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History and memory for reflection on teaching and learning

Dr Peter Cunningham*

Learning objectives:
e To get students thinking critically about teachers’ training and roles
e To encourage students to work collaboratively and through discussion
e To review historical research as a way of understanding teachers’ changing roles, identities and
professional development over time.
e To encourage students to reflect critically on their own histories of learning.

e To get students reflecting on present and future needs of the teaching profession

History in the formation of identity
The main focus of this presentation will be on teachers, the distinctive nature of the work they do, their
particular contribution to society’s system of education and schooling, and the professional and personal

identities that they acquire.

My methods for studying teachers are historical, biographical and autobiographical. I want us to think critically
about these methods as ways of researching teachers and education in general. I interviewed teachers after
they’d completed their working lives but most of you are at the beginning of your working lives. So in order to
think about the methodology 1 will be asking you to reflect historically and autobiographically on your own

lives as learners.

An important context for studying the work and careers of teachers is the key role that education plays in the
formation of identity, especially national identity. That may be a focus for your own autobiographical
reflections. An especially significant question for schools and for teachers is how students in different parts of

the world develop a sense of national identity, as Japanese citizens for example, or British citizens.

So at the very start of this historical session I want to begin by thinking about the part that history plays in
children’s learning, especially its contribution to what we might call the ‘citizenship curriculum’ in school. But
education begins long before school. Our learning in the earliest years, from birth onwards, is the most
phenomenal educational process in our lives, and it is at home, within our families and close community that
we experience an informal education that begins to establish our individual identities. This begins with the
language that we first learn, our so-called ‘mother tongue’, our means of communication with and learning

from our closest relatives and friends.

Alongside our ‘native language’ develop the customs and practices that comprise our culture, social and
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cultural practices of everyday life and perhaps religious beliefs. We also learn by word of mouth about the
geography and history of our native country, through the memories and experiences of family and community

members. We are introduced to literature, film and TV, music and dance as expressions of our culture.

When we attend school we begin to experience a more formal curriculum that continues this process of
‘acculturation’. Through nursery or kindergarten and on through primary school we learn traditional songs and
folk stories that embody the collective wisdom and perspectives of our society. As the curriculum develops
through primary and secondary school we begin to learn more formally about the history and geography of
our country, about its government and politics, economics and trade. We learn to appreciate and think critically
about classic expression through the visual arts, music and drama, about distinctive scientific and
technological developments and how national achievements have interacted with discoveries in science and
technology from other parts of the world. Our teachers are the people who mediate this cultural knowledge and

awareness in the classroom.

The personal interest I have in these questions comes from my own work of teacher education in the UK and in
Kazakhstan. For the last 40 years | have taught in the British education system, for some time in primary
schools in two British cities, and for much of the time in teacher education and training, for at the University of
Oxford and the University of Cambridge. In the last three years I have been working with teacher educators in

Kazakhstan.

Teachers in historical perspective

Now I want us to look more closely at teachers and their training and professional development in the present
day. How have modern methods of teacher education evolved from ways of training teachers in the past? How
can those historical developments help us in thinking about how teachers should best be prepared for their work

in the future?

If we look back over three generations (75 years — ¢.1940), teachers for secondary schools in the UK needed
only knowledge of their specialist subject gained from an academic bachelor’s course at a university. At that
time only a small percentage of children attended secondary school, which educated them for entrance to
university or to the professions. Most children attended an elementary school, up to age 14 from which they
entered unskilled or semi-skilled employment. Their teachers’ work was essentially to provide basic literacy
and numeracy, and to teach them to be good citizens. Elementary teachers received two years’ general

training at a college with some practice in school.

Two generations ago (50 years — ¢.1965) society in the UK needed more highly skilled workers in science and
engineering, economic activity, and in providing more public services like health, welfare. Most children now
attended primary followed by secondary school, and more students continued on to university. Education

became more complex and teachers required more sophisticated training. So all teachers would need a
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university degree and all teachers would follow a course of specialist professional training to prepare them for

their work.

If we go back just one generation (25 years) to the 1980s in the UK significant changes in society and in the
economy meant that the demands on schools and on teachers were changing rapidly. These changes were
demographic, a more ethnically diverse population, and economic, with development of technology,
information technology, media and leisure industries. Teachers’ work began to change and diversify in
various ways as a consequence of these and other changes, such as a political trend to free market economics in
the provision of education. A debate began to emerge about the respective role of universities and schools,

academic courses and practical experience, in the training of teachers.

Increasingly to the present day UK government policies for teacher education have placed more emphasis
on classroom competence and less on critical reflection. In policy terms the teacher’s role is defined less as
an autonomous professional, understanding and responding to individual children’s needs, and more as an

executive, administrator and record keeper.

In the 1980s I spent some years teaching in primary schools. The impressive teachers I worked with sparked
my historical interest in the sources of their dedication, skill and creativity. These teachers ranged in age from
about 25 to about 50, so they had been trained in the 1960s and 1970s. Like any group of individuals their
lives, training and careers were quite various, but there were also significant common professional experiences
that enhance an understanding of the teacher’s role. I listened to their ideas and memories of their training

and careers that helped me understand their particular approaches to teaching.

I then decided to reach back further in time, and found retired teachers aged in their 70s, 80s and 90s, who
were willing to be interviewed for an oral history project. One common feature shared by teachers in Britain
during the mid-twentieth century was the impact on schooling of the Second World War. So I’'m going to
introduce you very briefly to three elderly teachers: Rose who was born in 1900, Marjorie born in 1907, and
Albert born in 1915. These three shared their memories of their early education and decision to become a
teacher, their initial training and their continuing professional development, which spanned at different
points in their careers, the dramatic historical event of war. Although we live in very different times, their
stories can help us to think critically about what it means to be a teacher and how best we should train teachers

for their important work.

Comparative perspectives: UK, Kazakhstan, Japan

In the last three years I have been a member of a team from Cambridge University collaborating with
colleagues in Kazakhstan on a large project for teacher development in that vast Central Asian republic. The
contrast between these two settings has led me to think especially about national identity in the school

curriculum and in the way teachers teach.
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Kazakhstan is the 9" largest country of the world by area and 61% by population (17 million). Japan, by
contrast is almost the exact reverse: 10" largest in the world by population (127 million) and 62™ largest by

area. We can think about size and density of population as a crucial context for national education.

Political and cultural heritage is significant too. Kazakhstan is a nation that gained independence just 25
years ago after 70 years as a republic of the USSR. Before the Soviet era it had been part of the Russian
Empire for two centuries. Its deeper historical origins were dictated by key geographical features of the
Eurasian steppe. The scarcity of fertile soil and the harsh climate fluctuating between winter and summer
required a nomadic way of life. Communities had constantly to travel to find suitable grazing for livestock, and
raiding cattle between tribes was a constant occurrence. Their skills as warriors and their horsemanship gave
the nomads mobility and speed that sedentary settlements lacked. Extensive trade routes like the Silk Road
between China and the Mediterranean Sea gave opportunities for taxation or robbery to the steppe nomads, or
for selling their services as guards. But the steppe nomads were relatively few and their rulers had difficulty
holding together enough clans and tribes to form a large army. If they conquered an agricultural area they often
did not have the skills to administer it. Only Genghis Khan in the twelfth and thirteenth centuries was able to

conquer and control large areas.

Over these nomadic and agricultural traditions, and linguistic and cultural influences from China, Iran and
Turkey, imperial Russia introduced an urban civilization from Europe in the eighteenth and nineteenth
centuries, including waves of settlement by Russian and German speakers. Formal education systems were
taken over and imposed by the Soviets from the 1920s to the 1980s. Kazakhstan was chosen by the USSR as
a location for nuclear weapons research and space exploration so that significant scientific and technological
skills were concentrated in parts of the country. Two very different language groups dominated the population:
Russian speakers and Kazakh speakers were in more or less equal proportions at the time of independence in
1990 (Russian 37%, Kazakh 40%), the balance shifting over the quarter of a century since then to a 60 percent
majority of Kazakh speakers (2009: Russian 24%, Kazakh 63%).

What are the implications of this historical and geographical context for education as a whole, and especially
for recruiting and training teachers?' Deep historical roots contribute to the building of national identity in a
country that achieved independence quite recently (one generation ago). Teachers must respond to and
reinforce values that have been inherited over many generations, indeed centuries, even though social and
economic circumstances have changed over time. Some traditions are embedded in the more recent past, the
previous generations that lived their lives under the Soviet regime ¢.1920-1990. An additional complexity is
that, as in so many countries in the twenty-first century, the population includes many ethnic minorities. In
Kazakhstan these include Ukrainians, Uzbeks, Germans, Tatar, and Uyghurs, and their residence in particular

locations is a significant consideration for schools.

In religious belief, the majority of ethnic Kazakh, Uzbek, Tatar and Uyghur are Muslim, where the Russian,

Ukrainian, and German are Christian. Above all the educational context is complicated by the use of two
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majority languages, fundamentally distinct, Kazakh with its Iranian and Turkic roots, and the Slavic language
of Russian. These features affect the organization of schools and teachers’ work; most schools have either
Kazakh or Russian as their main language of instruction, and some schools have two streams taught through
separate languages. New schools (the ‘Nazarbaev Intellectual Schools”) have been established to teach in both
languages but it will inevitably be many years before this can become common practice. The impetus towards
economic globalization moreover has led to the aspiration of government and many parents that students

should learn English, so that the NIS schools are trilingual in their approach.

These new schools, and the motivation to learn English, are found in the larger towns and cities. So a key
geographical feature affecting the work of schools and teachers, as in all countries, is the distribution of
population. In Kazakhstan 59 percent of people live in towns. Urban centres have more and larger schools,
generally with superior resources. Urban schools provide on balance more attractive places for teachers to
work, there is greater demand for teachers and a ready supply. In the most isolated parts of the countryside by
contrast the rural schools are often smaller, and less well resourced (in particular internet services are difficult
to access in remote villages), and fewer teachers may be attracted to work in rural areas. In larger schools and
in urban locations teachers have a lot more opportunity for professional development, communicating with

a larger range of colleagues and perhaps changing jobs more often to gain a variety of experience.

How can we compare and contrast the work of teachers in the UK? Most obviously there’s a difference in the
geographical setting. The UK is one-tenth the size of Kazakhstan in land area (two-thirds the size of Japan), but
has four times the population of Kazakhstan and half that of Japan (64 million). UK is geographically the
smallest country of the three, which gives easier internal mobility and communication within the education
system. And UK has the largest percentage of urban dwellers of all three countries, with the advantage in
providing a ‘critical mass’ of human resources and material resources for schools. These are distinctive
features for understanding national identity and educational provision. Another factor is the country’s
wealth, measured as Gross Domestic Product (GDP). UK has only half the GDP of Japan, but much greater
than Kazakhstan. As a measure of people’s individual prosperity, GDP per head of population in the UK is
about the same level as Japan, but 50 percent greater than Kazakhstan. The percentage of national wealth
spent by government on education can also be an important indicator, twice as much in the UK as in

Kazakhstan.

Cultural diversity is a both a rich resource but also a challenge for schools and teachers in ensuring an
inclusive curriculum providing for all children’s needs. The UK is more homogeneous than Kazakhstan to the
extent that the ‘white’ population accounts for 87 percent of population, with substantial minorities classified as
‘Asian and Asian British’ (7 percent), ‘Black and Black British’ (3 percent), ‘Mixed Multiple’ and ‘Other
Ethnic Groups’ together comprising 3 percent. 95 percent of UK population are English speakers, but
community languages used by recently immigrated groups account for more than 5.5 percent, of which the

largest group are South Asian languages spoken by 2.7 percent.
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The contribution of historical research to understanding education.

Just as histories of nations include an amalgam of institutional memory and personal memory, national
commemorations and family traditions, so history of education must take account of living memory as well as
documentary sources.” Teachers’ life stories record their careers and represent professional identities in terms

of their roles and institutions, changing policies, practices and contexts.’

Stories of retired teachers’ lives in Kazakhstan have recently been collected through an oral history project
undertaken by teachers in a course of professional development at Nazarbayev University Graduate School of
Education.! The teachers’ accounts in Kazakh or in Russian languages are archived as edited video extracts,
subtitled in English, and edited transcriptions are available too. The benefits of video for the oral historian are
that we see and hear the interviewees, their facial expressions, body language and gestures. Their transcribed

memories are then also available for detailed analysis.

Teachers’ accounts provide rich stories of learning and growing into their professional role. Their own
educational experiences in family, community and school evolve into reasons for their career choice, their
memories of initial training and career development. Personal ideals, political and ideological contexts,
economic conditions and geographical settings all come into play in understanding the evolution of teachers’

identities.

There is a very encouraging view that this project contributes directly to the overall programme of
educational development in Kazakhstan. Alongside the process of ‘internationalization’ and ‘modernization’,
space is made for ‘preserving cultural values, contextual ambience, historical mores and grassroots
perspectives’. Cultural and historical content are seen as making a significant contribution to educational

development, and authentic oral history research is identified as a key methodology.

In our group activities we will continue to discuss the role of history and memory in understanding education.

We will reflect critically on our own individual histories as learners in particular historical and cultural contexts.

We will also consider the roles of teachers, again through critical reflection on our personal experiences,

located in the context of national policies and the structures of educational systems.

1 David Bridges (ed) Educational Reform and Internationalisation: The Case of School Reform in Kazakhstan (Cambridge,
Cambridge University Press, 2014)

2 Peter Cunningham Curriculum Change in the Primary School since 1945: Dissemination of the progressive ideal (London: Falmer
Press 1988)

3 Stephen J. Ball and Ivor F. Goodson (eds.) Teachers' lives and careers (London: Falmer, 1985); Ivor F. Goodson and Pat Sikes Life
history research in educational settings : learning from lives (Buckingham: Open University Press, 2001); Ivor F. Goodson
Professional knowledge, professional lives : studies in education and change (Maidenhead: Open University Press, 2003); Peter
Cunningham and Philip Gardner Becoming Teachers: Texts and Testimonies 1907-1950 (London: Woburn Press, 2004)

4 ‘Stepping Stones: Recording the Voices of the Past’ (Astana: Nazarbayev University, 2013) http://nupdp.weebly.com/



Research Bulletin of Education, Vol.11, 2016
W N & RFPRFEBE B FtmE & 1175 2016

2015462 A 26 A, ®E)I LT RKRELFEMERHEBETEHEREI F—

Seminar on 26™ February 2015 in Mukogawa Women’s University

ik L FHICET 0B A DN LR

History and memory for reflection on teaching and learning

B — e H =T NE
B -

R ARKET, RARET,

AINEEEZETT, RILEILT, ARSEERTT, HERETT

Peter Cunningham”
YAMASAKI, Yoko™*
MATSUKI, Tomoka™", MORIMOTO, Saki"**, KOHATA, Mana™",
NARIYAMA, Maho™*, HAYASHI, Miki""*, MAJIMA, Moyu™*

ZEBHE (Learning objectives)

c BEOER & HFENZ OV THCHIIC EE T 5 74T
va)

- BEAICIEBI L, #Ead il L OREIT57ools, FAE
ZiRd

c L E L LBITBT HEMOER, TAT T 4T 1,
HORREHFET D 1 SO FEE L TORERRH

ALYt D
CFEHFOFROBERICE LT, BT S
5\ A

B OBE L KD =— R 5B BT HAEICT S

TFATUTATAHRICE ITHER
(History in the formation of identity)

TOTVRBYT—varOEeERX, HEMIZBET S
Z &, BT O EORMN L AREICHT S 2 L,
ROBE VAT L LFREE ORI BT 5 2
L, FLTHELREL2EMM - BAMTATUT AT 4
BT 52 & TY,

FLO BRSO ik, B, B Tdy, A
BITY, RAlL, —MmIIC, BiAE LEE MRS 2
HiEE LT, BIbHR IS OFEIZ DN THHINICE
BT EEEALTHET, FIE, BEAEEKRZIT2HD
BEiDOHT 2 A v F ea—% LELER, WSAFOE
I, WEATEOMHICWET, 22T, WO F LR
ICOWTEZDDIC, FAE, FEEELELTHEAE
BOEFEZERMADBEGHICHEET S La kD

ERWET,

HEIOLEL TOX % U 7 ORFZEIC & > THEZR R
%, PFATUoTA4T4, EYbITFoaFL- 74Ty
TATADEBEIIEWT, EEFRL-TKEZEHRT D
ZETY, FOZEIEBELL bR FBHEDHBN
BEOERIZRDENZDNE LvER A, R & Zbh
\Z& o TRRIIZERZBIWIE, BIZIXAROTRD 50X
BEOTRE LT, HRORRDHIROEAR, Yok
ATy at - TATUT 4T 4 DR ERESED
NTY,

T, ZOBERIZET Iy v a v ORIIZ, T
BN T EH T HOFEE O N TRI-TEE, Rl
WERT (T4 Ry e UFaTh] &AL
D~DEBRIZONWTEZD I LML HEDTZVEBNE
T, LIV Z, HBERIFROAIRLY 9 - LEI LA
FoTWNET, BbDEHMMOFEITH AR, DI
FV, TREERLO—EDORNTROEELHEOBER
ThHY, TLTENIRETITOh, BREbRExcnT
ATV T AT AWML LB DAV T+ —RILVEHE %
RERT DR L RO O 2 hTRENDIDTT, =
L, BIZbREPICFESERE, Wbwd [#5E] 6
WHBEVET, TLT, TIUIREZHEOE LWBIKESCKTE
béala=br—Tarl,BALEYT5FETT, (U3
FRAR )

(XA T4 UEiE] bz, BE (customs) °F
18 (practices) 1%, FA7=H O, HAx OAFIZBIT D
HEH - EMTIE, SOICEEMENOL> R b0 %

* o7V K% (Homerton College, University of Cambridge, UK)

ok ) 11227 K5 (Mukogawa Women's University)

ek ) || 0+ K FEHE ¥R (Undergraduate student, Department of Education, Mukogawa Women's University)



B =S — s A=A AE (LIEFEFRERRD

EFI LT bOERESELDOTYT, FAEBIL,
FIRLPHIBDO NT-H EDBRWH ERBRABLT, HOD
AENEEOHBSLERICOWT, Mz TEOET,
F7=BHix, SUbORBLE LT, X%, M@E, 7LV, F
BOX AR ANET,

FIZHENRE AT L E, Zo [SUEER] oBks
ML T LB D) 27 25 RBLEBD E
T, REICHHE, £ L CEEKEZELT, b
i, EFOMBECHS DR 2 BAMICEKE T 6510
RHRRFEEFVCET, B X2 T AE, PEERCH
EZREBELCEBALETOCT, FA-bik, BHoD0ED
EHOHIBICOWT, £ETOBMNRER, BRESCES
IZ2WNT, KO BRMICECED ET, A-bIERER
i, B, SHLICE%Z2ELT, HMHREFIIZHOVWTE
LLHEEL, T LTHHMIZEZA D Z L2 F20ET, £
72, DZFELWAEZRLEIRORRBICONTIE, WIZE
DOREEAS, MR O oo Hlilk o B} 05 1 o FE R L FAAE
ALTELENTOWTELSHMFEL, HHMcELS 2
EHLFEOET, RRIBEENY, HETI O L3y
RN T DAL IRDTT,

INHDOHWIZE W TRAOME A2 B0, EEEE
RAF T AL TOHMBE LV B EBHOEEND
ATTVWET, 22 40EMOZ & TTN, FITEEOH
BHIETO 2 >OEEOME OHEFR TH L, £ D,
Fy I AT — RRFEF T v P RFETHIMBERL
BEBRIZEL ORI ZESCLTEE L, T2 3 FHH
X, BV TRAX U CHMEEORHBREDL L & HIcEHNT
XFE Lz, (U3 ERILE)

FEFMRELOELN TOHE
(Teachers in historical perspective)

ZITIE, MBSO & HERMK, &L THELDOHM
PEDOFKBIZONTHFH L AT E Tz e BnES, Tk
BEBRROFEL, EOXIC L TREOBHERRKD )
EPOHEBR L TETZOTL X 9D, WICHENZ DR
FKOEEOT-DICHEBOE THFT RENIZHONTE X
L&, EOLIEBEHEPRRBIZIED L IICHELHHDT
L X 9h

3 HEARAT (75 4EHT, 1940 W) 2RV IR-> THET &,
WA EEO P &L EANIL, KFEOFREFERTEELE,
HANZ 2 27D DR ER B OGS T2 EmE SNEL
oo MR, IFAODLOEIGEO LB LinpES
RIZHEFZ L ERFATLIE, £ ZTIERBICAFET L0,
HLIEHMPYRFZRIITLZDOHEEZ L TVEL
oo TNLSDIFZEAEDTFELTEHIX, 145 E CHEEE
FRIZHEY, 2ok, ERIAESLEL LRV EE
D, PR EET M FICHEE L, ZOLOR
TELEbICRT 2HEE O FIL, RAEZTHNDEHE

BENOEBZRIETIZLICHY, TLTFELLELE
ZF LULWHTR (good citizens) IZT 27 DIZH S E2HE T
5T ETULT, EEEEREENL, Ly U T2HEMO—
BRI AR A Z T, —EOHEEEE L E LT,

2 AR (50 4517, 1965 &EEE) @A EE O 4 Tl
HMESEH, IF¥HEH, &FIFH, 2L EiEEakry
DNEREELEET S LT, LV EVEMELERZ-
FWEELELE LE L, 4TI, ZEAEOTELT
HLAMERRITEL, SOTHERRICEELTEBY
AT E D b2 OFERRKEANLEZLTCOET, HE
IR VRS Y, BRI K D PR S R R EE A
KOONELE, ZOZEE, T XTOHAMNITKRE
DEMNNME L IND X220, oA OLEFED
D2 DI, FEDHEMFERRD a— A~ LT L9
IR 5= DT,

H o &1 RET (25 4R, 1980 £4) oG FEE
WD &, A EEOMSIES & RE O ERREIT,
ERRCHEI~DOERNBHICE L TEZZ L EZRLT
WE L7z, Zh ook, B, FRmEEM,
ATAT, SOICERBEEOREL L B2 5, NOERE,
ADORKRZHME, BENELTLE, HHioMtFIL,
BEORMICE T 5 HATEREFE~OESEm O X 5
2, TNHOEAMSLEDMOENDIESREL LTOEA 2
FEDOZNTEL UInD, L LEDE Lz, £hic
PRV, FEBEBRIZBWT, KK, PFROHEERE
RE, FNFNOEENCONWTORBVRRENBEDE L
oo (U3 /MEER)

BAEICES<IZON T, HEEFRD-HOES TEBMF
DKL, T FTERBEBES (classroom competence)
AT H LIy, HHPMERIIHEY EHEL 2L
RoT&EE L, BURMIZREETIE, HEOKZENL, T
ELENEFNO=—XZHELZTNITIEZ22BEEDOH
PEMRELTTEAEL, BREECRETHSE, BT
HEL L TERINTVET,

1980 4%, FAIWEFR CTHEMMAEZ TWE LT,
FAD—FE BN T2 70 Dy CRIRIE D o T i, B 5 Ok
Bk, B, ALEMEOFICTEE LT 2 FA O JE S Y BI.C
ZRPMLE LT, 2N OHEOFEEIL, 25 %5 50
METTLEDOT, #5132 1960 £ & 1970 ERICHE
BERINFATZLTLE, O 0O&ETE, BHEEM, Fv
UTIZE > TN DD T N—FT3F D2 &R
TE, TNLENRYBEETLER, LirL, #Hiok
HOHMREREDDL EVI RT, TIICFEERLELE
HEPEBRE NI LORH Y E L, BiX, Ho0%E
BEREFYIVTICEHITZIEZPLEVHZME, Th2H
TRV 9~ D48 © DFFE D ELY fH A% BR S 5 DI ST
F L7,

FOLEFE, A—FN AN —- TRV I



R LB T 5B DL LTI

DA VEE2—% PR ZIT TN 1970 F£4, 1980 &
£, 1990 FERITEREE L &EFIC S, S HICHFE# -
TEBZERELTW Z xR E L, 20 i EXOMIC,
AFX Y RAOHENZ L > THE I NZ—2>D Il L 7= R
X, R KO L 2 DFRBEE~ORET LT,
Z ZTHME, FEIC 3 ADOEELEHEN AR L v & BN
FT. T4bbL, 1900 F4AFhor—X, 1907 £4£Fh
DI—Ual—, LT 1915 EAFNOFTILIN—KT
T 6 3 N0, MEBEREOHEFORUVECHNA
WD DikE, BEERNPERECEMEOBRED
OOMBTHBFIZOWTIHAEL, ThHIFHELOF v
TR D HE RS &0 O BN AR B ARSI F
TIEN>TWE L, BRiebide THRR - TR R 24
ETWVDIZH20DLT, L DOFEX, BTk D EWn
DTEBEIWNI ZLEBWT LD, Fiz, HAOE
BT L TOMNIZHANEZ BT X ENITHONT,
BRI E Z DD B E Lz, (U3 #RERR)

EEBEMREEL  EEXE HAYIREL, BE
(Comparative perspectives; UK, Kazakhstan, Japan)

WEIFEOR, AL, AV T7AZUCORELEHAIL
TEDTNWD 7T U v PREOFRT VT L FnlE 2
BRI a2 FF—L DA NN—T L, Zh
52 ODEKNOMEENDIX, LVbITERODAY X
ASLEBEBBEOAEIRBTLFVIFIL-TFTATY
TFATALENHZLITONTEZSELNELE,

AT ITRE UL, HRE 9 fromiE T, ANIXE 61
fiz (1,700 T A) T, BARIE, A7 RZ 2 LTk
G, 1ZEW T, BARAO AR TE 10 62 (12,700
TN T, HAEIXE 2L TT, ZIbLRELIE, ER
BEOEKNLIARE LT, ANHRBEOAOBFEICONT
BRXDHIENTEET,

AR, XEMEEL - EE T, AT 2 X T
YEx FMEO—DODIEEL LTO 70 £#O%D, b
X9 E25ERFNTMNZFIZLE Lz, Y v FRF LA
WZix, w722 0%, 2 ko, ry 7 wmEO—
Tliz, TOEWERMERIX, =—7 27 OKEFH
WOTERMBYE EOFMICLsTRESNT LA, B
K7 o xan, & & ZEDOMOEL < B8NS 2 5BEIT
EEDDITHE &Tétuaﬁ&%zgkbibtoﬂ
Ra=g T 0k, FECHE LB A o 5720
%if%%b,@#@ﬁfi#%%ﬁTékwjm%$
BHEZTEZ S TOVE LT, & L TOESOHI &
BIRE, EFEZ LRWERRICBEBIESA Y — N2 52
F L7, TEEHMPEOROI L a—RFD L5 KH
HRB S I — ML, KEFROFERRICNELS 2 W ITE A
DR ELZ, SLICEfRE LTOY—ERA%5E5
WEE 52 F Lz, UL, REFRTEFT HHERERIX

BTN T LI L, ERRORIEE X, K=
BaET D DI+ 07— ROHiEE L bIcEL DD T
ERREECT L, b LS BNEEME AR L W2
HIE, oz nNzEBHT L2100 e ZARICbTZ
RinoToTL XD, 12 fibfd & 13 ffdic, FrFa v
PN KPEARAMIREZAERL, XI5 B8TELD

TL7,
0L T EHE, D OERESREEDRR, T LT
hE, 152, MLOMLDEREN - IEHZEL B X

T, 18 &, 19 ki I —a v B EH S (SUk)
FEALELE, THIL, oy THESCRA VELETE
WE2BREO—HEzE&ATHWE LT, EROBEHEIX
FlEMER L, 1T 1920 E/RMN S 1980 ERICVET +
IZ&EFSFohELE, I T7RE 0, BEEREBOsE
RFWHEAEDOBFTE LT, Yo MEFRILFEICRE S
NWE L, O, BERRFR - HWA XX
ZOEO—ICETLEL, 2 DOE-1LEH SiE
EHIE, ARICELIRELELEL, $/bb, Y7
BEFESALAYT IRFZUEBEFES AOEIGIE, 1990 4
OMSED & X 13%D70 EHFEZETLE(a v T 5E37%,
AT AEFEA%) L, Tk, WEiidicbz -
T, TOHFEREE, BT TRAX GEE ﬁ#A#m%
KREEIZ/2 D LD L H I L TWET (2009 FEi2
0T R 24%, BT AH EE 63%) .

BMLT, BELoZ oS - BN SIROEKRT S
LOIFMTLEI N, EVDITHEEZRHA LEKRT S Z
LT T, ZOREEA - HER AR SUIRO BRI TL
E O WS L— X, T &I (AT,
SEERLEEOF S a Tt s TATF VT 4T 4 DR
WHFGLTWET, #fMlE, f&Xsl - BEMKRR
NEREEBICEDLIZELTH, EEICKIHRIZHT
>T, ELOHRKIZE|E|ANTE-MEIZIER, Th
EFROBTAERYEREA, W OMDEHKIE, LVE
HEOWEDRNITHEHIAEFNTWEST, ZO LV EIELD
WEEIE, 1920 FEnD 1990 FED Y B FEHEDO L & T
AEE L TOWERTHARTT. 9 1 DOEMRZ X
21 Rz < EX LR, ZOAODENNIZLDD
HRENEENTWVWE L NWH Z L TT, WP T7RZ D
VEREX, V274 FTDOANL, TARFAZ DN
=b, RAYDANI=HL, X —=1LDAN=H, 97410
ANlebEEALTHET, ZLT, LVDITELOFRT
BHDOBELATICIE, FRICE > THEREEITREZ L
BHEELET,

REMEMBNT, BT AET 7 ITA4F ANDIEA
TW5, P TRE, DARFREL, BE—)L, 7
A TNVDORIEDREEIIA AT DEETHY, FAYA
DREFITFV A MEHETT, LEoZ L kY, HED
SCARIE, 2 DOEEEBOERICL o THEMICZD, B



B =S — s A=A AE (LIEFEFRERRD

RHNIL, BV TAZFEIFA T UFEE PV afEONL—
VEIERRY, SHICuYTDORATTELLREL ST
LZOTYT, ThDOREBIL, FROMERSCHA O
HERELET, Thbb, FLAEDERIE, HHDOETR
BIREECAV IAZ U EL LI EFe v TEEZAWT
BY, W OrDFERIL, SHEMNICHZD 2 2O%EH
(streams) #H > TWET, FFLWLEROFHF 2T -
A H VT F 2T N (Nazarbaev Intellectual Schools)
X, WMAOSEEAZDLZOICARRESNE LA, L,
L, 2OZENR—RMRERICRDETITNE, HROZ
ERBRL, BEINDHTLEY, b, BEOEMRE
AN D BT, FAEANRRBLFSRETHDL LV,
B EZ < OBOM ELERLTEELE, 207D,
FTHILNIT ALY FaT7IAKIE, £ LizHE
TIDNEBOHELZ L TWVET, (U4 BAKFE)
INHLOHLWERIE, TLTEEBEEESZLICLD
EFEFARN—Tza U, LD RERITOHLTT T RAWE S
FT, DFEV, FRPBMOMEFITHELEZ TVDHH
HABMOBEBENT, TRXTOEIICBWVWTZEITHDI L
212, ANARHRZOTY, B TAZ L AND 59%ITHTIC
FEATOWET, WEOFLETIE, —RANEN iR
BEH ol DIV RERFRPHY £T, BROFEKR
X, TRCEBELTCAD L, R, @HEMCE->T
L owE e AERME L ChET L, 2T, #
WX L0 REBRFTERS O, QL OBERH D £7°,
SRS, B OKRBIMN Lz E ZAOHEDERIL,
LIFLIEEETH Y, b o TiEd o HA (B
2, A2 —2y MF—t 2%, ABRBEN A TIIEEs
THZEREHELWNTY) L, AEMTFCEL Z LIk h
B DEAITD RN ETL X ), KRIBELZZROH
KITWBDHENE, BERonHoORKEaIa=r—v
aryxEEolth, ZLTEZELL LIXUITERA Rikiiz
BHOICERLZY LT, LYSOEMEDBRED
FHDOHEEH L TWET, (U4 EIBH)
EGIETEBHEMOEEL DL LY,
L7052 B TEHOTLELEI D, HbHALMN
R L, HHEMREICOEVWADLD WS L TE, HE
AFEEZ, AP T7AZOEBEO 105D 1 OKES (H
AKD3IHFO2OREE) TT, LnL, #HEEE (6,400
FN) 1, AV 72200 4fEo A0z HL, A
Oy o ANaTY, HAEFEEE, #HEIMIZZ o 3 o20F
DN TERL/HMNIWETT L, Thwz, ERNOHEF
FEORNTEOHFE Lala=r—va 285 ICT5
ENTEET, FLTHEHGEET, 3 PETTOR
NDTEHHEROEENEKT, TIAMERE NS T2
VT4 H) v A iR 52 LB THY, £
FRICK T 2N ERERMT 2 5 2 THEM T, =
B, 73 FL - FATOTATAREEDORE

LABRT 270 0BELHFELR OV £3, Z0IEN0D
HRE, ENREECTHMEINTWIEOENETT,
WMAETEE, AAROERNRAEEDT SIS LrbY %
HAN, BFTAZIVIEENTT, Ax O AT
BIOWEL L THEX2EAEEOAD 1T AHZYD
ERBEELX, BARLIFZIRLCTTY, P 7RF XL

DI 50%FmNTT, FEBBICBNPEOCLI-EBREE
DEEIIEEREETCHY, HEEEOZNIIIF T X
XD 2ETT,

XAEBIZ ML, 2D 2 DOENTERICH Y £,
LN LERETARTOFELD=—XIEbEIEA VI
—2 - A F T LORMEMEEICT DR O
PEEZ LAEATHET, HEEEBIIYV 7 AL LR
Hé, HHBRE, LVFREDOABTRERYZ-> THET,
ThE, ANOD8T%EEDD AN, [TUVT7ARLT Y
TREEAN] (%), TRALBAZEEA] 3%), 3%
O [ Sk B NN R DEMH] & [ZoMmoRiE
H£H) CHEERINTWET, EEEEDOADD 95%IT,
WEEAM O Ax TEMR, LL, 3Ta=F458E1T
FTEBEL TEZSS%UA LD A AR FEHLTWET, £
DO HDORKROEMIT 2.T%D NTZH T, TDAN-HIEHM
TOTOEREEMALTWET,

BE-ERTH5-OOETHEOEHR
(The contribution of historical research to understanding
education)

EROEL LN DL, FREEORNHLEAD
B, ERoOMM, FKEOEHKEWoTz—EOH D%
BHET, Thwx, BERIL, mEINIER L RE
W2, EFEFLEEEEHERE R EE AL BEHAEED
FEI, EEOBE L PRBIEOBAENOHELEDOX Y U T
gL, EAMTAT T 4T 4R L THET,
Zhbid, BEHROBOR, £, XREZZXTHWLI1HLT
B

HAYITRE ITECIRE L KB OREE, ST T
RFERFFEOGIGE ) BIFEIRE (http://nupdp.weebly.com/)
THSBURHAENC L > TEi SN, =T A
J—Tavzl MLoTRESNTEE LY Y
TRAL CEEEIT T EEE OB oL, Bl
LEEmEET AL L TEEBEOTFTREDITTT — AT
RESNTWET, Z2LT, EmERGLFIATLZ
ENTEDLDTY, A—FN + EA NI T vdOET
FOMRIE, A Fa—, BHOEDOENE, A7 14—
FU—=Y, VAT v =% R VEWED T LN
TEXHZ&TY, WboikE SNREEE, ok, €
DOFMESNTDOICHRATEET,

HENf-Hb DRI, BN ZTOEMYKBNICE T TE
UBRLTWS ENGEZRHBL TOET FESHIL,



R LB T 5B DL LTI

DI TOW/ S A H OB R, 10 ok
ROFER LM S DBEERYBEREDO B NHSX Y VT
HEEOBR N~ REIMET20TYT, 2LT, A
B2 BRAR, BURE « A T A4 0 X —m R SOR, RS,
AR MR OTXTIE, BIOT AT 7T 47 4 DO
B ORI IL D T,

DF—F)-ERbY—TADY MEK, HYD
REUTOHBFRKENDLRTOT S LIC, BEMIZEID
EWVW O IR TR R RN TE £, TEEL), T8
Rab) oL &I, FEHIE, [SUERREOHER, S
Ik EOFHK, BEWER, TORMZRRML] ko
TEORTOET, el - BRHESE & NEI,
HEORB~OREKRBZEREZT S LHEMIN, FETE
HA—=F - b ANY—WFSIE, EER LR S L TR
OHLILTWVWET,

TN—TIRENTIX, BELZHMT OB LOED
TEliZOWTEmL W EELE S,

BHCIESEH » SUBRISTIRICOWTOFEEF L LT, F4
HBEEOMADRERIZOWTHHIICERELEL L S,

£72, HOBUR L HEREORE &V O XIRT, FE,
7= B O RIS & A R DV T ORI 22
ZBELT, HEiOXREE2EZTCHEL L I, (U4 IRAKTE)

<JFLf1>

(1) JFITRFICR->TWDLEEIX, TF v 7Kk XK
Iz LT,

(2) BV FEHIT—~ A2 TRE LT,

(3) w0 x, T | TREL,

4) HB—WRETAToHORLIE, L () 1
L7,

<fFRL>

AR T =, Rk 26 AEEEEE) 1 K RS RIS
W TRl 2 H R T 0 7T L/ EREEE - ER#E
HA~OEY KA - SMEFEE AW BEEHOFTE] 12
B L HEMBIEGORME) (RFK - LT Ofidhz
BTEBLZLOTHD, EEERLY BB LWL
WEREE DAL L XY, MBI L TIKEL
Tz IR BN L REEOERE I HHD
THRLEVEILER L LT 720,

(/)

1 David Bridges (ed) Educational Reform and
Internationalisation: The Case of School Reform in
Kazakhstan (Cambridge, Cambridge University Press,
2014)

2 Peter Cunningham Curriculum Change in the Primary

School since 1945: Dissemination of the progressive ideal
(London: Falmer Press 1988) (FRARARIZ, [LRHET- « K
MW =TA %) AOWFEZRED D 2T Ll —1945
FELIREOESFEREBOE K] B S22 AR,
2006 4)

3 Stephen J. Ball and Ivor F. Goodson (eds.) Teachers' lives

and careers (London: Falmer, 1985); Ivor F. Goodson and
Pat Sikes Life history research in educational settings:
learning from lives (Buckingham: Open University Press,
2001); Ivor F. Goodson Professional knowledge,
professional lives: studies in education and change
(Maidenhead: Open University Press, 2003); Peter
Cunningham and Philip Gardner Becoming Teachers:
Texts and Testimonies 1907-1950 (London: Woburn Press,
2004)

4  ‘Stepping Stones: Recording the Voices of the Past’

(Astana: Nazarbayev University, 2013) http:/nupdp.weebly.com/

(R:E)

i ZJUT 4N ~<wREE, ~—FTT 4TI HH
EBTHDH, HHEMOT —E RO KEN KU
ER o TV 2D R & 72 5 KR 2 BWT 5,



