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ABSTRACT
As advocated by the National Association for Sport and Physical Education, physical
education demonstrates the same characteristics that define core academic subject areas
(NASPE, 2010). This synthesis investigates a critical mass of research that aims to
compare and contrast core academic subjects and non-core academic subjects,
specifically physical education and their use of learner assessments. Results from the
critical mass identified three main themes: (1) skill acquisition through the use of learner
assessments, (2) student perceptions of learner assessments and (3) teacher perceptions of
learner assessments and their effects on the stakeholders involved in the teaching-
learning process. Skill acquisition through the use of learner assessments refers to a
student’s ability to gain knowledge and develop abilities in a multitude of domains.
Perceptions of learner assessments for both students and teachers refer to the way in
which researchers recognize and interpret the use of learner assessment data as valuable
in the teaching-learning process. This synthesis concludes that if students and teachers
perceive learner assessment as important and valuable in the teaching-learning process,
then assessment in general becomes more in line with the intent of designating which
areas become core academic subjects. This includes content areas that generate important
educational outcomes that are vital and meaningful for a child’s overall learning

experience during school age years.
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CHAPTER 1
INTRODUCTION
This synthesis was designed to examine a critical mass of research to investigate
research involving assessments of learners in both physical education and subjects
categorized as core academic subjects. The following introduction will provide
background information regarding learner assessments in physical education and core
academic subjects, a scope of this synthesis and operational definitions.
Background
Recently, all subject areas, physical education included has undergone
educational reconstruction where an emphasis has been put on enhancing and
demonstrating student learning and achievement through the teaching-learning process
(Lund & Shanklin, 2011). In 2001, legislation was passed titled No Child Left Behind,
which implemented national requirements that challenged educational standards and
assessments in core academic subjects including math, science and english language arts.
By demanding highly qualified teachers in every classroom, students were to be held
responsible for their performance in these core classes (Hanson, Burton & Guam, 2006).
Defining what constitutes core academic subjects falls into the hands of individual states
and specific school districts, as the United States Department of Education does not
provide a concrete, universal definition. The National Association for Sport and Physical
Education (NASPE, 2010) concluded that in most instances core academic subjects
shared common characteristics including their requirement status in schools, standards-
based approach to teaching, student assessment and grading procedures, and the level of

professionalism teachers are held to including the teacher preparation program and



certification. NASPE (2010) makes a strong argument for physical education to be
included as a core academic subject as it significantly addresses each characteristic found
in other core academic subjects and describes how physical education not only meets, but
exceeds those subjects’ characteristics.

As mandated by No Child Left Behind, standards are set at the local, state and
national levels that guide students overall education and in many cases, create a
foundation for specific subjects. Standards are in place to provide a framework for
writing objectives, planning lessons and tasks, and using assessments. In core academic
subjects teachers consistently try to teach to these standards, and traditionally students
must meet them through standardized tests that demonstrate their progress in order to
continue through grade to grade (Duncan & Buskirk-Cohen, 2011). School curriculums
are beginning to mainly reflect educational standards as every teacher makes an effort to
demonstrate them in every objective, lesson and assessment. Physical education is
grounded by national standards from NASPE and, in some cases supported through state
standards, such as the New York State Learning Standards (NYSLS). To enable physical
education teachers to provide consistent content and performance standards, NASPE
standards provide a solid foundation for students to be held accountable across the nation
(James, Griffin, & France, 2005). When considering core academic subjects like math,
the Principles and Standards for School Mathematics suggests that learners
independently select activities that combine their interests and previous experiences to
demonstrate how concepts learned fit into their realm of learning. Through this use of
mathematical concepts taught, students will be able to build connections through active

learning using concrete materials and enhance their ability to problem solve and make



sense of their work (Chung, 2004). Even so, the common core standards have provided
guidelines to help teachers teach to a diverse student population covering an array of
learning styles (Ediger, 2011). Specifically discussing mathematics, Ediger (2011) stated
the importance or teaching to the standards while allowing students to make meaning of
the material and reiterate core concepts in their own language.

With this shift in educational priorities stakeholders in education including
teachers, parents, administration and students, have come to expect to be graded with a
numerical or letter value to be placed on their level of work and effort in a given area
(Duncan & Buskirk-Cohen, 2011). While traditionally testing students use to be the
primary measure of evaluation, a change in gauging student success has occurred from
examination to assessment. This change has not been easy for educators as they are
challenged to reevaluate their process of how they demonstrate their students learning
(Charvadem, Jahandar, & Khodabandehlou, 2012). As this transformation in education
affects the entire teaching-learning process, teachers must focus on implementing
instructional alignment to ensure successfully meeting the educational standards that are
put in place. Instructional alignment occurs when tasks match teachers’ stated objectives
and assessments are used in collaboration with those tasks and objectives (Patton &
Griffin, 2008). Instructional alignment is demonstrated when the tasks being learned by
students are the same concepts that are taught by teachers and evaluated through
assessments that all connect back to objectives based on educational standards (Tannehill,
2001.) Assessment must align with and appropriately support the purpose and intentions
of what is being taught in physical education and all core academic subjects. The

importance of aligning assessment to learning objectives becomes apparent if we want



students to achieve the intended learning objectives (Chan, Hay, & Tinning, 2011; So &
Lee, 2011.)

With this educational shift, instructional alignment has become the foundation of
the teaching-learning process, therefore teaching approaches role in the use of learner
assessments cannot be ignored (James et al., 2005). For many years a teacher-centered
approach has been used in both core academic subjects and physical education. This is
where the focus was on teachers delivering content to learners as the teacher was the
focus of the teaching-learning process and students were simply bystanders of this
practice (Duncan & Buskirk-Cohen, 2011). With this teaching style, teachers used
traditional and standardized tests to assess their students’ knowledge, which largely
forced students to rely on memorization and make it difficult to demonstrate meaningful
connections to the content (Duncan & Buskirk-Cohen, 2011). By contrast, the
constructivist approach, grounded in several cognitive theories, brings a student-centered
approach to the forefront of education. This method requires students to be dynamically
engaged in the teaching-learning process as they become responsible for their own
learning and the teacher merely provides guidance and direction when solicited by the
students (Duncan & Buskirk-Cohen, 2011).

Constructivism as a student-centered approach attempts to involve students in the
entire process of teaching-learning and assessment while encouraging them to become
intrinsically motivated though individual accountability to seek and understand
knowledge and display skills (Duncan & Buskirk-Cohen, 2011). With this teaching style,
teachers found more value in using performance or authentic learner assessments to help

students make meaningful connections to the material as they demonstrate their learning



in their own unique, individual way (Duncan & Buskirk-Cohen, 2011). This teacher-
centered approach was acceptable in the past because there was no emphasis on student
learning, accountability, or educational standards to guide practice. Today, with students
having to achieve in core academic subjects as stated in No Child Left Behind, this
student-centered or learner-centered approach has become the focus of teaching because
student learning has become the focus of education. Highly qualified teachers understand
the importance of a student-centered approach to teaching, and utilize strategies that
allow all learners to become engaged in the teaching-learning process (Hanson et al.,
2006).

This idea of moving away from a traditional approach to teaching that uses both
non traditional teaching styles and assessments that is more in line with student-centered
teaching challenges teachers in any education setting, and therefore unfortunately many
educators still rely on standardized or traditional testing to evaluate students (Duncan &
Buskirk-Cohen, 2011). Traditional assessments make students depend on their
memorization ability including recall and recognition to reproduce information on a test
or exam, which may encourage teachers to be traditional and “teach to the test” instead of
constructively delivering the material in a meaningful way to students. More often than
not, after the exam the information disappears and is no longer useful to the student
(Charvadem et al., 2012). Memorization is not a tool students should use to become life-
long learners, always acquiring information momentarily and not making connections
through meaningful, real-world learning. This notion disrupts students from significant
learning because they do not make meaning of concepts learned in relation to their own

learning needs and experiences (Charvadem et al., 2012). Education focuses on student
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growth and development. Teachers must use tactics that engage all learners and their
different learning styles to conform to their individual development. Unfortunately,
traditional assessments do not show students’ progression of knowledge and skills over
time. They simply represent students’ retention of information at one specific moment in
time, which is not helping students achieve meaningful learning (Duncan & Buskirk-
Cohen, 2011).
Scope of Synthesis

It is the scope of this synthesis to examine a critical mass of research and
investigate learner assessment variables in two categories of subject areas based on recent
educational trends. This includes a comparison of research on learner assessment in
physical education compared to core academic subject areas. By examining a critical
mass of research in different subject areas, this synthesis aims to report current themes
used in learner assessments that may be compared and contrasted between curricular
areas found in public schools that are considered “core” versus other subject areas such as
physical education. Further, it is believed that teaching styles must also be more student-
centered and thus require assessment formats that are aligned with learning outcomes.
How this is occurring in core academic subject research is compared to assessment
studies in physical education to help identify future research topics for scholars who aim
to positively impact learners in physical education settings.
Definition of Terms

Core Academic Subjects. Defined through their ability to display common
characteristics including requirement status to be offered in school and students’ need to

successfully participate in; a foundation in educational standards; an approved
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curriculum; supported with instructional material that supports teaching; student
assessment and grading procedures; teachers accountability through attendance of an
accredited teacher preparation program and proper certification (NASPE, 2010).

Non-Core Academic Subjects. Defined by subjects that lack characteristics of
core academic subjects including requirement status; a foundation in educational
standards; an approved curriculum; supported with instructional material that supports
teaching; student assessment and grading procedures; teachers accountability through
attendance of an accredited teacher preparation program and proper certification
(NASPE, 2010). For the purpose of this synthesis, physical education is the non-core
academic subject that will be addressed.

Traditionalist Approach to Learning. Measured by evaluating a teacher-centered
approach that focuses on the teacher’s role in the teaching-learning process as they
develop and deliver content to students. A traditionalists approach usually is
accompanied by traditional or standardized exams to evaluate students’ knowledge
(Duncan & Buskirk-Cohen, 2011).

Constructivist Approach to Learning. Measured by evaluating a student or
learner-centered approach where students are engaged in the content and explore how it
relates to their thoughts and experiences to give more meaningful connections to
information. Assessments may be performance-based or authentic and are more geared
toward demonstrating connections between material and personal experiences to make
sense of learning in a way that is unique to each student (Duncan & Buskirk-Cohen,

2011).
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Summary

In summary, education has become an ever-changing environment, where all
stakeholders need to be aware and open to always putting the learners needs first.
Therefore, to best meet the needs of students and provide them with opportunities to
maximize their learning, the use of learner assessments need to be investigated in both
core subjects and non-core subjects, specifically physical education, to compare and
contrast methods that have demonstrated student learning and success in the teaching-

learning process.
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CHAPTER 2
METHODS

The purpose of this section is to describe how data were collected through a
critical mass of literature and analyzed to develop and focus on research involving
assessment of learners in physical education and core academic subjects as themes
compare and contrast to one another. It concentrates on specific search engines, key
words and inclusion criteria used to collect and analyze the literature.

As this synthesis was developed at The College at Brockport, most resources were
found through the Drake Memorial Library, either in print or through their online
database. Academic Search Complete, Education Research Complete and ERIC were
primarily used to find full-text, peer-reviewed articles that fell within a prevalent date
range of 2001 and more recent. The first key word searched was assessment, which
received 212,690 hits. With assessment as a key word physical education was added and
rendered 4,478 hits. By continuing to add public schools to the search, 721 hits appeared.
In addition, instructional alignment was searched which produced 4 hits. Again, with
assessment as a key word, but also including core academic subjects 14 hits were
produced. Accountability with both physical education and core academic subjects was
searched producing 147 and 10 hits. Article abstracts were read and close attention was
paid to keywords including assessment, planning in both a traditional and constructivists
approach, instructional alignment and types of learner assessments. In addition, areas of
research including physical education and core academic subjects including math, science
and english language arts were considered. As the literature was scrutinized to compare

and contrast core academic subjects and physical education’s use of learner assessments,
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mostly qualitative data were found, with records that provided rich, thick descriptions of
the topic at hand. Some quantitative studies contributed to the material in this synthesis as
well.

Studies were selected for inclusion in the critical mass of this synthesis as they
offered data on (1) types of learner assessments in core academic subjects, specifically
math, science or english language arts and (2) types of leaner assessments in non-core
academic subjects, specifically physical education and (3) effects these learner
assessments had on the stakeholders involved, including both students and teachers.
Studies were only selected if they fit the inclusion criteria and fell in the relevant date

range of post-No Child Left Behind legislation, including 2001 and more recent.
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CHAPTER 3
RESULTS

This section aims to present results from a critical mass of literature used to
compare and contrast practices in learner assessments between core academic subjects
and other subject areas. The presentation of results will address core academic subjects
and physical education’s use of learner assessments including level of learners, types of
learner assessments used and thematic findings in the critical mass. Main themes were
indentified including (1) skill acquisition through the use of learner assessments, (2)
student perceptions of learner assessments and (3) teacher perceptions of learner
assessments while detailing their effects on the stakeholders involved in the teaching-
learning process.

As the critical mass of literature was developed for this synthesis, this topic has
been investigated in data based studies examining a variety of learners from different
subjects encompassing elementary (Bas, 2012; Chung, 2004; James et al., 2005; Mintah,
2003) and secondary students (James, Griffin, & Dodds, 2009; Lund & Shanklin, 2011;
Mintah, 2003; So & Lee, 2011) to students in preservice teaching preparation programs
(Charvade et al., 2012; Duncan & Buskirk-Cohen, 2011; Gijbels, Segers, & Struyf, 2008;
Karp & Woods, 2008; Sivakumaran, Holland, Heyning, Wishart, & Flowers-Gibson,
2011).

Results and findings have been summarized below in Table 1. Table 1 provides an
overview and summary of the critical mass of literature as it lists the studies that met the
inclusion criteria, the specific subject areas investigated, type of learner assessment used

and emergent themes found.
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Table 1

Comparing and Contrasting the Use of Learner Assessments and Their Themes in Core

Academic Subjects and Physical Education.

Study Subject Area Types of Learner Themes
Assessments
Bas, 2012 Core Academic: Not Found Student
Elementary Science Perceptions
Charvadem, Core Academic: English | Portfolios Skill
Jahandar, & as a Foreign Language Acquisition
Khodabandehlou, | (EFL)
2012
Chung, 2004 Core Academic: Standardized Tests | Skill
Elementary Mathematics Acquisition
Duncan & Core Academic: College | Authentic Student
Buskirk-Cohen, | Level Language Arts and | Assessments Perceptions
2011 Adolescent Psychology
Gijbels, Segers, | Core Academic: College | Authentic Student
& Struyf, 2008 Level Psychology Assessment Perceptions
James, Griffin, & | Physical Education: Peer Assessments, Student and
Dodds, 2009 Middle School Checklists and Teacher
Written Tests Perceptions
James, Griffin, & | Physical Education: Performance Student and
France, 2005 Elementary Assessment Teacher
Perceptions
Karp & Woods, | Physical Education: Alternative, Teacher
2008 Preservice Teachers Authentic & Perceptions
Traditional
Assessments
Lund & Physical Education: High | Performance Skill
Shanklin, 2011 School Badminton Assessment and Acquisition
Written Test
Mintah, 2003 Physical Education: Authentic Teacher
Elementary, Middle and | Assessment Perceptions
High School
Sivakumaran, Core Academic: Performance Skill
Holland, Preservice Teachers’ Assessment Acquisition
Heyning, Pre K-12
Wishart, &
Flowers-Gibson,
2011
So & Lee, 2011 | Physical Education: High | Authentic Teacher
School Assessments, Perceptions
Rubrics
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As major themes found in the literature were investigated and discussed

comparing core academic subjects and physical education use of learner assessments,

results will focus on data that contributes to three major themes including (1) skill

acquisition through the use of learner assessments, (2) student perceptions of learner

assessments and (3) teacher perceptions of learner assessments and how these themes

impact the teaching-learning process for both students and teachers. Table 2 summarizes

each article within the critical mass’ contribution to a main theme.

Table 2

Examining Themes Demonstrated Through the Use of Learner Assessments in Core

Academic Subjects and Physical Education.

Learner Assessments’ Effects

In Core Academic Subjects:
*The use of portfolio assessments resulted in significant differences

between a control and experimental group’s reading comprehension
(Charvadem et al., 2012).

Acquiring | * Both a traditionalists and constructivist teaching approach lead to
Skill student learning in mathematic multiplication skills when students were
Through | assessed through standardized assessments (Chung, 2004).
the Use of | *According to university faculty 80% perceived performance
Learner | assessments used in teacher preparation programs were effective or
Assessment | somewhat effective in helping students learn teaching skills
(Sivakumaran et al., 2011).
In Physical Education:
*When students were held accountable through learner assessments,
greater improvement in a badminton unit was demonstrated (Lund &
Shanklin, 2011).
In Core Academic Subjects:
*Students perceived learner assessments brought fun, creativity, and
Student | diversity into the classroom (Duncan & Buskirk-Cohen, 2011).
Perceptions | *Students perceived academic success in elementary science was
of Learner | positively correlated with students’ ability to personally find learner
Assessment | assessments relevant (Bas, 2012).

*Student perceptions of learner assessments weighed heavier on their
learning as opposed to their approach to learning (Gijbels et al., 2008).

18



In Physical Education:

*Students perceived enhanced learning if they knew expectation of
learner assessments before teaching progressed (James et al., 2005).
*Students perceived assessment as unclear and did not value it because
they were not held accountable for their learning (James et al., 2009).
In Core Academic Subjects:

*Teachers perceived learner assessments allowed students to apply and
demonstrate knowledge (Duncan & Buskirk-Cohen, 2011).

In Physical Education:

Teacher | *Teachers perceived that authentic learner assessments significantly
Perceptions | impacted student self-concept, motivation and skill achievement
of Learner | (Mintah, 2003).
Assessment | *Teachers perceived that aligning content with NASPE content
standards enhanced learning through communicating assessment
expectations (James et al., 2005).
*Teachers did not perceive assessment as valuable because they were
not held accountable for demonstrating student learning (James et al.,
2009).
*Teachers perceived assessments’ purpose was solely for giving a
grade (So & Lee, 2011).
*Teachers perceptions of learner assessments stem from previous
experience and lack of knowledge in proper implementation (Karp &
Woods, 2008).

Skill Acquisition Through the Use of Learner Assessments

Learner assessments are used to demonstrate student learning and acquisition of
skills and knowledge as a direct result of the teaching-learning process. As a common
theme among four studies in the critical mass, including three from core academic
subjects and one from physical education, discussed how the use of learner assessments
had facilitated skill acquisition and what this implies for student learning. While one
study focused on teaching approaches’ effect on skill acquisition demonstrated through
learner assessments (Chung, 2004), another study concentrated on skill acquisition as
students were held accountable for their learning through learner assessments (Lund &

Shanklin, 2011), and two additional studies evaluated skills acquisition through the types
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of learner assessments used (Charvadem et al., 2012; Sivakumaran et al., 2011). Table 2
summarizes the studies that supported the theme of skill acquisition through learner
assessments.

Chung’s (2004) study examined the traditionalists and constructivists approach to
teaching and their effectiveness on third-grade elementary students learning mathematic
skills that were evaluated on three different standardized tests. Students were divided into
two groups and while one class was taught with a traditionalists approach based on
assessments that introduced procedures and had students fill out worksheets; the other
was taught with a constructivists approach and students were assessed through verbal and
visual methods. It was reported that student learning had occurred in both classes with no
significant differences in the amount of learning. All students had demonstrated skill
acquisition of mathematic multiplication through their results on standardized learner
assessments (Chung, 2004). Chung’s (2004) study implies that through the use of learner
assessments, students will demonstrate learning regardless of the teaching approach used.

Holding students accountable through the use of learner assessments supports
skill acquisition. Lund and Shanklin’s (2011) study explored the effect of accountability
on the quality of student motor responses as they acquire skills during a 10-day physical
education badminton unit with female high school students. The treatment group was
informed of the assessment criteria in the beginning of the unit and given on-going
feedback throughout the unit, while the control group did not. It was stated that both the
treatment and control students improved during the unit, but the treatment group showed
greater improvement. This indicates that knowing teacher expectations can impact

student responses and skill acquisition when learner assessments and the criteria used to
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evaluate them are explained near the beginning of the unit (Lund & Shanklin, 2011).
Students were assessed through performance assessments and a written test. Through the
use of these learner assessments students were held accountable for their own learning
(Lund & Shanklin, 2011). Lund and Shanklin’s (2011) study implies that the use of
learner assessments holds students accountable for demonstrating learning through
acquiring skills and knowledge.

When considering different types of learner assessments and how they facilitate
students’ skill acquisition, teachers may look to performance assessments or authentic
assessments to help give students a deeper meaning and connection to the content being
taught (Sivakumaran et al., 2011). Performance assessments are used to ask students to
produce formal projects that demonstrate their meaning of a specific topic. Some
examples may include action research, portfolios and teacher work samples
(Sivakumaran et al., 2011). In a study that examined teacher education faculty members
of core academic subjects working with students in teacher preparation programs, eighty
percent believed that performance assessments were effective or somewhat effective in
helping teacher candidates acquire teaching skills (Sivakumaran et al., 2011).

Charvade et al. (2012) investigated the bearing of portfolio assessments on
students studying English as a Foreign Language reading comprehension ability. Students
were broken into a control and experimental group. While both groups took proficiency
exams and read two passages to evaluate their ability to read and comprehend, the
experimental group also created a portfolio. The results indicated that students who
created a portfolio had achieved more meaningful learning in conjunction with a positive

experience with the content being taught. Through the implementation of portfolio
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assessments, teachers were able to receive specific feedback on student learning and skill
acquisition as the students’ demonstrated concepts as they were meaningful to them as
individuals (Charvade et al., 2012). Implications from these studies suggest that using a
variety of learner assessments in conjunction with each other, as opposed to just one, may
aid students in acquiring skills and knowledge (Charvade et al., 2012; Sivakumaran et al.,
2011).
Student Perceptions of Learner Assessments

The research within this critical mass demonstrates that the way students perceive
learner assessments effect the way they make sense of their learning environment, their
overall academic success, and their approach to the teaching-learning process.
Addressing student perceptions of learner assessments was a common theme among five
studies in the critical mass, including three from core academic subjects and two from
physical education. Three of the five of these studies also addressed teacher perceptions
of learner assessments. While one study focused on how student perceptions of learner
assessment effected the way they viewed their learning environment (Duncan & Buskirk-
Cohen, 2011), another study concentrated on the role student perceptions of learner
assessments played in students’ overall academic success (Bas, 2012). Three additional
studies evaluated student perceptions of learner assessments in regards to students’
approach to the teaching-learning process (Gijbels et al., 2008; James et al., 2005; James
et al., 2009). Table 2 displays the studies that supported the theme of student perceptions
of learner assessments.

Duncan and Buskirk-Cohen (2011) completed a study that investigated student

experiences in core-academic subjects with a student-centered approach to learner
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assessments. Students were asked to reflect on learner assessments that they had
completed and report their beliefs and feelings. Results showcased that students
perceived learner assessments brought about many positive changes to the learning
environment. Students felt they allotted more time and creative energy to developing
their own meaning to class material and that the learning environment was more fun. In
addition, students perceived the use of learner assessments brought more diversity and
application to content (Duncan & Buskirk-Cohen, 2011). Duncan and Buskirk-Cohen’s
(2011) study implies that if students perceive learner assessments to have a positive
impact on their learning environment, they may be more engaged and willing to put more
energy forth when completing learner assessments.

The way students perceive the use of learner assessments can be a critical
component in their academic achievement (Bas, 2012). When students perceive learner
assessments as an important component of their learning they will invest more time and
energy into the content (Bas, 2012). Bas’ (2012) study that investigated elementary
students’ perceptions of learner assessments in the science classroom in relation to their
academic achievement. It was reported that there is a positive correlation between student
perceptions of how they were assessed and their success in science based on how
personally relevant the student found the learner assessments. This implies that students
learn most when they perceive the material being learned and assessed to being personal
applicable to their overall academic success (Bas, 2012).

Student perceptions’ affect the way they approach the teaching-learning process,
which ultimately effects their use of learner assessments. In a study that investigated a

elementary students’ perceptions of learner assessments in physical education, it was
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reported that students perceived learning was enhanced when a connection existed
between instructional tasks and learner assessments (James et al., 2005). As the teacher
communicated expectations of learner assessments through instructional tasks, students
became more engaged in the entire teaching-learning process, and therefore understood
what they would be held accountable for through learner assessments. In addition,
students put forth more effort and performed better because they perceived learner
assessments as important. These findings indicated that positive student perceptions of
learner assessments improved the teaching-learning process in physical education (James
et al., 2005).

James et al. (2009) examined middle school physical education students’
perception of learner assessment through an ecological lens in order to investigate how
learner assessments influenced students’ role in the teaching-learning process. Although
learner assessments included peer assessments, checklists and written tests, students were
not given a formal grade. It was reported that students did not receive information about a
standard of performance or learner assessment expectations from their teacher which
resulted in students’ perceiving assessment as unimportant because they were not held
accountable (James et al., 2009). These results are also supported through James et al.
(2005) as that studies found the counterpart to be true. These studies imply that students
must perceive learner assessments as important in the teaching-learning process or they
may not become engaged in the content.

Student perceptions of leaner assessments may also contribute to the time and
energy that they invest in the teaching-learning process (Gijbels et al., 2008). Gijbels et

al. (2008) examined preservice teacher preparation students preparing to teach core
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academic subjects. This study aimed to establish if a relationship exists between the way
students perceive learner assessments and their approach to the teaching-learning process.
Researchers were interested to see if student perceptions affected their level of
involvement in authentic learner assessments in connection with their approach to the
teaching-learning process. Results supported that student perceptions did not encourage
students to take a deeper approach to the teaching-learning process but, did become more
invested in learner assessments that they perceived as essential to their learning (Gijbels
et al., 2008). Implications of this study contribute to the idea that attention should be
refocused from the teaching-learning process to student perceptions of learner
assessments, as this may result in a larger impact on student learning (Gijbels et al.,
2008).
Teacher Perceptions of Learner Assessments

A prevalent theme among six articles in the critical mass was how teachers
perceive the use of learner assessments. One article focused on core academic subjects
and five articles stemmed from research completed in physical education. While one
study focused on teacher perceptions and how learner assessments affect student learning
(Minath, 2003), another study concentrated on why teachers may have these perceptions
of learner assessments (Karp & Woods, 2008). The four additional studies investigated
teacher perceptions of learner assessments in regards to the teaching-learning process
(Duncan & Buskirk-Cohen, 2011; James et al., 2005; James et al., 2009; So & Lee,
2011). Table 2 displays the studies that supported the theme of teacher perceptions of

learner assessments.
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The way teachers perceive learner assessments undoubtedly affect which types of
learner assessments they will use in their teaching practices. If teachers perceive positive
benefits for their students through the use of learner assessments, they will use them
(Mintah, 2003). Mintah’s (2003) study investigated the extent and type of authentic
learner assessments used in public school physical education and teachers’ perceptions
about those learner assessments’ affect on students’ self-concept, motivation, and skill
achievement. It was described that 75.2% of teachers used authentic assessment and
perceived a significant impact on self-concept, motivation, and skill achievement. This
signifies that the use of authentic assessment enables students to demonstrate their
competence, see positive changes and improve self-concept, motivation, and skill
achievement (Mintah, 2003). Implications of this study state that if teachers perceive
students to achieve these positive effects, learner assessments will continue to be used as
a part of the teaching-learning process.

Teacher perceptions of learner assessments play a large role in how teachers
approach the teaching-learning process. James et al. (2005) investigated an elementary
physical education teacher’s perception of attempting to implement learner assessments
that aligned with the NASPE standards. It was reported that teachers perceived learning
was enhanced when a connection existed between instructional tasks and leaner
assessments. In addition, the teacher became more focused on content and learning
activities that reflected both the standards and learner assessments. These findings
indicated that using learner assessments aligned with the NASPE content standards
improved the teaching-learning process in physical education (James et al., 2005).

Additionally, James et al. (2009) examined middle school physical education teacher
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perceptions of learner assessments through an ecological lens in order to investigate how
learner assessments influenced the teacher’s agenda in the classroom, it was reported that
teachers did not perceive learner assessments as valuable because as teacher, they were
not held accountable to demonstrate student learning. Both studies imply that teacher
perceptions of learner assessments in physical education, whether they view them as
important or unimportant, are essential when determining how they will approach the
teaching-learning process (James et al., 2005; James et al., 2009).

Duncan and Buskirk-Cohen (2011) investigated student experiences in core
academic subjects with learner assessments also addressed teacher perceptions. While
students were asked to reflect on learner assessments in their college-level classes,
teachers’ perceptions of the learner assessments used were also investigated. Results
demonstrated that teachers perceived learner assessments as valuable because they
allowed students to apply the knowledge they had learned in a creative way (Duncan &
Buskirk-Cohen, 2011). Duncan and Buskirk-Cohen’s (2011) study implies that teachers
perceive learner assessments as having a positive impact on the teaching-learning process
for both teachers and students.

In a study that investigated the influence of the physical education teachers’ prior
perceptions of the teaching-learning process and their use of rubrics as learner
assessments, it was reported that teachers perceived assessment as evaluation driven as
they usually used rubrics primarily for marking or scoring (So & Lee, 2011). The use of
rubrics as a learner assessment did not change teachers underlying approach to teaching
and learning, which indicates that teachers adopt rubrics in a way that aligns with their

prior perceptions and the use of rubrics does not necessarily automatically result in

27



assessment for learning (So & Lee, 2011). Implications of this study indicate that
teachers must perceive a purpose of learner assessments as more than just giving a grade,
but as a way to demonstrate student learning (So & Lee, 2011). The use of learner
assessments should enhance the teaching-learning process primarily for students as they
are centered around how they learn, and as teachers use them as a process variable to
induce more meaningful learning. If rubrics, and other learner assessments’ purpose are
to only provide a grade, then they are not being linked to more meaningful learning
outcomes. Teachers may be using them to demonstrate a product instead of enriching the
learning process, which is not serving the intended purpose of learner assessments and
will not contribute to student learning in the teaching-learning process.

Teacher perceptions are vital to the way teachers approach the teaching-learning
process, as studied in Karp and Woods (2008) investigation of where preservice physical
education teacher perceptions of learner assessments originated. By collecting data from
preservice physical education teachers through a survey and interviews, results indicated
that teacher perceptions stemmed from their previous experiences with learner
assessments and their lack of knowledge as to how to implement learner assessments
(Karp & Woods, 2008). This study implies that in order to change teacher perceptions of
learner assessments, both their prior experience and knowledge about assessments must
be considered (Karp & Woods, 2008). Teachers’ prior experience and knowledge in
regards to learner assessments can affect the way they approach the teaching-learning
process both positively and negatively. Considering what experience teachers have can
affect the way they perceive the use of learner assessments and how they use them to

evaluate student learning.
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Summary

As the use of learner assessments in core academic subjects and physical
education were investigated, the results of the critical mass of literature synthesized in
this paper are presented as they demonstrated three main themes identified as (1) skill
acquisition through the use of learner assessments, (2) student perceptions of learner
assessments and (3) teacher perceptions of learner assessments while detailing their
effects on the stakeholders involved in the teaching-learning process. Each of the three
main themes had sub-emergent ideas that had commonalities and differences among the
literature, but all which linked learner assessments to their role in the teaching-learning

process.
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CHAPTER 4

DISCUSSION

The National Association for Sport and Physical Education argues that physical
education demonstrates comparable characteristics of core academic subjects (NASPE,
2010). With limited research available in both core academic subjects and physical
education addressing their use of learner assessments, this synthesis aims to examine the
similarities and differences in learner assessments to best understand the implications this
has for physical education as a non-core academic subject. With NASPE (2010) outlining
the case that physical education fits and exceeds the characteristics of a core academic
subject, this discussion takes the perspective that the findings related to the use of learner
assessments can be applied to both core academic subjects and physical education.

The results of this critical mass of literature demonstrated common themes among
the use of learner assessments in core academic subjects and physical education including
(1) skill acquisition through the use of learner assessments, (2) student perceptions of
learner assessments and (3) teacher perceptions of learner assessments as they impact the
teaching-learning process. This discussion aims to offer implications, conclusions and
future suggestions in investigating the relationship that exists between core academic
subjects and physical education’s use of learner assessments.

Skill Acquisition Through the Use of Learner Assessments

The literature demonstrates that use of learner assessments in both core academic
subjects and physical education have had an effect on skill acquisition through the
teaching-learning process (Charvadem et al., 2012; Chung, 2004; Lund & Shanklin,
2011; Sivakumaran et al., 2011). While four studies from the critical mass discussed skill

acquisition through the use of learner assessments, each study brought a different a sub-
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theme. Chung (2004) focused on teaching approaches’ effect on skill acquisition
demonstrated through learner assessments, Lund and Shanklin (2011) concentrated on
skill acquisition as students were held accountable for their learning through learner
assessments. Charvadem et al. (2012) and Sivakumaran et al. (2011) evaluated skill
acquisition through the types of learner assessments used in the teaching-learning
process.

When differences in teaching approaches, through a traditional versus a
constructivists approach, were explored to understand how they affected learner
assessments’ impact on skill acquisition, results indicated that students involved in both
teaching approaches demonstrated learning (Chung, 2004). Through standardized
assessments, students had confirmed their acquisition of mathematic skills and
knowledge despite the learning environment they were a part of (Chung, 2004).
Implications of Chung’s (2004) study solidifies the importance of using learner
assessments to hold students accountable for their learning, but teaching approaches may
not have the impact on learning that was originally suspected. As long as teachers feel
comfortable in whatever teaching approach they use in the classroom to be most effective
in the teaching-learning process and use learner assessments to hold students accountable,
learning will take place. However, in both core academic subjects and physical education,
effective teachers will still recognize that no one approach will meet the needs of all their
students and may use a variety of teaching styles to help students perform on learner
assessments.

Similar implications from Lund and Shanklin’s (2011) physical education study

surfaced as well. They had investigated the effect of accountability on the quality of
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student motor responses as they acquired skills. Students were assessed through several
learner assessments including performance assessments and a written test. Results
indicated that all students acquired skills and knowledge during the unit. Through the use
of these learner assessments students were held accountable for their individual learning
(Lund & Shanklin, 2011). The use of learner assessments, in a variety of forms, holds
students accountable for demonstrating learning through acquiring skills and knowledge
(Chung, 2004; Lund & Shanklin, 2011). In addition, if a teacher can communicate the
expectation of learner assessments in the beginning and throughout the unit being taught,
students may learn more through the use of learner assessments and take more
responsibility for their learning because teachers are holding them accountable. In both
core academic subjects, like math, and physical education, the literature recognizes the
importance of communicating expectations for learning and learner assessments as well
as holding students accountable for meeting those expectations. If students are not aware
of expectations or are not held accountable for meeting them, the teaching-learning
process can suffer.

The types of learner assessments used in the teaching-learning process may affect
skill acquisition. While Chung (2004), Lund and Shanklin’s (2011) results both
demonstrated students had learned because they were held accountable, each study used
different types of learner assessments. Performance assessments or authentic assessments
may allow students to achieve more meaningful learning as they can become more
connected to the content being taught as it relates to them as individuals (Sivakumaran et
al., 2011). Sivakumaran et al. (2011) found that eighty percent of teacher education

faculty members of core academic subjects believed that performance assessments were
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effective or somewhat effective in helping teacher candidates acquire teaching skills.
When investigating the impact of portfolio assessments on English as Foreign Language
learners, Charvade et al. (2012) found that students who created a portfolio had achieved
more meaningful learning in conjunction with a positive experience with the content
being taught. When considering different types of learner assessments like standardized
tests or written tests compared to performance or authentic assessments, the literature
supports the ideas that many considerations come into play. This may include the subject
being taught, the level of learners, differing learning styles among students and elements
of the learning environment. This implies that using a variety of learner assessments to
hold students accountable for their learning, may contribute to students’ skill and
knowledge acquisition (Charvade et al., 2012; Chung, 2004; Lund & Shanklin, 2011;
Sivakumaran et al., 2011). There is no one learner assessment that is best to use in the
teaching-learning process, but students should be able to demonstrate learning and
acquire skill in both core academic subjects and physical education as they are held
accountable through learner assessments. Accountability is an essential component of
student learning, as it holds the students and teachers responsible for making meaningful
connections to the material. Core academic subjects have been held accountable for their
students’ learning through the No Child Left Behind legislation (Hanson et al., 2006), but
physical education has never been required to demonstrate this accountability. If physical
education wants to become a core academic subject, holding students and teachers
accountable for learning needs to become part of physical education’s learning culture. If
learner assessments are used in conjunction with others, reaching a variety of learner

styles, more meaningful learning may be possible.
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Student Perceptions of Learner Assessments

Research shows that five studies found in the critical mass, three with core
academic subjects and two with physical education, addressed student perceptions of
learner assessments as they are highly connected to students’ role in the teaching-
learning process. Duncan and Buskirk-Cohen (2011) examined how student perceptions
of learner assessments were linked to their understanding of the learning environment.
Bas (2012) focused on how student perceptions of learner assessments were connected to
their overall academic success. Gijbels et al. (2008), James et al. (2005) and James et al.
(2009) looked at student perceptions of learner assessments’ role in their approach to the
teaching-learning process.

Student experiences with learner assessments in core-academic subjects were
taken into account when Duncan and Buskirk-Cohen (2011) investigated student beliefs
in regards to the learner assessments they had completed. Results indicated that students
had positive perceptions of learner assessments as they contributed to a productive
learning environment because students felt more engaged as they put forth more time and
energy in developing their own meaning to content (Duncan and Buskirk-Cohen, 2011).
With research on student perceptions of learner assessments effecting their learning
environment only being completed in core academic subjects, this may imply that a
physical education environment could reap similar benefits, resulting in a supportive, fun
environment where students are engaged in content and put forth effort to learn. Core
academic subjects have taken into account the affects a learning environment may have
on student learning, which implies that physical education needs to do the same. A
positive learning environment in any subject is essential to allow students to feel

comfortable, engage in the material and make meaningful connections through the use of
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learner assessments. As physical education also consistently addresses the social domain
through the set-up of their unique learning environment, this aspect may be even more
important in physical education then it is in core academic subjects. Physical education
teachers should address steps they are taking to facilitate a open and supportive learning
environment in all their classes.

Bas (2012) completed another study on the subject of science that supports
Duncan and Buskirk-Cohen’s (2011) study, but also takes it a step further linking the
connections between student perceptions of learner assessments as they not only effect
how they understand the learning environment, but also how that effects their overall
academic success. As Bas (2012) examined student perceptions of learner assessments in
science, it was reported that there is a positive correlation between student perceptions of
how they were assessed and their success in science based on how personally relevant the
student found the learner assessments. Bas’ (2012) research implies that students learn
most when they perceive the content being learned and assessed to being personally
applicable to their overall academic success and as they become more invested, they
contributed more time and energy into the teaching-learning process (Bas, 2012; Duncan
& Buskirk-Cohen, 2011). Although both of these studies focus on core academic
subjects, the same implications are still relevant to physical education. If students in
physical education perceive the content and learner assessments as personally
meaningful, they will be more engaged and allocate more time and energy to the
teaching-learning process. It is difficult to say where physical education currently stands
when considering the level students are engaged in content and find it personally

applicable because a lack of research exists addressing this topic in physical education.
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But, as physical education makes strides to become a core academic subject, teachers’
focus should consider how students find the content personally relevant and investigate
ways to enrich the relationship between student learning and the material being taught
through the use of learner assessments.

Research that has been completed on student perceptions of learner assessments
in physical education focused on how they affected their approach to the teaching-
learning process and using learner assessments. James et al. (2005) reported that students
perceived learning was enhanced because they were more engaged in the content when
the teacher communicated expectations and a connection existed between instructional
tasks and learner assessments. In addition, students put forth more effort and performed
better because they perceived their learning as important as they were held accountable
through learner assessments (James et al., 2005). This study supports the idea that
teaching approaches and learner assessments should be in alignment with learning
outcomes as these outcomes are communicated with students throughout the teaching-
learning process. The use of learner assessments holds both teachers and students
accountable to demonstrate their learning as a direct result of what has been taught.
James et al. (2009) study also supported this data as it found the counterpart to be true
and reported that when students were not given expectations of learner assessments,
students perceived learner assessments as unimportant because they were not held
accountable. When students are not given expectations for learning or assessments, it is
difficult for them to find the value in what is being taught. Teachers in both core
academic subjects and physical education cannot expect students to put forth time and

effort in class if expectations are not communicate as to why it is essential for them to be
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invested in the material and then follow through by holding students accountable for
demonstrating learning.

When comparing James et al. (2005) and James et al. (2009) to one that focused
on core academic subjects, Gijbels et al. (2008) investigated student perceptions of
learner assessments and how they affected their level of involvement in authentic
assessments in relation to their approach in the teaching-learning process. Results from
Gijbels’s et al. (2008) study indicated that student perceptions did not persuade students
to take a deeper approach to the teaching-learning process, but did become more engaged
in learner assessments as they perceived them as vital to their learning when they were
held accountable. The findings of these three studies (Gijbels et al., 2008; James et al.,
2005; James et al., 2009) imply that when students perceive learner assessments to be
important because they are held accountable, then they perceive their role in their
teaching-learning process as important too, which leads to increased student engagement
in the subject content being learned. Students having positive perceptions of learner
assessments will facilitate learning in both core academic subjects and physical education
because they can connect with the content and feel engaged in the learning environment.

Teacher Perceptions of Learner Assessments

Six articles in the critical mass demonstrated a main theme as to how teachers
perceive the use of learner assessments and what effects that may have on the use of
learner assessments, with one article on core academic subjects and five articles related to
physical education. Mintah (2003) concentrated on teachers perceptions' of how learner
assessment effect student learning and Karp and Woods (2008) focused on where these
teacher perceptions of learner assessments may have developed. The four additional

studies investigated teacher perceptions of learner assessments having to do with the
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teaching-learning process (Duncan & Buskirk-Cohen, 2011; James et al., 2005; James et
al., 2009; So & Lee, 2011).

This theme takes on the perspective that teachers need to perceive learner
assessments as important and relevant to student learning in order for them to use them in
the teaching-learning process (Mintah, 2003). Mintah’s (2003) study explored the extent
and type of authentic learner assessments used in physical education and teachers’
perceptions about those learner assessments’ affect on students’ self-concept, motivation,
and skill achievement. Results indicated that 75.2% of teachers used authentic
assessment and perceived a noteworthy influence on those student qualities because
students were able to demonstrate their capability and see improvements in themselves
(Mintah, 2003). This study (Mintah, 2003) implies that if teachers perceive learner
assessments to provide students with the opportunity to see these benefits, then they will
use learner assessments consistently to enhance student learning and the teaching-
learning process. Teachers in core academic subjects and physical education desire to
equip their students with skills and knowledge that will be beneficial to them in the
future. If learner assessments can demonstrate that their teaching has provided skills in a
variety of domains, teachers will be more apt to continue to use learner assessments.

As James et al. (2005) studied one elementary physical education teacher’s
perception of attempting to implement learner assessments that aligned with the NASPE
standards, it was reported that teachers perceived student learning improved when
instructional tasks are linked to learner assessments. In another physical education study
that examined teacher perceptions of learner assessments, it was stated that teachers were

not held accountable for teaching and therefore did not perceive learner assessments as an
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important aspect of the teaching-learning process (James et al., 2009). James et al. (2005)
and James et al. (2009) imply that teacher perceptions of learner assessments in physical
education will only change if the way they are held accountable changes. Teachers that
are held accountable for their teaching will continue to use learner assessments to
demonstrate learning, but if teachers are not held accountable they will not perceive
learner assessments as important. Teacher perceptions of learner assessments in physical
education may not be as consistent as those in core academic subjects because unlike
teachers in core academic subjects, physical education teachers aren’t always held
accountable for their students’ learning. In addition, physical education teachers’
perceptions may not change if they are not required to demonstrate this learning because
they are not held accountable like a core academic subject (James et al., 2009).

Duncan and Buskirk-Cohen (2011) was the only core academic study that
addressed teacher perceptions of learner assessments, and even so, this study’s main
focus was still on how students perceive learner assessments. Teachers perceived learner
assessments in this study to be beneficial because they allowed students to directly apply
knowledge they had learned in a unique manner (Duncan & Buskirk-Cohen, 2011).
Duncan and Buskirk-Cohen’s (2011) study has the same implications for both students
and teachers in that if they perceive learner assessments as having a positive impact on
the teaching-learning process they will be more engaged in the teaching-learning process
and the learner assessments being used. These implications align with physical education
as well in saying that learner assessments that have a positive impact on the teaching-
learning process will be seen as valuable to both students and teachers. When considering

why this lack of research exists in core academic subjects, but is so prevalent in physical
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education sets the stage for understanding that physical education, at this point in time,
needs to be concerned with how teachers’ perceive learner assessments because that may
determine how they use them. In core academic subjects, this concern does not exist
because teachers are held accountable through the No Child Left Behind legislation
(Hanson et al., 2006).

Physical education teachers’ prior perceptions of rubrics as learner assessments
and their effect on the teaching-learning process were investigated by So and Lee (2011).
Findings indicated that teachers perceived assessment as that the purpose of using rubrics
was to solely provide students with a numeric grade. Indications of this study display that
teachers use rubrics in a way that aligns with their prior perceptions which doesn’t always
mean students are learning (So & Lee, 2011). Implications of So and Lee’s (2011) study
suggest that teacher perceptions play an important role in that they not only determine
what learner assessments they will use but also how they will use them to facilitate and
enhance student learning. In core academic subjects, learner assessments’ role is clearly
defined for teachers, but in physical education, many times it is decided by the teacher
what assessments they will use and the role those assessments will play in the teaching-
learning process. If learner assessments are used improperly, like in So and Lee’s (2011)
study, it may not only negatively effect teacher perceptions, but also student perceptions
of learner assessments and physical education’s argument to become a core academic
subject.

Karp and Woods (2008) were interested to understand where teacher perceptions
of learner assessments develop in a physical education setting. Results of this study

displayed that teacher perceptions came from their previous experiences with learner
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assessments and their lack of knowledge and experience when implementing them (Karp
& Woods, 2008). This study (Karp & Woods, 2008), also supported by So and Lee
(2011), implies that teachers’ prior experience and knowledge in regards to learner
assessments can effect the way they approach the teaching-learning process both
positively and negatively. Considering what experience teachers have can affect the way
they perceive the use of learner assessments and how they use them to evaluate student
learning. Further, if these experience negatively effect how teachers perceive learner
assessments, researchers may find value in understanding if at all possible, could these
perceptions change.

Future Implications

For scholars who aspire to positively impact learners in the physical education
settings, there is much to be learned from comparing physical education to core academic
subjects. As this critical mass of literature was obtained, themes emerged in both core
academic subjects and physical education including skills acquisition through the use of
learner assessments (Bas, 2012; Charvadem et al., 2012; Chung, 2004; Lund & Shanklin,
2011; Sivakumaran et al., 2011), student perceptions of learner assessments (Bas, 2012;
Duncan & Buskirk-Cohen, 2011; Gijbels et al., 2008; James et al., 2005; James et al.,
2009; Mintah, 2003) and teacher perceptions of learner assessments (Bas, 2012;
Charvadem et al., 2012; Mintah, 2003; Sivakumaran et al., 2011).

Students acquiring skill and knowledge are an essential aspect of the teaching-
learning process. Different types of learner assessments may be appropriate when
considering the subject being taught, the level of learners, differing learner styles and the
learning environment. However, by first holding students accountable for their learning

through learner assessments, teachers can communicate expectations and create a culture
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around assessment in both core academic subjects and physical education. The next step
in trying to produce more meaningful learning with students is to consider using a variety
of learner assessments that demonstrate skill acquisition (Charvade et al., 2012; Chung,
2004; Lund & Shanklin, 2011; Sivakumaran et al., 2011). Future research should address
the implications of holding students accountable through the use of learner assessments
as well as the quality of learning taking place in relation to the type of learner
assessments being used. If our goal as teaching professionals is to maximize student
learning, research should focus on what students are taking away from their experiences
with learner assessments.

When it comes to using learner assessments in the classroom, two stakeholders
are important, the teacher and the student. If either of those is not invested at in the task at
hand, learning suffers. Student perceptions of learner assessments are a vital component
of the teaching-learning process in both core academic subjects and physical education.
The literature supports that student perceptions affect their view of the learning
environment, their overall academic success and their role in the teaching-learning
process. Positive student perceptions and content that becomes personally relevant (Bas,
2012) can lead to students feeling apart of a more engaged and fun environment in which
they perceive they will be successful in (Bas, 2012; Duncan & Buskirk-Cohen, 2011) if
they are held accountable for their learning through the teaching-learning process and use
of learner assessments (Gijbels et al., 2008; James et al., 2005; James et al., 2009). At this
time, a lack of research has been conducted on physical education’s learning environment

and students’ perception of their overall academic success in relation to the use of learner
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assessments. With positive feedback in core academic subjects, physical education
researchers should consider investigating this topic further.

Teacher perceptions of learner assessments were a main theme among articles in
physical education, but lacked research in core academic subjects. Implications exist that
support the idea that if teachers perceive learner assessments as beneficial to not only
student learning but also their growth and development as individuals, teachers will use
learner assessments in the approach to the teaching-learning process. However, if
teachers are not held accountable for demonstrating student learning, they will not
perceive the use of learner assessments as important (James et al., 2009). Since teachers
in core academic subjects have been held accountable through the No Child Left Behind
legislation in 2001 (Hanson et al., 206), teacher perceptions may not be an area of
concern in core academic subjects, resulting in a lack of research in this area. In physical
education, teachers are not always held accountable for student learning which causes
their perceptions of learner assessments to be an area of concern and research is needed
to understand this topic better. In addition to knowing what they perceive about learner
assessments, it is imperative to understand why they feel this way in order to address any
negative impacts this may have for physical education as a non-core academic subject.
Prior experiences effect not only if teachers perceive learner assessments as important but
also how they use them, which can both positively or negatively affect their approach to
the teaching-learning process. Researchers should be encouraged to study teachers’ prior
experience and knowledge in regards to learner assessments and if those perceptions can
change with continuing education, professional development and positive experiences

when using learner assessments in the teaching-learning process. In addition, researchers
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may what to investigate how teachers perceptions can change and what this may imply
for physical education as a core academic subject.
Summary

The findings of the critical mass has implications for both core academic subjects
and physical education as they meet the same criteria in being considered “core”
according to NASPE (2010). Through a variety of learner assessments students should be
able to demonstrate learning and skill acquisition in both core academic subjects and
physical education as they are taught with any teaching approach because they are held
accountable. In addition, if students perceive learner assessment as important and
personally meaningful, they will become more engaged in the learning environment and
their overall academic success. With positive student perceptions, students take on an
active role in the teaching-learning process, as they are held accountable through learner
assessments. Teachers however, need to perceive the use of learner assessments as
valuable to student learning and be held accountable for demonstrating student learning

in order to use them in their teaching methods.
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