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LEXICOLOGICAL STUDIES: A MULTILINGUAL ASPECT
JEKCHUKOJIOTIA: MYJbTIITHT BAJTbHUM ACIHEKT
JEKCUKOJIOTUA: MYJABTUJINWHT BAJIBHBIA ACTIEKT

Onucyerbesi KOHKPETHI MPOSABH MYJBTITIHIBAJIi3MY SIK JIIHIBICTHYHOIO SIBUIIA NPH
BHBYEHHI JIEKCUKOJIOTII: N'ATH TeM Kypcy NpeAcTaBJIeHi B MyJIbTHIiHIBAJIBHOMY ACHEeKTi.
JocainkeHo BUKOPUCTAHHS NPeAMeTHO-MOBHOT0 iHTerpoBanoro meroay (CLIL), a Takox
BHU3HAYEHI JesKi aCNeKTH HOro BILIMBY HA PO3BUTOK MYJIbTHIIHIBATbHOI KOMIIETEHTHOCTI
crygenTiB-ginogaoris. Ilinkpeciaeno, mo MyJbTUIIHIBATI3M cTa€ Bce OLIbII MOMMPEHUM
SIBUILEM B cy4yacHOMY cycnijibeTBi. Lleii pakT € ogHicio 3 MpUYMH, 4OMY MYJIbTHIIHIBAJIb-
Ha KOMIIETEHTHiCTh Oy/1a BuineHa €BponeiicbKo0 CHCTEMOI0 BUIIOT OCBITH OTHI€T 3 KII0-
YOBHUX cepell THX, SIKHMH NMOBHHEH BOJIOTITH Cy4YacHHMil KOHKYPEHTOCHPOMOKHUII (axi-
Bellb. OHUM i3 cr0co0iB 0BOIONIHHSA MYJbLTHJIIHIBAIbHOK KOMIIETEHTHICTIO € BUKOPH-
cranns Merony CLIL, mo 6yJi0 NpaKTHYHO NPEACTAaBICHO HA KYPCi JIEKCHKOJIOTIT aHIJIil-
cbKOI MOBH. BBaska€ThCsl, IO Lieil MeTol Bilirpae HAI3BUYAITHO BasKJIMBY PoJb B Npoueci
MOBHOI OCBiTH, a TAKOK € HeBil'€MHHUM KOMIIOHEHTOM OiTiHrBaJIbHOI i MyJIbTHIIHIBAJIb-
Hoi ocBiTH. JleTanbHo npeacrap/eHi THNOBI nposisu Metoay CLIL, mo cnpusie po3BUTKY
MYJIbTHIIHIBAJIBHO-TiHIBiCTHYHOT KOMIIETEHTHOCTI Yy CTYAeHTiB-(ij0J0riB, 1110 € OAHi€I0
3 OCHOBHHMX 32/1a4 HaBYaJbHOro miany. HaBuaasHi mporpamMu aucuumnJiHn BianmoBinaoTh
BHMOIraM CTAHAAPTY BUINOI IIKOIH. TaKNM 4YHHOM, BUBYEHHS NpPeAMeTy KOMOIHY€EThCH 3
PO3BMTKOM MOBHHUX i JUHIBICTHYHMX HABHYOK, NPUAOAHHAM MYJIbTHIIHIBAJIbLHUX 3HAHD,
sIKi BeIyTh 10 (popMyBaHHS MYJIBTHIIHIBAJILHOI KOMIIETEHTHOCTI.

Kniouosi cnosa: meron CLIL, MynbTiniHTBai3M, OUTIHTBaJIbHA OCBITA, MYJIBTHIIIHTBAIbHA
OCBiTa, MYJIBTHJIIHTBAJTbHA KOMITETEHTHICTh, TCKCUKOJIOT15.

OnucbiBaeTcsi KOHKPETHbIE NMPOSIBJICHHS MYJbTHIWHIBAJIU3MA KAK JHHIBHCTHYe-
CKOr0 SIBJICHHUS NIPH H3YYEHUH JIEKCHKOJIOTHM: NATH TeM Kypca NpeacTaBJeHbl B MYJb-
THJINHIBAJIBHOM acnekTe. Mcciie1oBaHO HCIIOIb30BaHNe MPEeAMETHO-S3bIKOBOI0 HHTEI PH-
posanHoro meroaa (CLIL), a Tak:ke ompeaejieHbl HEKOTOPbIE ACIEKTHI €ro BIUSIHMA Ha
pa3sBUTHEe MYJBTHIHHIBAJIBHOW KOMIICTEHTHOCTH CTyAeHTOB-(puiaosoros. Iloguepknyro,
YTO MYJbTHJIMHIBAJIM3M CTAHOBHUTCH BCe 0oJiee pacpoOCTPAHEHHBIM sIBJCHHEM B COBpe-
MEHHOM o0uiecTBe. ITOT (PAKT SIBJIsIETCS OHOM M3 NPUYHH, I0YeMYy MYJIbTHINHIBaJIbHast
KOMIIETEHTHOCTH ObLiIa BhiieseHa EBponelickoii cucTemMoii Beiciiero o0pa3oBaHusi OQHOM
M3 KJIKYEBBIX B PSAAY TeX, KOTOPLIMH J0JIZKeH BJIaJdeTh COBPeMEeHHbIII KOHKYPEHTOCIO-
coOHBbIi cnenuanauct. OAHUM U3 CIOCO0OB OBJIaJeHUS MYJbTH/IMHIBAJILHONH KOMIIETEHT-
HOCTBIO siBJIsieTcsl ucnoab3oBanue Meroga CLIL, 4To 0bLJI0 NPAKTHYECKH NPeICTABIEHO
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HA Kypce JJeKCHKOJO0TMH aHIIMiicKoro si3bika. CunTaercs, 4To 3TOT MeTO/l HTPaeT Ype3BbI-
4yaiiHO Ba’KHYIO POJIb B IIpolecce I3bIKOBOr0 00Pa30BaHusl, a TAKKe SIBJIsSETCH HeOTheMJIe-
MBbIM KOMIOHEHTOM OMJIMHIBAJILHOIO M MYJbTHJIHHIBAJIBHOI0 00pa3oBanus. JeTajabHo
npeacTaB/jeHbl THIHYHBbIE nposiBjeHns MeToaa CLIL, yTo ciocoGcTBYeT pa3BUTHIO MYJIb-
THIMHTBAJIbHO-IMHIBUCTHYECKOH KOMIIETEHTHOCTH Y CTYIEeHTOB-(UJI0JI0T0B, UTO SIBJIS-
eTCsl O/THOW M3 OCHOBHBIX 3aJay Yy4e0OHOro mjiaHa. YuyeOHble NPOrpaMMbl JUCHUTIMH OT-
BEYAKOT TPeOOBAHUAM CTAHAAPTA BbIicuIeil mKkoJbl. Takum 06pa3zom, u3yueHue npeamMera
KOMOMHHUPYeETCSl ¢ Pa3sBUTHEM S3bIKOBBIX U JIMHIBHCTHYHBIX HABBLIKOB, IPHOOpETEHHEM
MYJIbTHINHIBAIBHBIX 3HAHUH, KOTOpbIe BeAyT K (OpMHPOBAHHMIO MYJIbTHIMHIBAJIbLHOM
KOMIETEeHTHOCTH.

Kurouesvie cnosa: meron CLIL, MylIsTUIHHTBANH3M, OWIMHTBaJIbHOE 0Opa3oBaHHE,
MYJIBTHIIMHTBAJIbHOE 00pa30BaHKE, MYIBTHIMHT BAIbHASE KOMIIETEHTHOCTD, JIEKCHKOJIOTHSI.

The article deals with the issues where multilingualism as a linguistic phenomenon
is successfully revealed in the Lexicological studies, namely, in the five lexicological
problematic questions of the course, and the whole topic is dedicated to the Multilingual
aspect in Lexicology.

It covers the description of CLIL (Content Language Integrated Learning) and some
aspects of its influence on the process of development of students’ multilingual competence.
It is emphasized that multilingualism has become a widespread phenomenon in modern
society. A considerable number of people speak more than two languages in their everyday
life due to historical, social, or economic reasons. This is one of the causes why multilingual
competence has been defined as one of the key competences that a modern competitive
specialist should possess according to the European System of Higher Education. CLIL
is usually thought to play an increasingly important part in language education, both as a
feature of foreign teaching and learning, and as an element of bi- and multilingualism, that
was evidently presented in the course of English Lexicology. The ability to apply multilingual
competence is one of the key objectives of the curriculum. Multilingual competence
presupposes that speakers use different languages for different contexts and purposes, but
their influence on the languages may differ. The article gives a detailed description of the
features typical of CLIL. So, subject learning combined with language learning leads to the
formation of multilingual knowledge, which contributes to the development of multilingual
competence.

Keywords: CLIL, multilingualism, bilingual education, multilingual education, multilingual
competence, lexicology.

Multilingualism as a societal phenomenon contains a great number of aspects and
notions in its multifacet structure. What should be pointed out within the framework
of the present research are the two key principles stored in the notion multilingualism.

On the one hand, multilingualism is an ability of a particular community or group
of people to speak more than one language and to use this ability in their everyday lives.
Besides, multilingualism is one of the competences that a modern specialist should
possess in order to be successful in his career. This idea has been a central one in the
European policy since the very beginning of the European Union existence. However,
the first official guidelines on multilingualism were highlighted by the European Union
Commission only in 2005 [8; 12].

On the other hand, the term “multilingualism” is applied when describing a
simultaneous and peaceful coexistence of different linguistic communities on one
specific geographical or geopolitical territory [8; 12]. Moreover, multilingualism
is guaranteed in the official documents of the EU and adopted by decision-making
authorities and translated into and issued in eleven languages. However, the level of
awareness of multilingualism varies considerably. It is guaranteed at the highest level of
political representation. In meetings held at the highest level of the European Council,
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simultaneous interpretation is provided and all the documents are translated into eleven
languages [11, p. 101-102]. This is also the case in plenary sessions of the European
Parliament.

The idea of multilingualism and multilingual education has been attracting
researchers’ attention for quite a long time. The European Union is striving to implement
a multilingual component as a part of its general policy into all the spheres of social life
[10].

In addition to that, multilingualism is understood in multilingual education as a
multilingual competence that means to have high proficiency in two languages but be
relatively monocultural [12, p.11]

Identifying the extent to which individuals should be proficient in each of their
languages is essential for understanding which goals are attainable in multilingual
education and in the process of acquiring a multilingual competence.

Moreover, acquisition of multilingual competence has become one of the key
demands of the higher education; this is a competence that a competitive specialist
should possess. However, there comes a question how a person can acquire a multilingual
competence.

One of the answers to this question is to do that through CLIL type approach that
is Content and Language Integrated Learning. CLIL is usually thought to play an
increasingly important part in language education, both as a feature of foreign language
teaching and learning, and as an element of bi- and multilingualism. As students develop
their language competences, they are able to deal with more complex topics, so teaching
material needs to offer learners an interesting and challenging subject matter [5; 9] .

It is worth mentioning that CLIL is generally thought to be a ‘“dual-focused
approach” that gives equal attention to language and content; it is an educational
approach where curricular content is taught through the medium of a foreign language.

CLIL has been identified as very important by the European Commission because
it can provide effective opportunities for students to use their new language skills. At
present, CLIL type approach has become frequently adopted in European HEIs in the
field of economics, humanities, law etc. [4].

The courses in the curricular should be developed in such a way that they should
correspond to the requirements of formal education to make the students’ competences
on the global arena. In this way, subject learning is combined with language learning
without overcrowding the timetable.

Thus, such an approach presupposes language instructions in English as /ingua
franca; moreover, the professors and instructors are not native speakers of English that
meets the requirements of CLIL type approach.

It should be mentioned that CLIL lessons are usually timetabled as content lessons
that is our students master all the majors mentioned above in English, while the target
language (English) continues as a subject in its own right in the shape of foreign
language lessons.

Having completed such a course with CLIL type approach the students are supposed
to acquire multilingual competence in the field-specific and professional domain,
understanding of national and international dimensions of their profession, knowledge
and understanding of how multilingual and multicultural individuals and communities
operate in such contexts where linguistic and intercultural skills are required.

The aim of the article is to define the peculiarities of CLIL and to figure out the part
it plays in acquiring Lexicology as a fundamental discipline in a multilingual aspect.
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The results of the research conducted in the framework of the Tempus Project
DIMTEGU “Development and Introduction of Multilingual Teacher Education Programs
at Universities of Georgia and Ukraine” (530360-TEMPUS-1-2012-1-GE-TEMPUS-
JPCR) have been accumulated in separate chapters of the textbook of Lexicology of
Modern English: theory and practice [1, p.2].

Inspired by the ideas of multilingualism some units of the course of Modern
Lexicology are presented in the multilingual aspect [1].

As far as lexicological studies are concerned, a multilingual aspect is revealed in
phraseological units, borrowings, in links with other branches etc. that is among the
fourteen specific problems the course of Lexicology contains, the multilingual research
is done in five units.

The material of the course addresses fundamental issues of Modern English
Lexicology, namely, the general description of Lexicology as a branch of Linguistics
and its specific problems. The material proposed serves as an effective tool for
understanding the lexical and semantic peculiarities of Modern English Lexicology and
leads to students’ awareness in doing their own linguistic research.

There are different linguistic aspects. Any language is the unity of different aspects:
grammar, vocabulary, and sound system. As Lexicology deals with the vocabulary
system, it is definitely connected with all the rest of the aspects. The word is studied in
several branches of linguistics and not only in Lexicology, and the latter, in its turn, is
closely connected with General Linguistics, the History of the Language, Phonetics,
Stylistics, Grammar and such new branches of language studies as Sociolinguistics,
Cognitive Linguistics, Multilingual Studies and some others.

Lexicology is bound with Sociolinguistics as well as with other Studies in a
multilingual aspect.

Sociolinguistics which deals with relations between the way the language works
and develops and the facts of social life, language is the reality of thought, and the
thought is developing with the development of society. Every phenomenon of human
society finds its reflection in the vocabulary.

Sociolinguists see multilingualism as a socially constructed phenomenon and a
bilingual or multilingual person as a social actor. It is also important to mention that for
amultilingual speaker, language choice is not only an effective means of communication
but also an act of national identity.

Li Wei states that “every time we say something in one language when we might
just as easily have said it in another, we are reconnecting with people, situations, and
power configurations from our history of past interactions and imprinting on that history
our attitudes towards the people and languages concerned; through language choice, we
maintain and change ethic group boundaries and personal relationships, and construct
and define “self” and “other” within a broader political economy and historical context”
[12].

Lexicological studies in a multilingual aspect gives us assurance to state that
phraseological units are the heritage of the language showing national verbalized
peculiarities of mentality, cognition, and special acquisition of the worldview.

Borrowings as one of the results of language replenishment vividly show the
multilingual character of the language.

The English vocabulary has a mixed character. The leading role in the history of its
development belongs to the word formation and semantic changes patterned according
to the specific features of the English language system. This system absorbed the vast
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majority of loan words according to its own standards. So, it is sometimes difficult to
distinguish old borrowings from a native word. For example, the word cheese, street,
wall, wine belong to the earliest layer of Latin borrowings [1, p. 118].

However, there are a lot of loan words which can be clearly defined as borrowed
because of their peculiarity in pronunciation, spelling, and morphology. The initial
position of the sounds [v], [d3] and [3] is a sign that the word is not of native word-
stock: vacuum (Latin), valley (French), vanilla (Spanish). The initial [3] occurs in
comparatively late borrowings: gendarme.

Another indicators of borrowings are initial letters j, x, z and such combinations
as ph, kh in the root indicate the foreign origin of the word; philology (Greek), khaki
(Indian).

Some letters are pronounced differently depending on the origin of the word. Thus,
x is pronounced as [ks] or [gz] in words of native and Latin origin respectively, or as [z]
in xylophone (Greek). Such a combination as c# is pronounced as [tf] in words of native
origin (chair, child), as [[] in words of late French origin (machine, parachute) and [k]
in words of Greek origin (epoch, Chemistry) [1, p.120].

From the standpoint of multilingualism the linguistic phenomenon for barbarism
attracts special attention. Barbarisms are words taken from other languages used by
the English people in conversion or in writing but not assimilated and which have
corresponding English equivalents; addio, cia-goodbye.

It should be mentioned that the criteria of barbarism revelation are: strange
pronunciation and strange spelling. Barbarism enters languages in 2 ways: through oral
or written speech.

Another manifestation of multilingual character of the language in a lexicological
aspect is the phenomenon of the English language varieties.

Considering the varieties of the English language to which we study such national
varieties as British English, American English, Canadian English, Australian English,
and New Zealand English. We should mention European English as a territorial variant.

Speaking about Europe, we may state that English functions here as a lingua
franca (ELF- English as Lingua Franca) — a language used by people whose first
(native) languages are different. This thought has also been supported by such linguists
as Allan James [6], Petra Jesenska [7], Antje Wilton [13] and others. This statement may
also be proved by the fact that English takes the leading position in the list of the official
languages of the European Union (EU). All the business letters and documents are
written in this very language. According to Eurostat (the European Statistical System),
English is the most widespread language in the EU countries.

Moreover, the variety of English functioning in Europe is considered by many
linguists [6,7, 13] to be an independent one, so there have been more and more papers
researching another variety of English called European English or Euro-English.

So, multilingualism is an interdisciplinary issue of concern. As for the linguistic
perspective, the research carried out within its framework concentrates on the questions
connected with language acquisition, knowledge and use. The key objective here is to
define the nature of multilingual knowledge.

While working on multilingualism we are interested in essentially the same three
key issues — multilingual knowledge, multilingual acquisition and multilingual use.
However, the research methodologies differ from the ones applied within the framework
of linguistic perspective [2].
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Thus, the research perspective described allows the researchers to analyze the
multifacet phenomenon of multilingualism from different perspectives: multilingualism
as an ability; multilingualism as a coexistence of linguistic communities on one terri-
tory; multilingualism as a linguistic phenomenon; multilingualism as an educational
issue, where the courses in the curriculum are supposed to provide students with multi-
lingual, multicultural competences. The use of CLIL type approach as well as a linguis-
tic phenomenon of multilingualism includes many aspects, that is why it still requires
further investigation.

. Jesenska , P. “Eurospeak and ELF — English
as a Current Global Lingua Franca .” Topics
in Linguistics, no. 1, 2007, pp. 62—67.
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