens gladly di4 this and not once after that did he by
word or sign let the teacher know if things 4id not go well with
ﬁim on the playground. The tencher got reports from others, bdbut
never from him. Susie, as eafety patrol, seversl times reported
to the teacher that she thought that Mearns was unduly rough or
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hard on Hans, ©One time she reported that llesrns dragged Hans
through the mud to soil his new scout suit. In reporting she
said, "I told Mearns if he didn't 4o better that I expected
to tell you and have you do something about L{t. It was no sense
in carrying on like that. He said thet tettle-tale and cry-baby
would 4o that for me. LHas Hans ever told you enything sbout it?"
®No, he hasn't and I want you to let me know if any more
of that goes on., I don't want to interfere because 1t might
have the wrong effect on lisarns and make him believe that Iians
told even when he hasn't. Ws don't want such conduct and I wish
you girls would tell Fearns what a big dully you think hs is,
I believe 1t will do more good then if I had a talk with him."

The girls did and the teachsr never heard of Mearns turn-
ing to such drastic mesns sgain.

The final phase of thls came when learns himself reported
on it to the teacher. (See [fearns’ cass study.)

In the end Hans rightfully ceme into his own in the realm
of "book sense™ . as learns termed it, Hiz ability was not only
recognized but appreciated. By the end of the year they didn'*t
rind running to hm;. end saying, "Hans, is this the right way to
do this prodblem?” “Hans, did Helen spell that word right?" "Hans,
can you tell me where I can find information on such and such a
thing?” "Hans, will you help me rewrite thia paragraph. It doesn't
sound just right to me.®

On the playground he was respected as an individual who
had equal rights and privileges with the best of them. He no long-
exr felt it necesazary to swagger or brag, He had that feeling of
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belonging tc'the group which made such gestures unnscessary.

Hens hed elways craved affection but had been afraid to
show 1t. Now he 4id not mind henging eround both girls and boys
and being one of the gang. Ee was very affeatianatze xmg the
teacher and wes ée}.ighteé when she showed him any marked atfention,
He got 80 he never 1éft school in the evening without first hav-
ing = littie private conversation with her or trylng to get aome
particular aoctice. This she gladly gave him becausme his mother
wag of the type which never displays affection, being raserved,.
very intellectuanl, and & most capable lsader, She had held many
important offices, suoh as President of the P,T.A., President
of the Woman's Club, en office in the State Co-operative Associ-
ation and various offices in her church.

It was gratifying to Hans when he was selected to be Unole
Sam in the school lay Day pley, but it was particularly so when
the group selected him to lead them in the radio program. Hers
he knew that no teacher had used her influsnce, but his selection
was deliberately made by his group because they considered that
he could do very much better than any ol the rest. IHe raalizéﬁ
that they knew he could be depended upon to help the others out
of & tight spot, if they needed it.

Deeper than all of this, he knew that he was at last
measuring up to© what his mother had always expeoted of him. He

was doing in his own way the same kind of thing that she was con-
stantly doing.;, Ee hod come into his own with her,



E. The Teacher And Group Plan Situations For Dan's Development

Dan was an easy, quiet type of child who attended to his
own business, and mede it plain that he desired no interfercnce
from others. For example, when his turn came in an expsriment
to cere for the rats, he would listen to the other children's
advice on the best way to 4o a thing. Often-~times he didnf't
offer a single disagreeing word while listening end then he would
40 it -his own way, The children frequently remarked that thay
knew only by his actions whether he agreed with them or not.

The teacher felt the sams way about her work with him,
She was never quite sure whether she had been able to give him
the kind of help he desired. A good 1llustration of this was
when he came %o her and ssid that he was not able to get the
difference between the wolume and the area., The teacher worked
with him in every way she knew how to try and show him the dif-
ference. He finally agreed that he saw it :.a.nﬁ went back to hins
seat. QJuite a while later he said out loud to himself, "I ses
it now. I Teally ses it." The children laughed end asked him
what he saw end he sald, "Why, the difference betwesn volume and
area.” All the time the teacher had thought he understood her
explanations but hadn*'t realized that he was the type of psrson
that had to work it out in his own way to his own satisfaotion,

' The same was true in his spelling. He hed aifficulty
associating words with ideas. If he could once see their rela-
tionship, it was easier for him to spell the word. The group



62

‘1earneﬁ.that there was very little any of them could do to help
him get this associaticn. He had to také the word and ponder
over it until he worked it out for himself.

Lhen they were painting the room he came without his
lunch the Tirst day. He became so interested that he 4idn*t
want to take the time to go two miles back home. The group and
the teacher offered him part of their sandwiches or some money
to buy something to eat. He finally said his mother had a charge
account at the store and he would get something theres. IL was
not until the room warning that the teacher learned Trom his
rmother thet he hadn®*t eaten anytbing until bhe got home late that
evening.

His mother's opinion is that he is very guiet but studborn.
She said she felt he needed a father's care which hs had never
known. Iis father died when he was four yeais 0ld. ¥Ee was the
youngesat child in a family of six, and she feared that his older
brothers and sisters both teased end spolled him. She confessed
her inability to understand and help him at times, ending with
the statement that "he couldn't bear to be criticized and that
she had to be very carsful in her way of correcting him.™

The teacher and the group were always running up againsat
this same problem. Dan couldn't bear to let himself get in any
gituation where he felt that direect coriticism or comparison of
himself with others might ocecur, ¥When the group gave their plays
Tor the high school they wrote a part that Jjust suited Dan, bdut
they were never able to persuade him to act it. Instead, he
elected himself to pull the stags curtaines and switch the lights
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and no amount of talk could get him to do snything clse. Again
in the ey Day program the teacher and the group tried to get
him to be the flag signeler for the Boy Scouts, since he was
better at this then any in his troop, but he Tlatly refused
saying, "I'm not golng to heve any oléd pecple looking at me
all of that time."™

The group was rors successful when it came to reports.
At first he refused to give one, but by degrees his class led
him into giving short reports to a small number, and as he be-
. came familiar with the idea he was finelly able to talk to all
the members. Their greatest achievement in this field was when
thoy succesded in gotting Dan to give the safety rasport to the
S.C.A, He was co-Captain of ths Patrol. When Susie was appaint#
ed 5.C.A. treasurer to rill out an unexpired term, she told Dan
he would havs to give the report since she couldant't 4o both.
At first be refused, but Susis and the group helped him prepare
the talk and Susie told him he could take the paper with him-
and read it if he got excited. He did gst excited to the extent
that he read it, but the next time Susie had him practice dbefore
his classmates until he felt rore confident. That time he only
referred to the gapef twice. Vhen menbers of the organization
complimented him on how well he did, all he said was, "I ocught
to have done better than that.”

At the spelling bassball party the losing side entertained
the winners, The defeated team decided that each person should

be responsible for the person whose name came opposite his on



the winaing team. It so happoened that several boys had to entsr-
tain girls and vice versa. 7This 4id not make any difference
with sny of the losers and they decided to not let the winning
sids know what they had planned until the party. Lu drew Dan
and when it came time for ber to sit with him during the re-
freshments he emphatically refused. Different members of the
group and the teacher tried to reason with him, telling him he
might hurt hexr fselings., He said he didn't care if he 414, that
he wasn't going to have nothing to do with any old girl anyway,
and besides in his opinion it wasz & dumb way to plan & party any-
way.

Charles came to the rescue by saying, “Let me Bit next
to Lu and talk to her. I like her and most girls, Dan can sit
next to me and he won®'t have to talk to her if he docesn't want
to. I'm glad now my partner has mumps for It li have extra eats
and a pretty girl to talk to, besides.,™

Dan rather unwillingly agreed to this and scercely spoke
to anyone during the refreshnont period, but Charles had much
fun. He told In several times that he had enjoyed& the “eata®
and how gled he was to have her for a partner. The teacher never
knew how this affected Dan, but he was gracious enough to thank
Iu when the party was over. Afterwsris the teacher told Lu she
was glad that she hadn't let Dan spoil the party for her., Iu
said, "It*s no uss to act silly about such things, and I velieve
he was more bashful than anything else.®™

He was very fond of anmls as was shown in his care for
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the rats in the rag exparimant. During the painting episcds
he kept them at his home 80 they could receive better ceare. One
of the few times he expressed a strong opinion was when the group
began to comment on how rmch the water~fed rat had dropped behind
the milk-fed one, and if this were kept up long enough what it
would do for him. Dan cames out with, "Poor little fellow! I
think it isn't right to treat him like that. If I had my way
I would give him some milk." HNeedless to say the rats responded
to his care better than most others in the group.

In the first self-evaluations the group made, he showed
an unwillingness to participate, Here is his evaluation: "I
haven't ever done such things before and I don*t know anything
about it or what to say about myself., I think the teacher ought
to just let us go slong and she can put d@ anything she thinks
about us. I reckon 1 do about as good in my work a&s most of the
others except Stowe, Bans, Evelyn and .2 Tew of the other real
good ones who heve always been smarter than the rsst of us,
This is sll I know about nmyself.”

This is his last evaluation entitled: Zhat X Eave Done

This Year: "I wasn't very good in my spelling at the first of
the year, Since then I have studied hard and I think that I have
improved very much because .I can now understand words bstter.

I knew my arithmetic at the first of the year but a lot of im-
provsment has been made in thinking through things. I didn'¢
like to read when I came into the grade. This put me behind in
my socisl studies. ,1 have iearned to enjoy bocks this year, and
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I think this has been more help to me than enything else I have
done, It hss made me like my current svents and helped me read
the paper more, Now I am as good in them as almost anyone in
the group. In my English I have enjeoyed studying with the group
and I think I know 1t ell right, I have worked and tried to
do overything I knew, especially what I was %0ld to do. I have
worked hard this year and I have done the most I cauiﬁ, I think
I should pass.™

This was tagged on as an afterthought: ™I have liked
most everyone in the group and got along pretiy well with them.
I don*t l1like to do things before people. I did leern to give
reports to the group, but I don*t like it."

¥. The Group Influences Rand®s Way Of Living In The Classroom

Rand was new in the schocl and in the cless this yesr.
He came from a smaller school in the couniy which was rather
scorned by the children; they said, "That school is no good.
They don®*t teach you enything there.,®

His work 4id indeed show that he was behind the others
in achiavemant*’ The group organized a spelling game that they
played svery Friday. They used theiy clazs word l1list for the
gane, Rand could not spell; hence, he was a handicap to the
team. The captain and his helpers got together to aee what they
could do about him and decided they would take thei% spare time
to help him learn his words. They helped him syllabicate the’



worda and they struggled with vowel scunds. They found him
both willing and eager tc co-opsrats and often the teacher
would see them hard at work with him. Xven with all of this
effort, positive results 4id not show in his spelling until
the middle of the year,

One thing thet had ispressed the teacher rather nnfavor-
ably when he first came in the group was his slipshod ways and
his unneat, very often dirty appearsnce. Being new to the
school and grade, the teacher rather hesitated to approach him
on this subject et first, and then it seemed to be no longer
an snnoyance to her. She d4id not attempt to anslyze it st the
time becsuse she was so engaged with more dynamic personalities
and events,

It wae not until after the Christmas holidsays that the
teacher was jarred out of this half-conscious state, After
observing for some time in the room, the supervisor said to
the teacher, "What in the world have you done to Rand?"

"#hy? What?" the tesacher rather apprehensively enquired,
"I'm afraid I've neglected him. I8 something wrong with him?”

"No. There 1s nothing wrong with him, On the contrary
things seem to bde very much better. If you had known him as
I 414 last year, then you would realize the great change that
has taeken place in his appearance. 1ie used to be plain down
d4irty. I've bdeen odbserving him since I came into the room and
i scarcely know him for the same person. His expression has

actually changed, He looks fairly intelligent now."

67
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The teacher took 8 good look st him and said, "Don't
give me any of the credit. Vhatever change has taken place
is due to the group and not to me; in fact, I hed not realized
"4t until you called it to my attention just now. I have hed
my hands so full of other problems that I haven't realized what
was taking place., I have not given him any undus attention.
The group influenced him dut from now on I ?xpaat to observe
Just what ihay are ﬁo&ng and how they are going about it."
FProm then on the teacher began to study ﬁim.marersfatsﬂaticaliy.

She soon noticed that Rand grestly admired Stowe who
sat next to him, She also noticed that Stowe was generally
patient and helpful %o Rand, sven when he was busy. He never
refused to help Rend; often when it was nacessary, he took
the time to show Rend how best to do & thing. She saw that
Rand realized that Stowe did superior work and was #apabla of
bkelping him.

As the teacher's observations increased in frequency,
gGhe saw that Rand could hold his own with Stowe or eny of them
when it came to arithmetic. aé enjoyed reasoning out problems
with the best of them. When things couldn'$t de settled to their
mutual satisfaction, quite often they appealed to the teacher
for her opinions. This ability gave Rand a certasin prestige
with the whole group. His greater knowledge of measurement
when the class pasinted the room materially contributed to this

respect from the group. If he could meet them here as an equal,
he 4idn't mind submitting to their coaching in spelling or their
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help in his other work.

Rapd*s improvement in personal appeerance, the teacher
suspected was partly due to his imitating Stowe, and also to
his admirstion for a girl who sat near him. She was careful
of her grooming and his liking for her influenced him to try
to:apgzar'at‘&isphesﬁ around her.

The leader of his first group came to the teacher several.
times in the course of their work and told her that Rand was
not trying to do his work thoroughly, and what aid she think
was the best thiﬁ3't¢ do ebout it. - BEach time the teacher sug-
gested that the guide give hinm special attention and see if
he could help him get atraightena& out. %¥hen he agsin reported
that Rand was still not ca~ap&ra££ag, the teacher planned &
conference with both of them the next day.

At the conference the leader very nicely, but firmly,
stated that Rend was indifferent ebout his work end was not
assuming his share of the group load. Then he pointed out the
hardships this was working on tha others, He said, "It makes
it harder for sll of us when Rand won't 4o his pert., We don't
think that ie fair to him or us either.,"

"You see what he mesns, don't you, Rend?” the teacher
enquired.

"Yes*m, but they expect you to work all the time,” he
enswered,

"Isn®*t that what we are here for?" demanded the leader,

"You Jjust try getting really interested and you'll ses how fast
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the day goes. I*ve found if you mope about & job it takes
you longer to do it. If you get right in and work, it's lots
of fun,"

"Rand has taken up right much of your time, hasn't he?"
asked the teacher.

*Yea, dbut I don't mind if he will Just use it to help
himself and the group,”™ he answered.

“Suppose you let me help Rand ewhile, 1f it is sagreeable
with him,” the teacher suggested. "It will give you time to
get caught up on other work,"

"That is 0.K. with me, if it is with Rand,"” he said.

Rand looked bothered but finslly came cut with, "I*d
like to stick with the group. I know I haven't been doing my
part, but I'll try to do better from now on. It's not that
I don't want you to help me, Mra, Ce-~-, but I don*t want the
others to think that I'm no good., I haven't been much, dut
I*11l do better from now on if they will let me,®

He 4id stay with his companions and this was the last
time that they ever brought a complaint of bis not doing his
share of the work. ¥From this time on Rand began to learn how
to work with s group. He never succeeded in reaching the higher
level of co-aperation that charscterized the superior group, bt
he 4id improve to the point where most members of the clags re-
marked, “"RHand certainly has ipproved in his ability to tell
things so others can understand what he means,."

later in the year came these critiocisms, "Rand didn't
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try to stick so glosely to his notes while he was telling us
about 1t," said Evelyn; "He showed that he had used several
sources for his material,” remarked Charles; "It sounded more
like it was his work than something he had copied from a bdook,"
came from John; "I liked the way he has improved in his delivery.
He looked straight at you and made you believe he was interested
in what he was telling you. This in turn made me more interested
in what he had to say,”™ said Emmett,

Parallel with this effort there arose a much mors serious
problem in relation to himself and different members of the
group. He had one bad habit that the class was never able to
break. He was always wanting to borrow a nickel or a dime from
somecns. At first they lent it freely, but one dsy the teacher
noticed that John, who was usually generous, refused to lend
him a nickel, Upon an aside inquiry John rather hesitantly
sald, "Mrs. Cew--, I'vo made up my mind I'm not goling to lend
Rend any more money until he pays me back what he owes me, He
never says & word abdbout that rifteen cents., I wouldn't try to
borrow more moncy from aanyone if I already owed him and hedn't
made eny errangements to pay it back."

"I think you are right, Jobhn," the teacher replied. ™Is
there any way that I can help y6u sbout it?"

After thinking a minute he said, "I don?t expect you had
better interfere in it yet. Maybe things will work out all) right,
Let's hope so for I'd hate to think that he is dishonest.”

Friday a school movie was &cheduled. This meant that esoh
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ehild had to peay an admission fee of eleven cents, 1f he wanted
to see it. The teacher noticed Rand interviewing several mem-
bers of the group before nine o'clock. When the bell rang, he
came to the teacher and asked hgrttn lend him the money. She
lent it to him without saying anything about her conversation
with John. She noticed thet the majority of the children watched
her with a great deal of interest, but they said nothing at the
tinme,

At noon recess Teddy came to the teachsr and sai&,éﬁrs, Comw,
you'll neaver get that eleven cents back from Hand for he won't
pay back & thing that he borrows, He owes about half of the
pecple in the room and he won't do & thing about paying it back.
We all refused to lend it this morning and we were 1ln hopsa you
wouldn*t do it either.”

"But I bhad no reason to refuss to lend it to him. You
know my rule of lending anyons money once and then no more until
he repays it. He has never borrowsd any money from me befors
and I wouldn*®t refuse him since I bhave been lending to all of
you. Why don*t you edopt my rule on lending?”®

"We are, as far as he 1s concerned,” Teddy asserted.

"I think we ought to do something about his borrowing anq not

paying back. If he keeps that up he won't have & friend in the
group., Besides, when he grows up, how does he sxpect to carry
on sny business if people won't trust bim. Don't you think it
would be a good plan for us to try to break him of this habit:”

*Indeed X do! ®What do you think would be a good way o
go about it7"
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Just then Susie, Evelyn, and Hans came into the roonm
and Teddy said, "Let's get these three into it and see how they
can nelp us. He owes all of them money too."

"Yes. I'1l get into it right away if it means getting
me some money,” sald Hans. "I could do with an ice cream sand-
wich right now, if I haed one of those nickels Rand owes me."

"I think it would be best %o have a meeting of everyone
Rand owes money to and have all of them agreeo on a plan,®™ Suasie
suggested.

Everyone thought this was a good plan s0 they agreed to
contact all of Rand's debtors and have another meeting the next
noon recess,

*I think we ought to let his parents know ahout him, "
Paul said when they met,

*That wouldn®t 4o a bit of good because his father i=a
Jjust as bad as he is. He owes my daddy monsey now that he said
he would never get", Tim stated,

*I think we shouldn*t have anything more to do with him
until we get it," Evelyn declarsed.

"Boycotting him would be & very poor way to do, I think,”
said Artie. "We would just turn him against us and not do him
&ny good either. We ought to work out s hetter way than that.”™

Do you think we ought to take him to the prinocipsal and
see what he can do about 1t?" John esked.

"No. I think Mrs. C---- could manage it better if we dia
that way, but I think we should work it out ourselves,” Susie
declarsd, "We 414 the lending and we should do the collecting,
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“Don't you think, too, while doing the collecting shat
ynu.caulﬁ4hélp le?“ the teacher asked,

"Suppose we call Rand in and tell him just how we feel
about 1%," Stowe suggest&d.

"You mean right now?" John asked.

"®hy not?" Stowe said.

¥hile John xeng to the playground Lor Rand the reat
decided maybe it would be best for the teacher tc leavs and
let them settls it themselves, so shs heard from Susie later
what happened,

They told Rand how they felt about it and how it was
affecting them and him, both, YAt first he got huffy about it,"
Susie related, "but when he ssw that we were not mad but wanted
to 4o the right thing by him, he came around all ?ight, He has
promised to take each of us at a time and pay us all back. It
will teke him & good while but he can do it if he wants to. I
hope he will for it makes us sll feel betiter to know that he
intends to try. I believe he will feel better about it too."

He kept his promise and 4id pay everyone back, but Just
as éoon as he finished paying his debts he started borrowing
sgain. The children lent to him again, and again he was lax
about repayment, so mncn‘sa“that, unknown to the children, the
teachor had a conference with him, He rather ruafuli& toldé her
that it was a hablt he had gotten fnto and he found it hard to
break. She tried to point out to him how undesirable such &
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habit was, and one that was~ap§~tg cost him many friends ir
he continued t0 keep it. He agreed with her, but she fears
he 4idn't take it greatly to heart as he gontinued to practice
1%.

He 4id return most of his borrowings, dbut not until he
was first asked several times by the lender, ¥When achool
closed, he stil)l owed three people and an I1.0.U. to the office
for s basket-ball game he had seen in Harch. The group worked
on him to overcome this habit, bdut the teacher fears Teddy was
right when he said, "It loocks like Rand either dossn't care or
hasn't got snough backbone to do what he xuows is right. He
will have to get out of that if he wants to heve any friends.
We have tried to help him all ye#y, but everyones gets tired
sometimes and decides to guit, I've come to the quitting point
right now,™

*I wouldn*'t feel tcoo harshly about it if I were you,”
the teacher advised, ©“0ften we never see the resulis of our
work until the next year and sometimes much lster. - You will
have to wateh and see if wo have helped him more than you think

now,”
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