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A Journey through PSHE in England

SMITH, Clare*

Personal, Social, Health Education (PSHE) is a vital part of any curriculum. Since 2000 it has had status as a
subject in its own right in England and Wales. It manifests itself in various forms, for example Personal and
Social Development (PSD), PSHME with a moral educational element too and sometimes a Citizenship

component is also added.

It has recently been given another ‘E’ (PSHEE) that regards economic wellbeing as an integral part of personal

wellbeing.

Whatever the acronym, or the name — PSHE concentrates on the knowledge, skills, attitudes and values that will
hopefully keep children and young people healthy, safe, able to develop good relationships, have an awareness

of their own needs and the needs of other people and to be able to live life contentedly.

My personal journey teaching PSHE started in my final year at university where I had a teaching practice in a
school that was particularly focused on health education. I spent time with the head teacher thinking about ways

of improving children’s health, and through this to improve on their willingness and ability to learn.

My head teacher was very insistent that this area of the curriculum had a specific allocated time in every

classroom many years before it was agreed within the National Curriculum to make PSHE a foundation subject.

PSHE education is important for developing the whole child, but it is also important in terms of the pedagogy
used, where group work, discussions, thoughtfulness and developing relationships is an integral part of what

happens in the classroom, as well as giving children greater autonomy within their learning.

It soon became clear to me that there was so much for the children to gain from the teaching of this subject, and

I decided to bring the methods for teaching it into my practice in other areas of the curriculum.

It also became apparent to me that PSHE was far more than a curriculum area, and elements of PSHE should be

a central part of any lesson.

In the school where I worked, and subsequently working with other schools as an adviser, I developed a

programme of work for all pupils from age three to eleven whereby each teacher had a core curriculum for
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PSHE. This included some of the following areas of knowledge;
e Sex and relationship education
e Drug, alcohol and tobacco education

e Personal safety

Within these areas of knowledge, children were encouraged to develop what we would now refer to as their
personal, social, spiritual and emotional development alongside their physical wellbeing and their intellect; key

areas of multiple intelligence.

The general aims of such a PSHE programme of work would include the following.
e To raise pupils’ confidence and self-worth
e To develop respect for others and skills for developing and maintaining friendships and relationships
e To provide a supportive climate for learning
e To increase pupils’ motivation and deepen their understanding through providing relevant opportunities
for real life learning

e To improve pupils’ ability to become responsible for and enjoy their own learning

In Curriculum 2000 for England and Wales, this turned into four key areas.
1. Develop confidence and responsibility and make the most of their own abilities
2. Prepare to play an active role as citizens
3. Develop a healthy, safer lifestyle

4. Develop good relationships and respect the differences between people.

The problem with PSHE during this time was that it was not, and still is not, a statutory curriculum area. People
taught it because they believed it was important for the development of the whole child but it became of
secondary importance in English schools to the teaching of literacy, mathematics and science.

For many teachers it was evident that learning and achievement was dependent upon personal development, and
the government at the time even introduced an aspect of the Education legislation that made schools
accountable for the wellbeing of pupils. Yet still, many managers and teachers were reluctant to see the link and

provide a proper PSHE curriculum; an entitlement for all.

So how do we ensure get PSHE the recognition and attention that it deserves?

If a PSHE programme of work is truly successful, the main topic of conversation and discussion ought to come
from the children and their own experiences rather than have a subject forced upon them, but there are various
ways of doing this.

As a teacher, I encouraged colleagues to use a framework but be mindful of the need to be flexible according to
the needs of the children. For instance, if there was a disagreement or bereavement within the class this needed

to be tackled before any other learning was going to take place.



A Journey through PSHE in England

I also encouraged colleagues to assess the pupils’ needs at the beginning of a course of work, as each group of
children vary so widely. In this way, you could ask children precisely what they had a need to learn rather than
what a text book said they ought to be learning. This is really effective because when the assessment is returned
to at the end of the sessions, the pupils can clearly see what skills, knowledge and attitudes they have developed

— even children as young as four years of age.

However, [ was very concerned that all pupils should have access to a PSHE curriculum even if their individual
teacher was not necessarily providing appropriate curriculum time to the subject. So I looked at ways of

exploring PSHE in other curriculum areas.

One of the most effective ways to do this, to ensure that you are working at the child’s level of understanding, is

through literature.

Many teachers would do a literacy lesson and discuss the format of a story rather than concentrate on the

content of the story, and use that content as topics for personal development.

For example, take a traditional Japanese story such as Momotaro — The Peach Boy.
The story is well-known to children but there are so many aspects of the story that can be developed. For

example — family groups, good versus evil, friendship, caring for others, sharing skills.

All of these are covered in the story and could be explored in greater detail. The children develop a greater
understanding of these important issues because they have experience of it within a well-known story. It is then
up to the teacher to facilitate the learning so that they can begin to transfer the experiences from the story into

their own experiences, learning for themselves the best course of action in given situations.

To this effect, an entire PSHE curriculum can be developed from well-known books that children are already
familiar with. Some books in Britain, and I am sure in Japan too, have been written specifically to explore some
issues that are difficult for young people to approach because of their sensitive nature, such as loss and

bereavement, or similarities and differences between people.

I hope that we will get a chance to explore this means of looking at PSHE and personal development through

literature when I visit your university in February.

For me, the personal development of a child is so important and is such a significant contributory factor to
whether a child will develop a love of learning too. Children, by nature, are quite egotistical and it is important
to develop their wellbeing from their own experiences be they good or not so good. If we do not provide
opportunities for children to develop their self-worth, their relationships skills, their attitudes and their values,

then we are doing them as much a disservice as not teaching them to read and write.
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Knowledge “ Attitude and values

PSHE educates the whole child
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About the body Being able to make Empathy
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How we stay fit Athletic skills Focus on healthy mind
Good and harmful drugs  Being able to say no Looking after oneself The Whole Child
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PSHE is PSHE Curriculum 2000

Drug ducation L

Citizenship Develop confidence and responsibility and

Emotional wellbeing make the most of their own abilities

Keeping our body fit and healthy

Personal safety Prepare to play an active role as citizens

Knowing your own skills

Reelon peaUrC Kl Develop a healthy, safer lifestyle

Healthy eating

Working together . )

— - Develop good relationships and respect the
Relationship education N
differences between people.
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Sadness —, . i
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Michael Rosen’s Sad Book: PSHE/writing activities

+ List— things that make me sad, things that make me happy

* Stories —working in pairs, ‘That’s good, that’s bad"

+ Atime when it hurt— write a personal account about how sadness has affected
you and what you have done about it

* Mind mapping — a friend has lost their parent/grandparent etc. Write down all
the things that you and others could do to help based on Michael Rosen’s ideas

* Choose a picture from the book — set the scene for the picture, give it a context,
explain emotions seen in the picture

* Word association — think of words associated with ‘happy’ and ‘sad’ creating
bank of words to use later in poetry activities

* Lighting a candle — poem about light, hope and comfort from candles

* My special memory — personal account of a significant eventin your life

+ Love flower— writing key factors of a loving relationship
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Thank you for listening
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Values: Non-violence

appreciation of others
brotherhood / sisterhood
citizenship

compassion

concern for all life
consideration
cooperation
unwillingness to hurt
equality

forgiveness

global awareness

good manners

loyalty

social justice

service to others

respect for people and property
unity

universal love
collaboration
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