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Abstract: This study aims to determine the level of 
transformational leadership practices by school 
principals in the national secondary schools in the 
Northern States of Peninsular Malaysia. The study also 
aims to determine if school culture acts as a 
moderator to the relationship between 
transformational leadership and organizational health 
of the secondary school teachers’ in the 3 states in 
Malaysia. Despite transformational leadership being 
commonly practiced, there is a dearth of research, 
conceptual and empirical, focusing on school culture 
as moderator to the relationship. To attempt to fill this 
void, this article develops a conceptual model on 
school culture functioning as a moderator to the 
relationship between transformational leadership and 
organizational health of secondary school teachers 
and provides explanation of their effects through a 
statistical methodology. Finally, the author discusses 
the managerial implications of their research and offer 
suggestions for future empirical research. 
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1. Introduction 

There is great interest in educational leadership in the early part of the 21st century. This is 
because of the widespread belief that the quality of leadership makes a significant difference to 
school and student outcomes. In many parts of the world, including both developed and developing 
countries, there is recognition that schools require effective leaders and managers if they are to 
provide the best possible education for their students and learners. As the global economy gathers 
pace, more governments are realizing that their main assets are their people and that remaining or 
becoming, competitive depends increasingly on the development of a highly skilled workforce. This 
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requires trained and committed teachers but they, in turn; need the leadership of highly effective 
principals with the support of other senior and middle managers (Zaidatol Akmaliah, 1990). 

Transformational Leadership moves individuals toward a level of commitment to achieve 
school goals by identifying and articulating a school vision, fostering the acceptance of group goals, 
providing individualized support, providing intellectual stimulation, providing an appropriate 
model and having high performance expectations (Leithwood & Jantzi, 2006). For this study, 
transformational leadership will mean the manner in which the school principal guide and 
encourage fellow staff to work, communicate the schools’ goal and empower them to achieve the 
schools’ vision. The main purpose of this research is to investigate the influence and best practice of 
transformational leadership, school culture and organizational health of secondary schools in 
Malaysia as perceived by teachers. By identifying the role played by principals in exercising their 
duties, this study will attempt to reason out approaches used by principals in motivating their 
subordinates. 

Ensuring success in the modern day environment depends much on the ability of the 
principal in portraying his or her leadership skills by inspiring others to undertake responsibility 
and work towards a shared vision of improved education (Spunt, 1999). Practicing good 
governance techniques like transformational leadership comprising of recognizing, inspiring and 
supporting others in an organization will lead to embracing positions of leadership (Spector, 1997). 
Although researchers argue on the uniqueness of their terminology, the myriad of leadership styles 
be it teacher leadership, transformational leadership, distributed leadership or transactional 
leadership, they are however intertwined to each other and possibly be closely linked to 
democratic leadership. 

Literature review regarding effective schools in Malaysia concluded with the school’s 
environment playing an important role in students’ learning. Schools with good turnover of 
students are more effective than others in their level of academic achievements (Silins & Mulford, 
2002). It has been observed that the school principal plays a key role in how effective the school is 
(Seltzer & Bass, 1990). In an effective school the “principal” acts as a transformational leader and 
effectively and persistently communicates the school's mission to the staff, parents and students. 
The principal understands and applies effective leadership skills to enable both students and staff 
to achieve the desired school and student achievements. Studies on effective school have linked 
leadership to be the key factor both at primary and secondary schools (Selamat, Nordin & Adnan, 
2013). Reviews by (Selamat, Nordin & Adnan, 2013) concluded that leadership is necessary to 
initiate and maintain school improvement. Leadership is not simply about the quality of individual 
leader although this is, of course, important. It is also about the role that leaders play, their style of 
management, their relationship to the vision, values and goals of the school and their approach to 
change.  

Organizational health of a school refers to the interpersonal relations of students, teachers 
and administrators in a school (Hoy et. al., 2013) and was used to examine the climate of schools. 
Organizational health term has been used in the management literature, mainly as an abstract idea 
of what constitutes a “good organization structure” (Hersey & Blanchard, 1996). Heller et al. (1993) 
asserted that a healthy environment was not only an organization surviving its environment but 
also a structure constantly using its abilities to cope with difficulties and surviving in the long run. 
Hoy and Miskel (2013) refined the concept of organizational health as the ability of the 
organization to successfully adapt to its environment, create solidarity among its members and 
reach its objectives. This is a real motivation for developing a conceptual framework to make it 
possible to test the direct and indirect relationship of factors that influence organizational health of 
secondary school teachers. 

2. Problem Statement 

A review of the literature revealed that studies concerning leadership style and school 
culture especially in Malaysia are limited. (Zaidatol Akmaliah, 1990) did a study to identify the 
leadership styles of secondary religious school’s principals in the state of Selangor. The study 
showed that the principals had different leadership styles: directive, supportive, participative and 
goal-oriented leadership. He concentrated only on secondary religious schools. Another study was 
done by Ministry of Education (2014) to describe primary school teachers’ perceptions of school 
culture and found that most teachers regard their school culture as positive. An earlier study was 
conducted in Kuala Lumpur by Ministry of Education (2014) but she focused on three aspects: 
leadership style, school climate and student achievement. Moreover, her study was conducted in 
elementary schools. 

According to (Nguni, Sleegers & Denessen, 2006), the success of the school’s organization 
and leadership style is correlated. Transformational leadership of school principals affects student 
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achievement and teacher willingness to drive for quality education (Gersten et al., 2001).  
Cemaloglu et al., (2012) argued that the leadership style of school principals has a significant 
impact on teachers’ job satisfaction and effectiveness of the school. Changes to the leadership style 
of school principals should not only focus on the technical aspects of the school’s administration but 
emphasize on professional leadership and guidance rendered to the teachers and students at the 
school. Hence, principals are solely responsible for the professional improvement of teachers to a 
higher level and to ensure students excel academically (Littrel et al., 1994). Are the secondary 
school principals in Malaysia practicing transformational leadership in their management of school 
affairs? Also not much is known about the impact of transformational leadership style on the 
current situation at secondary schools in Malaysia. Creating conducive environment at schools for 
students to excel and teachers to perform professionally has placed more emphasis on the role of a 
principal. It is difficult to evaluate the attributes of principals at secondary schools who are 
committed to the mission and vision of cultivating a positive school environment. 

The study will search for evidence to assess the extent to which transformational leadership 
and a positive school culture is being practiced at secondary schools in Malaysia. As far as the 
Malaysian education context is concerned, studies on transformational leadership, school culture 
and organizational health have not been extensively done. These studies have managed to highlight 
the significant relationship between the two concepts and at the same time, complement existing 
knowledge in educational leadership and student achievement. Hopefully the results of this study 
will be useful in helping principals in Malaysia, to work more effectively with teachers and 
administrators. 

3. Development of the Research Model 

3.1 Transformational Leadership 

Transformational leadership is a term that was coined by Muijs et al., (2004) (cited by (Hoy 
et al., 2013). It is one of the more popular approaches to leadership and has been focused on by 
many researchers since the early 1980s (Muijs et al., 2004). According to (Hallinger, 2007), 
transformational leadership is part of the “New Leadership” paradigm, which gives more attention 
to the charismatic elements of leadership. A transformational leader is defined as one who is able to 
stimulate, inspire and transform his or her subordinates to strive harder in order to achieve 
extraordinary outcomes (Geijsel et al., 2003). Griffith (2004) states that this type of leadership 
inspires followers to believe in their own potential, so as to create a better future for the 
organization while believing in the leader personally. 

Kenneth Leithwood is recognized as a leader in adapting the principles of transformational 
leadership to the field of education. In 1992, Leithwood and his colleagues undertook a series of 
studies aimed at determining the meaning and utility of transformational leadership in schools. 
Their work uncovered three common goals of school principals who exhibited transformational 
leadership behavior: 

I. To help staff members develop and maintain a collaborative school culture 
II. To foster teacher development and  

III. To help them be more effective problem-solvers 
He argued that transformational leadership was relevant for educational leaders because 

leadership is primarily manifested during times of change, with the nature of change determining 
the type of leadership needed and held that the need for reform, change and restructuring would 
continue for the foreseeable future (Leithwood et al., 2004). Seven dimensions of transformational 
leadership in schools were identified by Leithwood et al., (2004): 

1. Building school vision 
2. Establishing school goals 
3. Providing intellectual stimulations 
4. Offering individualized support 
5. Modeling best practices and important organizational values 
6. Demonstrating high performance expectations 
7. Creating a productive school culture and developing structures to foster 

participation in school decisions 
In 1996, Leithwood refined the list to six factors and incorporated these into a survey 

instrument, the Principal Leadership Questionnaire (PLQ), which consisted of 24 items measuring 
specific principal behaviors: 
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1. Vision Identification: this factor relates to principal behaviors that are aimed at identifying 
new opportunities for staff members and developing, articulating and inspiring others with 
his or her vision for the future (Leithwood & Jantzi, 2006). 

2. Modeling: this factor relates to principal behaviors that set an example for the school staff 
members to follow. These behaviors are consistent with the values that are espoused by 
the principal (Leithwood & Jantzi, 2006).  

3. Goal Acceptance: this factor encompasses behaviors that promote cooperation among 
school staff members and assist them to work in unison toward shared goals (Leithwood & 
Jantzi, 2006).  

4. Individualized Support: transformational leaders display respect and concern for the 
feelings, needs and problems and an understanding of the skills and interests of 
organizational members (Leithwood & Jantzi, 2006).  

5. Intellectual Stimulation: principal behaviors that challenge staff members to reexamine 
some of their assumptions about their work and to reconceive ways to do it are 
representative of this factor (Leithwood & Jantzi, 2006).  

6. High Performance Expectations: this factor involves behaviors that demonstrate the 
principal’s expectations for excellence, quality and high performance on the part of the 
staff (Leithwood & Jantzi, 2006).  

3.2 School Culture 

School culture is a large part of the symbolic approach to organizations. Spunt (1999) show 
that the symbolic frame centers on the concepts of symbols, myths, rituals and ceremonies. Many of 
these concepts are included in their framework for understanding culture. When an organization 
faces an unfamiliar risk, issue, or problem, it bases its first response on the leader’s values because 
the group as a whole has limited or no knowledge of how to resolve the problem (Harris et al., 
2013). Vision and values are the foundation of school culture; core values, implicit or explicit, reside 
at the heart of every institution or organization. Bogler (2001) proposed that schools act based 
upon how they have defined their purpose. Littrel et al. (1994) saw the principal as the determining 
factor for “what set of values will be the guiding stars for the school as it steers a new course” (p. 
13). School administrators play a big part in what beliefs, values, and assumptions are the most 
important in the existing school culture, as they can determine what is communicated to whom, 
who receives resource allocations, and who is in receipt of rewards and disciplinary action 
(Rahman Sukor, 2010). 

School culture is also experienced through rituals and ceremonies. “Principals can shape 
culture by participating in and encouraging the rituals that celebrate important values” (Leithwood 
et al., 2004). Ceremonies are an extension of the rituals. They are a complex, culturally sanctioned 
way to celebrate success, communicate values, or to recognize social contributions of staff and/or 
students. These celebrations provide an effective means of cultivating a goal-oriented culture 
where improvement efforts are reinforced and recognized (Hallinger, 2003). Ceremonies give a 
purpose to meaning, and provide the school community a chance to reflect on the beliefs and values 
associated with those ceremonies (Spector, 1997). By understanding leadership directly affects 
culture and culture indirectly influences effectiveness, ineffectiveness within schools can be 
addressed. When schools do not focus on creating a strong sense of community through culture, 
employees often feel disengaged and inclined to seek alternative employment opportunities. As 
mentioned previously, schools with strong culture increase employee morale, thus schools lacking 
relationships and morale often have high turnover rates (Geijsel et al., 2003). For example, leading 
to even higher rates of turnover might be turnover itself. Turnover can be attributed to a lack of 
personal relationships and bonds, which are often characteristic of strong culture and motivation.   

The School Culture Survey (Gruenert, 1998) was developed to measure characteristics of 
school culture after a comprehensive review of 27 articles, chapters and books on school culture. 
After it was administered to 632 teachers, factor analysis was used to uncover six dimensions of 
school culture:  

1. Collaborative Leadership: describes the degree to which school leaders establish and 
maintain collaborative relationships with school staff. The leaders’ value teacher's ideas, 
seek their input, engage them in decision-making and trust their professional judgments. 
Leaders support and reward risk-taking, innovation and sharing of ideas and practices 
(Gruenert, 1998). 

2. Teacher Collaboration: describes the degree to which teachers engage in constructive 
dialogue that furthers the educational vision of the school. Teachers across the school plan 
together, observe and discuss teaching practices, evaluate programs and develop an 
awareness of the practices and programs of other teachers (Gruenert, 1998). 
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3. Professional Development: describes the degree to which teacher’s value continuous 
personal development and school-wide improvement. Teachers seek ideas from seminars, 
colleagues, organizations and other professional sources to maintain current knowledge, 
particularly current knowledge about instructional practices (Gruenert, 1998). 

4. Unity of Purpose: describes the degree to which teachers work toward a common mission 
for the school. Teachers understand, support and perform in accordance with that mission 
(Gruenert, 1998). 

5. Collegial Support: describes the degree to which teachers work together effectively. 
Teachers trust each other, value each other's ideas and assist each other as they work to 
accomplish the tasks of the school organization (Gruenert, 1998). 

6. Learning Partnership: describes the degree to which teachers, parents and students work 
together for the common good of the student. Parents and teachers share common 
expectations and communicate frequently about student performance. Parents trust 
teachers. Students generally accept responsibility for their schooling (Gruenert, 1998). 

3.3 Organizational Health 

Generally, there is various definition of organizational health. According to (McLeskey et al., 
2004), organizational health can be defined as an approach in which organizational members 
observe and characterize their surrounding and environment in an attitudinal and value-based 
manner. In another perspective, (Ministry of Education, 2014) referred organizational health as a 
‘set of attributes specific to a particular organization that may be induced from the organization, 
deals with its members and its environment’. Even though little is known about organizational 
health in the past, however, in the 21st century, organizational health has received a considerable 
attention by many sectors. According to A. Arokiasamy et al. (2015) organizational health is a 
psychological state that characterizes the employee’s relationships with the organization and has 
implications for the decision to continue membership in the organization. According to (Hershey & 
Blanchard, 1996), there were some factors such as organizational culture, leadership style and 
human resources practices, which could be deliberately manipulated by organizations to influence 
the levels of organizational health in their employees. She further suggested that organizational 
health was a key to increasing public service motivation and recommends more empirical studies of 
employee commitment. Such studies were warranted for helping to understand the motivational 
base of public sector employees. 

Several researchers have defined the term organizational health as the ability of the 
organization to successfully adapt to its environment, create harmony among its members, and 
achieve its goals (Leithwood et al., 2004). Heller et al. (1993) also defined a healthy organization as 
one that not only survives in its environment, but continues to grow and prosper over time. In 
addition, healthy organizations avoid persistent ineffectiveness. Heller et al. (1993) conceptualized 
a healthy organization as one consisting of ten important properties categorized under three main 
components: (a) task needs including a goal focus, communication adequacy, and power 
equalization; (b) maintenance needs including resource utilization, cohesiveness, and morale; (c) 
growth and development needs including innovativeness, autonomy, adaptation, and effective 
problem-solving. In essence, organizational health of a school is one characterized by (a) 
interpersonal relationships among people in schools, (b) successfully adjusting to the environment 
of the school, and (c) promoting common values throughout the school. In addition, researchers 
have reported that harmonious efforts between technical (i.e., teacher affiliation, academic 
emphasis), managerial (i.e., collegial leadership and resource information), and institutional levels 
(i.e., institutional integrity) are needed for a school to be healthy Heller et al. (1993). 

In 1987, Hallinger (2007) developed and piloted the Organizational Health Inventory for 
Secondary Schools (OHI-S). It contained 95 potential items and sampled 72 urbans, suburban, and 
rural New Jersey schools. The instrument was then refined to 44 items reflecting seven dimensions 
of school health. These seven dimensions included institutional integrity, principal influence, 
consideration, initiating structure, resource support, morale, and academic emphasis. 

Hoy and his associates defined institutional integrity as the school’s ability to cope with its 
environment and maintain the integrity of its programs. Principal influence was the principal’s 
ability to influence superiors. The principal’s friendly, supportive, and collegial behavior defined 
consideration. Adequate classroom materials and supplies composed the resource support 
dimension. Morale was the collective sense of friendliness, openness, enthusiasm, and trust among 
faculty members. And academic emphasis asserted that there was a true quest for excellence in the 
academic programs of the school (Hoy et al., 2013). 

1.  Institutional Integrity (II): Hoy & Miskel, (2013) depicted II as a board-level dimension. In a 
healthy school—a school with a high II, the board is successful in safeguarding the school 
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policies from outside influence, thereby conserving energy for the school’s mission. In 
unhealthy schools—those schools with a low II, parents and other community members 
have a diminishing influence on the policies made within the school. II represented a major 
predictor of the faculty members’ trust in the school principal. Hoy also discovered 
teachers to be more committed to schools with a high II.  

2.  Initiating Structure (IS): Hoy & Miskel, (2013) considered IS an administration-level 
dimension of health. A principal who was very clear in articulating work procedures, 
expectations, and performance standards had a strong IS (Hoy & Miskel, 2013) one that 
also correlated positively with teacher commitment to the school (Muijs et al., 2004). On 
the other hand, Hoy and his colleagues described an unhealthy school as one with no 
guidance and direction from the principal. Research conducted by [10] found teachers 
strongly attributed student achievement to the structure of the organization and attributed 
the success of the structure to leadership practices.  

3.  Consideration (C): Consideration, another administration-level dimension of health Hoy & 
Miskel, (2013), was deemed as high when principal behavior was proved collegial and 
supportive Hoy & Miskel, (2013). In other words, the principal’s friendliness in a healthy 
school did not preclude high standards. Hoy found C to be a predictor of trust for faculty 
members—trust in their principal and in their colleagues, as well. Consideration has been 
linked to ethical leadership. Gruenert (1998) found a positive correlation between ethical 
leadership and C. When leaders demonstrated high levels of C, followers performed higher 
quality work, appeared more satisfied, and perceived the leader as more effective (Spunt, 
1999). Leaders with high C scores were found by (Seltzer & Bass, 1990) experienced fewer 
turnovers, obtained higher job satisfaction from workers, and received a lower number of 
grievances filed. However, that same study did show performance levels of the workers to 
be lower as well. According to Hoy & Miskel, (2013), principals exemplifying C were found 
to have stronger systems of management.  

4.  Principal Influence (PI): Hoy & Miskel, (2013) considered PI an administrative-level 
dimension of organizational health. Hoy & Miskel, (2013) defined PI as the principal’s 
ability to sway the school board and director. PI accompanied by Morale could together 
predict collegial mutual trust. In Littrel et al.’s (1994) study, influence of the principal was 
significantly different among high- and low performing middle schools. High performing 
middle schools scored a lower PI rating than did low performing middle schools.  

5.  Resource Support (RS): Resource Support is an administrative-level organizational health 
dimension (Hoy & Miskel, 2013). The description of RS was given by Hoy & Miskel, (2013) 
as a school providing instructional and classroom supplies sufficiently and upon request 
and making extra resources available when needed. Teacher commitment was partially 
attributed to RS. A positive correlation between student achievement and RS was found by 
many researchers (Hoy & Miskel, 2013).  

6.  Morale (M): A teacher-level dimension of school health (Heller et al., 1993), M deals with 
faculty members’ rapport, i.e., teachers working together and sharing trust, enthusiasm, 
and confidence with one another (Hoy & Miskel, 2013). Gruenert (1998) conducted a study 
with results indicating a relationship between M and teachers’ perceptions of school 
climate. Specifically, when combined with PI, M was a predictor of faculty members’ trust 
in one another. In a study conducted by (Seltzer & Bass, 1990), the organizational culture 
in a middle school was strengthened by trust. Increased accountability has contributed to a 
decline in teacher and administrator M (Silins & Mulford, 2002). Morale alone significantly 
impacted general teacher efficacy, and when combined with AE, it also influenced personal 
teacher efficacy (Hoy & Miskel, 2013).  

7.  Academic Emphasis (AE): Academic Emphasis was another teacher-level dimension of 
school health as interpreted by Hoy & Miskel, (2013). Hallinger (2007) described AE as 
existing in a school focusing on the success of students by setting goals and high 
expectations and fostering shared respect in pursuit of excellence in academics. They also 
found AE to be related to faculty members’ trust in colleagues. Leithwood et al. (1999) 
discovered high performing schools had higher mean scores on AE. Uniquely, AE 
significantly impacted and even predicted the personal efficacy of teachers in the study 
completed by Geijsel et al. (2003) found strong, positive correlations between AE and 
student achievement in math, reading, and writing.  

4. The Conceptual Framework 

The conceptual framework for this study was developed from an in depth review of 
literature examining the theoretical basis of transformational leadership theory as well as its 
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evolvement into the public education sector. Transformational leadership theory draws its strength 
in placing a greater value on the perceived needs of the follower, not the leader; thereby differing 
greatly from previous leadership theories. Furthermore, it places a high moral standing on the 
leader, and expects him or her to encourage followers to think for them and for all to work 
collaboratively. Through this innovative and collaborative process, followers theoretically develop 
a greater sense of self-efficacy; experience greater job satisfaction and have increased levels of 
organizational commitment. The confluence of transformational leadership behaviors and school 
culture on organizational health holds promise of developing a more satisfied and committed 
teaching staff. Research on the direct and indirect influence of these constructs will provide 
invaluable information to school principals and those aspiring to become school leaders. 
Understanding leadership behaviors that are conducive to increasing teacher efficacy, job 
satisfaction and organizational commitment will provide opportunities for school principals to aid 
in strengthening organizational health with a more stable, qualified and committed teaching work 
force. 

Based on the review of the literature, there is evidence that clearly indicates that 
transformational leadership and school culture are correlated. Attempting to understand one 
without having an understanding of the other will not obtain the desired results. As a result, 
principals must have a thorough understanding of their role in shaping the school culture, as well 
as the leadership style that is most appropriate for assisting them in doing so, in order for them to 
be effective. Increasing the body of knowledge of understanding transformational leadership style 
would be considered as the best fit for a school’s culture could potentially lead to assisting 
organizations in selecting the best leaders to enhance the effectiveness of the organization. The 
extensive review of the literature also reveals that one can realize that the mission and goals can 
affect the leadership style practiced by school principals. This, in turn, transforms into culture and 
then influences the teachers’ effectiveness and student achievement. Therefore, how to increase 
school improvement of secondary schools through transformational leadership and organizational 
health is an area that needs to be explored; in particular, the moderating effect of school culture on 
the relationship between transformational leadership and organizational health. Silins & Mulford, 
(2002) noted the possibility of the moderating effects of school culture that might affect school 
improvement. However, it is surprising that little empirical evidence exists regarding the 
moderating effect of school culture on teacher effectiveness and student achievement. Although the 
moderating effect of school culture seems promising, but all these researchers did not test this 
conceptualization empirically. 

In the framework for the current study, transformational leadership is the independent 
variable, influencing the dependent variable which is organizational health and school culture is the 
moderating variable. A diagram of this conceptual framework is illustrated in Figure 1.0 below. 

5. Research Hypotheses 

Based on the research objectives and research questions, the research hypothesis was 
formed to test the validity. Research findings were tested at the level of p < 0.05. The following are 
the research hypotheses: 

HA1: There is a significant influence of transformational leadership on school culture of 
secondary schools in the Northern State of Peninsular Malaysia as perceived by teachers. 

HA2: There is a significant influence of transformational leadership on organizational 
health of secondary schools in the Northern State of Peninsular Malaysia as perceived by teachers. 

HA3: There is a significant influence of school culture on organizational health of 
secondary schools in the Northern State of Peninsular Malaysia as perceived by teachers. 

HA4: There is a significant best predictor among transformational leadership and school 
culture on organizational health of secondary schools in the Northern State of Peninsular Malaysia as 
perceived by teachers. 

HA5: There is a significant influence of school culture on the relationship between 
transformational leadership and organizational health of secondary schools in the Northern State of 
Peninsular Malaysia as perceived by teachers. 

HA5.1: There is a significant influence of Teacher Collaboration on the relationship between 
transformational leadership and organizational health of secondary schools in the Northern State of 
Peninsular Malaysia as perceived by teachers. 

HA5.2: There is a significant influence of Unity of Purpose on the relationship between 
transformational leadership and organizational health of secondary schools in the Northern State of 
Peninsular Malaysia as perceived by teachers. 
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HA5.3: There is a significant influence of Professional Development on the relationship 
between transformational leadership and organizational health of secondary schools in the Northern 
State of Peninsular Malaysia as perceived by teachers. 

HA5.4: There is a significant influence of Collegial Support on the relationship between 
transformational leadership and organizational health of secondary schools in the Northern State of 
Peninsular Malaysia as perceived by teachers. 

HA5.5: There is a significant influence of Learning Partnership on the relationship between 
transformational leadership and organizational health of secondary schools in the Northern State of 
Peninsular Malaysia as perceived by teachers. 

HA5.6: There is a significant influence of Collaborative Leadership on the relationship between 
transformational leadership and organizational health of secondary schools in the Northern State of 
Peninsular Malaysia as perceived by teachers. 

 
Figure 1: The Conceptual Framework Based on Transformational Leadership Model 

 

 
 

Source: Leithwood & Jantzi, (1996), School Culture (Gruenert, 1998) and Organizational Health (Hoy 
et al., 1991) 

6. Significance of the Study 

According to (Nguni et al., 2006), a principal is a hands-on, organized, artistic, inventive, 
effective and competent leader in their organization. The transformational leadership strategy 
grounding this study is able to meet the challenges of the modern globalized era (Leithwood & 
Jantzi, 2006). Principal’s unique culture is to identify a universal learning and teaching 
methodology for teachers and students in school environment (Gersten et al., 2001). They are the 
change agents who metamorphose the teaching and learning values in school setting (Sekaran, 
2000). According to Littrel et al. (1994), school principals indirectly affect the learning culture and 
student achievement of the school. Every principal’s vision and mission should be to analyze the 
teaching and learning taking place and seek to achieve continuous improvement in education 
development (Leithwood et al., 2004).  

This study aims to benefit the school principals to identify approaches towards school’s 
improvement and to create an atmosphere of well-being at work among teachers. It can motivate 
teachers to improve the teaching quality, especially in the classrooms. By doing so they will be able 
to produce students who will excel physically, emotionally, spiritually and intellectually in line with 
the national educational philosophy. This study will benefit the following parties: 

6.1 Ministry of Education 

In recent years, the Malaysian education system has come under increased public scrutiny 
and debate, as parents’ expectations rise and employers voice their concern regarding the system’s 
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ability to adequately prepare young Malaysians for the challenges of the 21st century (Ministry of 
Education Malaysia). A fundamental objective of any education system is to ensure that its students 
are being equipped with the knowledge and skills required for success in life. Education in Malaysia 
is an on-going effort towards further developing the potential of individuals in a holistic and 
integrated manner so as to produce students who are intellectually, spiritually, emotionally and 
physically balanced and harmonious. Such an effort is designed to produce young Malaysians who 
are knowledgeable and competent, who possess high moral standards and who are responsible and 
capable of achieving a high level of personal well-being as well as being able to contribute to the 
betterment of the family, the society and the nation at large.  

6.2 Institut Aminuddin Baki (IAB) 

This study will also be significant to IAB to focus on management and leadership 
development training for school principals. The main institution in the country responsible for the 
training of school principals is IAB or in English, the National Institute of Educational Management 
and Leadership (NIEML) (Selamat, Nordin & Adnan, 2013). IAB can incorporate the needed training 
and development initiatives in engaging the right candidate as school principals and develop 
holistic individuals in line with the National Philosophy of Education. Knowledge attained from this 
research can be used to improve the leadership qualities and skills of the present and future school 
principals in Malaysia. 

6.3 School Principals 

The data to be collected from this research will enable school principals to examine more 
closely the impact of their leadership style on the organizational health of their school. Based on the 
results of the questionnaire and data analysis, principals will be able to utilize the results to change 
and cultivate a healthier school culture. The research presented in this study could enable school 
principals to better understand the school leadership practices that positively impact student 
achievement. This knowledge could have significant implications for improving the effectiveness of 
school leadership towards the goal of improving the organizational health of the schools. 

6.4 Complement Existing Knowledge 

It is hoped that this study will complement existing literature regarding the influence of 
transformational leadership and organizational health of secondary schools in Malaysia. With 
increased literature and knowledge on school leadership behavior, prospective principals and all 
those involved in education may find the findings useful for identifying behaviors, beliefs and 
values that could advance the development of a school. Extensive research is conducted in the west 
about school leadership, teachers and students but this study is central for better understanding of 
the contemporary issue on the effects of principal leadership on staff behavior and student 
achievement in the eastern context. 

7. Limitations of the Study 

This study is done with the following limitations: 
1. It is not intended to explain or explore the phenomenon of “WH” questions. 
2. The sample respondents are only from the selected national secondary schools who are 

trained teachers. As such, the findings cannot be generalized to represent the total teacher 
population in the country. 

3. The teachers chosen for this study should be a trained teacher and have worked in the 
same school for at least 2 years. This will ensure the selected teachers have well rounded 
experience as an educator and a thorough understanding of the school’s environment 
presently. Studies conducted by Martin et al. (2006) found that experienced teachers 
managed their classrooms more effectively than less experienced teachers. They took more 
control than did novice teachers in establishing classroom routines and monitoring group 
work. However, the definition of what constitutes teacher experience varies greatly across 
the literature. Novice teachers are relatively easily defined as those with little or no 
classroom experience and have less than 2 years of teaching experience (Hallinger, 2003). 

4. This study is to investigate the interaction between the three variables, namely, the well-
being in the workplace (organizational health), transformational leadership of school 
principals and school culture. This is because these three dimensions are important 
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element in the improvement of the school organization. The variables used in this study 
are limited to transformational leadership, school culture and organizational health where 
there are other variables which are not dealt in this study. 

8. Research Methodology  

8.1 Research Population 

In our country there are 2329 national secondary schools. The population of this study 
comprises of national secondary schools from three states which are Pulau Pinang, Kedah Darul 
Aman and Perlis Indera Kayangan. They are 346 national secondary schools in the three states, 
whereby 127 of the secondary schools are from Pulau Pinang; 189 secondary schools from the state 
of Kedah Darul Aman and 30 secondary schools are from Perlis Indera Kayangan (Leithwood et al., 
2002). The schools that are not included in this study are fully residential schools, high-performing 
schools, technical secondary schools and Islamic religious schools. Hence, the number of schools 
that serve the population of this study is 346 national secondary schools. The schools are selected 
based on the rational that they have the same administration system and also the students have 
achieved similar academic performance hence, the study results can draw general conclusion of the 
population with the same criteria. 

8.2 Respondents Sampling 

This study involved all schools in the state of Pulau Pinang, Kedah Darul Aman and Perlis 
Indera Kayangan and a total teacher population of 22, 486 individuals. Due to this relatively large 
population of teachers, the study will use the samples based on the calculation in Table 3.2, which is 
2250 teachers. However, to ensure a rate of return of 60 percent (Hersey & Blanchard, 1996) the 
researcher will employ approximately 2400 teachers from 346 national secondary schools as 
respondents for this study (200 schools’ x 12 teachers from each school). 

8.3 Research Instrument 

According to (Locke, 1969), descriptive study is undertaken when the characteristics or the 
phenomena to be tapped in a situation are known to exist and one wants to be able to describe 
them better by offering a profile of factors. It is suggested by (Harris & Chapman, 2002) that 
surveys with diverse type of questioning are a more convenient way of gathering information. 
Hence, this study chose this type of survey method as opposed to in-depth interviews or focus 
groups. Self-administered surveys are more convenient and less expensive to administer, 
eliminates interviewer bias, gives respondents privacy and results can be analyzed more quickly.  
The self-administered questionnaire consists of four sections; Section A contains Teacher 
Demographic Information, Section B contains Principal Leadership Questionnaire (PLQ), Section C 
contains the School Culture Survey Questionnaire (SCS) and finally Section D consists of the 
Organizational Health Index for Secondary School Questionnaire (OHI-S). 

8.4 Data Analysis Procedures 

This study only uses quantitative data analysis. The quantitative method is conventionally 
based on the positivist approach to explore scientific inquiry of the phenomena. This also underlies 
that deductive model which shows hypothesized relationships. The proposed relationships are 
obvious (Littrel et al., 1994) and seek to quantify an observable consequence through running a 
statistical experiment thereby getting results, whether the hypothesized relationships hold or not 
(Littrel et al., 1994). The Statistical Package for Social Sciences (SPSS) version 20.0 will be used to 
analyze the data collected. There are three techniques of analysis in this study, namely descriptive 
statistics, inferential statistics and moderating variable function analysis. 
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9. Conclusions 

At this point, no study has been conducted to test the school culture as a moderator to the 
relationship between transformational leadership and organizational health. In the present study, 
an attempt is made to investigate the influence of transformational leadership on organizational 
health of secondary schools in the Northern States of Peninsular Malaysia. In this context, a 
conceptual model is proposed to study the determinants of transformational leadership, school 
culture and organizational health of secondary school teachers. This study is particularly timely 
given Malaysia's Education Blueprint 2013-2035 to create high-performing schools with effective 
leaders. The blueprint in Malaysia is taking initial steps to map out the future of education in the 
country, considering not only who will implement these changes, but also how their outlined goals 
will be accomplished. 
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