Cardinal Stritch University
Stritch Shares

Master's Theses, Capstones, and Projects

1-1-1967

A comparative study of the critical reading skills
stressed by reading specialists and those
emphasized by teachers of grades seven and eight

Helen Miriam Gunn

Follow this and additional works at: https://digitalcommons.stritch.edu/etd
b Part of the Education Commons

Recommended Citation

Gunn, Helen Miriam, "A comparative study of the critical reading skills stressed by reading specialists and those emphasized by
teachers of grades seven and eight" (1967). Master's Theses, Capstones, and Projects. 929.
https://digitalcommons.stritch.edu/etd /929

This Thesis is brought to you for free and open access by Stritch Shares. It has been accepted for inclusion in Master's Theses, Capstones, and Projects

by an authorized administrator of Stritch Shares. For more information, please contact smbagley@stritch.edu.


https://digitalcommons.stritch.edu?utm_source=digitalcommons.stritch.edu%2Fetd%2F929&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.stritch.edu/etd?utm_source=digitalcommons.stritch.edu%2Fetd%2F929&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.stritch.edu/etd?utm_source=digitalcommons.stritch.edu%2Fetd%2F929&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/784?utm_source=digitalcommons.stritch.edu%2Fetd%2F929&utm_medium=PDF&utm_campaign=PDFCoverPages
https://digitalcommons.stritch.edu/etd/929?utm_source=digitalcommons.stritch.edu%2Fetd%2F929&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:smbagley@stritch.edu

A CQMPARATIVE STUDY OF THE CRITICAL READING SKILLS
STRESSED BY READING SPECIALISTS AND THOSE EMPHASIZED
BY TEACHERS OF GRADES SEVEN AND EIGHT

L 4
Sister Helen Miriam Guan, 3.C,

A DISSERTATION
SUBMITTED IN PARTIAL FULFILIMENT OF THE

MASTER OF ARTS IN EDUCATION (READING SPECIALIST)
AT THE CARDINAL STRITCH COLLEGE

Milwankes, Wisconsin
1967



This dissertation has been
approwd for the Graduwate Committee
of the Cardinal Striteh College by

Late T anin Ot 0. L7

(Teader)

Date 7{2%4& 4242




ACKNOWLEDGME NTS

The writer wishes to express sincere appreciation
to Mother Gersral Mary Omer Downing and ths Counoil of
the Sisters of Charity of Cinoinmati, Ohio who provided
the opportunity for pursuing graduvate studies.

Speciel gratitude is extended to Sister Mary
Julitta Fisch, 0.S.F., adviser, Sister larie Colette
Roy, OsSsFe, reader, and to all «= lay and religious
respondents to the questionnaire, librarians, typlsts,
and oritics =~ who cooperated in any way with this study,.
Their genuime interest, patient understanding and sound
advice wers t rue sources of inspiration and snsourage~

ne nt.

iis



TABLE (F CONTENIS
Page
Acxmwmmms.ﬁcitdattoccnnn&co...otlnbtloohc [ AXE A RS2 RN TS NZ Y] 111

LIST OF TABIESseesscccosascvasscccussocesscotsssasoreasesscasses i
Chapter
I, THE PROBIEM, seseesssoncocssercnceessasosvsasssnssuncss 1
Introduetion

Statement of the Problen
Justifieation of the Problem
Seocpe and Limitatioms

Gens ral Plan

IIQ 3@“1’ Cﬁ’ EMTED LITERATW@......."...-nu.u-. ssew 5

Reading=~-a Thinkirg Process

Critical Readinge-Its Nature and Development
Critioal Reading in ths Content Areas
Teachers' Professional Growth

Suzmary
III‘ PRO“”m.‘.‘O'0..'...!0...‘.“.'IO...'Q’.'OO.."."‘.. 28

Compilation of Skills

The Questionnaire

Population ‘

Colleotion of Data

Tabulation and Summary of Data

IV,  IRTERPRETATION OF PROFESSIONAL GROWIH, PRACTICES, AND

mITUMOCQO 22X NI E R X IR R R RS R A TR RIS R Y] ”

Experiential Baockgroumd

Educational Baeckground

Student Records and Teacher Practices
Attitudes and IneService Training

Sunmary
Vs COMPARATIVE STUDY OF THE CRITICAL READING SKILLS,se0ee 66

Bessoning Skills
Organizations) Abdilities
Word Meanings
Investigating Sources

iv



Chapter

Reoognizing Author's Purpose
Distingulishing Opinion and Faet
Making Inferences

Forming Judgmonto

Propaganda Skills

Literary Appreciation

Summary

Vi. CONOCLUSION, ves sevnsesssescosnssessecsconnrnceassnseonns

Findings
Implications and Recommendations
Recommendations for Further Study eand Regearch

BIBLXOMKY.Q.‘#.-'DQJ' BESSDSRN IV S RBBOLEDEVI IS DEOGRPEBERNBEREOS

.AP?EHDIX.;. SRS PHED BB IRPE SO ENBERI VNIV V OB RNR O RSAIR VNG Es PN DOAS

Sources for Critieal Reading 3kills
letter of Explamation
Questionmire

Page

89
98



Tadble
1.
2.
Je

4.

Se

6o

Te

8,
9.

10,

11,

1z,

4.
15,
is,

17.

18,

LIST OF TABLES

Check List of Skill Emphasis by Reading Authoritieseeee
Distribution of Questionnaires mocording to Statceesecss
Distribution of Respondents to Questionnaire,cecscevscse

Distribution of Respondents aeoording to Grede lavel and
Type of Class Organizationseccsscsscccccessccnccensace

Distritution of Teacher Experisnce according to Total
Years of Toauhing EXperionoe.ceveecoveossossnseosscne

Distritution of Teamcher Experisntial Background according

to Grade levels Taugh‘h.....u"u....u..-..-..--.....

Distritution of Teacher Experience at Ievel Indicated on

Questionneirtesecovsssoscessesrcsssvscccecssessssansee

levels of College Achievemsnt Attained by Respondents...
Typs and Number of Reading Courses Taken by HRespondents,

Percentage of Responses Regarding Use of Students
oun“l‘ti" R.oord'QQQOQ0..00....'.QCOQOOQOQOQDQQ.0..0.

Percentage of Responsez Regarding Use of Current Reading

T..t"..l..".‘.O.“OC.Q.Q"0....0..'0.'0....".'..OQ‘

Percentage of Responses with Regard to Attitudeseeececes

Percentage of Availability of In=-Service Programs during
the 108641988 School Yeareescocscssosessrcessssvssoses

Distribution of Responses with Regard to Reasoningeesesse
Distritution of Responses with Regard to Organization...
Distribution of Responses with Regard to Word Meaninge..

Distribution of Responses with Regard to Investigating

S OUP 008 e c0etr000t00teotonsesteresnesonseinsssstonssoss

Distritution of Responses with Regard to Reocognizirg

Author's PurposOeessseeccsnctssecrecsssensecssssstosse

vi

Page
31

41

43

46

51
62

654
67
61

83

86

é8



Table

19,

21.

22.

23,

Distribution of Responses with Regard to Distinguishing

0p1nion and Faﬁtoon.c¢co.o¢cu.¢ooo-c.o-o-o.oovooc.t--o

Distribution of Responses with Regard to Making

InferernceSeceserscenvevrsoscossosnsesssscossasepsosones

Distritution of Responses with Regard to Forming

JudgmentSecsscsoscvecscccorsncesssssssssessavesassensee

Distribution of Responses with Regard to Teaching
Propugtnds DBvico8escsscctncstenseosrscsesencentsasnane

Distritution of Responses with Regard to Literary

Appreciation,sescesssvcncrsvconnsvcccntscsssnesnsonses

vii .

Page

70

72

74



CHAPTER I

THE PROBIEM

Introduetion

Exoellence in education is being demanded by present day society.
This exvellence oan be achisved through good teaching of basie subjests,
3inse resding is the medium through which most knowlsdge is obtained,
much stress is being plaoced upon its temchinge~its teaching as a
speeialised subjeot, its teaching in relation to content area sourses,
and its teaching as a preparation for future ocitisens.

"In our earlier nationmal life reading was considered & tool, a tech=
nique, which if mstered, wo uld be turned to the desiralie purpose of
elovating the individual and enabling him to be a good citizen, Today
this is greatly msua.'l Giving reasons for this ehangs, Traxler and
Jungeblut state:

The trewsndous and ever growing extemsion of man's knowledge
about himself, his enviromment of this plamt, and about the
universe reguires training to read with gquiek understanding
:L 2‘ essontials and, at the same time, depth of eomprehen=

Another cause ls the development and extensive use of mass communie

lRoms Gans, GOuiding Children's Reading Through Experience (New
Yorks Bureau of Publioations, Teachers Coileges Columbis Umiversity, .
19‘1). PeVe

2arthur B, Traxler and Aon Jungeblut, Research in Reading During
Another Four Years, Summary and Bibliography, July 96 « Deocember 31,
cat Records Bulletin," No, 763 JNew ’Iork: Bducational
Reoords B“r"m. lgs@). Pe 1,
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sation=wespecially television, This poses the problem of esteblishing
evaluative sriteria for those channels of information and amusement and
slso of emphasizing the walus of reading.

A third and very important faotor for the mresent emphasis plaoced
upor reading is the seffort of otlers to chenge one's thinking and to
influence bshavior. GStemming from this effort has been a prolifie flow
of various types of printsd materials. As a omsequence, "the written
word has bscame not only an instrument btut a msans of enslavement as
welle Propsganda=--often intentional and olever, again msrely the result
of ignorance and bias~~assalls the oitizen from ewery sides The kind of
reading om doss thus besames of major importance=«"kimi®™ not in the sense
of what one reads but rather of how ane reads., Intelligent reading todsy
requires oritioal interpretation, weighing of evidenecs, and evaluation
in terms of the reader's purpose,"l

8ime no mature and intelligent person belisves or acoepts all he
reads, it is the ohallenge of teachers to train students to be mature
readers, This implies a thorough training in the oritieal reading skills,
If teachers ars well versed in these skills, they will bs able, in the
words of Francis Bacon in his essay "On Study”, to train pupils to “read
not to contradiot and refute; nor to belisve end take for granted; ...
but to weigh and consider,”

Statemdnt of the Problem

The primary objective of this study is to determine whether seventh
snd eighth grade teachers giw proper consideration and emphasis to
oritical reading skills ®mnsidered important by leading edueatars in the

lﬁtm » OPe oit,
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f£101d of resding. Two mimer purposes are inherent in this major objese
tives (1) to olarify the nature of oritical reading and (2) to aseertain
whieh skills, aceording to reading authorities, are embodied in that

level of ocomprehension desizuated as oritical reading.

Justification of the Froblem

It is th» thinking of the writer that dedicated teachers do strive
for professional exosllenoce. They endeawr to educate the whole ohild
in accordance with their own baekground of knowledge and sxperienee,
However, tims and progress necessitate change, Henoe, periodiec intro-
speotion of tesching practices is imperative aoc that teachers might im-
prove and update their procedures to correspond with surrent needs and
trends,

A questionnaire was devised by the writer to foous attention on
the eritical reading skills considered essential by reading authorities,
14 should faeilitate introspeetion, stimulate teashers toc ewaluate
their teaching, and perhaps, inspire them to reash out for further
enrichment.

It is hoped that the knowledge gaimd from this study will be uses
ful in plannirz and exsouting inwserviecs progrems for the teachers re~
celving the guestionnaire. Through such training, they should be en=
abled to mest the ehal lemge which this era of "intells otunl excellence”

places upon them,

Seope and Limitations

This researsch study is limited to seventh and eighth grade teachers
of ssventy-three sole sted sehools in Chio, Illinois, Colorado, Texas,
Marylamd, New Mexieo, and Miehigan, It is necessarily limited to infore
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" mation which oould be secwred through the questionmaire technique.

Evaluation of the actual teaching of the eritieal reading akills has not

boen inoluded,

Gensral Plan

The design of this study ineludes the following:

Ae

Ba

Co

Ds

Ee

Review of literature relatrd to eritical readinge-its nature
the skills involved, reading in the omtent areas, and
teacher training.

Compilation of a 1ist of oritical reading skills baszed on
stress given by reading suthorities.

Formulation of a questionmire,

Distribution of the questionneire to teachers in selected
sechools in seven states.

Collection and Tabulation of data from the returmed question~
naires,

Interpretation of data in relation to the stress pleoced upon
skills by leading educators in the reading fleld,



CEAPTER II

SURVEY OF RELATED LITERATURE

Read iuﬁmna Ihinkini Process

Reading is the aet of cbtaining somprehension from the printed
page. Howsver the aot of comprehension is not an effortless
process that allows the meaning to rise from the printed page
and seep into the mind of the reader. It requires many kinds
of mental effort, In other words, reading is a form of th inke
ing and the nature of the i-hinking to be employed varies with
the purpose of the reader,

Although reading authoritiss may differ in the ir definitionms of
reading, sll soneour to the fact that reading and the mental process can»
not be separated., The foundation for this agreement dates taock to 1917
when Thorndike published his elassiec study of the ways ehildren misinter-
pret what they read, He clearly distinguished the differences between
mre verbalism in reading and understanding what was read, Comparing the
reading of s paragraph to problem solving, Thorndike soncluded that reade
ing is rn.loas.a;.’

Thorndike's conolusions conserning the nature of the thought prow
cesses are similar to those Dewey held with regard to the mture of the

ccmplete thought acte.d Thinking, Dewey eoncluded, originated in a state

1pourd of Education, Reading: Grades 7,8,9 A Teacher's Guide to
Currioulum Planning (Currieuium tin No, 11, 1967=58 Seriess New
Yorks Board of Education of the City of New York, 1964), pe 1.

Zg, L. Thorndiks, "Reading as Reasonings A Study of Mistakes in
Paragraph Comprehension,” Jowrmal of Edusational Psyshology VIII (June,
191”)’ Pe 539.

83 0hn Dowey, How We Think (Bostons D.C. Heath and Co., 1833), p. 72=77,
| 5
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 of ommplexity, doubtes.and the ideas used in the thinking process come
fram past experience and acoumulated knowledge.l

Summarising sixty years of research on higher mental processes,
Russell hypothesiged that amost thinking behavior can he categoriszed into
one or mors of six types of thinkings (1) perceptuml thinking, (2) asso-
olative thinking, (3) concept formation, (4) problem solving, (5) oritie
eal thinking, and (6) oreative thinking,? According to Russell, these
categories are dimotly related to the process of rn.dinzos

Studies utilizing various phases of the ® inking process tend to
substantiate Russell's theory. studied the perception skillges
both auditory and visusle=needed in reading, In oonclusion, she listed
seventeen gersralizations used in letter-sound mlyli-.“

MoKillopD and Groff® illustrated that perception may be affescted by
attitudess Qualitative and quantitative differences in reasoning pro-

l1vid, po 11

2avid H, Russell, Children's Thinking (Bostons Ginu snd Co., 1956)
P. zm.

SDavid H. Russell, "Resoarch on the Processes of Thinking with Some
Applications to Reading," Elemsntary English, XLIX (April, 1965), p. 370,

$)uriel P, lengman, "The Reading Processs A Desoriptive Interdisoie
plinary Approash," Gems tic Psychology Monographs No. 62 (Awgust, 1960),
PPe 3=40,

Sann 5. MeKillop, The Relationship Between the Reader's Attitude
and Cortein Types of Reading res s (New Yorks Bureau of Publioa=
tims, Teachers College, Coium iversity, 1952),

Cpatrick J. Groff, "Children's Attitude Tomrd Reading and Their
Critioal Reading AbMllitiss in Four Cantent=Type Materials”™ (Dootor's
Dissertation, University of California, Berkeley, 1966).
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cesess of readers of varying ability were noted by both Piskars! and
MoCallister,2 They concluded that asoursey, logie and fluency were
oharacteristio abilities of the better readers,

More recently, further substantiation of the readingethinking pro-
oess was made ty Burton when he defined thinking as "the reflective
search for valid conclusions,..which enabls us to choose betwesn oon-
flioting statewsnts of doctrine or poliey."S

Hazlitt olaims that "although the young ohild may have difficulty
expressing himself, his thinking is the same qmli;ativoly as that of
adults,*®

Guilford proposes an organization of spproximately sixty verying
inte lleotual activities=a system known as "struoture of the intelleet,"d
In his schema, {ive oclasses of alilities inelude the emtire gamut of
basic comprehension skills, Convergent (imductive) thinking, divergent
(deductive) thinking, and evaluation or oritiocal thinking occmprise the
three highs st olaszes utilizing more complex mental processes. All

abilities are assumed to be the sam as those used in uuding.s

1josephime Piekarz, "Getting Meaning from Resding," Elementary Schoel
Journal, IXI (Mareh, 1956), ppe 303=9,

2james M, MoCallister, "Determining the Types of Reading in Studying
Content Subjeots," School Review, XL (February, 1932) ppe 116~123,

$%illiam Burton, Roland Kimball, and Richard Wing, Bducation for
Effective Thinking (New Yorks Appleton=CenturyeCrofts Ins,, 1960), P» 18.

4victoria Hazlitt, "Children's Thinking," British Journal of
Payshology, XX (1930), ppe 354=61,

SJoy Po Guilford, "Three Faces of Intelleet,” Amrican Psychologist,
XIV (August, 1969), pp. 465-76, '

850y P. Guilford, "Frontiers in Thinking that Teachers Should Know
About,® The Reading Teacher, XIII (February, 1960), pp. 176=-82,
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Sochor, in discveeing the nature of eritical reading, states that

"reading is thinking with experiences and conoepte in relatiom to printed

langusge,"!

From the above mentioned considerations, it is assumed that research
evidence supports the premises that:s (1) thinking refers to a complex
group of abilities utilizing sxperisnces, (2) these abilities inorease
in eomplexity and typs according to purpose, (3) thinking is inherent in
reading .

Critical Readinge=Its Nature and Development

Critical reading is a term that has about as many msanings as the
people who use it, It is diffioult to define, Soms writers think of it
as a single comprehension skill, Others conceive it to bm a complexity
of highelsvel thinking abilities,

One of the problems faced in the study of eritical reading is the
fact that sach authority in the fleld employs a sl ightly differsnt termie
nology. "Oritical reading"and "oritieal thinking® are used synonymously
by some authors. Othsrs use alternatives such as "oreative reading,"
"svaluative reading,” "interpretive reading," “active reading," and
"reflective reading,"

Karlin mintains that eritical reading is critioal thinking,g while
Gainsburg holds that oritioal reading is oreative reading.® Pingry inme

15, Elons Sooher et al,, Critical Resding: An Introduction (Chame
paigns Nationsl Counoil of Teadhers of tnglish, » Pe 10

2Rotert Xarlin, "Critiosl Reading Is Critical Thinkimg," Education,
LXXXIV (September, 1963), pps 6=1l, |

$joseph C. Gainsburg, "Critical Reading Is Creative Reading snd
Needs Creative Tesching," The Reading Teacher, LXXXII (Decembder, 1961),
Pp. 186-92,
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dicated that the term oritical thinking has beer used in at least fiw
waysel

Russell classifies critical thinking as part of problem solving and
ereativwe roaaing,z while Lurton labels it eas & rather specifiso compre=
hension ability,>

Durrell,® Gray,® Earris,® emi Hester” categorize oritieal reading
with the higherelevel thinking skills,

Desplte the nebulous terms and definitions applied to the coneept of
oritical reading, most reading authorities appear to agree that it de-
mands personal involvemsnt reguiring the use of high-level mental proe
cesses, An interaction tetween the author and the reader, an undere
stand ing and interpretation of faocts and a reaction to them are essential
to oritical reading, As Sochor states, "If reading comprshension in=

volves thinking then oritical reading must involve oritiocal thinking."®

1R, E. P ry, "Critioal Thinkings What Is It?" Math Teacher, XLIV
( November, 1961), ppe 466-470,

ZDavid H. Russell, Childrem's Thinmking (Bostons: Gimn and Co., 1986),
Pe 2&.

SWilliam He Burton, Reading in Child Development (Indianapoliss
Bobbs Merrill 30. hﬂ'. 2 PPe Som - ’

$Donald D, Durrell, _%m:ag Reading Instruction (New York: World
Book Gﬂg. 19“). FPe 285=30 »

81i114an Gray and Dora Resse, ieaching Children to Resd (New York:
The Ronald Press Co,, 19567), p. 67.

6Albert J. Harris, How to Imorease Reading Ability (New Yorks Long=
mans, Green, and Co., 1988), pps 458=40.

TXathleen B, Hester, Teaching Every Child to Read (New Yorks Harper
end Brothers, 1966), p. 256,

3Soohor, Ope _0it,, pe Be
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Artley defines oritioal reading as "the process of judging with
severity the ideas expressed by a writer...the reaction a resder mskes to
these ideas and,..ths use he mkes of them,"l DeBoer also desorites it
as involving"...the search for relevant materials, the ewalustion of the
data, the identifioation and ecomparison of sources, and the synthesis of
findings, It involves t!za capacity for suspended judgmsnt and the intere
pretation of the writer's motive, But chiefly, it inwlwas a suffiolent
baskgromd of knowledge ¢ o provide & souni basis for judgmnt." Kotte
meyer, howsver, sald that eritisal reading ccowrs "when the reader proe
Joota his omn judgmmts, attitudes, and appresiations into juxtaposition
with the resding material,"?

Smith holds that “eritical reading impliss any reading in which
thinking is done, It inecludes both literal oomprehension and interpre~
tation, tut it goes further than e ither of these in that the reader ewale
uates, that is, passes persomal judgment on the gquality, the wvalve, the
socuracy, sad the truthfulness of what is resd, "

Triggs wrote of finding feots, determining their acsurscy, and in-
terpreting them in rew understand ingse=-som thing more than or different
from the original contributions .5

15, Sterl Artley, "Critiocsl Reading in the Content Aress,”
Elementary English, XXXVI (February, 1069), p. 128,

2Jchn DeBoer, "Teaching Critiesl Reading," Elemsntary English,
XXXIII (Ootober, 1946), ppe261-5é.

SwWilliam H. Kottweyer, "Classroom Aetivitiss in Critiesl Resding,”
Sehool Review, LII (November, 1944), pp. 557-84.

*¥ila B. Smith, Reading Instruetion for Today's Childrem (Englewsod
Cliffus Pmtzo.s-mn"."‘fss“m .o T Ds 2685,

SFrances 0, ts-uf-. "Promoting Growth in Critieal Reading," The
Reading Teacher, XII (February, 1958), pp. 168-84.
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Among the ressarch approaches used to determine the differentiation
of oomprehension skills used in reading, three have merited significence=w
Davis', Gans' and Sochor's.

Davis' well known factorial study resulted in a listing of nine
mjor abilities used in reading ecmprehension, Among thess ares
(1) gemral word knowl edge, (2) selection of contextual meaning, (3) reee
ognition of organisation, (4) selsotion of mein ides, (§) respending to
questions d rectly or indirectly snswered in the text, (6) drawing of
inferences, and (7) recognition of mood, tome, muthor's intent and
litsrary devices used in the pungo-l

Gans' study was condusted among elementary school children to deterw
mine the relationship existing btetween ocomprehension, as msasured by
reading tests, and the ability tc & reference reading in the various
subjeot areas. In snalyzing date, she found emsistextly low correlations
tetween oritical references reading snd reading o mprelwnsion. Her study
suggested the importanve of establ ishing the purpose before reading.

As & result of her study, Gans soncluded that reading...properly eultie
vated is essentially s thought process,..which should be developed as &
complex organization of patterns of higher mental processes. It oan and
should embrace all types of thinking, ewaluating, judging, imegining,
ressoning and problem nalv.tng.z

1Frederick B, Davis, "Fundamental Factors of Comprehenmsion in Resd~
ing," Psychowstriks, IX (September, 1944), pp. 185-87,

£Roma Gans ,
zsdiate Grades : ge Ec
Yow York:s Isachers ceucy, calmbh thinruty. 1949);
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 After analyzing e number of factorial studiss, Sochor suggested
that there are three aspeots to oritioal readimgs (1) the ability to
deal with words, (2) the ability to see ideas snd the relaticnship be~
twoen them, and (3) the sbility to deal with ebstractions, In her study,
she assured thirteen different skills or abillties ss comprising eritieal
reading, Among thsse are the ability to make inferences, to ldentify a
generalization, to apply information derived to a problemstic situation,
to distinguish the oentral theme of a passage, to identify the author's
purpese, to seunse relationships among idess, to determine the relevaney
of ideas, and to sense semntic variations among wrdul
Strang proposes several abilities essential for reading oritieally,
Included in her list are the adbility to distinguish the essential from
the nonwesgsential, to examine the truth or correstmess of statements, to
detesot discrepansies, to recognize propsgands, to note sequenoe of events
or ideas and cause and effeet relationships, to draw acourate inferences
and conelusione, to integrate and organize information, and to suspend
judgments until all availabls evidence has been 0bhimd~:

Hueleman® and Ferrell? summarize oritieal reading skills deemed

15, Elons Sochor, "Literal and Critical Reading in Social Studies,”
Journel of Experimental Education, XXVII (Septemter, 1958), pp. 4958,

Zputh Strang, Constance MoCullough, and Arthur E. Traxler, The Ime
vemert of Reading (35rd ed.j New Yorks MeGraw Hill Book Co., Ino,,

s PPe ”

3charles B, Huslsman, Jr., "Promoting Growth in Ability to Interpret
When Reading Critieally: In Grades Seven to Ten," Premoting Growth Toward

Maturity in znumr,_wg What Is Read, ed. William S. Gray, (Supplemen=
tary Edueational Monographs, No, 743 Chicagos University of Chiecago Fress,
1951), ppe 148-53,

4Frencis H. Ferrell, "NMethods of Incressing Compstence in Interprete
ing Social Studies Materials: In Grades Tem to Fourteen,” Improving Read-

ing in All Curriculum Aress, eod., Willism 8. Gray, (Supplementary Bduoa
ﬁm! Monographs, Wo, 783 Chiosgot University of Chieago Press, 1952),
PPe 188.87,




13
essential for junior and senior high school students.
In their study of reading maturity, Gray and Rogers group specifie
abilit ies and understandings, to be developed in oritical reading, under
three aspects of reading competence as followss

I, Responses indieating the reader's grasp of meaning

Ae Grasp of literal or sense of meaning

Be Capacity to enrioch ome's grasp of literal meaning through
the recognition of mesaning implied but not directly stated

C, Capacity to elarify snd enrioh ome’s grasp of the litsral
and implied meaning through the reeall of appropriate re-
lated experiences %diuet or visarious) and their assooi~
ation with the ccntent read

De Capacity to enrich ome'’s grasp of msaning through the use
of the literal, implied and related meanings in resching
conoclusions or making generalizations not stated by the
suthor

Il. Responses indioating the reader's evaluative resction to the
material read
Ae An attitude of inquiry oconcerning such items as th» walue,
the quality, thes acourasy of what is read
B. A tendency to suspend judgment and to use ratiomal stande
ards in reaching conclusions about the worth of what is
read

111, Responses indicating the reader's application of the material
read
Ae Recognition, implicii or explicit, that the ideas socquired
may have perscnal or social valwe

Be Insightfulness, briadth, and penstration in amking use of
the ideas acquired

That eritical reading should be taught 1s supported by research
ovidence but all authorities do not seenm to be in acoord with the time to
stress these easential skills,

Betts? and StaufferS agree that children be taught to read and think

1William S, Gray and Berniocs Rogers, Maturity in Reading (Chicagos
University of Chicago Press, 1966), pps 1048,

ZEmmatt A Betts, "Reading Is Thinking," The Reading Teacher, XII
(February, 1959), pp. 146«51,

S5Russell G, Stauffer, "Children Can Read and Think Critieally,"
Edusation, LXXX (May, 1960), pp. 522425,
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oritically about matters relating to their sexperiences and within the
limits of their rutes of maturation or inner growth, While Emans suge~
gests that oritical reading must begin early so that it soomes intere
woven with all aspsots of intellsatusl and emotional life, he states that
the age of ten is an opportune time to enhance a ochild's oritical skille.l

Clymer asserts that "oritiocel resding is not for the bright student
onlye Average students and, indeed, the dull students tco can be led to
evaluate critically materisl offered, Critical reading bslongs in the
primary grades as well as in the other grades of elementary and high
sohool, "%

Strang and Bracken omcur with the preceding authorities. They afe
firm that "eritical reading can be teught on differsnt levels; tut we
eannot expect all students to attain the highest level of abstract oritie
cal thinking. There are limiting intellectual faotors and personality
pa&am."s

Taba suggests that oritical reading is not & simple gedget that can be
taught and acquired on the spot in oms lesson, unit, or even one single
subjeot, She also adds that it is necessary to look upon eritical thinke

ing as a developmental pmmuw.‘L

lRobert Emans, "Meeting Current Reading Meeds: In Grades Four
Through Eight," Reeent Developwents in Reading, ed. H. Alan Robinson
(Supplementary Eduoational Monographs, XAvil, No, 953 Chiecagos University
of Chioago Press, 1965), pp. 13=-17,

2rmeodore Clymer, “Implications of Research on Critioal Reading and
Thinking," Reading and Thinkinz, ed, Donald Cleland and Josephins Benson
('Sownbonmmmﬁgh: University of Pittsburgh, 1961) pp. 41«46,

Sputh Strang ami Dorothy k. Bracken, Making Better Resders (Bostons
De Co Heath and Co,, 1957)' Po 1s2, ‘ »

41ilda Taba, "Problems in Developing Critieal Thinking," Progressive
Education, XXVIII (November, 1960), ppe 45+48,
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Glaser reported a study by Burt which indicstes that all the mental
mschanisms necessary to formal reasoning were present by the mental age
of seven yom.z Again an investigation conducted by Hyram supported the
assumption that upper grade students can be taught to think eritically
and, therefore, logically through the use of instructional procedures
which emphasize the principles of logie as the learning content,?

Russell's observations of pre-adolescent interests and developmeut
led him to conelude that, for that age level, and without eliminating
concrete, firsthand experiences, teachers can use readings that demand
organization and gnmnliution-a

Three approaches to the teaching of ecritical reading=--the direot
spproach, the incidental appreaeh, and the functional spprosche~have been
desoribed Yy Huelamn.‘

Kottmesyer's expsriment with the direet approash provided stimulation
and opportunitiss for identifying pitfalls in eritical thinking, but it

prepantsd no evidence of growth in oritioal reading ekills nor of the

1cyril Burt, "The Development of Reasoning in Sohool Children®
Jourml of Experimental Pedagozy, V (1519), ppe 6877, cited by
B. W, Glaser, An Bxperimemt Eﬁ %ho Development of Critieal Thinking,
(Teaohors College Contributions to Bduoation, No. 0483 New Yorks

Bureau of Publications, Teachsrs College, Columbia University, 1941),
Pe 0,

24, H, Hyran, "Experimert in Developing Critical Thinking in Chile
dren," Jourml of Experimental Edueatiom, XXVI (December, 1957), p. 130.

Spavid H. Russell, Childran Isarn to Read (Chicagos Ginn and Co.,
19“)' Pp. 64'50

4iue lsman, op, oits Ppe 150=1
5Kottmy:r. Ops_ocit.
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transfer of skills to other subjects,

As & result of his study, Osborne emaluded that, even with mature
high sehool studonts, oritical thinking nesds long term practice.® On the
other hand, Nardelli, working with sixth graders over a longer peried,
prodused significant geins in deteeting propagand&.z

Pauk bolisves that oritiocal remding can be taught by using various
approaches, "Critical reading may be taught through the use of reading
exercises oompossd of materials especially sslected to illustrate as many
aspeots of oritionl reading as ocan be determined., It may be taught
throwgh ths incidental uee of rogular materiel as one finds it in daily
disouss lon of textbooks mnd other reading assigmments. A eam‘binati&n of
these msthods may be used, Critical reading may be taught through the
use of a combination of the tesaching of critiocal skills simultansously
with the teaching of comprehensicn skills,"® smith* and Spache® also
suggest wvarious methods for the development of the oritieal thinking
skills in reading,

The authorities and studies cited above seem to be in sagreement with
Russell that “"ressarch has not yet olarified just what critieal reading

14, W. Osborme, "An Experiment in Teaching Resis tancs to Propaganda,"
Journal of Experimental Education, VII (September, 193), ppe 1~1T.

| 2R, R. Nardelli, "A Study of Soms Aspeots of Creatiwe Reading” (unpube
lished PhD, Dissertation, University of Californis, Rerkeley, 1983),

Sweiter Pauk, "Improving Critioal Reading,” The Journal of the
Reading Specialist, V (May, 1966J, pp. 83=5,

43mith, ops oite ppe 561e2

sﬁoorg,o Epache, Toward Better Reading (Champaign, Illinoiss Garrard
Fress, 1963), pp. 87«0 '
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" 'is and what aetivities are most useful for teaching it at the various
grade levels,"! Although diserepsncies may exist with regard to the we
of terminoclogy, authorities agree that high-level mental processes or
oritieal thinking sre irnwvelved in oritioal reoading. Some of the abilities
have been identified by experts in the resding fisld, These akills omn be
developed in varying degrees with children &t all grade lsvels. Instruoe
tion ocan improve the aspeocts of eritical thinking and critical resading.
Various approaches oan be uéilised in dewloping and reinforeing these
oritiosl readingethinking skills,

Critiesl m:dinﬁ in the Content Aress

The first report of the National Committee on Reading aroused educes
tors by foousing attention to the nesed for reading improvemsnt in the
content sress, Gray reports that “"evidenocs seocured from school surveys
ﬁdiowbed that meny good readers of narrative mterials evidenoced diffie
oulty in comprehension in the contemt fields,">

Ten years of expsrimentation and study followed the issusnce of this
first mtional report, Accumilated data provided svidence that the
"reading process varies significantly with differences in kinds of mate
rials read and in the purposes for ruding."a Two signifiomnt statements
issusd in 1937 Uy the Second National Reading Committee placed a chale

lengs and the responsibility for teaching reading in the content flelds

1David H, Russell and Henry R. Fea, "Research on Tesching Resding,"
Bandbook of Ressarch on Teaching, ed. N, L. Gsge (The Amsrican Rducational
Research Associationg %inwo: Rand McNally and Co., 1963), ppe 901=204,

2y111%am 8, Gray, "Progress Achieved and the Tusks Faced tn Improve
ing Reading in Various Currieculum Areas,” Improving Readiag in All Cure
rioulum Aress (Supplemsntary Educational )ionogm%%. No. 75, Chicagos
University of Chioago Press, 1952), pp. 6-11,

31nad,
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‘om the content area tsachers,

Emphasis of the 1948 conference centersd about the obligations faced

by content area teachers with regard to the teaching of reading. A4s re~

ported by Gray, eight basie prineiples governirng the oonstruotive efforts

for future teaching of reading were formulated at that mseting. These

prineciples ares

1.

2.

Se

4

S,

Te

8,

That in every ourriculum field efficient reading, along with
ths use of other aids to lesrning, is indispensible in efforts
to enrich the experiences of pupils, stimulate their thinking
and promote essential types of development.

That growth in and through reading is & developmental process
in essh subject or srea taught, each sucoeeding stage, from
the earliest grades am, building upon the attainments of the
preceding stage and preparing for the next.

That a sound, ssrefully cowordinated program of basic instrue~
tion in reading is essential throughout the grades and high
school to insure tls introduction of, and the initial develope
ment of, the understandings, attitudes, and ekills that are
ocommon to the various reading aotivities in which children and
youth engage both in and out of schoel,

That the demands made on the resder vary with the mature of the
mberials resd in different fields, with their difficulty, and
with the purpeses to be ashisved through reading.

That the teacher of esch field beocomes vitally conosrmed with,
and responsible for, guidanos in reading whenever his pupils
use reading as a tool in schleving the goals sought through the
learning activities assipgned,

That inoreased competence in reading in spesifio fields is
schieved most economically and effestively through carefully
planned guidance in all learning sotivities that inmvolve
reading.

That & orueial test of the efficlency of the instruoctiam in any
field is the oompetenocs with which pupils engage in the various
loarning sotivitiss that imvolve reading.

That such results are achieved most readily when all members of
a school staff coeoperate in developing & carefully coordinated
reading program involving both basio instruotion in resding and
guidanos in reading in all currioulum aress ax'boféiu throwgh=

out the grades, high scheol, and junior eollege,

lrvid,
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Research studies of ths past several years point to the need for
reading guidance in curriocular subjeots,

Eva Bond, experimenting with ninth grade subjeots, investigated se~
leoted reading skills snd achievement in wvarious content fislds, She
diseovered that different degrees of relationship existed between resading
skills and the many content subjscﬁ:a.l

In & companion study investigating achievement and abilities of tenth
greders, Elden Fond oonsluded that some reading skills end achievement
are more highly related in certain content fislds.® Other studiss by
Shores,d Fay,* Maney,® and Sochor® provide similar findings, Sueh studles
substant iate the premise that reading competence in one curriculum aree
does not assure the sare® abllity in another, Compstence in reading, as
in all other intellectusl setivities, is the product of ecntinuous growth

and careful guldance throughout school snd college years and even later,

l2va Bond, Reading and Ninth Grade Achisvemsnt (Teachsrs College
Contributions to Sduoation, No, 7563 New Yorks Bureau of Publications,
Tesochsrs College, Columbia University, 1940), ppe 58-7,

zEldan A. Bord, Tenth Grade Abilitiss and Achievements (Teachers

College Contributions to Bduoation, No, B13) New Yorks pureau of Publica-
tions, Teachers College, Columbia University, 1640), p. 63,

5), Harlsn Shores, "Skills Related to the Ability to Read History and
Science,” Jourmal of Edusational Research, XXXVI (April, 1843), pp. 584-93,

%100 C, Fay, "The Relation Between Specifio Reading Skills and Se~
locted Areas of Sixth Grade Achievement,"™ Journal of Educational Research,
XLII (Merech, 1950), ppe 541=47,

SSthel S. Maney, "Litersl and Critioal Reading in Seience," Joumel
of Experimental Yducation, XXVII (September, 1958), pp. 57«64,

65. Elona Sochor, “Liters)l and Critieal Reading in Social Studies,”
Journal of Experimental Education, XXVII (September, 1968), ppe 49=56,
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A need for dewveloping fumotional oritieal reading abilities in
various subject aress is evidenced by the inwestigatims of Jasobson! anmd
MoCullough.” However, Husband and Shores comolude that "the differences
in these abilities (between varicus areas) is one of degree and direction
of differentiation of a gemeralized ability to resd rather than a differ-
ence in th» kind of skill required,"S

Gray emphasised the importance of teaching reading in the comtent
sreas whon he stated the followings "I wish to refer to the urgent med
for reading in the eontent fislds. Herein lies one of the greatest pos-
sibilitles for developing mature, compstent readers in the future,™

Critieal reading in the comtent areas oan and should be developed,
Research studies substart inte the premise that each content subjest has
its omn technioal vocabulary, concepts, and refinement of reading skills
essential for mmstery of its specifio material, Therefore, teacshers must
actept wholsheartedly their respestive responsidbilities for the guidance
needed to enable their students to beeoms profisient resders.

Teaohers' Profes siam} Growth

Efforts to upgrade the quality of reading instruction in the schools
have direoted attention from teehniques to the teacher.

lpaul B, Jaccbson, "The Effect of WorkType Reading Instruvtion
Given in the Ninth Grade," Sohool Review, XL (April, 1952), pp. 27381,

20onstance MeCullough, "Improving Reading Comprehension in Grade IX,"
8Sehool Review, XLV (April, 1937), ppe 268«73,

3. L. Husbands and Harlan J, Shores, "Measurement of Reading far
Problem Solvings Critiesl Review of the Literature,” Journal of Eduea-
tiomml Research, XLIII (February, 1950), pp. 45385,

"nlliu S. Oray, "Looking Ahead in Reading,” Educatiomal Digest,
XXVI (Februry, 1961), pp. 26-28,
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That teachers, especially in the cmteut fields, felt insecure amd
unprepared to render intelligent servics in the teaching of reading was
reported ty Gray in 1952,1 Xarlim, again in 1967, noting a growing
awarensss thmt both elementary and high school teachers wers ill prepared
to teach reading, outlined plans for the improvement of Ceacher prepa~-
ration st the sollegiate levels.”
In 1869, Hall proposed that the training of good teachers of reading
must begin with th "good teacher,” He advogcated taat
Beginning with such a teacher, we should try to develop a good
teacher of resding by giving him a dhance to experience reading
in its vest coense himgelf, Ko ome who shuns reading, who sees
1ittle persoml significance in reading, and whose reading is
word=perfeot btut superfioial can be a good teacher of reading,
Many average teachers of reading have mastered courses in tech-
niques. They can state sound aims for reading from memory but
they still emphasize mechanios at tl» expense of meaningful ine
terpretation of coxtent and the eovering of a eourse at the ex~
penss of the development of the ohild's interest and enthusiasm,d
"That all students be reguired to make formal spplication to teacher
education programs.,.seleotion eriteria to include degree of academis
proficiency, mental and emotiocnal maturity, indieation of aptitude for
teaching, and competeney in the slemsntary grade skills" was & major res~

ommendation resulting from the Harvard-Carnegis Reading Study.%

16“’. ﬂ. ait.

ZRobert Karlin, "Plans Underwsy for the Improvement of Teacher Prep~
aration," Read in Astion (ed,) Namey Larrick, International Reading As~
sooiation erence Procesdings II (New Yorks Soholastio Magasines, 1967),
PPe 133=56,

3¢. Wayne Hall, "Forgotten Faotors in the Beading Program,” Reading
in a Soeiety (ed.) Jo Allem Figurel, Internationmal Reading A se
sociation Conference Frovcesdings IV (New Yorks Scholastio Magasines, 1959),
PPe 80«2,

‘kry Ce Austin, Coleman Morrisoch, Helen J. Kenney, et al,, The

Torshlighterss Tomorrow's Teashers of Resding (Cambridge, Wmss.s Harvard
Eiwu% Fress, 1961), pe 142,
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Burns' proposals for better teacher preparstion for the tesaching of
reading included "more oonsciocus attention to the area of reading in the
professionmal sequence; mester tesshers in the fileld of reading to work
with student teschers; richer provisions for laboratory experiences, for
intemships, for practice teaching under eapable supervision; a familiare
i1ty with basic research in the reading field,%l
Conserning the pre=service training of prospectiwe reading teachsrs,
Austin's recommsndations inscluded the following:
That senior faculty members, prominent in the fleld of reading,
play a more active role in the instrustiom of undergradustes and
assums responsibility for teaching at least ome undergraduate

sourse.

That class time devoted to reading instructiom bte equivalent to
at least three semester hours oredit,

That the basio reading instruoction offered to prospestive elemene
tary teachsrs be broadensd to inoclude content end i.ns'erueﬂms
techniques appropriate for the intermsdiate and upper grades.

Materials, policies, technigques and research were areas touched upon
in this report.

Ressaroh in the area of pre=service training hes steadily inoreased
since 1961, Adam's study fooused on teaechers' judgments of their need for
learning about various aspects of resding instruotion.® Furr's investie
gation evaluating the effectivensss of a requirsd undergreduste reading

ocourse evidenced a need for actual teaching experienees with children and

lconstance Burns, "How Can We Give Teashers Better Preparation
for the Teaching of Reading 1 Read in Aotion (ed.) Namey Larrick
International Reading Association Conference Frosesdings, IX; New Yorks
Seholastic Magarines, 1987), p. 158,

25“.‘&1!. ot .-19' OPe eit, pp. 143-48,

Siary Lourita Adems, "Teachers' Instrustioma] Nesds in Teaching Resde
ing," The Reading Teacher, XVII (January, 1964), pp. 260~84.
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more observations of reading ahsuul

Griese deseribsd current innovations in tesching prosedures in ool
lege reading pmmﬁ Robinson, however, reaches t oward a more comprew
hensive program when she recently expressed a utopisn view of "tomorrow's
teachers of readings”

Those gifted men sand women who believe that reading is an essential
part of living and who can inspire all pupils by example will be
our future reading teamchers. These teachers will be truly profes=
sional who know why they earry on given sotivities as well as how
to do them, They will be free to sxperiment with less effective
parts of the imstructional program and to adapt their materials
and methods of teaching to the needs of their particular pupils,
They will inspire confidenos in parents and suggest ideas to them
rather than change their direetion btecause of parental pressures.
Teaohers with such training may bs a part of s team in which their
sompetency with reading will be utilized to the full,d

Another aspeet of the teacher's professionsl growth is the ine
service program which funotions to stimulate teachers to be more effective
in the ir classroonm precedures,

Graves takes the position "that in-service programs have two ime
portanat foundationss (1) they are a necessary means of keeping a faculty
upsto~date professionally in the ourriculum areas of their responsibility
and (2) they provide a medium for change, wherebty traditiomal practioces

in the loeal sochool distriot may e viewed against the broader gonls of

lonets Roberts Furr, "The Effectiveness of a Collsge Course in the

Teaohing of Resding," Resding and In (eds) Jo« Allen Figursl
{ International Reading T;me%aﬁm é %cmnee Proceedings, X; Newarks
International Reading Assooiat ion, 1965), pp. 370-72,

Zarnold A. Griese, "Innovations in College Teaching of Reading Pro-
grams,” Reading and Inguiry, (ed,) J. Allen Figural (Internationsl Reading
Assoeiation Conference r‘rooeedings Xj; Newark: International Reading As-
sociation, 1965), pp. 5TR«T4

S5elen M. Robinson, "Locking Ahead in Reading,” Recent Developmsnts
in Reading, (ed,) H. Alan Robinsem (Supplessntary Bducstienal Monographs,
0, 9563 Chisagos University of Chlcago Press, 1965), pp. 217227,
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Kappa and Van Meter made a study in which 92 per cent of the
teachers indicated demonstration lessons very halpful.l However, Livesay
points out that the demomstration lesson is most effeotive when it is
given in the teacher's classroom with his own group of pupils, She also
suggests that workshepes can be a most effeotive way of providing ine
ssrvice training. To be meaningful, they must be planned to integrate
theory with practice. They must meet both meeds anl interests.Z Carroll
maintains that "workshops need to be flexible, individualized, varied,
and thorough,"®
MoGuire and assoociates reported that interelass visitation proved
a fruitful professional oxporienno.‘ |
With regerd to the emerging reading oconsultant, Livesay commentss
And o help teachers to become mre effective iz the responsi~
bility of effeetive educational lesdership. Whenever possidle,
this should come from an active, creative oconsultant who is
spesially trainsd and has besn given the time to work with

teachers, to examine and t?r matorials, to develop methodology,
and to i.lerpret researech,

1ron Kappa and Margaret Van Meter, "Opinions of Teschsrs Comoerning
the Most Helpful Supervisory Procedures,” Educational Administration and
Supervision, XLIII (April, 1867), p. 219,

Z)Maragarethe F. Livessy, "Methods of Helping Teachers Frepare Efe
feotive Readers,” Recent Developrente in Reading, ed. H. Alan Robinson
("Supplementary iducational Nomographs,” No. 963 Chioagos Ti» University
of Chicago Fress, 1965), pp. 201«0B,

SHagzel Horn Carroll, "The Peading Workshop: A Tool in Tescher Educa=
tion," Reading and Inquiry, ed. J. Allen Figurel (International Reading
Asgoclation Conference Proceedings X3 Newark: International Reading
Assodl ation, 1965), pp. 374=76,

4George K. MeOuire et al., "Visiting Other Teschers in Your Sohools
A Basis for Commmication,” The Elementary School Jownal, LVIII
(Maroh, 1968), pp. 331=34, o

SLivesay, op. eit,
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Robinson and Raueh offer a numbsr of guiding prineiples for the
reading consultant in oondueting in-service programs, Notable among the
servioces desoribed are demonstrations, tulletins, conferences, interclass
visitations, closed-oirouit and educational television, and the estabe
lishment of professional 1ibrary.l

The above quoted research leads one to oonelude that the profes~
siomal training of teachers is vital to effective tesching of reading.
Good teachers who are interested in and who entertain a love for reading
should be prepared to teach it, Fre~service training should s of suech
ealiber that it adequately prepares prospective teschers to teach read-
inge Various approaches may be utilized to provide eontinucus profes-

sional growth through the in=gervice program.

Suzmary

From the research cited in this summary of related 11‘1:0:;&*3\:1'0, the
followirg more speoifiec oonclusions may be drawns

1, Thinking is a component of complex mental abilities utilizing
sxperisnce,

2, High=lsvel mental p-ocesses are ctherwise kmown as eritical
thinking,

3¢ Thinking is inherent in reading.

4, Although research has not dafined eritiecal reading acourately,
authorities conour that oritical reading is oritiocal thinking
in & reading situwation,

- 54 In designating critieal reading, diserepancies exist among

18, Alan Robinson snd Sidney J. Rauch, Guiding the Reading mem:

A Reading Consultant’s Handbook (Chicagos Selence Ressaron Assoo 8, .
» DPPe 47«56,
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suthoritios with regard to the use of terminology.
Some oritioal thinking abdlities used in reading have bteen
ldentifisd by reading authorities,
Critical reading abilities can and should be developed with
studext of all levels,
Teaching the oritical reuding and oritieal thinking skills is
the responsibility of all teachers,
Because each content subjest has lts own technieal vocabulary,
conoepts, and reading skills neceszary for maetery of its
specifioc material, teachers in each subject area should develep
the m,
Opportunities for professional growth should be a prime ocomeern

of edusators, sdministrators, supervigsors snd teachers.



CHAPTER 117
FPROCEDURE

This study was undertaken to determine whether seventh and eighth
grade *eaclers give proper consideration and emphasis to oritiocal read-
ing skills deemed important by leading educators in the field of
resdings Two other pwposes are inherent in this major objective:

(1) to clarify the nature of oritical reading and (2) to ascertain
which skills, acoarding to reading authorities, are embodied in that
level of oomprehension designated as oritiesl reading,

The swrvey, employing a questionnaire as the instrument of gathering
data, was conducted among a selected sampling of seventh and eighth
grode teachers. Pagt experience of the writer with teachers and pupils
at theee lewvels indicated wealnesses which suggest assessment not only of
teaching proocedures but also of teacher preparation, If good teaching
presupposes knowledge of a particular field, then reading instrustiom
sould be upgraded if teachers were alerted to every phase of it s develop~
ment, This implies an sdequate foundation in its prineiples and tesching
sequences from kindergarten through oollege. Respansibility for this
acquisition of knowledge rests not omly with the teachers themselves but

with all who help to prepare and suporvise then,

Compilation of Skills

An initial step in achieving the purposes of this study was a

perusal of education books and current literature related to the topia,
28
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It provided an informational and experiential background. Then followed
s compilation of skills baged on Nila B. Smith's olassification of
"Getting Meanings from Words", Acoording to Smith oriticel reeding in=
cludes both the 1iteral and interpretive comprehension skills.! So, after
much deliberation, it was decided to include the category of interpretive
skills on the check list, Professionsl writings of nine other experts in
the reading field=--Aiustin, Betts, Dechant, Harris, Heilman, Helen Smith,
Spache, Strang, end ¥Williams=-wore sonsulted and used as references,
Titles and chapter references of these authoritative sources appear in
the appendix,?® In several instances detection of the level of skill
emphasis was difficutl, The writer inferred the level baslag the decie
sion on the fact that "research has not determined a definite soquential
order for the development of somprehension abilities."® Continuing the
same thought, Smith writes:
Before the pupil reaches junior high school, he will have used
all the eomprehension adilities in vericus ways and in various
oambinavions. However, pupils do not acquire an adegquate mase
tery of sll the skills involved in comprehension without
systematliec training, Some of the strands may not be perfeoted
until the studert is in high school or college, Just as there
appears to be a hierurchy of the different skills " there also
appears to be sequentiel growth within esch skill.?

For these reasons the writer felt justified in using Willisms' list of

1y311a Be Smith, Reading Instruetion m- Today's Children (Englewood
Cliffss Prentice=Hall, Ys Pe 263,

2300 Appendix, p. 88,

JHelen X, Smith, "Sequence in Comprehension," Sequential Development
of Reading amnuu, ed, Helen Robinson ("Supplementary ﬁmﬂ;ﬁm%
Monogrephs, 5 Chicagos University of Chicago Press, 1960), pps 5l=
56

41vid, p. 63
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skills based on her study of basic resders,}

Next, u shart was prepared. Although there is probably no ecategore
ised list of skills on which all authors would sgres, the skills were
grouped for purposes of this study., If a specific skill was listed by
an authority, an X was placed telow his name. If at least fouwr authori-
ties were in agreement with regard to a certain skills, it would be con=
sidered emphasized by them, An indication of the skill emphasis made by

the seleoted authorities is summarised in Table 1.

The Questionnaire

Construetion of the questiomnaire was based on research and profes-
sional writings of specialiats in the reading field. In determining the
format of the qustionnaire it seemed desirable toc include information
pertinent to the tescher and her work as well as the cheock list of uritie
cal reading skills, Several drafts were formulated and submitted to co~
workers for reading and possible revision,

In its final draft, the questionmaire oonsisted of fowr uoﬂc&s.z
Part ome provided data regarding the experisntial and educational baokw
grounds of the teschers, Part two indicated teacher use of pupils' read-
ing records. Part thres revealsd strengths and weaknesses of teacher
emphasis with regard to the eritioal reading skills. Part four fure
nished information for planning ineservice progreams.

Before mailing, the questionnaire was sutmitted to a small sempling

of teachers, not included in the survey, to check for length, slarity

lgertrude Williams, "Provisions for Critical Reading in Basic Read-
ers,” Critioal Readings An Introduetion, ed., E. Elona Sochor, et al.
(Champaigas Natlonmal &uu!’! of Tesehers of English, 1969), p. SB.

2300 Appendix, p. 92,



TABIE 1

CHECK LIST OF SKILL EMPHASIS BY READING AWHORITIES

Interpretations "...skills ooncerned with supplying or antici

3| .

- = o !
pating meanings not direetly stated in the % - g = g 5 ﬂ: % g -
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Forming sensory imagos.eccsecsscecnssocesccssecocsnsoccsss o ole o] X o o] X 1 X s el X | X | X
Formulating gensralizationS.ecccccecsscsscsssnssscsreosscacs L | XX |oojo ojooloel X X1 X
Interpreting idess inplisd not statedeesscec.sscecscecenee | X | X | X |, X | X| X | X XX
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Perceiving relatimships between words, idessS.cccscecccsss |o o/ X | X | X | X X | X X X | X
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Reasoning caume and effecdtsecscecrsssceccssnsnssscesesaceces [o o X | X | X | X | X jo o] X [ X | X
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Critical Resdings “(.oinoludes literal comprehension and in= ‘
terpretation but it goes further than .
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and purposefulness. Their responses to the questionnmaire indicated evie
dent eclarity; therefore, the questionnaire was put in final form for
mailing,

Population

Two hundred thirty ssventh and eighth grade teachers from seventy-
three schools of waried soclo-sconomio and ocultural levels in sswen
states wore selooted for this stuldy. This sampling ineluded teachers of
self-sontained classrooms as well as thoss engaged in departmental
teaching, Both religious and lay teachers were represented,

%l&oeﬁa of Data

In Maresh, 1968 the guestionnaire and en explanatory letter were
mailed individually to the two hundred thirty teachers. A stamped, self-
sddressed envelops was provided for the qwstionmaire's rotiam. %o a=
ochieve objectivity, no identification of respondees was required,

0f the total number of teachers contacted, eighteen did not reply,
Fiv returmd the qusstionnaires wmanswered. Two hundred seven responded.
This gave & 1t usable total of 89,8 per cent, Table 2 indicates the
distribution of questionnaires and the returns ascording to atates whieh,
for purposes of this study, are designated from A to G,

Tabulation and Summary of Dats

Date from sach seetion of the gqusstionnaire were tallied and ocon-
vertsd into percentages. Tables were then sonstrusted as a basis for
analysis, Findings of the data were interpreted in sccordance with re-
search findings and in relation to the skill emphesis of reading authors
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TABIE 2
DISTRIBUTION OF QUESTIONNAIRES ACCORDING TO STATE

Fumber
of Humber Fumber
State Schools Sent Returned Percoentage
A 11 24 18 76.0
B 1 2 2 100,0
¢ 2 b 3] 8 80,0
D 11 59 38 974
B 4 » 10 83,3
F 43 142 130 91.6
G 1 1 1 100,0
Total 7 78 2% 207 89,6

ities. They were then summariszed snd recomwendetions formulated. The
recommendations wers based on need, desirability for teachers, and op=

portunitis s for effectiveness.



CHAPTER IV
INTERFRETAT ION OF PROFESSIONAL GROWTH, PRACTICES, AND ATTITUDES

One of the most vital factors in the educative process is that of
teacher aompetence. This sompetence is dependent not merely upon the
individual's innate talents and the adility to establ ish rapport dut
alse on his professionmal training and experisnce. Hence, information
pertinent to the respondents' backgrounds was solieited, studied, sxd
is interpreted in this chapter,

Teachers from selected schools in seven states were polled, Table
2 summarized tis distribution of the questionnaires.’ Table 8 indie

oates the scatter of respondents,

TABLE §

DISTRIBUTION OF RESPONDENTS 10 QUEST IONNAIRB

Teachers Number Percentage
Lay Men 17 8,2
Lty Women 31 16,0
Religiow VWomen 159 76.8
Total 207 100,0

Datea indicate that of the two hundred seven respondess to the

questionaire more than three-fourths are religicus. Lay teachers

13&“. page 38, s
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total sbout 23 per sent. Studied from ancther angle, data show 8,2 per
cent to be male teachers =« & small proportion when compared with the
women whose total percentage is 91,8,

Type of class organisation was oonsidered a significant factor in
this study., Becauss of its structure, the self~contained classroom de~
mnds a teacher competert in the warious ocurriculum areas, But free
quently, this versatility is more of an ideal than a reality beosuse of
human talents and edwational preparation, ¥here teacher deficienciss
exist, students evidenoce corresponding weaknesses in the respeotive
sontent subjects.

Departmental ized teaching provides for mors proficient imgtructiom
when teachers have subject preferences, aptitudes, and a wider sxpere
iential backgromd in a certain field, However, dangers also exist,
Weaknesses ocow when teachers shirk responsibility and shift the
teaching of essential skille to one or other of the content temchers,
Such responsibility becomes no one's responsibility; hence, the studets
suffer educationally. Good supervisory practices at the sshool and
community lewl are necessary to deteot and counteraoct resultant weak-
nesses,

As summarized in Tabls 4, answers to the questionnaire indicate
that the two types of classsroom organization were utiliszed by re
spondents at both levels,

Statistics reveal that approximtely onesthird of ths instruotiom
takes place in selfwcontained olassrooms while a little less than twow
thirds is departmentalized. Comparison of the figures with regard to
levels taught indicates that 32 per cent of the respondees were teachers

of grade seven, 40 per ocent were elighth grade teachers and approximetbely
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TABLE 4

DISTRIBUT IOR OF RESPONDERTS ACCORDING TO GRADE LEVEL
ARD TYFE OF CLASS ORGANIZATION

Orade Level

Self=pontained Classroom

Grade seven 36 18,9
Grade oight 83 18,0
Grades seven and eight 8 3.8

Total 78 3.7

Departmental Classes

Grade seven 52 15,4
Grade oight 50 24,2
Grades ssven and eight 49 28,7

Total 4 131 | 83,3

28 per cent were engaged in geventh and eighth grade instruction, It
is interesting to note that of thes latter group the ratis of depart~
mental ized teachers to the teachers of the selfwcontained classroom was
approximately six to one.

Addenda to this section of the guestionnaire indisate that special
read ing teachers were provided, in some instances, to a very small
perosntage of the self~contained oclassroom teachers.

Replies to the questicnnaire reveal timt the respondents' btaske
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grounds of experience were multivaried, One aspsot == the numder of

years of alassroom experience w» is summrized in Table §,

TARE &

DISTRIBUTION (F TEAGHER EXPERIENCE
ACCORDING TO TOTAL YSARS
OF TEACHIRG EXPERIENCE

Total Years of
Teaching Experience Noe of Teachers Peroentage

Nons 12 6.8
1«2 13 63
3-8 10 4.8
6 - 10 31 16.0
11 «20 68 31,9
2] or mere % 38,2

Total 207 100,.0

Aesording to ths data, the range of experience in years extended
from none (exeepting student tsaching) to mearly a half century, Fewer
than om-third of the teachers had taught £ years or less. Apprexi-
mately one~third came within the limits of the medisn whioh spanmed
from 11 to 20 yeare., Those teashers with more than 20 yesrs experience
in the classroom comprise the final 36,2 per cent,

Another phage of experiemtial bPackground =- the sgpan of grade
levels taught Yy respondees ~- is summarized in Table 6,

On the basis of the data obtaimed, it is conoluded that 19 per
cent have had mckground experisnce in either primary, intermediate,
or high sohool clssses, One<fourth of the teachers have taught im
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TABLE 8

DISTRIBUTION OF TEACHER EXPERIENTIAL BACKGROUND
ACCORDING TO GRADE LEVELS TAUGHT

Grade Level Noe« of Teachers Percentage

Fo experience 12 5.8

Primary 1 b

Intermediate 4 2,0

Frimary

Intermediate 3 1,4

Junior High 15 T2

Frimary

Junior High 8 2.4

Intermsdiate

Junior High 81 24,6

Frimary

Intermediate

Junior Eiﬂh 112 54.1

Primary

High Sehool 4 2,0
Tetal 207 100,0

both the middle and upper grades. Mare than half of the respondents have
had multilevel teaching experiences =- an invaluable aid ia understand-
ing and apprecisting sequential skill development.

With regard to teacher competence, the number of years' teaching
experience at ths present grade lewsl ls sonsidered an important factor.

Brogan states that "about three years' experience seems to be required
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in order that teachers be fully effisient ir a pu-tiouiar grade, "1
Table 7 summarizes this aspect of the respondents' expsriential back-

grounds,

TABLE 7

DISTRIBUTION OF TEACHER EXPERIENCE
AT LEVEL INTX CATED OH (UZST IONNAIRE

R e e o e e e ot

Years of Experiemse
at Fresent Levwel No. of Teachers Percentage

None 285 12,0
1«2 62 26,1
S - 5 41 20¢0
6 - 10 k. 1544
11 = 20 32 16,4
21 or more 26 12,0

Total 207 100,06

Figures in Table 7 reveal that a small peroentage of the teachers
had no previous experisnce at the level for whioch they answered the
questionnaire, and approximstely twenty-five per cent had two years or
less, Howsver, this lack of experience should not have proved detrie
mntal to good classroom instruotion. Practicsl inegervice training
programs and good supervisory practioes should have provided oppore

tunities for the development of teacher proficlensy,

15ister Am Josephine Srogan, "A Study of the Emphasis Given to
Various Reading Skills in Grades Fowr, Five and 5ix," (unmpublished
Master's dissertation, Cardinal Stritch College, 1964), pe 31.
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Asoording to the questionnmire returns, as Table 7 indicates,
about 43 per ocent of the respondents haw had € or more years tesching
experiense at thelr present grade lewels, Included in the 3 to & year
bracket are 20 per cemt of the respondents. If Brogan's statemsnt ig
trus, then approximately twoethirds of the respondents should be con=
sidered well qualifisd, Bul experiense and a good reading program are
not enough, In a report of the conference of reading experts held in
1961 ope reads, "From the kindergarten teacher through tle board of
education there must e the favorable environment in whioh to tesch
it end the ability and the will to teach it, Anything less thﬁn that
is sompromise."l

EDUCATIONAL PACKGROUND

In her report cn reading in the elementary schools, Austin statess

More than any other person, the elementary teacher is entrusted
with the respunsidility of helping children learn to read. Her
task is an awesome one, for, as John Steinbeck writes,'learn~
ing to read is the most difficult and revolutionary thing that
bappens to the humen btrain,' How swoessful the teacher is in
hor efforts depends on & numbder of factors not the least of
which are the preparation she receives before entering the proe-
fession and the guidance “?d continuing education given to her
after she begins to teach,

This sducatiomal aspeot of teasher training plays a vital rols
in deterxmining the professionsl status of thes teasher, Since no one
oan impart to others that which be himself does not possess, it is

leaming to Reads
{Princeton: Educational

A Re of 8 Conference of Reading Experts
Teating Se )

ee, 1962), pa

S¥ary C. Austin and Colaman Morrison, The First R: The Harvard
ﬁ“ on Rnd.tng in Elementary Schools (New Yorks The MaeNillan Co.,
Yo Ps 164
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essential that college preparation of teachers be inspiratimal,
adequate, and thoroughy Not only must a knowledge of msthodology be
imparted tut also a grounding m the theory of learning -« the why as
woll as the how, In addition to this pre=serviee training, pro;nun
designed to supplesent classroom procedures, to inform, assist, and
encourage the in-service teaoher should be made available., Herein
lies the basis for sound educational practices; herein liss the
foundation for qualitative sontent teaching. On this educatioma) prep~
aration hinges state approval and certifisation,

Just how educationally prepared were the respondees to this study?
Inf ormation gathered from the questionnaire indicated that institutioms
of higher learning from many sections of ths coumntry oontributed teo
their Mmatiennl badkgrounds. Various lewels of academic achievemsnt

were attaimd by them, These levels are indicated in Table 8,

TAHLE 8

LEVELS OF COLLEGE ACHIEVEMENT ATTAINTD BY RESPONDENTS

Credits or Degree Yo, of Teachers | Percentage

Three years or less

of ‘evllege credits 28 18,5
B. S, 81 38,1
B.S. plus 4 2,0
Bads 50 24,1
BeAe plus 13 83
Hada or M.E, 31 15,0

Total 207 100,0
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On the tasis of ths data shown, it may be omeluded thet, from
the ocollegiate aspeot, most of the respondents seemed adegquately pre~
pared, While a small number (about 13 pereent) had escwummlated, or
were in the process of earning, undergraduate ocredits toward a degree,
approximately 87 percent of the teachers held some type of degres ==
either a Bashelor's (about 72 per cent) or MYaster's (15 percent).
Among the group holding Bachelor's degrees about 8 per cext were pur~
suing graduate astudies,

Dus to the natwre of this study some knowledge of ths number and
type of the respmmdents' accumulated reading credits was oonsidered
sssential, Among most suthorities, the oonsensus favar at leemst one
reading course squivalent to a minimum of three semester hours' cred=
it, But this has not always been the practice. Present trend is
tovard six oredita for elementary teachers and three for prospeotive
teachers of high schools. As pointed out by Smith:s

The findings of the first Harvard Reading Report revesled

that nearly all ecolleges and universitiss require one oocurse
in reading. This ocourse, however, is taught as an integrated
course of language arts or other subjeets about as freguently
a8 it is taught as & separate course, Hareower, much more
emphasis is placed upon primmry reading skills in such courses.
than on those of intermediate or junior high grede skills,

A tabulation of the respondents' reading oourses is shown in
Table 9, Statigties indicate that, slthouwgh engaged in some way in the
toaching of reading, scme 2% per comt of the respomnderts lacked

courses iu this subject, while 87 per cent had scae collegiate ipe

1x1la B, Smith, Amerioan Reading Instruwotion (Newarks Inter
national Reading Auoefo.ﬂm,’ ﬁﬁ,. Pe 420,
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struotions At the undergradunte level 31 per cent had only methods.
About 11 per cent had oms eourse in either besic or remsdial reading
instruction in contrast to 18 percent who had btoth sourses. Only 7
per cent bad one course in either basio or ressdial reading at the
graduate level while 10 per cemt of the respondents had both courses.

TABLE 8

TYPE AND NUMBER OF READING COURSES
TAKEN BY RESPONDENTS

Type of Course Ne,
. Graduate Percentage

Hethods in Reading 1 51,0 cess 31,0
Bensdial Resding 1 4,3 4,3 8,68
Basio Reading Instruotiem 1 T.2 2,4 9.8
Basio and Remsdial Reading 2 18,0 10,1 28,1
Ho reading course 22,7 sess 28,7

Total 83,2 16.8 100,90

On the basis of the data indloated in Table 9 and judging from
addenda to the questionnaire, it may be conoluded that cmly 48 per
cent of ths respondents had oollegiate eourses {basic and remsdial
instruction) whish provided an overview or gemeral knowledge of the
reading process, This is & small percentage when weighed against the
regponsibilites for reading guidance assumd by the tescher,

An effort was made to ascertain and appraise the emphasis plsoed
on the dewlopment of teohnical wocabulary and resding skills in the
various methods ocourses taken by the respendents. Replies to this
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seotion of the guestionnaire were ingufficient and too vague to at=

tompt tabulations henoe no evalustion is ineluded.

Student Regords and Teachor Practioces

Customary among educators has teen the practice of filing student
records of sducational progress, test results ani aneedotal informa=
tions Heference to these records has been considered essertial by many
reading authorities. "To engags successfully in the guidance of read~ ‘
ing," says Witty, "the teacher needs reliable infarmatisn pertaining
to sach pupil's persomal and sosisl adjustment,”l Likewise Smith, in
her treatment of various pattems of grouping, stresses that rigorous
record deeping ami careful periodis testing are essential empesially
in the ungraded, ths multiplegmrade and intergrade grouping plmu.z
Opinions differ, hmﬁr, with regard to the aceessibility and use of
student records., Same educators agree that teachers do need some kind
of student information but feel that adverse prejudices result from
fami) iarity with schoel records. Because of the human element, there
is a tendency for soms teachesrs to be greatly influenced by thems Thus
objectivity is destroyed and the child becomes a prey to bims and its
resulting disoriminetory practices.

Contrary opinions are mmintained by Lawton who believes that
peresptive and understanding teachers awveil themselves of student ine

formation sclely for ecademic achievement and guidance purposes,

lpaud Witty, "Reading Materisls for Superior Readers,” Feadings
]

on Reading Instmtiw, ed, Albert Jo Harris (New York: David
s Peo

2N11a B, Smith, Readi zmemﬁon for Today's Children (Emgle~
wood Cliffss Prentice s Mo, 1963), pPPe ﬁﬂﬁ?




60
Furthermore, she proposes far teachers preeservice or inwservice
training in the interpretation and use of information evailable in
school files,! Whatever pros and oons may Ye debated on this issus,
both experience and common sense distats thet wmderstanding presupposes
nowledge, Therefore a knowledge of a student's difficulties and rale
of learning should enable teachers to provide the attentimm and under—
standing he needs to achieve academic success, For this reason some
informstion regarding the respondents! use of mmulative school

records is summarized in Table 10,

TARE 10

PERCENTAGE OF RESPONSES REGARDING USE
OF STUDENTS* CUMULATIVE RECORDS

No Total
Information Requested Tos No Response Peroentage
Pupil records checked 88,4 11.6 sesve - 1000
Recards of standardized
reading tWstesrsunsssens B7.4| 12.8 seese 100.0
Records of diagnostic
to8tBesesnntcanvsrssens 62,8 36,2 2.0 100,0
Informal reading diage
DOBOSe ssaonsssevonnsscsne B2.,7T| 73.9 e d 100,0
Evidence of lack of
eomprehenaion skillseee 8.9 10,1 T 100,0
Consideration of spse
oifie reading problems 787 1949 l.4 100,0
Remsdial lﬁlp 51V¢naooc 56.0 41.6 2.4 100.0

ljean Wellington, C. Burleigh Wellington and Edith Lawton,
YOpinions Differs Should Teachers See Student Records?" NEA JGurnal
563 Number 7 (Ooctober, 1966), pp. 365=37. -
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From the tabulated statistics, it can b oconecluded that the
majority of ths respondents had referred to their pupils' sumulative
records, Replies made by 87 per cent of the teachers indicated that
standardized reading tests had been administered and recorded at
varims levels, However, approximately 63 per cent reported notatims
of diagnostic tests while only £3 per ocent hed records noting informal
diagnoses. Notes appended to the questionneire indicated that at least
765 per cent of the teachers had no workable knowledge of this latter
type of test. Data further revealed that about S0 per cent of ¢l teache
oers had -tudgmu whose records indisated a lack of comprehension
skills ut instances of remsdial assigtance having been given were
noted by only 66 per cent of ths respondents,

That oconsideration was given to pupils having specific reading
problems was affirmed by more than three-fourths of the teachers ine
wlved in the study, Their practices regarding the use of current test
infomation is summariszed in Table 11,

TABIE 11

PERCENTAGE OF RESPONSES REGARDING USE
OF CURRENT READING TESTS

No Total
Information Regarding Test Usage | Yes Fe Response | Percent

Test given during current year 773 22.7 sese 100,0
Critical reading skills included | 38,6 61.4 esve 100.,0
Availability of test results 72,0 28,0 veee 100,0
Results used to identify problems| 63,6 44,4 8.0 100,0
Results=~springboard for plenning | 67,0 43,0 soce 100.0
Teacher help given 34,3 86,7 seee 100,0

Referrals made to reading teacher| 52,2 46,4 2,4 100.0
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Stetistics show that more than three«fourths of the respondents ad-

ministered reading tests to their studentas but only 30 per cent recog-
nized test items referring to oritical reading skills, While availa~
bllity of test results was reported by 72 per cent, slightly more than
half of the teachers used these results for identifying specifioc probe
loms or as guides for their elass planning, However, persmal respon=
8ibility for remedial instruction was assumed by onsethird of the re-
spondents while referrals to specisl reading teachers were made by

more than half of thems This would imply that some effort to help re~

tarded readers was made by approximately four~fif'ths of ths teachers,

Attitudes and IneServiee Training

Sestion four of the questionnaire sought information pertinent to
the teashers' attitudes snd their professional inegervice training,

With regard to attitudes, Table 12 summarizes the distribution of re=

sponses.

TABLE )2

PERCENT AGE OF RESPONSES WITH REGARD TO ATTITUDES

Neo Total
Question Posed Yeos No Responses | Percent
Teacher Waillﬂﬁ. of skills sese 67.1 39.5 3ok 100.0
Shared responsibility for teaching
skills R RIS YR I R Y 92,7 4.3 3.0 100,0
Moequacy of college training «eee 23.6 | 74.0 2,4 100.0
Adeguacy of student knowledge of
‘kill‘ 'XXEIXYEITYRELZ SR YR RS AR 22 X J “'2 eo“ 3.4 mo.o
Professional books on reading in
80hool 1ibrary secececseseccccenees 63,8 | 28,0 8.2 100,0
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Acoording to the figures indiecated in Table 12, it may be con=
oluded that two=thirds of the respondents possessed a knowledge of
most of the comprehension skills included in the questionnaire's cheeck
liste Although mors than 80 per oent felt the responsibility for teache
ing the skills should be shared by all content teachers, less than cne=~
fourth of them felt adequately prepered to do gso==~their pre-service
oollege training was insufficients A natural conseguence of sueh a
situation would be imadequate teaching and students would suffer a
deficiency in the application of eritical reading skills, Respmse
from approximately twoethirds of the teashers indicate this deficlensy,

Of the 207 respondents, only 152 or less than twoethirde replied
positively with regard to awailability of professionsl books on read-
ing in sohool libraries. This geems a low percentage when one realises
that professional competemse depends, to some extent, on keeping a-
breast with owrent philosophies, trends, and practices. Reading is
no exosction,

3ince the teacher ls the source and conductor of reading instruo=
tion, it seems that sny effort to help him develop snd improve his
oompetense would be a matter of bdasic importance. In arder to be of
assistance in this regard various educational systems are utilizing
ssveral types of in-gervice sctivities. Table 13 summarizes the types
of programs which were available to respondents during the 196666
school terme-ths period covered by the questionnaire,

It would seem, according to statistics, that Wlletins and worke
shops were available to approximately two-thirde of the respondents
vhile slightly more than half could have utilized demonstration lese

sons, However, opportunities for firste-hand experiences seemed limited
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TABLE 13

PERCENTAGE OF AVAILABILITY OF INeSERVICE PROGRAMS
DURING 196B-66 SCHOOL YEAR

e b ot et e e e o e 8

¥o Total

Type of IneService Program Tes Yo Response | Percent
Workahops sseeescecosacosevsascocns | 6447 30.4 4.8 99,9

Domonstrationsesecessenceonsscanres | 51,7 40,1 842 100.0

Bulletins,eessscosssosarsnnsonssene | 66,7 27.1 7.2 10040

Observations snd irﬁ:unlus visits | 24,2 | 68,1 TeT 100,0

Edueational and/or closed cireuit

televis ioNeeesssvrcovansssansnsnnse | 4.8 §7,0 Ba2 100,0

as less than ons~fourth of the teachers had upportunities provided

for observations and interclags visitatioms., Utilisation of edwa=
tional and/or closed circuit TV seemed alec at a minimum since figures
reveal only 35 per cent availability,

Responses end addenda indicate that, as far es teachers could
determine, only 50 per eent of the available inepervice sctivitiez
stressed the development of the levels of somprshemsion skills, About
45 per cent emphasized the responsibility of content area teachers
far the development of these same skills,

Respondents were reguested to chooss three of the inegervise
programs which they felt would be most profitable to them im theilr
worke Of the shoices made, 83 per cent preferred workshops; 61 per
cent favored umprepared demonstratioms, and 66 per cent desired firste

hand experiences via observations and interclass visitations.
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In this chapter responsss to various parts of the questionnaire
related to the respomdents' professional growth, practices, and ate
titudes were interpreted and evaluated,

Multivaried baskgrounds of education and experisnse contributed
to the teachers' professiomal competense. Although more than one~
fourth of the respondees had two years or lesz experisnce at the
level for which the guestiormaire was answered, conclusions favored
ecompetence if they had the ability and the will to tesch and good
supervisory practices were enforced.

Considering oredits and degreoes, most of the teachers seemed to
be educationally prepared but fewsr than half had adeguate training
in the oversll view of the resding processs Approximetely three~
fourths felt inadeguately prepared to teach the eritical reading
skills, GSuch deficienciss seemed to be refleoted, in some degres, in

the respondents' attitudes and educational practices,



CHAPTER V
COMPARATIVE STUIY OF WY CRITICAL READING SKILLS

Feagoning Skills

Although Emans tells us that "learning to read eritically is a
vital part of adueation."l Austin, in the Harvard Report, comoludes
that ".esthere is little evidenos that schools are doing more than a
minimal job in this vital instructional srea.”® Stimulated by this
oonclusion and desirous to learn the status of certain schools in this
regard, this investigation was undertaken in order to determine the
degree of stress teachers in thwse sochools placed upon the oritical
reading skills comsidered essertial Yy resding authorities,

Both interpretative and evaluative abilitios were included in the
check 1list of skills and, for purposes of this study, were put into
meaningful interrelated groups. Respondents revealed their degree of
teach ing emphasis by checking me of five cholcos. Data callsd from
their replies provide interesting faets for analysis and interpreta=~
tions Table 14 swmarizes the distribution of the stress placed on the
reasoning skills, Tho terzs omphasize and dewlopmental lessons, reime

foroe and review are used synonymously in the interpretation of the skills,

lpobert Emans, "Meeting Current Reading Needs in Grades Fouwr
Through Eight," Recent Dewelopmenmts in Reading, ed. H. Alan Robinson
"Supp lems ntary iducational Monographs,” No. 953 Chiocagos University of
Chicago Press, 1965), p. 14,

zmry Co Austin and Coleman Morrisom, The First Rs The iarvard Ree
port on Reading in Elementary Sehools, (New York: The Mae¥lillan Come

pany, 1968), pe 41.




TABLE 14

DISTRIRUTIQN OF RESPONSES wITH REGARD TC REASOKING

Type of Emphasis

Ho Total

Type of Skill Bmphasize | Reinforce | Allude To | Disregard | Other |Responss | Reapomse

Hoe | % |Hoa| % | Nou| % | Hoe| % |Noe| % |Noo| % | Ho, | %
Classify ideas % 14,6 | 119 | 67.6| 48 |23,2 2 1,0 S| 1.4 | 6 | 2,4 207 | 100,0
Compare and sontrast 38 18,4 | 108 | 62,2 | B3 | 26,6 1+ 0 3] 1.4 | & | 2,4} 207 | 100.,0
Draw sunclusions 43 20,8 108 | 62,2 | 48 | 23,2 ] 0 3] 1.4 | 6 | 2.4 207 | 100,0
Form opinions §9 28,6 | 91]44,0| 468 | 22,2 3 1.4 31 1.4 | 5 | 2.4] 207 | 100,0
Form sensory images 44 21,3| 71 34,3 79 | 38,2 3 1.4 6| B,a | 8 | 2,4] 207 | 100.0
Formilate generalizations | 46 22,2 ] 113 | 64,6 33 | 18,0 5 2.4 B | 2,4 | 5 | 2,4 207 | 100,40
Interpret idess implied
not stated 8¢ IB,6| 88| 42,51 27 | 13.0 4 2,0 3| 1led | 5 | 2.4 207 | 100,0
Interpret charts, graphs,
maps, pietures, tables 35 16,9 81| 33,1 78 | 38,2 3 1.4 4 | 2,0 5 | 2,4] 207 100.0
Perceive relationships bew '
tween words, ideas 48 23,2| 95| 46,0 61 | 24,6 3 1.4 6 | 2,4 5 | 2,4 207 100.0
Predict outcomes from ine
formation given by author | 28 13,5 85| 41,0} 72 24,8 11 5,3 6| 3.0 6| 2,4 207 100,0
Reason osuse and effeot &6 27,1 92| 44.4| 45 | 21,7 3 1.4 3.0 65 | 2.4| 207| 100.,0
Reason about details not
given 71 34.3] 40| 19.,3| 10 4,8 10 4,8 10| 4.8} & 2.43 207! 98,9

L8
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Figures indicate that the average overall pattern of emphasis
with regard to reasoning abilitiss is one of reinforecemsnt, This im=
plies that 45 per cent of the teachers reviewed and provided practioe
exercises. Onsefourth of them engaged in developmental instruotion
while another fourth eonsidered references to skills sufficient., About
5 per cent of the respondents sither disregard temohing of the skills,
replied vagusly, or gave no response at all,

Considering omly the two major stress aress, emphasize or develop~
ments) lessons and reinforee, statistios show that the reasoning
abilities were oither taught or reviewed in more than two-thirds of the
classrooms., However, less emphasis seemed to be placed upon the
interpretation of illustrative materials, forming sensory imsges and
predicting outoomes.

The reading authorities referred to in this study place emphasis
on all of the reasoning abilities, There is unity in agresmsnt regarde
ing the drawing of oconolusions and forming opinions, Nine assent to the
interpretation of implied ideas, illustrative materials, and perceiving
relationshipss The importancs of reasoning osuse and effect is agreed
to by eight of the specialists; seven emphasize predicting outeomes,
and no less than six ccmeur to the importance of the remaining skills,l

Regarding interpretation of illustrative materials, Deshent writes:

Somstimes the writer cannot put into woards sccurately what he
wants to say. Writers thus frequently use picturss, illustra=~
tions, maps, charts, graphs, and diagrams to explain more fully
than is possible through words. Unfortunately, the pupil gets

from these materials what is intended only if can read the new
symbols that the writer ineorporates into these 11lustrations.?

lsupra pp. 31-36

2Emerald V, Dechant, gg rw% the Tuachi%g of Reading, (Engle-
wood Cliffss Prentiece-Hall, Ine, 1984), p. 384,



69
Likewise, Spache notess

Many researchers have found that the reading of graphio,
tabular, and diagrammatio materlals is & partlioularly dife
fioult task, Most pupils do not develop eny real facility
with these materials without direet training., Most readers
need supplemsntary verbal explanations to comprehend even
the simplest of disgrams. FPregsent practices indicste that
the training program for the development of these skills may
begin in the intermsdiate grades and pupll diffioulties im=
ply that it should be continued indefinitelyil

If this oconeolusion is sound, it seems only fitting that frequent
exercises in this skilleeps well as ths other ressoning abilities==be

provided in order that students may become proficient in their use,

Organigational Abilities

A ssoond area vital to the development of mature reading is that
involving organisational abilities., All ten of the referred suthorities
agree to the value of finding the main idea in a seleotion., Harris
states, "This skill implies sn ability to distinguish between essentials
and nonessentials, between the important idea and subordinate details or
illustrations. It is a form of reasoning whish involves comparison and
soleotion, "2 Closely related to this are the ability to establish se~
quence and the ability to follow direstiona=-skills to whioh eight of
the ten suthorities sonewr.

Another of the orgenisational skills is the ability to take notes

1Goorgo Spache, Toward Better Reading {Champaigns Garrard Press,
1965). PPe 339«340,

2)1vert J. Harris, How to Inorease Reading Ability (4th ed. New
Yorks Longmans, Green and Co., s Do .
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or summarize. GSewven of the ten authoritiss agree to its signifiocansce,
Of this skill, Harris writess:
Bo skill 1s more essential to the student of todayseslt is
indispensible when one's study invelves consulting a variety
of sources. It performs a useful function in enforeing
selective, thoughtful resding for ons must try to select
major from minor points, declde what is worth recording,
consider the relation of one idea to another, and rephrase
the author's idea ipto a condensed but accurate restatemsnt
in ome's own words.

Teachsr emphasis with regard to the organisstional skills méiu
as is illustrated in Table 16,

Acoording to statistics, the averege pattern of emphagis placed on
the organisational abilities is o of reinforeement == the overall per-
centage of stress being slightly leass than 50 per cent. FProvisions for
formal teaching of the skills were made by Z1 per ocent of the teachers,
About 31 per cent considered student knosledge sufficients hence, no
stresa~~only allusioans wers made to them, Uther or no responses totaled
about 2 per cent.

Combining the developmental and reinforcement areas, statistics
indicate that more than two-~thirds of the teachers emphasized these
skills while fewer than one-third alluded to theme Grestest stress
seempd to be placed on summarizing and deteesting the significance of
passages, Abowt twosthirds of the teachers conaidered detection of the
m in idea important enough to teach or reinfarce at their levels, The
need to develop or review the ability to follow direotions was recog~

nized by 64 perocent. About 60 percent taught or reviewed sequensce,

llbidt



TABLE 15

DISTRIBUTION OF RESPUNSES wITH REGARD TO ORGANIZATION

Type of Emphasis
Ne Total

Type of Skill Emphasize Reinforoe Allude To Disregard Other Response | Response

Nos % Ho. % Hos % %o, % Yo, % Hoe % Hoe %
Detect main idea 38 | 18.4 99 | 47,8 69 3363 0 0 of{ O 1] o8 207 | 100,0
Detect szignifieane of
passage, statement,
selection 48 | 23,2 101 | 48,8 56 27.1 0 0 o o 2110 207 | 10041+
Establ ish sequence 33 | 16,0 90 | 434,56 77 31 0 0 4 |2.4 5| 1.4 207 | 100,0
Follow direotions 41 | 20.0 91 | 43,9 72 34,8 0 0 0 o 8| l.4 207 | 100, 1+
Sunmar ize 58 | 28,0 98 | 47,3 48 23,2 0 V] o 0 3. 1.4 207] 99,9

* Percentage totaling 100.,1 were rounded up to the nsarest tenth,

19
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Word nunggs

A third classif lcation of interpretative skllls pertains to voeabe-

ulary development. Acquisition of word meanings is fundemental to all
eonprehension in reading. Growth in this area has many levels ranging
from the reeognition of a simpls isolated word to the deciphering of a
writer's rhstarical and grammetical ccntrivances. Since increasing a=
bility to associate meanings with words is dependent upon students'
direot and vicarious experiences, the expanding of this experiential
baskground is one of the teacher's most importanat tasks,

Five interdependent skills, the significance of which 1s stressed
by no fewer than eight of the authorities, furmnish teachers abuudanty
oprortunities for developing r ich vosabularies. These skills cover
most of the semartic impliomations entailed in word growthe-the gtudy of
worde in isolation and context, the ir denotative, connotative, figura=
tive, and idiomatiec interpretatims. Smith, in her discussion of com=
prehension, writes thus of the word meaning skills,

This ares involves working with specific word mesanings: primary
manings, multiple msanings, abstractims, meanings of variant

word forms, synonyms, sntonyms, similies and metaphoricel lan=~

guage, Attention should be given to theses skills regardless of
whather a child is engaging in literal comprehension, interpre-
tation or critical reading.

Table 16 summarizes the typs of attention, or stress, placed upon

vocabulary skills by respondsnts to the gquestionnaire,

1Nila B, Smith, Reading Instruotion for Today's Children (Engle=
wood cliffss Prentice Hall, ince, 196%5), pe 268,




TABLE 18

DISTRIBUT JON OF RESPORSZES WITH REGARD TO WORD MEANINGS

Type of Emphasis

Yo Total

Type of 5kill Emphasize | Reinforee | Allude To | Diaregard Other Hosponge Be sponse

Hoe % Koe % Noe % No, %4 Voe | % | Roe] % Ko, %
Isclation 43 120,8 | B3 | 40,0 | 79 | 38,2 o 0 21,0 0 0 207 | 100,0
Context 51l 24,6 | 92 | 44.4 | 60 | 29,0 0 ] 211,0] 2 {10 207 | 100,0
Denotation 82 | 30,0 | 88 | 41,6 | Bl | 24,6 2 | 1,0 6 |24 | 1] &5 207 | 10040
Connotation T2 | 34.8 | B4 | 40,686 | 39 | 18.8 4 12,0 6 2.4 3 |1.4 207 | 100,0
Interpret figwative
and idiomatic lenguage| 111 | 53,6 | 59 | 28,5 | 18 8,7 | 12 | 5.8 812,81 1 .5 ; 207 | 10040

!

£9
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Data show that the average degree of emphasis tended to be placed
in the area of reinforcement. Review teaching and frequent drill exer-
cises were provided by 38 per ocent of the respondees. OCne~third made
provisions for developmentel lessons and atundant practice exercises.
About 24 per cent deemsd allusions to skills sufficisnteequite a large
percentage when conasidered in relation to the breadth and depth of
vooahulary growth at the various levels. Approximetely 2 per cent of
the respandees indicated a disregard of word meaning skills while
another 2 per cent gave vague respon‘ua. However, addenda to the quesw
tionnaire indicated that most of these teachers felt too inadequately
prepared to offer instruction in the higher level vocabulary skills,

Statistios futher indicate that 72 per cent of the respondees!
instruction tended to be in the areas of development and review, Host
of the stress was placed upon the development of denctation and con=
notation of wards and the interpretation of figurative and idiowmatic
langusges The remaining 28 psr cent of the raspondents provided 1ittle

or no training in this vital area,

Inw:tigatin; Sources

In ths area of higher level comprehension, attention focuses om
thes terms crit ical thinking and eriticel readings Research indicates
that these terms are used interchanpeably by most authoritiss, They
cannot be divoreed for oritical resding is oritical thinking in & read-
ing situation. Strang notes, however, that “we should not confuse orit-
ieal thinking and reading with being oritiecal in a destructive wey,
Critieal thinking is often positive, it should be constructive, The

best thinkers build up rathsr than tear down, They solve problems, they
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they do not merely uncover them."} That students might attain this type
of reading maturity, most authoritiss appear to agres to the meed for
providing background experisnces through the teaching of the evaluative
skills, Among these are those abilities related to the investigation of
sourses. Acscording to Spaches
The search for and the evaluation of various sources is possibly
the most fundamental step in any oritical reading. 7To achieve
this, the student must beocome skillful in oomdining amd reoon=
oiling the viewpoints of warious authors, in Judging the reles
vancy of the material to his tople_and in seleseting, collating,
and recrganising relevamt poﬂimﬁ."
Qther writers sugzest that an attitude of inquiry concerning authors
should be meintained by the resder, Their competence, use of logle, and
validity of oonclusioms should be questioned as well as the publisation
dates of their materials., No less than five of the referred authorities
are in accord with the signifioance of each of the sbove mentioned inw=
vestigating skills, However, among respondses, the concensus regarding
the teaching stress of these sams skills was quite varied as is shomn
in Table 17,

Statistics indicate that the average overall pattern of stress was
placed upm the developmntal lessons whioh wers provided by less than
onw«third of the teschers, Review and practice exercises were supplisd
by 24 per ocent while 13 per cent only alluded to thems A larger number,
23 per ocent, judged the tsaching of the skills to be beymd grade lewl;
hence, they were disregarded by them, Other or no responses comprised

the remaining 7 per cent of the overall pattern of stress distribution,

lRuth Streng, Comstance MoCullough, and Arthur B, Traxler, The Ime
;rauum of Reading (3rd ed.,j New Yorks MoOrew Hill Book Co,, Inse,
61), p. 386,

25pache, op, 8its pe 89



DISTRIBUTIOR OF RESFORSES WITHE REGARD TC INVESTIGATING SOURCES

TABLE 17

m

Type of Emphasis
No Total

Type of Skill Emphasize | Reinforce | Allude To | Disregard Other Response Response

Ko. % Ko % Xo. % Ko, % Koe % Bo, % Ho, %
Attitude of inquiry to~
wards sathor 84 | 40,6 | 51 | 24,8 | 27 | 13,0 16,0 | 11 | 6,3 3] l.4 207 j100,0
Challenge ascuraoy and
reliability of faots 8 | 41,1 | &8 | 33,0 | 21 | 10,1 | 20 9.6 | 10 | 4,8 S| l.4 207 [100,0
Challenge sufficiency of
evidenoe supporting the
author's viewpoint T2 | 3448 | 53 | 25,6 | 24 | 11,6 | 44 | 21,3 | 11 | 5.5 3] 1.4 207 {10040
Combine and reconcile view-
points of variocus authors; 64 | 31.0 19,3 | 26 | 12,1 | 61 | 20,5 | 14 | 6.7 51 1.4 207 1100,0
Deteot faulty logio 67 | 32,4 | 47 | 22,7 | 25 | 12,1 | 5O | 24.2 | 15 | T.2 1.4 207 |100.,0
Judge reasonablensss and
relevancy of material to
Question author's
competence 45 | 21,7 | 39 | 18,8 22| 10,6 | 85 | 41,0 13| 6.2 1.4 207{100.,0
Queastion pull ication date| 62 | 30,0 | 41 | 20,0 | 40 | 19,5 | 48 | 23.2 | 15| 8<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>