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CHAPTER I

THE PROBLEM

Intreduction

Reading is the essence of every primary teacher's class-
room instruction., I¢ is her belief that a child's key teo success
in academic achievement is learning te read., Years of researeh
for the best methods and teaching precedures have elapsed giving
us ne final conclusion as te what 1s wmost effective., Rssearch,
however, has given us substantial evidence of the importance visual
and auditery diserimination play im the beginning reader's develope
mont of reading skills, It is the consensus of reading experts
that disorimiastion gkills are lesrned snd not acquired,

Discrimination of individual sounds and individual

letters constitute learned skills, Children do not

sutomatically scquire these siills with maturity and

passage of time, like the arrival of thelr secend

teeth, Before he can read; svery child must acquire

these two skills in erder to "erack® thcldirrmnt
phonetic cedes of the English language.

Children require repetition of skills learned to ensure
growth in reading. Exclusive use of ene mede of teaching weuld
vesult in meaningless activities and beredom for the child,

T Donna Conmell, "Auditory and Visual Disoriminatiem in
Kindergarten," Elementary English, XLV (January, 1968, p. 51




Concerned teachers seek various types of stimulating materials
and games to keep their children interested and learning.

Statement of the Problem

The purpose of this paper was to survey the innovative
materials and techniques availabls for the primary teasher to
bs used as a reference to now approaches in presenting lessons
in auditory and visual diserimination,

Sgope end Limitations

This survey was limited to & review of professionsl literse-
ture and commercial materials since 1966, Auditory and visual
diserizination gamws, devices, and astivities were examined to
select those most effective in the primary classroom,

Plan of Search

Barly in September, 1971, the writer visited various
lsarning centers, and primary classrooms for the purpose of
selecting teacher-made astivities, devices, and games, Come
mereial materials were compiled from adve rtised professional
and general publisations,



CHAPTER II
REVIEW OF LITERATURE

Introduction
Publiestions of studies on auditory and visual discrimina-
tion have emphasised the intricate role of both modalities in the
teaching of reading. Reading involves the ability to make fine
disoriminations between word symbols that are closely related, as
well am» assoclation of oral speech sounds with priated letters and

letter combinations,

Reading authorities support the possibility of auvditory
discriminstion being present as a facet of visual discrimination, as
the child uses both his eyes as well as his ears when learning to
read, Soms writers have indicated the possibility that auditory
discrimination has & greater significance for the beginning reader
and that visusl discrimination is used mores dy advanced and able

readers,

Philosophies of Reading Experts
Pertaining to Importance of Auditory Discriminstion
Phonstics 1s defined as the scisnce of speech sounds used by
people in speaking their langusge. Students of phonetics develop
the ability to recognise likenesses and differences in sounds of
letters or phomemes which are applicable to the teaching of reading.




In a truly phonetic language there would be complete
consistency of written symbols and sounds. This does not hold true
of the English language., Authorities in English have found it
to be 85 per cent phonetic with inconsistencies in pronunciation of
vowsls, Some vowsl and consonant combinations of letters share in
this inconsistency by having more than one pronunciation, Pronuncise
tion inconsistencies are also prevalent when the same sound is proe
duced by more than one combination of letters. The awareness of
these prevailing inconsistencias of letter sounds in the English
language does not resrain reading experts from advocating the
development of auditory discrimination power of beginning readers.
They are in sgreement that a child needs to learn that words cone-
sist of sounds, and that the same sound may be heard in more than
one word,

If the child cannot hear sounds correctly, he normally can-
not learn to spesk them correctly. A child cannoct pronounce
distinetions that he cannot hear. Furthermore, if he cone
fuses or distorts sounds in speech, it frequently is impos-
sible for him to associste the correct sound with the visual
symbol, Thus, inadequate auditory discrimination leads to
improper speech and ultimately to an incorrect association

of sounds and printed symbols,

The learner must discriminate the phonetic elements that make
up & word. He must maks appropriate associaticn between spoken
and written word, He gradwmlly aa!da to realisze that words that
sound alike frequently look alike,

It is slso generally accepted that children who learn to
differsntiate betwoen sounds in words have established an adequate

Yerald V, "Dechant, Im the Teach. uf Read
(Englewood Cliffs, N.J.1: Prentice s 408G, Js Do




foundation for phonics, One who acquires ability in auditory
discrimination is gensrally considered to possess one of the factors
essential for success in learaing to read,

Concepts developed by young children are closely related to
growth in vocabulary. The understanding of concept is basic to the
comprehension of a task to be performed. Ability in auditory dise
erimination most likely occurs im children as a result of a program
designated to teach the skill of hearing ssparats sounds in apoken
words., The knowledge of likenesses snd differences in sounde is
established by teaching the child what he is to listen for in
specific letters, letter combinations, and word elements.

Sixeyear-olds often find it difficult to distinguish cone
eistently between the sounds of "g* and "k", "m":and ", and
Rp" and "b", Basic lessons in suditory diserimination should stress
congonaunt sounds that are easily differentiated. If the child can
discriminate between sounds, the concept of the terms “sound aliie®
aad %gound differently® have been established,

The technique of blending requires a more accurate under
standing. It is for this reasocn that blending is not introduced in
the reading program until the fundamental skill of cousonant
discrimination has been achieved,

In blending we are asking pupils to understand, not just

accept, the ideas that we can form a new sound by combining aspects
of soveral sounds, The sound of str in street for instance, is
not a simple combination of the sounds of s, %, and r. Rather

the sound is s uaiqm Joining together of a particular attribute
of each sound,l

tGerald G, Glass, "A Look at the Teaching of Word Analysis,”
Elementary School Journal, LXC (October, 1958), p. 36.




Research has estsblished evidence that competence in auditory
discrimination is basic tn reading achisvement, All subsequent
steps in teaching phonic analysis are based oan the child's ability
to discriminste between speech sounds in words. Poor auditory disw
crimination is related positively to inaccuracies in articulstion
and pronunciation, and subsequently to poor achisvement in reading.
Therefore, as suditory discriminmation matures and is developed
through instruction, the child is capable of produscing and distin-
guishing the differsnt sounds of his langusge.

Studies have dutermined & significant relationship between the
skill of auditory discrimination and achisvement in reading., Weintraudb
has stated that "ability in auditory discrimination is generally cone
sidered to be one of the fastors essential for success in learning
to md."l Durrell and Murphy support Weintraub's theory by reporting
that "training in suditory diserimination increases general reading
achisvement, The child who learns to read easily is ususlly oune who
notices the distinct sounds in spoken words.*2 Morency’ after con-
ducting & longitudinal study on auditory discrimination, came to the

15amuel Weintraub, "What Research Says About Learning to Read®,
MMig Rea Instruet Edited by Helea M. Robinson., (Glenview,
TiTInois: BScott Foreaman and Company, 1971).

2honeld D, Durrell and Helen A. Murphy, "The Auditory Discriminstion
Factor in Reading Readiness and Reading Disability®, Education, LIXIII,
(May, 1953), p. 560,

3pane Morency, "Auditory Modality, Research and Practice®,
Perception and Rea « Edited by Helen K, Smith, Newark: International
e8 2300 Oy .y 1968,




conclusion, that growth in auditory discrimination occurred in
children as they progressed through school, She determined that the
poor discriminator did not in general do as well in reading as did
the good discriminator at the end of each of the first three grades.
McNeil has concluded through study that “"suditory training enables
children to progress in reading beyond the level predicted for them
by their teachers,”l Reading expsrts are in agreement that although
auditory discrimination is positively related to reading achisvement
it is only ons of the many factors contributing to competency in
reading achisvement,

Pertaining to Importance of Visual Discrimination
Vision is essentlal to the act of reading, Gensrally, vision

is known to be comprised of these three elements; auuity, compre-
hension, and perception., ®Apart from any external inhibiting factor,
reading msy be briefly mraemd as an activity involving the use

of the visusl apparatus by means of which verbal symbols are apprehended
and appropriate mesnings elicited."?

Conscious of the direct reletionship vision has to reading,
experts have relisd heavily on visual discrimination in determining
reading readiness, Visusl discrimination is a major component of the
majority of published readiness tests,

1y, C, MeNeil and J. C. Coleman, %erimiaatwn
Trai in the Development of Word Analys 8. Paper presented
at &%ﬂm’aﬁ? of Calllornia at Los Angeles, Microfiche, 1967.

2Jean Turner Goins, Visual Perceptual Abiiities and Early

Road% Pro%s, Educational Monograph, 01 agots Ualversiily
of Chicago Press, 1558), p. 2.




Authorities accept visual discrimination as an important
prerequisite to and component of initial resding, Children should
be exposed to the meaning of discrimination at a very early spge.
According to Scott,l preschool training in which the child is required
to racognize toys, clothing, and persons who enter his immediate
family oircle, will provide a background for a more intricate program of
discrimination upon the child's entrance into school. Extension of
thess skills evolve into the capacity of recognizing differences in
objscte, pictures, and various coufigurations, School should introduce
the child to a mors sophisticated sequential program of noting like-
uesses and differences smong letters, word elements, configuration of
words, and a combinatlion of words to make new words,

There are numerous programs for instructing the beginaning reader
in visusl discrimination. Barrett indicates that "Literature in this
ares tends to raise questions as to which single diserimination taek or
combination of visusl discrimination tasks have the highest predictive
relationship with first grade schisvemsnt®.? Some in the reading fisld
promote programs comprised of recognition of geometric designs and
figures a8 being the most effective indicator of achievement in resding.
Researchers in this area, Goins3 in particular, concludes that tasks

1 |
Toulse B Scott and Jc Ja Thmpm
Speaking, in Reading, in Writing, Webster Pub

2Thomss Barrett, "Visual Discrimination Tasks as Predictors of
% md;?gudm Achisvemsut", The Reading Teacher, XVIII (January,
1965); p. .

3Jua Turner Goius, %

Progress, Educational Monograph, No
u’ 958)’ Pe 20




requiring vigual discrimination of geometric figures requires an
advanced amount of concentration and subsequently gives evidence of
the child's proficiency in retention of presented figures.

Many reading experts agres to a readiness program that supe
plies the child with material related more directly to symbols of
speech and word elements rather than figures unrelated to reading.
Gagon relates that ressarch studies show "a high correlation
betwaen visual discrimination on geometric forms and gross objects
and reading, but few if any show & cause and effect relationship,
This 1s interpreted to mean that it might profit the child more to
have visual discrimination exercises on letters and word forms which
he mests rather than expect the trausfer to take place after being
taught on gecketris figures".l Mere drill is not sufficisat to
develop readiness for reading, as veading is a very complex process.
The task must be flexible and diversified to insure that the child
will become an effective reader, He must be able to distinguish elements
that are useful in one word but do not apply to another. '}Itf iz
recommended that lessons in visual discrimination be directed toward
one specifis skill that is useful to the child in reading, Bagford
recommends that "lessons in visual discrimination be directed toward
the specific skills that a child uses in reading, discrimination betwsen
gimilar letters and words rather than similar pictures and figma.'z

'nod-m Romreh and Word Perception”, Education,
1XnXvi, (April,mgéésg p. U

2Jack Bagford, Phonics: It's Role in Teaching Reading, (Iowa
City, Iowas Sernoll, Iamc., 1967), g
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Fillmer supports Bagford by the following statement, "Conorete or
meaningful words obtained greater accuracy and retention in sequentially
ordered recall situations through the auditory or visual modalitiss,
Material which is meaningful snd rich in association can be remembered
longer and more sasily than material which provides no meaningful associa~
tion.‘l
A program couceived and developed to stress meaningful elements
related to reading will promote gradusl growth in visual discriminstion,
In professionsl publications in reading ianstrustion, it has been
pointed out repsatedly, that reading is a "talring to® process.
In vegard %o development of visual discrimination this has two
important implications. First, the child must have sufficient
background of experisnce pertinent to a given selection to ensure
adequats woriking concepts, A part of the procsss of perception
is the association of meaning with printed symbol., Second, the
child must have had considerable experience in making visual
disoriminstion, When thess experisuces are ddcking childven may
be conspiculously slow in analyzing details and reacting dis=
criminately to small or subtle differences among word forms,?
The basic elements of visual discrimination constitute another
_ fundamental factor for success in learning to read, IZ a transfer to
reading is to ocour the practice of smphasising visual discrimination should

be encoursged as this is closely related to the ultimate zct of reading.

Innovative Materials as the Writer Views 'ham

Innovations in education take on many dimensions. The various
types of innovations rauge from changes made spontansously by teachers in
the course of their tsaching duties to innovations which are adapted
throughout a school or school system, It is the writer's intention to

13«3 T, Fillmer and Ronald Linder, "Auditory and Visual
Performance of Slow Readers®, Reading Teacher, XXIV (October, 1970),

pPe 17#22,

2Eamett A, Betts, Foundations in Rea Instruction, (Chicago,
Illinoiss American Book pany, s Pe 335,
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consider innovations dealing dirsctly with teaching techniques and methods
within a olassroom rather than a complete reorganisation of a achool
systenm,

Numerous articlss on innovative materials have been published
with varied opinious as to their worth in the teaching profession, Points
of emphasis on approaches, methods, and philosophiss may vary but authors
seem to agree that the basic goal is always to promote the individusl
highest level of achisvement., Shaniman feels that games can be used to
reinforce many different reading skills, "GCames are sn incentive for

learning vocabulary, phonies, word structwe, and sight words,"! Wagner
and Hasier suggest that teachers who consider instructional games for

classroom use ask one single question, "Would this partisular game make
teaching more effective and pupil learning more efficient?? fThey state
further "that the first step in using instructional games is to maks
selections only in terms of their cobvious teaching value,*

Cames oftan provide necessary sslfwmotivating incentives for
facilitating reading instruction at various age levels, The drill or
repetition of certain reading askills essential to all teaching can easily
bs accomplished through games, Instructional games can facilitate ample
revard in terms of interest and a varlation in what is sometimes monotou~
our routine,

lplorence V. Shanikman, "Games Reinforce Reading Skills",
The Reading Teacher, XXII, (Desember, 1968), p. 262.

2Gw ¥Wagner and Max Hasier, "The Importance and Use of Reading

Camas®, Rca% on max¥ Instruction. Edited by Albert J, Harris,
(m Yorks ' . B+ 3’ Pe 3830




Cames afford many opportunitiss to present learanings or to give
additional repstition or drill in a variety of ways., Because of
the many settings in which the same learnings or skill can be
practiced, the pupil's interest ie maintained, Instructional
gemes can give, in an interesting way, the additional practice
necessary to "fix" «r::in&nrnmp:;l :I;ha pupil will du;phy
that characeristic which essent 1] learning situation

Reading authoritiss advise administrators to have specific goals
in mind when developing a reading program in which they wish to incorpoe
rate the use of innovative games, Classroom teachers are cautioned
tc be awars of the resason why a game is appropriate and how it will meet
the needs and interest of the individual using it.

There are certain characteristics that are esseantial for the games

used in the classroom, They must have a real learning value that

reinforces or teaches a reading skill, The mechanics of the game
should not take much learning time and should not overshadow the
skill it is supposed to reinforce. The fun of the game should

center around the reading skill, rather than in the game itsslf,

Each game should have a specific purpose that is meaningful to the

child, but reinforces or enriches a classroom goal. Children should

be able to act as leadars in most of the games or they should be
self checking, They should be mptab%u to the needs, abilitiss
and interest of the children involved.,*

Teschers are informed by Schubert "to select games that are versa-
tile-~games which can bs readily afapted to different needs and purposes.
The choice of games should appeal t¢ the age group with which one is
mkiag."3 He indicated the need of periodically evaluating the game to
see 1if those being used are still valuable and useful, No gome should
bscome busy work,

Games seem to serve as ideal tools for the lower grade child,

3’&“.

2rlorence V. Shaniman, "Games Reinforce Reading Skills", The
Reading Teasher, XXII, (December, 1968), p. 263.

3Delwyn G, Sehubert, "Reading Games Why, How, When," Elementary
English, XLIV, (April, 1967) p. 365.
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Oliver maintains that, "activities and games to teach matching letters,
letbter names, auditory discrimination and phoneme perception can provide
the struggling beginner with readiness for initial perception of worde,"t

The ultimate goal of the use of ionovative materials in reading

instruetion is to help the individuml work at his instructional level
with a sense of accomplishment and security.

Conelusion

Experts are of the opinion that there can be no single sensory
approach to reading for normal children, since visual perception in
reading always involves a degree of suditory perception. The ability tc
associate the sound of letters and the combination of lstters with the
printed symbol equivalents is dependent upon the child's ability to recoge
nise and discriminate visually between printed letters and letter combinae
tions. The successful teaching of all subsequent steps in phonics is
based on the child's ability to discriminate between soundes and to synthew
size phonstic elements in words, It is the concenszus of authorities in
reading, that the exclusive use of one modality over the other would result
in a meaningless method of teaching the child how to accomplish the act
of reading.

lMarvin E, Oliver, "Initial Perception of Word Forms®, Elementary
English, XLIV, (April, 1967), pe 385, '



CHAPTER IIX
INDEPENDENT ACTIVITIES AND TEACHER DIRECTED ACTIVITIES

Introduction

Chapter III will list gemes and devices for developing suditory
and visual diserimination skills., The objective of this study was to
ald the classroom teacher in selecting available reading games, de-
vices, and techniques for use in an imnovated classroom,

The chapter is divided into two major headings; Commercial
Reading Materials, Teacher Made Reading Materials, Each major heading
is further subdivided into materiels pertaining to the siills of
auditory and visual diserimination.

Commercial Reading Materials

Auditory

Avditory Perception Training. Niles, Illinois: Developmental Learning

Material, 1972,

This program is designed to present in a sequential manner, five areas
of auditory perception, sash containing 3 levels of activities. The
area that is of interest is that of Auditory Discrimination which eone
sists of 17 tapes and 3L spirit masters. This srea develops the abili-
4ty to assosiate sounds with pietorial symbola of the sounds, These re-
present both gross and fine sounds with a letter or picture represente
ing the sound, Price (total program) $260,00, Diserimination only $70.

Buidd g, Washington, D.C.t Remedial Education Press.

Four differsnt decks of caerds words printed on them, This is a sound
matohing card game, The players take tricks by palring the sounds of
beginning, middle, or ending of words. No price listed.



tapes present clear »augﬂ- for guwﬁna.awa

s
aress, u.ou«cgaw« position, spatial positi ouc.ieev
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selfwcorrecting supplement to a dbasie reading program. The pro

consists of 269 8 phonics prastice cards..8]1 different euﬂa ui.th
three or four duplicates of esch, Cards 1 through Sk present initial
ccnmonants, initial digrsphs and blends, and finel consonants; eards 55
through 81 eontain short vowels. A teasher's manual is part of the
program, No pice listed,

Phord.e « Chisego, Tllinois: Beckley Cardy Company,

xul Ml&rtohattn. The pupils are asked to cover on their
caxds thoss words beginning with the same letter or letter combination
as those in the word pronocunced by the tescher or lsader, The list of
words ie supplied by the company, No price listed.

Phonie Rummy. Buffalo, New York: Kenworthy Educational Services, Inc,

y game consists of two decks of cards with 60 cards in each deck. The

eards can be obtained for different grade levels from 1 to 5. The pure
pose of this game is to match vowel sounds given on the cerds,

Junior Phonie Rummy, Buffalo, New York: Kenworthy Edieational Services,
¢, Ihis game sinilar to the game listed above, The purpose of this

gnhtommmmmmdntehmmmm
then,

Mca wo vm Games Kit, Chisago, Illinois: Lyons and Carnahan

m.l kitm omu games, Each gems has directions for using
the squipment to play additional gamss. The 10 games will be listed
separately delow,

l, 0)d Iteh. This game develops good listening habits, The game
is used to glve prastice in initial eonsonant sounds, By identifying
and naming pictures, the eidld will subvoeslise initial sonsonant
sounds as he matches one with the other. The game has eards with
plotures on them 160 be matached with another sard with the same
sonsonant sound,

2, Spines-around, This game sontinues to develop the ehild's sikill
of hearing and saying initial consonant sounds in words. It also
adds the visual form of letter symbols, thus establishing the relas
tionalship betwesn sound mid gypbel. 7The game is a large folded
eardboard square with & tyail draam on it, The trail is divided into
squares with a picture and corresponding consonant placed in it. BEight
peopls oan pluy the gams. Tts player spins & top that has 4 peaks
with numbers on each peak. Ths smber on the peak that points wp after
Wwwmmmammmmmm
pege M&muﬂu@hﬁmt&mnﬁefmhtmmum

3. Bingobang, The skill of indentifying econsonant sounds and symbol
as they oecur at the ends of the words. 7This game reinforces the

soncept that some symbols have tho same sound whether they osccur at
the beginning or the end of words, and that these serve as clues to
word promuneiatinn and recognd$ion, The consept of rhwming is also
reinforeced,




provides a variation in the placement of the dig

7« Yowel Dominoss. To be used only after short
been Introduced to the children, The game uses |
vowel pletured and written words,

9. Fall Houss. Bingo type eards are vsed. The
nitien of vowels, yowsl digrsphs and diphthongs.

10, Syllable Count. Also a bing type game to &
Vnwwﬂﬁggﬂgfwi%m
ayllabieation.

w Tids Is & tie andioevisual program. Th
gwm-gnu.pﬁfkfu.niwgg. ma_

more advanced pupils, Kit A includes five games list
1. Snail Treil. This is a board game which emp
experiences with beginning consonant sounds, Pl
large playing board, one small spinnay board and

2. Sound Hound, Rummy type game emphasizes fin
Abi1TEy To associate words having the ssme finsl
are also stressed,



3. mm. This is & sard game designed to sharpen the
playerts in discriminating short vowel sounds. Playing
materials oonsist of 35 playing cards, ons spianer board, snd
6 card holders. (3«5 pleyers)

Le Patch Matall, A game that enriches wordbuilding skills. Bee
techniquas are introduced. Playing meterial includes 8 playing
boards, 100 lstter squares.

5« Seat Cat, This game enriches the students experience with
phoneme~grapasme relationship through wordbuilding patterns,
Playing materials for this game axe 8 playing bosrds (2.8 players),
200 latter squares,

Short Vowel Program, Niles, Illinoist Dev.
» .io:ﬁ gron » st elopmental Lesrning

The Short Vowel Program is made up of five tapes, with three separate les.
sons on each tape, The first tape includes a basie introdustion and exe
planstion of the vowels plus an excellent axplanation of when "y" is used
as & vowal., Esch vowel is presented in Ssclation as the tape progresses.
The vowels are then eccmbined with inmitial snd finasl eonsonants., Instructe
jons are included with each tape. Price $20.00,

g This. Chieago, Illinois: Hareourt Brace, Jovanovich, Ins., 1970,

ties in this kit provide a full yesr's work of self.directing,
self-oorrecting materials, The 100 cards are designed to correspond with
the stages of reading as they progress through the ysar from prereading
to firet resdsr. There are three sets sach of 100 different cards. The
kit also eontains 12 transparent plastis overlays (additional sets of 12
may be ordered extra). The pupils weite their responses with ordinary
crayons, or gvease pencils on transparent plastic overlays whigh fit over
the cards. Children can compare their responses with the correct answers
on the reverse side. The program ineludes worisheets for scund.lettier
relationship, initial consonent substitutes, and vowel substitution, No
price listed.

Visual

A B C Gsme. Buffalo, New York:s Kenworthy Educational Serviece, Inec,
Tis gane was designed for teaching letter, word, and pieture regognition
iz played by matehing cards, Each cayd in the set has a pioture, ths name
of the pieture, and the letter which the word begins, The gams is played
something like *0ld Maid", as the players are to find mates for each card
in their possession. One care entitled "My, ABCY does not have a partner,
The child who has this card left in his hand when all the other eards have
been matehed is the loser,

%‘ Cards., Niles, Illinois: Developmental Lesrming Materials,

88 thres sets of Alphabet Cards printed on coated, sturdy, regular sised
playing cards are intended to tesch equivalence of different latter forms
in symbolizing the same sound, Capital mad lower case letters for three
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different kinds of alphabets are ineluded., There is a total of 156 eards.
The three alphabets are manuscript, printed and cursive. Directions are
also included, This game is useful for children who are beginning to change

from printing to cursive writing, The student is asked to identify and
match lower case and capital letters.

:< 31:13.13 Paoll ’ Ps.t Instructo Corporation,
{1 transparencies for K-P, This is a three~dimensionsl visual
eimrlntmuoa kit eentaining thres overlays; Ll colored

wanipulatives, 1/3* thick. Prioe $4.95. Also le the Alphabet ine
cluding 2 overlays and L manipulatives, Price 33
WLH& Paoli, Pa.,s Instructo Corporation,

[onal Letter Shapes in both lower and capital lstters. This

kit also has L overlays; 52 plastic wanipulatives, 1/8% thieck. Pries $4.9%.
ray to Good Resd Kankakes, Illinoiss Imperisal International

P s Byl I P4 m' -

This program consists of 20 tapes emphasising visual perception. This is
particularly recommended for children who nsed individual attention in
strengthening their visual pereeptual skills, The RK2 kit is developed
to invlude four main areas of visual perveption. These areas are: position
in spase-«to develop visual memory and mmreness of spatial relationships,
sonstangy of shape««to develop visual disorimination and addlity te recoge
nise shapes: The other two are eysemotor cocordination and figureeground,

Letter Form Board. New York, New York: Houghton Mifflin, 1971,
xmmararmwmmmmmammnmwum
letters., It is useful in presenting tasks involving discrimination. This
large, standwup board containe cspital letiers on one side, and lower-
case letters on the reverse side, The object of the frame is to fit the
letters intn their correct recessed area, No listed price.

Per on Puszle Inset Board-Assortment A. Niles, Illinois: Developmental
Tesrn
ammxmwmmmwmimmmmuﬂtm

into 15 corresponding depressions. This is to help develop visual peresption
skills, Priee $3.00,

on Pussles. Niles,Illinois: Developmental Leawning Materials, 1970,
puss offer an interesting approash to perceptusl learning,
The figures differ im sise from biggest, smallest, in between, bigger than
and smaller than, The pussls of the five shickens differing in eonfigurae=
tion helps to develop relationships to letter and word resognition, $3,.15.

MQ Word Wheel, Chissgo, Illineis: Becklsy«Cardy Company.

The phonetic word wheel gives opportunity to devise many gsmes recognising
vowels, snd consonants, and blends,

m«mmm
gane } of eards, sach having a pair of words,
mmmwmmmmmmwrmmpm Set I consists




of cards of one lestter only. Set II has woerd pairs that differ

because of the arrangement of the letters, such as states/tastes.

Caxds are printed om strong golored tag bdoard., The game eomes with
instructions and ie eontained in a sturdy cardboard file bex, Priee $2.25,

Stonss. Pacli, Pa.: The Instructo Corporation.
%gm? rubber composition squares to walk on, The 26 eapital
latters and four alternate letter forms are good for learning to recognise
the names and sorvesponding eonfiguration of the letters. Price $ 10,95,

This. Chieago, Illinois: Hareourt Brase & World Ine,
tory Seotion for deseription of the kit., Visual diserimination
saction eonsists of diserimination of wrds and letters.

Teacher-uade Reading Materials

Baseball., This game may be played with two teams of L to 6 players. Draw
;Eamo:ubuobaum Fluce a letter on each base, The first
with the lstter in the box at first base., He is
mmaugwmmnwmhtm,rormw.xazmm
so for sach base, a run is scored for his tesnm,
is out, VWhen the tesm has three outs the other

%
:
i

Basket Ball. Obtain small plastic pails., Print or paste initial eonsonants
“on the side of the pail, The ohild is given a suall rudbber ball and asked
to make & basket. He is then required to give words beginning with the
sonsonmnt that was printed on the basket inte which his ball was throwm.
He can keep making baskets until he wmisses giving words., Numbeyr of turns
ean bo designated by the teachey.

+ Squares are maked off em a large piece of paper, Eath square
initial consomant printed om 1t, The shild throws his beanbag into
cmmnéﬁmuwmulumtmthmuuhmmw
hgara He is given s score for eash word., 4 time limit is determined for
'WM“;

sl board ihe blasicho 'M:Mh
mmtum&wmuﬁtmt,mMrm¢ormwm
consonant. This game may alsc be used 6o sheck the medial or final position
of the sonsonant,

Clip It. Paste pictures of objects on a rim of e paper plate, Print the

.ng sound frr each pisture on a slip or slothespin, The child elips
the clothes pin on the correct picture. Ending sound, vowel sounds, or
blends eould be uged.
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Discrimination Between Socunds. Recorded or taped sounds from non<human
sourcos such as nammering, sawing & pisce of wood, electric mixer, fire
truck siren, kitten meow, etc. The learner can individually and orally
tell the sourcs of the given sound,

Feed the Bird, Make a bird out of a box, A slit ig made for the mouth,
S worns ares made and plctures of objects are pasted on them,
Children feed the worms to the baby bird, if they know a word starting
with the same initix] couscnantas the picture,

Go Fish. Make the fish cut-outs, Write vocabulary words on them, Turn the
' on the table, Children take turns selecting a fish and

reading the words, and give another word starting with the same sound,

Vhen all the words ars gone the child with the most fish is ths winoer,

Go%oea.!om. Ons child pretends he is goling on a journsy and names
s people, or places he will visit beginning with the same consonant

sound, He then asks ths rest of the children who would like to travel
with him, and what they plan on bringing along, The child must name
samething that begius with the same consonant sound as used by the teacher
or leader. If he does he may come along.

Mateh the Sound Cards. On mall cards print words that children are
able o read, As In a card game distribute four or five cards to each
child who is playing the game. One of the children reads ons of his
words, but does not show it to the others., If another child is holding a
word which begins with the same sound, he reads it and gives it to the
player, If not, the player lays down the word card, Wwhoever is out of
cards first is the winner,

%—-ﬁo—ﬁom. Draw a merry-go-round on a large shest of cardboard,
a r for sach seat, Esch playsr takes a turn giving a word

which ends in the letter designated by the teacher or leader, When the
player does #o correctly the ssat on the merry-goeround yepresented by that
letter is his, The child who gets the largsst number of seats is the
winner,

Beginning lstters or blends may be used.

Shoyt or long vowels may be used,

Prefixes or suffixes may be used,

Name It, Have a basket with nmmerous small plestic animals and objects in
child selects ons from the basket, names it, and takes another or
asks another child to find one that begine with the same sound,

Pet or + Each child is given a letter of the alphabet, 7The children take
uras g names of toys or pets whose name begin with the same sound as
the lattors he was given,

Race Track, Take a piasce of 12" by 28" tagboard, Draw a race track marked
sections. Print a letter or lstterscambination in the marked off

ssoctions, Two children are given mmall plastic cars for racing. The purpose

of the game is to name a word that begins or ends with each letter in each



section, An incorrect answer puts the car back to a previous sectionm,
while a correct answer advances the car, The first child to reach the
Thome" and of the track is the wimer,

W. Take a pisce of tagboard 12" by 8", Paste pictures of
) words in rows of five pistures to & row., The child is to find and
place & button on the other picture in the row that rhymes with the first
picture.
Beginning consonants might be used instead of rhyming words,
Consonant blends might be used; prefixes or suffixes might also be used,

Shoot the Duek Dowa. Place duck cuteouts on & pond, (use a flannel board
or the chalk board). A letter should be written on each duck., When the
ehild recognizes a letter on the duck that is the same as the initial
eonso:;m. of the 1ist of words read by the leader, he msy place the duck
on land,

Sounds Round About, The children close their eyes and listen to all the
80 can hear in and outside their room. After thirty seconds or
80 the children relate all the different sounds they have heard,

Treasure Chest Oame., Make a treasure box, Write beginning sounds on cute
out "gold pisces” and put them in the treasure chest. The child chooses
a cutwout object, takes a gold pisce from the treasure chest, If he can
match the beginning dound with a gold piece he may keep the treasure. If
he cannot he must put the treaswre back in the treasure chest,

‘rhrm% the Ball. A child throws a ball and says & word, Ths child
n give 8 word with the same vowel sound, Initial blends

ca
may also be used,

Wishing Well, Maks a wishing well oubt of a covered paper box, Put cute
m%r‘(ﬁny may be in the shape of toys) in the wishing well. Each
cut-out should have a consonant printed on {t. Attach a paper clip to

each object, Attach 2 magnet to a stick, The child draws an object out of
the wishing well, If he can give another word using the same letter sound
he may keep the object. If he cannot give another word using the same letter
sound he must return the cbject to the wishing well, The winner is the
¢hild with the most objects,

Visuval

Letter Came., The children are given sheets prepared with short rows of
Tower case and capital letters. The children are instructed to match the
correspouding upper and lower case letters,

Anima] Picture Study. The teacher selects a series of animal pictures, such
as twc cats, two dogs, or other classifications such as toys, houses or
boats, may be usad, The child is given these piotures and is asksd how
they differ.
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Similarities., The teachsr uses & large chart with various pictures
pasted on it, The she gives the children duplicates of the pictures
pasted on the chart and tells then ¢to match them with those on the chart,
The children may be asked to match letters in a similar way,

Gmu:__i_n_g Game, The teacher lines up a series of cbjects, toys, or pictures
on her desk or on the floor, The children are told to look carefully at
all, The children look at them for about ten seconds; then one is covered
or removed by the teacher. They are then asked to look again and guess
what is miseing,

Name ths letter. Flash s set of cards ou which have been written the capie
Tal and lower cass letters of the alphabet, The cards should be flashed
at random order. As the cards are flashed the child is to nams the card,

Pind the Pisturs., Take a &% by & piece of tagboard. Divide the tagboard
squares, ite pairs of letters which are similar in form (such as

n«h, deb, p«b, and p-q) in each of the squares. Give children buitons and hav

them place ons on the pair of lstters that are named, The ons who has the

most squares filled with buttons is the winner,

Likenesses and Differences. Two sheets of cardboard 8" by 10" in sise
sre used, Theps are jJjoined together with tape down the center to make s
folder, Divide the folder into squares and place pictursd objects illuse
trating the idea of big«little, larger-mmallest, long-short, in the
nqmiu. The child is to mark in each row the picture indicated by the
tascher,

sﬁm the !!agitg_ wWheel, Cut a circle 6" in dismeter. Around the outside of
¢ s place consonant lstters on either side of a cutout window, Maks
a second circle with vowels written so they will be visible through the
wiadows of the first circle, The object of the game is to turm the second
eircle and make new words,

Mateh Ms, Matching pictures of objects whose names have the same initial
blends or consonants,

Matehing pistures whose name have the same rhyme or final
consonant, Matching pictures with a printed word for initial sounds and
blends, Matching pictures with a letter for initial and final blends,

Find the Plcture, Distridbute a pack of cards tc sach child, The cards
should have picturss of objects or forms from simple to very complicated
illustrations on them, The children are asked to match like cards, After
they have completed match their pack of oards the teacher or the
leader should ask how the pictures are alike or diffsrent.

Finding the Miss Parts, The teacher may uss pictures from old readers,
magasines, or wor. ks, Parts of the picture are cut off, and the
children are asked to find the missing parts. For example she may cut the
tail off a dog, or the sail off a boat,




Conelusion
Auditory and visusl discrimimation proficiency is vital to
reading achisvement. The abundant variety of games, devices, and
techniques available to the classroom teacher can reinforce many
reading skills at the primary level. It iz hoped that this 1list will
be helpful to the classroom teacher in serving as a referemce to
innovative materiasls,
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