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Abstract

This study investigated the effects of listening
ingtruetion &3 a method of improving listeningv
comprehension skills of first grade students.

It olso examined the relationship between student's
listening comprehension and reading comyreheusion,
viewing the differences between these areas when
students were grouped by sex. |

The gubjects consisted of 16 first grade studentia,
7 femaies ard 9 males, To determine the listening |

comprehension level of each student, the Analytical

Regding Inventory Form A was administered. The students

then received listening instruction in both general and
critical listening skills for a period of eight months.
Following the instructional period, Form C of the

Analytical Reading Inventory was given to determine

growth in listening comprehension. Reading comprehension

geores ware obtained from the Stanford Achievement Test.

A correlated 1 test was used to deterﬁine the
slgnificant differences in the listening comprehension
scores. Scores from the postlistening comprehension test
and the reading comprehension test were analyzed to
determine correlation coefficients. Data indicated that

listening instruction did gignificantly improve listening



comprehension gcores. No significant relationship was
found between the postlistening comprehension scores
and the reading comprehension scores. There were no
significant differences repartéd between the sexes in
listening c¢r reading comprehension. The Findings
suggest that listening instructlion does significantly

heip to increase listening comprehension.
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Chapter 1
Statement of the Problem

Listening is a ekill essential to learning. It
is not & skill which children acguire natucally as they
grow and develop., The commonly accepfed fact that
children become good liStenér59 as they mature, is
gradually changing in today's education. Today,
more than ever,; there iz a greater need for the
development of listening skills (Commission of the
English Curriculum 1956).

For young children, listeniung plays an important
rart in classroom Jearning. Estimates indicate that
elementary‘schaol children spend 57.% percent of their
¢lass time listening (Wilﬁ, 1950). Listening for these
children is their only means of receiving Iinformation
expressed in language.

Although in most classroome children spend more
vtime listening than'taey do speaking, writing; o1
resding, few schools have developed programs which
adequately develop listening skills Anderson, 1954),
In most scheels listening as a skill is often
neglected (Landry, 19637,

Research clearly indicates the need for specific

1



attention to the development of listening skills
(Kramar and Lewis, 1951: Rankin, 1926 Wilt, 1950).
As an important communication ekill of young children.
Vand'as a tool of learning in the classroom, research
has demonstrated the heed for the redognition of
listening skills. To provide the best learning
éiperience for young children, it isfessehtial that
listening be addressed as an imgortant_skill in the
Qleméntary‘school curriculam.

~Purnose
4 ,,Thé parpoge ef:this'study was to investigate the
effects of listening instrﬁctidn as a methadvof
improving liﬂtening_comﬁrehenéion skills of first

grade students.

This study sought to determine whether instruction

in listening skills can provide betier learning
experiences for first graders by improving their-
listening abilities, The study also investigated the
relationship of reading comprehension to listening

comprehenslon,



Questions Lo he Answered

Answers to these questions were sought:
1. Can instruction in listerning comprehension

Jdmproeve the lligtening level of first grade students
X - & :

as measured by the Analytical Reading Invenfory?

2. Is-there a relationship between listening
compr@hehsion and reéding cemprehension for firét
grade studenﬁs? |

3;, Amoﬁg Tirst grade students:

a. JIs there a difference'betweén listening
compréhensiun and reading comprehension
for;boys?f “

b; Is therela differenée between listening
comprehension énd reading comprehension

for girls?

Need for the Sﬁudy

Research has focused on listening for the past
fifty yeers., Today, using thevresults of these.past
studieé, researcﬁers and téachers are more aware of
the influwence of listening on the learning process.

Although research has consistently shown that
pupils spend more time listening than any other
language artis activity_(Rankin, 1926; Wilf, 1950) a

serious liack of lisitening instruction is still evident

AN



in most elementary school classrooms {Anderson, 1954

we

Landry, 1968}, Since the 1940's studies provide
evidence of concern regardihg the Possibility and
éffectiveness of listening instruction. . Evidence
supports the theory that listening can be taught and
that listening skiils do improve when instruction is
provided forbvarious‘age levels in schools and colleges
(Canfield, 19513 Dow, 1958; Irwin, 1952; Kramar and
gLéwis§”1951;vLewis 1953).-‘ “ v

Other Studies have investigatedvpossible‘relationships
between performance in the area‘of listening comprehezsiﬁn‘
~and Gther'areas of achievemente‘ Many studies have
indiéated an interrelationship between listening and
reading (Brown, 1948;‘DeVitd, 1977; Lewis, 199%;
Iubershane, 1962; Yineyard;andiBailéy4§l96O:zY0ung;51936)¢m

ing

[
jawl

Positive relationships between listening and rea

tests have been found indicating the mental processee

o

underlying both must be somewhat similiaxr (Brown, 1965
Duker9A1968§ Ross; 1S64). Devine (1978) stétes that
both kinds of behavior are related in that (1) both are
concerne¢ with the intake half of the communication

process, (2) the same higher mental processes seem to

underlie both, (3) high correlations exist between test
scores in reading and listening and (4) the teaching of

ane geems Lo affect the other.
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While many studies provide evidené& shich indicates
that 1listening comprehension can be improved through
instruction, there are other researchers who present
the opposite view, Hollingsworth (1964), Lewis (1953)
and Reeves (1965) in their studies conclude that
1istening/inmtruc€ion does not always favorably affect
listening comprehension and reading scores.

The incenaistencieg»found in studies may be
account¢d for by several factors: the student?s,age;
'intélligence;gaﬁhievemehﬁ;Temotional_condiiion;yand
the matérialsfused, Devine (1978) in.a«review of the
literature éites'these conclusions:

1. A great deal of time is spent by children

and adults each day listening.
2. Listening can be taught.
~ %, Listening is still generally nof accepted
as part of the standard school curriculum.

4, Listening is distinet from reading but:possible
reiationships have been shown to exist between
listening and reading.

Recognizing the importance of listening skills

and the c¢ffect listening may have on learning, it was

the objective of this study to determine if listening

trazinin

02

i,

does lncrease listening comprehension. A
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secondary purpose amjnﬂd the JelaL innship between
the listening comprehension and rcad;ng comprehens ioﬁ
of first grade stucents.
‘ThiS study will not reselve the t reversy
among listening researchers; however; it will guide
other researchers and teachers cons sidering the rationéle

for listening instruction for elementary scheol children.

Definltion of Terms

Listening may be definedgaé;the act of - iVLng
béttention to oral lanpuage, nnt merelv in hearin g the
symbols but in receiv;ng ideas and reacting to them
with understanding (Rellaud, 1970).

Listening instruction refers to teacher implemented

activities and games teaching literal, evaluative and
critical listening.

A listening level is the level at which the student

- can comprehend 75 percent of the materials read z2loud

by the examiner (Woode, 1977).

Limitations of the Study

The results of -this investigation of the
effecliveness of first grade listening instruction
for listening comprelension are limited to a flrst grade
population in one middle fc upper middle class private

urban scheol, The total sample was limited to sixteen



students. Conclusiong apply specifically o this
sawple firset grade population studied, bul may be
generalized to other matching populations.

Data determiniung the listening level are limited

to secores ohtained frowm the Anal rtical) Heading

L

Inventery (Woods, 1977), Form A, administered prior
to instruction and Form C; administered as the posttest,
Reading comprehension scores are limited to the

data supplied only by the Stanford Achievement Tegt

Primary Tevel T Battery, Form A.

All data in this study for listening comprehensgion
WGre supplied from individual testing sessions. Data
for reading compre ehension were the indication of

ilarge group performance.

Summary
Listening is the act of giving attenticn to oral
language not merely hearing symbols but in receiving

‘1dess and respeonding to them with understanding. Since

Lo

meset of the time childvren spend in schools is spent
Jistening, many studies have examined the effect of
gpecific listening instruction on listening comprehension,
Resvlts have been com‘fradictorye

It was the purpose of this study to inveastigate

vig Instruction on liztening

p._:.

the e¢ffects of ligten

comprehension for first graders and to examine any



relationship between the students' listening comprehension

and readlng comprehension.



Chapter IX
Review of the Literature

This study investigated the effects of specific
listening instruction as & method of improving
‘liStening comprehension skills of first grade students,
A secondary purpose of this study examined the relationship
between listening comprehension and reading comprehension.
Research for this study led teo an examination: of these
area*;
Listening -~ An Introduétion
Aspects of the Listening Process
" Sex Variable and Zistening
:The Relationship of Listening and Reading

Listening ~ Its Place in the Curriculum

Listening - An Introduction

0f the four communication skills ~- reading,
~writing, speaking and listenihg -- listening remains

the most widely used hﬁman meéns of receiving information.
Only recently has more attention been directed to the
importance of developing this skill., The invention

of the telephone, radio, film, =ound recoxrder and
television has helped place a greater need for listening

9
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in this country today, An overview of the research
(Devine, 1978) provides evidence of the importance of
Jistening aas a communicatianvgkill in daily life and
as a tool of learning in the classroom.

Listening ig a complex process Iinvolving more
than hearing. The simplest definifion states that
listening is the precess of attaching meaning to the
spoken word. Barbe (19%4) defines listening as‘ﬁhe
process of ‘relating the spoken language in terms of
past’experienoea and future courses of study.
Hampleman (1958).defines it as the act of giving
attention to the spoken word, not only in hearing'
symbéls, but in reacting»with understanding. Brown
(1954}, using the word *auding® as & substitute for
listening, defines this term as the process of hearing,
1isténing to, recognizing and interpreting the spoken
language, Brown, in describing this term, compares
aunding to the earg as feading is to the eyes. Auding
refers only to listening that involves thought processes:
listening meaningful for comprehension and reacting
critically to what is heard.(Frazier,.1969),. The.
need for this separate term developed from the necessity
to designateAclearly'and precisely the comprehension
Vof orally presented language ag distinct from listening

to other sounds. Brown (1954) argues that listening for
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comprehension to language symbols 1is a linguistic
function dJ"txnct from other types of listening and
that a separabe word is needed which is as clearly
distinguishable from hearing and listening és feading
is from seeing and looking. Using the word “auding",
Brown coricludes that this is the best term,

Confusion stemming from the broadness of the
term "listening" resulted. ‘General azgreement on the
term listening implies more than the méreAperception?

of sound (Petrie, 1962).

Aspects of the Listening Process

Listening is the first'langgage skill that children
acquire. From birth children are surrounded by all
kinds of soundsvin their environment. The young
child's experiences and maturation provide his
backgfound for organizing sounds intc patterns where
particular words are later distingulshed, associated
with an exoarience;and;fjn ally snoken., . This early -
experience of listening contributes greatly ‘to the
chila? m dgquisitionvof'speech» ‘Because most children

usually hear and speak when 1hey enter school; the
agsumption is made that children can listen effectively
and already have developed efficient listening habits.

Research has discredited this assumpiion (Carroll, 1971).



The various developmental ranges in language pgrowth

as related to factors in each child's language
environment cannot be overlooked. Rernstein's {1560)
research with Eritish youth peints tc.middle ana
lower vorking class language differences. Templin's
(1957) findings also suggest that socleconomic levels
are rejlated to the grammatical complexity of responses
and vocabulary development of children. Oakland (1969)
also implied thaflphonemic and nonphcrnemic auditory
discriminatiocn 3;1113 may be more cloesely related %o
gocioeconcmic status than te J1Q.

The implicatlion is that growth in general and
critical listening skills and understandings 1s not
automatic (Lundsteen, 1971). 'Intélligence and age do
not apcount totally for growth according to studies
designed to promote general and critical listening
skills; training helps (Olsen, 1966; Russell, 1964),

.Landry (1968) almo gives support to the idea that
listening cannot be considered asz an area which develops
“naturally. ‘He cites the influence of radio, television,
tapes and records in the shift Ffrom reading back to
1jsteningo Lardry states that more and more of our

child

H

en are not able to eveluate and appreciate what
they listen to as had been agsumed. A clarification of

the listening process is fundamental.



Frazier (1969) identifies three levels of listening:
hearing, receiving sound and “auding." Hearing is
the Tirast skill developed. It involves no connection
_betveen reception of sound and thought processes or
meaning. It can be desgcribed as the purely physlological
reoeptioh of séund through ﬁhe ear by the auditory
nervous system. lThe next level of listening; receiving
sounds, implies no relationship to thinking and
interpretatianﬁ Por the listener, this level involves
only auditory discriminaticn. The highest level, auding,
a term coined by Brown {1954) is defined as the process
cf hearing, recognlzing and interpreting gpoken symbols.
At"ﬁhis‘levél,4auding:réfersxﬁnlyitcLlisteningrwhich'
involves thought processes; listening meaningfully for
comprehension and reacting critically to what is heard.

The lisfeﬂeffs peifermance is influenced by three
aspects of listening: capacity, willingness and habits
(Weavefg 1972). | |

The capacity te listen, Wea%er states, involves
the ability to select, structure and remember information.
A low ability té listen limits the listening capacity.
Ability depends partly on intelligence and general |
knowledge of the subject of the‘megsage. Rankin (1925)
concluded thot intelligence is as closely related to |

listening as it is to other schoel abilities., The
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actual correiation beltween listening and intelligence
documented by Renkin iz +.56. Rescarch indicates
intelligence-eme:ges as‘a‘high correlate. of listening.
ability. Duker (1966) citea‘studieg by Brown and Carlsen
(1955): Haberland (1956);: and Stromer (1955) revealing

a strong co-existence between listening skills and
various measures of intelligence.

Willingnesavto listen is as impoertant a factor.as .
éapaoityG‘ Willingness is a facter the child develops
early in his 1life. Bavrbara as=cited;injbuker (1966)
states that in successfiul 1iétening9 the listener listens
with more or less his total self -. including his special
senses, attitudes, beliefs, feelings and intuitions..
Assuming the child's hearing and intelligence are normal,
he will probably learn véfy early to listen or not to
listen. The‘rate'of 1angﬁage acguisitioniis influenced
by the degree to which the child's language leads directly
to rewarding and gratifying goals (Mussen, 1969).
Therefore, listening attitudes grow as a result of
opportunities and rewards the child has available to him.

Listening habits like attitudes, also depend on
the child's owpportunities and rewards. 4 child's early
experiences will contribute to his habits of listening
or not listeuning. Oral 1anguage devélopment of the
individual c¢hild must be carefully assessed for achievement

and potential in iight of related environmental



factors (Ruddell, 1969), Each listener's parficular
cenvironment will bring many influencing factors to his
listening attitudes and habits. A home environment
“surrcunded by noise appears to affect willingness and
ability to give attention to listening stimuli
'(Lundsteeni 1971), in machine-dominated surroundings
radiog‘televiaion, doorbells, sirens, traffic, et cetera -
it is not surprisingAtd develop non-ligtening habits

or even habits of selective listening; Brown {1965},
inva s%udy investigating'the_relatioms betweeh listening
abilityiand Lhabits in listening to radié and television,
found that children watching television were better

listeners as measured by the Sequential Tests of Educational

Progress; however, there. was no.support. for his hypothesis
that those who Qatched television fer a Tew hours daily
were bhetter listeners than those who watched longer.
'Listening habits and the wiilingness‘to listen are related
influencing factors in the listeping process.

Lundsteen (197)1) lists responding and organizing,
getting meamings‘and ﬁhinking beyond liétening as the
three major steps a proficient listener undertakes.

During spoken discourse, Lundsteen states, it is 1ik¢1y
that'the liS"Qner: hears; holds sound in memory; attends;
forms tenative images; searches; compares; test cuesy
recodes; gets meaning, and intellectualizes beyond

Jistening.
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sex Variable and Listening

Most research 1n listening has reported no
differences between sexes in.test scores, however:a
few studies have reported such differences.

Brimer (1971), as cited in Dukexr (1971), ueing

a reconstruction of the Pesabody Picture Vocabulary Test

with children between the ages of 5.0 and 11.11
identified a consistent male superiority. in listening
vocabﬁlary, _Similar*evidence»of male superiority on
listening vocabulary and 1iétening comprehension.
measures havé been found for adoleséentvand young adulﬁ
groups (Hampleman, 1958: Irwin, 1952y Nichois;‘1948)a
Hollow (1955), using daily 1iétening comprehension
lessons at the fifth grade level for six weeks, also
~concluded that maie’subjebts scored significantly higher
than females. |

Such results may seem convincing, however, the
-majority of sgtudies have found no;differences in
test scores between the.5exes (Weaver, 1972); "In a

study searching for relations between listening abilit
\ & g y
)s

and listening habits Brown (1965), using the Sequential

Tests of Educational Propgress with children in grades

four, five and six, concluded that the hypothesis that
girls would be better listeners than boys wss not

supported. Hedrick (1967), in her study of children's
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ability to foullow directions frem kindergarten to the
firth grade,-found no differences betwecn boys' and
girls'_listening test scores. In an analysis of
listening comprehension of college speech students,
Hopkins {1966) found no significant differences in
relation tc sex. Laurent (1863), in researching
the'cbnstruction and evaiuation of 2 listening~curriculum.

for grades five and six, found no sex differences for

The Relaticnship of Listening and Reading

For many years there has been a great interest
in the similaritieéﬁandsinterrelationships»betweéﬁ
listening and reading (Hollingsworth, 1969). Several
.aspects of listening and feading are related, Devine
(1978) in a review of the literature étates that
both kinds of behavior are related in that (1) both
are concerned with the intake half of the communicaticn
process, (2) the same higher mental processes seem
to undérlie each, (3) high correlations exist between
test scores in reading and listening, and {(4) the
teaching of one seems to affect the cther. |

Listening and reading are the receptive phases
of the four communication skills. When either listening
or reading, the child is actively engaged in the ‘

perception and comprehension of ideas or facts. The
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child reacts to these facts and relates them to his
experiences. The main differences between these two
language art skills is that in reading the reader can
procede at this own rate and has the advantage of
stopping to evaluate, oraganize or reread if he desires,
In listening, there is usually no opportunity to
relisten. .

The relationship between oral language development
and reading achievement is -videnced either directly'
or ipndirectly from a number of signifimant inveStigatidns.
Strickland (1962); in a studyrbf'children‘s oral language
develbpment énd reading achievement at the sixth grade
level, reveéled a significant relationship between the
se of movables, expressions of place;. manner,. time
and cause in-a phonological unit,‘and elerents of
subordination in oral language. High scores on measures
Qf.compfehension in silént reading and listening indicated
that the children made greaﬁer ﬁsé ¢f movables and elements
of subordination iﬁ their oxral language than children
who scored lower on these variables, This finding in
Strickiand’s study suggest that a child's ability to
utilize subordinatioh and movables in oral expression
is-closely related to his abiiity to chprehend written

language,
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A study of the langnage development in children
by Loban (136%) reported that children who were
advanced in general language abllity. as determined by
vocabulary scores at the kirdergarten . level and language
ratings by teachers, were alsc advanced in reading ability.
Loban concluded that competence in spoken lénguage
appears to be a contributing factor for competence in
reading.,

Regearch hag reported further evidence of an
interfélatimhship between listening ahd reading. Dow
(1958} reparted in his'atudy approximately‘eighteen
factors of reading comprehension which seem:sufficiently
similar to.listening comprehension, Hambleman (1958},
in his research of fourth and sixth grade students |
reported that both listening and reading regquires that
active thinking be applied to symbols and that listening
- should be diStinguished from hearing and reading from
seeing; In a study, using collegé freshman, Vineland
and Bailey (1960) feportedrthat-reading ability,
listening‘skills and intelligence are highly related to
one another. | |

Acknowledging the basic relationship between

istening and reading, researchers have'examined the

effect of listening on reading. A number of researchers

have reported findings which conclude that instruction
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in listening skills can be effective in improving
reading (Kelty, 195%: Lewis, 195%; Lubershana. 1962),
In addition to research invesgtigating training
in listening'affectiﬂg readihgﬁ gome studies have
analyzed the effects of a general listening progran
upon reading. Of the ten studies cited in Llejnik
(1978) eight-found significant differences in either
listening or reading comprehension after a period of
training in listening for students in grade one through
four (Dewar, 1972; Glolka & Glofka, 19723 Lemunss 1974 ;
Morrow, 197%; Schulwitz, 197%; Taylor, 1972; Thorn, 1968;

Van Valkenburg, 1968),

Listening - Its Place in the Curriculum

The importance of listening as a skill which
can be develofed by specific training has only recently
been réc&gnized, however research has shown that much
of the studént‘s day»is spent listening; One of the

very first studies in listening by Rankin

Pt
fd
¥
[N
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reportéd that;high school. students apeht 4 5% of their
tire listening. Wilt (1950), in a study to determine
what percentage of the schocl day elementary children
are expected to listen, reported that 54% of students’
daily classroom time was spent listening to the teachers
and that teachers were ﬁeitherkaﬁare of the amount of

time they expected children tc listen, nor of the
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importance of this lianguage skill. Wilt's findings
‘indicated that, in the elementary schooel; children
are expected to spend more time in listening than in
any'other single activity.

Research has shown that listening skille can be
taught and that lisfening skills do improve when
instruction is provided. Canfield (1961), using
Tifth grade students, reported that groups in which
listening wae directly or indirectly taught made
significant gains in listening as meaéured by the

Seguential Tests of Educational Progress. when

'comparéd;with groeups which had no instruction. Hollow
(1955) in a study cited by Devine (1978) reported that
elementary studenits receiving in#truction in listening
comﬁrehension had significantly improved their 1i$fening
abilities, Trivette (1969) found that 77.5% of the
1.eleméhtary school pupils in her study improved their
>1istenihg‘skills following'a cértain sequence of listening
aétivities$ | ‘ “ |

Although research haé shown thatjﬁtﬁdentS'spend
a great deal of classroom time listening and that listening
can be improved with instruction, few schools have
developed programs which adequately teach listening skills
(Landryp 1968); ‘Mistaken aspumptions concerning 1isténiﬁg'

abilities have been an influencing factor for this lack



of instructioﬁa Landry (1968} concludes that three
‘major factors seem to cause the neglect of listening:
tradition, time and training. Brown (1967) reports
ihat listening is rarely Sﬁressed in a typical language
arts text. Less than one-pércenﬁ of the content of
texts for children is devoted to lessons on listening,
although listening 1s the communication skill children
use more freguently.

The Erowing awareness of_the neglect of listening
pragrags'and thevneed forkthe development of listening
skille has led some résearchers to.dévelop lessons
and specific programs to encouragé effective listéninge
Duker {1968) includes in his biblicgraphy élmost 300
annctated entries under teachinngf iistening and.
approximately 140.€ntries on techniques or procedures
and .32 entries on listening materials (Lundsteen, 1971).

Sunmary

Listéniﬁg} the most Wiaéiy used Qommunication
skill, is the piaoess.of attaﬁhing~meaning to the
spoken word. Over thé past fifty_years the impprt&nce
of the development of this skill has been gaining
acknowlegement.

Various-aspécts of development influence the

listening process. TFrazier identified three levels of



listening: hearing, receiving sound and auding.

Listening does have an interrelationship with
reading and specific trairing in listening can improve
reading.

Lis%enihg research concludes that listening can
be taught and that listening skills do improve when
~instruction is provided. Sex éppeai& to be an
unimportant variable in listening. ;Mostustudies?report
‘no signifiéaﬁt cdifferences between the listening
Aposttést scores for males énd females.

A deterring factor in the development of students!
listening skills has been the neglect of listening
programs in the elemehtary schools, héweﬁer with the
growing realization‘bf the need for develeping listening

skills some progress is now being made. .



Chapter IXT
Design of the Study

This study investigated the effects of specific
iistening inegtruction as & method of improving the
listening comprehension skills ﬁf'first grade students.

A secondary purpbse ol this study examined the
relationship of individual student’s listening
comprehension and reading comprehension., Differences
between listening comprehension and reading Qomprehension

for boys and girls were also examined.

Hypetheses
The fellowing hypotheses were tested:
1. There is no sgignificant galn in listening

comprehension of first grade students as a result of

listening instruction as measured by the Analytical

Reading Inventory.

2. Theﬁe is no significant correlation between
listeniﬁg comprenension and reading comprehension
“for first grade: students using posttest data.‘

%. There 1s no significant difference betweeh

the mean listening comprchension posttest score on the

Analyvtical Peading Inventory and the mean reading

cemprehiension score on the Stanford. Achievement Test

when grouped by sex.
24
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Methodology

¢
Ahen

FRECIR

Subjects

The sample consisted of 17 first grade studenis
‘ages 6-7 years old from a self contained clagsroom af
Nazareth Hall School, a middle to upper middle class
private schocl, in Rochester, Rew York.

One student was eliminated du:ing‘the course of
study due to hospitalization during the final weeks
of training and posttesting. Of the 16 remaining
subjects, 7 wexre female and 9'weré male.

Instruments

To determine listening comprehension levels, the

Analytical Reading Inventory (1977) developed by

Mary Lynn Woods and Alden J. Moe was selected, 1In
individual testing sessions students listened to graded

passages from Form A of the Analytical Reading Tnventory

and then responded orally to questions checking
comprehgnsiona

Thé listening level ¢f individual studénts was
determined as fhe.level at which each student could
comprehend 75 percent of the materials read aloud by
the examinerg

To determine growth in listening comprehencion

Yorm C of the Analytical Reading Inventery was given

at the end of the eight month instructional periocd.
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Reading comprehension was determined by the

“

Stanford Achievement Test Primary level I Battery

Form A,

Procedures

After obtaining each child's listening comprehension

level, instructional periods in listening were given

approximately 15 minutes a day, four days of the
school week for a peériocd of eight months. Listening

ingtructions were given in a largevgraup setiing and '

- were supplementary to the regular classroom reading

instruction.

The students weré instructed»using the SRA Listening
Skills Program (Primary Level).(see Appendix A)., The
reéorded 1isteningllessons in the Listening Skills
Program are aimed at the’development of listening
comprehension vwaing a wide range of listeninglskills.
Other listening activities were-ﬁeiected and utilized by
this investigator (see Appendix B),_ Listening activities
were divided into the following maln skille: gensral
‘listening skills and critical listening skills. General
listening skills ihcluded the following subskills: |
listening for specific facts, listening to follow oral
directions, listening for the wain idea, lilistening for

sequence, listening to make inferences, listening to



summarigze, and listening appreciation for enjoyment
and emotional response. Critical listening skills
included: listening to distinguish fact from fantasy,
listening for relevance and irrelevance and listening

te develop and awareness of the speaker's attitude,

Statistical Analvsis
A % test was vsed to determine the significant
differences in the listeuning compfehension scores.
The,effect-ai listening comprehension wpon reading
comprehehsion ﬁémres for individual first grade stﬁdentﬁ
wags correlated. Also, compariéons of performance between

boys and girls were made.

Summary
To investigate the effectiveness of ligtening'
instruction for listening comprehension, & sample of

17 first graders was gelected. The students were

individually'given the.AnalyﬁiCal Reading Inventdryg
Forw 4, to‘determine each student's listening level,
The students then completed a listening instructional
périod‘far eight monthe. As é posttest for listening

comprehension, Form ¢, of the Analytical Reading

Inventory wasg given. To determine reading comprehension

levels, the rcading comprehernsion test of the Stanford




Achievement Tegl Primary Level I Batiery Form A was

given. Data were apalyzed wtilizing a coxrrelated %

test and by determining correlation coeffecients.
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The cifects of specific listening insfruction
as a method of improving listening comprehension
skills of first grade students were investigated in
this study.

The study also researched the relationship of
students! listening comprehension and reading
comprehension, A comparison of the differences
between listening comprehenszion and reading comprehension
when students were grouped by sex was also examined .

Findings -

Listerning Coemprehension Growth

Teble 1 includes the raw scores of the 16 students
on the pre and post listening tests., To determine
whether there was a signilicant gain in listening

cowprehension after the eight menths listening

[N

nsgtructlional period, a correlated t test was used.
The correlated t value between the pretest and
the postiest scores was calculated at 3,479, For a

one~tailed tealt at the .05 level of significance, the

eritical valve with 14 degrees of freedom is 1.761.

A
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Table 1
Cemparison of Pretest and Posttest Listening

Comprehension Scores

W

-Subjects Listening Pretest Listening Posttest
- Raw Scores (x) Raw Scores (y)

L 4,5 2565

z 4 13-5

2 22 22

4 6 21

5 10.5 21.5

6 9 25.5

1 3 23

8 3 28 -

9 2 9

10 3 15.5

11 5 22
12 4 16
13 3 1%:.5
14 9 15.5

15 4.5 3.
16 4.5 28.5
4 P I e XA a{" - _0OF

t = 34 ‘479

X = 5,68 | Sx = T.65
y o=

20,69 Sy = 22.21

The data rejected the null hypothesis that there
is no significant gain in listening as a result of

ligtening instruction as measvred by the Apalytical

Reading Inventory. It was concluded that there was a

significant gain between the pretest and posttest

scorca of the first grade students.

o



Correlation bhetween Listening Comvrehension and
Reading Comprehension

To correlate the data of the postlistening
comprehension test and the reading comprehension

test, the Pearson Product-Moment correclation

coefficient formula, using the standard score method

was used. Table 2 includes the raw scores of the
16 subjects for the postlistening comprehension"
test and the reading comprehension test. The
‘correlation éoefficient was derived fron compariﬁg

the results of the two tests.

Table 2

Correlation Coefficient of rostlistening Comprehension
and
Reading Comprehension Tests

Subjects Listening Posttest v Reading Test
: Raw Scores Raw Scores
1 2%.5 4 » - 54
3 22 , 75
4 21 : ‘ ' 64
5 215 _ T4
6 25.5 ' 79
7 2% 55
8 26 . 72
9 9 64
10 15.5 83
1l 27 : ‘ 66
12 _ - 16 65
15 15.5 72
15 31 , 71

16 28.5 87

T o= L28Ll3 critical r at the.05 level = .4973
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The caleulated correlation coefficient (r) was
computed at .281%, Tor a two-tailed. test at the 05
level of si nichaLce, the'ﬂriticél value for r
with 14 degrees of freedom is «497%. The data failed
to reject the null hypothesis. There is no. significant
correlation between postiistening comprehénsidn‘scores
and reading comprehension scores for first grade
Vstudentsab It wae cencluded that there was not a

significant correlation hetween the posttest listening

- and reading scoreg of the group.

Interaction of the Mean Postlislening Test Scores
and the Mean Heading Tegt Scores anc the Sex Variable

Posgtlest Lislening Comprehensicn Scores and the Sex
Variable®

Table 3 includes the means and standard deviations
of'the'pastliﬁtening comprehension test for boyé and
- girls. To determine the significamt difference
between the mean pos uijaipninﬁ oomprehﬁnsion scores

when sex was & variable, a t test was computed,
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Table 3
Compariscn of the Mean Postiigtening

Test Scores by Sex

Girls! Boys!
Postlistening Postlistening
sScores scores
Mean 19,28 2L 7
Standard
Deviation 21.6 - 23.98
t~ratio : -0, 211
df = 14 ' ‘t‘cx,i.t = 2&14’5 d‘z ¢05

The mean raw score on the postlistening test for

girls was 19,28 with a standard deviation of 2l.6. For

4

boys, the mean raw score on the postlistening test wa

-

culated

&

21,7 with a standard deviation of 2%.98. The ca
Elvaiue between the boys and girls postlistening scores
was -0.211. TFor a two-tailed test at the .05 level of
Significanéew the critical valve with 14 degrees of
freedom ié 2.145, Data faiied to reject the ﬁull
hypothesig. It was concluded that there was not a
significant difference between the listening posttest

mean rew scoeres when sex wag a variable.



Reading Comprehension Scores and the Sex Variable

The significant difference between the mean reading
comprehension score when cex was a variable was determined
by computing a t test, Tablé‘4 indicates the means
and standard deviations of the reading comprehension

\

test for girls and boys.

Table 4
Comparison of the lNean Reading

Test Scores hy Sex

Girls' | - Boys!
Reading Test Reading Test
Scores scores
Mean | 73,57 66.77
Standard .
De_iation 78,42 TL.54
t-ratio _ ) 0.126
Y 4 =2 ‘ K = .05
df v 'tfcrit -'»-1‘4‘5 . ‘ ()}{‘ QO/

'TH& mean raw score on the reading test'for girls was
71,57*with'a'standard'deviation‘of 18 42. - For'boys;
the mean raw score was 66.77 with a standard deviation
of Tl.5%4. 'The calculated 1 value between the girls and
boys reading scores was 0.126, For a two-tailed test at
the .CH level of significanoe, the critical value with

14 degrees of freedom is 2.145. Data failed to reject



the null hypothesis. It was concluded that there was
not a significant difference between the reading test

mean scores vhen sex was a varliable,

Analysis and Interpretation of Hypotheses

sach hypothesis is stated, accepted or rejected,
and discussed in view of the data presented.
1. 'There is no significant gain in listening

comprehengior of first grade students as a resuvlt of

listening instruction as measured by the Analytical

Beading Inventory. o ’

The first hypothesis was rejected. There was a

significant gain in postlistening comprehension scores..

Thie indicated that students scored higher in listening
comprehenéion after receiving listening instruction.

2. There is no,Significant'qorrelation between
postlistening comprehension scores and reading
comprehension scores for firét gradé studentég

This hypothesis was accepted. Data indicated no
significant correlation between postlistening test
scores and reading test scores. The correiation
coefficient computed was interpreted as a moderately
positive ccrrelati_onE indicating a direct relationship_

between listening and reading. The higher the students

- WM
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perform on the listening test, the higher they will
perferm on the reading test,
%, There is no significant difference between the

mean postlistening comprehension scores on the Analyticsl

ing comprehension

Heading Inverntory and the mean read
T

score on the Stanford Achlevement

est when gfouped by
seX. |

This third hypothesis was éccepted. Thére were no
significant differences between the mean postlistening
test soores for'boys and girlsq This study did not
report differences between the sexes in postlistening_
test scores. Also, there were novreportedidifferenceS,
between the sexes in reading comprehension scores,. Data
indicated no Significant differences between the mean
reading comprehénsion scores for boys and girls.

Whéther listening or reading; both beys and girls did

equally well.

SUMMary

o fom

The purpose of this study was to‘inveﬁtigate the
effects of lletening instruction on listeﬁimg
comprehension for first grade students énd to examine
any relatioxrhip between the students' listening

comprenension and reading comprehension. .
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5 that there was no

pa

The first hypothesis wa

significant gain in listening as & result of listening :

instruction as measured by the Analytical Reading

- Inventory. The difference in the pretest and posttest
listening comprehension scores was tested for significance
using a correlated t test. The difference was significant
at the .05 level. Data rejected the first null
hypothesis. | _

The second hypothesis was that there was 1o
significant correlation between postlistening’compfehension
scores- and reading comprehension scores for first grade
students. 'The‘derivation-bfza;correlation coefficient;

using the Pearson Product-lMoment cerrelation coefficient

formula indicated thére was no significant correlation
at the .0% level beiweén postlistening comprehensicn
séoreé:aﬁd reading compfehension scores. This hypothesis
/as accepted.

The tinal hypothesis, there was no significant
difference betWeen'the mean postliStening comprehension

“scores on the Analvtical Reading Inventory and the

mean reading comprehension scores on the Stanford

Achievement Test when grouped by sex, was computed using

the applicaticn of a 1 test for testing the significahce

of a difference between means. The calculated t value

indicated no significant differences at the .05 level.




between the sexes for listening and reading scores.

Data failed o reject the final hypothesia.



Chapter V

Conclusions and Implications

furpose

Pad

This study investigated the effeect of specific
listening instruction as a methed of improving listening
comprehension skills of first grade students.

A secondary purpose of the study examined the
relationship of students' listening Comprehensicn‘and
reaaing comprehenslon. An examination of the differences
between listening comprehension and reading comprehension

when students vere grouped by sex wvas also mede.

Conclusions

The results of the study strengly demonstrated that
specific listening instruction does successfully improve
the listening comprehension skills of first grade
studenta. These results concur with research that
listening abilities improve with direct instruction
(Devire, 1978).

The relationship of listening comprehension and
reading comprehensicn in this study indicated no
significant relationship existed between the listening
comprehension test scores and the reading comprehension
test scores. Contrary to other research Tindings, this
study did not report a high correlation between listening

29
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and reading scores. Data veporied only a moderately
positive correlation, indicating a direct relationship
between listening and reading. The results of this

study support findings c¢ited in a -review of the literature
by Devine (1968). Devine reports the existence of a

s

lack of consgistency in the results of listening and

reading research .studies.

Conclusions based on the differences between
listening and reading scores when students were grouped
by sex indicated that listening and reading skills were
equally developed by both~séxess This study supports the
majority of studies in'listening that have reported nc
differences between the sexes in postlistening test.

scores (VWeaver, 1972).

Implications for Research

- This study viewed a limited aspect of the research
in listening comprehension. Implications for further
research are suggested.

The>replication of the same study with a larger
" sample involving a cohtrol group and treatment group
is recommended, since the research in this study wes
limited in sample size, Further investigations should
view the influence of the students' expected gain during
the projected treatment period. More experimental

research to provide further data about the nature of the



listening process ig also recommended. = Investigations
of specific personality factors 'and thelr influence on
listening and the effect of listening instruction cn
‘behavior neced further consideration.

The role of listening in the development of
reading skills has. been an area ofjinconsistencyau
Inconsistencies due to the nature df instruction, type
cf tests used to measure growih and the grade level of

the students and material used, need to be resolved.

Further investigations of the fransfer of specific

s

skille training in llistening to reading would be beneficial

Precent research hag utilized an extensive variety
6f instruments to measure listeniﬁg ability. These
instruments, however, have not always measured the same.
skills and are often devised by experimenters to meet

their own individual purposes. A need for a valid
standardized listering test for young Childrén arises.
A standasrdized instrument at the elementary level would
make it possible tb achieve more continuity in listening
researéhe It would also enabie teachers to identify
specific listening skill abilities of children, and wore

effectively individualize instiruction when needed.

-
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Tmplicaticns for Classyoom -Practices

The results of this study indicated that listening
instruction does successfully affect listening
-comprehension. It is important then, that listening

comprehengion activities be implémented in the classroonm

to enhance the listening ability of students. A general

ligtening program conducted in the classroom would be ' C

an efféctivg means for developing listening skills,
Teachers and curricunlum planﬁéfs shouvld incorperate
reﬁearchifindings'andagive carefulﬂconsideration'toithe
developwent of listeniﬁg programs.. The teacher, as
one of the foremost factors in determining the success
of a listening program, must first develop an understanding
of the research and literature to be suveccessful in
implementing a listening program. Hollingsworth (13965)
proposed that the teacher's role must.change for listening
comprehensioﬁ 0o be impz"rsved9 reéding achievement o be
affected and study skills develeped. 4 planned program
in~which'the'teacher'reinforces and gives hié/hér puﬁils
many hours of practice iﬁ these skills may be needed,
Children should be deing wore talking and listening to each
Gther end 1935 ligtening to the teacher in the classroonm,

The values of lecerning through listening to other peers

should be congidered in the schools. A wide variety of

listening experiences in the clagsroom are vital if
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children are to leaxrn to adapt the kind of listening they
ao ta the type,which.wi1l best serve the specific purpose
of the iigtening activity.

An increased awarenegs of the interrelatedness of
listening camprehension'and reading comprehension skills
should be fostered in the classrcom. Listening and
Creading activities should.encompass a varievy of PUrposes.
Congiderations in the instructional program are'essential
if children aré tcbobﬁain maximum benefit from the
languageé environment which surrouﬁds them, 1In |
incorperating specific listening skills training into
a reading program, teachers should be aware of the many
variables affecting skill transfer,

what is needed now is mere planned and conscious
implemen:atién of practical suggestionsAabcut the teaching
of listening by teachérs in their classrooms on all grade

levels,




Bibliography

Anderson, H. Needed research in listening.
Elemen\ary English, 1954, 25, 215-224.

~ Barbara, D, On listening--the role of the ear in
psychic life. In 8. Duker, Listening: readings.,
New York: Scarecrow Press, 1966,

Barbe, W., & Meyer, R. Developing listening abilities
in children. ZElementary English, 1954, 31, 82-84.

Beery, A. Listening activities in the elementary
school, Elementary English, 1946, 23, 69-79.

Bernstein, B. Language and social class, .
‘British Jeurnal of Socioclogy, 1860, 1l, 271i-276.

Brimer, M.A. Sex differcnces in listening comprehension.
In 5. DLuker, Listening: readings (Vol, 2).
Metuchen, N.J.: Scarecrow rress, 1971,

Brown, C. Three studies of the listening of children.
Speech Monographs, 1965, 32, 129=38.

Brown, D. Auding as the prim?r language ability.
(Dootoral dissertation, Stanford University, 3954)
Dissexrtation Abstracts International, ;de 14,
2281=82,

Brown, D. & Carlisen, R. Brown-Carlsen listening
comprebension test. Yonkers, N. Y.: VWorld Bock,

Brown, J. I. A comparison of listening and reading
ability. College Inglish, 1948, 10, 105-107.

Brown, K. &peech and iiStening in langauage aris
texthooks: Part 1., Elementary English, 1967,
,ﬁ"ﬂ'_i‘ 336"’3419 '

Canfield, R. G. How useflful are lessons on listening?
Flementary School Journal, 1961, 62, 146-152,

44




45

Carroll, J. B. Development of native language skills
"beyond the early years In C. Reed (b d.), The
Learning of Language, New York: 'AyplctonmCentury&
. Crofis, 19715 ' '

Commission of the Englic h Curriculium of the hatlondl
' Council of Teachers of English. The English
Janguage arts in the gecondary schools.
New York: AppletonwbenturvuuTo!fﬁp LGho,

Cleland, D. L., & Tousaint, I, The interrelationship
of reading, listening, arithmetic computation
and intelligence. The Reading Teacher, 1962,
15, 228-231.,

Cunninghan, P.  Transferring comprehension from listening
to reading. Ihe Rezding Teacher, 1975, 29, 163-172.

_Devine, T. Reading and listening: new research findings.
Elementary English, 1968, 45, %46-348.

Devine, T, IListening: what do we know after flva
veers of research and theorizing? Journal of
Reading, 1978, 21, 296-304.

DeVito, L, Communications Aprogram in geveloping basic
listening skille. Unpublished cdoctoral dissertation,
Bosgton University, 1977.

Dewar, D. C. The effects of wsing & listening skills
curriculum on reading (Doctoral dissertation,
Jniversity of Scuthern Celifornis, ““7°)¢
Dissertation Abasiracis Intarnat¢onai; 1972, %2, H530.

Dow, C. W, Integrating the teaching of reading and
listening comprehengion. Jdournal of Communication,
1958, B, 118-126.

Dokesry 8, Listening: readinpgs. New York: "Scarecrow
5

s, T66%,

Duker, S. Listening bibliography (2nd ed.).
Metuchen, N. J.:! Scarecrow rress, 1968,

Duker, &. Lis Lonlny rveadings (Vol. 2), Metuchen, N. J.:
Scarecrow Press, L9714,




46

E. Teaching listening in the elementary

I‘f‘
school. In A, A, Figurel (Id. j. Reading and
Realism, Froceedings of the Inlernational
Heading Association, 1969, 1%, 67-71,

Glofka, R. & Glofka, P. The effects of providing
a program of listening instruction to a first
grade class. The Reading Teacher, 1972, 25,
447,

Hab@rlavd J. As An investigation of JJbtPnlng ability
in cojlegn freshman (Doctoral dissertation,
Northwestern University, 1956). Dissertation
Abstracts International, 1956, 17, 303.

Hampieman, R.. Comparison of listening and reading
comprehenblon ability of fourth and six grade
pupils. Elementary Bnglish, 1998, 35, 49-53.

Hedrick,. D.:..A developmental investigation of. .
children's abilities. t¢ respcond to completing
messages varied in intensity and coutent
(Doctoral dissertation, University of Weshington,
1967). Dissertation Abstracts lnternatlonal
1967, 28, J926f 1927A.

Hollingsworth, P. Can training in listening improve
reading? The Reading Teacher, 1964, 18, 121-123,

<+

Hollingswor P. So they listened: the effects
of a lis t wing program, Journal of Communication,
1965, 15, 14=16.

/

Hollingsworth, P. Interrelating list n*ng and reading.
In-A, A, FPigorel (®d.), Reacding and Realism,
Proceedings of the Internaticonal keading
Associaticn, 1969, 13, 6%-67.

iollow, Kevin, Sister M. Have we overlooked listening?
Catholic Scheol Journal, 1955, 55, 147-~149.

Hopkins, J. The Brown-Carlsen test: An investigation
of the influences of moo'sﬁor presentation, class

pize, sex, and time or presentation on listening
compreliension. T],nlag Chio University, 1966.




Irvin, C. An analysis of certaln aspects of a
lisgtening tralning program among college Lreshman
at Michigan State College (ﬂoc»or&? uLSbcrtatiun,
Michigen State College, 1952). DLJSﬁrt stion

hbstracts International, 1958, 12, =705,

Kelty, A. An DCTImPHLu* gtudy Lo determine the
: effects of 11Jtenﬁna for certaln purposes upon
achievement in reading for these purposes.
Unpubilshpd doctoral dissertation, Colorado

State College of Education, 1953, :

Kramar, E. & Lewis, T. Comparison of visuval and
non~-visual listening. Journal of Communication, .
1951, 1, 16-20, :

Landry, D. The neglect of listening. ZElementary
English, 1968, 46, 599m604e

Laurent, M. The construction and evaluation of a
ngteniﬂg curriculum for grades five and six,
(Doctoral dissertation, Boston University, *965)
Dissertation Abstracts Internaticnal, 1967, 27,
416TA-41684, A

Lemons, R. The effects of passive listening and direct
training in listening upon the reading and listening
skills of a group of black fourth graders.

(Doctoral dissertation, Syracuse University, 1974).
Dissertation Abstracitg International, 1974, %6, 43.

Tewis, M. The effect of training in listening upon
reading. Journal of Communication, 1953, 1, 115-119.

Lewis, R. . Complementjng instruction in reading
improvement of college students with instruction
in anding (Doctoral dissertation, Auburn University,
1964). Dissertation Abstracts International, 1964,
24, 3204-3205.

Toban, W. Lanpuage development: Xkindergarten through
grade twelve. Urbapa, Ill.: NCTE Resesrch Repoxt
No. 18, 1863, (ERIC Document Reproduction Service
No. ED 128 818)

Lubershane;, M., Can training in listening improve
reading? Chicage School Journal, 1962, 43, 27T7-z81,




Iandsteen,

5.  Lbistening itg impact on reading and the
octher language @rbsb Irvine, Calif.: Universitly
of California, 1971, (EB[C Document Reproauction

Service No.

ED 078 42G)

Morrow, C. The effect of taped listening lessons
on the achievement of first grade roader°
(Doct0r°l dissertation, Pennsylvania State Unjversity¢
1972). Diesertation Abstracts Internations l 11873,
54, L126-11%7.

Mussen, P.,
and

Conger, J.
versonality.

and Kagan, J.
New York:

Child development
Harper and Row, 1969,

Nichols, R.

mgxoch Momographs, 1

Factors in listening comprehension.

Osakland, T.

phonemic

948, 15, 154

Relationshipg

bpnveen social class and
axdemrv j

and‘nonphnﬂ

cability,

Document

Olejnik, S.
reading.,
6? 5""8&

Olsen, J.

How to help your pupile
Grade Teacher,

discrimination
A‘\AJJJ’;,, 19069,

A ERIC
service Ne. ED.O31 383)

Los Angeles,
RP m"ocmk,t ion

The effect of lis Len,ng training upon

Illinois Reading Council Journal, 1978,

pay attention.,
1966, 84, 148a

Pb’tT"F C@

l{§
mot“ods for improving 11

. . AN
evaluvation of twe
tenlng comprehension

An experlment

abilities (Doctoral dngLTLathﬂ, Purdue University.,
1962). - Tiguﬁji"ijor Abstracts Lnuejnat1onal 1962,
22, 2511-251 !

‘Plattor, E. E. Lis An ivstructional imperative.
Cd?é ry, Alberta, 1964. BRIGC Document Reproduction
Service Xo. ED 094 593%)

Rankin, P. The measurement cof the ability to understand
spoken language. (Doctoral dic qoxmatJnn University
of Michigan, 1926), Dissertation Abs acta
Intarﬂu,xonal 1952, 12, 847.




Reeves, H. ‘he effects of training in listening upon
rea dlnd achievement. (Doctoral dissertation,
Florida Stete University, 196%). Dissertation
Absiracts International, 1966, 26, 718l.

Reiiand, M. The eFx sots of romﬂressed Dpﬁﬂcb o
reading and listening abilities of sixth grade
children (Duckorai dis rsertation, Rutgers
Wh)Vﬂr“‘*v 1970). : A

Ross, R. & look at reading. ' Eiementary School
Jovrnal, 1964, 04, %69~3T72.

e

Ruddell, R. .Cral language and the development of
‘other laxéuaée skxille, ementary Pnplwuh
1959, 43, 489-498.

Russell; D. A con‘pecbu

of 1€c:np research on
lisgtening abilities. Elene

nbary Ernglish, 1964,

oy
i}

Schulwitz, B. ! nvestigation of the ofleot% of
0

a. GOJ@C*wJ program £ listening on reading
Cincrements of third prad children (Doc%orai
dis 5nrtation, Michigan State University, 1973).
Dissertation Abstracts International, 1973, 34,

3436@

Strang, R. An introduction to child agtudy, Ngw York:
Maemillan, 1951,

in
0g
t

Strickland, R. The language cf ele meanrV school
Ch'LdTPIS itg relavieonship Lo the ‘anhuage of
reading textbooxs and the gualiitly of reading

- 1
ol selected childreu, Lloow,mpconw Indiana:
Indiana University, 1962.  (ERIC Document
Repreoduction Service No. ED 002 970)

Stromey, W. Listening and personality. Iducation,
1955 95, 222~%26. ‘ ~

Taylor, H. An analysis ol the effects of a selected
program of listening on reading increments of
third gra de children (Doctoral dissertation,
Tex 5 Tech Urive ergity, 1972). Dissertation
Abastracts Iate natjfﬂal 1972, 55, 4076,




50

Templin, M. Certain Janguape skills in children:

their elopmmni and 1miwrre1amlnn shipd.
Minneapoll ¢ University of Minunesota Press,
1957. ‘

Thorn, E. A. The effects of direct instruction in
listening on the listening and reading comprehension
cf first grade children (Doctoral dﬁswe tdtlon,
Chicago’Univer ity, 1968}, icsertati
Abuwracts International, 1968, 29, 71.

Trivette, S. The effect of tralnjné in 1i“ten1ng for
specific purposes.  Jeurnal of Devel opmcntal
ﬁe searech, 1969, 54, d?6 277.

nﬂmmrm Sara.

Van Va“keﬂblvpg Jo Learning through listening‘
implication for reading (Doctorsl dissertation,
University of Rochester, 1968).  Dissertation
Lbetracts lntcrnat*onal. 1568, 29p 19624,

Vine T"rd E.o& Balley, R. Inoerrelation J ips of
readlng ability, listening skills, 1ntelllgoncc
and scholastic achievement. Journal of
Developmental Reading, 1960, 3, 17401785

Weaver, C. Human listening: processes and behavnor.
Indianapclis: Robbs ~Merrilly lCTc.

Wilty M. A study of. teacher awarcness.of listenihg'
as a factor in eleme ntary education. Journsal.
of Fducational Research, 1950, 43, 626=636,

“

Woods, M. L. & Moe, A.i Aﬂalytlcal reading inventory.
‘Columbus: MPTiill 1977, -

Young, W. The relation»of'reading comprehension and
retention te hearing comprehension and retention,
Journal of Experimental Education, 19%6, 5, 30-39,




Appendix A

SRA ListeningVSelectipnsA




LISTENING SELECTIONS

M
»

The following listening selections were obtained from
the SRA Listening Skills Program, FPrimary Levels I-a and
- I-b, International Teaching Tapes, 1970. '

Listening Skills Program I-a

Recording

Skiii

Recording 1t

AN
r2

Recording

Recording 3

Side 1

Title
Side 1. What is Sound?
Side 2  Sguish, Squash

Three Billy=-
Goats Gruff

Side 2 A Loud Roar

I Need a
Drum

Developing awareness
of pitch and volumes
developing a
vocabulary for
describing themg
following directions.

Developing awareness
of qualities of .
sound; developing

‘sentence patterns

for talking;
following directions.

Developing an
understanding and
appreciation of
fantasy; following
directions.

Developing a sense
of relationship
between guality of
gound and source of
sound; developing

a sensgitivity to
gsound effect woirds;
following directions.

Developing a
recognition of rhythm
in action and sound;
making inferences
based on sounds;
following directions.




1,

Recording %:¢ Side 2 Singing Words Developing enjoyment
' in participating in

language~related,
rhythmic activities;
developing the ability
to hear and use
familiar language
activities; following
directions., :

Recording 4¢ Side 1 How Do You *Developing the

Know? concept that peoyple

learn through the
use of their sensesg
developing the
ability to make
inferences or reach
conclusionss
following directicns.,

Side 2 Thomas Tuttle Developing the.
ability to interpret
intonation and
inferences;
developing auvditory
discrimination;
follewing directions,

Recording 5: Side 1 Happy? Recognizing, reflect-
. - Sad? : ing, sand in%erpreting

emotional reactions:
folliowing directions.

Side 2 Who Am I7 Listening tc develop
: a self concept;
~developing vocabulary
related to . this:
following directions.

Recording 6: Side 1 Middle Names Developing the
ability to listen
and think in terms
of cause and effect:
understanding and
recalling sequences;
following directions. .




Recording 63

e

“Recording 7

Recording 8:

Kecording 9:

Side 2

Side 1

Side 2

Side 1

Sigde 2

Side 1

No Bigger Than
Your Thumb

what Comes
Next?

Mavbe Yes;
Maybe No

Strange Things

King. Grouper

The Turtle
and the
Rabbit

o
B

Visualizing
characters and
action; listening

~to a folk tales

following directions.

Understanding the

use of context:
developing the

skill of anticipating
responses; following
directions.

Developing an

understanding of
inference and the
validity of assumptiong

extending vocabulary;

following directions.

Developing the concept
of listening as an
extension of experience;
providing opportunities
for participating in
a variety of listening
experiences; following
directions.,

Establishing the idea
of clasgifying and

_grouping based upen

features and
utilization; thinking

critically; following
directions,

Developing an

- appreciation of the

fable as & form of
literature; thinking
critically; following .
directions.




Recording 9:

Recording 10:

Recording 11:

Recording 12

S5ide

'Side

o

ol d e

Side

Side

2

2

no

The Camel and
the Pig

Gestures and
Pictures

Heppy, Gay,
Meriry

Eggs and
Things

The Fiddling,

Piddley Fiddler

Say and Sing

55

ontrasting the

fable with factual
material; developing
the ability to recall
factg; thinking
critically; following
directions,

Developing an
understanding of the
part gestures and
pictures vlay in

communication; thinking

critically; eztenogng
vocabul&ryg 1ollow1ng
directions

Deveisping the concept
of syneonyme; thinking
cr1t10¢3¢v, 101JOW1D8
dlrcctjon

MakingAcompariSons;
developing an
understanding of

_gequence; recalling

information; extending
vocabulary; following
directions,

Developing auditory
awareness and
recognition of the

Sinitisl sounds of

wordas; developing

auditory discrimination:

following directions.

Reviewing the functious
and concepts of
language as presented
in preceding lessons;

extending vocabulary;
illustrating some of
the functions of
lenguage: following
directlon

{7 i




Ligtening Skills Program I-b

Reecording 1:

‘Recording 2t

Side 1

Tie, Fly, Chy

Side 2 VWonderings

Side 2

Where ig
Tinda ITu¥

Providing instruction
and practice in

auvditory discriminations

sharing a language-
related rhythmical
experience through
group partvicipation;
suggesting a creative
language activity
involving rhyme and
musici providing

an opportunity for
the teacher to

- obeerve the response

of individual
children; following
directions.

Developing the concept
that people learn
through the use of
their senses; providing
& background for t{he
development of skill

in observation;

providing an cppertuniiy

for creative thinking
and listening;
reinforcing the
understanding that
action causes sound;

~following directions.

Continuing. the
development of the
understanding of the
link between language
and perception; :
developing an awareness
of the importance of
detail; providing
practice in listening
for details; following
directions.

T T T




Recording

Recording

B

4:

Side 1

Side 1

" Goomak

Tour in a
Time Hachine

Magic Make-
Believe

56

Showing that words
are sound symbols
representing ideas;
teaching the idea

that encoding and
"decoding depend,

in part, on ,
associations between
seguences of socunds

and sets of features

of things; developing
a rudimentary -
awareness of viewpoint;

cgiving practice in

perceiving relationships
and reaching conclusione;
following directions.

Developing and
reinfercing the

concept of language.
that were introduced in

“previous lessons;

providing an opportunity
for creative -thinking; -
developing vocabulary
through the use of

words in context;
following directions.

Providing reclated
activities in language,
creative rhythms

and movements, and

arty premoting creative
thinking and listénings
giving recognition te the
value of fantasy, and
helving to reccgnize the
difference between the
real and the imegined;
providing practice in
recalling a series of
directions; following

directions.




Recording

L.’

2

<
¢ L
)

Side 2 Thenk You

§ide 1 The Way You
Say 1t

Side 2 ILightning
- Bugs

57

Developing an
understanding of
the valune and use
of language for
compunicating an
emoticn in a social
sitvation;
developing an

~awareness of the

emoticnal attitudes
and responses of
others; developing
vocabulary by the
use of words in
context; providing
practice in ,
following directions.

" Developing an

appreciation for
the flexibility of

-language; developing

an awareness of word
order as a part of
language; developing.
vocabulary through the
use of words in
context; folleowing

“directions,

Developing an
appreciation for the
use of language in
expressing humor;
providing. instruction
and practice in
simple recall;
reinforcing skills

“tanght in previous

lessonsy developing
vocabulary through

“the use of words in

context., .

& sa




Recording 6: Side 1 Words Like
' Music

Side 2 Cats, Tricks,

and

Superstitions

‘Recording 7T: Side 1 Curly

~Developing an .

awareness of
intonation and
rhythm in speech

Aintonation and

rhythm in deriving

meaning from spoken -

language; developing
vocebulary through
use of words in
context; providing

a creative
experience in-
listening for mood
and emotion;
following directions.

Developing an
awareness of the

need to listen to

be able to recall
information; providing
practice in simple
recall; developing
vocabulary through

the use of words in
context; providing

~an understanding of

the difference

 between fact and

superstition as a
basis for the later
development of
critical listening
abilities involving
the evaluation of
information; following
directions.

Developing an
awareness of the

value of understanding
seguence; encouraging
listening for sequence
when hearing stories
or events, using
visuvalization as an

‘aid for understanding

and recalling seguences

SRR i




Recording 7: Side 1 Curly

Side 2 A Fairy
Tale

Recording 8: Side 1 About Birds

Side 2 ~Pandors

59

of events; aiding in

the recognition of the
main idea of a story;
providing an opportunity
for independent
exploration of a

cause~and-effect

relationship; fellowing
directions.

Developing an

appreciation for

fairy tales; providing
an opportunity to
practice skills

taught in previous
lessonsy providing

an opportunity to

~lisgten to a tale for -

pleasure; teaching .
a riddle; following
directions.

Developing an
avareness of inference.
as a part of
comprehension;
developing an awareness
of the importance of
details; teaching

that conclusions based
upon inferences may

not be valid; providing.
practice in reaching
conclusions based upon
inferencesy previding
practice in simple
recall; following
directions..

Presenting a myth;
providing practice in
identifying statements
of cause; develcping
vocabulary; following
directions.,




Hecording 9: Side 1 Fairs

Side 2 Guess Again

Recordings 10: Side 1

What Might
Happen

60

Developing the ability
to integrate .

knowledge and

experience with new
information;
proemoting thinking

of a cauge-and-effect
relationghip;

~developing the ability

to recognize

‘relationships between

items of information:
developing vocabulary;
following directions.

Developing an

understanding of the
use of context to
improve both listening
and reading skills}
providing practice in
the use of context;
providing practice in
listening attentively:
providing practice in
visualizing a sequence;
providing an experience
that illustrates that
conclusions or
opinions are not
always correct;
following directions.

Developing the ability
to predict results:
illustrating the value
of the ability to '
predict results;
leading to the
recognition of the
importance of man's
ability to inquire;

"providing practice in

recall; contrasting
a fTable and a factual
passage; following
directions.

E

F
E
E




Recording 10: Side 2 A Pabe in Her
: Pocket

Recording 11: Side 1 What To Do

Side 2 Goats Are
Like
Elephants

Recording 12: Side 1 The Zagle
Bas Landed

Developing an
interest in inguirys
developing the

.ability to make

comparisons; leading
to an understanding
of comparison for
purposes of
classificationg
developing vocsbularys

- following directions.

Inproving the ability
to follow directionsg
providing practice in’
following a series

of directions in
sequence; developing
vecabulary; )
providing opportunity
for critical thinking.

Providing practice in
noticing likenesses
and differences;
developing concepts

involved in malking

classifications for
grouping; providing
practice in classify-
ing, leading to the
development of
critical thinking and
listening abllities;
developing vocabulary;
following directions.

Introducing note-
making as means of

remembering information;

providing practice in
meking notes; developing
vocabulary; following
directions; providing
opportunity for

creative participation
in language activities.




HRecording 12

L3
«

Side ¢

Hear Thia

DPemonstrating the

value of listenings
reviewing listening
skills taught in
previous lessons;
reinforcing acguisition
of some of the words,
phrases, and concepts
introduced in previcus
lesgong; providing
information for the
teacher about the
generdal listening
ability of the
children; following
directions.




Descrip
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Reoo ding 4¢ Side 2
THOMAS TULTLE

ion of L,uson Matexrial

>

In this lemsnn the c¢hildren puruic:pﬁfc in a series
of activities invelving the interpretation of intonation.
The children will respond by making motions with their

hands,

by imitsting a cat's purr, and by resonding

orally to questions

To develop the ability to interpret intonation
and inferenceg made through the use of intonation.

~To provide additicnal BYPCF‘GHPP w h rhyme and

To- provide an QDp“LtuﬂliS for uﬂ@atl?u nartlc¢pat10n
in & language experience..

To further the develeopment of auvditoery
discrimination abilities through repetition of
initial consonant sound in words: I iv furry,

fuzuny, fur; p in pet, purry, purr; t in

Purposes of the lesson.
1.
2.
- rhythm in language.
3.
4,
Thomas Tuttle.

5.

‘To provide practice in tol?ow1nu dlrectlonu

Materials N@edcd

-

 fThe children will neéd no materiais for this lesson.

Irocedures

1.

Digcuss the tape end how we listen to

follow the directicns

Have children listen to the tape and respond

by making the motions and answering questions,

Ask children for their reacticns to. particular
activities used ia tape.

E
E
=
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Recording 5: Side 2
WHO AM I %

Descripiton of Lesson Materlal

The lesson beging with a rhyme, "Who Am I?" and
is followed by a series of directions for the children.
The rhymes and other passages used in t10 legsson point
out that no %two people are alike, '

Porposes of the Lesson _ .

i. To Flve practxce in following dire c+ion$ﬁ

2. :To ﬂnlp in thln}ﬁng 6f one's. o]f ‘a8 ‘an v
individual in oxder to be able to express..one's
selfl creatively. '

‘To introduce the words different and exactly
and develop the concepts of difference and
exactness.. : S

=
L]

4. To reinforce the child’s understanding of
vocabulary words: I, me, mine, you, yours.

Materials Needed

4t the end of this lesson, the children will need
paper and crayons or paints for making pictureme Each
child is to choose the subject and co]ors for hl
picture,

lrooeﬂl es

1. Introduce the tape with discussion of Who we
are and things different about each of us.

-2, Have children 1lsten to the tare and res pond
‘when needed. :

%3, Have children draw a special picture of
themselves.
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Recording 8: Side 2
'KING GROUFPER

Deserivtion of Lesgon Material

In this lesson the narrator tells the story,

King Grouper," & story of a king who groups everything
in his castle in one particular way. Because he knows
only one way to group, his castle is not comfortable

and he cannot find a princess who is willing to marry
him. TFrom his grandmother, the king learns a new way to
group so that he can provide a comfortable home for a
wife, At the end of the lesson the children respond by

- relating the concept of grouping to their own experiences.

-They must think about two things: VWhat things do you
group that are alike? What other things dc you group
that you need but” whith are not slike?

~Purpeses of the Lesson

1. To establish the idea of classification and
grouping based upon common features.

2. To establish the idea of classificaticn and
grouping babcd upon utlll dtlon,

%, To 1nt1uduwe the 1dea of grouping baded ﬁpon
common needs. ,

4. To provide motivation and opportunities for
developing critical listening and thinking
abilities, ,

"5, To develop and understanding of the word
- BZOup. ’ : : a

6. To repeat and extend vocabulary.
e 'To prov1de practice in following directions.

Materials Needed

The children will need no materials for this lesson

Procedures

1. Discuss with class the word group, have
children name different known groups.
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Procedures

2.
3.

Listen to the tape and respond when asked.

Play game "grouper" using familiar pictures
with the class. Individuwal children will
resnond and piace pictures in hoxes labeled
such as animals, toys, and clothes.- -




Recording 5: Side 1
THE WAY YOU SAY IT

Degeription of Legsson Material

The 1esson provides practice in listening for word
order, exercises in developing sensible word orde L
vractice in listening for sound patterns in speech, and
~aetivities involving the use of scund patterns. The

children will respond orally to some of the activities.,
As a final activity, the children are to make a picture
that tells a story. .

Purpeses of the Lesson

1. To gdevelop an appreciation for the flexibility
of langu 1age. A »

2. To aevelcp an awareness of word order as part
of language.

3. To develop an awareness of sound patterns
{(volume, tone, stress, pause) as a part of
languapge.

4. To reinforce and extend language concepts
- introduced in previous lessons.

5. To reinforce acguisition of words and concepts
;ntrodvced in previous lesson: cave dwellers,

oAyl et o
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6. To develop vocabulary through the use of words’,

in cmntext: arrange, sentence, sensible,

T- To provide practice in follow1rp directions.

Mateyixls Needed ©

S

The children will need paper and pencils, crayons, -

or palnts for making a picture.

Procedures

1. Discuss the way people say things, expressiona
1sed and what we can understand from them.
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€5

o g e RS

Frogcedur
2. listen to tape and have the children respond
to particular activities.
5. Have the children make a picture to tell a

50Ty .

4. Have children share their pictures with the
class. : '




Recording 9¢ Side 2
GUESS AGAIN

ption of Lesson Meterial -

Degeri

Throughout this lesson the chlldren are to use

context
deducti

clues so they can make corrvect inferences and
ong. They must reapond alcud., The lesson

concludes by agking the children to make a picture of
wvhat happened to a 1little boy, Milton, precariocualy
perched on various cocbjects, after he reached up higl
for a book,

Purnose

of tke Lesson

-1

8,

Ma.crv

To -cevelop an undcdubaﬂding of the use of
context to improve both listening and
reading skills.

To provide practice in the use of context.

To provide practice in listening attentively.

To provide practice in visualizing a sequence
of actions. :

To develop the ability toc consider a situation
in terms of results. ' ' ’ ¥
To provide an experience that illustrates

- that conclusions or opinions are not always
correct. : -

To provide an opportunity for creative
participaticn in a 1anguayewreiated activi iya

To provide praciice in following directionse

als Needed -

Th
crayons

e children w11] need paper dnd a pen01l or
for making a picture.

E
E
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Procedures

1. Introduce the lape with the ¢bjective of :
having the children be detectives and use |
the c¢lues on the tepe to find the answer.

Have the children ligten to the tape and
respond alovwd to given clues, have the children
listen to the story on the tape.

4. ‘Have the childreén draw a picture to illustrate
the outcome of the story.
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Lesson 1

General Alw

Students will be able to recall specific facts from

# short story.

Specific Objcctive

After listening to a short story, students will be
able to show the coler of a particular object by uvsing’

a colorwheel.

Colorwvheels made of oaktag for each child.

Procedures

1. Discusgs the directions with the children
for using a colorwheel. Have the children
listen for the color of a particular object

in the story.

2. Have the children listen to the short story.
3 When the story is over, have the children

L

show the color of the object on their

celorwheel,




~-J
N

Jesaon 2

General Aim

Students will be able to recall specific facts

from & short story.

Specific Objective

After listening to & short story, students will

state particular facts of the gtory that they heard.

CProcedures

1.

Discuss the“directions with‘the students,
have the children listen for particular factis
in the story.

Have the children listen to the story.

When the story is over, have the students
respond orally by stating particular facts

listened for in the story.

TS T s T
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Legsson 3

General Ainm

Studernts will listen four specific information.

Specific Obiective

After listening to the description of a scene,

students will draw pictures to illustrate what they

hesard.

Materials
AT T LY M bt il

S ot S

Paper and crayons for each child.

frocedure
1. Discuss the directions with the students.
2. Have the childrenklisten to the description
of the scene. |
%3, Have the children draw a picture of the scene,
showing as many details as they can remember,
4. Discuss the students' pictures.
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Lesson 4

Students will listen to follew oral directionse.

CSpecific Obijective
Using a sheet of paper divided into fonur parts,
students will mark on the paper particular objects

stated by the teacher.

Materials

One sheet of paper divided into four parts and

a pencil.

Yrocedure
1. Discuss the directions with the students,

2. Have students listen 1o the sentences and then

-

mark their paper.- Read each sentence one at a
time. After each sentence stop and have the

children show their answers..
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Lesson b

Gereral Aim

Students will listen to follow oral directions.

Specific Objective

Given a shéet of paper divided into six parts with
picturés in each part, the student will listen to
sentences read by the teacher and mark particular

pictures as directed by the teacher.

Materials
One sheet of paper with six parts and pictures in

each part, and a pencil.

Prceccedures

1. Discuss the directions with the students.
2. Have children iisten to oral sentences and
mark their papers as directed. Kead each

sentence cne at a time,




Lesson 6

General Aim

Students will be abe to identify the main idea,

Specific Objective
After listening to a short story, students will

state aloud a title for it.

Procedures

l. Discuss the directions with the students.
2, Have children listen to the short story.
3. Have children discuss cheices for gppropriate

titles,

77
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TLesson 7

General Aim

Students will listen and identify the main idea.

- Specific Ohjective

After listening to a story, students will choose

and underline the correct main idea from three given

sentences.

Worksheet on "Getting the Main Idea" foi each

student.,

1.

2o

Discuss what is meant by main ldea,
Discusa direction for listening and marking
the worksheet.

Have students listen to the story.

Have students read aloud the given sentences and
then underline the correct sentence.

Discuss which gentence is the main idea.

T it

RIS

THARET
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- Lesson 8

General Ainm

Students will listen to fellow the sequence of

a story.

Specific Objective

Students will be able to arrange picture cards into

a 1ogiéa1 time order following the ligstening of a story.

N

Materials

- Time-~ordered seguence picture cards.

Procedures
1. Discuss the direction with the students.
2. Have the students listen to the story.
% Give each child a set of picture cards
infolving a time order.
4. Studente are then asked *o arrange their
cards into the proper sequence.
.A5. DiSCuss the proper sequence after all are

finished.

T
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Lesson 9

General Aim

Students will be able to staté inferred’cause

t .

and effect relations.

Specific Objective

After listening to a short article, students will

state conclusicns in answer to a given question.

~FTOQ@Q§IHS

l. Discuss directions with sgtudents.
Bave students listen for particular clues to
answer question given prior to listening.

2. Have students listen to article.

3. Have children discuss their responses,

T
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Lesson 10

General Aim
Students will be able to choose inferred conclusicns

from short stories.

Specific Objective

Students will draw & line under the word that best
completes the oral sentence read by the teacher after

listening to a short story.

Workslieet for each chiid listing word choices and

& pencil.

Procedures

1. Discuss directions with students, passout worksheets,

2. Have children listen to short story.

N
-

Teacher reads concluvding sentence and word
‘choices to class.
- 4. Students underline the word that completes the

sentence.

R R i e i B
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Lesson 11

Students will be able to infer conclusion from

a shert story.

Specific Objective

Students will draw a concluding picture after

listening tc a particular story.

Materials

Paper and crayons.

Procedure

1. Discuss directions with students, pass cul papers.

2. Have children listen to story.
3. After listening, have children draw pictures -

illustrating conclusion. !




Lesson 1.2

" General Aim

Students will state a general summary of a short

story.

Specific Oblective

Lfter listening to a short story, the students
will state in their own WOrdsAwhat happened in the story

and draw a picture illustrating their summary.,

- Materials

Paper and c¢rayons fox each student.

- Procedure

l. Discuss the directions with the children.

2. Have children listen td the story.

3. Have children s{ate specific action that
took place in the story and give general
summaries,

4. Have children illustrate the story.

5. Have children share their illustrations.

G N
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Tesson 13

Geperal Alm

Students will listen for enjoyment.

Specific Objective

Students will draw designs to music using colored

chalk.,

Paper and eolored chalk, record player and a musical

recording.

Frocedure
1. Discuss specific direction for this activity.
Activity should be done in a relaxed manner,

Have children use c¢olored chalk to draw as they

ne

listen to the music.
3. Hawe children share drawing, discuss where

‘apprepriate,

TFTET
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Lesson 14

General Aim

Students will listen for enjoyment.

Specific Objective

Students will paint.their responses to poems they

have heard.

Materials

1 e e s

<

Paper and waterpaiots for each student.

Procedure

s A S s UL

1.
2.

Discués gpecific direction for this activity.
Have children listen tc & short collection of
poems,

Have children paint their responses to the

poems.

“Share the paintings during c¢lass discussion.

=
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Leasson 15

General Aim i . j

Students will distinguieh factual information

from fantasy.

Specific Objective

Students will be able to state "real"™ story facts
from "make-believe" facts, after listening to a fairy

tale&:

Materials

Wo materigls are needed for the children,

Procedure
1, Discuss whét is meant by "real' ang “make-believe,"
2. Discuse directions for this listening lesson.
3, Have children listen to the fairy tale,
4. Have children discuss "real" story facts

from "meke~believe" story facts.

R
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Lesgon 16

General Aim

Students will listen for irrelevancies,

Specific Objective

Students will state the sentence that does not
belong in the story.

. A
Materials

D e io——

No materials are neecded for this lesson.

1. Discuss the directions with the students.
2. Have the sludents listen to the story.

3. Have {the students state the sentence that

does not belong In the story.

e 1.
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Legson- 17

General Alm

Studente will listen for irrelevancles,

Specific Objective

-

After listening to a short story, students will

state tihe sentence that does not make sense in the story.,

Materiale

Ko materials are needed for this lesson.

Procedure
1. Discuss the direcﬁioﬁs viith the students..
2. Have the children.listen to the story.
%. Have the students state. the sentence that
does not ﬁake sense in the story and discuss

why it does no‘t°

i i

T P T




89

Lesson 18

General Aim

The students will be able to distinguish

the speaker's attitude.

Spebific’Objective

The students willi state how the speaker feels

-

after listening to the speaker's conversation.

Spelloutimephelt Sunesundy

No materials are needed for this lesson.

Procedure

1. Discuss different emotions with the students .
2. Discuss the directions for this lesson,
%. Have the students state after listening how

the speaker feels..
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Lesson 19

General Aim

The students will develop an awareness.cf the

speaker's attitude.

Specific Objective

- The students will draw a face showing how the

speaker feels after listening to the speaker's conversation.

Materials

DB AR

Paper and pencil for each student.

Procedures

1. Discuks'different‘emﬁtieﬁs with the students,

2. Discuss the directionéffor thié 1es$oﬁ¢

3.v'Have thé students listen tc.the passage.

4. Have the students draw.a face showing how
the speaker feels. |

5. Discuss and share students' comments and drawings.

RS A1 i i R B
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Lesson 20

General Aim

The students will develop an awareness of the

>speaker’s attitude.

Specific Objective

The students will state how the speaker feels

after listening to different sentences.

e

Meterials
el el

No materials are needed {for this lesson.

Frocedure

1.
24

3.

5.

Discuss different emotions with the students.,
Discuss the directions for this lesson.

Have the students listen to sentences fead
aloud by fhe teacher indicatihg various
emotions through changes in voice inflection.
Have the students state the differeanemotions

hearde

Discuss the different vocal changes which

convey different feelings.
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