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INTRODUGPION AND STATEMENT OF THE PROBLEM

1. Intersdugtion ¥

Much of a child's time in school is devoted to reading,
beaaunage reading is cne of the most significant tools $n
modsrn life. 8ince learning is influenced by interest, the
need for reading materials which appeal to children and
possess literary merit bscomes increasingly important,

Books that live on for many years and survive the
changes of life’s daily pattern must possess certain qualiles
in ordsr to ranain popular. They must be universal, overw
poreriqg; convey a specisl message, and above all, be meanings
ful to young paople. Such bodlks earn the title ‘classics!, |
Thass are the books which educators should use to full advan-

tage) the '¢lassloa' from yesteryear, the modern 'clasalct,
and the books which are destinéd to bescame !claasics’, ;
,This paper will not attempt to advocate the exolusive use
of 1pglassins'. Rather, 1t deals with the development of
14%terary tastes and intarests in young pesople. The temm
'clagslc! will undbubtedly prove to be a thorn in the side of
those who are not aware of the experts! various definitions on%

and eattitudes toward the word. It 13 ths writer's hope that

i
Thapter I will expoase sthe findings on the "'olassic! problem"%
}Ezé at the seme time prevent the semantic wonfusion which !

g i

ges whenever the tLerm appears. i
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E‘t: the Wheeler Avenue School. In the latter pxogram, the

Regardleass of dsfinition, having children read ‘*classics!?
exclusively 4s neithe#/a realiatic nor optimum goal of any
educator. The ultimate aim must be to improve through
\éuldance, stimilatiocn, and ercoursgement, the litarery tastes
of each individusl ap he sventually may bs able to discover
*good literatureé!, apprsoiate its worth, enjoy it thorqughly,
and tﬁrough’it. satisfy his needs.

The question now arises regarding the amount of ‘good
Litepatura' a child is exposed to in the slementary school.
Is he given enough epportunity to experience the wonders that
litersture can bring? The angwer is, no, not nearly enough..

3. The Prablem

Btatement of problem ~

It 1s the purpose of this study to (1) review relevant
1dens and attitudes which exist in the field of childrents -
Litersture} end (2) set up a developmental literature program
4t the intermediate grade lgvel, based on ressarch and using

1 available media, in ordsr %o perpetuate an enjoyment of

reading on the part of the children, as well as to sultivate
them the ability to be selsctive in their cholce of resad-
'I.ng mat?ser.

dmportanse of study -

hott be confused wisth the 'reading prograp' already in sffect

It i3 4mportant that the program to bhe developed will .




emphasis 1s placed oA the improvement of reading skills, A
primary function of the literature program will be to develop

and fmprove ths literary background of the pupils, If 3ucceaﬂ
ful, the study could lead to a unified liberature program for
all the grades in the school, i
Prerequisites for atudy - |

The prerequisite for a atudy of this nature must be the
fact that this type of program does not exist as a functionalh
pars of the curriculum., 8econdly, there must be agreement,

encouragement, and immeasurable assistance on the part of theI

Iadminiscrators and faculty members in order for the program t*

ibecome an integral part of the c¢urriculun,

gglfillment of prereguisiteq -

i

A literature program does not exist at the Wheeler Avemu

ISchool in Valley Stream, New York. Since the pessibility of |

the inclusion of sugh a program into the eurriculum was .
|

ienthusiastically received by administrators, reading

consultant, grade chairmen, librariang and other faculty

memders, this study was initiated. Appendix B contains the |
ireplies of some of the aferementioned staff te an Opinionnair%

|related to the possible development of such a program,

Outggpwth of program -

It 1s eomparatively easy for a teacher to be aware of a ,

child in his room who has c¢ome from a home where books play ety

important role. He is both interesting and interested, His
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vocabulary has been greatly influenced and he listens more
avidly than the average child. Naturally, because of his

interest in books, this child tendé to be an above average l

ireader. This interest, or better yet, a love for reading is |
the key t0 the suseess of the entire program. If not present
at the oputaet, the development of a love for reading must be f
lworked toward with all the vitality and vigor the teacher can%
summon into use, In some cases, this will still fall short o

compensating for a lack of enthusiasm on the part of the stu-,

dent. |
: Children can Yearn that books hold many riches which thej
5an discover for thémselvea. This may be encouraged ohly by
having teachers and parents alilke helping to furnish these
youngsters with equipment necessary to make these diacOverieSj
MBANLY secsesesaesss good books, It i3 the writer's hope tha‘

the progrem will openr up new vistas for the children, aslde

rom providing them with an abundant supply of pleasure,

Hothods of dealinz with the problem -

part 1 -
1

: The first part of this paper will concern itself with the.

|
l
il
i
i

Wiews of many authorities 1in the fileld of childrents litera- |
ure, The subjeet matter will deal with the comparison of .
ideas and suggestions of these authorities. This information,

'gathered through the use of library research, will be utilized

when setting up the developmental literature program. All I
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_Qpinions examined, whether conflicting or unanimous, will be i
givel equaligensldsration befpre they are either 1noorporatedﬂ
f{n the program ;r rejected.. An opinionnaire anQ otﬁer
ipertinanb data will be found in the appen&ixr

Part II »

b Whereas Part I will contain most of the research find-

I

ings, Part II will concern itself primarily with the applicae

tion of selected findings to the functions of the program.
In the course of the investigation of children's literature,
numerous opinions have been expresaed and made Ynown to the |
writer by members of the sochool feaculty. These views, |
particularly those of the school librarian, will also be
{nfluential in the formation of the literature program. !
Part II also includes an accumulation of notes talten 4n i
‘a‘graduate,course entitled, "A History of Children's

Literature®, The instructor of the course stated views which

iwoye formed through her experiences in the field and through l
!%ha experiences of other authorities. This writer has con-

sulted the works of many of the same authorities, yet he faeld

H

that the instructor's eritical =znalysis and selestion of ideas

I
!pere responsible for the development of partioular chapters
|

4n Part IX. Pootnotss have been used accordingly at the end

»f these chapters.
Another valuable method of study has been usedj ..c.ccce.

iirect experience. Between the time of September, 1959 end

N ) N ] o
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June, 1960, the writer applied 8ll findings, used all avail- |
able medfa, wmaterisls, ani methods while conducting an experi+
mental literature program with his £ifth grade oclass, The |
Process of trialeand-spror was used as a device in order to |‘
benefis the future purpose, scope, and fwnotion of the pragrad,
Mush was gained through this experienss, inoluding the raeali- I

- }aatton that children have a desp desire to love books. |
In consclusion, it should de gtated that the writer,
though not setting himaelf up as an authority, has found 1t
imposaible to avold the oocaslonal use of personal philosophy i!
related to the program, since he was held responsible for its ]'|

I
development, Most oreations will bear gome resemblance to |

those who oreate them, With this in mind, the writer has

attempted to be as objective as possible in his statements, ‘
: |

while at the same time gulding the program to conform with thd{

|
Philosophies and poliecies of the achool asysten, |

Implications for further studies -
] It has been stated that this study is almed at setting up‘

,fa developmental literature progrem in the intermediate gradeej

lpna tmplication for further studies is obvious; a similar |
evelopmental progran at the primary level, which in turn
-ﬁoul& lead to a gcumplete and unified liserature program foy ‘
Lthe entire elamentary schoel. A program of this nature has |
lalso been mentioned under the heeding "Importence of study”.
?iIt ls the writer!s bellef that the possibdility for further

!
|
§ L el ol I
if |

i
I‘ .
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I
study increases the importaende of the original study. Further|

atudy will be warranted only if a successful progrem results

from this study,.
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PAR? I -

+ BUILDING A SUCCESSFUL LITERATURE PROGRAM

#The elementary school surriculum which
does not provide children with litera-
ture for enjoyment and for the explora-
tion and 1llumination of 1life is an
impoverished -educational envirorment,:
Where children have little or no
opportunity to extend thelr horiscns -
through stories and poems at schoal,
there exists an educational defioie
that cannot be met by any substitute.

' 1] of Teachers of English;
Appleton Century Crofts, Inc,
New York, 1952.




CEAPTER x
'cmssxos' ABD/0R 600D LITBRATURE
Nuoh has besn 23ld by the experts iu relation to 'classicy’

and/or good literature. A 'dictionsry definition of the temm |
'clagalc! seems to be a reasonable point ¢f departure in an i
analysis of this nature. One source defineg a *‘claasict &s
“an author or & literary production of the first rank." This
definition will not suffice when attempting to clerify a term!
juged so frequently in the fleld of ohildren's literaturo, J
S8cme authorities continually remind us of the Lmportant
pole folasaica' have played in the education of children of

paat generations. They dbelieve that 'classica' should oxert

the same influence en the present and future generations.
Other authorities warn us to be wary of this school of thowhts,
| Do the experts oxpress thelr vievs with a common meaning
of tolasaica' in mind? Are they willing to tell us which

booka they oonsider !'claassicst!, and why? ]
Host authoritles are not wuling to commit themzelves by

1listing speoifis dooks as being children's ‘'classicst,

Howsvey, they offepr in their writings, many views as to what |
i8 good, or what 4s not good literature,
Anne Thaxter Eaton has foroefully deslared thab,

A classic (or one ¢f the world'z great
storiea, 1f we prefer the torm) 48 a
vork which has appealed to a great

1, Clarensce L.‘ Barahart, The American College Distlionary
Pp. 222-223. '




varisty of psople at widely differvent
"periods of the world's history, sand is
therefore a work which pre # permanent 5
and universal. tvuths. olassia not only
has sasething 6o say, dat says 1t surpris.

1y well, with saimplicity and force, and
with a fitness of fora to thought. %Phe
effect 13 to quioken ind strengthen the
reader's imagination.

Ve must also consider the belief that the time has come
to strip some of the so-called 'classics'of the haloas they
possess, Nany of them are 'claszics’ simply becmuss they had
no sompetition from humane children's writing. yhen they wers
rirst committed to print, Adults umwmzma‘bfy impose many

of thess inheritances fram sn osrlier literary age upon
ochildren for purely nostalgic reasons.2 Such an imposition
is not justifiedble, Children must he exposed to those books
f:zhiah h;vo the diatinction of being good books.

A good book remains faithful to the assencs of art. It
must offer a child a direot way of knowledge. A good book
'aontains a aimple beauty and yet srouses in the child's soul
& vibrattion which can endure throughout his 11re.3

Books in géeneral must awaken a child's sensibilities in

order to allow him to share in great human emotions} to teach
tm not to hats all thad is mysterious in crsation and in mn;]
0 give him respect for universal 1life, A book must alad
ontain a deep and profound moral 1ty.4




Ja:-do;a believes that a ook has the right to be
sonsidered .a 'classic' cnce it has weathered at least one
gensration and been accepted by the next. Simplicity and
sincerity stand out as significant feotors, and she belisves
1that the children have the final ssy in making the decision
as to which beok beccmes powlax'.l In contrast to this is
the observation that the appeal of & book 49 not as Limpartant
a oriterid as whether it 1is ggod.a” Jo turn, the oriterip for

the peader bensfita from 4t.3

Any writing, regardless of age, becomes literature for
,_chndm only when it ocan bping to the reader, exparisnces
which contridute to an understanding and an adequate Iiniappre
tation of what is being read. It must also provide a
pleasurable expevzezwe.h

Distorted ideas exist in oonnection with what 198 good
literature for children. A typleal view of this ¢ype is that
a1 014 book iz a gaod hog)lt.w and & new book is a poor om.g
Arbuthnot declares, "Age is not a guarantee of a book's ax-
ogu%ncq noy reaeéncy, of its aigniflcancc."b

a good book 1s not its mertt as others judge, but rathey what

I pent s c}.mia, PP+ 3-18 o
_ araturs fop Lpesalific Age Groupe”,
iHehol _~ VOI; 33; W;- lsg*ﬁs

T
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b
Marny people also insist that a book must lmprove a chilid!

morally. The child's interest 38 of primo importance in the )

gelection of childrents literature, rather than & moral lm&&

Phyllls Fenuner's words sum up the discussion of tlagsic' |

beautifully. S8he concedes that a dictionary may tell us what ||
a ‘olassie' 13, but not when it is, "Nowhere does it say t.hatl

a book has to be three oy two hundred years old, or even a
century."z 8he goes on to say that books have lasted for ma:w
years and been used by many people, yet may lack “anlmowledge&
exoellonce® which her dlaetionary demards they have in order

S — ——

to be conaldered 'classies', Miss Fenner cites Black Heauty

las an eéxample; "I don't think eny group of grown-ups reading
‘n today would sall it a work of excellense", yet children l]
have chosen 1t as their favorite book for many years.J

The point is made that parents would 1like thelr ahlld:*ax#
ito read 'classics!, The author reasons, "We have a nostalgial
for them and want the children to know them too", 8he also
belioves that people are relieved to have the label 'elassie!?

on a book. They feel that it has been proclaimed good and
they are therefore free from responaibility. The ohildren

are safe with no effort on their pax-e.h

N

' 1. Blanﬁhe B. weakeﬂp QL+ cit.. Pe 3

2, "Classios 4in our Midst and on the Way",The Hew York

imes Boolt Review, Childron's Book Section, p.2 '
o dold, i
&+ I, &




This famous lidbrerien in the Hanhasset, Long Island,
public schools hes supplied a fine conclusion for this
chapter by reminding us, last we forget, that “classlos are
being born all the time.® When the parent m}.&im thnt her

Mﬂé&& and Rootor Dolittle are the "new classics which |
]ha.ve besn loved for two ¢r three or four deoadea.“?;‘*
"There are new classics in cur midst and others on the

way."2 The term 'olesalo' will be used more conservatively
in the proceeding chapters, as a result of the views expresssd
‘4n this qghapter.

it

1. ®Classics in our midat and on the Way?, a*m New York
Eimes Bookﬁwew Shiidren'a Book Seotion, p., &

Eahild does not read the 'classiocs?, she doss nobt vealize that




CHAPTER IX

MORB VIEWS OONGERNING (00T, BOOKS

It has been sald in regard to children and their rcaé&pg,’h

that the teasher's, libparian'’s, and parent's purpose 1s ﬁfmw
gmm,. The firat part of the purpose 18 to aid ohildren tn’ I
irending to the best of their ability; the second part la &9
maks books casily availabls to children 1n the hame and at.
school} and the third papt iz to give each child only good
books to read." Anothey awthority lists her views of the mI

to bring children and books together, Ehs claims that the
first obligation 1s to maks. good and worthwhile books
acosgaible through the library and classroom,?

The sxaperts in the fleld of ohildrents literaturs maks
continual refevence to “good books", Additional examination
of the oexpert's opinions in relatfon to good books is in oxnde

Ono expert indicates that the developmend of a love of T

veading is dependent, to a largs degres, on exposure to good
noeka in childhoeed. If the child finds himself in an enviyroc.
;Lnent of good books, and is enoouraged by an inserested person

to regd the hooks, he will shortly realise wbat wonderful
oompanfons good books ¢an be to him,3 |

vol, XXXV,p. B15.
ers, %az Have Books to Bay to Young
_ ry Bulletin,November 193k,vol.29,p.233.
E&Xaabe»t:h sonard, Sokall Fey Keed Jood Booka®,
7 Bulletin, 591‘11 1959,val. 33, p. 358,

3 &1 fae La&zmr, ”Gu:éagcais te Childbents DBooks®, ;
Lementary Rnollish &
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Good books shared are important im eariching family live
ing and establishing a true sense of ethianl, moral, and
aathetisc value. The children who have acquired the habit of

going™ to good booka for pleasure and information have incalo
lgble advantages over the children who seldam gat Leyond
oonic books, rsdio, and holovlaion.ﬁ

Literary heritage must continue 1f children are to ac-~
Qquire this habit of going to good books., Parents who have
bensfitted from literary tradition should pass it on %0 thely
ohildren. The réaliaation of the importense of books in
people!s lives will bring ebout a respact for literature,2

It is necessary to sort out from the thousands of books
which appear each ysar thoa& good books which offer pleasure

el W R

and enrichment from thos¢ whose only contridution is to
fupther the distribution of mediserity.3

Pleasure and enrichment are commonly accapied dy
authorities ss desiradble gonlslreaohod by reading books of
geod quality. Another measure of the value of a child's bdook
1s the extent to which 1% contributes te his groeth as a
sturdy, well-balanced, understanding, and happy human being.l

1, Bens Porter &d&na « Adkout Books snd O dpén, p. 65.
R a, &liﬁg ¥, Jordan, Prom K .!" yay and Othex
8, b
+ Joxn Prmson, Bocks for Heys and Oirls, p. vitd
Jobn J. DeRoer, Tvi Tnlipents Books « An

rAltorial® o op. 81%,0 Ps 473




It has alse beon noted that the best books for children are
thoge which can be read and rerseadj those which grow as the
child grows.l GColby belfeves that the characteristics of a
book of quality for children are the same as for adults: that
pleasure and knowledge gained should be thé fingl oriteria tu
leveluating a boole, 2

A faoulty member of San Ferpando Valley 8tate College {(n
Los Angeles warns that some adnlt rsactions odatruct real
progress in undepstanding the worthiness of children's boolss,

1. "2Zsn't that story wonderful?” or
"Isn't that story awful?"
2. "Is 1t a ohildren's clasalos®
"Is 3t acceptablet®
"Who Wrote 19"
YWas 1b wpitten for children?®
g. "What is a good bodk for ¢hildrent"

The guthor concludes his article by informing his readers
that, "This artlole has intentionally besn put in negative
here is that in working with children's reading we at least
start with the child veading the book.®3

%e hope that we can and will help ashildren to learn high
accomplish mich 1f wo ase that veslly good and attractive

1; Hey L. Heckér. Adventupres in Resding n. 5. '

2. 8 Children's Heoolt Pleld pp. 7-0.

3, James Steel Smith, "Blind Alleyz in Childven's

He l4ats the reactions asi
% Y8 4t on the 1ist9"
I%het unit can I use this witht"
terms -~ the no's of blind elleys. The positive suggestion
standards of seleotion as they read, It 1a poasible to
{1terature” ,Elementary English,April 1 59,vol . XXXV, pp.2323-22%
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books surround them, The child will develop a taste far good
books as he reads if we sareen properly end provide a variled
reading dlet with many levels of difficulties and a wids
range of toplcs and treatments.t

Phyllia Penner, in a hoolt she sdited, included an sssay
vhich mas actually an advertisesment of Hemry Holt and Companyy
It appeared in the February 9, 1946 lssue of the Saturday
Raviaw, It sums up what makes good children's books live as
i follows?

: It looks 1ike a combination of warmth,

aincerity, emotion, personsl esxperience,

ayupathy, struggle, security, kindliness,

humoyr, the triwmph of »ight over wrong.

"Well, maybe all thisz does spell Literatnre,
Whatever it 1a, our children demand Lt In

i their books. It migzht be a bYatter world

| - 41f what we apsk from 1ife 41dn't dspavt oo
radﬁoany fronm these standards as wa grew
up.

1, Mildred A. Dawson, “Children Learn as They Hasd"
Bl angntary Zogltdh, November 1959, vol. XAXVI,pp. k?g-&?‘}.
2. Sometning Shered: Children and Boocks, P« 63

Facrrh
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leat tool of education, and there £s no limitation to the

GHAPTER IIX
@G0QD BOOKS EQUAL GOOD L IPERATURB
"Reading ta a reflection of life. Every deceant inflm&
that you want to exert on & child is reinforoed, amplified

and anschoved by good booke."1 An appreciation of good
literature i8 developsd through aatiefying contacts with
good books.?2

The qual itiss of good books have beon disoussed at
length in the course of this papar. Dealing with the
qualftiss of good litepature might appear (o be redundent.
However, mauy authorities have expresssd the importance of
good reading by relating their ideas directly to good
liteprature. Llteraturs for children has a greatness and an
entity of 1ts own.3 All related views ehould therefore be
considered.

One of the greateat things we can give a child attending
¢ohool 38 a love of remrding. Literature should not only be a
300l of 1learning but a pleasure for every chll4d and a meansg
for information during his growing axperiences. Without this
he hes no e\i}\hattonal foundation. With 4t, he has the grseate|

1. Prsdapto Werthan, H,.D., "Head for the Inncoent?, l

“Ligspature, Pe 3.

Viison Libr ietin, vel. 29, p. 0611,
ailmi ¥y The Izg_ngggg& Arta, the Ohild, and ths

‘i’aaohfw Pe e
3. Cornelia Meigs, gf al., & gritiga) Risdory of hlldrenty

DRAKE MEMORIAL LIBRARY
STATE UNIVERSITY COLLEG

BROCKPORT, NEW YORK
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richness of mind he may reach. Bvery exzperiense a child has,

Aotually, people who have read good literature have lived

more than psople who have not. They have llived other peoplet |
guves in books and therefore had a "symbolic experience®,2
Oone thing that mekes exsellent literature éxcellent is

ita sdeptability to the roader's re-experiencing, OCheap

not be felt or ez:msr&om;mi,3
Yhitehead believes that even in a techniocal education,

‘the minimum goal should de ta make the pupils enjoy
literature, He belleves thab everything else will develop fum:;

that point.h Another view 1z that to lmow end enjoy good
literature, from folk tales and myths to the good writers of
todsy, 1a to bulld apitioal judgment.>

billian Bmith expreases the thought that oasreful resding
of children's literature will lead one to the conclusion that
identical artistic standards prevail in both adult end
children's J.!dm:.'mztu'a.6

That? p. 7.

L, Ruth H. Barshaw and Dilla W. NsoBean,¥hat Book is

' 2., 8.I.Hayakawa, I.; & in Thonght
3. Paul MoKes,Resd{ng and Literat
Sohool, D, 476 G
« Tha Alima_of Education, p. 66,

. Buth Toose, Stopyheiling, p. 24
« The Unpelustant Yaara, p.lg.

)

everything he thinks, may be enriched through good litcramﬂ'

litoerature lacks the concrete and reglizable deteil and can- |

{

|
|
|
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.Bhe allo pomts out that thsro ie not: much danger that tbo
]ohndron of today will de any more wnling to relinquish thelr
%‘utorm deritage than the children of any other day, so long
;- geod literature i{s put within their pesch.l The fact .

emains that most ohildren require guidance to appraciate
11terature.2 o

% A literature program could furnish the necessary gu?.d-_-
os., The program would have to introduce the chiléren ﬁo a

wide variety of literature. Foetry and so-called olassical

prose are inportant, dbut diography, myths, travel, and the
?uika wust also be included.3 OChildren may not know how to

Phrase any questions they might have about life. In faat, |
I'bhay may hesitate to try. Through stories, &rems, and poetry !

thay £ind many of their unphraged and unanswered questiona,

ahnmrod.lb ’

All that has besn said thus far supports the theory that
ilzsh.t:l.ds'on should be expesed to good books or good literature.
m opinicn has been offered that puidance %5 also neceasary
Hll literature 8 to be appreciated by the children. A pessible
201“1& has been found in a sohool literature program. A

uestion now comes to mind, Do meny elementary schools have
uoh & program? The questicn will be dealt with in the next

rgluatent 3 Pe 17+
r k, Bight Steps to (hlldren's Litarstmre®,
VQ:.» mx: 906

% é@%@ ngg.maa Throngh Books®,¥ilson




CHAPTER IV
. WHAT IS THE BELEMRNTARY S8CHOOL DOING ABOUT LITERATURE?

SLiterstunrs. has & sighificant place {n thé durriculum’
and shénld:not be¢ neglected in favor of mere informative rea.dT
ing,® So states the Curriculum Commisasion of the Eational

incounou of Teachers of English in its 1652 pnbneauon. $he -

What, then, 1s tbs elementary school doing about litera-
ture? ‘The s pendix holds a ¢lud, but the réplies to the
iQuasticnnaire, msntioned in the 1ntroéucticn5 concern only
jone school, \

Dara V. Smith 18 quoted in Leland Jacobe' Curriculum
Iﬂtt.er.‘ Bumber X, 19%3, The letter was issued by the
Pspartment of School Servives of Wesleyan University in
®iddletawn, Connscticut. In the letter, which is entitled,

an?, Jean Betnner atx*ongly declares, "There

hﬁs been a general peglect of " Lizerature 1in all too many
llentary aahoola.

TR




Frances M¥ald olaims that one of the justified oritioisums
led at the modern school is that children ere woefully

gaorant of good literature. 1In many cases, this one sgfms t©
ppgpach the truth,} _ _
‘ One of the reasons for the neglect of literature 1in the
chools 1s that many of the basic reading texts havo,ceased 7]
Miso clusaic stories, falry tales, Fables, myths, epios,” and
catry.2 . T
8till another authority bemosns the fact that 1lterature.
‘ & not receiving the attention it nesds 12 1% 1s to tnake 1its
alugble contribution to child growth and devolopmenz.r
terature must receive ita own falir share of emphapis dyring
& school day, bNere exposure to lic;raturg or pro;entaﬁionv
£ an incidental experience does not follow the path to a
ealization of literary values.>
In November 1953, the Department of Schbol Services of
mgsleyan University made a survey. It was conceived with
the elementary school. a questionnsire was sent to almost
EQ.OO& elamentary school principals, supervisors, and

i

purrent practices in the teaching of children's literature in |

—

1. Frances Maib, “Improving Children's Literary Tastes",

%;amontgig English, vol. XXxvI, p. 160.
- § .

3. Dr. LaVerne Strong, CEéldren Need ;gtgratura. Dept. of
Bohool 8ervices, Curriculum ter 1953«54, Hoe Y5 Pel.
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surriculum direotors to determine the. atbitudéa of school .
%dministratora toward the teaching of children's literature

f:d to dlscover currsnt slementary achaol practices in this
| ea, Listed below are some of the tlndlnga:

(1) An overwhelming conviction that
'elementary schools should promote

wider rea in the fiald of
literature! {9Lf sald "Yes" to this
question).

(2) An almost equally atrong. convioe

tion that (in terms of materials)

'11 terature reading is not adequately
ovided for on all grads levels'.

?rqﬁ so stated)

(3) A definite feeling that what ig
needed to develop literary appreolation
on the part of elamentary child en is a
guided literature program, with more
interesting materials, unde the direc-
tion of enthusiastio eoachara. {These
three needs were 1, 2, 3, fin crder of
the roquiramonts xzazaa,ii

The last ?;nding quoted was further strengthened by the
»eplies to another question. When dsked how schools can best
aoccomplish a vital literature program, the administrators

recommended:

(1) Setting eside time for guided
Literature reading.

(2) Enlarging Cla ssroom libraries.
(3) Add gssts of supplementary
{Jiterary) readers.2

if"iﬁsxagp Xﬁgxbka:aa, §a& ?:%%fﬁ%”ﬁiawantgyffg_
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Hinety-four percent of the replies said that their
gschools used a reader s peoifiocally designated as "basal”,
}uth the replies given above in mind, the indication is that
the aehooi exscutiveg are clearly aware either that the basal
reading program does not have the development of literary
appreciation as its purpose, or that it 1s, in any case, not
achieving success in that ares.l

There were some conclusions drawn as a Pesult of ths
study. First, it was olear that the school superviscrs and
iprincipals recognised a lack of satisfaoctory teaching of
literature in grades three through six. Seqond, a signifi-
cant percentage of supervisors and principals felt that
11terature should be taught az a definite teacher-guided
program. Alsa, the conclusion was drawn that many school
gystemz were not olear as to the smsential differences in the
reading skills involved in a total reading pro@'m.a (McKee
oclaims that the important aifference between the teaching of
the fundamentals of reading and the teaching of literature for
ohildren is similar to tbat which should exist between the
teaching of the fundamentals of arithmetic and the develop-
ment of enjoyment af muslo,)3

.Hexas. The Teaching of Resding, p. 55l .
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SThe important conajderation is to try ‘to dstermine what
can be done %o improve the situation in order that our diflden
will not awaken scme day to & bleak and empty adult literary
world,"!

The developmental literature program bsing formed for
the Wheeler Avenue School 18 a step in the right divection,

1. Frances Maid, og.‘ogg.
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CHAPTER V
GOALS OF A LITERATURE PROCRANM

Moat suthorities agree on the basic goal of a literaturs
program. Ruth Tooze claims that getting a ohild interested
in reading will insure him of rewarding experiencea in the
future.l

Nancy Lavrick belleves the gonl for pavents and teachers
alike 12 to reach the happy mpdium of combining freedom to
enjoy reading with being guided in appreciating what is being
read, 2

Anothepr expert tells us that astivating $he initial
intereat in reading end developing a continued interest are

both goals of the progrenm,3 ’H

We are alao told that the habit of reading belongs to v
effective branch of learning.h The goal of aany book program
18 fnaoreased intereat in the books themselves and tha develops
went on the part of the children toward a wider and more
varted ohodcs in good reading.S The baasle purpose in the
teaching of children'!s literature is to ald the pupil in
bullding & parmanent interest in reading a wide variety of
?hoice mabterial and developing a taste for sush material,®

-

Y. Jour ORildren Want ©0 REBd, DPe LO-1Le
2e eps to rents Literature,The Instructor,
vol., :XIX, p, 6

3. Bongsmix'x Giass,"8timulating Ghildrents Growth in Rezd-
1 Xﬁun D

ing”’ Blemsnt Bngl ah’ vael. 529.
- nmﬁ g’c‘o?%&mﬁ. The Wondﬁgful World of Books,p. 60.
. Buth H. Hershaw and Diila V. MaoBean, Op. 0ib., p.l2.

+ Paul MoKee, The Teaching of Reading, p.
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A ourriculum letter ocontailns some commenly asoepted

fgoals in literature reading. They are: (L) develapment of a [

porman~ant interest in reading that will extend far bayond :
school yeavsj (2) eatablislment of the habit of twrning to
reading as a worthy use of leisure timet (3) development of
the concept that meading good literature will serve as a .
mentally healthful eseape from everyday livings (l) develop- '
ment of new interests) (5) refinement of taste and appreciqe ,
tion.} J
Another list suggests the following as goals in the ’
teaching of literature! ’
The extenslion and enrichment of the children's ex- b
periences of the oomplex ways of man's living I
Providing opportunity to relive and re-experience the
1 adventures and ideas of others L
Enabling & child to gain innight into his own |i
personal ity and problems 1
Providing reading materials which help to develop an |
appreoiation and understanding of the problems of othersh
Developing in the child a love of sountry and democratio|
1denls

|
The pupil's discovery of ethical values which are oommonF
i

to different areeds and which fom a foundation of good !
character in the modern world

Providing ample time fer fun and eseape

1. Dr, LaVerne Styong, OP. 0it.s Pe L.

— - it
1




The development in the individusl, of worth-while tastes
and persanend interests in good 11beratureol

The above afms aré quite specific and the authority re-
lates thet the child's enjoyment of literature is the immedi-|
ate goal to be reached if all other goals are to be ?ﬁ!l**?&qé

1. Pavisg K. Eu%aam.w op. sit., pp. 20B3.285
ga Mx} ?a 288 ! ’




CHAPTER VI
A PLANNED LITERATURE PROGRAM

Teachers seem constently to cry about the lack of time
in the school day. O0ften, 4t does appear that the hours go
by too Qquiclkly. Thils semi-valid excuse must not stunt the
wth of a planned literature program. The over-all impord- '
e of literature 1s so great that, if teachers ars really

neerned about total growth and development, it cannot be
Ezighted. Instead, becaunse of its large contribution to

Pooial, emotional, and ethical development, definite perlods

Pnst be planned for group particlpation in literary expori-

lrnces . 1

5keans bringing the child and literature together through two

A planned literature program in the elementary school

i
¥AJor contacts. They are:

(1) Guided group readinz under the teacher's direction,

with literature material,

(2) Independent personal resding enables children to
browse and pursue their individual intereasts at
home and in the schoel. An effective guided
l{torature progran will stimulate personal reading
&b school and at home in order to satisfy personal
Interests. Free reading is a form of cheoking
system on guided reading since the child's own

w

1. Dr. LaVern Strong, op. cit., p. 2.
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ohoices will indicate how effective the guided reads

ing has been.l
Only through a carefully planned program of guidance can
children achieve breadth and depth of interpretation of y
Iiterature. The balaneoc program.vill give eech ohild guid=~
ance in the development of appreciation ekills (whioh are nott
the same as basic reading skills). It will also give each
ich1ld his literary heritage.Z Learning to know, use, end
appreciate our literary heritagé Ls &ibastoc characteristic of
the program,3 ' |

Tt hes been mentioned in the preceding chapter that the
'baslo purpose ‘'of the literature program s to ‘help the pupil
dii114 a permanent interest in reading a wide variety of
choice mater;a;. and to help him cultivats & taste for such
material. This purpose has Xittle to do with teaching the
pupil the mechanics of réading, except insofar as the interes!;
appeal of ths selections read motivnto him to asquire greater
reading porar.h Reading takes on depth when, to interest &nd
motivation, we add experience, caompetence of interpretive
skills and guidance. A preoccupation with basic reading
should never leave reading in depth to chanca .S

I, Bieanor M, Johnaon, What a PLermed Literature nes
§%§32§§g3§5}.énapn. af Soho vicesn, urriocunlum sy,
- » L] .

[} ,p- 10

101 croaby, ®The Totality .of the Heading Program”,

ement ish, vol. XXXVI, p. 378.
se, Ths Teeching or~ae¢ding, Pe
. Elsanor M, Jobnson, R adin in D :I tar petatich

Dep%. of School Sorvteas.Cﬁrriou um Lotter N0, .p.l‘
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8tudiea show that most ohildren do more recreational reading

The attitude of both the teacher and thse pupil should te
@ recreatory.one, and the instructional mnzeriul end mschoda
used must be those which &re most likely to develop ths de~
sired interest and taste.l The intermedlate-grades stage is
the time when suoh reoreaticnal reading flourishes. ‘;oat
children at this level have mastered the machanics) d1£f1icul-
ties of reading, but they have not developed the social

interests of esrly adolesoence, Therefore, the years fyom
approximately nine ta twslve are somstimes called. the golden
years for reading. It has been statad that various interest

during these years than at any other time Iin their lives,?
Because literature is intimately related $o child devel~-
opmsnt end child 1living, because literature aids children in
eariching their daily lives and in expanding their vision,
because literature helpe children to develop in reflective
thinking and in taste, it deserves tims and attention in the
llves of children at school, . ;
It 13 not enqugh to realisze the virtues and limitations
of a progran intended for children., We must also know the
ochildren =- their needs and interests,3 The nsxt two chapters
will deal directly with needs and interests, |

[ Faul Wokae, Ths Tanobiog of Wesdlng, P 5o -
2, Devid H, Ruspeil, Uhlldran Leavn to "Boad, Do 176,

3. Leland Jaocha ggz"nva % Pianned Literature Frogrem?
Pept. of Bohool Sﬁrvlésa, Gurrioculum fatterR1953-§H,ﬁo,$,p.§a
4. HMay HALL Arbuthnot, Childven and Books, p. 2.
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CHAPTER VII
! RBEDSt THEIR CLARSIFICATION AND FULP ILLMEN?
E Literature helps fulfill certaln emotional and socfal

reods. Arbuthnot names "security" as the majoyr need which

3

|
f
lbooks satisfy 1in children. Under the heading of seourity she
14sts "material, emotional, intelleotual and spiritual” nceds.|

Being even more spetiflic she pinpoints the needs as followa: |
PTo be loved; to achisvej (samething worthy); to lmow; =nd toi

gain intellectual security,"l [

Ford beliaves that literaturs also helps the child ful- |
111 the need of gaining insight inte family situations.2 ‘

Prenk's list of needs, which are satisfied by literature*

1s as followst need for adventure; for information; for an

l

| |
|

}Pemotional safety valve®; for fun and an escape fyonm veality.!
| |

Tooze says that children require good books in order to

undserstand and adjust to the physical and soeial world. Aaide‘
1

ifrcm this children read to meet emotional, spiritusl, and
pesthetic needs.l ’
; Frank adds to this by proposing that good books give l
Epoungaters a8 wealth of litevary illusfons, lmaginetion, ]

character, and moral and spirituasl values,.S

[
4

. Y Hill Arbuthnot, OD. Git.
E terature As Hn A HEiH“SBb!aE Development“,?eaqhars‘

olle 9 Regord VGIQ IXIII’ P 37 »
- . Jogotte Prank, Your Child's Roeding Todey, p. 43ff.
« Rubth Tooze, Your Chlldren Want to Read, p. 92.

S. Josette Prank, Your Child's Readinz Todsy, p. 169.

|
|
i
|




s Realistic fiatfon helps to fill some of the needs
émmtzamd by presenting the prablems of human relations,
This type of story leads to a child!'s understanding of others
through inbights and vicaricus experience not obtainsble in |
nis own environment, Animals Tales play their part 4in s
literature program by giving the child a chance to dstagh
Pm&r from intsrpersonal relstionships. Hodern fantasy
ioftore escape from the pressure of reality by giving
épsrsnnakiﬁy to machinss end presenting problems in new space-
'time Afmenstons.} |
Taba, ot. 81, feel that good books bring about an underué
standing of other's views and problems thromgh identification :
i!ith people and their problems in stories.?

8iks' opinion 1s that an individusl's nseda pemain
i;aazza%anb throughout 1ife although they change in degree with
nge, maturity, and losvning. She believes that these basio
-L;von&z nseds ars physical, mental, socisl, emotional, and
apiritual.3

Lohrer oites seven hasic needs as important to all
ishildren, These fundemental needs serve as guldeposts to the
Ft&lwtion of children's books. The need for sesurity 1s first;
¥his includes materiel as wall as spirituel anf emotionsl

|

3. Leland Jacobs, "What (onstitutes a Jood Literature

{?regrm?“ Texas Ouislaa&, vol. 39, pp. 16-17,

Q. Qitom e uman Tndepstanding, p. 1ff,
3. Geraldine Bva&n 81ks, Creative Dpamatios, p. 2.




Becurity. Reading dloud to children in the home 18 very |'l
{mportant in meeting this basioc need besause it brings parents

and ohildren closer together through the sharing of ideas rroxq

lbooka. A child can never be too young nor too old to be read;
‘t::ud to. One can read to a child material whiech 4s above his
| reading level. As children become older and more mature

i

ithey can be introduced to death and tragedy through 11beratuxe{»

A second fundamental need 1s thée noed to beldng ~~ to be :5
}a part of a group, a part of a family, of a team, and later t1£
fdentify with a town, with one's country, and finally with thef'
Eiworld at large.2 l]

A third basic need s the nesd to love and be loved.

‘k!hudren's interests in pets, in animals, and in stories per- ‘
!
taining to them, help to satisfy theé need to love and the neeJ

5o shower affection upon gomsone or something.3

The need to knowe-the need for intellectual ourioslity--

18 the fifth baslic need. There is a vast amount of excellent

aterial written today for children of all ages and on most I
ubjects of interest to ohildren. These books are written with,
couracy, and in a elear, simple style.h |

A sixth fundsmental need is the need for ehange. Ghlldreﬁl
}:eed freedom from routines of family life, from adult pressura

| 1. Alise Lohrer, op. 91%., p. 216, !

i Eo %ﬁ. p. 217. , 'i
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from prectioing cofies of manpers, from a sense of inferiorityg
from family troubles. Folk tales are a rioh source of esoaps
Iiterature that help to fulfill this basic need. Reading
‘esoape literature as & relie¢f from the pressurss of lifs 4s
valuable and nesessary to nsearly all of us. It is not m
indiocation of punning awgy from r$eponsibilities, dbup mearly
e meana of giving one's gelf rellief from pmséuae in oxder %o
‘gain rengwed strength tq tackle problems that we all r;co.l
The need for aesthetio satisfaction, the need to respond
motionslly, dut not nscessarily intellectually, to litera-
urs , art;-: and maiec is the ssventh baslc need. Poetry oftem
fulfills thia nead, as do somé of our deautifully written
pileces of literature £or children that were meant to be read
sloud and be shared with otheps,?
We can uncoun\sa children if we realize thely nesde and
giide them toward bbaka thatt will satiafy these individual

seda. It s important, however, to reamember that while we
pust be enthusiastic when recommending baoks to help satisfy
needs, we must not force our suggestions on the children,3
the Haads f 2 Demosragy~ L

In these yoars of trying world problens, every means of
[strengthening our demooratic form of government 1s helpm.'

1. xbg. p. 218
'3: .15 Penner, The Proof of the Pudding, p. 183.
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As Tooze tells us, we live in a democracy which pre- i

supposes the opportunity for men to develop and assume all the

responsibility they can bear., 8She feels that a person who |
lc
|
|

‘reads can usually face the world and cope with it better. |

hboze bel leves that reading is, naturally enough, necessary ‘
for getting information,l |
It 1s as ohildren develop into adults who learn to underl
stand their world through carefully selected books that we

' \ I‘
Jhook %o the future with hops. The people of the world musth

1

understand one another and good reading can be helpful in i

furthering this wderstanding.2
The Need for World Understanding and the Appreciation of cur

Lultural Heritage -
In these times the importence of knowledge of our

cultural heritage should be emphasised. Jacobs doea this
Fhen he writes of the school's pesponsibility to acgquaint

Iohildren with old and new literature, enabling them to have
"hpond and deep experience in reading from the bsst®, When !
gpeaking of literature in relation to filling children's needd,
ho also elaims that folk tales give a child the heritage of

ﬁhe wishes and wisdom of man, which is timeless., American

olklore gives a child the true spiritual feeling for his

10 Ruth. TOO%G; OEC Oit- p. 20.

| 2. M3ldrsd A, Dawson, "Children Learn as They Read",
?MQAML@. vol. XXXVX, p. L77. K




pountry and its symbols of bravery, kindnesa, and might.

yacoba concludes that literature presents the fundamental
oblems of human relations, as well as oultural and :

nvirommental ptoblems for children to abserb and undepsﬁnnd.'
se experienced, although viscarious, enable a child t¢.gain

new ineights and will therefors aid him in bdecoming a bettaer

Ibitizen.l
l Hans Gottsohalk belisves that an asquaintance with many

inultures will highlight literature as offering the widest

Pxperience of life and ag the best way of understandlng those]
oul tures,2 |

|

, The guidance of the reading experienses of the young i

sople in todayts free world will contridbute greatly to the

éabout" the ocustaoms, habits, and manners of the people of
other lands gives excellant opportunity to instill aourage,

humor, sympadthy, loyalty, tolerance, and unselfishness, which
Bre the characteristies of world understanding.3

!

welfare and success of the free world of tomorrow. To “read ;

rosram?" Texas Outlook, vol. 39, pp. 16-17.
2. MEnglish’AuBmentad:'Ditérstty or Depthi" New York |
tate Education, vol. XLVII, pp. 1lL-19,

3. Margaret Belman Riddle, "Let's Try Books for %World
nderstanding Wilson Library Bulletin, vol. 29, p. 167.

! 1, Leland Jaooba, YWhat Constitutes a Good Literature !

e
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CHAPTER VIXI

DEALING WITH CHILDREN'S
INTERESTS

lown right. But ths child cannot be guided toward the satis-
faction of these nesds through reading, unleas his interests

are uncovered.
Paul Witty efi. al. define interest as a disposition or

!

tendency vhich impsls an individual to seek out particular

lgoala for persistent attention.l

It should be stated that an adult's opinion should not
exert more influence than the ohild's %nterest. Children
have always had tho skill te avold what bores them. Ever
gince printing began they have readhed around and across
adults for such reading matter as they wished.? Children
learn how to accept and reject, to use the good and forget

the useless.l Children are given credit for resisting books

1that adults try to inflict upon them. It is stated the

®children have defended themselves®.l
It 48 conceded that chiléren's reading interests and
tastes do not necessarily agree with adult ideas of what

childréen should like.

The understanding of a child's needs 1s important in 1its:

1. "Sgudles of Cnildren's Interests-A Brief Summary®,
Elementary English, vol. XXXVII, p. L69.

2. lﬂay ﬁill Arbuthnot’ 0P 010.. Pe 150
3. Cornelia Meigs, ©p. ¢it., p. 5.

h-. Paul B&z&rd, QE' Oit.’ PPe. 1&7"1&9




f their envircnment: rural or urban; their

Ruth Cundiff obdservess

1
Children's reading interests depend upon ,
many things, among which are the children's |
gereral intslligence; their growth and |
devalopmant in reading skills; their ex- |
periences at home, at school, end in their l
outaside world; their likes and dislikes; i

r

economie léevel; their supply of reading m
materials: that is she a.vailabs.lity of
books; their socilal age and sog.

Reading interests-are also affected by the cultural

are curricular demands, the recommendations of {riends, and

|
environment, Other eanvironmental influsnpoes on book choices IE
possidbly the enthusiasm o f the teacher.2 ’

Detarmining factors in reading intsrests-

It 1s necessary to kesp certain considerations in mlnd ’\
il
h

'in order to awaken new interests, to improve desirable old

ones, and to influence children's choices in reading material%,
Rreading profiolency and maturity of the indivi@ual ohildren

should govern the reading program. A vide spread in maturity

|
1
i
I

will necessitate a wide variety of materials. Favorable

lavailable to him. Books with swift-moving dramatic ation and

conditions. for reading should be provided. Comfortable aeata,”
1
i

good lighting, and a happy end informal atmosphere are neces-
|

sary. Materials in books should be partially familiar so that*
the child will be able to interpret and enjoy the books mnde

1. "Children's Reading Interests) Peabody Journal of
Edueation, vol. 25, p. 259)
2. David H. Russell, op. cit., p. 271.
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\suspense will probably attract real interest.t
Research offers definite evidence that improved reading

interests result from an accurats study of children's present '

dnterests and a varied school program for the development of

pore desirable reading tastes and habi ts.2 Suggestiona for
“these two pheses of a literature program are offered in ths

ollowing sections.

Claasroom study of children's reading interests -

! One of the waya a teacher may study the potential and
iacuual reading interests of hls class 1s by observation. 1In &

j8chool situations where children may express themselves in
i#wnw aotivities, the teacher will often note an interest whio
lhe ocan jot down for his latew reference. Another technique
for atudying reading interests is the interview. The %teacher
lencourages the child to talk about his likes and dislikes in

lvarious areas, Questionnaires may be used as check liats of

Jleisuro fitme activities, lists of megagines read, and types :
!
jof stories.enjoyed. A hobby period may also be used to

determine a child®s interests. The teacher may suggest some
materials to enrich present hobbies or lead to new, worthe i
'while interests. Encouraging children to keep a record of thj

|

books they borrow from libraries gives teachers another sourc
'of information about reading interests.3

1. Milared A. Dawson and Marian Zollinger,UuiadingcL
& aning, PP 100«102,

i 2. David H. Ryssell, ap. o¢it., p. 271.
; 3. Ibid., pp. 272-273.
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kathar, they must be based on the spirit of the whole inatruoﬁ
tional program, The proceedures mentioned have emphasiged

joreating initial 1nterestq in books, but followsup of reading |
activities ocan be equally important, :

Impact of m&ss medis on interests - |
Tho affect of mass media on children's reading habits is

”of great concern. Prank feels that mass media may stimulate
éths reading interests of the ohild,2 She also belleves that
JneWSpapers, television, or radio offer pleces of information “

|
'whish intersst him and stimulate further inquiry into books .3

Tooza thinks that films, suoh as Disney's nature plot ]
[

help children along the path to books. However, she also !

H
1

|
too much information and too many statemsnts for which they i
Jlack the experisnee to svaluate. U 1
i i

L Xt 18 never safe to predict ohildren's {nterests. This 1§

ﬁespaaially true todey when the world is so full of many dife u

ﬁrerent things.s However, 1f you know what attracts a child, 1
¢ |

ryou can find books that will attract him equally.

!

‘l" i. Ibid., p._??b

2., Your Child's Reading Toda . 172
g 3. “#hat Ape Lhildren Reading in this T.V, Age?” Child |
l{ 11 VOln 3’ p. L é
|

» Your Children Want to Read, p. 26.
5. Doris Ggptes, iba Literary Agpects of & Bagic Reading .
Series, Ginn and Company, Contributions to Keading,l sPedo

' 6. Naney Larrick, A Parent's Oulde to Cnildren's ,
'Reading, p. 77. i

lbeliaves that mass medla tend to confuse children. They hear |

- =
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Dlagercom methods for stimulating desirable reading interests-

. One of the methods a teacher may use to inocrease the -

1
T

i
%mgunt and quelity of voluntary reading 1s a definitely

cheduled free reading period when children can enjoy books

o magaeines of their own choice fram the school, pudblic, or

1"

lassroom library., Teacher will soon know,whioh pupils need
uidance in seleoting a book suitable in theme and in ;
ahirfioulcy..hAyreading corner should be set up to invite free

| ,
Leading in the classroom. A display of book Jackets and pice |
: wres will stimulate interest in the books represented, epé

clally if the teacher or pupile give a few hints about the

ell rscelived dy the group. Wall charts to indicate the
[tstdles of books read by the children are davices wh oh may be

|
|
’ ontents. Teachers can read atories which he belleves will be
|

iFsaﬂ to record and stimulate free reading. A book olub may be
1organized within the classroom and include such activities as

qoorresponding with authors, masking posters for speclal book r

ioocasions, and helping to arrange a class story hour for

[younger children. Book exhibits in some prominent place may

i
|
istimulate interest in certain books., Programs for book week }
$nay be ugsed as a means of stimulating intereat in the entire I
ﬁschool as well as in ths classroom.l
F Developing reading interests is a complex task which mus¢

t
Unot depend exclusively on the methods and devices noted above
{

i ,
| =~

1- Ibidc' ppo 27!*-276.
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CHAPTER IX
SELECTING CHILDRER'S BOOKS

Being aware of a child's intereats is very helpful in
fmpraving inatruotion in children’a literature. Teaohers
Rlso need § set of standards whish can sarve aa a guide to the
choiﬁb .of reading materials te de placed at tbe child's dia=-
@aaal.
MoKee offers such standards as: ﬁm
(1) Selections must posaes; literary worit and a worth~
WHle reading oontent,
| (2) Selectiens must sppeal to the child's immediste
intereats, .
(3) Beleotions nustz» be interesting in their owan right.
(4) The materials to be ussed must cover a wide range,
(S) There should be dlifferent forms of reading materials,
(6) The array of materials must be kept up-to-date.2
Anothsr authority belteves that selecting the proper hnolﬁ;

fm* a ohild 1is a greater problem than dlscovering their . |

k.nm«atw ané needs. She claims that one oriteria stands

one. "A book 13 good for cbildren only when they enjoy 1it,
book 1s poor for them if they do not enjoy 4%, even though
&aa adults rate it high and feel that the children shonld
1ike 16,93

1. Prul MeKeg, ?ﬁa sohing of Reading. p. 565
N Xh Bay PP

3. @ wzokl&nﬁ. E_q Languags Apts in tho
Blameny 8&:%1 p. 304,
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This po%h& of view 18 supported by Clsary. Sho lista
yes® and ”nob tonsiderations in aselecting booka.
Congideration should be given tos
Culturel Pattern of a child | Literary teats
Motivatiorn ; Adults ececlaim
Prodlems in reading | Authoritative lista
Needa } Contribution to
Intercsts l literature

Cleary concludes that & book must, in the end, find
ppproval from the young peader.l

| This chapter {s divectly related to the chapters which

s majordty of opinions noted in this paper bping out that

cKegts liat raquipel’h;és@r exanination lest hs be mis~

terpreted. He has Ii;tod the posgessaicn or'litorary worit
g a firat requisite of a book to be selasted, Under this
haading he says the following:

Reading materials for ohildren fall into

four general types: (a) that which reports
astual sxpariences, eplascdea, and incldents,
such as Chapmen's Travsls of Bipds, (b) thas
whioh 1s true to lifs but does not report
estual ossurrences, (¢) that which makes no
pretense of being anything but fanciful, such
a3 nonsenge jungles and fairy tales, end, (d4)
that which pretends, but falis, to relate true
oggurrenges or to be true to lifs, such as
cheap adventure gltories. Obviouaiyg the
tesacher's cholces should be mede from the

| _
;iaeusa the exports' views of good books and good literature. |

e child's deaire to read a book 38 of the utmost lmpertancs.

P

:"g;;:"?inrsnﬂa Damon Cleary, BLueprints for Bettey Reedinz, !
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fivgt three types. Kuch of the biapnpw.
travel, soionoa, and other truthful and
interesting reports are representetive of
the firet type. Most of the good poetry and
fiction 18 accspbable as the sesond type.
The strafghtforward nongense, humor, and
fanciful astories are ingluded as the third
type. The faurgh type of material ahould
be disvegarded.t

¥oKee has this to say after the eforementioned seotion:

2. Bach selsotion mmst gppesd to the child's
{immedinte interests., This does not mean thet
the childts interests are to be subatitusted
for literary value in choosing selsctiona to
be uged. Rather, 1t msans that from among
the literature of high merit only these
selections ave to ba chosen which can satisfy
the child!'s intereats.2

B

Regardless of semantiocs and degreées of opinion, interests

tm to be uppsmuoat in the minds of moat euthorities when the
g sleeblion of books for children ia belng sonaidered.




CHAPTER X
A LITERATURE PROGRAM'S AGTIVITIES

Since experlence 1s not confined to

‘ writing, it i@ necessary to Snoluds in
any sonsideration of children's litera-
twre pistures not only in books but
vherever found, phonograrh records, and
the records made over the radlo. MNore-
over, bacauss 1t is {mpoasible to desl
with these msterials apart from the fomms
used for preserving tham, books, magae-
sines, newspapers, signboards, chlldrea's
: oen wridtings, the story hour, metion

: pioctures, radio programs, nograph
reqords, and the thaeater will de insludsd
23 appropriate considerations in any
progran of literature.l

ean be no one bost method of teaching literaturs from basia

wsaders or any other source.2

‘ Begause literature instruction exists in edo many forms,
=puanaaa literary experiences ars so varied, and becauss re-

Lpeasa to literaturs 1a so individuwel and personszl, literg-

isume lesaons are baat not mads formal or fixed by research.3
One anthority lists and desoribes theo following literd-
jture activitlesa:

Dral Reading by the Teachep \
The teachar shounld read a conslderable empunt of poetyry |
and prose so the class, MNore activity of this typs szhould be
parried thpough the itermediate gradas than has been done in

A wide varisty of available materials suggests thdt thepeg

i, Jeun Botzner,; op, old.; P« &«
2, David H. RusssTi Soosibes e 287,
3. id., p. 2
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lthe olass, Standards must be set for this type of activity.

iaped, They are (1) distinet reading} (2) interesting volce;

|

} |
ﬁhe past. Background material should be provided by the w
Measher before the reading of each selection. fThe reading may|
e followed by an appropriate, informal discussion. Under no!
iroumstances should the teacher degenerate the discussion byh

uigz ing the mémbers of the class. Opportunity should be

rovided for free oxpression on the part of the puplls,

Oral reading of literature by children 1s still an
rtifisial and perfunctory performance in many elementary
: chools., As one ehild reads a segment of the selecticn the |
lthrrs are supposed to keep their plases and be ready to readi
IEb.en and 1f called upon by the teacher. Meaning or enjoyment

]

Pf literature eould not result from an experience of this typo.
: The modern school, as a rule, would have the reader as
the only pupil n the class with a copy of the material being
pead. He might have come across an interesting selection

during a free reading period, and is given an opportunity to

proepare for the reading before he preasents the selection to

Phe reader must be heard by all and produse the proper mood

or emotion in what he reads. He should enjoy the reading and |
the audience must listen and act as though they are enjoying

it also. There are other fundemental standards to be consid- |

(3) smooth reading; (L) visibility of reader's face, {he




should not block the view of his face with the book); (5)aydids
ing snnoying maunerisms, )

[gral Group Roading - l'
* This form of activity is basically a matter of dividing |

tho olaas into smaller groups, each of whigh prepares and 'I
reads a given seleotion as a group to the rest of the alaas. |

ll
This plan can be particularly valuable in caring for individuwsl

ifferennes in oral reading ability.

'raq 81lent Roading - i
;. A large share of the time spent on literature should be
devoted to what is known as free reading. During this. |
‘amwny the pupils are allowsd ample time to browse through |
rr:uawious materials to find good things to read. They may use
the entive period for silent reading of proae or poetry. The i

{autivity should be similar to the time spent on free reading |
in the home or at the library. Thére is no oral performance. ﬁ
l/l'ne pupil merely spends the time in reading to himself, while
.\tbe teacher aids those puplls who might have any difficulty.

The activity requires the availlability of alngle coples
f a large assortment of books and children's megasines. !
oy should be the same books used for oral reading of liteéra-
re for individual pupils. The materials should be on reade ,:

dng tables or book shelves, During the perioed or at free !

tomenhs during the day, the child ¢an choose a book from the
helf end sit down and enjoy 1t by himself. He might find !
omething during the free-reading time whieh he and the




teacher decide should be read to the class during a latey L
peried. |
Probably the greatest obstacle $o0 free reading 1s the !
lack of sufficient materlials, Many sohools do not possess
lenough books for this purpose. In such cases, teachers and

!mupila may assemble books collectively. The boolts may be

borrowed from the public and school libraries. Ghildren

mpay bring personal ooples from the home. These procedures
1Imam provide enough books to initiate the activity,
Flaag Roading - 2
~ Soms time should be spent in sflent reading of a '
particular selection by all the children in the class.
puplicates of the material mwust be avallable so that each
jchild may have a gopy., OQ(enerally, the procedure 1s such ﬂhat'
joach pupil reads the selection or a given part of it ailenhlyﬁ
=:arter which an informal discussion among the ehildwren and ”
lteache takes place. !
The d{scussion must be fooused upon enjoyment or '
experience~getting. It should in no way act as a check oﬁ I
scomprehension or retention. The primary purpose s to allow
those ohlldren who have rsacotions to express about the t
Falection to do 8o, The guestiona asked will therefore deal ”
: i
7ith the child's reaction to such matters as behavior de-
=Lcribed, oharacters, and incidents. The procedure should
tenerally follow the pattem of a conversation emong people

ho are_ﬁisoueaxng E-R?°k they have read.
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Giv Boo lews - ) A
During the literature period, various c¢hildren may tell ,’
'_the class about books they have read. When giving the review,{i
each child tries to relate those things which the class has h
decided are needed by the listener in order to decide whether i

:
;
the titls of the book, the author's name, what the story 1is |

rbout, the reviewer's opinion of the book, and where it may b%

e wishes to read the book. Such items will probably inelude

El.aas one of its most interesting parts. O0lass members will

I
‘Dbtained. The reviewer may show his book and read to the
f

e given an opportunity to make comments or raise gquestions il
pafter the review i1s comploted, !

Some reviews should posaibly be written. They may be
|nomposed‘ on small cards and filsd &n a sultable box. The
'11e may be used by all memdbers of the class as a gource of

reference,

Some literature periocds should be used by the teachsr to
dntroduce new books to the class. In presenbing a book, the

teacher should show the book, explain vhere it may be odbtained
pnd tell those things which the class has desided are

portant 1la their reviewa. l

Binging Poetry - I

l| Sqme poems are enjoyed more when they are sung., ¥any

rchools have the musie teacher care for this aotivity.® '

1

n-note- (Singing poetry is ineiuded in the music progz’am“]'
t the Wheeler Avenue School. The writer feels that elabora-
Eion on this form of setivity 1s therefore unnesessary.)
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Dramatigation of Literature -

l 4 wonderful way to promote power to expariencé litera-

ture i{s to wmake provision faor its dramatisabtion by pupllsa,

8uch dramatization may de (1) dramatio reading of a selec-

tion by groups of pupilas, (2) the performance of & play by
kgroups of ohildren, and (3) plays with puppets. There ia
value in each of thess types,

Drematic reading 1s the most common forn of drsmatization

of literature., MNany stories are easily adaptable to this “

“

activity. The story to be dramatized 13 usually reed first

|
a8 a literary selection. The children then consider 1% for [
Eurposes of dramatization. Tho estual dramatisation consists.

J
.Pf the yreadling of the story by the characters in a dramatis

J etting after nocessary proparation has been made by each

:

leharacter.

’| The intermediste grades frequently present actual plays.
sy of the plays are familiar astories for which pupils ave
jteleoﬁed to memorize the parta of the various characters, l
' lanning, costumes, and stage gettings are integral parts of !
jk:hia activity, whether it 1s based on original writings or ’
Idaphlons from femiliar stories, i
p Boolkts of atoriea in dramatic form are an asset to auacam#
; 1 dramabizasion, There musd be enough books aveilable to I
trovide a copy for each oharmoter in the play. To incyease
lha interest and to provids a realistic andienste situation, i

|
*he story plays may be given as a moke-believe padlo broadsast

U P

!

i
|
\ |
|




vith a soreen %o hide the pleyers from the audience, an
announcer, siample sound saffects, and the like,

Puppet shows ensble the ohildren to consiruct the
theatey and the puppata. The toy actors vary frond a mask ’
and dress ussd on the hand o Jolnted figures used an strings)

These sotors may be of the marionetite form, or astiff figures

handled on. the stage dy means of grooves on the floor or
pulleys, These figures which walk, tsllk, have adventures,
fight, and run, can do much te help make the axperiensceés of

Il

literatuye real.l

Another source lisafs all of ths aforsmentioned acuviuaJ
Plus some others, These additionsl activities arst
Choral Spealing or Reading -

Teachers need not feel that they should have a vast
baokground in speech work before they attampt choral apeaking
r reading with thelr olaas, (Choral resding in partioular

¥ bde an informal activity for enjoyment., Pootry lends it
elf more to this type of aosivity than dosy prose, One ed-
antege of choral work 1s that 1t may help the unrhythmicgl
Eord-hy-word oral reader. Posalbly even more important 1s tha‘
act that it gives childpen & sgourity in the group, a sense
ipf soclal partioipation, and an enjoyment of sownd and rhytim
vhich individual reading does not always provids,.

bramatioc Play -
Dramatio play is differentiated from dramatization by the

1, Faul ticKee, The Tosching of Readinz, PPs H/L~B03.

-t




mancres

eater informelity of its procedures, by the lesser emphasisz
Es upon verbal activities, and by the fact that it 4s not

done for an audiense. Dramatio play s usually individusd i
and spontaneous. It grows Irom the child's need to express
]:nose things which he reads and thinks sbout. After reading

or listening to an enjoyable story some children wmay express

I'*t:heir ideas of it in = ploture, others in rhythmic sativities,
thd st1ll others in & form of dramatic play. These activitiey
Eiorrar an opportunity for expression of 1dsas obtalned through |

!;illtox-aturo and go help to complete the learning provess,

] restive Writ -
l| Along with the creative activities mentioned above, _Il

!Wthﬁ:’ literature experiesnce odcurs in oreative writing.

upils who have experienced something vivid and interesting
ish to talk gboudt them in soms way, With taacher guidange
lthey mey want o meke permanent records of the éxperience..
1le preparing these records they may do some writing whioh
an be called literaryj but disregerding whether a sample
F¢aches the highest atandards, it may be a direot creative
{Cwerisnoe for the child himgelf, Such oredtive writing may |

e produded on an individual or & group basis. Force must

iovor be used by the teacher in relation to confining a pupil
i o a specific topic. Rather, the areativity ocomes in |
5acuioml flashes, when the child expresses somrething
;b aptiocularly well and the others in the group respond to that;

L e

b 11d'3 enthusiesm and the tedcher's respsct for what the i

T,
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individual has zald or written. 7That 1e the time for the
teacher to have the class membera write down what has been
ald, or suggest it for the beginning of a poem, or ask the

lass to add to 1t.}
A swgocessful literaturs program ghould drew from all

‘ 08aible sctivities. The maenner in which they are used will
pend largely on the maturity and interests of the group.a

1. David H. Russell, op. off., Pp. 292-2
3. Ivid.,p. 2395 » PPe 292-29L




CHAPTER XX

BVALUAT ION
Bach individual on a school faculty engages in a good
deal of formal stock taking as he provides reading experienc
for hia pupils. Certain questions are reflected on by the
tesckior. Are the pupils growing in their ability to resd witl
ddrstzmdmg?"! Are they gaining in thelr appreciation of
oocka? Do they liks to read? Thesze same Questions will gsrye
well in a schoole-wide evaluation of any reading program.l

¥e are informed that the evaluation of a ohild's develgp-

ent 18 no longer confined to a written test, This is
particularly true of literature sotivities, The usuel
sachep-made tests heve slways been unsatisfactory for proper
tudying of childran's development in appreciation and eanjoy-
ment or their personal ity changes through neoram;re a3 have
; tandardized tests. nodern evaluation grows fraax the purposex
nsture of such procedures as those stated in a pragram.2 |
i The teacher should measurs his work and his pupil's
Jé:zcvaomenb through such items asg
L. The kind and mmber of books read
2. The uwse made of magaszines, nawspapers, and pamphlets
3. The desire of pupils to read to others selections they
have enjoyed.
L. The desire to tell stories.that have appealed to them

1. Ploressce Damon Glasyy %gg sit;. p. 16,
i 2. David B, Ruseell, ap, 'a ter Ps 205
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S. Tﬁe participation in dramatisation of storiss read
6. The quslity of children's expressive aotivities,
such as original atories or paintings devsloping
from stories
7. The extent to which children bring available books
from home to share with othaers
8. The number of books borrowed for hame reading
9. The use of booke in free periodp
10, The eaao'and enjoyment with whisch ehildren memorige
poetry or other gelectione,
11. The quality of choices in radioc programs, rscordings,
apd f£1llms
12. The fQrm and maturity of pupils' commsnts about theiy
tastes and preferencesl
It 1s fmprobable that an experisnce in literature oén
ohange a ohild's personality and values unless it 1 support-
#d by related experiences in. the home, achool, and community,
The effeots of a book or some othe» material may be too subtle
£ muagbs accurately. On some ocoasions the Seacher will

ve %0 rely on the posture, the glances, the roqueatg for

e c;r less, the more intangible effeots of a literature

eriencs, The 1tens in an svaluation suggested sbove cannot
tand by themselveaj but, put together in cambinations of

1 awnbers, they may indicate to the Rlert teacher, supare
{8ar, or prinicpal scume rosults of a literature program.2

Ll T
b SRS o ok
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PART II - !
A DEVELOPMESTAL LITERATURE PROGRAM FOR

PHB INTERMEDIATE GBADE LEVEL A% |

WHEELER AVENUB SCHOOL, ‘

VALLEY STREAM,NBY YORK ?

i‘

|
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CHAPTER XTI
PLACE IN THE CURRICULUM

It would appear at first that literature is merely a part

of the language arts -- a free or appreciation phase, Litera-
ture, however, cannot be separated from either the language l
arts or the currioculum as a whole, far it helps in the attain
ment of odbjectives in svery ocurriculum area. In return,

literature receives help and materials f rom each area far the
achievement of its own purposes. For example, although

literature is not ceoncerned with the teaching of faots in the

social studies, a variety of literature experiences will

provide an extenasive knowledge of placea, people, and things,
Literature then, is an avenue that leads to the enhancement of!
school activities.
Although 8 oclose relationship exists betwesn literature |

and the other language &rts, a distinction should be made j
between the teaching of literature and the teaching of funda= |
mental reading skills. To illustrate, in developmental read-
ing the child aoquires the skills and sbilities he needs to
read successfully, W¥heelsr Avenue School has a reading pro-
gran whieh emphasiges the developmant of reading sitills, 8uch
8 program must accompany and be a contributing part of a
literature program. In the literature program, the child will
read for personzl satisfaction, It is hoped that he will
develop a lasting intereat in reading once he reads independ-
ently and easily & wide variety of excellent materigls,
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Through literature children become familiar with the
collected wisdom, achievements, and dreams of man., They
learn that literature is the record of man's experience, both

imaginary and real, from which others gain inspiration and

lenjoyment. Man now has many waye of reoording his expsrisnces
ifeachers may now expose children t o experiences as success~
1y with magasinea, newspapers, recordings, film stripe,
! 4 moving plctures as they formerly d4id with books alone,

Melavision and radio are also available as aids in the

pressentation of literature,
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CHAPZER XIII
@m% 0P TBE LITERATURE PROGRAM
Verlous exzperiences gained by participants in a
literature program shall be outgrowtha of procedures diregtly
aaaoci&ted with the puvrposass of the program, It is the
writer's belis? that soms of these individusl experiences wil

g, ?'v\o
AR O

ie intention to state the major purposes to be achieved with
tiio realization that various other individual experiences will
ésult from within the framework of these purposea. For

zple, the hope that children involved in the program will
pognise human weaknessé#s and strengehs when reading
biographises iz a worthy goal to strive for, but it %s only a

With this in mind, the following ocutline hag deen formed
s a genepal statement of purposes of the literature program:
1. To devslop an active interest in reeding that will

A, To encournge the halilt of pesding for sheer fun
and entertainment
B. 0 develop in the pupil an active interesst in in.
ocreasing the variety aund improving the quelity of
his reading matter through the dsvelopment of his
literary tastes,
2, To develop an appreciation of language--ita besuty,

wox__xdsr. form, function

Eo unforgeen by him at the time of the astating of aimas, It m

mall branch growing Crom the body of the litei'atm'e progran,

e gktend through life wE

ps

FERHNY
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3. To give the satisfaction of learning

A, To gain information

B. To stimulate oreative experiencas

C. To develop new interests

D. To develop an understanding and appreciation of

cultural traditions ;

% k. To develop habits of reflective and coritiosl thlnkins%
8. To develop high idesla and worthy standards of condus |

1

6. To help the $ndividual to understand himself, to gain
ingight into his problems, and to develop an under-

standing of and a sensitivity to tho experiences of
oethors
A. To help the individusl to experlence vicariously
% what he cannot experience directly '
B. To develop an understanding of and a respeoct for ﬁ
the similarities and differences among people :
Once the statement of purposes was completed, the writer
Tolt a need to elaborate on & number of aereas within the out-
line., The areas were those which mmde parbicular 1mpreseioa5%

i
I%n the writey during the acurse of his readings on the sublect

nf aims, These &reas and impressions have been noted as '
‘tollowat il
i 1, Helpinz the child to understand himself and his )
problems - 3‘
The present period of accelerated change, which |

brings confusions and dnxieties to femily life,
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increasingly foroces the child to call upon his

own résourdes to solve his problems., He must

leern that he has an importent part to play in
his family and comsunity. He needs the confi-

dende that comes from 1dsntifying himself with :

prgblens solved by welleliked story book
ear-oharacters. He must sealisze that t{#t present e

stiugglea are 20 simllar to thogse enceuntered

by all boys and girls that he should not conaider

them with alami. Literature, with ibs portrayal

of ways {n whioch people solve their problens,
helps give that assurance.

‘2. Bffering sscape from routine - |

The child seeoks and deserves escape from routine,

When pressurés béscome too strong, he can obtain
a measure of safety from literature. For this reason,
fairy tales in which miracles occur, stories of home
1ife in which femfliss are united by mntual affection,:
epics in which the righteous master 4ifficulties, and
animal tales in which the reader assumess the role of

protector ar¢ extremely popular with children., This
escape 12 not & cowardly redreat from reality, dut

en oppovtunity for the ohild to relax, laugh, enjoy
beauty, and return to his work with restored apirit,
Robivitiss

Children today look forward to &ninsvessing swmount of

;
i
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r:oe time. Whether they uge this lelisure time wisely

{48y in large megffure, the responsibility of the

' el¢mentary school, Children who have ienmed to

o assoclate plessure with literaturé will seek the e
‘good play, the fins bpoadcast, the excellent book,

Yo Helping the child apderstand the pasgh -
Literatwre holps the child clarify and enrich his
'1deas of people of long ago. He gains perspective

o,

o

&3 he appreclates man's persistent effort to create
a good liée. The dreams of people of other times

stimulate and inspire. Ideals of the past, beautl-~
fully expressed, give understending to the present,

One of the most importent objectives of education in
America, at this or any time, is to instill im c¢h
a deep and abiding love of their native land, stsor&aé

e sl

of courageous Amerigen leaders develop an undersatand-
ing of the beginnings e&nd growth of this country.
Literature provides a means of amcquainting children
with their Amsricsn heritage snd helps them to

appreciate the ideals and spirit of the Ameriocen way
of 14fe.

other paople -
Literature helps the child understand other people,
True citisens of the world extend their knowledge
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beyond their immodiate neighborhood to all lands. The ll
comparatively homogenefus nature of our school, and |
many schools and communities often limit such an

| understanding. It is here that literature, which |
| drawB upon the aultures of every country, can l

durture friendship for all peoples. The child learns

i that his experiences and those of children in other
places are similar, Literature, then, can draw
people. together.

7. Develeoping esthicnl standards

! Literature helps the child identify himself with :I

worthy ideals. All really fine books for children j
|
I

have high ethieal standards.

Many of these books are .

human in character, presenting a picture of virtues,

weaknosses and strengths.

child to anelysze these qualities in story book [’
I

Wise guidance helps the

characters and leads him to identify himself with

! moral decisions and nodle ashievements., Through

f sush activities he develops independent judgment

| and taste. Eventually he finds expression of his own !

unspoken thoughte and finds himself in the company of ::

'
N

the great of all ages. 'A

In the literature program, certain aims are oconneocted
| |
xclusively to interpretation skills. Literature interpreta- \
fon skills differ from such basic reading skills as

|
I b
}i
l
|



comprehension, organisation, location, etc.® The enjoyment
and appreciation of literature depends on how well the child
involved in the progran handles the nescessary skills, It 1s
the wpiter's belief that the mastery of such techniques and
skills should be a gpeoific goal of the program. The skills
inolude:

Pollowing a sequence of events

Predicting outcomea

Distinguishing between real and make~believs

Interpretat ing figurative language

Following the author's pattern

Creating mental imagea stimulated dy words

Deriving infexonces from oluss and hidden meanings

Identt{fying with sharacters in the atory

Identifying truth to human experiencesZ

The purposes, aims, or goals of any progrsm can ba
reached only if the methods used in seeking those ends are

selected and applied properly. It must be premembered that

i the goals and the path to thelr achievement will differ, in

acoordance to the needs and interests of the individual

participant in the program,

1. BEleanor M. Johnson, What 8 a Planne-g ng%gmim
Read Program?, Department” of School sServises, Currisulum
etter. 3" 1] No' 6’ ppo 1’20

2. Ibvid,, p. 2.
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CHAPTER XXV
CHILDRER'S NEREDS IN RELATION TO THE LITERATURE PROGRAM

It haas heen stated that,

Certain basis needas are scommon to mosh
peoples at most times. A child's needs
are at fiprst intensely and narrowly
personal, but, as he maturea, they
broaden and besome wore generally
soolalized. 8truggling to satisfy his
needs, the child 1s forever sesking to
maintain the precarious bal angce bekween |
personal heppineas and social approval,
and that i1s no easy task. Books gan
help him, directly or indirsctly.

Teachers can help directly. Through the use of careful
guldance the teacher ¢an agsist the child in the selection of
those books whioh will best help him to meet his needs.

It 13 the writer's belilef that a list, generally repre-
antative of ochfldren's needs, should be adopted aa pavd of
e literature program. This 1list would be made avallable to

1 teachera active in the program and would be useful as a
afersnce resoureé csoncerning young pecple’s needs.

Before compiling the list, the writer considered all the
xpert opinions noted in Chapter VII. Much time waa spent in
onsultation with the head librarisn at Wheeler Avenue 8chool.

ocxmendations by the edministrators ware also considered.
It was a unanimous bellef that an effective literature progrem
ould satisfy the emotional, intellectual, and soclal needs
£ ochildren, Such needs are now characterized ast “

T. Wey HI111 Arbuthnob, Ops Olt. DP. 2w3.
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1.
2.

3.

S.
6.

Ts

Need for security -~ material, emotional and spiritual
Need to belong - to he useful in one's own.socidy and
to lilkte and respect one's own associrtes.

Nead to love and roceive love

Neoed to achleve « to do sowsthing or be someone worth
while and to have achievements recogniged

Nead to know .- fntelleotual security and satisfaction
Need for play - proper entertalmment, resreation,

and fun

Need to experience wonder and beauty

lleed for spiritual happiness - to have confidenoce in
one's individual bellefs concerning religion and
ethical stabllity




CHAPTBR XV

RESPONS IBILITIES CONNECTHED WITE A SUCCESSFUL PROGRAM
The degree of effecbiveness of any program
i3 largely determined by the specific
responsibilities which both teachers and
:miiuatmbors recognise, accept and provide
(o o)

Robert J. Dever, Principal

¥heeler Avénue School
Valley Stream, HNew York

Kl

The above statement was made during a discussion concern
ing the responsibilities tio he met in order to successfully
carey ‘out' the literature program. While keeping this stata-
Eenb in mipd, the writer has attempted o be selective in the
shoice of pesponsibilities which will best encompases the many
.alpect:s of the progrem.

Many experts, both faculty members and noted anthov?.
[were considerably influentisl in exposing and emphasizing

these major responsibilities. Thsy are as followat

The literature progran 8hould permesate the whole sohoo!,
progren -

Bach teacher has a responsibility for knowing the books
Eich interpret the subject matter he is teaching as well as
0

T knowing books which deal exclusively with facts, He has
® additional responsibility for aiding pupils to appreciate

faLiterature Frogrsm” Topic of Intermediate Gpade Faculty
opting, Thesler Avenne School Auditorium, Valley Stream,

1. Robert J. Daver, "Factors Involved in the Formation
ew York, October 1, 1959,
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fthe significance of facts to bhe learned. One of the mosat I
frfeative ways to achleve this 1s through the use of books
hich will stimulate the student's interest in the sub ject ané
Jfhich will exoite his imegination by showing the value and L
\importance of the subject area, It might be mentioned that ||

liographles are oxtremely useful in dealing with this technﬁzﬁ

wing to the fact that they bring out the human qualities of '

ipeople who have made important contributions in various fieldg

1

lof endeavor.

| The literature program must be a plannsd program - !

r
¥
.

\ The administrator 1z responaible for the inclusion of

lPiterature in the school's progrem. There should be some 1
aEpportunity each day for pupils to read, to share what they i
|
|
}
i

§ re reading and to enable reading to become a satisfying
pxperience. The teacher should arrange this reading time
nd undertake the direct teaching connected with it because

ere are s0 many valuable and intevesting books not

hssociated with any one specific subject. This part of the
tohool program will then fulfill the school!'s obligation to

make students familiar with our literary heritage and to

8 timulate appreeiation of literature as an art in itself,

. Jhe literature propram should be a gontinuous program = il
J The 1literature program should astually grow as the ohi::4-
‘1
i

Pows. It should begin in kindergarten with pioture books
Eother Goose and continue on through the upper grades where

any of the books read will be adult in intersst,style and

o

!z |
| |
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The literature program must be & flexible program
The teacher has the responsibility of adapting the pro- |
lgram to the individual student. The studentts interests,

|
|
personal ity, adblility, experiences, nesds, and growth potentiaﬂ

|should be considared when selesting books for him to read.

{The teacher should lmow and enjoy books - h

The teacher, himself, should enjoy reading. BHe too ,
ishould reed now and have read in the past, for fun, inspira- |

tion, and knowledge. He must have diseriminating taste foundﬂ

tion of the fact. that individual tastes vary %8 another must, .

I
|
|
ied on an appreciation and a knowledge of books. His recogni-r
|
|

:as is the realisation that there 1s no one yardstick for

measuring achievement, He will read to and with the pupils
and inspire them to read what will be found satisfying. r

ﬁdequate materisls are required for the literature program -

The responsibility for providing funds to buy books reaté
Fith the administrator. The librarian, teachers, and a&minisﬂ

rators have the responsibility for the selection of the book%

fhey must be aware of what kinds of books are needed in the
|
gchool and have a¢cess to reliable book lists from whieh to

phoose specific titles. The teacher will be primarily con-
i

berned with selescting books for the elass library. A suggest-
d Xist to act as an aid in the selection of books for inter-

i
ﬁediate grades appears in this paper as Appendix C¢. Film-
Etrips and recordings are addihional materials which can




enhance the program.

Materials should be ormanized so that they are availables to

all =
! The adniniatrator also will be responsible for provid-
ing a central 1library in which books are available to all

pupils and teachers. He must recognize the fact that the

self-contained classroom 18 not adequate for the provision

iof books desirsd by all pupils. The boys and girls will be

i ble to enjoy and malte use of small collections of books they1

Fill select from the central library for their own olassroom.r
o librarian will have the responsibility for organiging the |

books for the most advantagsous use. Wheeler Avenue School

48 fortunate to have a libraprian who has been doing all this
| nd more {or the ohildren since 1951. This dedicated woman,
orothy Winch, {s a former student of Anne Thaxter Eaton, a
; oremost authority on the subject of children's literature,
e librarian will have the responsibility for knowing the l
chool program and the books and for helpina teachers to make

e most effective use of the booky,-

The librarian shall meet with teachers who will be plan-

%ing programs so that she may kesp abreast of the trends in

the alassrooms in order to assist in the selection of books

{
br materlals for such progrems. She 1s aware of the pupils! !

Interests and preferences and will be able to aid the teachers

mn 2 more effective use of the books. Mrs. Winch has, in the

#ﬁﬂt, talked with pupils individually end in groups about
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books and the use of the library. She plans to continue this

fctivity in the future,
The literaturs progran will be most sueccessful 4f teachers

are given the opportunities of extending and sharing their

t
‘knowledge of books, - |
|
|

i Adminsstrators have the responsibility to provide oppor-

tunities for the faculty to continue to learn about books and
gtGading for children and young people. This can be done |
rough inegsoervice education programs in which books are read&
Eiscuased, and eva uated. Teachers are responsible for
articipating in these progéams. Authorities in the field of .
hildren'’s literature could bs invited as guest speakers at
aculty meetings or P.T.A. functions. As a polnt of fact, it i
'should be noted that an in-servise children's literature |
! ourse was offered and well received in the district last P

Semaster.

A literature progpam will be successful only when reading
becomos a gatisfying experiense for the participants, =

Pupils should be encouraged and givencpportunities to g

|
|
%alk about the books they enjoy, to present books to the classg|

i

¥hich they have found satisfyiog, and to express their re- d

fctions to books they have read in any creative way they wish,

*pontaneous classroom discussions will give the children y

*ettar opportunities to express their appreciation of the

ooks they have read, Compared to this technique, the writingr

f formal book reports 1s less effective,
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The physisel surroundings should be attractive and

gomfoptable, -

The administrator has the responaibility for providing
the space, furnishing it confortably and practiocally, and
providing for general cleaning. The teachors are pesponsible
for utilising effaeotively the avallable squipment and for
making the surroundings physically comfortable, neat,
attractive, and inviting, MNapa, posters, plctures end above
2ll, books can be helpful in creating a favorable atmosphera,.

]

|
|
1
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CHAPTER XVI I
THE DEVELOPMENT OF TASTES AND INTERESTS
} The increasing quantity of literature materials presents.
both an advantage and a disadvantage. These materiels may h
lvary from the beneficial to the harmful. If the elementary '
‘sohool is to provide ths best in literature, it 1s essential
Ithat it should make a sareful analysis of what 1s offered. !
This will help to guarantee that all available resources bo ]
msed, and all undesirable materials be rejected. Such pro-
E:dures must be folloewed in order to develop the interests |
d tastes of children and young people. h

Various comments related to the reading interests of

Children have been presented in Chapter VIII. They are

Benerally concerned with the background, sex, or age of the !
|°h°°1 child. A typlcal reaction is presented in an article
ﬁy Delta Jack. The article states that primary grade ,
Phildren have broader social interests. They like piloture

books, pealistic stories about home, school, and camrunity.,

%h@ author goes on to say that chlldren in the intermediate |
krades enjoy stories about other peoples, historical themes,
rolk tales, and stories in which growneups take part. Animal

%tories are also popular at this level.l |

fJ Generaligations concerning the type of literature ex-

f’arerully. A consensus of the expert opinions in Part I of
WOl-BEE?igzsgféﬁ_Uﬁiidren's ﬁéadfhgifWizggn Library Bulletin,

: 1
eriences ghildren enjoy or should enjoy must be examined '
|

e - e e i _
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this text, supports the bsllef that a book {8 good for the 1
child &f he enjoys it and 4f he 13 a better person for having!
read 1t, -The majority of opinions,noted in ommbext, entertain
the 1dea thet a book s of little value to the ahild, even
though rated a classio, 1f he 1s unsble to read it or is dored
by its contents. The right of the child to meke his own |

cholces muat be insured.
Guidance bscomes ths key for unlocking the door to
1itarery exporience, Bkillf1l guidanse fn literature doas

;xxet force the child to ?coept experiences selsoted Ly adults,
&ub doés halp him to seleat thoae whioh will benefit him most.
o toacher mmet study csrefully the nature and needs of the
{ldren in his class and guide them in the development of

!
| i
eir interests and tagstes. A variety of literature matevialﬁ*
ahould be avallable so the children e&n pursue their i
|
individuel intérests. The children should ba encouraged to |
yhare their enjoyment with othars, [
Teachers and childraen should approach literature with a |
saureative attitude, Bnjoyment and sppreciation are basically

ersonsl and sannot be foraed. The development of a child's
E terests and tastes is limited $f the oclass 1s always taught
}La a wbole. There will be times when the teacher ahould read
% ths entire group to arouse intereats, to intreduce new
ooka. or to have the chlldren enjoy materials wshich are
ond their reading adility. Moat books, however, ahould be

Isotsd by the child with the expert guidance of the teacher,




mnd should be in socord with the child's tastes, needs ang
tnteregts,

Ehthusiasm 1s contagious. The teacher who knows and
Pnjoy%&bhil@ren's literature stimulates his childrenfs
tppreclabi_on for it, This implles that he should iuow where

o find oriteria for the selection of'desirable literature

xporiences, If 1t 1s posaible for him to edd the akills of
torytelling to his knowledge of bools, he can make litera-

ure live for his class.
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CHAPTER XVIX
BCOPE OF THE PROCRAU

A modern literatugre program includes a variety of poetry

and prose. When children's Yeadiness for literature ia
srespected and when they haeve pleamant experiences with meny
types of literature, then their tastes will inevitably be ex-

tended and raised., Meager literature experiences or adult
pPrejudices tend to 1imit children's interest, Children often
may reject blographias, drema, poetry, and essays descause

their initial experiences with them were unintereating or
unplessent. Before discussing the individual areas within
the. soope of the literature program, it should again be stated
that one of the primary goals of the program is to make the

e e e S N

pupllts every literary experience both interssting and

ple asant,

Poetry -

Eeleotad for emasily understood content, for clear message, for|

aat action, for cadence, and for dright moad. UYhen young

bhildren liasten to poetry or read it with understanding, they [
turn to 1t as a means of emotionsl experience.

Hgms should be selected in terms of meapingful ezperle
34 thé pupils, Complex figures of speechh should probably be
lavolded., Children dislike long desoription in poetry and

broaé, Nost children enjoy poems that are melodic or tell a

Children will be an interested audience whenever poems a+




4

|
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story. The variety of available poems is so great and the
quality so wonderful that there are many poesms for each child
to enjoy. The new anthologies are excellent sources of 4e-
Lightful poems.

The presentation of poetry should not be limited to a

f'bspeoifio period. Poems may be occasioned by an unexpected

interest such as a snowfall. ‘ Unita‘ of study can be enhanced

I
/through poetyy. Poems glso may be seleoted and presented

‘on the basis of a theme such ag "Poems of Winter" or
"Aninals®,

| Children's tastes in poetry will improve as they become
emiliar with the beat. Thelr reactions to poetry can be seeqy
in subtle ways. They might not respond to a first reading,
'Eet they will chuckleé when the poem is repeated. Thers are

ttimes when stlence may signify appreciation. The teaching of
| ootry may be called effeotive when children start to bring
oems to school of their own accord, or if they ask for some
ems to be repead, or if they are inspired to ereate their
verse,. I
ursery Rh -
] For the young child entering school, nursery rhymes are

i .
Bn excellent introduction to literature, Hother Goose has a |

!
[lock of young admirers whose number never appear to diminish.,|

Although the immediate purpose of the writer 1s to develop the
| 1terature progrem for the intermediate gradea, he feels that |
pursery rhymes should a2lgo ba included in the scope of the

—_
1

1
'
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program, These rhymes may be useful in pleroing a barrier a
'uhi}d might have set up toward poetry. Nursery rhymes may
8o be the sourcee® of muach fun in challenging pupils to recal%

i
!

many of them &s possible. Enfoyment may also result from |

p discussion of the variety of subject matter which includes
beople. riddles, animals, songs, counting, and nonsense.
!Nuraevy rhymes can be of value in the progrem aimply for thae ‘
Ifact that children know and enjoy them. I

ﬂarratives - N

0ften, as the ohild!s interests matare, he finds pleasuréf

hn narratives in which people, places, and things are vividly
‘boptrayed. iany diffevent types of characters are presented !

rough action, As the plot develops, the characters may
goome 80 involved wit d4ifficulties that the child's
'Lympahhias are aroused, and a satisfactory ending bescomes allh

! 1
limportant. ' h

|

b 1. Polk tales = H
l The simplest of the narrative form is the folk tale. Iny
! them are found emotions and commonly accepted ideals of k
i

| |
I

people. 8imple themas make folk tales appeal to #he

l interest and camprehension of the reader. These stories
ii which range in type from fairy tales of wonder and J

enchantaent to animals who speak, are such favoriteas tha
i some children will want to read nothing else., Folk taled
which present their moral lessons in colorful style, are

to be highly repommended,

=T - - - h I




2. FPables -

The fable 1s the shortest typée of narrative, Free of

" desoription, elaboration, or repetition, the story moves
quickly and steadily toward a olimax. Animals with all
the foibles of men are usually the characsters. A moral
fs drawn at the close. Though fables are brief, their
representation of the philosophies of people of ancient
timés makes them diffioult for little children to under-
atand.” Children in the upper elemsentary are most apt
to enjoy them, Unliks cther atopies, fables deal in the
abstract rathdér than the -conorets, and the animals
frequently lack personality. A limited use of fables
during the term 1a suffigient.

3. Myths -

In contrast to the fable, the myth 18 a highly 4Anvolved
treatment of supernatursl beings, Nyths do give the
pupil an understanding of the bslisfs prevalent ¢n
ancient cultures, Gods with human attributes and
dramatioc action make myths avtractive, Difficulties in
ths adaption of the astory -to the reading levels of
children 1imit the availability of suitable material.
Oral reading ¢f myths by the teaocher will allow the
children to eénjoy thé beauty of languageé and maturity
of presentation found in them.

4, Panciful taies - |

The distinstion between folk tales and fanciful telea
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1les in the Aifferencs between what was and what might
be. Where folk tales are simple, fanciful tales contain
smuch embellishment. Supsimen, talking animals, and
wonderous magls are devices used to set the imposeidble in
print, For the child who saoks escape from dull routine
and as a diversion from other 1iterary forms; fanaiful
tales have a definite placs in the program. A practiocals
minded child may hold a strong dislike for thisz type of _
material. Here s another reason why edult conceptions

of literature should not be forced upon ohildren.

S. Realistic stories -

Reslistic records describe ths adventurs of everyday
living,; the common ties which bind @ commmnity, and the
customs and work of various pegple. Today a host of :
materials from all flelds, particulerly sscience and |
history, 1s avidly sought by children of all ages. For
many, vealistic atories mAy prove sven more exciting thax
tales of fantasy, They have the advantege of plausibilid

ty and thns may be applied to the practical readex's zzq"

Ohildren want concrete peraonal experiences about pqople,[
animals, and methods they already know and can mmprehsni
Family stories which are well written may give children

e conception of worthwhile group living, which cen be
readily Imitated. As a balance %o ths thmevl:nal tales,
realistic literatuve is valuable in dosmatising ovdinary
inoidents and in meking the cbild feel that thero is
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glamour in mesting daily problems courageously.
Blographies -

Blography, the story of ecmeons's life, givea muman
detaila not present in any other form of literature. Children

rticipate with hin In his strugglez through adversity
toward noble gosla. Great care should de taken to szelect
materials that avoid the weaknesses that frequently make
blographical treatment boring to children. ¢Children seem to

;:n fidentify themselves with the principal character and

lprofér heroes af action to heroes of 1deas. The atory of
iﬁaahington, for example, 13 usually chosen before the .story
of Jeffersaon.

The biography should be interesting and authentic. The
subject should be portrayed .fnvepough ipportant details to
"patnt a total ploture of a perscnality. Blographles asrvs
| ag exdellent sourcea of referencé for units in every subject,
and are vaiuable as stimulants to discusaion, évmtinahionu.
art, and compoaition. Few better msdla exist for the
appma";acion of history. Through blogrephies, chlldren sense
the skimth of great hearts and at the ssme time gain a better
undentam_aing of themgelves,

Pleys -

On soms oocasions & child will enjoy reading a narrabive
in which speech and action are condenssd, Chidldren nsed the
exparience of reading this unfamsliar form of literature,
Plays are often dizeovamdﬁ by the ohild in his sear¢h for a

2
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seript for an assembly performange or possibly in creating
this own radlc or television program. Interest in this form
an be stimulated by having the child vesd and see many good

laya.
urrent Haterials =«

Editorisls, news reports, end magasine articles, because
of their personal treatment and colorful presentation of viaws
oint, are forms of literature that oan be of use in the
ementary school. Careful selection of these literary forms.
in tems of ¢hildren's intereats will give direct iuformation
and wiil help to interpret current problems.

kattegg -

| The art of letter writing should, and is; being rdvived.
Letters reflesting the dynemic peraonalities-of famoua people

are a populay form of literstuye. FPupils can get squal enjoy-
ent from vribing lebters themselves. The vd@s to bve tbund
in ghartng thoughts, expressing kindness, and using tact are
not to be neglected, Whedlery Avenus 3chool, always engaged
tn developing social sensitivity, has found letter writing
useful. Children, eager %o know peaople as they are, find

letters oaptivativg.
Children's Gogtribgttona -
The childt's first interest in liserature comes from his

early sttempts to modify mursery rhymes and stories to suit
his taste. Often children wesve fansiful tales, poems, and

dramas from ths rich and viwid experiences of their childhood,
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Phildren's writings are diﬁplayod {n the classrooms, on hall
bullebin boards, or in the central library. Boys and girls
isnjoy what their classmates have written, and, of course, are
Ibarticularly pleassd when they see their cwn wark being ani
Joyed by cthersa,

An m&aing; and to soma., alarning phénomenon in the field
of children's ljitarature during the past yeara has been the
iwidespread interest in oomics, M2llions of these books each
year hn;le & lerge reading publ?c of adul$a and an even lapger
meading public of shildren. 'ﬁiey have begome so0 widely read
at they must de given serious attention 4n the elementary

hoeold,
Comica are distinguished by theilpr ease of marpvobacion,;

heir absenge of unessentisl detana, their continned wse of
jshe same characters, thetr 1ntemo drm. and theiv low ocst.
i s subjeot matter ranges from the comonplac,e to the

sensational., All t&eso features maks thc;m excoedingly papulay

A

st their lowest.d
That 18 fo be done about comicsy Cleary relétes that,
pany educators have not expressed a4 great anxiety in regard

$

<Y
———
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ta the harmful effeots of comic booke an the child. In fast,
she atates that a fem authorities hold the position that
“good comios" shotld be ex_zcoui'ngod‘ simo‘thay‘ furnigh a
foundstion on which finer 1iterature ocan be buflt.B  "Good
comica® might be interpreted to conmnote Classic Comicg and
stnifar types. .

Pordbidding children to read comib books seems onmly bo
place a premfum upon the reading., 8killed readsrs continmue
to buy these books -:'esal_x-dlau;cf the entreatias or xnjunction#
of parenti. Slow readexrs often find tbal those materials axre
the only kind they enjoy. The fantasy in haro atories,
morecver, appeara to be & normsl part of childhéod,

- A wise courde possibly lles in recognising comics and
exploying the beat of them, but making certain that theri are

1“&11&!;1& to each ohild many good books thet are exsiting ang
wolorful. Transfering a child's interest from a comio bsok
to a ploture book, such as 500 Hats of Bartholomsw Gubbinsg
would be a relatively eaay task, Understanding guidance plus
variety of appropriate materials will help the child selsct
he befter comics and bvoaden his interesta in theé selection

bf better booke.2 These appropriate materials will ba dis-
ioassed {in the chaptsr which follows.

y YIorenie Damon CLeAFys OPs 51Evs PPe 3773 s
8. Ethm shﬂhw, QR. elt q
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CHAPPER XVIII'
AVATLABLE RESOURCES AND MATERIALS
THEIR USE AKD SBLECTION

Ho two schools are alike. Therefopra, studies of the
inds of experiences that ochildren have, both fn and out of
! chool, are a definite part of the program in literature,

ré are 80 many rapid ohanges in the school cammunity that

H
i

phese surveys cannot ever be considered complets. The collec~

H

lgige‘ efforta of pupils, teachers, and parents are necessary

;,Fo locate in the home, gchool, and community &ll the avalle
isnyle materials, people, and agencies thab might provide
pitersture experiences for the children,

The teacher should be acqualnted with the pupilts home
tokground 4if he 1s to know whether the child's 1ife outside
ktr school enriches his sxperiences or limits them. If the
teacher has a favorable relationship with the parents, he
iwill be sble to odbtain fnformatlion concerning the genersal
ultural patterns of the family. He will als0 be able to

iscover the availability of radios, television, nowspapers,

asines, books, hodbbies, and other resources at home,

arent-teacher conferences, held twice within the achool
oar at Wheeler Avemus 8chool, are means through wliich 4dis-

ussions of this nature could bg perpetuated.
Full use of avaltlable school regowrcés in literature i
kbouibl‘o only when cooperative relations ex1s8b asmong classes

Tt = ....::*_—
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and there is free circulation of materials and ideas. The
use of central book and picture collections, inter-class +
visits, and variety of assembly programs will help to developL
ian active literature program. At this time, the writer reelsﬁ
the need to state that Wheeler Avenue School 1s exemplary in '
all the aforementioned areas.

! A successful program in literature $s algo related to

ocommunity life. Theaters, motion picture houses, libraries,
and museums are important community resources, People who L
jhave had rich experiences are a valuable resource -- the
1ibrarian eager to share storles; the veteran eager to tell
of far-away countriesj the parent eager to recite poetry. i
iThese are the people who can make children ignite with the ‘
desire to know about experiences that may be found in litera-

ture.

i

The booke in use should be as varied as possible, There
should be a balance in type, from fanecy to fact; in mbod,

|
" E
from humor to seriousnessj in locale, from community to f

foreign land; and in difficulty, from the easy to the cdmplex*
l
For listening to literature, the phonograph and radio arﬂ

===

esirable. The goal of having one instrument of each type foﬁ
|

'a class has been attained at Wheeler Avenue School, Every |
n

clagssroom has a phenograph and a desired radio program may be

piped into any room from the centradl unit of an inter-

wormunication system in the school, MNamnls and record

B -

collections, some purchased with the literature program in

e m
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mind, are source matsrials. As part of 1ts gollection of

available materlals, the school boasts of elseven television
sets on movable stends,

Aside from television sebs, piatwre colleotions, apagque
projeotors, film strip end motion picture projeotors, and a
supply of theatrical props will prove to be helpful to the
‘Riterature program es visyal alds,

Materials should be.clear in style. OChildren should
peach the plot with a minimum of delay. Direct vooabulary,
hotion, conversation, surprise, end suspeunse are sought by
shildren, Haterials, where possible, should contain interest-
g 11llustrations. dchildren of all ages are influensed in
their choices of books by attractiveneas, color, sige, and ths
umber of 1llustrations, DMaterials should be wéll medseweses
binding end paper should dbe sturdy, print should dbe clear, and
the publication should be adapted to use by children.

Booka, mguma, and audio-visual alds un all have
chelir placo in the literature programs. The booka and maga-
ines will be usdd for the class libraries. The content of
literature program should not be limited by any 1list butd

hould be constantly angmented by experiences and materials
hich the teacher, through hie own experimentation, has

found to be succeasful with the ohildren.

Audio-visual alds are more complex in use than books and

magaszines, Piotures begtome Iit-orgture materials ab the bim

they are used to narrats or illuat'ﬁte & story.  They serve as|
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introduotory materials fn the field of literature to the
chi1ld, INlustrations in books aid children in their interpre-

tation of the text and bring literature to many who do not
read with confidence, Recognizing their value, talented
aptists ha;re created an abundant amount of picture books for
children to enjoy, The pictures which the child draws 1s an
indication of his interest and taste.

Visual materiels in the form of £1lm strips and films
are standard equipment for the nverago' élementary school. A

tastes and intergets. The teacher 1s responsidle for proper
preparation for their use if they are to play a valuable role
in increasing the children's enjoyment and appreciation.
Librarizns will give evidence that 4 moving picture
Tls‘mbisation of a povel in loacal bheaters 1a invariably
followed by a demand for "the book updén which the ploture is
based, PFilms possess a quality of reality for cbildren that
they cannot find in any other kind of literature materiel.
There 1s such & very wide range in the quality of films and
telsvision programs outside the school that children ehould
receive help in selecting the better cnes. Therefore, it is
important that parents, childi'en, and teachers cooperate in
gsetting up guides to teleyiaion vieéwing, radio listening,
and moving piloture att.andgmes
Bdusational television and radio have both become means

favorable progrsm will use thsse resources to develop childrals

of bringing the best in literafure to children, The

e * -
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F:Wgrms presented are finished per:romamoa that are

planned and presented in terms of needs and interests of the

3

‘shildren. Quite a number of the soripts are adaptations of
oks. A listening experience 4in school 1s moat valuable
n the children have bsen prepared for it in advame and

&ve helped in setting the standnrda_. Phonograph réecords
supplement edupational radio. Wou@h these medis famous
storytellers provide an experience which a child cen enjoy
dégain and again. ,

Models, charts, exhibits, bulletin boards, and sovai:
.ibooks are other forms of visual materfals available to atd in
the teaching of literature,l A 1ist of the speaific material%
gvailable at the Wheeler Avenue School is included in the
appendix, The cholgce of a particular audio-visual aid will
depend upon the teacher's judgment of the learning nesds and

interests of his clasa. Related followenp activities help
to broaden interests and increase the enjoyment of good

literature.
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CHAPTER XIX
TBE PROGRAM IN ACZION

There are four main 'action areas' in the literature
program. This chapter is devoted to the discussion of the
four areas, Under these gensral headings, the writer has slag

notsd some specific areas as sub-headinga. In connéotion

with them, he suggests certain techniques which met with
sudgess during ths experimental program carried on with his
£ifth grade class.

Free Reading «

Free reading 12 an enjoyable experience for the child
shen 1t takes place in an informal, relaxsd atmosphers,
iEnough time should be provided in the dally program for a
child to aeleot a book and read as he would at home or in the
publis librery. The ochild may proceed at his own rate of
spead. He will not be dependent on others. He should be
able to read rr;:nn the wideat cholce of materials at home as
well as in school,

A classroom which stimulates an interest in free read-
;ng ehould contain many aingle copiss of magaziunes, papers,
i|and books on a diversity of subjects, at different reading
lavels, Whensver possible, the child should share in the
sala'_.-;tion of books used in the alassroom.

Pree reading provides opportunities for the teacher to

guide children in the selesction of hateriala suitable to doth
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their £;§evaats end abilities. 8Studies by the teacher of
khi&drenls interests apd awareness of thelr independant read-
ing levels will prove fio be an effective ald in guidance,
Children also need ﬁelp in their use of.sohool and publio
1ibraries, They gain pleasure and satisfaoction from thefr
2bility to use card catalogues, tables of contéents, and
indexes. The child will then begome more independent in

selecting his own literature.
é Discussions about books and informal book reports pro-
Tvide methods by wich the teacher ¢an check the materials
covered by his class. These reports, when given, should be
brief and should not become a tedious task for the pupil. In
addition, recoprds of class experiences in the fom oOf ex-
perience charts, sorapbooks, end compositions should be
prominently displayed. Uhatever the method .employed, the
bast measure of syccesgs in this activity 1s the improved
iquality of a child's free reading.

Listed below are some specific areas which can probably
be developed through free reading in the classroom. Below
each area one or more suggested techniquss used to approach
these areas in the experimental program,

Area 1 -~ Haking usée of childrents interests
Hand out a simple questionnaire to the childreny
asking them to checit favorite interests, titles,

gnd hobbiles,
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Area 3 =

Ares }} -

Ayeq 5 -

Area Q -

ATrea 7 -

Area 8 -

Area 2 - Brosdening children's interests

Begin a form of pupil cumulative evaluation precord,
listing book, author, and comanen$.

Encouraging slow readers

Mgke @ 1list of sultable stories to be read by the
teacher to the class.

Choosing matexrials coopsratively

Allow the children %o make some seélections at book
réquisition time,

Let them exsm{ne ‘sample books which are sent to the
sohool,

Arranging materials affectively

Indicate the reading levels of bool® by painting
colored stripes on them, eo.g. red indicates an
sasy book to read, white indicates an average baok,
emd dlue wmeans 4ifficult,

Using children's oontributions

Invite other clagaes to hear the selections from the
clags authora.

Gatbing acqQuainted with new books

Make a bulletin board display using book jackets.
Using an office catalogue

Make a card catalogue of books in the classxroomn
idrary. Offer the books in the classroom to dher
olasses and use the file cards 1o keep account of
the dborrowed booka.
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Areda 9 « Sharing poetry :

Have a 'favorite poema' period. Allow the children
8o share poems that they have discovered at home or
in school.

Area 10 « Working with the home j‘
Mimeograph a brief list of reccumendsd books for !
children. Diatribute theam at parent conferenses. |

Area 11 « Evaluating personal reading tastes

1 Make a bookejackst display accompanied by story

sketches by the children for anothsr bulletin board

. 10pal Reading -

ll
latey in the term. !:
1
|
Reading aloud by tho teacher occcupiles a unique position {

in the literature program. It gives him an opportunity to
ishare good stories and poems with the children. Many H

educators belleve that a teacher should read aloud to his ,|
rclass at lgast once a day. Stories whioh dspend on the

authorts own words for meaning and charm, aa well as storiles

in vhich piotures play an integral part in the text, should
usually be read aloud. Betause of poetry's rhythm, word ¥

lorder, and lyrie qualities, ohildren enjoy 1% most when they |

i

heay it read, Aoctud ly, most poems, because of their reading l'
|

{difficulty, should first be presented to the class by having [
the teacher read the selection. !

! The teacher's wide knowledge of children's literature an&
I

!nia proparation of the selection to be read will aid in

i
ﬂ

P S
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orsating an enjoyable listening experience for the children.
It also will tend to improve the youngstera tastes in select-
ing books,

Memoyisation of poetry does have a place in the progran,
Howover, a Xove of poec?y can be destroyed by forced memorie-
sation, OChildren mey voluntarily memorisze a vivid poem. In
raviews of thelr favorite poems, they may recite apontanoouslﬁ
with the teachesr, Opportunities for gharing poems in vital
siduations as room or school assemblies are incentives to the
Learning of poems, It should be remembered that forced
memorization has no place in the program,

Techniques for memorising a poem as & thought unit rathen
than line-by«<line may very well be taught., The teacher should
attempt to make a poem 80 pleasant an experience that the
child will want to memorige it, MNemorisgation whioch respects
the rights of the children to memorize what appeals to them
138 a desirable literature expsriencea,

‘Choral speaking or reading 18 a way 1in whlqh groups of
children can enjoy rhythmic literature together;@ As they
participate in this agtivity thgir powsrs of interpretation .
are impoved and better speech is developed. Teachers, with-~
out being experts, can make use of choral speaking with thely
classes. 4s a teachar works {nformally he is ghle to develop

techniques that ere effestive with his children, The security
and joy which ochildren gain from this group experience 1s
really more impor$ant than the finished product.

¢




, There are times when children have a particularly

E‘*ondarm experience in nt;orat;ura;,v__;xhiah they wiah to share E

with others. This desire to share may arise lncidentally at |
the end of a free resding period. In the midst of an open

discusaion the child may read a well ochosen paragraph. HMore

iof%m, the desire to share results from careful preparation |
on the part of both audience and reader. |
The ohild may choose the material he wants to read fronm f
1s free reading in the school, at home, or in the libyary. |
’Els preparation for reading aloud must inoclnde practice in
reading the selection silently and orally before he presents |
it to the 6lasa. i
Itmay be helpfuyl at times for the teacher and children {
together to set simple standards for audience reading. A
ebort introduction by the child or the beacher will create an
atmosphere of readiness for the story. The reader alone
:ghould have a copy of the material and then the other childmi

i |
.will be a more interested audience. Listening fs an art to by

cultivated and children can be made more sensitive. to the
beauty found in the reader's skillful interpretation of a i

well chosen story.

|
|
i Areas developed -through oral reading are listed below,

slong with some techniques used to approach then. l
Area 1 - Orgeniszing a book olud '
Encourage the children to join the Summer Reading Olub,

(Wheeler Avenue Schodol has-a summer school program and




the achool librery functions as always),

Area 2 - Using unassigned tims

Encourage browsing during any unaassigned period so the
children may select books to be read by the teachsr,
Aroa 3 = Meking use of contributions from home

Bring somée books for children to school. Invite all the
children to add to the collection. The teachsr may then
gselect stories from materials brought in by the children,
Apvea |} = Preparing for successful reading
Have a period when the pupils try to "sell" their books |
to other cless membera, They will then be required to
bring out their favorite parts in the book in order to
convince the "dbuyers".

Area § - Visual alds

Allow the children to make dioramas, flannelboards, or
other aids to illustrate their story as they read.

|Area 6 = Chordl @eaking

Bake use of tongue-twisters to encourage olear, distinct
speech, Start a chorsl speaking club,

Area 7 « Teacher preparation

Read books youraself before presenting them to the class,
Refer to liats of children's books in the library.

Consult Children's Oatslogue and Rus indexes for book
suggestions,.

Dramatizsation -
Dramatization, as part of the literaturé program, 38 the
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sponbaneous outgrovth of enjoyment in a story read or told.,

In a child's world of make~believe when his imegination is
stimulated, he will lose his shyness and fears anl become an

interested and happy partlcipant or spestator,
In early years, dramabization is often play which is
developed from social experience, The child pretends to be

someone or scamething he 1s not, and he is the most important {

1
]

character. The play can begin anywhere and stop anytime sincq

no plot 18 required and the speech 1s spontaneous. A [

charactsr may step out of the play whenever he wishes, yet h

che play will go right on,

H

)

In later childhood, drematization assumés a more

complicated form, with a specific beginning, middls, and end-

ing. There is wmore detail in this form. The presence of an i
audience requires careful attention to speech and aetion in U
;the play. Beoause each member of the cast has partiocular {
Iraaponsibilitiea, the absence of an actor meang training

someone else 40 take his part or reorganising the play. When|

l
children work out their own plays for formal presentation, [
|
l

ithe experience is often more valuable than memorizing a play
!

from a book., An informal atmosphere, simple preparations, an{
open exchange of opinions, and a willing contribution from {
ithe child will make dreamatization a pleasant literature f
activity. ,

Certain types of literature lend themselves R0 'dramatic
presentation. It may be through the use of pantomime, shadow

pr =+ o [Rp—

mrammo—— e s e -

——— = < ==



92

graphs, puppet shows, or rhythms. These forms of "drsmatiza~
tion do not taks the place of acted playg. yet they too have
educational value. Theaters that present plays and operettas

for children are growing in number. There are many high
school performancea. in this area which children enjoy.
Proféssional plays are wonderful dbut rare sxperiences fqpi
childres in the elementary school. A performance of -this
Qquality would help to develop a taste for good drames and an
interest in fine literature,.

Areas and techniques are as follows:
Area 1 - Rhytimios
Play recordings of poems and‘atqrioa read by profbsniénaq
artistas, Use the tape recorder when having a rhythmics

period.

Area 2 - Muasic

Play a music-story such as "Johnny Appleaéed“. Let the
boys and girls give thelr version of the characters.
Ares 3 « Informal dramatization

Have en i{mpromptu dramatisation of en exoiting incident
in the next poem which the claas enjoys. - |
Area [, = Puppets _

Suggest a marionette dramatization of a favorite story.
Area S5 -~ Professional plays

When balkiﬁg to the parents, suggest that they take
thsir children to see plays whenever posaible,
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Arsa 6 - Pantomize
Allow the children to play chsrades.
(Unifying Experiences -

Literature csn be correlated fairly sasily with other
curriculun areas. At the begimning of a unit in soclel atumﬂ#
for exemple, there will be a need for books and materials to
be evaluated, interests to be guided, end a reading program

to be oytlined. Heports, letters, announcements, and plays

might be ;micben by the studenta during the study of the \mi.tlk
At appropriate intervals pupils can report on their research
through book reports, puppet shows, films, dramatisations,
handwork, and murals. -

Many aectivities, though they may not be explicitly
labeled as literature, will ocontribute congiderably to the
program. Viasits to the library to learn the use of a ocard
catalogue will help the child to find boolss independently.

4 visit to a local bookstore to make purchases will guide the
child to spend monsey wisely. A field trip to a museum or

factory will-help the child build concepts for a better undeps
standing of literature,

There will be times for incidental experiences in
literature for which no specific psriod is planned. Ths
weather!s change, a birthday of a famous person, or an une
expected inaldent may call for an appropriate poem or story,.

Assembly progrsms, lessons, and games may be introduced

through literature, The teachsr must be sensitive to the




any ooccasions whan literature can be used spontaneously to

lenrich the activity in progress. |

|
{ Areas and suggested approaches include:
fArea 1 - Introducing a unit

: Examine magazines and olass library for pictures and
books that might arouse curilosity in the current social
studiss unit. Display them in a prominent place.

Area 2 ~ Enriching a unit ' '
Keep a class sorapbook to which the pupils may contri- |
bute pletures, stories, poems, etc., on ¥he soolal ;
studles topic. When the book 18 completed, place it on
. the regular libreary shelf.,

|Area 3 - Bullding group pride and spirit

Plan an assembly program dramatizing scenes from favor-

ite books and storiles.
JApea |} = Getting acquainted with other people

Invite foreign college students %o wisit the school and

talk to the children aebout their countries. (This has
! been done for the past several years at Wheeler Avemue [
i Sochool.) Visit the United Nations Bullding, H
!Area S = Visiting the community

Take the class to sese local landmarks. Reserve a shelf

in the elass library for books and materials related to
the school commnity.

Throughout the text, reference has been made to the

;1ndividuality of school children. Just as the children are

[ 1 S - - e p— - -
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individuals, s0 too are monlmo teach them. THe teacher's
mothods will be determined hy his personslity, background,
oreativity. The chapter has been written with this in mind,
It may be used as a gulds for approaching the 'action areas'
of literature. The actual treatment of the arees will vary,
depending on each teacher's approash to the program,:




CHAPTER XX
EVALUATION OF THE PROGRAM

The evaluation of the program should be consistent with
its goala a3 defined by the schoo) in whioh it funstions,
For example, 1f we honestly believe that a literature program
permeates the entire school progren and is an important part
of each subject-matter area, our evaluation mmst not be
linited to transmitting knowledge related to literature and
literary technigques. Rather, we must be conserned with the
individuel and the experiences furnished him through litera-
ture and with d¢termining the aextent to which the program is
guiding pupils into progressively better and more mature
habits of reading,

An expert presents & seriles of questlons shich, if
considered by the school faculty, may very wsell help to pave
the way for a vital literature program in the school. A
suggeative lidting of asome of her questions follows:

1. What s the relation of the literature program to the
totel currioulum?
A, Whad does the achool conceive to be the main and
supplementary funotions for literature?
B. Do the materiels used in the school include those
needed in presenting a broad program of literature?
2, What 1s the relation of the Lliterature program to the
‘other arts in the schvol. curriculum?
A. Does the literature progmﬁn 8o attract children and
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B.

c.

A,

B,

A,

young people that they use it as a source for olariw
fying, correcting, and crystalising their own
experienges?

Is literature used as other products of art ere used,
to put children and young people in contact with the
experiences of others?

Do teachers and pupils use literaturs so0 that 1t
atimulates interest in all areas of the school?

3. Does harmony exist among all parts of the literaturs
program?

Are the ends to be achieved by children and young

people through literature understood dy el who deal |

directly with them?

Are the processes engaged in using litarature in many
areas within ths school appealing to ochildren endg
young peaple, varied, and usseful outgide of school?-
Are the proscedures used applioadbls to individual as
well as to group use?

j, Are teachers svailing themsalves of opportunities to ip-
orease thelr understanding of the children through the
teaching of literature? '

Do they velus contacts with children and" young people
in activitiss where gemiine interests and prefeye

encss are prevealed?y

Be Do they study individual pupils to dlacover basto

causes of behavior and to familiarize themselvés with




tho ir personal problems?
C. Do they use adult literature as a continuous source
of information and as a contribution to personal
f 1iving?
D, Do they constantly extend their intimate knowledge of
i books 73
I Miss Betzner!s questions should certainly be considered
whon evaluating the total program. Good asa they may be, they

!
Ihrﬁ quite general in nature and 4o not lend themselves to the

aily application necessary during the course of eny program.
}Fhis type of day-toeday attenticn in the literature program
!bill specifiocally concem appreciation and enjoyment. The
ifocus will be directed to possible changes in attitudes and
understandings. Intangibles such as appreclation and enjoye-
mont oannot be measured exactly. Frequently the teacher can
judge the succeess of the program as well as the children's
hrowth through a consideration of the following:
1. The use of books for reoreation and fun

2., The number end quality of the books reed

l 3. The increasing use of scheol and public library

L. The desire to start a personal Library
i S« The eagerness to share favorite stories with others

6. The selection of worthe-while radioc ard television

! programs and motion pictures

7. The reports from parents on the amount and quality of

1, Jean Potzner, OD. Cil., P« L.

1
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home reading.

8, The oreativa activitiea developed from storiss;

original stories, poems, and paintings

9. The ease with which & child acquires and uses nev
, words
10. The readiness with which the children memorisze poetry
and other seleotions.
.1l. The abillty to use 1llustrations from literatures when
speaking und writing

8pecific evaluation must be mede in terms of the porsondl

development of each child as shown by maturing tastes,
interests, and purposes. A good program in literature will
take into coniderabion, tndividual 4ifferences and thersfore

include numevat_za types of materiala., An appraisal ashould be
made to dqetermine possibilities for both indepsndent work and
. lgroup aotivities, -

Eveluation {8 ¢ffective to the extant that it is planneq,
undepratood, and used bj everyone cotinegted with the program., -
To aid in planning his program, the teacher should meke &
cogperative analysis of children’'s needs, using lnt'oxgnabion
from many sources. GChildren can offer asuggestions concerning
their interests gnd they can. ;hnz'e in the appraisal of awnil-l
able literature.msterials, The teacher gan use his knowledge

of the child's $ndependent reading level; parents oan furnish
facts about the home and community emviromment, Supérvism'e
and collaborating teachers can direot attention to the
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popai'ble vays literature may enrisch each achool enterprise,
and the prinoipal ¢an hélp in the éo-ordination of eotivity
throug,boub‘ tHe school,

The results of evaluation will easily be disaernsd in
the 1life of the school, Any achool progran ig judged by the
changes 1t makes in the children's behavior. If through
literatuyrs, the shy child loses hip fears, if the aggressive
child leerns to share, if the indifferent child seeks books
during his leleure time, if the children make the joys and
wisdoms of .thé world's best minds their own, then ths litera-

ture program 13 eucgessiul,
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kn the satisfactiom of learning specific facts that interest

?0 learning about himself, Some children take thelr greatest

CHAPTER XXT
SUMMING OP

f
i
i
f

A successful pemding program in any school 1s one that

rbringa children and young people the rewards of having learnadi
the art of reading. Learning the actual mechanical process
bf reading takes much effort. A child is naturally and
ipmperly willing to exert that eéffort if ho has already been

]
i

hown that there is endless pleasure waiting for him. The
very dbeginning of a favorable reading program is bringing
rhildren and young people into frilendship with books that give!
bleagure.,

Ths plasasurs of reading is not just entertalrmment, though

t must not be forgotten that entertaimment is a good and
portant thiag, A mind that 1s happily occupled is a mind
at is learning and growing and expanding its reach and
apaclty. Entertaiment as satisfaction for a chlldts sense
! fun, and of his need to laugh, 38 as essentiel as food or
leep.,

The pleasure of reading for one child may be primarily

ilm. Another child will enjoy reading about other people and

156 of imagination that comes with reading falry tales. Hythsg)

bleasure in adventure, while still others revel in tho exerw

there are books to satiefly the Inbterests and preferences of

4 legends will appeal, as will modern stories of fancy.
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Founggt ers of both sexes, all ages, temperaments, and mental
papacities,

IH ta the responaibility of adults -- parents, teachers, |
1 ibrariens, -~- to ald these youngsters in finding their way
into books that will asatisfy and stimulate every individual's|
need to grow.

Teachars have the privilege of relating books to all the

iings of leayrning that. chlldren are exposed to during school
hours == the longest and most productive part of svery ochild'q
day. The most successful way to relate books to all kinds of
1earning is by sharing pleasure in books. It loglomlly

follows that a teacher's best equipment for stimulating. wide,|

|

veried, and expapnding reading interests among the pupils is
knowledge of apd pleasure in books. People who gemuinely lovy
books cannot help cammunicating enthusiasm to the boys and
girls with whom they work.

In the sarly reading years children mist depend on adul‘-'-i
to provide hooks, simply becguse they themselves do not know |
'whet 3s there for them. This placea the responsibility for
setting good atendards upon adults. The nmore a booik satise
fie3 a child's need for fun, for 1dess, for imagingtive ex-
periance, for advenbure, the more eager the child will be to
move on to other and mors books. One of tho major satisfaec-
tlons of teaching Is being able to identify the specifio
interests of each child and to provide books-that will sgtis-
fy and Qevelop thosewl.nherests\ Once the abllity to. read
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Aindependently is comfortably;established, a child cen begin,
th friendly guidance fron; adults, to find books for himself,
ecple around him who oare enough will see that the books he
needs and wanta are avallable to him,

Reading is the basis of much independent learning. The

jpest thing that any teacher can do is to teasch children to
dearn for themselves. Children who live in an atmosphc_are of
enthusiasm for reading will scon find out that there are good
books to satisfy thelr curlousities as well as thelr mental
land spiritual sppetites. The confidence in reading that
lcomes from knowing what books can do.for you yourself as an
individual, unique person is what makes reading a lifelong
resource for learaing, understanding, and pure joy. It is
the writer's most sincere hope that the literature program
twdll instill and porpetuate a deep fedling for hooks in each
Iyoungster'a mind and heart,
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APPENDIX B
OPTHIONNATIRES

WHEELER AVENUE SOGHOOL
U.F.8.D, #13
VALLEY STREAM, B. Y.

Dear ¥r, Dever, (principal)

Baged on the faot that literature 1s treated as
incidental leaming within the structure of the basic
reading program, what is your reaction toward a
pPlanned literature program ags a functional part of
the achool ourriculum?

Space for comments is provided below,
Rarvey Dorfmen

The planned literature program would be a valuable asset
to our present curriculum. To find the time remaina thse
iprimary deterrent, as I see 1t. Assuming soms other area
ould need to be deleted, or de-emphasized, the problem
sgomes one of relative velues in relation tqa overall objec.
tivea. Thias seleotion and evaluation procedure might provide
the opportunity for motivetion 3nto the litepature program
if irrelevent items were uncoversd by the teacheis in their

istudy of the pmaentlaurr\iculwg
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WHEELER AVENUE SCHOOL
U.P.8.Ds #13
VALLEY STREAM, N. Y,

Dear NMiss Cole, (assistant prinocipal)

Based on the fact that literature is treated
a3 incidental learping within the struo-ture of
the basic reading program, what is your reaction

toward a planned literature program as P funotion~-

al part of the schodl ocurriculum?

Space for comments £8 provided baslow,

Harvey Dorfmw

If it cen be worked out;. 1% ahould give the c¢hildren a
fine baskground for future reading, If they haven't read

1mychs - & reference to Pandora or Mercury (not the car) is

isver their head., Quotations from poetry are often given

whioh heve more meaning if .the entire seleotion 2a familiar,

‘Puve enjoyment is the main reason for reading l11terature.,

S 71 Ot




WHEELER AVENUE SCHOOL
U.P.8.D. #13
VALLEY STREAM, K. Y.
Desyr Mras. Winoh, (librarian)

Based on the fact that literature 1s treated as
incidental learning within the atructure of the
basic reading program, what 1s your reaction to-
ward a planned literature progrem as a functional
part of the school ocurriculum?

Space: for comnents 18 provided below,

Harvey Dorfman

|

|

‘ I reel that literature should never be treated as
finoidental”, As history 1s a record of fasts, so litera-
ture is a mirror of aoulture, and as such, is a part of a
ohilda's heritage. Books which desexve the name of litera-
ture do far more then give information, They develop the
Bb1lity to think, stimulate the fmagination, awaken emotional

Feaponsaa. fmprove understknding of people, and refine taste.

If a2 ohild 18 to grow up to enjoy good books, he must be

introducad to them as early as possible, and not in a
phazard fashion. Theé mentsal dlet ahould be just a8 care-

E:lly planned as the pnyaioalgdietﬂ; Just as we plan the
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child's physical diet with en eye to calories and vitamins.ao{
we should place before ths ochild hooks selected for thelir

i

lcontribution to mental, emotional and mesthetic nourishment. |
|

A welleplanned litsrature program presupposes
individualized reading guideance and a wellestocked oceniral

library. as well as the more convenilently located classroom
{].S.bz-ary* If there is a sufficient varisty of "quality® books}’.
ia ch1ld may still exercise freedom of cholice to satisfy
persoml taste and interest,

Of prime importance is a teacher who has not only

;devoloped enthusiaem for good books for himself, but who hag
‘a fairly wide acquaintance with the beed in children's litera-
%ture, and can mpart his enthuslaam to his oclasa, |

Dorothy ¥Winoh

Doty Waael.
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WHEELER AVENUE SCHOOL
UQFQSQDQ #13
VALLEY STREAM, N. Y.

Dear Mys. Smith, (chaiman, grade six)

Based on the fact that literature is treated
as incidental leerning within the structure of
the basic reading program, wvhat is your reaction
toward a planned literature program as a funotional
part of the sohool curriculum?

Space for comments 13 prowvided below.

Harvey Dorfmm

In favor of a planned literature program because this 1s
the oihly sure way that children will receive and absord the
cultural heritage that is their right.

One feeds the best food to a child to insure physical
fitness without expeoting him to choose 1t 2incidentally., Why
not ayatm—tibally feed him the hest mental rare'} And
‘1iteraturs oan be quite palatablel
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WHEELER AVENUE SCHOOL
U.F.8.D. #13
VALLRY STREAM, N. Y.

Dear Mwvs. Picks, (chaiman, grade five)
Based on the fact that literature 1s treated as

incidental leeraning within the styucture of. the
basic reading program, what is your reaction toward

@ planned literaturs program as a funotional part of

the school currioulwa?
Spece for comments is provided hglw.

Harvey Dorfinan

A planned literature program a3 @ functional part of the
sanool ocurriculum has merit eas long as it doesn't Snterfere

|

rich the time necessary for the basiae reading program.
In the elementary progran time should be devoted to
vissd and independent reading. Literature could be inoorpq«-,;
ilratﬁti in this program to familiarige them and to ;!evalop._ an
E;intemsﬁ in better reading in classes where this csn be
;&azzdlad but not at the expense ¢of a dasic reading program,

ullding up en Iintereat in reading. This should be both guper

§

Ld
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WHEELER AVENUE 8CHOOL
U.F.8.D. #13
VALLEY STREAM, N. Y.

| Dear Mes. Seaman, (chaiiman, grade four)
Based on the fact that literature is treated
838 inoldéntal lsavning within the strusture of the
- basle reading program, what is your reaction to-
ward a8 plamnned literature program as a functional
part of the gchool ocurriculum?

Space for commentds 1s. provided helow,

A literature progran iz one of ths more essentisl parts
of & basic reading ﬁrogz;dm. Besause of the lack in our
present currioulum, children do not realise the joy and ene
_tsrtaiwaéizt {nherent in good reading. How can they find it
1f we don't introduce them to it?

e

|
Hapvey Dorfman .
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APPENDIX D

AUDIO-VISUAL AIDS TO LITERATURE AVAILABLE AT
WHEELER AVENUE SCHOOL

Radios - Central AM-FM system - (programs piped into class-
room whenever requested)

Television sets - Seven in the school = all on movable stands

Phonographg - One in each room

i tri ojectors - Seven

Moving picture projectors - Three (all sound)

Opaque projector - One
Slide projectors - Six

Tgbles - Roll-a-lock visual aid table (5)
Tape recorders - Three

Certainly, this is far from being a complete listing of
audio=visual equipment at the school. The writer feels that
Itho equipment listed can be extremely useful in the litera-
ture program, Mr. John Hoffmann has issued a complete list
of available materials which is accessable when needed.

The audio-visual department rents all films shown at
the school. Most requests are granted so that the
responsibility of the classroom teacher to stay abreast of
useful materials increases,

Funds are set aside in order to purchase materials re-
quested by individual teachers. Filmstrips and recordings
are constantly being ordered as supplementary materials for

the functioning curriculum. Lists are again available,



containing all filmstrips and recordings in the saochool.
Listed below are filmstrips and recordings ordered to
date with the literature program in mind. (Intermediate level)
Fi ips -
Set of American Legendary Heroes -
a, Paul Bunyan
b. Rip Van Winkle
c. Hiawatha
d. Uncle Remus
e, Pecos Bill
f. Ichabod Crane
Individual Filmstrips -
a., Robinson Crusoe
b, Louisa May Alcott
c. The Boy Who Went to the North Wind
d. Indian Child Life
e. The Right Before Christmas
f. Dedication
Recordings -
Stories with Musical Background -
a. Pinoocchio
b. The Ugly Dyokling
c. Aladdin
d. A Mldsummer Night's Dreanm

e. A Sarcerer's Apprentice
f. Peter and the Wolf



Music About Instruments -
a, Tubby the Tuba
b. The King's Trumpet
6. The Hunter's Horn
Operas, Operattas, and Mysical Comedies -
a, Hansel and Gretal
v, Madam Butterfly
c. Carmen
d. Tannhauser
e, Porgy and Bess
f. Oklahoms
Music from Around the World -
a, Hi Neighbor
b. Music of the World's People
Christmas -
a, '"Twas the Night Before Christmas
Classical Music -
a. Prokofieff - Romeo and Juliet
b. Rimsky~Korsakov - Schehsrasade
c. Debussy - Children's Corner Suite
Vocal Musioc -
a, 014 American Songs
Recent Additions to the Collection (all types) =~
a., Winnie the Pooh and the Heffalump
b. Winnie the Pooh and Eeyore
¢. Johnny Applezeed



d.
.
: 418
8
h.
1.
J.
k.
1.
m,
N.
0.
P.
q.
r.
8.

t.

Babar

Bamb1i

A Chriastmas Carol

Pied Piper of Hamelin

The Shoemaker and the Elves
The Happy Prince

Johnny Tremain - Liberty Tree
Lysten and Laugh

The Story of Paul Bunyan
Pecos Bill

The Hunting of the Snark
The Reluctant Dragon

Robin Hood

Rootabaga S¢ories

Songs of Safety

Steamboat 'Round the Bend

Treasure Island

All of the above materials are now availlable from the

audio-visual department. 2 m‘ 95 .
(-ignoﬁ"gw M. Hoffm

Co-ordinator of Audio-Visual Dept,
Wheeler Avenue Sghool

Valley Stream, New York

October, 1960
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