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CHAXTER I
IRTRCDUCTIOR

"4 learning disability involves the child first,
but the involvement of the parent in the child's successes
and failures in learning experiences cannot be underesti-~

nl

mated. "The key to managing him successfully lies in

the parent and in their willingness to understand his
otherneas.“a

All children normal or otherwise have the same
basic needs for affection, acceptance, and approval,
These needs most generally are met within the framework
of the family with the parents being the prime contribu-
tors., HResearch has strongly established the importance
of the family structure in childrearing and the effects
of the mother-child relationship on the physical, social,
and emotional growth of the child is without guestion.

It is within the confines of the family unit and

under the care and supervision of the parents that the

“Association for Children with Learning Disabil~
s ing Totalﬁﬁeeds of Learning ildren:

2Richard S. Lewie, Alfred A., Strauss, and Leura &.
Lght%nen, %he Qther Child (New York: Grune & &Stratton,
1951 y Do »
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newborn infant is nurtured. Through parent guidance the
dependent infant grows, acquires speech, takes those first
hesitant steps, and gradually over a five or six year per-
iod attains the intellectual maturity, the emotional con~-
trols, and the social skille necessary for successful
adjustment in the academic world.

There are, however, a certain percentage of chil-
dren who for a variety of reasons do not follow the normsal
developmental pattern. At some time between birth and/or
during elementary school the parents of these children
are confronted with the knowledge that their child is 4if-
ferent, This difference may manifest itself in numerous
way8s. However, the term learning-disabled shall be used
to identify these "different” children.

Incidence and Defipition

The exact number of lesarning-disabled children
is not known. The number has been variously estimated
at 1 to 30 percent of the school populastion depending on
the criteria used.l Fore concervatively, the National
Advisory Committee on Handicapped Children (19¢8) placed
the number at 1 to 3 percent of the school population.
The Committee also provided the following definition for

this sizable, yet presently undetermined, number of children:
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Children with specisl learning dis-
abilities exhibit a disorder in one or
more of the basic psychological processes
involved in understanding or in using spo-
ken or written language. These may be man-
ifested in disorders of listening, thinking,
talking, reading, writing, spelling, or arith-
metic. They include conditions which have
been referred to as percejptual handicaps,
brain injury, minimal brain dysfunction,
dyslexia, developmental aphasia, etc., They
do not include learning problems which are
due primarily to visual, bhesaring, or motor
bandicaps, to mental retsrdation, emotional
disturbances, or to environmentsl disadvantsge.

Statement of the rroblem
"There is longstanding and convincing evidence

that in order to treat any handicapped child the under-
standing and cooperation of the parents is egsential.”l
For the child to mske a successful adjustment in hie
adult life he must have first had an adequate sdjustment
in his family. The parents' role in enabling bim to make
this adjustment is of critical importsnce. "Managing the
other child is & full-time Job. It is not beyond the
ability of parents who work st it, but it is a Jjob that
must be le&rned.”a

"The parent of the epecial child must be given
a meaningful location in the community educaticn program

on a continuing basis if optimal benefits sre desired for

1A$sociation for Children with Learning Disabil-

3 »
1967), p. 99.
2Lewis, Strauss, Lehtinen, The Other Child, p. 86.
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the special child. There can no longer be argument on
the guestion of 'whether or not the parent should be
involved' but only argument on the question of ‘how shell
the parent be involved?'"1 In response to this guestion
the writer has undertaken to survey the literature on
parent participation in the education of the learning
dissbled child. It is hoped that from this investigation
the writer will gain better insight, understanding, snd
expertise in working with and for the learning disabled
ehild and his parentis.

Sumpmary
The educationsl "hands off" poliey toward parent
involvement in the education of the lesrning disabled
child is out-d:zted. The vital role of the parent in the
total development of the child is recognized, and it is
the writer's desire to become cognicant of the degree and
manner in which the parents of lesrning disabled children

can be involved in the educational program of their children.

1ﬁay H. Barseh, The rarent Teacher lartnership
(Arlington, Virginia: The Counc or Lxceptional Children,
Ince, 1969, p. 18.




CHAFTER IX
REVIRW COF LITERATURE

Qvervigw
Parent involvement in the education of the learning

disabled ¢hild is a relstively pew phenomenon. The re-
search studies reported have basically been concerned with
the use of parent tutors in either a remedial teaching
capacity or in perceptual training prozrsms. Literature
has, however, been devoted to the rationale and theories
behind parent involvement programs, the means for success-
ful iwmplementation of these programs, as well as to the
difficulties that may be encountered. There are important

implications for the teacher/professional.

Reasons for rarent Involvement

+»+the parent of the special child is
a neglected therapeutic resource on the
rehabilitation scene. Frrofessional failure
to discover a set of procedures to effec~
tively engage the parent to the learning
advantsge of the child has been a weakness
in the c@nsfruction of a s0lid rehabilita-
tion model.

Barly identification, accurate diagnostic testing,
end prescriptive teaching are all essential to the optimal

1Barseh, The rasrent Teacher rartnership, pp. 73-74.

5
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development of the lesrning disabled child. However,

the professionsl services necessary for such identifica-
tion, diagnoiis, and training are not always readily
available. #unds and the necessary personmel for such
gservices are in short supply. "The inability to provide
the help needed for tuece children is especially frustrat-
ing since the task of remediating learning disabilities

nd Ho one

becomes more difficuls as toe enild grows oldex.
is more scuisly asare of this Irustration than the parents
of these children,

"ihe wushrooming of parent organizations strikingly
shows now desperate parents asre for information and aid
for their children's conditions, for themselves, and for
suclal &etion;“g Their uanited eflort has had tremendous
influence on.legislation and within their own communities.
They seek information about their child's comdition, the
teaching, programs devised for him, and his progress or
lack of 1it. They want to know what they can do to help
and hiouw they can extend into the bhome the major methods

used in the sch061.3

lu&mes Te Neifert and William F. Gayton, "Parents
and the dHome xregram Approach in the Rameﬁiatien of Learn-
ing Disabilivies,” Journal of lLesning D! [lities, VI
(February, 1973), pe O

“&&sociatioa for Children with Learning Disabilities,
Management, p. 102.

31bid.
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The degree an means by which parents can be
involved in the education of their learning disabled child
have not bec. cstablished. In many instances these parents
have been left without guidelines or objectives us to what
they might do to enhance and te supplement the education
of their cihild outuide Jue cla&sraam.l This situsation seems
guite incongruous with one of the basic educational objec-
tives of moct learning dissbility programe--to plan a gro-
gram o wmeel the totul needs of the lesrning disabled
¢hild. "rarents and teachers together have the child
under their obuervalion ana convroel throagh most of nis
waking houirs. adierence o regular routine; minimizing
distracting influences; congiectent trcatment; close,
Aindly tcask direction and the like are far more effec-
tive whea cerried through at home and &choal.“z

The learning disabled culld aeeds somecune Lo
coordinate aud supervice bie acaderic program. He may
also require nelp with sccilal ekills, behavier, organi-
zaticn snd plsnaning for an ¢xtended period of time.
fuch total involvement spanning & number of years is
rarely assumed by the professional, iarvents are the

only people who can acsume this role and maintain the

lpavia 4. Spidal. "A Cooperative Parent-Teacher
Model Using the froject LIFE instructional System," Washing-
ton, D.C.: Bureau of Education for the Handicapped, 1972, p. 1.

ZAsssciatien for Children with lLearning Disabilities.
lieeting Total Needs, p. 21.




ongoing concern necessary for meeting the total needs of
the child.

Gordon defines teaching as "...setting the stage
for learning, as modeling, as managing the environment,
as giving information, as well as engaging in direct
1nteraetian...."2 He states,

What perents do with their e¢hildren in
their various roles as information givers,
managers of eanvironment, modelers, stage
setters, and direct teachers does influence
the child's intellectual performance Both
during that time and later in school.

Gordon regards parent education as & reasonable
effort and, "...as8 in ancient times, the injunction is
still true, we need parents who teach diligently unto

their children."t

Summary

Special services for the learning disabled child
are in great demand. These children require much individ-
ualized attention, endless repetition, and consistent struc~-
ture. Unfortunately, funds are lacking end qualified per-
sonnel are not slweys available, The parents of the learn-
ing disabled child have banned together at the local, state,
and national level in organizations dedicated to finding
help for their children. They have dedicated much time,

‘ 1poreen Kronick. "To Whom Does He Belong, FParent
or State?” Acedemic Therspy SQuarterly, VIII (rall, 1972), p. 69.

aIra J. Gordon, "What Do We Know About Farents as
Teachers:" Theory Into Practice, XI (June, 1972), p. 147.

31bid., p. 149, “1pid.
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effort, and noney to.:rd aiding their learning disabled
childs %They want inveolvement and need dirsction. IFarents
are a twepty-_ ~ur hour conmodity; a recource only beginning

to be uwined in the {ield of learning dicabilities.

Iypes of rarent Involvement

“ere we to awaken tomorrow to an
sbundance of services for our children,
there st}ll would be a role for parents

Susrent livterature and resusarch studier regerding

parent involvewent grograms for the lesrning disabled child
have basicully besn conceranea wiih parent tubors either in
a remeciul Lype tesehing cepeclity or in coriecting percep-
tual delilcits.

nelfert and Guyton describe the home program approach,

x?»

a buboring b.oe progras, wiocreby communily sgeuncies such as
enild guidunce centers and peychoeducaticnal clilinics provide

houe Dbased rewmedlisl prograus for le.rning discbled children.

bed

n this Jrogran an educucional btherepist evaluabes the child
and desions a progras to help remedicte the child's disabili-
tiece. bumphasis is generally directed toward remediation

of basic deficits such as deficiencies in eye-hand coordin-
ation, teuioral-spabial iranselation, and form perception

and is directed toward developing those readiness skills
considered necescary for success in reading and arithmetic.

The program is demonstrated to the parent by the therapist

California“ ncadamia Thaéapy Publicatiﬁns), 19@9, Pe iii.
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and is to be carried out dally in the home. Follow-up
appointments are scheduled to evaluate the c¢hild's pro-
gress, make any necessary changes in the program, and
discuss any concerns the parent might have., Neifert
and Gayton's rationale for the home program is that it
incresses the number of children who can be helped with
the available personnel, and it appears to be beneficial
in terms of m:eting the increused demands for professional
services.l

Abbott conducted a ten~-week study using fifty
kindergarten children to meassure the effectiveness of
mothers conducting a structured visual perception program.
The Frostig Frogram for the Development of Visual Percep-
tion was used with training, direction, and weekly confer-
ences provided for the experimental mothers. Test result
com; arisons were made with a conircl griup and on pretest-
posttest results on the Frostig LIVI, Bender Visual Motor
Gestalt, and the lMetropolitan Headiness., Test results
revealed slatisticaelly significent gains for the exper-
imental group on the rrostig in comparison to the controls
but did not snow significant gains on the Metropolitan cor
the Bender., However, pretest/posttest anslysis revealed
that the amount of btime the parect spent «ith the c¢hild
made a significant difference in the improvement on these

two measures. Abbott concluded thset wilh training and

lﬁeifert and Gayton, "Home irrogram Approach,” p. 86.



11

supervision parents can effectively use structured training
programe with their ehildren.l
In her study involving learning disabled kinder-
garten children with thirty-three mothers participating
and thirty-four controls Clater reported the results
from a nine month parent involvement program in perceptual
training. The pretest/posttest results on the Bender
Visual Motor Gestalt, human figure drawings, and the letro-
politan Readiness revealed that on all three the experi-
mental group scored better, However, only the Bender scores
were significantly higher when the Haunn-bWhitney U. Test was
applied. Glater felt that the results of the study were
promising considering the somewhat limited, short-term
parent involvement. She stated, "Although only one measure
significantly differentiated between the participating and
nonparticipating groups, &ll participating groups performed
8lightly better than nomparticipating greuga.“z
Keele and Herrison compered the effectiveness of
structured tutoring techniques az used by parents snd paild
tutors in teaching basic reading skills. They found no

eignificant differences between the children who were

ljonn Courtney ibbott, "4 Study of Visual Perceptual
Frogramming Administered by Mothers," (rh.D. dissertation,

Pennsylvania State University, 1971), Dissertation Abstracts
Internstionsl, XXXII 4 (May~June, 19727, ps Gl77As

aﬁarbara R. Slater, "Parent Involvement in Fercep-
tual Training at the Kindergarten Level," Academic Therapy,
VII («inter, 1971~-1972), p. 153,
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tutored by the paid tutors and those tutored by parents.
They concluded that for kindergarten amnd first grade
children structured tutoring by adults ie an effective
means for providing reading resdiness and remedial werk¢l
Likewise, in her study using twenty-six second
graders and their parents, Murray assessed the efficacy of
parents given short-term specialized training and super-
vision to assist in their child's academic learning. Based
on the difference in gain scores and learning rate on the
reading instruments employed, Murray concluded that some
parents can be good remedial resources for their children's
learning diaability‘a
In follow-up studies on thirty-six dyslexic child~
ren ranging from five to eighteen yeurs of age Worden and
Enyder reported that prior to referral thirty-four of these
children had previously been tutored at home and "...in
thirty of these cases, the home tutoring had been totally
unsuccessful in producing improvement in reading skill and
probebly harmful in that it led to anger, frustration,

friction, negativism, loss of motivation, and considerasble

lﬁaba Keele and Grant W. Harrison, "4 Comparison of
the Effectiveness of Structured Tutoring Techniques as Used
by Parents and raid Ztudent Tutors in Teaching Basic Resding
8kills" (paper presented to the California Educational
Research Assogiation, Ssn Diego, Califormia, April 29-30,
1971., De 18.

2Beulah B. Murray, "Individual Amelioration of Learn-
ing Disability through Farent-Helper-rupil Involveuent,”
%ggtin reay bBtate University, Clarkville, Tennessee, April,

2, P £l
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family disorgznization and conrlict.“l They concluded,
"It appears to us that tutoring by parente hes a negligible
place in the therspy of childhood dyslexia end in many
cases becomes a very unpleasant and unsuccessful experience
for the child and the parents.®

In his unpublished Ed.D. dissertation Baker eval-
uated three different kinds of instructional tresatments
for forty-eight learning disabled children in grades two
through five. Treatments included group instruction,
individusl tutoring, and counseling of the mothor and the
child in separate sessions, Baker subdivided the experi-
mental group to determine the effects of mother counseling,
play therapy, and a combination of the two on the child's
performance in the group instructlon class and the tutor-
ing session. HMeasures of change and iuprovement were noted
in the cognitive, affective, and environmental and psycho-
motor areas.

The results of this study revealed that group
instruction is more effective than tutoring in improving
acadexic performance. When parental counseling and the
play therapy were added to group instruction an improvement
in academic performance was noted at the 5% level of signi-

ficance snd a significant improvement was revealed on the

lbon K. wWorden and Russel D. Snyder, "rarentsl
Tutoring in Childhood Dyslexla," Journal of leurning Dise
abilities, II (September, 1969), P+ 50.

©Ibid.
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peychomotor intelligence test scores. The tutoring treat-
ment alone was found to be the least effective remedial
program. Ureater improvement in achievement and test
performance was found for those in the tutoring group
when it included play therapy with the child, or counseling
with the mother, or a combination of the two. It was also
found that when sny of the three counseling prograus was
added to bthe tutoring method there was a significant
improvement in the parent's attitude toward the e¢hild, the
c¢hild's achievement factors, and the adjustment pattern
between parent and child. It was concluded that a high
guality counseling program for parents or a combination of
parent counseling and play therapy are both effective
methods of treating learning disabilities in children.
Furthermore, tatoring by itself is the least effective form
of remeﬁiaﬁicn.l
Keither Barsch or Kronlek recommend parents as
tutors for their learning disabled childrem., Eronlck states,
Generally speaking, 1t is preferable for
parents themselves to avoid tutoring the child.
They tend to be toc anxious for the child to
succeed and to react too subjeeﬁively to frus~

tration and other bebaviorisms.

Regarding parent tutors Barsch has stated,

lBruee E. Baker, "The Effectiveness of Farental
Counseling with Other Modalities in the Treatment of
Children with Lesrning Disabilities," (Unpublished Ed.D.
dissertation), reviewed by John V. Gilmore, Journal of
kducation, CLIV (Cctober, 1971), p. 78-79.

gﬁrcniak, They Too Can Succeed, p. 72.
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Ouring the past twenty years we have

had occasion to discuss this particular role

of ‘auxilisry teacher' with several thousand

individual parents of special children....

Oniy a smell percentage we e able to

approach the task and austaif the effort

confortably and efficiently.

Barsch vieve parents not as academic tutors but
as childrenrere «ith a unique position to reinforce in
everyday living situations the acsdemics c¢f the classroom.
Hovever, in his 1968 study on childresring practices of
five different disability populations-~~desf, blind,
mongoloid, cerbral palsy and organic--Bcrsch found that
parents tended to use the same childresring methods and
techni ues with their handicapped child that they used
with their nonhandice;.ed child. Furthermore, little
evidence was revesled bto indicate that the special educa-
tional problems of the child which are the very; besis for
individualization and prescriptive teaching in the class-
room were given consideration in the structuring of childe
rearing practicee in the bome. "Comparatively few parents
significently modified their rearing practices in conformity
to the nature of the special child's perceptusl, langusge,
or emotional prublems.”z

Barsch believes parents must be helped to recognize

three essential facte:

|

Barsch, The rarent Tescher rartnership, p. 57.

pe

‘m.}.bidﬂ y Do 55:

ad
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1) the dypamic learner is the same
learper in the classroom and the
home in spite of differences in
content and response,

2) the terminology which the profes—
sional would employ to characterize
the lesrning difficulties of the
child is not simply a description
of his problems in the claseroom
but has equal application to his
learning in the home,

3) the perent has a definite role to
play in the child's school learn-
ing in association with the pro-
fescionally treined Leacher.

Barsch suggests that educators "...otudy the dynamics of
childrearing to discover the many ways the yparent can
incorporate sound and established principles of learn—

ing into the day by day family process of shaping bahavicr."z
He regards childrearing to be an importent instructional
process and advocates {inding perentsal metheds of child-~
rearing vhich are compatible with classroom instruction
"eesag & reciprocal interweosving of two instructional
metiodologies seekins to simultaneously serve the learner,
The parent conducts a curriculum called childreuring. The
teacher conducts a curriculum ¢alled academlcs, language

developrent, or perceptual trainina.“5

o

Summary
At the present time the resesrch and literature

11vid., pe 77.
21bid., p. 72

5Ib&dﬂ
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on pavent involvement prograns for the learning disabled
chbild have concentrated on parental tutoring. The contro-
versial status of parental tutorirn B is clearly established.
Although regarded as an affective means of remediation by
some writers, parent tubtoring is strongly opposed by others,
As yet the degree and means by vhich parent tutoring can

bs successfully implemented has not been esteblished.

However, it has been sup ested that the effectiveness of

In attempting to identify types of families uwhieh
are likely to encounter difficultics in lmplementi.g a
home progran for their learning disubled child Heilert
and Gayton have suggested the following family groups:

1) the family in which the mother feels that
something is wrong with the child but re-
ceives 1little or no support for her views
from the father,

2) the feanily in which a pover stru_gle exists
between the mother and child,

3) the family faced with multiple problems--
marital, financisl, and/or health, 1

4) the femily with a large number of children.

Baresch also speaks of other demands of the house-
hold and fanily or whet he calls reality of family living

as well a& lack of adeguate patience as reascns for

1keifert and Gayton, "Home rrogrem Approach,”" p. 56«88,
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ineffectiveness of narent tutorsel

However, in commenting
on the lack of success of many parent involvement programs
Karnes moves the emphasis away {rcn the family structure
and states, "Two basic factors seem to be associate with
this lack of success--attitudes of professional personnel
and their lack of skills in working with parents, These
two factors are so closely interwoven that it is difficult
to determine cause and effect ralationahigs.a Barsch adds
his support to these statements by suggesting that "too
many professional specialists give parents the feeling that
they have little time to discuss the child's problems with
them, communicate in a technical Jargon that effectively
confuses and overwhelms the parents, and generally show
little or no interest in the personal problems of the
parents.“§ He continues, "The teacher has been influenced
to regard the parent negsatively and the parent has been
influenced to regard the teacher positively. This cultural
oriented bias is at the root of meny of the prosaic dilemmas
which are experienced in the day-by~day conduct of special

aéucation;““

lBarsch, The iarent Teacher rartnership, p. 57-59.

gﬁerle B. Karnes, K. Reid Zehrbach, and James A.
Teska, "Invelving Families of Handicapped Children," Theory
Into iractice, XI (June, 1972), p. 150.

, }Ray he. Bursch, "Counseling the rarent of the
Brain-Damsged Child," Journal of Rehabilitation, AIVII

Qiﬁarsch, The Parent lTeacher rartnership, p. 9.
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Summnary

The literature wsuppests thot certain parents are
less successful then others in imp. ementing home programns
for their learning: dicabled child. Determining factors
sppear to include the father's sttitude, the nature of the
mother-child reloticnship, lomily s=ize, and the presence
or absence of other funily problems. The attitude of pro-
fessiocnels and thelr lack of skill in working with parents

ere slso congidered contributory.

Criteria for tuccessful Psrent Involvement

From the preceding discussion regarding conditions
which cause difficulties in parent involvement programs it
appears obvious that the opposite of these conditions would
provide for a potentially meore successful involvement. Thus,
the following factors may be considered related to the
success of parent programs: 1) parent agreement on the
necessity of a home program including a good mother-child
relationship, 2) interest and involvement on the part of
the father, and 3) smaller families which are free from
other pressing family ?fﬂbl@&ﬁal

The uniqueness of each family unit points to the
necessity of considering the needs of each family when
planning for parent involvement., However, there are certain

key provisions which appear essentisl for all parents who

‘heifert and Gayton, "Home Program Approach," p. 54.
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desire to aid in the educction of their learning dissbled
child. These inc’uded:

understending the indiv dusl child's disability,
providing loving firmness,

structuring the environment,

setting good examples and high standards, and
 rroviding opportunities to succeed, to build
self-esteem, and to feel wanted,”

AN I AR S 5
LT L NP S L N

Flexibility ie also considered a necessity in
successful parent programming. "Since any program to
involve family members must be flexible, the model that
helps professionals develop plans and procedures for
meeting the needs of famlly members with highly indi-
vidual sets of yroblems must also be flexible.“z «ith
this flexibility there must be a sensitivity to the
individual needs of the parents. "Thoge who work with
the parents should be able to vicariously experience the
strengths and nature of their frustrations while at the
same time structuring the relationship so as to facilitate
chanze in parent attitudes and praetieaa."ﬁ

Barsch, a ploneer in the parent involvement move-
ment, alsc reccgnizes the potential value of counseling
as a means of increasing the success of parent involvement

programs. On the basie of his seven-year experiment in

lﬁeorge Wo Hrowun, "luggestions for Farents,” Journual
of Learning Disabilities, XXI (February, 1969), p. 47.

Eﬁarnes, Zehrbach, and Teska, "Handicapped Child-
I‘en'” Poe lf’lc

“Burseh, "Counseling the rarent," p. 26.
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group ccunseling with thirty-eight groups of mothers of
brain-~damaged children Barsch has made the follouwing

observations:

1)

2)

3)

4)

5)

6)

7)

4 counseling technique to help parents develop
experimental approaches to behavior organization
in their brain-injured child is ego-strengthen~
ing, supportive, and practically helpful.

These parents experience a homogeneity of anxi-
eties stemming from apprehension regarding the
psychological and educational development of
their children, Only on a secondary basis do
they appear to concern themselves with factors
in physical development.

A selection process is necessary to determine
whether the needs of a particular parent might
best be served in a group or individual coun-
seling setting or whether referral for psycho~
therapy might be more profitable,

The parent of the brain-injured child must

be gonsidercd an integral part of the organi-
zation of the c¢child's behavior,

rarents can be taught to perceive their child-
ren differently and learn to deal with their
children's problems more effectively.

Comments of the mothers consistently reflect
changed responee patterns in relation to prob-
lems represented by their children; they learn
to apply a technigque, There is some restora-
tion of feelings of competency and self-worth.
The mothers learn to recognize their unigue
responsibiliity inm devaleping organized response
patterns in their children.

Finally, the success of parent involvement programs

appears to be related to the degree of cooperation and com-

munication between all persons involved,

"The e¢hild can be

helped only if the responsible adults around him are able

to come to

terms with his deficits on the basis of a

lBarseh. "Counseling the Farent,” p. 42.
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realistic recognition of not only his weaknesees but his

strengths as well»"l

The importance of the family in the remediation of
the child with lesrning disabilities is emphasized. The
need for the professional to recognize the unigueness of
each family unit, to provide program fiexibility to meet
the specific needs of each participating family, and to
cooperate and comounicate among each other and with the
parents 1s stressed. The potential value of counseling

is once again pointed out.

Implications for the Teacher/Frofessional

The literature suggests that bthe teacher must
take a more active role in working with the parenis of
the learning dissbled child. They must recognize that
"eesprofessional help for the child is also help for the
perents, It clearse up many of their misgivings and en-
ables them to respond adequately to the child's needs."a

The teacher must communicate more openly with the
parents and foster a more cooperative approach in the
parent/teacher relationship. "Instead of regarding the

parent as an adversary, the teacher must come to regard

1Aasuciation for Children with Learning Disabilities,
Menagement, p. 89.

®Lewis, Strauss, Lehtinen, The Other Child, p. 10.
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1 She "...zust

the pérent-aa sn assocliate and an ally."
recognize that many parents are already doing 'the right
thing®."?

Basic to improvement in the parent/teacher rela-
tionahip and, thus, equally important ie the fostering of
greazter communication and cooperation between the various
professionals involved with the learning disabled child
and his family. The teacher will play a vital role in
devising and implementing parent involvenment programs
based on the coordinated efforts of the various profes-
sionals involved in the learning disabilities program.

In summarizing the implications that have been
made for the teacher/professional the following ststement
by Hay Barsch seems to say it all:

Every professionsal recogniizes the important
role which a parent cam play in the child's
learning. It is no longer of practical value
to assign parents to a walting room status and
furnish them with periodic achievement reports.
They must become a Aynamic ally to their child's

development. To achiaveﬁthis alliance, the teacher
must make the blueprint.

summary
rarente and educators alike are striving to provide

programs to aid the learning disabled c¢hild. 4s yet, such

1Barseh, The rarent Teacher isrtnership, p. 23.

gﬁerdoa, "rarents as Teachers," p. 149.

5Barsch, The rarent Teacher Parinership, p. 95.
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servicee are in short supply. To eusase this shortsage and

in hopes of capitalizing on the poverful influence parents
have in working with their child parent involvement yrograms
have been implemented, Batgically, these programs have
involved parent tutoring. The literature and resesrch on
these tutoring programs ius inconclusive, although some
degree of success has been reported. The dynamics of the
family structure in the successful implementation of lnvolve-
ment programs is being recognized as is the pobential role
of counseling in the success of these programs. 3Both
factors have inmplications for the teacher who must assume
an active and positive role in the structuring of future

trends in parent involvement.



CHAGTER I1X

CORCLUEION

Inplications for

Gome day in the future, the world of special
education may come to the full realization that
educational growth of the special c¢hild resides
in a matrix of teaching and learning interwoven
in a reciprocating pattern among the child, his

teacher, and his parents. OStudying each in 1
isolation sutomatically limits the full picture.

Based on individual family practices and needs the
teacher will be reguired to aild in devising and implementing
programs which will more effectively involve parents in the
education of their leasrning disabled child. Because the
teacher will play a prime role in determining the scope and
content of these programs universities rust incorporate into
their programs courses which will equip the tesacher wuith
those skills necessary to more effectively communicate and
work with the parents of these children.

Counseling has frequently been mentioned in reference
to parent involvement programe and points out the need for
continued and greater cooperation between the various disci-
plines-~-education and psychology--in working with the learning
disabled child., Furthermore, research into the role

1Barsch, Ihe rarept Teacher Fartnership, pe. 52.

a5
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counseling plays ip the learning dieebilities program is
varranted.

The parent involvement issue is not resolved, but
the fact that it is en iesue is heurtening. The parent's
role is recognized if not utilired and that in itself pro-
vides bhope for the future, The following chanlienge is
offered to the professional dedicated to helping promote
incressed services for the learning dissbled child:

4s I travel across North Awerica I

encounter, time and time agalin, parents

who, instinctively, have evolved besuti-

ful methode of resching thelr children.

Home sre university graduates, aend some

have little education. Imagzine the addi-

tional number of parents who could do g8
well, if only provided with directionl

Surmary
Parent involvement in the education of the learn-

ing dissbled child werrants contimued rescarch. Adequate
involvement programs have not yet been devised, nor have
guidelines and objeetives been cstablished to aid the parent
in livipg and working with their learning disabled child.,
The issue of parent involvement in the remediation of the
learning disabled child is in its infancy but through the
efforts of dedicated parents and educators it will grow

and hopefully blossom into a means of mceting the total,

t«enty-four hours needs of the learning disabled child.

lKranick, "o whom Does He Belong,"” p. 72.
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The follouiny quotation seems to beautifully
summarize the entire issue of parent involvement in the
education of the learning disabled c¢child:

vosin the final analysis a c¢child needs his
home and family more than he needs his
teachers or his therapist. sroviding the
parents with information about their child's
difficulties, about unierstanding their own
problems in dealiny with him, and on-going
support and about direct advice handling
situations with him, does much to strengthen
thelr sarticipation in the remedlal pro,ram.
The extent to which psrents can begome in-
volved in helping their child to develop %o
his full potential varies. When a profes-
sional neglects parents altogether, he rein-
forces their helpless feelings, he encour-
ages dependency on others and above all, he ,
misses a vital source of help for the child.

Concluding Semarks
Foxr both parents and professi.nals dedicated to
helping the lesrning disabled child reach his fullest
potential the following advice seems most appropriate:

+eslet us not allow our sense of urgency

to move us to desperation, nor our temporary
failures to lead to despair. 4 handicap is
overcome one day at a time. If we fret too
much about what we haven't done in years past
and worry too much about what the ¢hild will
be able to do in the years to come, we will
miss the little apgartunities to a&mira what
he did todey and glve him the thipg he nseds
most--confidence.

1 ssociation for Children with Learning Disabilities,
lapagement, p. 99-~100.

aﬁasceiation for Children with Learning Disasbilities,
Meeting Toutal Heeds, p. 24.
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As the parent involvement issue is debated and
future research is conducted the following statement by
Ray Barsch may certainly come true:

rerhaps the child with learning disabil-
ities with all of the vaguenes:c he has gener-
ated, may become the principle enargizing
torce for placing the parent of the special
child in a foreground companionship with the
teacher, &nd thereby stimulating the develop-
ment of a more intelligent invalvafent of the
parernt in the educatiopal process.

IB&rsch,
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