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CHAPTER I
THE PROBLEM
Introduotion

Teaching children to read is the most important

single responsibility of the schools because all

further education depends upon it, and a nation of

illiterates can neither govornlitaelr nor maintain
~itself as a civilized society.

With such a rosponsibility the teacher of reading
must ask herself, "What is reading?". This is a question
that may seem superfluous, yet occasionally it needs tb be
re-examined by teachers and others interested in reading
programs to determine the nature of reading. According
to Artley: |

. sthe fundamental bellefs on which a reading program
rests shape teaching methods in every detail. They
determine priorities in content, guide the kinds of
practice or drill situations set up for independent
uork.zand influence the types of tests and reports
used. - :

Artley, in defining reading, presents five propo-
sitions or gonoralizaﬁionl about the act of reading. These

five propositions help to olarify desirable goals for a

1paul Woodring, "Can Johnny Read?," Saturda
Review, XLV, Part I (January 20, 1962), p. 3§T“"‘l

25, sterl artley, hat is Beading?, A Report of a
Speech made at an Educational C erence, Chicago, December,
1964. Published as a Service to Administrators in Elementary
Sohools (Chicago: Scott, Foresman and Co., 1965), p. 3.
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reading program. They also influence decisions about kinds
of natoriais and procedures needed to achieve these goals.

The five propositions presented by Artley conocerning
the reading act are: (1) Reading is the act of recon-
struocting from the printed page the writer's ideas, feelings,
moods, and sensory impressions. (2) How one reads 1is éon-
ditioned by the purposes for whioch one reads. (3) Critical
reading 1s an essential dimension of the roadihs proocess.
(4) Learning to read is a developmental procill in whieh
one level of mastery leads to the mext. (5) The end and
purpose of reading 1is the pcrponal development of the -
roador.3

Considering the fact that reading is not just
knowing words, the home and family also haio an important
role in fostering reading in the family circle. Through
family interests, improvements result which tend to
‘influence reading development and personal growth in
ohildron.“

The public expects its schools to make the teaching
of reading one of 1ts central objJectives. The extent to
which schools have sucoceeded in achleving this objective,
was reported by Gray from a cqroful analysis of the reading

abllity of today's adults. He reports that:

3v1d., pp. 3-8.
, bBonaro W. Overstreet, "The Role of the Home,"
Development In and Through Reading, Sixtieth Yearbook of
the tio Soclety for the Study of Education, Part I,

(Chicago: University of Chiocago Press, 1961), pp. 77-91.




«es.SOMEewWhat less than half of our adult population
still read below the ninth-grade level. Of this

- number, approximately a third are functionally
illiterate, that is unable to read at the fifth-grade
level.

The teacher's role in developing future readers
oannot be underestimated. It is the challenge of the
teacher to present reading situations and materials to'
pupils which will interest and motivate them to be the
oitizens of the future ready to face and understand the
probioms in a rapidly changing world, to participate in-
telligently in the duties of citigenship, and to lead rieh,

well-rounded personal lives.

Statement of the Problem and Its Significance

The purpose of this study was to evaluate the
reading programs in the selected elementary schools in
North and South Dakota. Considered were three important
factors of a reading program: the organizational plan,
the materials, and the preparation of teachers.

The specific objective of this study was to answer
the following questions about reading programs; (1) What
is the teacher background in preparation for the teaching
of reading? (2) What is the type of reading program in the
school? (3) What is the organizational plan within each

: 5H1111:n S. Gray, "How Well Do Adults Read?,"
Adult Reading, Fifty-fifth Yearbook of the National
Soclety for the Study of Education, Part II (Chicago:
University of Chiocagoe Press, 1956), pp. 51-52.



classroom? (4) What is the time allotment for the teaching
of roadingf (5) What materials are being used for reading
instruction? (6) What is the greatest need of teachers in
teaching reading? (7) What type of in-service aid-ic pro-
vided for teachers? (8) What are the attitudes of the
teachers in regard to the teaching of reading?

Scope of the Study

This study included 10 principals and 67 teachers,
both lay and religious, in the 10 selected elementary
schools in North and South anota. The 10 elementary
schools included in this study are all staffed by the
Sisters of St. Benedioct, Mother of God Priory, Pierre,
South Dakota. The elementary schools were selected in
order to evaluate the reading programs which are in an

initial stage and an evaluation was considered waluable.

Limitations of the Study

The survey was limited by the small number of
schools which were included in this study. The question-
naire technique was used in obtaining the needed infor-
mation. R.lponlos from the quolﬁionnairel considered as

fact may be a limiting factor.

Summary

It is known from research that reading programs in
the school contribute in forming values, ideals, and the



philosophyyof life of children. Consldering the ilmportance
of reading programs, this study was conducted to evaluate
the programs in selected elementary schools in North and
South Dakota. The evaluation was based on the important
factors of the reading programs which included the organ-
1zationn1 plan, the materials used, and the attitudes of

teachers toward reading instruection.



CHAPTER II
REVIEW OF RELATED LITERATURE

Educational surveys have shown the progress in
iohool bears a direct relationship to the child's abllity
to road.1 Literature on teaching reading consists pri-
marily of studies examining pupil achievement. The writer
reviewed literature related directly to roloa?oh which

would be valuable as a basis for evaluating reading programs.

Approaches in Reading Instruction

Pupils in schools today are being taught to read by
various nothéd-.of instruction. The basal reader approach,
the individualized approach, the linguistic approach, and |
the use of combined approaches in reading instruction are
‘some of the methods which have aooliinad the interest of
those charged with the responsidbllity of reading instruction.
Whatever approach is employed in 1n:truct16n guidance is
essential in order to provide for the 1nd1v1du§1,roadins
needs of the pupils. ‘

-‘ﬁoetins individual differences, aceording to Gcn:.z

is a teaching problem present in every grade from kinder-

1rustin A. Driscoll, "Reading, a Universal Tool for
Lnng;ins.' Catholic School Journal, LXIV (October, 1964),
p. [ ] . -

. , zng-a Gans, Common Sense in Teach ding, '
(Indianapolis: The Bobbs-Nerrill Company, Inc., 15%;). p. 109.
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garten through college. Powell, considering our changing
times, indicates that reading instruction, because of its
primacy to academic success and its recent lpotllsht of
attention, faces the challenge of tomorrow. Many varlations
of any particular approach or method used in teaching
reading are possible. It is extremely rare for a "pur§"
method to be continued in éperation in a classroom for any
period of time.3 |

Basal Reader.--The term "basal reading program" 1s
meaningful to nearly all elementary school teachers. Ac-
cording to Spache the basal reading series "...undoubtedly
forms the core of the American reading progranl."u This
kind of program feiturol a series of basic readers, the
sequential development of skills and vocabulary, and the
organization of reading groups that use several levels of
material in each qlaslroon. It 1s_gennrally characterized
by:

1. Materials consisting of short stories in
anthologj—typo boecks. The books are designed as appro-
priate for a particular grade level.

2. Classroom organization consisting of several

ability groﬁpa which are met by the teacher on a rotation
basis.

3w1111an R. Powell, "Changing Times in Reading .
Instruction," Education, LXXXVI (April, 1966) p. 451.

b

George D. Spache, Reading in the Elementary
School, (Boston: Allyn and Bacon, Inc.; 1 Pe. .



3. Each textbook selection 1s developed with the
- group 1in sequential order following the a;op- of the d4di-
rected reading activity.>

The basal readers have been oritized for a fallure
in providing adoquato fonndntldn'fér the reading tasks of
the content fields. Spache is of the opinion that thisA
ocriticism is based upon the fact that:

Training in the reading of such materials as maps,
charts, diagrams, and arithmetic problems is lacking
in most basal series. Library skills - the proper
use of reference materials, encysclopedias, almanacs
and the tike - are hardly touched upon. Such
organizing skills as summariging, notetaking, and
outlining are taught at so simple a level that they
fall to function in the pupil's post-elementary
school life. The whole art of studing textbooks of
various types and kinds with their varying demands
for different rates of reading and degrees and types
of comprehension is almost ignored. Similarily,
because of the lack of training in samples of soclence,
social sciences, natural history, and mathematical
materials the pupil is not helped to differentiate
the kinds of thinking demanded, the varying purposes
inherent in these natgriall. and to make the constant
read justments needed.

The training needed by students for future academioc
'suceoss in the oontent fields is of naJornlnportanoe to
teachers. .

Aecording to Talbert and Merritt, an estimated
99 per cent of elementary teachers make some use of basal

reading programs. Negative observations noted in view of

Sximmninc E.R. Haxdlla, "An Investigation of
Instructional Reading Practices of Cooperating Teachers in
Seleoted Grades of the Fourttesn State College Campus Schools
in Pennsylvania™, (unpubtlished Doctoral Dissertation, The
Pennsylvania State University, 1965). .

’68pache, 220 ciE..ID. 77. .



this situation were that: (1) The programs too strictly
limit the reading done by students, (2) They fail to
stimulate real learning because reading materials are not
self-selected, and (3) They are paced by the progréas of
average and/or slow roadors.7 -

Individualized .~-Individualized reading is oconcerned
not only with the child's reading achievement but *,,.also
in his interest in reading, his attitude toward reading, and
his personal self-esteem and satisfaction in being able to
road.'g 4

The motlvating principles of individuslized reading
are summarized in the words: self-seeking, self-selection,
and self-pacing. Children are encouraged to select reading
naterials which will satisfy their interests, purposes, and
progress in reading at his owm rate.g

At the Northwestern State College's Elementary
School in louisiana extensive exporimentation was done with
an individualiged reading program. Summarizing the project,
Fowler stated that the program initiated was one of resding

and sharing many books of different interests and of diff-

- %porothy G. Talbert and C. B. Merritt, "The Relative
Effectiveness of Two Approaches to the Teaching of Readi in
ngdo V," The Reading Teacher, XIX (December, 1965), p. 183-
1 . ’ )

8

Nila B. Smith, Reading Instruction for Today's
Qg%%%ggg (Englewood Cliffs, EEI Jersey: FFonEIco-ﬁiIf. Inc.,
1 » pe 134,

| 9Bhr1111.. op. oit., pp. 8-12.



erent reading levels. After sharing what had been read, the
pupils interests became greater and therefore more reading
was motivated. As the pupils shared in a variety of ways,
their wesknesses in skills of reading became evident. This
called for further help and 1ﬁ§truction from the teacher.
With this guidance the pupils selected books of their own
interests and at their reading levels.

Fowler referred to the program as RISI - Reading,
Intorost. Sharing and Instruction. The program was flexible
to permit all types of experiences in reading, writing,
speaking, listening, and allow plenty of time for the teacher
to give instruction to small groups and individual pupills.

After thre§ years, achievement tests and teacher
observation have shown that a majority of the pupils pro-
gress more than 1.5 grade levels in reading each year. The
poor readers seemed to have made the greatest progress in
reading skills, as well as showing improvement in person-
ality. Progress was determined from results obtained on
achiovomént tests and from teacher Judgment. No Qpeoiric
personality test was administered. Fowler, commenting on
the program, stated the method is not a cure-all, but the
pupils have made more progress in the RISI program than in
the basal program of former yqars.io ‘

The claimed advantages for individualized reading
as reported by Talbert and Merritt are that:

1°L. F. Fowler, "The RISI Individuslized Reading

Program," The Reading Teacher, XIV (November, 1960),
pp. 101-102.

10
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«sslearning and increased interest are promoted

since each student selects his own reading material;
.each individual establishes his own rate of progress,
and less roatrictlonlia placed on the content of
material to be read. .

Some practices which could profitably be incorporated
into a total reading program could include individual con-
ferences for the purpose of fostering teacher - pupil relation-
ships as an aid in spotting pupil difficulties in reading
instruction. Including a variety of materials at different
levels would be beneficial in meeting individusl @ifferences
as well as for fostering greater interest in reading.

Better trained teachers are needed in all classes
of reading instruction. Individual instruction, however,
denands that teachers be more qualified in diagnosing pupil
needs, in preparing and evaluating a great variety of
materials, and in organigzing required in record-keeping and
detailed planning. Teachers must know the reading skills
and how to teach them as there 1s no guide book for an

individuslized progrnm.12

Linguistic.--The linguistic approach to reading
instruction 1s an approach currently proposed by a group

of language scientists known popularly as linguiste. The
science of linguistics hal‘beon developing rapidly in
recent years. Linguistics 18 a complex science thgt has to

do with the origin, nature, modification, and structure of

11pe1bert and Merritt, loc. cit., pp. 183.
128pacho. op. eit., pp. 92-111.



language. It 1s especially concerned with patterns of
speech, vocal habits and'systoms and sound synbols.13

The linguistic approach to readlng as offered by
Bloemfield and Barnhart, advocates of the method, concen-
trates upon establishing patterhs of letters and sounds
regardless of meaning. Thqir opinion is that after the
letter patterns are mastered they are converted into sounds
and from sounds meaningful words will automatiedlly evolve.ln

Linguists have contributions for the teachers of
reading gnd the language arts. Their analysis of the basic
sounds of our language is certainly an aid in unloocking
words for the reader. Those concerned with the structure
of the language may‘bo able to show that reading materials
emphasizing understanding of word order, word functién.
word groups, and other structural elements are superior for
‘toaohins roading.ls Reading, however, cannot be taught with-
out the recognition of whole words in a éight vocabulary or
without the use of letter sounds. These skills are necessary

in reading 1nstruotlon.16'17

Nila B Smith R.ﬂdlM Instruction for To 's
b ‘¢
Childr.n [ p [ ] 8 9 L] '

14 onard Bloomfield and Clarence L. Barnhart, Let's
Read: A é%gﬁg;stic gggroach (Dotroitz Wayne State UniversI
e88, 1‘ 1), pp. 3-17.
158pache. op. eit., p. 128.
16Jeanotte Veatoh, "'Linguistic' Instruction in the

Teaching or‘Rsadinfz Kill or Cure?," Elementary English,
XXXIX (Mareh, 1962), pp. 231-233.

12



13

Combined.--The reader will notice that this 1s not
& new approach to reading instruction but an attempt to
maximize the strengths of other methods and to avoid their
weaknesses. In some literature it is reférred to as an
eclectic approach. It utiliges both group and individual
instruotion and both common and diveraified materials. Not
only do authorities in the field of reading stress the need
for an eclectic approach to reading instruction, but research,
&8 well, points to the same 1dea.18

; combined program approach would seem beneficial
especially in the intermediate and upper grades in which
reading in the content fields demands a variety of reading
skills. It can, hdwever. also be profitably used in the
primary grades.

To provide a source of guidelines for schools and
teachers wishing to use individualized reading as pert of a
‘combined reading program, Blakely and McEay began an inves-
tigation during the school year of 1962-1963. The inves-
tisntion'wts carried out by means of a questionnaire sent
to fifty elementary school systems in Iowa. Particlpants
were teachers of grades four, five and/or six who were using
individualized reading proéoduros along with a basal reader
program. Responses of 111 middle-grade teachers ;ndioated

17BJorn Karlsen, "Children's Reading and the
Linguistic Structure of Languages," The Reading Teacher,
XVIII (December, 1964), p. 187.

18A. Sterl Artley, "An Eclectic Approach to Reading,"
Elementary English, XXXVIII (May, 1961), pp. 320-327.
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that individualized reading procedures may enrich and
strengthen an eclectic reading program. Such procedures
also complement the basal reader series.?9

In a controlled study, Sartain compared individual
and group procedures. Evaluations of progress of the groups
were made by means of standardized tests, and appraisals of
strengths and weaknesses of the individualized program
were secured through teacher judgments.

~ Sartaln's findings indicated that the individualized

method‘d;d not produce better reading gains than has the
strong basal program. Further findings showed that capable
studénts made approximately the same gains under both
methods, and that one of the strong features of the individ-
dzlilted. program was the individual conferences with the
pupils. The conferences developed a strong personal
relationship between the teacher and child. Sartain ree-
‘oemmenddd.. the incorporation of thés feature into the basal
program.zo

In the San Diego area a research team investigated
approaches to reading instruction. Three app:oachoa were

selected for detalled study; the basic reading approach, the

individuslized approach, and the -language-experience approach. -

194. Paul Blakoli and Beverly McKay, "Individualized
Reading as Part of an Eclectioc Reading Program," Elementary
English, XLIII (March, 1966), pp. 214-219.

2°Hhrry Sartain, "The Roseville Experiment With
Indlvidnalizod Reading, » The Reading Teacher, XIII (April,
1960), pp. 277-281.
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The study was extended over a period of three years.

The approaches were used as experiments in many
classrooms. Prior to teaching, each teaghor took part in a
program of in-service oduoation in preparation for the use of
a particular approach in reading instruction. The basic read-
ing and individualized approaches had been previously used by
most of the teachers. However, the language-experience
approach had been used formerly only in supplementary
activities.

' 3elu1ts of standardized reading tests indicated that
children taught by the language-experience approach made as
mnchAprogress in skills as did those who had received direct
teaching of skills.

Results were analyzed and questioné were formulated
for a further study of reading instruction. Teachers became
aware of the value in using the language-experience approach
in reading instruction as well as in supplementary activities.

Van Allen reported that observations and test results
confirmed the hypothesis that there are numerous effective
ways of teaching reading.z1

The Tucson Distriet Schools carried out an experiment
in 18 olasses of fifth srndc children to determine whether a
combination of self-selection with a basal raadin; program
was morvorreotivo thgn & basal reading program alone. This
was based upon the amount of reading done by pupils, the

218. Van Allen, "More Ways Than One," Childhood
Education, XXXVIII (November, 1961), pp. 108-111.



improvement of pupil's attitudes toward reading, and in
gains in porfqrnanco.

Gains in reading achievement and attitude toward
reading made by the two groups were not iignirioantly
different. No change in attitude was shown from September
to May. Significant gains in roading achlevement were

reported for both groups of children.zz

Organizational Plan

Individual differences are considered when classes
are diii&ed fof reading instruction as well as for other
kinds of instruction. Tinker.considcrs that the principal
aim in grouping for reading instruction should be "....to
Produce s situation which facilitates the adjustment of
instruction to individual dlfferonoos.ﬂzB

A reading progran vieping the variety of interests
‘and abilities of students must consider variety in grouping
necessary for effective reading instruction. Harris
believes that:

it is reasonable to expect that no one way of organ-
izing the class will serve all these purposes equally
well. Today a well rounded reading program includes

different kinds of class grsunization. each used for
which 1t 1s best suited.2

221a1bert and Merritt, op. eit., p. 183.

23nilol A. Tinkor. %canhigg Elementary gead;gg (New
York: Appleton-Century-Crefts, s 1 » Po

“Albort J. Harris, How to Inorease Reading Abilit
(bth ed. rev.; New York: Lonsnana. Green and Company, 15535.
. Pe 1100‘
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Homogeneous, Heterogeneous and Individualized
Grouping.--The grouping patterns used in organizing the

class for instruoction were referred to by Rothrock as
approaches to reading instruotlon. He reported a controlled
experiment in whisch a homogeneous, a heterogensous, and an
individualized approach to the toaching of reading were |
compared. The heterogeneous approach used was the traditional
method of teaching a varied group of children with the
possibility of using small intra-class groupb. The homo-
geneous approaqh was the plan in which the children crossed
gradeAIQQQIs and moved to the room that approximated their
roadihs level. The 1pd1v1dualized approach followed as
closely as possible the interpretation of this metho@ as
described in current 1iterature.2> |

The fourth and fifth grades of the McPherson Public
Schools, McPherson, Kansas were selected for the experimenk..
A total of 186 cases was compared, with four classes in each
of the three approaches used. The experimental period was
oighﬁ months. The factors which were considered comparable in
the experiment were the socio-economic background of the pupils,
- the size of the classes, the materials avallable, and the
experience and training of the teachers. The Iowa Every-
Pupll Tests of Basic Skills, Test A-Reading Comprehension and

‘est B-Work-St Skills, Forms and M, were used to measure

the reading achievement of the shildren When the results of

zsnuyton G. Rothroeck, "Heterogeneous, Honog-neoua; or
Individualized Approach to Reading," Elementary English,
XXXVIII (April, 1961), pp. 233-235.
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the tests had been analyzed it was found that the homo-
geneous approach r;anltod in a gain in reading achievement
significant at the .01 level of oconfidence. It was reported
that it was obvious throughout ths study that whenever good
teaching was done with apprdpriate materials and children
were stimulated, great improvement in'roading achlevement
could result under each of tholthreo approaches. Some ocon-
clusions reached by Rothrock were that: (1) Schools or
teachers within a school do not need to use the same organ-
l1zational pattern to achieve good gains during a year,

(2) AAweil-qualiried teacher nay still be by far the most
important factor in any grouping plan, (3) Gains made on
teacher-made or standardized achievement tests are only one
factor to bo‘considered in the organizational putterﬁ for
the teaching of reading and other subjoota.26~
- Klerstead, in reporting a study from Laurens, New
York, stated that it was roung that homogeneous grouping
for reading instruction was alnosf an impossibility, It was
decided by administrators and teachers of this school to
schedule reading classes atfthb same time throughout the

- school. Pupils of like reading ability were gfouped for
reading in-truction. Grade levels were not considered.

Each pupil reported to the rodnlih which his partiocular
reading level was being taught; The basal rondori were to

Ibid.
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serve as foundations for each group. The pupils were tested
after one year but results were disappointing. Some pupils
had regressed to lower reading 10'.1!.27 |
| An cxporinentallatuﬂy was performed by Seman in the

parochial schools in the diocese or’Pitt-bursh to determine
if there was any significant dirforonbo in roadins achievement
of children in first grade in schools employing homogeneous
grouping and of ohildren in lohoolu employing heterogeneous
grouping. The experimental grdup and oontrol group each
consisted of 38 pupils. The experiment extended over a
poriod of nine months. In instructions the methods used
were those proposed by the manuals which accompanied the
reading textbooks. Seman reperted that:

Conaidoring the group as a whole, the rirlt-grado

pupils who were grouped homogensously made greater

progress in word knowledge, word disorimination, and

reading comprehension than did pupils who were
grouped heterogeneously, as measured by the

!gt;onol;tan Primary I ];tto;z

It was concluded that homogeneous grouping appoarod to

be more favorable to maximum progress in reading growth.z8

‘ 278.31n11d Kierstead, "Homogeneous Grouping
Too Rigid," Education, LXXXVIII (March, 1966),
Pp. 421-423, .

2881ltor Mary Judith Seman, V.3.C., "Comparative
Study of the Effectiveness of Homogeneous and Hetero-
geneous Grouping on Progress in Reading at First Grade
level," (unpublished Master's thesis, The Cardinal
Stritch College, 1965).
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Joplin Plan.--"The plan, in essence, 1s for children
in an elementary school who are at the same level in reading
to g0 to one teacher who will teach all of them at the
appropriate 10vol.'29 'Two_ltndies. reported by Cushenbery,
which involved grouped reading took place in Joplin,
Migsourl and in Omaha, Nebraska. The Joplin plﬁn involved
the grouping of fourth, fifth, and sixth-grade pupils.

They were grouped on the basis of general roﬁding ability
as determined by standardized tests and teacher judgment.
The th:oo groups in the Joplin plan manifested reading
achiefon;nt considerably above national norms and in excess
of mental-age expectancy. Teachers interviewed by the
principals were 1n'fqvor of the plan, since it narroynd the
ability ransb;ot the pupils in their roons;

Parents believed that their children had been prop-
(20 b 37 placed in the reading olasses. All but one of the
43 teachers noted that the chlef advantage of the plan was
that the children were plaood at the level where they
could succeed.

The Joplin pupils were reported to have done a
considerables amount of reading. A limitation noted in the
plan was that the kind of differentisted instruction in
the reading classes tended to»vury. A few toachcg- assumed
that their groups were “hologoﬁooul" and that further

differentiation was not urgent. Teachers in schools that

293m1th, Reading Instruction for Today's Children,
P. 125.
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had small enrollments complained that they had to imstruct
two reading levels during a reading pcriod.3° | |

Cushenbery reported a program of co-operative
teaching in reading and‘othqr subjects known as "cluster
grouping". Thii plan has been oarricd out by the Underwood
Hills School in Gmaha, Nebraska since October, 1961. Under
this plan as many as 50 children were placed in a two-room
space with a movable wall in fho center of the area. Two
teachers divided teichins assigments. One toachor handled
the group activities while the other teacher dealt with the
individual and the small-group activities of th§ total group.

‘ Differant typol of reading materials were used. A

continuous prooess of evaluation was oarriod out.

Advantages of this plan suggested by its advocates
were that, (1) the strengths of various teachers were
employed, (2)‘uholesone pupil-teacher relationships were
developed, (3) the ideas of many were an asset in guidance,
(&) grouping was very flexible and vartous methods of
1natfuct16n were used, and (5) parents favored it because
of the success experienced by their children.

Some of the limitations of the plan were that;
(1) thé'plan.uerked best uﬁon there was a low teacher-pupil
ratio, and (2) there was always a chance that personality

3°Donn1d C. Cushenbery, "Two Methods of Grouping

For Reading Instruction,"® Elementary School Journal,
LXVI (February, 1966), pp. %%7 268.



clashes might develop between two toachorn.31

In the Sonoma County Schools in California, Corson
and Thompson experimented with the Joplin plan during the
1960-61 school year, with pupils in grades four, five and
six. Grouping was based on reading achievement so that
for each of the five reading groups ﬁharo was approximately
& range of one year. Although there was grouping within
the classroom, it was flexible. Pupils moved from one
reading class to another, depending on their needs and
levels.

fhe reading program in the control group was the
traditional basal type, and the pupils in each classroom
were divided into fhreo reading groups.

In evglaqting the programs both the oxporimoﬁtal
and the control groups showed gains of more than one year
in total reading, reading vocabulary, and reading compre-
hensien. No significant differences were reported between
the two groups in reading gainn. ,

| Tho results did not appear to support either the
Joplin or traditional plan in the self-contained classroom.
However, Corson and Thompson reported that an important
factor to be considered was the positive attitude mani-
fested toward the Joplin plun;32

3Npid., pp. 269-271.

32 Roy M. Corson and Jink M. Thompson, "The Joplin
Plan and Traditional Read Groups,”* Elemen 00l
Journal, LXV (October, 1964), pp. 39-4
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Since basic textbooks in reading are used in
most :ohools.‘grouping children by reading levels is a
generally accepted practice. Betts says that groupihg.
based on reading ability to.bo effective will embrace
several important concepts; "...independent reading
level, teaching, or instructional loiel. listening, or
hearing comprehension level, interest iovel. and directed
reading-study activities.>-

Flexible Grouping.--Although grouping brings
sreater hanogeneity. in some respects, there still remains
a varioty of needs within groups and these must be
adjusted. Instructional methods and materials to be prof-
Isablé: to the child must be flexible.

As children progress at varying rates in rea&ing
proficiency, it is advisable to maintain tentative grouping
which is flexible.>¥ Grouping may also be decided by
'skills, interests, or soclal noods.35'36

The number of groups organized in a classroom

3Eumett A. Betts, "Through Effective Class
Organization," Readl for Effective Living, ed. J. Allen
Figurel (IntornaEIonaE Reading Association Conference
Proceedings, New York: Scholastic Magagines, 1958) IIX, 31.

3“T1nker. op. sit., p. 203.

35Donald D. Durrell, "Balancing the Reading Progran."
Reading and Inquiry, ed. J. Allen Figurel (International
Reading Association Conference Prooaedinss. New York:
Scholastic Magazines, 1965), X, 134.

36@ay L. Bond and Miles A. Tinker, Reading
ficnlties: Their Diagnosis and Correction (New York:




depends upon the needs of the pupils. At levels beyond
the first grade. it 1s advisable to begin the year with
three groups and others are added as the teacher becomes
more acquainted with the pupils and their needs. It 1s
usually the primary grades that are divided into three
groups for reading 1nstruction. and the intermediate and
upper grades that are divided into two groups. Entire
class participation in a reading activity with the teacher
has effective results. Such total-group situations develop
soclal}relations besides motivating read1n3.37

Yaterials

Even though'childron are closely grouped on the
baslis of reading gohlevogont. Durrell is of the opinion
that different instructional emphases must be provided for
individuals. He considers that children who may be weak
in word analysis, poor in phrase reading, or those who
have diffioulty in study skills, do not need a.balanoed_
progfam; but they need intensive specialized imstruction
to overcome their weaknesses. Educators in the field are
in agreement with Durrell regarding the basal reader as a
- tool for uniform instruction which requires many sorts of
supplementary materials to provide for individual
differenses. | |

Durrell further stated that an efficient skills

37smith, Beading Mstruetion for Today's Children ,

Pe 114.
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program cannot be provided until self-directing and self-
correcting materials, which provide highly motivated
instruction in specific subskills adjusted to different
levels and learning rate, are available for use in reading
1nstruotion.38 ‘ |
Basal Readers.--Basal Readers or a basic series
in reading provides four main principles which are related
to child growth and development. Russell says:
A basic series provides continuity of growth in
reading habits, skills, attitudes through a
carefully graded series of reading materials. It
provides a wide wariety of reading sctivities
which are fundamental Ehsos or the many reading
sltuations in the modern school program. A basic
series provides a complete organigation of reading
experiences. A basic series provides a content of
1n£ortant ideas essential to school and other
activities. '
Basal readers do not only provide a set of books
but rather an organized method of teaching reading, pre-
planned down to tiny details, in which the materials have
been written to conform with the method and the detalls of
method are planned for use with these specific materials.
Basal-reading series are perhaps the best source of care-

fully graded nateriall.“o?bl

3BDurrell. op. eit., pp. 131-133.
39David H. Russell, "The Basic Reading Progrsm in

the Modern School," Bulletin of Ginn and Com Contributions
in Reading, I (1962), p.Z2.

4°A1bert J. Harris, Effective Teaching of Readi
(New York:. David McKay Company, Inc., 1962), p. 9.

%lyargaret G. MoKim, and Helen Caskey, Guiding Growth
in Reading (New York: Macmillan Co., 1963), p. 156.




26

Anthoriticlbz'“3'““'“5'“6'#7 in the field of
reading consider the basic reader still one of the most
desirable of reading materials in American schools. It
is desirable because of the fact that it provides the
teacher with a sequential organization, a gradual intro-
duction, and a careful repetition of words and because it
both minimizes the possibility of 1nstfuctionnl gaps or
over-emphases and recognizes children's maturing reading
proficiencies.

Carrillo stated that basal readers are probably the
beﬁt means used in instructing both the pupils and the teacher
in reading. He added that no single type of mstoridl or
particular method has'the complete answer to the teaching of
reading. He further stated that the best prosrams afo

nznonald D. Durrell, rovi Readl Instruction
(New York: World Book Company, 1986), p. 22.
uBSpache. op. eit., pp. 58, 87.

&nwillian S. Gray, "The Role of Group and Individ-

ualized Teaching in a Sound Reading Program," The Reading
Teacher, XI, (December, 1957), pPp. 99-104,

%5N11a B. Smith, "An Evaluation of Resding in
American Schools,"” Challenge and riment in Reading,
ed. J. Allen Figurel !IiEernaEIona% RoaIInng-locIaigon
Conference Proceedings, New York: Scholastic Magazines,
1962). VII. ppo 179‘1900

#6Gny L. Bond and Eva Bond Wagner, Teachi the
Childoto Read (New York: The Macmillan Company, 1353,.
p. 100,

A""Art.lrmr W. Hellman, Principles and Practices of
Teachl Reading, (Ohie: Charles E. Merrill Books, Inc.,
1961), p. 100.



characterized by: (1) & wealth of varied materials,
(2) combination methods, varying with pupil levels, needs,
and problems, (3) experienced and well-trained teachers,
teaching skills as well as content, and (&) all school
participation in the reading prag:rmn."’8

Harris reported a qﬁoationnsiro study regarding
essential materials used for reading instruction that was
carried out by Barton. He used a carefully selected sample
of several hundred elementary school teachers in representa-
%.4¥0: school systems in the United States. Barton indicated
thﬁt fho majority of the teachers considered the systematic
use of basal readers as essential.

The basal readers were ranked as "absolntoly‘
essential®™ or "very important® by 95 per cent of the
primary grade teachers and by 88 per cent of the teachers
in grades four to six. Other materials, ranked in order
of importance, included: The classroom library of vaiiod
books, high-interest material for retarded readers, a
second basic series, a sepearate school library, graded
workbooks, readers from other basic serles, and reading

maohines.h9

#sLnuronce W. Carrillo, "Methods of Teaching

Reading in the Junior High 3chool," _%g;;g§5%iggg
ExEcrinont in g%adigg. ed. J. Allen Figure ternational
Reading Association Conference Proceedings, New York:
Scholastic Magazines, 1962), VII, 47-49.

: “9A1bort J. Harris, "Progressive Education and
Reading Instruction," The Reading Teacher, XVIII (November,
196%), pp. 128-138. _
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Teacher Manuals and Guides.-- Teachers' manuals
and guides are maluable alds in gulding teachers in the
knowledge of the skills to be taught together with the
most effective technigues for developing them . 0*51
This would especlally include useful suggestions for
instruction, offering a guide to lntofpretntlon, and pro-
viding suggestions for supplementary activities related
to the reading seloctions.sz

Teacher's guldes may be misused in various ways.
The fallure to use the guide may add to time needed for
lesson preparation or the lesson may be taught without -
preparation. Using the gulde slavishly does not allow
for the creativity of the teacher. Likewise, the daily
disregard of certain sections of the guide may weakeﬁ
skills or 1ntorests.53

Workbooks .~--Workbooks usually accompany basiec
textbooks and are planned to develop specific skills And
abilities form level to level in & sequential and system-
atic pattern of growth. Workbooks can be used as a
diagnostic tool to determine which pupils willlneed

--5°w11113n K. Durr, "Types of Activities in a Well
Balanced Program."‘§guglgg and Ingquiry, ed. J. Allen Figurel
(International Reading Assoclation Conference Proceedings,
New York: Scholastic Magazines, 1965), X, 130-131.

513‘11‘“. op. eito. P 103.

52y31dred C. Letton, "In Grades Seven and Eight,"
Materials For Reading, ed. Helen M. Robinson (Proceedings
of the Annual Conference on Reading, Chiscago: University of
Chicago Press, 1957), No. 86, 81-85.

5311
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further help on specific skills. The purpose for the
workbook should be that of a learning device.sh'55
A misuse of workbooks according to Smith is using

e+ sWOTkbOOkSs indiscriminately with all children;
falling to check workbook activities; falling to
develop workbook pages with children who are not
able to work 1ndopondont§g with them without
preceeding explanations.

Library Materials,--The resources of a school or a
community library haip chlldren become aoquainted with a
variety of materials and skills. Reading‘habits and tests
can be gulded and developed as MoKim and Caskey stated:

Nothing helps to develop reading tastes more
effectively than the quality of the books avall-
able for recreational reading. Library shelves
need to be stocked with care. This is no easy
task when the great numbers of new and old books
published for children are considered. However,
the problem of what to select is eased by the
many current guides to children's books ch
are helpful to both teachers and parents.

Because of the extensive scope of interests and
‘abilities in a classroom it is recommended by Smith that:

«eo.the beat assurance of nuturing reading interests
is to make available to children & wide enough
variety of reading materials so that each pupil
can find something that will pique his curiosity
and challenge his interest, and that gg sultable -
for his level of reading schievement. '

5“Hhrthn Thompson, "The purpose of Workbooks and
Teachers' Guides," Materials for Reading, ed. Helen M,
Robinson (Supplementary Educational Monographs, No. 86,
Chicago: University of Chiecago Press, 1957), pp. 71-74.
55He11man, op. oit., p. 102.

568:1th. Reading Imstruction for Today's Children,

57uoKim and caskey, op. eit., p. 207.

pe. 100.
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Multimedia.--The overhead projector, television,
videotapes, recorders, tape recordings, and tachisto- |
socopes are among new media which are available for class-
room instruction, whish can_help to bring variety to the
classes of reading instruction. Tho-o now‘modia are being
used to meet many demands which are being made upon the
teachers in today's sohoola.59

Preparation of Teachers of Reading

, "Today's child needs the most competent and
viiionary teaching possible in order to become the
functional, critical reader that our world demands at
this time in its history.">? The meaning that reading
has to the tqdchar will be passed on to the ohild,
Teaching a highly technical subject such as reading is
not something that comes naturally.él

Research studies and opinions of authorities in
the field of reading, according to Zaesche, indicated
that the teacher is the most potent influence in the
success of a reading program. A particular set of

materials does not take the place of a competent teacher.

58
p. #13.

Smith, gggdlgg Instruction for Today's Children,

595, M. Nason, "Multimedia in Reading Instruction,"

The Reading Teacher, XVIII, (May, 1965), pp. 654-6 59.
6°Ganl. op. cit., p. 111,

61John F. Travers, "Reading Toachorl Are Made --
Not Born. ggncatlon. LXXXIII (September, 1962), pp. 15-19.
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Zaessche supported the fact that the success of a
school's reading program 1s depsndent upon adequately
trained teachers. Remedial reading cases can be reduced
and more students brought up to their level of abllity if
teachers are well trailned in providing a reading program
which is sequential and developmental in nature.®?

Pre-Service Preparation.--One reason why reading

may be less well taught than it should be may be due to
the fact that the preparation of many elementary teachers
in reading has been deficient.
| Austin and her colleagues at Harvard University in

1959-1960 conducted a survey of 530 institutions which
prepared teachers of reading. They conducted pcraonﬁl
interviews with faculty members and administrative
personnel of 74 colleges throughout the United States.
Questionnaires were sent to the 530 colleges. Responses to
the guestionnaires were returned from 371 of the ooll&ges.
or 70 per cent of the colleges engaged in teacher training.

The Harvard-Carnegie Reading Study had two major
purposes: to learn how the colleges and universitles in
the United States are now preparing tommorrow's teachers
of reading and to suggest recommendations for improving
that preparation.

Findings from the study indicated that:

1. Ninety-seven per cent of the colleges in the

study required a sepsrate or an integrated course in basic

62Arnold Zaesche, "Teacher Education in Reading,"
Education. LXXVIII (Pobrunry. 1958). Pp. 360-362.
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reading instruction for graduation.

2. Seven states required a course in reading
instruotion to meet requirements for certification. Four
states required that one course in the teaching of language
arts be acquired.

3. The content of the majority of college ocourses
in reading instruction is geared to the theory and practice
of the teaching of radding at the primary grade level.
Three colleges offered separate courses in primary and
intermediate grade reading; with the intermediate grade
reading programs given only minimal attention.

k., The preparatinn of the student designed to
effect the transfer of professional tralning to classroom
aoctivity was_seiiously neglected in the programs; but
beyond the personal control of the college instructor
because of the critical need of time for the training.

5« Tasues conslidered relevant to the total pio-
gram for training prospective elementary school teachers
were; oaﬁses of reading disability, college sponsored pro-
grams designed to upgrade instruction in the 19ca1 schools,
anticipated changes in reading instruction, and research
in the field of reading.

6. All the colleges in the survey required student
teaching. A large majority of'the colleges demanded an
observatioh program.

After sunm#rizing the findings of the Harvard-

Carnegle Study, 22 recommgndations were made which were
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doneerned with the content of basic reading courses, but
which also included those areas of administration and
instruction which form as integral part of the teacher
preparatory program.63

What e¢smiprises an effective methods course in
reading? Durkin pointed out that it is one from which
instruotors jin college should expect to produce "adequate"
instruction, not "experts" out of college students. She
is also of the opinion that professional education begins
with pre-gervice experience; this must be extended and
déeponcd. Durkin provided suggestions to include in an
effective methods course in which the experience is extended
and deepened.

She suggested: (1) that the student tutor a child
in reading (hot.one severely retarded) two or three hours
& week, and present a written report which would include a
summary, self-criticism and prognosis, (2) that provision
be made for better films, i.e. illustrate handling one
problem several ways, using different organizational
patterns, (3) that the teaching experience of the instructor
serve as an aid, (4) that there should be an ihprovement of
texﬁbooks for pre-service courses, and (5) that a closer
co-operation should exist between the college and elementary

achool.64

63Mary C. Austin et. al., The Tomch lLighters:
Tommorrow's Teachers of Readil (Cambridge: Harvard
Uhivoraf?y Press, 1961), pp. 1-121.



What topics should be given prime importance in
the pre-service education of the reading teacher? The
history of the teaching of reading should not be the focal
point of interest, according to Aaron. Student teachers
can discover the history of rehding in their own research
study. They heed to be given practical alds which answer
questions such as those proposed by Aaron. In essence thay
would be; How does the teacher use her time?; Hhat
materials are avallable?, How is the basal riador used?.

Aaron provided 12 guidelines for those whose
responsibility it is to educate student teachers of reading.
He advocated that, (1) good teaching of reading be provided
in the classroom where studont’toaohing is done, (2) students
ought to observe more than one teacher, (3) in-service
experience with cooperating teachers should be built,

(%) student teachers need to get secure enough to deviate
from the pattern of their oritic teacher, (5) the student
teacher should have a thorough course in reading before
doing student teaching, (6) student teachers should have
experience in developmental reading before doing remedial
work, (7) student teachers should have exporiohce under
supervision of teaching good, average, and poor readers at
one lovél. (8) student teachers should prepare thoroughly
before teaching a reading lesson, (9) student toachirl

: 6“Dolores Durkin, "What Is an Effective Methods
Course in Reading?," Vistas in Reading, ed. J. Allen Figurel
(International Reading Assoclation Conference Proceedings,
New York: Scholastic Magagines, 1966), XI, PartI, 291-293.
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should be encouraged to deviate from basal reader's
guidebook when appropriate, (10) where baaai readers are
used, student teachers should know that other series exist,
(11) the reading instruction carried out with a methods
course should be closely superwvised, and (12) the college
supervising teachers must know how to teach road1n3.65

Karlin pointed out ways in which the preparation
of teachers of reading can be upgraded because of the fact
that for various reasons, there aré institutions that do
not require their undergraduates to take even one course
uhich is devoted solely to the teaching of reading.

In his suggestions, Karlin listed the use of the
closed-circult television as an essential part of reading
courses. Closed-circuit television would enable the
teacher to focus attsntion on seleofed features and detalls
and permit all observers to have a common experience for
discussion.

A further suggestion by Karlin was the use of
films for teacher-training purposes. He maintained that no
amount of pre-service training can meet all the needs of the
classroom and assemble all the knowledge that teachers
shoﬁld.posaeas. This has prompted school administrators to

organize in-service training prbgrana.66

651ra E. Aaron, "Safeguards in Student Teaching of
Reading," Vistas in Reading, ed. J. Allen Figurel (Inter-
national Bizzﬂng AnsocIat%on Conference Froceedings, New
York: Scholastic Magazines, 1966), XI, PartI, 294-297.

66prort Karlin, "Problems 1n.Tru1n1n5 Teachers of
Reading," Education, LXXXI (February, 1961), pp. 363-366.




A survey conducted in the 59 Commonwealth Institu-
tions of Pennsylvania, as ropbrtod by Boehm, revealed that
73 per cent required three credits or less in the teaching
of reading for graduation in elementary education. Only
26 per cent of the institutions required more than three
hours. Almost 50 per cent of the colleges preparing
elementary teachers required only one course in the teach-
ing of reading, while 20 per cent did not even offer a
course in the teaching of readins;67

Courses in reading have mot always been a require-
ment for the certification of elementary school teachers.
However, Betts stated in an article that state departments
today are increasingly concerned with the content of
courses as well as with their number. Betts asserted that
eontrntoelccﬁonéés b@ing taken to aboll out what a teacher
nieda to know.

Listed by Betts as essential for teachers are
the following:

1. 41dentifying and providing for individual
differences

2. understanding the development of interests and
the essentials of motivation

3. teaching phonic skills in their perceptual
settings

k. inventorying and deggloping concepts and
thinking abilities.

67Charles H. Boehm, "A State Superintendent
Comments on Some Problems in a State Reading Program,"
The Reading Teacher, XIV (May, 1961), pp. 319-322.

. 68Enmott Albert Betts, "Who Shall Teach Bpadlng.
The Reading Teacher, XV, (May, 1962), pp. 409-41k.
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In-Service Propgfation.--ln—servioo»eduoation.
if it is to effect a change in people, needs to have the
same personalizgd significance for teachers as we eipect
classroom learning to have for ohildron.69 Most in-service
training programs are attempts to improve the quality of
classroom 1nstruotion.7°

Austin listed the following recommendations for
in-service trhinlng which should be cons;dered seriougly
by school systems:

1. that in-service programs be designed to in-
crease the knowledge and to make the perfor-
mance of teachers more effective within the
school, and toward these goals that in-ser-
vice programs be continuous, year to year
efforts;

2. that released time bde provided for teachers
to attend meetings:;

3. that participants play a more active role
in the planning of the program content;

k., that the size of the groups be limited to
permit active participation of those in
attendance; and

5. that use be made of TV, audio-visual aids,
and case studies for the purpose of dovelop1n§
theoretical concepts in realistie situations.

Gray provided further principles which can prove
to be of great value in the in-gervice training of teachers.

69Hnr5arot V. Sucsy, "In-Service Education as a
Continuing Need," Ingrovomont of Reading Throggg Classroom
Practice, ed. J. gure ernational Reading
Assoclation COnroronoo Proceedings, New York: Scholastic
Magazines, 1964), IX, 210-211.

70 Ned A. Flanders, "Teacher Behavior and In-Service
Progr;ns." Fducational leadership, XXI (October, 1963),
ppo 2 -290

~ ?ly4ary C. Austin, "In-Service Reading Programs,"®
The Reading Teacher, XIX ()lareh. 1966), pp. #08-409.
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His principles are as follows:

1. The training should begin with a teacher's
first assignment and continue throughout her
period of service to insure steady growth and
naximum efficiency in teaching activities.

2. Training should be planned and carried out
cooperatively by the staff under competent
leadership and within the framework of demo-
oratic procedure. _

3. The in-service help should begin at the present
levels of a teacher's preparation and needs
and should broaden understanding and promote
growth toward higher levels of competence in
teaching reading.

. The program should be sufficiently broad in
scope to meet the varying needs of all members
of the staff, ineluding those who are Jjust

~beginning to teach as well as the most eapable
-and experienced.

5. Such a program should utilige every resource
and procedure of established worth 1920fforta
to achieve clearly recognized goals.

In-service programs in reading often focus
attontion on the improvement of word analysis instructien.
Aaron has prdvidod some guides for the teacher to keep
in mind when working with children in word analysis in-
struction in reading. These guides may easily also apply
to other areao’or reading. Aaron listed these guides as:

1. Recognizing words is only a means to the ends
of understanding, interpretation, and appli-
cation.

2. The child needs to select intelligently the
appropriate techniques for unloocking the
particular unknown word he 1s attacking.

3. The teacher needs some sequence for teaching
word attack skills.

4. Repetitive practice is necessary for mastery
of word attack techniques.

5. On-the-spot help when the child encounters an
unknown word is one of the best opportunities
to teach word analysis skills.

7241111am S. Gray, "The Role of Teacher Education,"
ggvclopfcnt in and Through Boadggg. Sixtieth Yearbook of the
National Soclety for the Study of Education, Part I (Chicago:

University of Chicago Press, 1961), p. 155.
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6. The teacher must know word analysis skills 73
if he is to teach them effectively to children.

In-gervice programs aimed toward helping teachers
to bulld needed backgrounds must avoid using an approach
that results in superficial knowledge and barely functioning
skills. | |

In planning in-service programs the important
factors to be considered are the needs of the teachers,
their degree of interest in the project, and the local
administrative policles.

To prove beneficial, in-gservice tralning must
include various learning situations. .N1lce has proposed
activities for in-service training beneficial both for
Principals and teachers. She recommended such projects
a8; workshops for principals, summer reading programs
for the dual purpose of in-service training hnd helping
children, the use of closed-circuit TV, showing films on
teaching techniques, distributing bulletins, the assign-
ment of classroom teachers as aides in reading clinics or
remedial classes, asking for the services of publishers'
consultants, doing curriculum work, doing research, doing
professional reading, securring the support of the Board
of Education for college training, and profitably using

Federal Funds.74

731ra E. Aaron, ®"In-Service Help on Word Analysis
Techniques," The Reading Teacher, XIX, (March, 1966),
pp ° "’10‘“1& .

7“Olive S. Niles, "Systemwide In-Service Programs
in Reading," The Reading Teacher, XIX, (March, 1966), p. 428.



Successful reading programs are dependent upon
people. The teaching staff sensitive to reading problems
must devise in-gervice programs to meet the needs as they
arise. In-service reading programs are not providing the
teachors of reading a panacea, through the use of a cure-
all mothod. that will end all reading problems. Staurfor'a75
opinion was that in-service programs can help, but that they

should not be used to screen the real 1ssues.

Summarz

After reviewing the literature pertinent to this
study, it can be summarized as follows:

In general the literature reviewsed did not support
one method or approach of reading instruction.

Grouping for reading instruction must be flexible,
taking into consideration individual differences. Like-
wise, different types and levels of reading materials must
be provided for reading instruction.

Pre-service and in-service training programs
for teachers are essential in attempting to improve the

teachers' quality of classroom instruction in reading.

75R. G. Staurfer. ®Ay, There's the Rub,"
The Bnudlgg Teacher, XIX, (March, 1966), p. 405.



CHAPTER III
METHOD OF PROCEDURE

The purpose of this study was to evaluate the
reading programs of selected elementary schools in North
and South Dakota. In order to achieve the objectives of
this study, basic steps were taken; (1) a survey of
literature pertinent to the problem, (2) the construction
of the questionnaires as instruments of investigation,

and (3) the tabulation and evaluation of the findings.

Pogulatlon '

The survey included ten principals and 67 lay
and religious teachers in the ten elementary schools in
North and South Dakota staffed by the Sisters of St.
Benedlct, Mother of God Priory, Plerre, South Dakota.

Development of the Questionnaire

Two seperate questionnairesl

were complled; one
for principals, the other for the teachers. DBefore the
final form was adopted, experimental questionnaires were
presented to several teachers on ﬁhe Cardinal Stritoh

Campus for the purpose of addition or deletion of items.
In its completed form the principal's questionnaire was

div;ded into four main parts, dealing with the 1mportant

1Appendix I
13}



aspects of the reading program. These main parts in-
cluded: (1) Gensral Information, (2) Reading Progranm,
(3) Organization and Time Allotment, and (4) Materials.
This information was sought to get an over-all view of
the school programs. The teacher!s questionnaire in
oompleted form was divided into eight parts. These
parts were oconsldered relative to the objectives of the
study. The divislons were: (1) Teacher Background in
Preparation for Teaching Readlng.}(z) Type of Reading
Program, (3) Organizational Plan, (4) Time Allotment
for Teaching Reading, (5) Materials, (6) Needs of Teachers

in Reading, (7) In-Service Help for Teachers, and (8) Teash-

grpts’ - Attitudes waard Reading Instruction.

Distribution and Colleoction of Dath

In October, 1966, the questionnaires for the ten
principals and 67 teachers were mailed. Each principal
received the questionnaires for her school. Each school
was provided with a self-addressed return envelope. The
teachers were not asked to identify themselves on the
questionnaires by using signatures; however, the question-
naires returned were labeled with a capitel letter to
_ i1dentify the locality for tabulation purposes.

The writer encldsed an explanatory letter with
each questionnaire regarding the purpose of the study.
Dnring‘tho_last week of November, a follow-up letter was

sent to one of the schools which had not as yet responded.
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There were 100 per cent returns on the principal's
questionnaires. Of the 67 teachers, 63, or 94 per ocent,

responded with questionnaire returns.

Tebulation and Summary of the Data

Por the purpose of tabulating and evaluating a
code letter was assigned to each school. The teachers!
responses from the questionnaires were put into three
grade 10;31 categories. The teachers in the primary
grades were inocluded in grades one to three. The teachers
currently teaching the intermedliate grades were put into
the grade four to six category. The upper grade teachers
cogpriaed the seventh and eilghth grade division. However,
since some of the schools have varlious grade combinations,
two fourth grade'teachers were included in the grade one
to three category. This included a teacher with the
combination of grades one and four and another teacher
who had a third and fourth grade combination.

The data from the questionnaires were tallied and
assembled into appropriate tables for evaluation and
interpretation. The findinga of the study were summarlzed
and recommendations were formulated.

.Tho number of schools, number of reading teachers;
lay and religlous, in each school, and the number of

respondents to the questionnaires are recorded in Table I.



TABLE I

SCHOOLS TO WHICH

QUESTIONNAIRES
WERE SENT

Number of Number of 4 age of

Reading Respondents Responses
Schools Teachers
Receiving
Questionnaireg Iay | Reli-| Iay | Reli-

A glous glous

School A 0 by 0 4 100
Sohool B 2 6 1 6 88
School C 3 6 2 5 78
School D 4 6 b 6 100
School E 2 6 2 6 100
School F 2 5 2 5 100
School G 1 3 1 3 100
Sechool H 2 6 2 6 100
School I 1 3 1 3 100
School J 1 b 1 3 80
Total 18 49 16 b7 o4




ks

Summary

- The purpose of this study was to evaluate the
reading programs of the elementary schools conducted by
one religious community. The reading programs are in.an
initial stage of development. The questionnaire method
was emplgyed to obtain the data. The data were analyzed
and on the baslis of the findings.'evaluations. and

recommendations were made.



CHAPTER IV
INTERPRETATION OF FINDINGS

The date derived from the responses to the
principal's and teacher's questionnaires will be ana-
lyzed and evaluated in this chapter. The following
toplcs were considered: (1) the teachers' background,
(2) the type of reading programs, (3) the organizational
plan of the reading programs, (4) the materials used for
reading instruction, (5) the pre-service preparation of
teachers, (6) the in-service preparation of teachers,
(7) the present needs of the teachers of reading, and
(8) the attitude of teachers toward reading instruction.

In this chapter the underlined paragraph headings
will indicate questions or statements which were used in

the questionnaires.

Teacher's Background

Years of teaching experlence.--The previous
background of teaching experience of the teachers 1is
shown in Tabie 2. Twenty-three of the 63 teachers have
16 or more years' experionco.A A greater number of pri-
mary teachers than teachers of the intermediate or upper

grades have less than six years' experience.
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TABLE 2

DISTRIBUTION OF TEACHERS' RESPONSES
BY GRADE LEVELS TAUGHT
AND EXPERIENCE

Years of Teaching Experilience
Grade Level Taught — -
by Respondents* 0-3 ¥-6 7-9 10v15 égr:r
Grades 1 - 3
N = 27 6 Y4 b 5 8
Grades 4 - 6
N = 23 2 2 by 7 8
Grades 7 - 8
N =13 1 1 1 3 7
Totals 9 7 9 15 23
*Grades 1 - 3 includes one teacher teaching grades one

and four and one teacher teaching grades three and four.
Grade presently taught .~-In Table 3 are shown
the distribution of grade combinations and the number of
teachers at each level. There are eight combined classes
in the primary grades, five 1n the intermediate grades,
and four in the upper grades. In proportion to the number
of classes, these combined classes are approximately one-
third of the total primary, one-sixth of the intermediate,
and one-third of the upper grade classes. The present
.writer's oplnion 1s that combined classes are acceptable
in the intermediate and upper grades but not in the pri-
mary grades because of the lmportant basic skills to be

developed in the primary grades. However, the existing
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condition may give the teachers an opportunity to place
children of different reading abilities on their respective

levels in a combined classroonm.

TABLE 3

DISTRIBUT'ION OF TEACHERS
BY GRADE LEVELS [AUGHT

Grade or Grade Number of

Grade Levels* Combination Teachers

Grades 1 - 3 First

N = 27 First-Second
First and Fourth
Second
Second-Third
Third

Third and Fourth

Grades 4 - 6 Fourth
N =23 Fourth-Fifth
Fifth
Fifth-Sixth
Sixth

Grades 7 - 8 Seventh
N =13 Seventh-Eighth
Eighth

WEON ONLWNNDT DWW 3

*One school has Grades 1 - 6 only.

Types of Reading Programs

Types of reading programs reported by principals

and teachers.--The type of reading program in each school

1s shown in Table 4. The principals indicated that the
schools use the basal reader approach - which implies the
sequential presentation of reading skills throughout the



grades. The principals were given the option to make

more than one response on the questionnalre.

Responses

indicated that some of the schools also use a combination

of approaches in thelr reading program.

PRINCIPALS!

TABLE 4

REPORT ON TYPE
OF SCHOOL READING PROGRAM

————a e e

Type of Program

Schools

E| F

Basal Reader
Individualized

Multi-level
materials

Reading in
content areas

Trade books

Remedilal

AT s, BTN e b+ Bl S -

LK o e

In Table 5 are shown the teachers!'! responses to

the questions concerning the type of reading program in

the school. Each teacher indicated the use of basal

reader in reading instruction.

A majority of the teachers

in the intermediate grades also use multi-level materials

for their instructions in reading.

Six of the thirteen

upper grade teachers ilndicated that reading in content

areas was used in reading instruction.

b9
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TABLE 5

TEACHERS' REPORT ON TYPE OF
CLASSROOM READING PROGRAN

A . — e e a—

Type of Approach 13 Grage_Lgvels_7 -
N = 27 N =23 N =13
Basal Reader 27 23 13
Individualized 2 0 2
Multi-level material 5 14 b
Reading in content areas 2 7 6
Trade books L 2 4
Remedial 0 3 0

Organization of Reading Programs

How are children grouped for reading instruction?.--

Responses concerning school organizational plans reveal a
variety of types of grouping in the teaching of reading.
In Table 6, it is shown that five of the schools used
reading ability as a basis for organization, and four of
these five schools also used some additional measure.
Bases for organizatlion for reading instruction in the
schools were reported as follows: (1) School A used
"reading ability", (2) School B included "heterogeneous
grouping" and grouping by "reading ability", (3) School C
used "heterogeneous grouping" and grouping "according to

achievement tests", (4) School D used "reading ability"
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and "intelligence" measures in grouping, (5) School E
determined grouping "according to achievement tests",

(6) School F used "reading ability" and the "combined
results of intelligence and achievement tests", (7) School G
used "reading ability" and "according to achlievement tests",
(8)ASchool H used "comblned results of intelligence and
achievement tests", and (9) Schools I and J used "heter-

ogeneous grouping",

BASES OF SCHOOL ORGANIZATION
FOR READING INSTRUCTION

Schools
Bases for Grouwplng =g TG T D E |F|] G| E| T | J
Heterogeneous |
grouping oo | X | X eo] oo oo oo] ool X X
Reading Ability X X | eef X oo | X b ¢ o] ool oo
Intelligence eo| ool ool X eo|l ool oo oo ool oo

Achievement tests eof ool X} oo X ool X eeo] ool oo

Combined results
Of IoQo and ! )
AChlevement teStS o0 o0 L) () LI X L) X o0

School-wide organlzational reading plans.--In

Table 7; it 1s indicated that each teacher provides for
individual differences within the classroom. Seven of the
ten schools provide class groups which meet with a remedial

teacher. 1In half of the schools inter-class grouping 1is



used for reading.

school speclal education classes.

Students from School J attend public

TABLE 7

SCHOOL GROUPING PLAN FOR
READING INSTRUCTION

Schools
Class groups Y ) G 5 3 d g
Inter-class
grouping X X X o] oo X oo X .
Each teacher
provides for
individual
differences b ¢ X X X X X X
Eemedlal 7Teacher ee | X x x x ee| o
Speclal Education
at Public School ee ] ool oo o] ool ool oo oo

Plans used to meet individual differences in

reading instruction.--Various kinds of grouping for

reading instruction are required for an effective reading

program.

grouping were employed in the classrooms to provide for
individual and group differences.

glven the option of more than one choice in responding

to this question.

frequently in all the grades was the combinatlion of
grouping with whole class teaching.

primary teachers indicated other bases of determining

The type of grouplng reported most

In Table 8, it 1s shown that various types of

The teachers were

A large number of the
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groups, for example, the need of individual instruction
both apart from and during class periods. The intermediate
and upper grades also made use of this type of grouping
but not as extensively. "Need for remedlal instruction®
was used by one primary teacher, by two intermediate grade
teachers, and by one upper grade teacher as bases for

grouping.
TABLE 8

BASES FOR MEETING INDIVIDUAL DIFFERENCES
BY TYPES OF GROUPING

Type of Group 1-3 Grage_Lgvels_7?; 3
N = 27 N = 23 N =13

Skill 7 3 3

Interest 2 0 1

Special Asslignment 5" 7 5

Individual instruction

apart from class period 16 6 4

Individual 1nstruction :

during class period 13 6 by

Combilnation of grouping

and whole class teaching 19 10 10

Remedial instruction 1 2 1

It 1s shown 1n Table 9 that 13 of the primary
grade teachers divided their classes into three groups
for reading instruction to meet individual differences.

Six primary teachers had two groups, five had only one



group, one had four groups, and in two classes the group-
ing varied. Nine of the intermediate grades had one group,
six had two groups, and two classes had three groups while
8lx varied in grouping. Seven of the upper grades varied
in their groups; four had one group, one had two, and one
had three groups. One reading group per grade was reported

in classrooms with combined grades.

TABLE 9

BASES FOR MEETING INDIVIDUAL DIFFERENCES
BY NUMBER OF GROUPS

Grade levels

Number of Groups 1 -3 b -6 -8

N = 27 N = 23 N =13
One 5 9 L
Two 6 [ 1
Three 13 2 1
Four 1 0 0
Variable 2 6 4

Responses from the principal's questionnaires
indicated that remedial help was provided within school
hours by all but one of the schools.

In what grades are I. Q. tests ordlnarily

given?.--In Table 10 are indicated the grades in which
intelligence and achievement tests were administered in

the various grades in the schools. It also shows whether



TABLE 10

GRADE LEVELS OF TEST ADMINISTRATION

I1.Q. Test

Schools* Grade levels
1 2 3 L 5 6
A oo . .o p 4 oo oo
B X oo X oo x .
C X oo X .o X oo
D .o X X .o b4 .
E .e oo X .o X oo
F X .o X . X .o
G oo o b ¢ oo oo .o
H oo X o X oo x
I X .o oo x oo oo
J oo .o X o X oo
Total 4 2 7 3 6 1

#School H has grades 1 to 6 only.



TABLE 10 - Continued

First Grade

10

Achievement
Grade level
15

X X

X X

X X

X X

X X

X X

X X

x x

X X

X X

10 | 10

10

Readlness
Yes | No
oo b ¢
x .o
oo X
oo b ¢
b ¢ oo
oo x
X .o
b ¢ .o
b ¢ .o
X -
6 [
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or not schools administered readiness tests for pupils
entering first grade. 8Six of the schools gave intelligence
tests in grades three, five, and seven. An intelligence
test was not given in any of the schools in the eighth
grade. An intelligence test was administered in at least
three of the grades in eight of the schools. School A
administered the test only in the fourth and seventh grade,
and Schoql G gave the test only in grade three.

In what grades are achievement tests given?.--
Standardized achievement tests were given in grades three

through eight in nine of the schools. School H had only
grades one to six enrolled. Five of the schools also gave
achievement tests in grades one and two. School C

administered thgbachievomont tests 1n grade two but not
in grade one.

Is a reading readiness test given to children
entering rirnt‘ggado?.--81x of the schools administered

readiness tests in first grade; four did not. Schools A,
C, D, and F were the schools not administering the flrst
grade readiness test.

Tests used to determine I. Q., achlevement, and

readiness.--The intelligence, achlevement, and readiness

teats given in the schools are shown in Table 11. The
Iowa Tests of Basic Skills 1s the achievement teat given
in all the schools except School C, whieh administers the

Metropolitan Achievement Test instead. The lLorge Thorndlke
Intelligence Test was used in Schools A, F, and H, and the
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Otls - Quick Scoring Test was used in Schools B and G. The

Metropolitan Readiness Test was adminlistered in Schools D,

H, and I.

There exlsts a discrepancy, due to responses
recelved from the principals, between Table 10 showing
the grades in which intelligence and first grade readiness
test are given and Table 11 on which the names of the tests
are shown. Only six of the ten schools indicated the name
of the intelligence test given. Only three of the six
schools that reported administering the readiness test in
the first grade indicated the title of the test.

TABLE 11
TESI'S ADMINISTERED IN THE SCHOOLS

Schools

Tests A B[ CT Dl E]FTClIETITT
California

Achievement LN J o e [ BN ) x L ] [ N ] L N L ) 0 LN ]
Jowa Test of

Baslic Skills X X eel X X x x x x X
Lorge Thorndlike x eo| oo oo] oo X eel X co| oo
Metropolitan

Achievement ee| oo X eel oo ool ool eof ool oo
Metropolitan

Readiness ee]| oo ool X ee] ool oo X X .o
Otis - Quick

Scoring ee| X eef oo] o] sof X ool oo oo




Items included in classroom roadigg instruection.--~

In Table 12 are shown the kinds of reading tests that are
reportedly used to evaluate the outcomes of reading
instruction. Twenty-five of the 27 primary grade teachers,
1? of the 23 intermediate grade teachers, and six of the
thirteen upper grade teachers used the unit tests from

the basal series. Eighteen of the primary grade teachers,
17 of tholintermediato grade teachers, and eight of the
upper grade teachers used atandardizod reading tests.

Less than one-half of the teachers prepared their
own reading tests. Some of the teachers used teacher-made
tests in addition to unit tests from basal series and/or
standardized tests. Four upper grade teachers, nine inter-
mediate grade togchers. and eleven primary grade toaéhers |
made use of teacher-made tests. Teachers of all the grades
used speed tests with more stress given to speed in the

seventh and eighth grades.

Is a definite time allotment for the teaching of

reading specified by the school administration or by the
teacher?.-~-The principals from all the schools responded

that the time allotment was specified by the teacher;
but in one lchool it was also specified by the school
administration.

Total time allotted to reading and word analysis
each day.--The time allotted to dalily reading instruction
is presented in Table 13. The time allotted for reading
instruction in each of the grades varied. In the primary
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TABLE 12

READING TESTS REPORTEDLY USED

Grade levels of Instruction

Kinds of Tests 1 -3 b - 6 7 -8
N = 27 N = 23 N = 13

Unit tests from

basal series 25 17 6

Standardized

reading tests 18 17 8

Teacher-made

tests 11 9 L

Speed tests 7 9 7

TABLE 13

DAILY TIME ALLOTMENT FOR READING

Time Allotment

Minutes for Considered
Grade level Daily Instruction Adeguate
Taught by 20-] 30- - -175= es o No Re-
Respondents 30 |45 |60 |75 |90 sponse
Grades 1 - 3
N = 27 L 1 b | 7 2 | 18 8 1
Grades 4 - 6
N =23 2110 7 2 0 14 7 2
Grades 7 - 8
N =13 3 7 1 0 0 5 6 2
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grades the majority of the teachers allowed 60 to 90
mihutol or more for reading instrustion. The majority of
the teachers having intermediate grades provided 30 to 60
ninutes, dalily, for reading instruction. Upper grade
teachers reported the shortest time allotments, ranging
from 20 to 45 miﬁntol. daily, for reading instruction.

Is the time allotted to reading and word analysis
adequate?.--The teachers' responses are shown in Table 13.
The najoéity of tho.toachnrs in the primary and inter-
mediate sfadoa consldered the time adequate. Iless than
half of the teachsrs in the upper grades conasidered the
time allotted for reading instruction adequate. Teachers
of combined grades also tended tq consider the time

a2llotment inadequate.

Materials Used For Reading Instruction
Teaching huteriala used regularly, oceasionally,

or nnver.--Todohors' responses are shown in Tabloé 14, 15,
and 16 indicating the materials used in teaching reading.
1. Pasal reader series were used regularly by
all the teachers in the primary grades, by 22 of the 23
intermediate grade teachers, and by eight of the thirteen
upper grade teachers. ' ‘
2. Workbooks which accompany the basal series
were used by all the primary gfade teachers except one,
However, there was a decrease in the use of workbooks in

the intermediate and upper grades, Phonlcs workbooks
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were used in the primary grades exclusively,

3. Books for individualized instruction were

not used regularly by any class, although nearly half of

the primary grade teachers used them occasionally,

4. Multi-level materials were used occaesionally,
chiefly in the intermediate grades. |

5. ZTeacher-prepared worksheets were used
occasionally in all the grades. The majority of such
materials were used in the primary grades.

6. Commercilal games were not used regularly in
any of the grades for reading instruction. Ten of the.
twenty-seven teachers in the primary grades, six of the
23 intermediate grade teachers, and two of the 13 upper

grade: teachers used commercial games occasionally for

reading instruction.

7. Plctures were used regularly in very few of
the grades. They were used occasionally by more teachers
in the primary and intermediate grades than in the upper
grades.

8. Reading charts were regularly used in one-
third of the primary classrooms and were occasionally
used in another one-third. Two of the intermediate classes

used charts regularly and six classes used them occasionally.

One class in the upper grades.uaed charts regularly and

two classes used them oceasionally.

9. Phonograph records were used regularly by
two intermediate grade teachers. Twelve primary grade
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teachers, six intermediate grade teachers, and seven
upper grade teachers used records occasionally. Records
were never used by five primary, slx intermediate, and
three upper grade teachers.

10. Filmstrips were used regularly for reading
instruoction by two upper grade teachers and by one inter-
mediate grade teacher. Filmstrips were used occasionally
by five ppper grade teachers, ten intermediate grade
teachers, and ten primary grade teachers. Three upper
grade teachers, six lntermediate grade teachers, and
nine primary grade teachers never used filmstrips for
reading instruction.

11. Magazines were usod'regglarlx by eight
primary grade tgaohors, three intermedlate grade teéehers,
and rour'upper grade teachers. Magazines were used
ococaslonally by elght teachers in the primary grades, by
12 teachers in the intermedlate grades, and five teachers
in the upper grades. Four primary grade teachers, three
intermediate grade teachers, and three upper grade teachers
never used magazines for reading instruction.

12. Trade books were used occasionally in all the
grades for reading instruction.

Teachers were asked to list other materials not
listed on the questionnaire which they used regularly in
reading instruction. The last three items on Table 14 are

these other materials listed by some teachers.

1. The overhead projector was used regularly by
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one teacher in the primary grades.

2. The tape recorder was used regularly by one
of the primary, one of the intermediate, and by one of the
upper grade teachers.

3. A reading accelerator was used regularly by
one upper grade teacher for reading instruction.

Generally, the basal series and the accompanying
workbook were used regularly in all the grades for reading
instruction. However, some materials were never used for
reading instruction by some of the teachers. A variety of
materials could be used to enrich the reading program .
and to re-enforce reading skills. This could be done by
using the m#terials in varlous ways during reading
instruction.

Books for individual instruction, as well as
multi-level materials, such as S.R.A. materials, could
be profitably used to ald students who may he below or
above their grade level in reading.

Teacher prepared worksheets could add variety and
inorease puplil interest to the reading lesson. These work-
sheets could be in forms of guide sheets for individual use
or for the entire class during the class period.

Commercial games have a place in the reading program.
These games could be used to avold monotony in drills and
retain greater pupll interest, especlially in the primary
and intermediate grades. Some teachers may have used

commercial games for independent activities without
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considering that they could be used occasionally in read-
ing instruction to develop or re-enforce a skill.

Pictures could be used in promoting a variety of
reading skills. In the primary grades, labeling pictures
could help pupils increase vocabularies. Intermediate and
upper grade pupils could use pictures to increase their
ability in using descriptive words, to make inferences,
and to draw conclusions.

ﬁxperience charts could profitably be used in de-
veloping new words 1n context, as well as providing meaning-
ful drill exercises for class use or for small group in-
struction. Charts could be especially helpful in the pri-
nary grados.>

Phonograph records could be used to develop listen-
ing skills, such as following directions. Records for the
development of other reading skills could be obtained.

Filmstrips could add interest and variety to the
reading lesson while skills are being learned. Manuals
usually list filmstrips which would be appropriate for
use with the reading lesson.

Magazines and newspapers could be used profitably
occasionally during reading instruction in all the grades,
but especially in the upper grades. News items could be
used to develop critical reading skills, to detect pro-
paganda techniques, to use skimming skills, and to develop
the ability to detect facts from opinions.



TABLE 14

MATERIALS USED REGULARLY IN TEACHING READING

Grade levels of Instruction

Materials 1 =3 L -6 7 = 8
N = 27 N = 23 N =13

Basal Series 27 22 8
Workbook of basal

series 26 13 6
Phonics workbook 23 0 0
Books for individual

instruction 1 2 1
Multi-level materials 2 5 2
Teacher prepared

worksheets 6 3 2
Commercial games 0 0 0
Pictures 6 1 2
Reading charts 9 2 1
Records 0 2 0
Filmstrips 0 1 2
Magazines 8 3 4
Newspapers 2 1 5
Trade books 1 2 2
Overhead projector 1 0 0
Tape recorder 1 1 1

Reading accelerator 4] 0 1




TABLE 15

MATERIALS USED OCCASIONALLY IN TEACHING READING

Grade Ievels of Instruction

Materials 1 -3 -6 | 7-28
N = 27 N =23 N =13
Basal Series 0 1 0
Workbooks for basal
serles 0 2 2
Phonlcs workbooks 2 3 2
Books for individual
instruction 10 b4 4
Multi-level materials 9 10 2
Teacher prepared
worksheets 17 9 6
Commercial games 10 6 2
Pictures 15 13 6
Reading charts 10 6 2
Records 12 6 7
Fllmstrips 10 10 5
Magazines 8 12 5
Newspapers 3 13 2
Trade books 5 b 3
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TABLE 16

MATERIALS NEVER USED IN TEACHING READING

Grade levels of Instruction
Materials 1 -3 4 -6 - 8
N =27 N = 23 N = 13

Basal Series 0 0 2
Workbook of basal

series 1 0 2
Phonics workbooks 1 6 7
Books for individual

instruction 6 5 4
Multi-level materilals 5 2 5
Teacher prepared

worksheets 0 2 2
Commercial games 7 5 8
Pictures 1 b 3
Reading charts 0 5 7
Records 5 6 3
Filmstrips 9 6 3
Magazines L 3 3
Newspapers 10 by 3
Trade books 8 ? 5




Trade books could profitably be used regularly
during reading instruction in all the grades to foster
interest and appreclation through wide reading. These
library books should be selected on the bases both of
interest and difficulty levels.

Library facilities avallable to the children.--

Principals were asked what library facilities for pupils
were avallable in the schools. It is shown in Table 17
that slxvor the schools had a central school library and
that public library faclilitles were avallable to the
children in seven schools. The only library serwices
available for Schools C and J were their central school
libraries. Four of the schools had 61assroom libraries,
two had bookmoblle services avallable, one had the services
of the auperinténdent's library, and one school used
library loans, that is, obtained public library books
and kept them in the school.

Are materials adequate for the teaching of

reading?.--Both principals and teachers were asked this
question. Their responses are summarized in Table 18.
The majority of the teachers in the primary grades and
almost half of the teachers of the intermediate grades
considered the materials adequate. The majority of the
teachers in the upper grades and half of the principals
did not consider the materials adequate. The following
statements were made by teachers explaining the latter

oprinion: more multi-level beoks were needed, supplementary



TABLE 17

LIBRARY FACILITIES AVAILABLE

Types of Library Schools

o
i
[}

Facllities A B C D E F G

Classroom Library X X ee| X ee| X eo| oo ool o6

Public Library x eo| so] X x x X X x oo

School Library
(Central) eo| eo] X ee| X eo| X X X X

Superintendentt's

Li brary LN ] L N 2 oo LN ] o0 x LN ] [ 2 2 LN ] L 4

Bookmobi 1 e LN ] x LN ] x LN LR ] LN [N ) e 0 . LN 2

L 1brary Loans x LN 2 LN e LN e e LN ] LN 4 o e o
TABLE 18

ADEQUACY OF MATERIALS AVAILABLE FOR READING INSTRUCTION

Classification Adeguacy of Reading Materlals
of Respondents Yes No No Response

Primary Teachers

N = 27 15 11 1
Intermediate ‘Teachers

N = 23 10 11 2
Upper Grade Teachers

N =13 by 8 1
Principals

N = 10 5 5 0
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readers were needed, reading and phonics charts were
needed, more library books were needed, and funds avall-
able were low. Principals made the following statements
in explaining their opinion concerning inadequacy of
materials: more multi-level materials were needed and
library facilitlies were too small.

Skills included in classroom instruction.-- In

Table 19 are shown the responses of the teachers regarding
the specific reading skills taught in thelr respective
classrooms.

1. BRecognizing sight words.--Twenty-six of the

27 primary grade teachers, 19 of the 23 intermediate grade
teachers, and ten of the 13 upper grade teachers teach
this skill.

2. Undérstand;gg>word neanings.--All of the

primary, intermediate, and upper grade teachers teach
word meanings.

3. Bécalligg facts.--All of the primary, inter-
mediate, and upper grade teachers teach this skill.

4. Evaluating author's i1deas.--~Ten of the 27

primary grade teachers, 18 of the 23 intermediate grade
teachers, and all of the upper grade teachers teach this
skill.

5. Interpreting author's ideas.~-Fifteen of the
27 primary grade teachers, 19 of the 23 intermediate grade
toa;hera. and all of the upper grade teachers tbaoh this
skill.
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6. Using context clues.--Twenty-six of the 27

primary grade teachers, 21 of the 23 intermediate grade
teachers, and 12 of the 13 upper grade teachers teach
context clues.

7. Using structural analysis.--Twenty-five of the

27 primary grade teachers, 18 of the 23 intermediate grade
teachers, and 11 of the 13 upper grade teachers teach
structural analysis.

8. Drawing conclusions.--Twenty-six of the 27

primary grade teachers, 21 of the 23 intermediate grade
ﬁeaohers, and 11 of the 13 upper grade teachers teach
this skill.

9. Using critical reading skills.--Fifteen of

the 27 primary grade teachers, 15 of the 23 1ntermediate
grade teaohers.Aand nine of the thirteen upper grade
teachers teach these skills.

10. Using library skills.--Fourteen of the 27
primary grade teachers, 19 of the 23 intermediate grade
teachers, and 12 of the 13 upper grade teachers teach
these skills.

11. Using encyclopedias, dictionaries, reference

materials.--Thirteen of the 27 primary grade teachers,
22 of the 23 intermediate grade teachers, and all of the
upper grade teachers teach the skills needed in using
encyclopedias, dictionaries, and reference materials.

»12, Using maps, charts, tables, and footnotes.--
Nine of the 27 primary grade teachers, 21 of the 23 inter-
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mediate grade teachers, and 12 of the 13 upper grade
teachers teach skills needed in using maps, charts, tables,
and footnotes.

13. Using organizational skills.--Eleven of the
27 primary grade teachers, 15 of the 23 intermediate grade
teachers, and 11 of the 13 upper grade teachers teach
organizational skills.

14. Following written directions.--All of the
primary and intermediate grade teachers and 12 of the 13
upper grade teachers teach this skill.

15. PFinding maln ldeas.--Twenty-five of the 27

primary grade teachers, 21 of the 23 intermediate grade
teachers, and 12 of the upper grade teachers teach this
skill. A

16. Finding literal meanings.--Nineteen of the

27 primary grade teachers, 17 of the 23 intermediate grade
teachers, and eight of the thirteen upper grade teachers
teach this skill.

17. Skimming for maln ideas.--Fifteen of the 27

pfimary grade teachers, 21 of the 23 intermediate grade
teachers, and nine of the 13 upper grade teachers teach
this skill.

18. Skimming for details.--Fourteen of the 27
primary grade teachers, 19 of fho 23 intermediate grade
teachers, and nine of the 13 upper grade teachers teach

this skill.
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19. Usling classroom papers.--Twenty-two of the

27 primary grade teachers, 18 of the 23 intermediate grade
teachers, and 12 of the 13 upper grade teachers use
classroom papers for reading instruction.

20. Using dally newspapers.--Two of the 27

primary grade teachers, two of the 23 intermediate grade
teachers, and five of the 13 upper grade teachers use

dally newspapers for reading instruction.

TABLE 19

READING SKILLS REPORTEDLY TAUGHT

Grade levels of Instruction
1 = 3 L - 6 7 - 8
N =27 N = 23 N =13

Skills

Recognition of sight

words 26 19 10
Development of word

meanings 27 23 13
Recall of facts 27 23 13
Evaluation of

authort!s 1deas 10 18 13
Interpretation of

author's ideas 15 19 13
Use of context clues 26 21 ' 12
Use of structural

analysis 25 18 11
Drawing conclusions 26 21 11

Critical reading
skills 15 15 9

Library skills 14 19 12




TABLE 19 - Continued
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Grade levels of Instruction

Skills 1 -3 b -6 | 7-8
N = 27 N = 23 N =13

Use of encyclopedlas,

dictionaries, reference

materials 13 22 13

Use of maps, charts,

tables, and footnotes 9 21 12

Organization of

materials 11 15 11

Following written |

directions 27 23 12

Finding main ideas 25 21 12

Finding literal

meanings 19 17 8

Skimming for

main ideas 15 21 9

Skimming for details 14 19 9

Use of classroom

papers 22 18 12

Use of dally papers 2 2 5

Pre-Service Preparation of [leachers

Courses in reading.--In Table 20 are shown the

reading courses which the teachers had had.

It was found that 16 of the 27 primary grade

teachers or 59 per cent had had a baslc course in reading.

Ten of the 23 intermediate grade teachers or 43 per cent,

and four of the 13 upper grade teachers or 31 per cent had



READING COURSES COMPLETED BY TEACHERS

TABLE 20

Reading Courses

Grade Levels Taught
By Respondents

1 -3 b -6 7 -8
N =27 N =23 N =13
Teaching Language Arts
in Elementary School b 1 2
Reading and Language
Arts 3 1 0
Developmental Reading 1 3 0
Introductory Reading
Methods 3 0
Reading Techniques 2 4 0
Remedial Reading 5 2 1
Intermedliate and Upper
Grade Reading Methods 0 1 1
Reading Practicum 0 1 1
Teaching Elementary
Reading 2 0 0
Newer Methods in
Teaching Reading 0 1 -0
Rural Methods in
Reading 1 . 0 0
Clinical Practice in
Remedlal Reading 1 0 0
Reading Problems at
Elementary Level 0 1 1
Improvement of Readlng
Instruction 0 0 1
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taken a basic reading course.

The number of teachers who had taken no basic
reading course included 11 of the primary, 13 of the 23
intermediate, and nine of the 13 upper grade teachers.

The number of teachers without a course in reading in each
school was next tabulated. This was done to determine
whether any of the schools was at a disadvantage through
its teachers' lack of pre-service reading courses.

éohool A: One of the four teachers had had a
reading course, this was the lntermedliate grade teacher.
The primary and upper grade teachers had not taken a
reading course.

School B: Two of the seven teachers had had a
reading course. Two primary, one intermediate, and two
upper grade teachers had not taken a reading course.

School C: Four of the seven teachers had had a
reading course. Two intermediate grade teachers and the
upper grade teacher had not taken a reading course. One
of the three primary grade teachers had had two courses
in reading.

School D: Five of the ten teachers had taken a
reading course. One primary, two intermediate, and the
two upper grade teachers had taken no courses in reading.
One primary grade teacher had taken two courses in reading,
and one intermedliate grade teacher had taken three courses.

School E: Six of the eight teachers had had a

reading course. One of the p:imary and one of the inter-
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mediate grade teachers had not had a reading course. One
of the intermediate grade teachers had taken three ocourses
in reading.

School F: Two of the seven teachers had had a
reading course. Two of the primary grade teachers, one
intermediate, and two upper grade teachers had had no
reading course. One of the intermediate grade teachers
had taken two courses in reading.

éohool G: One of the four teachers had had a
reading course. One primary, the intermediate, and the
upper grade teacher had had no course in reading.

Sehool H: Four of the eight teachers had had a
reading course. The four intermediate grade teachers
had taken no course in reading. One of the primary grade
teachers had taken two courses in reading.

Schbol I: Two of the four teachers had had a
reading course. One primary and the intermediate grade
teacher had taken no reading ocourse. One of the primary
grade teachers had taken three courses in reading.

School J: Three of the four teachers had had a
reading course. The one who had not was a primary grade
teacher. The intermediate grade teacher had taken two
courses in reading and the upper grade teacher had taken
three.

Teachers were asked to list courses in reading on
the questionnaire. Some teachers listed other courses not

specifically concerned with reading instruction. The writer
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tabulated these courses separately in Table 21. The
tabulation of these courses 1s partial, since many teachers
followed the directions given and listed only courses 1n

readlng.

TABLE 21

OTHER COURSES LISTED IN RESPONSE TO
QUESTION CONCERNING READING COURSES

v Grade levels Taught
General Courses 1= §—i3y Rﬁg}: ogdents —
N = 27 N = 23 N =13
Children's Literature 1 3 1
Library Science 1 0 0
Student Teaching 2 2 1
Methods in Primary Grades 5 1 0
Principles of Teaching 1 L 1
Elementary Curriculum 0 2 1
Seminar 1 0 O"

Have the courses taken in college been an

adequate preparation for teaching readingt?.-~It is shown

in Table 22 that nore teachers answered "no" or "undecided"®
than "yes" to thls question. Seven teachers who had one
course in reading did not feel adequately prepared. This
may be due to the fact that as some instruction is recelved
the importance of more preparation becomes a felt need.

This points to a need for courses in reading even for
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teachers with one or two such courses.

TABLE 22

RELATIONSHIP BETWEEN NUMBER OF COURSES
IN READING AND FELT ADEQUACY
IN TEACHING READING

Respondents! Number of Courses
Feeling of in Beading

Adequacy 0 1 2 3
Yes 2 b 2 3
No 23 7 2 1
Undecided 11 7 1 0

Greatest contributing factors in teacher pre-

paration for teaching reading.--In Table 23 are shown

the various factors which were considered by the teachers
as the greatest contributions in preperation for teaching
reading. Sharing experiences with teachers of the same
grade and informal contacts with teachers on readiné
instruction was indicated as a major factor by a majority
of all the teachers.

Reading professional journals was also considered
by a majority of the teachers as an important contributing
factor in preparing teachers of readlng.

Reading workshops aided a majority of the teachers
in the primary and intermediate grades. Only three upper
grade teachers listed workshops as a contributing factor

in preparation for teaching reading.
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Other contributing factors in reading preparation
which were considered by about one-third or fewer of the
teachers were; demonstration lessons followed by dis-
cussion, attendance at county teachers' institutes, con-
ferences on reading instruction, general teacher meetings,
and graduate reading courses. Very few teachers indicated
supervisor or consultant conferences, intervisitation,
experience and initiative, use of the reading manual, one's
own urgo.to try things out, and the student teaching
experience as contributing factors in preparation for

teaching reading.

In-Service Freparation of Teachers

Forms of in-service help provided for teachers
during the school year.--In Table 24 are shown the principals'
responses concerning the types on in-service alds provided
for the teachers in each of the schools. The teachers in
nine of the ten schools were given in-service help by
attendanoe at county teachers! institutes. The institutes
were not provided for the teachers in School C. The
majority of principals listed informal contacts with
teachers on reading imsbruction as opportunities which
were provided. Principals at Schools C, H, and 1 pro-
vided opportunity for teachers'to attend reading workshops
during the school year. Group meetings on grade levels was
a provision indicated by School C. No principal reported
any of the following types of in-service help, listed on the



TABLE 23

TEACHERS' EVALUATION OF MOST EFFECTIVE FACTORS
IN PREPARATION FOR TEACHING READING

Grade Levels Taught

b By Respondents _
Contributing Factors#* T3 __E'E‘b =5
N=27 | N=23 | N=13

Sharing experiences with
teachers of the same gradel 23 17 7

Informal contacts with
teachers on reading

instruction 18 16 6
Reading professional

Journals 12 12 7
Reading workshops 13 10 3
Demonstration lessons

followed by discussions 9 9 4
Attendance at county

teachers' institutes 8 7 1
Conferences on reading

instruction 4 6 3
General teacher meetings 4 6 1
Graduate reading courses 3 3 3
Supervisor or cunsultant

conferences 2 2 0
Intervisitation 1 0 0

*More than one response given by each teacher.

questionnalre: attendance at reading conferences,
enrollment in graduate reading courses, consultants!
help during school hours, demonstration lessons followed

by discussion, intervisitation.
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TABLE 24

PRINCIPALS' REPORT OF TYPES OF
IN-SERVICE AIDS PROVIDED

Types of Schools
In-Service Aids A B Cc D E F G

o o}
-
oy

Reading
professional
Journals x |x|x]x]lx| x|x|x]|] x| x

Attendance at
county teachers!
institutes x X eel X x X b ¢ x X x

Informal contacts
wlth teachers on
reading

instruction X x eel X X | oo X ee| X X

Attandance at
reading work-
shop during
school year eo | ool X} el oo oof oo X | X| ..

Group meetings
on grade level ee | eo| X eo] o] ool oo o] oo oo

The teachers' responses concerning types of'in-
service aids provided are shown in Table 25. The majority
of the teachers indicated that reading professional
Journals, attendance at county teachers' institutes, and
informal contacts with teachers on reading instruction were
aids provided for them. Twelve teachers indicated that
reading workshops during the school year were provided,
Nine teachers. indicated that reading conferences were an

in-service ald provided. Eight teachers indicated that



TABLE 25

TEACHERS' REPORT OF TYPES OF
IN-SERVICE AIDS PROVIDED

Grade ILevels of Instructlon

Types of In-Service Alds | 1 = 3 F -0 "7 - 8
N = 27 N = 23 N =13

Reading professional
journals , 18 15 11

Attendance at county
teachers' institutes 20 13 10

Informal contacts with
teachers on reading
instruetion 16 9 6

Attendance at reading
workshop during school

year _ 7 5 2
Attendance at reading

conferences b ly 1
Group meetings on

grade level L 2 2
Enrollment in graduate

reading courses 1 0 1
Consultants help during

school hours 1 0 1
Demonstration lessons '
followed by discussion 2 0 0
Intervisitation 0 0 0
SDEA meetings 0 1 1
Movies 1 0 0
No response 2 7 1




group meetings on grade levels were provided. Fewer

than eight teachers indicated provisions such as:
enrollment in graduate reading courses, consultant's

help during school hours, demonstration lessons followed
by dlscussion, S.D.E.A. meetings, and movies. Inter-
visitation was not mentioned by any of the tegchers. Ten
teachers did not respond to this question on the question-
naire.

ggpfesg;onal books on reading included in teacher's

libraries.~--Few professional books related to the field
of reading are avallable in the schools participating 1n
this study. Only three principals indicated one book
avallable, and there were no books available in the other
seven achools. Thls shows a great need for professional
books 1in all thé schools.

Professional journals avallable to teachers of

reading.--In Table 26 are shown the professional journals
avallable 1in all the schools. The Catholiec School Journal

was provided in all the schools. The Catholic Educator

and The Grade Teacher were available in half of the schools.
A lack of literature for the reading teacher was apparent
as only two schools subscribed to journals especlally

concerned with reading instruction.

Teachers' Present Needs

Teachers' greatest nedds for the improvement of

reading instruction.--Principals' responses concerning the
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PROFESSIONAL JOURNALS AVAILABLE FOR TEACHERS

TABLE 26

86

Schools .
Publicatians B C D E F H I] J
Catholic School
Journal X X X X x x b ¢
Catholic
Educator . | X x X b ¢ eo| oo X
The Grade
Teacher . I 4 X X os e | oo X
The Instructor . R 4 ee| X x x ee| oo
Catholic
Educational
Rev1ew x oo X e e e e ‘e @ o0
The Reading
Teacher . e| oo ool X .o X ee]| oo
Elementary
Ensllsh * ® [ N ] LN 2 x LN ] L ] o e o0
Education :
Digest L] L ] [N ) L N 4 [ ] L 2N ) [ N ] x [ N ]

greatest needs of teachers fdr the improvement of reading

instruction are shown in Table 27.

Eight of the ten

principals indicated that in-service help for teachers was

the greatest need.
not respond to this guestion.

of teachers was indicated by half of the principals as a

requirement.

The principals from Schools E and G did

Better pre-service preparation

Four principals indicated that reading materilals

in schools were needed while one also listed more generous
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time allotment as a needed requirement of reading

improvement.

TABLE 27

PRINCIPALS' EVALUATION OF TEACHER'S GREATEST
REQUIREMENIS FOR READING IMPROVEMENT

Requirements for - Schools o
Reading Improvement| A B C D E F G H I J
In-gservice help

for teachers x X X | x ee| X ee| X x X
Better preparation

of teachers e | X b 4 ee]| oo X ee| X ee| X
Materials X | oo oo oo ool x| oo ool x| x
Time allotment. X o oo oo oo ) oo ) ) oe
No response | eo | oo oo oo X ool X ool oo oo
Orsanization LN ] LN ] L N ) L N ) LN ) e LN 2 LN ] o e o e

In Table 28 is shown the comparison between what
the teachers indicated as the present requirements for
improvement of reading and their years of .experience. The
majority of the teachers having either 10 to 15 years or 16
or more years of experience indicated that materials for
reading instruction and in-service programs for teachers
were requirements for improvement. The majority of the
teachers having 10 to 15 years of experlence also indicated
that better pre-service preparation was a requirement. The

majority of the teachers having seven to nine years of
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experience indicated that in-service programs for teachers,
better pre-servioce preparation, and organization in the
classrooms were requirements for improved reading instruction.
In-service programs for teachers was listed as a requirement
by all the teachers having four to six years of experience.
A majority also listed as important, better pre-service
preparation and materials used. In-service programs for
teachers was indicated as a present requirement by a
majority‘of the teachers having zero to three years of
experience. These teachers also indicated that materials
for reading instruction were needed. Other factors which
were considered as requirements for the improvement of
reading instruction were; adequate time allotment, one
grade per teacher, remedial reading teacher, greater amount
of time for class preparation, and teacher aldes.

Need for an in-service program.--Teacher responses

to this question are given in Table 29. The majority of the
teachers 1n all the grades felt there was a need for an
in-service program. Twelve teachers did not respond to the
question.

Attendance at reading conflerences or workshops.--

In Table 30 are indicated the numbers of reading workshops
or conferences attended by the teachers of the varions’
grade levels. A distinction has been made between work-
shops and conferences. Conferences here refers to lectures
attended on reading. Workshops includes lectures attended

on reading, as well as demonstrations and direet particlpation



COMPARISONS OF TEACHERS!
READING AND TEACHING EXPERIENCE

TABLE 28

EVALUATIONS OF GREATEST
REQUIREMENTS FOR IMPROVEMENT IN TEACHING

Years of Teaching Experience

Requirements 0-3 h-6 7-9 10-15 16 or Total
for Reading - - — -

Improvement N=9 N=7 N=9 N=15 ﬁgﬁ%
In-service

programs 6 7 7 10 13 43
Materials 5 3 2 6 15 31
Better

pre-service

preparation 1 b 7 7 5 24
Organlization 3 0 5 5 7 20
Time

allotment 1 2 4 by 9 20
One grade per

teacher 0 0 0 1 0 1
Remedial read-

ing teacher 0 0 0 1 0 1
More time for

preparation

of classes 0 0 1 0 0 1
Teacher aids 1 0 0 0 0

No response 0 0 0 h 4 3 4
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TABLE 29
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TEACHERS' NEED FOR IN-SERVICE. PROGRAM

Grade Level Taught Teacher's Need for
by Respondents In-Service Program
Yes No No Response

Grades 1 - 3

N = 27 19 3 5
Grades 4 - 6

N = 23 17 2 b
Grades 7 - 8 v

N =13 9 1 3

TABLE 30

TEACHERS!'! ATTENDANCE AT READING
CONFERENCES AND WORKSHOPS

Grade Level Taught Reading Workshops

Re%di Conferences

by Respondents 0 1 2 3 1 2 3
Grades 1 - 3

N = 27 12 8 7 0 24 3 0 0
Grades 4 - 6 . :

N = 23 12 | 7| 3| 1| 16 |16 | 0 | 1
Grades 7 - 8

N = 13 9 3 1 0 9 i 0 0
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in activitlies by the teachers attending. The majority of
teachers in-all the grades had not attended reading work-
shops or conferences. However, a larger number had attendod
workshops than had atteanded reading conferences. Teachers
in the intermediate grades had attended workshops and
conferences most frequently. Teachers of the‘uppor grades
had attended only one reading csonference or workshop aplecs,
on the average.

Need for in-service programs, workshops and reading

conferences attended, and adequate background from college

courses to teach reading.--In Table 31 are compared:

(1) responses of the ﬁcachors regarding their need for
in-gservice programs, (2) the number of reading workshops
and reading conferences attended; and (3) the response to
the question coﬁcerning feeling of personal adequacy in
teaching reading. It is shown in Table 31 that among the
teachers who felt a need for in-service programs almost an
equal number had and had not attended workshops, while a
majority of them had not attended reading conferences, and
a majority did not feel adequately prepared. The teachers
who did not feel a need for in-sgservice programs felt
adequately prepared or were undecided. Twenty-two teachers
desired an in-service program; 28 felt inadequately prepared.

Preferences for in-service aids.--Teachers'

preferences of in-service aids are shown in Table 32.

Choices ranged from first to eighth choice. Reading work-

sfiops ranked as first, second, or third choice of preference
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TABLE 31

RELATION OF RESPONSES CONCERNING IN-SERVICE OPPORTUNITIES
TO RESPONSES CONCERNING FELT ADEQUACY

Workshops Reading Felt Adequately
Need for Attended Conferences Prepared
In-Service Attended _A
Program Yes No Yes No Yes | No | Undecided
Yes 22 23 8 37 7 28 10
No 3 2 2 3 2 0
No response by 9 3 10 2 5

by a majority of the teachers. Demonstration lessons
followed by discussions were also preferred as first, second,
or third choice'by.a large number of the teachers. Sharing
experiences with teachers of the same grade rated next
highest by some of the teachers as a first, third, and
fourth choice. Other in-service alds less often preferred
were; supervisor or consultant aid, graduate reading
courses, general teacher meetings, intervisitation, and

conferences on reading instruection.

Teachers! Attltudes Toward Reading Instruction

Attitudes toward teaching the dally reading

lesson.--In Table 33 are shown the responses of the teachers!
reactions to this question. The majority of the teachers

teaching the primary and intermedlate grades indicated that



TABLE 32

TEACHERS' PREFERENCE FOR IN-SERVICE AIDS IF AVAILABLE

Order of Preference
In-Service Ailds 1st | 2nd | 3rd th| 5th| 6th| 7th | 8th

Reading Workshops | 23 12 12 L 2 0 0 3

Demonstration
lessons followed
by discussions 4 | 17 11 3 2 1 1 1

Sharing experlences
with teachers of

the same grades 7 3 11 11 2 2 b4 0
Supervisor or

consultant aid 6 3 2 b | 4 7 6 3
Graduate reading :
courses 6 5 6 3 4 1 3 3
General teacher

meetings 3 3 3 1 4 2 3
Intervisitation 0 6 6 2 4 7 0 4
Conferences on

reading

instruction 0 9 6 8 b 3 3 0

the¥ enjoy teaching the reading skills, wﬁile only five of
the thirteen upper grade teachers expressed such an attitude.
Another attitude expressed by a majority of the teachers at
all grade levels was that of challenge in preparation for
reading classes. A small number of primary and intermediate
grade teachers felt that the exclusive use‘of the manual was

sufficient. Other attitudes expressed by teachers regarding
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TABLE 33

TEACHERS' ATTITUDES TOWARD DAILY READING INSTRUCTION

Grade Levels of
Teacher Respondents
Attitude T3 T T
N = 27 N = 23 N =13
Feel that the use of other alds
as well as manual are important 24 20 10
Enjoy teaching the
reading skills 23 15 5
Find the preparation for
reading a challenge 14 17 8
Feel that the exclusive use
of the manual 1is sufficient 3 2 0
Feel relief when the reading
period is over 0 1 0
Feel that grouping will be
the way to meet individual
differences . -0 0 1
Feel that 1t 1s hard to know :
what to use profitably 0 0 1
Feel that dally reading '
should not be omitted 1 0 0

the dally reading lesson were: they feel rellieved when

the reading period 1s over, they feel difficulty in knowing
what to use profitably, they feel frustrated when materials
cannot be obtained, they feel impatient with poorer
students, and they feel that dally reading should not be
omttted.
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Summary

Information obtalned through an analysis of the
questionnaire data may be summarized as follows:

1. The majority of the teachers who answered the
questionnairé had 16 or more years of teaching experlence.
The largest number of teachers with the least experience
was in the primary grades. In proportion fo the number of
classes,- the combined classes were approximately one-third
of the total primary, one-sixth of the intermedlate, and
one-third of the upper grade classes.

2. While all the schools indicated the use of the
basal reader as the principle tool in reading instruction,
a combination of materlals was also indicated.

3. Five of the schools used reading ability as the
bases for organization, and four of these schools also used
some additional measure. The remaining five schools usged
the following plans as the bases for grouping; grouping
heterogepeously. grouping based on intelligence or
achievement tests, and grouping based upon the combined
results of intelligence and achlevement tests.

4. Within each classroom various types of grouping
were used. Llkewise, the number of groups within the grade
levels varied. The majority of the primary grades were
divided into three groups for instruction, the intermediate
grades were divided into two groups, and the upper grades
were taught either as a whole class or in two groups.

Some beachers had combined grades which limited the number
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of groups within one grade.

5. Nine of the schools administered intelligence
tests in grades three, five, and seven. One school ad-
ministered an intelligence test only in one grade guring
the duration of the elght years. The test was not given
in any of the schools in the elighth grade.

6. Standardized achlievement tests were given in
grades one through eight in five of the schools. One
school administered the achlevement tests in grades two
to eight. Four schools administered achievement tests in
grades three to eight. One school enrolled only grades
one to six. Achievement tests were given in grades three
to six in this school.

7. First grade readlness tests were given 1n six
of the ten schoéls.

8. The time allotted for reading instruction
varied in the different grades. The majority of the
primary grade teachers allowed 60 to 90 minutes or more,
daily, for reading instruction. The teachers who had
grade comblnations indicated that there was a lack of
adequate time for reading instruction. The majority of
the teachers in the intermediate grades indicated that
30 to 60 minutes were provided for reading instruction.
Upper grade teachers reported the shortest time allotments,
which ranged from 20 to 45 minutes, daily, for reading
instruction.

9. According to the opinion of the majority of the-



primary and intermediate grade teachers, the time allotted
for reading instruction was adequate. Less than half of
the upper grade teachers considered the time allotted for
reading instruction adequate.

10. A variety of materials was used for teaching
reading, but the hasal reader was used in all the primary
and intermediate grades. The upper grades did not all use
a basal reader.

11. Workbooks which accompany the basal series
were used by the primary grades, but the intermediate and
upper grades showed a decline in thelr use.

12. Other aids used occasionally in the vartous
classes for reading instruction were the following: books
for individual instructlion, multi-level materials, teacher
prepared worksheets, plotures, reading charts, records,
filmstrips, magazines, newspapers, and trade books.

13. Every school had access to library facilities,
whether a central school library, a classroom library,
bookmobile services, or the use of the public library.

14. The majority of the teachers in the primary
and intermediate grades considered the materlals avallable
as adequate for reading instruction. The majority of the
teachers in the upper grades did not consider the materials
avallable adequate for reading instruction.

15. Reading skills considered important in reading
instruction by the majority of the teachers in:.all the
grades included; the recognition of sight words, the



development of word méaninga. the recalling of facts, the
evaluation of the author's i1deas, the interpretation of the
author's ideas, the use of context clues, the use of
structural analysis, the ability to draw conoluélons. the
critical reading skills, the library skills, the skill to
follow urittén directions, the skills needed to find
literal meanings, the skill to skim for main ideas and for
detalls.

16. Responses indicated that only a few of the
teachers have had one or more course in reading in thelr
college preparation. Sixteen primary, ten intermediate,
and four upper grade teachers had a basic course in reading.
Three primary and two intermediate grade teachers had two
courses in reading. Ome primaryv. two 1ntormad1ate.'and
one upper srade'teachers had three courses in reading.
Eleven primary, thirteen intermediate, and nine upper
grade teachers had no basic course in reading.

17. A madority of the teachers indicated that
the sharing of experiences with teachers of the same grade
and informal contacts with teachers on reading instrustion
contributed most in theilr preparation for teachlng reading.

18. The majority of the principals and teachers
indicated that the reading of professional Jjournals,
attendance at county teachers' institutes, and informal
contacts with teachers on reading instruction were the
chief in—sprvice alds provided for teachers.

19. There was a dearth of professional books and
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Journals rélated to the field of reading available in the
schools.
20; In-gservice programs for the teachers of
reading were indicated as a present need by a majority
of the teachers. Twenty-two teachers desired an in-
service program; twenty-eight felt inadequately prepared.
21. Teachers expressed different attitudes
toward teaching the daily reading lesson. Most of the
teachers indicated that they enjoy teaching the reading
skills or that they find the preparation for reading a

challenge.



CHAPTER V

SUMMARY AND CONCLUSIONS

Summary of Study

The purpose of this study was to evaluate the
reading program in the elementary schools in North and
South Dakota conducted by the Sisters of St. Benedlot,
Pilerre, South Dakota. The reading program in the schools
is in a formative stage. The writer will be assocliated
a8 co-ordinator of the reading program, and therefore
needs to survey its present status.

The specific objective of the study was to secure
information related to:. (1) the teacher background in
preparation for.the teaching of reading; (2) the type of
reading program in the schools; (3) the organizational plan
within each classroom; (4) the time allotment for the
teaching of reading; (5) the materials being used for
reading instrustion; (6) the greatest need of teachers in
teaching reading; (7) the types of in-service ald provided
for teachers; and (8) the attitudes in regard to the
teaching of reading.

The study was conducted among ten principals and
67 teachers, both lay and religious, in ten elementary
schools in North and South Dakota.

Two questionnaires were utilized to provide data
for an evaluation of the reéding programs in these schools.
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The principal's questionnaire included the following four
sections: (1) general information, (2) the reading
program, (3) organization and time allotment, and

(4) materials. The teacher's questionnaire consisted of

elght sections incorporating the objectives of this study.

Conclusion and Implications

Considering the findings of this study, the follow-
ing implications can be drawn:

1. The expressed need by teachers warrants the
initiation of an in-service program.

2. Judging from the course background of the
teachers, nine could help in conducting in-service pro-
grams in reading.

3. The fact that the majority of the teachers
considered "sharing experiences with teache:s of the same
grade" as the greatest contribution in their preparation
for teaching reading implies that small group discussions
could prove of further value to the teachers.

4, A dearth of professional books and journals
related to the field of reading available in the schools
implies a lack of professional references which teachers .
could use for self-help. 1t also implies a need to
supply a bibliography of references on reading to the
principals.

5. The fact that most of the teachers sald they
enjoy teaching reading skiils and find i1t challenging to
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prepare the reading lessons, offers hope for a helpful
attitude toward the improvement of the existing program.

6. Although the basal reader is used consistently
in the primary and intermediate grades, it does not seem to
satisfy the expectations of the upper grade teachers, only
eight of whom continue its use on this level.

7. The decline in the use of'ﬁasal reader work-
books in the intermediate and upper grades may be due to
one or several of the following factors: the lack of
time; the lack of funds; the teacher's evaluation of the
sultabllity of the workbooks in developing the skills; or
the availability of workbooks for the text used.

8. A general tone of dissatisfaction with the
current reading program expressed by the upper grade
teachers regarding the inadequacy of the materials indicates
the need for a more thorough evaluation of the special
problems on this level.

9. The lack of adequate materials expressed by
the majority of upper grade teachers, in spite of access
to library facilities in every case, questions the kinds of
materials which are lacking; in the library and in the
classroom.

10. The fact that both standardlized and teacher-
prepared tests were administered to evalﬁate reading
achievement indicates a definite concern for pupil progress.

11. The faot that nine out of the ten schools

consistently administered intelligence tests in grades




three, five, and seven, was not indicative of a concern for
individual differences in instructional grouping; since
I.Q. results were not used as a basis for grouping in all

of the nine schools.
Rec e tions

For the improvement of roadins’inatruction in the
schools included in this study it 1s recommended that:

1. Teachers take reading courses.

2. Teachers be given greater access to pro-
fessional books and periodicals on reading in all the
schools.

3. An in-service program be initiated to help
teachers develop an understanding of basic reading skills,
together with the techniques and procedures employed in
teaching these skills.

. Teachers' individual preferences and interests
be seriously considered in the planning of in-service
programa.'

5. Small discussion groups be formed at meetings,
as at faculty meetings, to share ideas about reading with
teachers of the same grade levels.

6. A departmentalized system be developed in
teaching the language arts in the upper grades by a
qualified instructor, to meet more adequately the special-
ized reading demands of this level.

7. Materials used for reading instruction in the
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upper grades be re-evaluated to meet more adequately the
needs of upper grade students.

8. Greater use be made of library books to meet
the individual needs within ¢lasses, and expand the range
of interest-reading for pupils in all grades.

9. Schools with combined grades consider the
possible services of teacher-aids as a means of relieving
the present teacher load.

10. More inter-class grouping according to
instruectional levels be initiated to meet the handling
of individual differences on the intermedliate and upper
grade levels.

11. Some schools reconsider the time allotted

to reading instruction, especially in the upper grades.

Suggestions for Further Research

Suggestions for further research based on this
evaluative study are the following:

1. A thorough study of the adequacy and utilization

of the elementary school libraries in these schools to
determine the quality of these facllities and the
effective use to which they are being put. .

2. A follow-up survey of the status of reading
instruction in the schools after the inauguration of an
in-service program to determine the effectiveness of the

in-gervice aid.
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3. A study of the influence of avalilable
materials of instruction on classroom practices in
teaching reading to determine why reading skills are
taught at all grade levels. |

4, A more concentrated study and evaluation
of the reading program on the upper grade level to
determine what materials would prove to meet more

adequately the special needs of upper grade pupils.
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“rincipal's “uestionn-ire
I. Genera2l Information

1. Please circle the correct numhers to indicate the number of
teachers on your staff,

Reliaious Lay
3456789 0123456
2. Please indicate the number who teach resding
| Religious Lay
34 5 6789 0123456

3.,In the form of in-service help for teachers, plerse check
(x) any which are provided for teachers durlng the school
Ve"r0

group meetines on trrde levels

consultants help durlng school hours

intervisitation

“demonstretion lessons in reading instruction followed
v discussion

_enrollment in graduate readine courses

attendance ~t reading workshops during the school vear
informal contacts with teachers on readlnn instruction
attendance ~t reeding conferences

reading of prcfessional journals

attendance at county teachers' institutes

other (Tlesse describe)

II. Reading Program
Please check (x) the ones that 2pply

1. Yhat is the reading pro-’ram in your school?
basal reader program
individunlized reading pro-<ram
multi-level meterials such 2s 5R# used for reading
instruction
reazdineg in content fields used to teach reading skills
trade books or other non-text materisls form the read-
ine prosram

2. Kindlv circle the number or numbers

a. In what grades are I.C, tests ordinarily given®

12345678

b. In what grades are achievement tests given-®
‘ | 12345678

c. Is a reading readiness test given to children entering
first grede” T

yes no




3. "hich tests are used in vour school to determine r~~diness,
I.0., and achievement~”

Metropolitan Reediness Test
Monroe Readin~ Readiness Test
California Test of liental Maturity
California /chievement Test
Stanford *chievement Test

Towa Tests of Basic Skills

Other

III. Orsanizetion and Time *1lotment

1. In teachine reading, is each classroom teacher free to
follow her own method and or=zenizational plan?

ves no

————

2. Does vour school h~ve a definite organizational (ecrouping)
plan in reading for meeting individual differences”

ves no

3. "het is the school-wide orsaniz~ational plan of reading
followed in vour school® (More than one may be checked)

Inter-class erouping for reading {(pupils grouped accord-
ine to instructional levels)
Tach teacher provides for individual defferences within

the room
Groups with Rlemediel Teacher
Other

l,. If there are anv remedisl classes rvailable for the children,
are they:

within school hours

before school hours

after resular school hours - weekdays
Saturdavs

5. How are children groured for reading instructions”

heterogeneous grouping

by reading ability

bv intellirence

accordin~ to achievement tests

combined results of I.C, and Achievement Tests consider-
ed

other

6. Is 2 definite time allotment for the terching of readine
specified bv:

the school a2dministration
the teecher
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7. In vour opinion is the time alloted to reading (and word
ana1v31s) adeouate at each rrrade level‘>

ves no- If no ~explain
— it )

IV, Materiols

1. Are the meterials av@ilable in your school adequate for the
- -  tesaching of reading®

yes no-If no, explain

2. Y/hat library facilities are available to the children in
vour school? (Check (X) any which apply)

classroom library school library (central)
public library other

3. Please check (x) if any of the following professional read-
ing books are included in vour teacher's librarv,

*dems, F., Grav, L. and Reese, D., Teaching Children to
Read ' ‘

Betts, LA., Found~tinns of Reading Instruction

Bond, G., and Tinker, Ii,, Recding Difficulties, Their
Diagnosis and Correction
Durrell, Donald D., Improvement of Reading Instruction
Gray, Y.5., On Their Own in Reading

Smith, Henry P., and Dechant, E.V., Psvchologv in

Teaching Readin

Smith, Nila B., Reading Instruction of Todav's Children

Spache, George D., Reading in the klementary School
Others

L. Please check (x) pulbicrtions which are made available to the
teachers of reading in your school.

The Reading Teacher
:lementary English

The Instructor

The Grade Teacher

Catholic School Journal
Catholic Educational Rcview
Others




5. Which of the following do vou consider to be the greatest
needs of teachers at the present time for the improvement
of reading instruction in vour school? (More than one may
be checked) -

organization better preparation of teachers
materials in-service help for teachers
time allotment other

Kindly return this questionneaire by November 20, 1966 to

Sister M. Annette Lampl, 0.S.B.
The Cardinal Stritch College
6801 N, Yates Road

Milwaukee, Wisconsin 53217

Box 326
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Teacher's (Questionnaire
Teacher Backeround in Prevaration for Teaching Reading

Please encircle the answers.,
l. Mre you a lay teacher or religious

2. Present grade which vou are teaching: (if teaching double
srades, circle both)

123456178
3. Years of teaching =xperience.
0-3 L4=6 7-9 10-15 16 or more

L, Courses in reading vou have had. Institution

Tvpe ofIieaaing Program

Please check (x) the items that apnly:
1. What is the reading program in vour school?

basal reader program
individualized reading proeram

multi-level materials such as SRA used for reading
instruction

reading in subiect areas used to teach reading skills
trade books or other non-text materials form the
reading progran

other (please describe)

2. Please check (x) the items which you 1nclude in vour
classroom reading instructions:

teaching sicht words

teaching word meanings

teaching to recall facts

teaching to evaluste author's ideas

teaching re~ading to interpret author's ideas
teaching the use of context clues

teaching structural analvsis

teaching to draw conclusions

teaching critical reading skills

teaching the use of library skills

teaching the use of encvclopedies, dictionaries and
reference materials

teaching the use of maps, charts, tables and footnotes
teaching to note orranization of materials
‘teaching how to follow written directions

|




asking ocuestions for mein ideas
asking questions for literel meanings
skimmine for main ideas
skimmine for deteils
using classroom newspapers, publications such as
ine magazine, The Catholic !Messenger
using deilv newspapers _
unit tests to accompany basal reader
standardized reading tests
teacher-made tests of reading skills
speed tests in reading

ITI. Oreganizational Plan

1.

Please check (x) which plan is used in vour srade to meet
individual differences in reading instruction within vour
classroom, Ilore than one plan mav be checked.

Type of Groups Number of Groups
skill eroups | ______one group
interest sroups _____two groups
special assignments _____ three groups
individual instruction number of sroups

apart from class period decided by circumstances

individual instruction other (please explain)
during class period :

combination of grouping
and whole class teaching

other (please explain)

IV. Time Allotment for Teaching Reading

l.

™lease indicate the total time allotted to reading (and
word analysis) each day. (Kindly encircle the number
indicating the time in minutes.)

20-30 30-45 45-60 60-75 75-90 90 or more

In your opinion is the time allotted to reading (and
word analysis) adeguate at vour grade level?

yes _no If no, explain
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V. Materials

Kindly check (x) the items which apnly; whether used regularly
occasionally or never,

1. "Mhich of the following do vou use in teaching reading®

Regularly Occasionally Never

Basal Series

‘Torkbook of basal series

Phonics workbooks

Books for individual instruction

ilti-level materials

Teacher-prepared worksheets

Commercial gemes

Pictures

r Reading charts

Hecords

Filmstrips

. Macazines

Newspapers

Trade books

Other (Please.explain)

2. Pre the moterials available in vour school adecuate for
the teaching of reading? .

yes no If no, explain

VI. Needs of Teachers in Reading

1. "hich of the following do vou consider to be the greatest
needs of teachers at the present time for the improvement
of reading instruction in vour school? (ifore than one

‘ ~ mav be checked.)
' oreganization (egrouping)
time allotment
in-service preparetion for -teachers




materials
better pre-service preparation for teachers
other (pleezse explain

Do you feel there is a need for an in-service program®

yes no

If these sources of in-service a2ids were available, which
would vou prefer? Please signifv your response in order
of preference; first choice 1, second choice 2,  etc.

intervisitation
supervisor or consultant conferences
sharing experiences with teachers of the same erade
demonstration lessons followed by dlscuss1ons
general teacher meetings

graduate reading courses

reading workshops

conferences on reading instruction

other (please explain)

VII. In-service Help for Tcachers

1.

Please cieck any of the following types of in-service
help for teachers provided for you.
group meetings on erade levels

intervisitation SR v
demonstretion lessons in reading followed by
discussion

enrollment in graduate reading courses

reading of professional journals

consultants help during school hours

attendance at reading conferences

attendance at readlnv workshops during the school
year

informal contacts w1th teachers eon reading
instruction

attendance at county teachers'. institutes

other (please describe)

Please indicate if you have attended workshops or
conferences on reading instruction.

Workshops attended Where hat year

conferences on reading attended




VIII.Teacher's fttitudes Toward Resding Instruction

l.

What is vour attitude towerd teaching the dailv reading
lesson® (Tlease check (x) the ones that apply.)

enjov teaching the reading skills

feel that the exclusive use of the manual-ils
sufficient

feel that the use of other aids as well 2s the
manual ere important

find the preparation for reading a challenge
relieved when the reauing period is over

other (please explain)

Do vou feel that vou have an adequate background from
the courses taken in collesze to teach the reading skills
properly?

yes no undecided

"Thich of the following have contributed most to prepare
vou to teach reading?

intervisitation
supervisor or consultent conferences

sharing experiences with teachers of the same grade
demonstration lessons followed bv discussions
general teacher meetings

graduate reading courses

reading workshops

conferences on reading instruction

reading of professional journals

informal contacts with teachers on readlng
instruction

attendance at county teachers' institutes

other (please explain)
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Kindly return this cuestionnaire by November 20, 1966 to:

Sister M. Annette Lampl, 0.S.B.
The Cardinal Stritch Collese
6801 N. Yates Road

Milwaukee, Wisconsin 53217

Box 326



The Cardinel 5Stritch Collece
6801 N. Y-~tes Rord
Milweaukee, "isconsin
October 22, 19066

Dear Sisters and Tev Tenchevs;

'"ith ~ssistance given ~t the Crrdinel Stritch Colle=e,
iilwaukee, "Jisconsin, I have chosen the following topic for mv
Mrster's fissertetion: An Iveluation of the .leadinc~ "ro~rams
in SelectedISChools in North and South Deakote. This studv is
beinc done in pertial fulfillment of the recuirements for the
Mnaster of Arts dersree in Tducetion 2s leadines Snecialist. This
project has the ~pproval of Mother toscrlie. I hope vou will
share with us some information of vour school ~nd teachings
experience.

A studvy such #s this will discover the strengths and weok-
nesses of the reading prosrams. The results of the survev will
be sent to teachers upon request.

A questionnaire has been enclosed for each principal »nd
teacher, Responses from the cuestionnaires remr~in anonvmous.

I am ~1so asking the prineir~l to answer the tencher cuestionnaire,
t stamped, self-rddressed envelope h~s be=n enclosed for vour
convenience,

Without your help this study is impossible, I am most
appreciative of vour assistance.

Kindlv return the cuestionnaires bv lovemb~r 20, 1965A.

Thank vou and God bless vou !

Sincerelv in Christ,

Sister M., Annette, 0.S.B.




APPENDIX TII

SCHOOLS INCLUDED IN THE STUDY



SCHOOLS INCLUDED IN THIS STUDY

St. Bernard's School
Fort Yates, North Dakota 58538

Sacred Heart School
Glen Ullin, North Dakota 58631

St. Mary's School
Richardton, North Dakota 58652

St. Mary's School
114 N. Arch Street
Aberdeen, South Dakota 57401

St. Anthony's School
Hoven, South Dakota 57450

Holy Cross School
Ipswich, South Dakota 57451

Holy Rosary School
Kranzburg, South Dekota 57245

St. Joseph's School
210 E. Summit
Plerre, South Dakota 57501

St. Liborius School
Orient (Polo), South Dakota 57467

Christ the King School
Webster, South Dakota 57274
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