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INTRCDUCTICON

The prime objective of this paper is to explore the ques=-

tion; Can a classroom teacher through investigation of relevant

professional literature, receive adeguate guidance in the use

of grouping as a means of organization for instruction?

Literature on this toplc suggests that grouping is not

only of value, but probably essential in many learning situa-

tions, Furthermore, grouping i1s one of the few feasible methods

. for individualized instruction that may be incorporated into

our present educational framework of one teacher classrooms,

The above hypothesis has led the researcher to:

l. IExamine relevant professional literature in an
attempt to bring to light many of the ramifications
involved in the organization and evaluation of
instructional groups.

2. Engage in a field project, basing the grouping
procedures on currently accepted practices as
identifled in the above mentioned literature.

3. Evaluate the quality of guidance received from
the literature.

Recommendations for further research are included as a

result of the experience described above.




CHAPTIR ONE

BACKGROUND DATA

GROUPING DEFINED I

Ever since the one-room school house, grouping has been

:a ma jor way in which teachers have separated children at dirrer-u

ent levels of learning, their major objective being, not just

to teach smaller groups, but to give systematic instruction to

children and to provide for thelr individual needs,
MERITS OF GROUPING |

In discussing the merits of grouping, it should be noted
that, although the following criteria are all desired values of |
grouping, they are not the only values. One might even quostionL
whether they are the best. As pointed out by Shane and Yauch, |
"Educational leaders will do well to develop a personal sense ”
of direction with regard to grouping practices consistent with 1

wholesome child development practiees."l

Proposed as a summary of values the following eight points |

are presented: ]

FIRST - good grouping should provide for individual differ-
ences among children, the size of the group being kept reason-

able and the structure flexible.

1, Shane and Yauch, Creative School Administration, p.309.




SECCND - the structure of the grouping should be such that
it encoursages desirable interaction among the children and
reduces the tendency to develop social cligues or splinter

groups, The structure should work for social cohesion,

THIRD - grouping should permlt a substantial amount of
control and direction by the pupils in cooperation with the
teacher, This assumes that the nature of the curriculum is
not so narrowly conceived that the subject matter and experi-
ences in which the members engage are automatically pre=-

| determined,

; FOURTH - grouping should serve to encourage the use of such
|

iaubject matter as will best serve the individual learners

;!progress toward maturity. This suggests the importance of

flexible and tentative grade placement of subject matter,

i
|

| to learning which recognize that children learn in many dif-
ngarant ways: some by logical orgenization, some by direct
I

| experlences, others by attacks upon abstract or theoretical

1 problems.

| SIXTH - grouping should make it posaible for teachers to
study their pupils in veried social situations which will
discourage teachers from over-generallzing about children in

| general,

S
|
|
|
I
|

-
|
|

3
!
i FIFTH - grouping should encourage multiple, varled approache&
|
l




L e

SEVENTH - grouping should provide teachers with a psycho-
logically comfortable working climate, free from unreasonable
strain, haste, and pressure, to achieve arbitrarily-established

standards or goals.

EIGHTH - grouping should create a wholesome c¢limate soecially,

emotionally and academically for children, free from unreason-

| able demands for performance not yet Justified by their maturity

level,

At this point it should be noted that good grouping, if it

| 1s to be of any merit, must be based upon sound grouping prac-

inot ordinarily receive. Individual differences will still

tices which frequently require an imaginative reorganization

of many of the features which characterize today's schools,

| It 18 not a work of magic to divide a class of children into

|
separate groups, It is merely a more expedient way of provi- ‘

|

|
ding for individualized instruction which the children would w
exist within the groups and must be provided for, but, "the ‘
need for groups diminishes with a decrease in the size of the
claas,"2 due mainly to a corresponding decrease in individual I

problems.

2. Spaln, Drummond, Goodlad, Educational Leadership and
The Elementery School Principal, p.i196.




PURFOSES CF GROUPING

Grouping serves a functional purpose in that a child can
be moved, at the appropriate time, from group to group so that
he may constantly be nlaced in a situation in which he will be
challenged to learn and to realize accomplishment., In a situa-

' tion such as this, the child can be evaluated at shorter inter-
| vals, and on a much more discrimmatory basis. Here, too,

' periodical changes may motivate a child to aspire to membership
| in a more advanced group or to stay with the group if he begins |
| to lag behind the others.

ﬁ THE GROUP PROCESS

11
|

éi In defining the group process it 1s important to note that |
iithe relationships within a group are based upon an attitude of
{iparticipation and cooperative interaction. Furthermore, the

igroup process 1s the way 1n which individuals function in rela-

tion to each other, while working toward a common goal. It is |

shown by educational psychology that not only basic school out-

|
| comes are realized, but baslc everyday attitudes and interactive
! behavior are also attained by the group process.

The group process is not merely grouping for the sake of i

grouping., It must to be a successful venture, achleve something,

| Thus, a group of uninformed pupils who share nothing, achieve




- nothing. To be successful, goals must be pre-set. The group

process must be problem-centered send the problem must be the

concern of the group. The group process affects all indivi-

| duals concerned because each person's contribution affects the

- basic problem, which in turn affects all the members of the

| group as no other process or experience can, It is in this

tyre of real experience that a person develops all the personal,

social and moral tralts of a soclalized person.

THE TEACHER AS A GROUP MIEMBER

It should be noted that the teacher is a member of a group
of learners, and that it i1s a wise teacher who does not pretend
to know everything, but approaches the pupils with the ides
that he too seeks help at times. A wlise teacher will use the
technique of explaining to the puplls that he would also like
to learn more sbout a subject as a part of the group, and that
he is willing to share his information. This idea of the
teacher as a learner would help the teacher out of meny a tight
situation found in the autocratic classroom in which the stu-
dents are trying to "catch" the teacher. This, points out
Thnmaa? has been in many cases, a major reason why teachers
"steer away from" teaching the things with which they are un-
familiar, This must not be misconstrued though, as a defense
for an inadecuate teaching job, A teacher must have an inti-

mate and faclile lmowledge of any subject matter used, as well

3, R. M, Thomas, Ways of Teaching, p.314-15




———— —_——

a8 an intimate kmowledge of the ways in which we learn., Also
- of importance, a teacher must know how to invite and encourage
:inquiry. A teacher fundamentally ignorant of the structure of
éhia soclety, and equally ignorant concerning the growth of
:Ihnman personality, cannot aid individuals to become citizens

_ of their world.,

i
|
|




|| the classes needless. This period in educational history is

Ry " O vy = {
HISTORY OF GROUFINRG ]

FRE-GROUPING Z=RA

In the past century in American education many diversified
plans for grouping have been initisted, discarded, modified, or :
accepted, In the discussion of the history of grouping 1t !
should be again stated that beginning with the one room school ?

house grouping has been a major way in which teachers have se- |

parated children, their major objective being a method of systo-‘

matic instruction, After nearly one hundred years of experi-
mentation, of the various grouping plans deviced, several have f
stood the test of time. In the earliest form of school organi-
zation, the one room school, 1t was not only natural but ne=
cessary to depend upon individualized instruction considerably.
This was due mainly to the wide range in ability, background
and age., This wilde range in ability, maturity and age made

grouping virtually impossible and because of the small size of

appropriately named by Shane and Yauch the "pre-grouping era, "l

GRCUPING BREGINS

Growing enrollments of classes made this semi-tutorial

program of instruction highly ineffective.

i, Shane and Yauch, op. eit., p. 292.
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Later, by what seemed to be a natural process, the classes were
split into younger and older groups of children forming what
was next to be called the "grade gzrouping method. "™ Grade
grouping was introduced with the lozical purvose of keeping
children with the chronological age mates with whom they entered
school. It was at this point that the factor of individusal
differences among children immediately began Lo make itself
felt in the graded school, for inextrlcably correlated with age
i1s the matter of vrronounced differentiation in all levels of
achievement., Further understanding of the rationale underlying
early attempts at grouping are explained by Shane and Yauch:
"The patent ability of some children to meet the stan-
dards set by the graded school and the apparent ease
with which other children mastered the material and
then proceeded to squander their time in class, finally
led to wide spread studz of ways in which to cope with
individual differences."S
| This wide spread study and concentration led to the even=-
itual method of ability grouping which by the 1930'swere accep- _
géted, and unfortunately was applied with rigidity. This ability |
ngouping is still in widespread use with a reluctance to modify
ﬁobaervable in most school districts,

l

! |
:é GROUPING BECOMES VARIED f
i |.
i |

I Social-maturity grouping another type of grouping that has |
| arisin within the last few decades, was probably founded as a

Eroault of an organized resistance to the almost universally

|5, Shane and Yauch, op. cit., p. 293.




accepted abllity grouping method. Social maturity grouping has
as its rurpose the creation of a well balanced group which can
work effectively under the guidance of a teacher, This social
maturity spproach is less an effort to bring together children
of like academic ablility, than an attempt to vrovide children

with group situation oprortunities congenial to their develop-

ment, It is assumed in this situation, that children will learn

best when working with members of their natural peer groups,

Arising out of the soclsl maturity approach to grouping,
was Interest-activity grouping. This type of grouping, Shane
| and Yauch6 point out, has made provision for groups of children

'iwith special interests and ebilities to convene at the same

‘time, to share in speclal activities reflecting mutual 1ntereqt34

|In these activities, children with similsr enthusiasms and ta-
E!lents have an orportunity to work together, to satisfy interests,
I

| and to increase thelir sbilities,

In summary, it 1s noted that grade ¢rouping was introduced

as a means of handling more conveniently growing numbers of
school children and to deal with a wide range of individusl |
differences, Next, ability grouping was introduced to provide
for individual differences by dividing children into separate
homogenous groups, Social-maturity grouping followed, and

| tended to stress well balanced combinations of children, by

6. Shane and Yauch, op, cit., p. 295.

-
i
|
|
l
|




recognizing individuals through the enrichment of study proqrams:

for the gifted child, rather than by segregation or accelera-
tion. The final typre of grouping introduced was based upon

special interest activity,and had as it's malin objective the

Igrouping of children on the basis of mutual interests.

Thus far, grouring has been discussed on the basis of over- |

all school grouring. At this point it should be stressed that

 grouping for instruction within the classroom follows much the

same pattern in many schools, Harold G, Shane,7 in a survey
made of a nationally selected samnle of thirty-five suburban

schools, with progrems of sclected excellence, reveals that in

| such communities a tendency to favor a composite approach to

grouping is present. Ability grouping was used in 11% of the
schools. The social-maturity aprroach was used in 185 of the
schools, and a simple chronological grouping in 32 of them,
But a comnosite aprroach of the ability, social-maturity and

chronological grouping aprroach was used in 39% of the schools,

INTRA=CLAS3 GROUI'ING

In the grouping of children within the classroom, Shane
and Yauch point out that grouping within the classroom may be
one means of resolving the 1ssue of the unit classroom versus
the departmentalized presentation of subject matter. Also
stated is the opinion that at all grade levels good intra-class

grouping can and probably should stem from, and revolve around

7. Shane and Yauch, op, cit., p. 297

11




some sort of teacher-pupil planning. This wlll tend to reduce

the separation of children on the basis of ability, Some se-

| lection is inevitable, however, through a childs natural non-

selection of other children who are more advanced than they.

The separation of pupils will then be rlaced more on the basis

of social, intsrest and maturational levels,

In the intra-class grouping of pupils the teacher does not

as a rule, concern himself wilth measures of capacity, as has

| been the case within the broad, school as a whole, situation.

' The teacher concerns himself mainly with the irmmediste learning

and ad justment. Relative success with the objectives or rur-

' poses for the day, topiec, or unit should be the basis for this

method., Also important 1s temporary reorganization of grouping
which will result in more efrfective learning. Teigs points out
that:

"to serve its purpose, all intra-class grouping should

be done on reliable evidence," and that "often, the
most accurate and guickest method of determéning re-
lative success is a short disgnostiec test,"

No matter how homogeneous a group may appear, there are
still iIndividual differences that are of great significance to
the learning process, Because of these differences, grouping
must always be tentative, based upon the best evidences of

achievement available, and constantly revised as evidence shows

a need for such action.

[
I
|
|
l
|

8. Teigs, E, W,, Tests znd Measurements in the Improvement

g£ Learning, p. 282,

|
I
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There was 2 time in elementary schools, when children were
grouped for all purposes on the basis of reading ability only,
This type of grouping is still prevalant and results in the
dangerous stersotyping of children, not on the basis of their
general ability, but on their ability to understand abstract
symbols, Whether a child is a member of the Bluebird, Cardinsl,
or Csnary reeding group, he is still very much aware of his
general ability in reading. This, too, can have an adverse
effect upon the children causing them to be too critical of

. their ability to realize success in other subjects,

The types of grouping, in summary, are as varled as there
| are situations to justifiably warrant thelr use. If one 1is
| at a loss as to which type of grouping to choose, he may consult
one of the many previous experiments thet have been conducted
|in grouping and group evaluation, and which may be found in al-

'most any library of educational research,

PREVIQUS BAFERIMENTS IN GRCUPING

i In the discussion of previous experiments in grouping for
individualized instruction, Breed? outlines several plans or
iexperiments used to determine the values of this type of in-

struction.

9. DBreed, T, 3,, Classroom Organization and Management, p. 123.




Search's method in Fueblol® is described as being a method

based upon the thecry that, in the ideal democratic school no ﬁ
two children would follow the =ame course of study or have the
same tasks, They would, however, all need to learn the use of
the same elementary tools of education, Ioreover, the differ- |

| ent children would hardly have any identical needs, 3esrch's |
method is illustrated in a report of a Latin class in the lueblo”
Central High School., In this report it is noted that the class

| work was distributed over one-hundred days, all work to be done

| in class, end with no home preparation of lessons., The reading

E‘of the text was unattended by the usual collateral work in
I

' grammar, composition and historical reference. It was noted

Eby 3earch that while the alowest pupil in the group mastered
\ forty chapters of the text, the most advanced pupil mastered i
E|1h0 chapters; or three times as much. "This," states Breed,

"{s a ratio auite consistent with measures of individual differ-
| ences, "11

BURK'S PLAN

In the plen of Frederick Burkl? a series of self instruc-

tive bulleting were prepared to cope with the need for material

10, &'eed, Te Se» OpP. Bits, Pe 123,
11, Ibid.; P 125,
12, Toid., P. 125,

1



that would enable the pupil to proceed with little or no help

from the teacher, In addition to individual work provision was |

made for group activities. The material as rresented by Burk

was in the form of short steps or goals, each goal with a

specific skill to be mastered, Self-corrective tests were also |

distributed that would reveal pupil weaknesses. These were

- followed by supplementary drill exercise when noeoded., As brief

f as the description of this method is, it can easily be seen

| that the most outstanding features of the method are that it is;

self~-instructive, organized by goals, self-corrective, supple-

| mentary in drill when needed, and group-oriented. This method

although first conceived in "1913"12 {5 possibly a forerunner
of today's method of progremed learning.
SPECIAL CLASS3 GROUPING

The special class movement 1s due largely to the influence
of Binet and S3imon who in 1905, after long experimentation pub-
lished their famous intelligence tests designed primarily for
the detection of mentally defectives., It was from these tests
that the success of segregation came to be known, Also, about
this time Van3ickle in Baltimore, adopted a plan of organizing
special classes for children on the opposite end of the intelli-
gence scale, This organization of children into speciel classes
is In effect a method of homogeneous grouping for individual

instruction and evaluation.

12. Bl‘oed, Tn S.’ OE. o’.t:, Pe 125.

15




The proponents of homogeneocus grouping in the modern sense
simply carry the logic of thls procedure to its natural limit,

STUDIES IN ABILITY GROUFING

Among the more carefully conducted studies in ability

grouping are those of; "Clark, Nettels, Kefauver, Furdom, Breed,

' Feliher and Souvain."l3  Clark reclassified rupils in four

- elementary schools with average I,Q.,'s below 100, primarily

on the basis of resding sbility, Arithmetic, language and

. the like were of secondary importance. The achievement of all

four schools was ralsed considerably above average, In a
summary of teacher judgment, as to the comparative value of
this method, it was noted that by all fourteen criteria used
to evaluate this method, a greater rercentage were convinced
of the superiority of the method, as oprosed to the smaller
percentsge who thought the method brought no change or that
it was inferior in value.

Nettleslu studied the problem df classifying pupils in
mathematics and reached the conclusion that pupils may be ranked
in groupa for instructional purposes in mathematics with an
expectancy of success by the coefficient of (,80).

Kefauverlb investigeted the prediction of junior high

school success of 110 sixth graders, and among other things

concluded that, the most important single source of information

for predicting success in the first year of junior high school

13, Teigs, E. W,, op., ¢it., p. 125,
Ty vl R
15. IEIE.. Pe 267 .

16




- gain more than pupils in hetsrogeneous sections when measured \

| the whole child in any form of grouping. Her conclusions in- J

by standarized tests, Also concluded was the idea that homo=-

' geneous grouping on the basis of intelligence tests does not

| ceived and recopni.ed individusl differences only in terms of

was the judgment of the teachers in the elementary school. The |

second ranking nredictive source was found to be 1I,Q.3 followed |

ﬁ
next by mental test or mental age scores. -
I

Purdom1® using the experimental control-group technique in |
conjunction with standardized achievement test results concluded:
|

negatively that; purils in homogeneously grouped sections do not|

reduce failure. i

|
|
|
Keliherl? criticized all previous studies because they con=-|
|
|

} subject matter., 3he emrhasized the importance of recognizing b

cluded that homogeneous 1s not in accord with progressive theory
and does not accomplish its avowed purposes.

Breedl8 gtudied five methods of grouping and compared re- |
gults, In his experiment he used the following methods of
grouping:

l. Achievement,

2. Intelligence.

3. Ratlo between achievement snd intellligences.

16. Teigﬂ Eo W, Ol o citc Pe 267.
17. o e R
18. EE, Pe 268-




li. Average between achievement and intelligence.

5. Achievement supnlemented by intelligence.

He concluded the third method to be the least desirable,
and the fourth and Tifth with identical results to be the most
accurate,

sSouvainl? attacked the problem from still another approach,

He obtained the opinions of professional and non-professional

'resulting social attitudes., Also noted was that teachers,

I

il

| have been conducted to determine the value of grouping in ele-

| general,

groups. These opinions conflicted sharply ranging from highly
favorable to highly unfavorable in nature, Among his findings
was that; where the I.Q3. 1s used and weighed too heavily in

grouping, teachers qusstion the effect upon the development of

in schools where attempts have been made to differentiate

curricula, are more in favor of grouping than others. MNoreover
teachers in lower grades tend to favor grouping more so than 4
those in upper grades,

|
In summary, it can be stated that though many experiments ]
|
|

mentary education the results have been many and varied thus

making it difficult to determine the value of grouping in |

19, Teigs, E, W,, OP. citg: Pe 269. 1




INTERES' AOMISING

As mentioned previously, in the past century in American
sducation many diversified rlans for grouping have been ini-
tiated, discarded, modified, or accepted., The following 1s an
overview of some of the plans taken from work, which was origi-
nelly assembled for distribution at the 1959 convention of the
Association for Childhood Hducation International, and assem=

bled by "Harold G. Shane, "0

l,) Ungraded Groups: In an earlier day, children in

small schools in grades 1-8 were taught by one teacher who
handled all subjects (and janitorial duties) esvecislly in the
19th century U, S, These were the originsl ungraded schools.

2.) Frimary-Intermedinte Groups: These were introduced

| when the one room schoolhouse grew too large for one teacher to

hendle., This plan often resulted in a 1-4, 5-8, two room, two
teacher school.

3.) Grade Grouping: This term simply refers to an

arrangement whereby one teacher works with a given grade group.

Such a grade group is usually a2 part of an elementary school

| based on a K=6 or K-8 plan, This is also in effect chronolo-

gical age grouping or heterogeneous grouping,

20, Shane, Harold G., Grouping in the Elementary School, p.3ll-

17.

T
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L.) Heterogeneous Grouping: This is essentially the

absence of a structured groupring plan, Children enter the kin-

| dergarten or grade one at age 5 or 6 and are taught by the

teacher assigned irrespective of intelligence, achievement, etc.
Individusal differences are met through program enrichment,

S5.) Homogsneous Grouping: Also known as ability grouping.

This plan frecuently makes intelligence readiness, and achieve-

6.,) X, Y. Z, Grouping: This is a form of ability grouping

in which the x, y, end z labels refer to three levels of in-
tellipgence or assumed potontial performance,

Tsl Intra-subject Mleld Grouping: This plan is most often

used at the junior high and especlally senior high levels. As
used at the New Frier Township High 3chool (Winnetka, Illinois)
a student may be in an advanced sbility group in mathematics,
but in a middle ability group in English., As many as five
different levels have been used,

8.) Vestibule Groups: As suggested by the title this

type of grouping involves the placement of children in a waiting
room type of situation. Through this procedure children without
falling or repeating, spend one and one half semesters in one
grade. In high school this would be comparable to a student
spending five years in progressing through what usually only
takes four years, In this system the use of grades l-A, 1l-B,

and l-C are found.

|
|
|
|
|




9.) Cooverative Group Flan: This plan originally con-

ceived by James T, Hosic in the 1920's involves the grouping

| of teachers not children., Under this plan teachers work to-

gether under a group chairman to coordinate special area sub-

Ject rooms (of which they were in charge of individually), into

' a unified learning experience.

10.) Winnetka Plan Grouping: The basic classroom in

:winnatka 1s heterogeneous, but individual procress continues

. by the use of record forms, called goal cards, which encourage

optimum academic growth by each individual child, This system
employs the individuality of ebility grouping and eliminates
some of the problems involved in the basic homogeneous grouping.

1l.) Dalton Plan Grouping: The classic Dalton plan was

based upon individual progress, group interaction and a time
budgeting contract plan, with the work for each grade laid out
in the form of contracts. Subject matter was divided into two

component parts, the academic and the physical-social, The

academic pert was presented by the whole class method and the

latter by individualized instruction,

12,) Multiple-Track Grouping: This is another type of

ability grouping in which children of variad'ability complete a
given number of units or toplcs at different rates of speed
depending, upon individual abllity,

| 13,) FPlatoon Grouping: Devised by William A, Wirt for use

|in Bluffton, Indiana in 1900 this plan sectioned children into

two groups (platoons), These groups were so scheduled as to

2l
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have one group studylng fundamental subjects in the classroom, |
while the second group used special rooms for asctivities. This |
plen was originally conceived so as to encourage efficient use

of the school plant, and to achieve a balance between academic |

and social activity or creative work, This plan is also known

;as the Gary, Indiana plan, or the work-study-play plan,.

1li,) Woodring Plin: Paul Woodrin-~ in 1957 envisioned

| grouping aimed at helping both slower and faster pupils, in a

' manner such as that of the multinle track method, in his plan r

| the K-8 organization be divided into a »rimary, ungraded, and a |

for reorganization of the American school system., le advoeated, |

“
middle elementary school, {

f
15.) Social-Maturity Grouping: This is a rather loosely 4

defined plan in which it is supgpested that grouping be hetero- ”
geneous but that the children be grouped when they leave kin- |
dergarten on the basis of social development and friendship
patternes rather than ability. This plan suggests a high degree
of professional judgment,

16,) Development Grouping: This loosely defined type of

grouping connotes a method of grouping comparable to rocial-

maturity grouping.
17.) Organismic Age Grouping: Again, a very loosely
defined type ofgrouping, its name being coined by rersons

attempting to apply Willard Olson's concept of oganismic age
to the grouping of children at varied levels of maturity.

18.) Social Maturity-Teacher Personality Grouping: This
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| ehildren, This »rogrsm recognizes thst teachers as well as f

| ehildren vary as individusls,

23

grouping refers to social maturity grouping coupled or linked

to & consideration of teacher personslity in the assignment of

|
19.) Ungraded I'rimary Groups: This term is used to des- b
|

ceribe a situstion in which grade levels as such are abandoned y
at the primarg level, and where children work together in an |
environment conducive both to individusl and to group progress, w
This is done without reference to grade leveles or norms. In |
this situation a teacher may work with the same group for se- ?
veral years,

20,) Ungraded Intermediste Plan: Not wildly used, this

rlan involves assigning a group of children in two or three

grades to one teacher, for example grades -5 or L-5,

2l,) Split Grade or Hyphenated Groups: This plan in-

volves the enrolling of children from two or three grade levele,
This plen is used as a2 rule in smaller schools when there are
too many children at a given grade level, and not endugh at
another, This plan for grouping 1s obviously &n administrative-
organizational device for the elimination ¢f a new teacher,

22,) Departmental Grouping: Rarely used below the inter-

medlate level, but now being tried, this plan involves the

moving of children from one classroom to another for instruc-

tion, in several different subject flelds, by different teachers,

23,) Intre-Classroom Grouping: This plan involves a

teacher making use of various schemes for grouping within the

_— e — - ———



classroom, snd is as a rule, part-time ability grouping.

2li,) Inter-Classroom Grouping: This is merely a method

of intra-class grouping, but designed on a basis of several
classes at a certain given grade level trading students among
different teachers, In this situation it 1s necessary for
scheduling subject filelds nt the same hour, and for children
to move betwesn the number of grades involved, usually 2-3

grades,

25.,) Inter-Grade Ability Grouping: Very similer to inter- |

classroom groupring and departmentalized grouping, this plan is

|aifferent in that it is limited exclusively to shifts made with-

in one certain grade level,

26.) Grouping Within a Classroom Through Teacher Pupil

jPlanniggz This type of grouping involves the creative planning i

ﬁof experiences with children in such ways 3 will eventuate in

4the selection; of various pupll activities to be developed, and |

'regponsibilities to be carried out. Once a topic or unit is se- |

|lected the children and teacher discuss:

A, wWhat do we zlready know asbout the topic,
Bs VWhat do we want to find out about the topic,

C. How shall we go about it,

At thls point committees are formed to attack the problem.

27.) Self Select Grouping: This grouping is closely re-

lated to the previous method but is diversified in that it allows
|the pupil to =elf select the work in which they will oengage.

This may be done on an individual basis, or on a committee or




group member basis, which in turn is part of the overall class
objectives set down previously.

28,) Ixtra-Curricular Activity Grouping: This type of

grouping is designed to group children (esrecially in semi-

departmentalized or departmental vrograms) so that those in
'upper greade activities such as band, orchestra, or sports for
 example, can be free to rehearse or practice at the same hours
| during the day and weck,

29,) Special Grouping For The Gifted: This grouping is

':used in schools, with large enough enrollments, to pnermit spe-
icial groupings for high I.Q. children. These groupings go be-
@yond the provisions of mere ability grouping, and segregate
!theae high I, Q. pupils into special schools or centers.

|

i 30.,) Opportunity Room Grouping For The 3low Learning Or

Mentally Handicapped: This grouping may be described as the

exact ovrosite of the previous method, and 1s characterized by
special ungraded groups with smaell teacher-pupil ratios. O3pe-
clal tralning and instructions are provided and the method
usually is for children with an I, D, of 70 or below.

| 31,) Self Realization Room Grouping ior The Gifted: This

is a grouping plan only in a very broad sense. This plan con-
gists of a room presided over by a highly capable teacher, well
equipped with study and research aids, and open during the day
for gifted children in grades 1-8 to use as they see fit, This
plan assumes that the gifted willl be placed in the regular

classroom, but can develop further knowledge through the expert

:.“_— e — e e e e
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guidance afforded by this extra work given to supplement com-
pleted basic work in the classroom,

32.) Un:raded Four and Five Year 01d Kindergarten Group-

ing: Under this plan, and depending upon his social and in-
tellectual maturity, 2 child may spend one to three years at
the kindergarten level, This sprroach is designed primarily

to reduce the range of individual pupil differences.




CHAPTZR TWO

VARIOUS CONSIDIRATIONS INVOLVED IN GROUPING

PORMING OF GROUPS

In dividing children into groups for instruction and eva-

| luation there are many principles that an educator must consider

fif the grouping undertaken 1s to serve the best interests of

the learners. As vrreviously mentioned there are many arguments

against, as well as for, grouping,and it is up to every teacher,

' individually, to decide whether grouping of the children would

' be the best situation in which a certain type of learning may

be approached. After this decision, the type of grouning to
use must next be considered, It 1s at this polint that the
teacher must decide to what degree the type of grouping chosen
will serve the class as a whole,

Formation and evaluation of groups can only be done on the
basgls of accurate analysis of all background information, on all
the children involved, Only after this anal¥ysls ghould a tea-
cher concern herself with measures of relative capacity. when
grouping, it 1s important to consider that groups are merely
individuals brought together for the realization of a common
goal, It follows logically that research into a childs records
is conducted on an individual basis and not on the basis of the
group as a whole, Xach child must be regarded as an individual

within a group, not morely as a group member,

i
!

|
|
|

|
|
|
|
|
|
|
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When grouping children, there are many practical difficul- :
ties to be considered, First; there are many small schools in K
which only sinpgle classes exist, although the number is de-
clining due to the consoclidation of many rural school districts. |
'Second; in some schools teachers have two or three grades, and |
in many others one teacher may have pupils ranging from grades
:Ione to eight. Wide age-range is another difficulty to be con-
fisiﬁored, as well as administrative regulations based on tradi-
i{tion, expediency and common sense difficulties, An excellent
1examnle of this would be the classical "more seats in the next |
room"2l situation, |
Other factors which tend tc become stumbling blocks to ‘
ieffactive grouping asnd clsssification seem to be the no failure
!program of some schools; units of work to be completed at cer-
btain grade levels; and an incompetence on the part of many tea-
!chers, to instruet groups effectively.
3t1i1l1 other practical difficulties to be considered in
grouping, although not considered stumbling blocks, are the
quections of the desirability of grouping for certain activities,

and the attitude of =ome teachers that since learning has always

been effective in heterogeneous groups, why change now?

21. Taigﬂ’ E. Ha, OEQ cit.' Pe 279.




The adjustment of the school to the individual differences |
amons; purils has been a rroblem of chief interest to the for-
mation of groups since the turn of the century. As a remedy,
many suggestions have been made, such asj homogeneous grouping,
miscellaneous grouping for individual instruction, more flaxible?

'plans of promotion, differentiation of methods and as a last |

' resort in some quarters, even a differentiation of subject _

:lmatter to fit different levels of ability. finally, supervised
!atudy persists as one of the best solutions, according to many

-a
H |
| educational workers, It is questionable whether any ono of |
|

| these solutions may solve the problem, but it 1s conceivable

;;that a combination of several or all can be used, in the solu- H

]
|

%tion. ,
I GROUFING FRACTICES §

‘ Of the methods previously used in the classification and

igrouping of students, intelligence has become the most widespraad
|

'in use since 1920, Dreed points out that "if one were to set |
down the most extreme view regarding the sufficliency of intelli-
|gence for this task, it would appear that:
l. Homogeneous grouping of pupils should supersede
miscellaneous grouping on account of the economy
that 1t would effect in the process of instruction,
2, Grouping of pupils should be based on measurements
of that which determines the educationsal achievement
of pupils,
3., The educational achievement of pupils is determined by




11
#
|

their intelligence,
L, The intelligence of pupils can be ascertained by
intelligence tests,
5. Intelligence should therefore be employed as the
sole basis of classifying pupils for instructional
rurposes, "°2
These propositions, although having much merit, are extreme
iin view snd 4o not take into consideration the reliability and
ﬁvalidity of the intelligence test used, Therefore, the propo=-

%sitions cannot be accepted 1in entirely; propositions one and
|

Etwo belng the most feasible,
| Classification on the basis of relative achievement is
Ianother basis used by many school systems today., This type of
grouping has an adventage in the fact that it provides s safe
index of the sum total of a childs abilities, both native and
Iacquired, and does not draw 1ts conclusions from the highly

debatable results of general intelligence tests,

In consideration of the methods of grouping children homo=-
geneously, there is no general agreement among experts in this
regard, The kinds of data that enter into this problem would
probably include the followlng; states Breed:

"l.) Chronological Age, 2.) Mental Age, 3.) Intelli-
gence Quotient, l.,) Grade, 5.) Accomplishment Quo-

| tient, 6,) Application or Industry, 7.) Health,

8.) Home Enviromment, 9.) Natlonality and Language
Difficulty, 10.) Special and Unusual conditions
bearing upon school success, Most of these, however,

22. m‘ﬂ‘d’ T. S.’ 223_ Bit:. Pe 93.




have litt%a welight when used in comparison with mental
ability, "3

By wey of summary; I would reveat that in intra-class
grouping, the teacher does not as a rule concern herself with
rieasures of capsacity, but with immediate learning and adjuste

Iment. In grouping in general, goals cannot be set, nor teach-
ging procedurss organized without accurate kxnowledge of purils

| noeds, abilities, embitions, interests, rates of maturation, I
| previous school life experience, health, general home and cul- i
!

'@tural background and many other phases of pupils! lives. lNMore-

over, evaluations of achievement cannot be made, nor grouping (

attempted, without the guidance that comes from an accurate w

|
!
analysis of such background information, w
5i
|

i
ii OTHZER MAJOR PROBLEMS INVOLVED IN GROUFPING
_i Along with rerorting runil progress and promotional policy
IEproblems grouning has also been one of the most troublesome pro-
| blems plaguing oclementary education today. The followlng 1s

a sunmary of some of the examrles of the difficulties encoun-

| tered in establishing grouring practices.

l.) Lack of Bxplicit and Reliable Data Fertaining to

Individual Children: Many schools lack information with respect

to intelligence, achievement, social adjustment, etec, at a given
time and hence have little reliable evidence on which to base
grouping schemes, Assuming agreement has been reached as to

what constitutes sound grouping practice.

23, Burton, W, H., The Guidance of Learning Activities, p.229.
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2.) Pupil turnover, at least in some schools makes grou-

ping difficult because information on new entrants is fragmen-

tary.
3.) The Uneven Growth Patterns of Individual Children,

make grouping hazardous., One is never comnrletely certain that
' a child once placed in a group will always belong there.

li,) The Uneven Social and Academic Profiles of most in-

dividual children complicate grouping, at least as far as any |
| type of ability grouping is concerned, Many children vary as
| much as a year in achievement from one subject area to another,

S.) Differences in the Fhilosophy, EZxperience, and Com=

| petence, existing among teachers in the same school bullding
i:may place any arbitrary or uniform grouping policy in a pre-

!:carious position.
|

6.) Grouping is Influenced by the laturity and Competence

| of Administrative Leadership, No plan is superior to the effec-|

doubtful value,reculred by central administrative directives,

i tiveness with which it 1s executed, and even grouping schemes of
|

| can be made to work well by an able principal and staff, |
7.) The Native of the Curriculum, or the locally developed

design for the experiences children share in school, may faci-

litate or preclude effective grouping.

8,) The Nature of Teaching Alds, such as adopted textbooks
and policies governing their use cen have a positive or negative

influence on grouping,.

; 9.,) The Size of the Elementary School Unit Bears, at

32



| least indirectly, on grouping practices, Certain plans are
i feasible In large schools, with others workable only in schools
| of small enrollment.

10,) Fersonnel Resources }ay Meke or Break Grouping llans, |

!

. Some plans zre femsible, for example, only when there I{s a
;iprincipal with no teaching cuties to ebsorb his time, or when
iithqre ere available such personnel as schocl psychologists, a
?!guidance corps, or special teachers,

| THE GROUF FHOCKSSES

In the discussion of the group processes there are several
| other aspects which should be considered. The type of process
used will depend to a large degree upon the age, ability and
the type of grouping chosen, |

The first type of process is the "Group work on a project
or problem/'23 This process involves the definition of a pro-
blem as it arises, the planning of an attack and a solution to
the problem and, lastly, a tentative swmmary of the group ine
formation as a solution mmerges.

The "Group processes valueble in definiig attacking and
solving problems"23 are listed by Burton as: CGroup planning,
committee work, the sharing of findings and re=sults, and re-
search for the group. "Group discussion"23 to be discussed
later in detail, is another group process., It can be useful

at any stage, a common example‘being buzz groups.

23. mrton, W, Ha’ OP. cit.. P 229.
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"Group roles with specinl resronsibilities"®3 such as

. group leaders, recorders, observers, and resource persons; as

| well as "Goneral member roles

"23 gpe also processes and skills

to be con~idered in grouping. General member roles, as do

group roles, have titles that are usuanlly self explanatory such

a8: Opinion seeker, information giver and opinion giver.
Lastly, the "Role playing technique™ is another process or

skill learned through the group rrocedure, Under this heading

we find as an exemple the psycho-drama,which concerns the analy- |

sis and guidance given to an individual within a group, and
which was developed originally 2s therapy., Another examrle 1s
the soclo~drama,which involves not one but several members of a
group in which social interaction is a direct result,

{ORKING AS A GRCUF

In initiating work on a group basis it is important thsat
group work follow basically five steps. They are:

l., A problem arises,

2. The problem is defined,

3. Research on the problem 1s carried out,

i, The problem is discussed,

S5« The problem is swmerized and tentatively concluded,

An interesting list of suggestions for the beginning tea-
cher, and which will help to initiate a program of group respone
sibilities, is given in the text by E. J. Brown.& Dr. Brown

Jq o I

23, Burton, W, H,, Op, Cit., Pe 229
2. Brown, E, J,, Managing the Classroom, p. 2.
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suggasts that to develop individual responsibility as a group
member the class: -
l., Should try to plan its own assignment in one

sub ject,

2. May set up rules and regulations, governing the

room, on routine matters,

3. May consider, with the help of the teacher, punish-
ments for infractions and violations of rules,
before the offenses happen,

4. Carry out all committee work allocated to the group
by school authorities,

' S. Should function as a group in all school activities,
These are but a few of the suggestions given, but, as Dr,
Brown states, are basic to the process of grouping.

MAJOR CPERATING FPRINCIYLES OF GROUFS

In the discussion of the rrineciprles involved in grouping
and evaluating, it should be pointed out that work given any
group should include Individual as well as group activities.
There must opportunities for the follow up of individusl in-
terests through research, reading, and pupil-teacher conference,
For some activitlies groups could be chosen without special re-
ference to special abilities, This will point up many natural
friendship tles, which will sarise through natural class inter-

action, and which cean be used in further grouping plans or even

re-grouping, This may be accomplished through the use of

occasional socio-metric checks, or by conversation and dis-
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cussion techniques,

=1
I
|
I
|
 group children of like ability in particular skills, They find !

In seeking to develop an instructional program around the
real life problems of their pupils many teachers are finding

' less need for conventional grouping rrocedures, that seeck to

|
' that children tend to cluster around a psrticular project on i
| the basis of interest rather than likeness in abilities, Differ{
| ences in abilities are then provided for through selection of a f
: wide range of instructional materials; selection of individual

activities that contribute to the total preject; children

| agssisting one another; and teacher-rupil conferences,

Another important principrle that 1s to be considered in
the grouping of children is the social climate, or the social |
aspects involved when children are placed 1n smaller groups,
which 15 nuite different from thelir inter-relationship as part
of a larger group.

5ti111 other important principles involved in the grouping
of children are the interest development or motivational proce-
dures involved in group teaching, and the actual tenching tech-
niques to be used, as well, The guldance of groups, the testing

of groups, the making and the giving of the tests, and the com=-

putation, interpretation, and reporting of group scores are all
of considerable significance when a grouping situation 1s under-

ken,

CBJECTIVES

Another aspect to be considered in the group process of in-




of follow=-up activities,

|
|

. [ ﬂ__%_g _

struction, is the importance of specific objectives at all
rhases of the lsarning procecs, just as though the class had |
never been divided, +when a group of children is no longer in

need of a group situation, the group should be dissolved.

Groupr retention after this point is only useful in some tyres

It should be noted that merely getting a group together,

and to start them 1s not enough, There must be some sort of

organization, leadership, and an effective plan of attack, The |

|
approach to the problem should be highly structured and businesa#
like, and should be in terms of nualification of the major ob- |

Jective, that of either solving, or fostering an awareness of j

a problen,

In order to realize any success in group thihking there are
three basic conditions thet must be met, First; a common pro- |
blem or objective 1s necessary, Secondly; there must be a real
understanding of the problem., Lastly, there must be a clearly
defined method of reaching the objective or solving the problem, |
It should be mentioned that the mo-t valid way of determining
the exrectations of members of a group is to outline these ex-
pectations before the project 1s begun,

PROBLEM SOLVIRG

In the solution of rroblems through the group process there
are three criteria by which group processes are valuable,

Pirst; "Group planning“25 through pupil participation will help
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| outcome of the committee process, and will tend to bring into

| because of the large numbers of children doing research, and

to motivate pupils to identify themselves with the undertaking.

| Second; "Cormittes activity,"25 or the sharing of experiences

' through pupil research, will help the pupils to reallze and ﬁ

I
discover much more informastion than would ordinsrily be realized

due to the time and abundance of materisls factors. Third; |

;!“Sharing,“25 on the part of the children, would be a natural I

the total group much more information, This will be the case

sharing experiences., The sharing process will also tend to
help the children of lesser abllity reallze some accomplishment. |
This 1s true because of the fact that dAifferent kinds of skills E
and abilitles are useful to the group and children discover how ‘
to make thelr own uniocue contributions to the group, At this !
point it is the teachers role to encourage sharing without do-
minating the normal interaction of the group.

THE INDIVIDUAL A3 A PART OF A GROUP

It is well known that as a result of mofern technological
advances we have come to realilze the imrortance of humen rela-
tions in the working and petting along together in groups, Yet
it 1s also known that there is much importance given to a ma-
ture, poised, and socially independent personality. The fact
that"757 of persons dismissed fro- their positions in trade,
industry and technical occupations are dismissed for personality

difficulties"26 gives some insight as to the serious effects

25. Burton, W, H., ODs Citss Pe 230,
26, Ibid,, p. 220. SRR Ko
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| periment the purils were rotated among the three teachers., Re-
1

made by the pupils themselves, served as the basis for the con-

'27. m!‘ton, W. H.’ 92. Cit.. p. 222.

group difficulties can have when applied to people at all le-
vels, everywhere., The inability of groups to coopsrate can
lead to catastrophe on a world group basis., The very basis of
our country's freedom is based upon group thinking and deci-
sions, But, equally needed in a democracy 1is individuality of
thinking by members of the group making the decisions,

SOCIAL CLIMATE

The social climate of a classroom is "erucial"27 points

- out Burton, as he describes an experimental study conducted to

explore the effects of social climates uvon learning and per=-
sonality. In this situation & number of school clubs and i
learning activitlies were led in turn by three different teachersﬂ
One conducted affairs with as thoroughly democratic methods as
possible; another used autocratic methods; whereas a third

proceeded with a somewhat lalssez-faire attitude and with a i

general lack of control, Without being informed of this ex-

cords, both photographic and stenographic were kept of each in-
dividusl group member, to be used later for the purpcse of

analysis and discussion., Later these records, with reports

clusions drawn, It was noted that in the sutocraticelly con-
trolled group the leader was forced to assume more and more

responsibility as time passed, whereas in the democratic

===
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situation the pupils rradually undertook more and more respon-
sibility and carried it out successfully., The democratic
atmosphere caused the prurils to be more friendly, cooperative,

talkative, conatructive in sugzestions, and more appreciative

' in their corments, In the sutocratic situetion, the purils,

showed more tension, were either subdued or defiant, aggressive

. toward each other, snd generally expressed more hostility, re-

sentment, and competition, They did much less smiling, Jjoking,

- and moving about. Under the democratic conditicns, indivi-

duality within group efforts developed well, whereas work dis-
integrated under the asutocratic method., Under the lalssez-
faire conditions, agpgressiveness, saquabbling end hostility in-

creased, In the finsl analysis, it was noted that "the product

| and achievement under the democratic situations were distinctly

| superior to the other two."27 When questioned as to their

choice of teachers, over 955 of the pupils chose the one that
used democratic methods,

GROUP DYNAMICS

Among the most important, of the many factors to be con-
sldered when grouping children, are the role of the teacher as

a group member; the degreec to which learning 1s enhanced; the

| extent of the motivation needed to interest & group in a sub=-

Ject; and the amount of guidance needed by any given group in

achieving its goals, Also of importance are the fectors of

27. Mton. H. H.’ 92. oit.j pl 223.
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' group testing asnd eveluation as compared with that on an indi-
ividual scele; and the social aspects of grouping children,

iBurton roints out that "the group process is the way in which
iindividuals function in relation to one another while working
_ion a co'mon goal."?0 On the besis of this definition of grou-
ﬁping it 1s assumed that individusls should not be evaluated on

I
n

| the basis of how much the group accomnlishes, but instead on

|a basis of an individualt's totasl contribution towsrd the common

goal of the group.

The degree to which learning is enhanced, the extent of

motivation necessary, and the amount of guidance necessary are

l
'interrelated in that they are all dependent upon the type of

group being taught, As the groupr begins to understand, through
careful guidance on the part of the teacher who must to the
greatest extent possible assume the role of & group member, that
they are all working toward a commoﬁ eoal, they will, through
the process of planning and sharing develop a greater interest
in the subject than can be motivated by even the most skilled

of teachers. An outgrowth of this procedure will be the fact
that the more children can be led to see the need for planning
sharing and working together, the more they will be interested
and motivated to learn more about a subject., This in turn will

decrease the necessity for guidance in the more traditional

i
1
|
1

28‘ mrton’ -d. HQ’ Oez 01t=’ '_Dd:-iggu..
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autocratic sense, and place it more in terms of pointing the [
way. The teachers role is to encourage sharing when readiness |
s present and manage without dominating. The teacher also

alds the group in determining what is interesting sand worth-
:whila.

ATTACKING A PROBLEM

In attacking a problem by means of the group process it

| eannot be over-emphasized that there is a primery, and a very

!‘definite necessity for a basic problem on which all group effort |

| |
Il can be focused, It is from this point that the group process ;

Eibegins. The problem may be, one of the many to be asked by
“students, one of current events, special interests, or course
|

|

| of study material, After a basic problem 1is sugrested the

next step in the group process is that of definition of the

problem, Thils problem definition gives the direction to be
followed in the study or research of the problem, In many

| cases re-definition is necess ry to the guidance of the group.
The third step in the group process of problem solving is that
of collecting facts, experiences, 1deas, an? other materlals
related to the subject., This material will bring many things
to light never before encountered by the children and will
naturally raise many cuestions, Herein develops the dynamic
snowballing effect of the group process in which many doors to
discovery are opened through the natural interest aroused by
beginning research, It is at this phase of the process that the

children must constantly be reminded of the original problem

— —_—— — —— == _4
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| so that they will not stray too far afield, In the fourth

step, all material collected, all implications, possible
solutions and other pertinant date must be consldered and dis-
cussed by the group as a wheole with all members having, both,
the right, and the responsibility to contribute. It is at this
rhase that a child lesrns to think and to both, systematically
and mentally, arrange material, and use it to solve problaems,
In the final step tentative summeries and conclusions are made
which, in turn, may possibly lead to further discussion and
problems, This, as mentioned previously, will also snowball
and lead to continuous questioning, problem solving, and still
further intellectual growth, which is the prime objactive of
education,

GROUP ORIENTATION AND MANAGEMENT

Jhen starting group work seems to get off to a slow start,
it is well to spend some time getting acquainted, It 1s possi-
ble that at first the teacher may note a defensive attitude on
the part of the purils, and justifiably so,as individuals
wonder just what constitues justifiable behavior, They may be
looking around to see who's who. It may be some time in the
cases of younger groups before the group process begins to
function, In the case of more mature groups, they might get
under way more rapidly., It is possible that even with adult
groups there will be uncertainty, reluctance, and possibly even

oprosition,




GROUT DISCUSSICN

Group discussion, although primarily aimed st the develop-
ment of a conclusion, 1s an excellent method of getting the
group zcnuainted a2nd under way., As Burton points out "group

discussion is useful at all stages,"2? and that teachers who

|

are concernaed with the "how do you do 1t?"29 of group discussionﬂ

| can only, by trying to engage in group discussion, leesrn the

| actual details of the process, Among the major aspects of

group discussion described by "Burton"are the following sugges=-
tions:

1. Each person should do his own thinking.

2. Group discussion i1z not a debating soclety, and as in
any cooperative qﬁest should be cooperative rather than
competitive,

3+« Ideas should be weighed as to which are the most worth
discussing,

L. Keep the discussion from wandering away from the subject,

5. Avoid lengthy speeches by single rersons.

6. Contributions that are not fully acceprtable should be
challanged.

7+ Plenty of opportunity within the alloted time should be

given to all members of the group to contribute,

29. Burton, W. Hs, op, eits, ps 231,




8. Seek a decision or vote on the question under considera-
tion.,
9. Lastly; sumumarize as accurately as possible all progress
made in resolving the ruestion in point.
| The physical setting for the group process is another
iprinciple to be considered, and as Burton states "is far more
iimportant than thought of at first,"30 A1l members should be
| able to see each other and be able to interact normally, ouiet
| and protection from interruptions should slso be secured, as
f well as an atmosphere conducive to as normal and pleasant a
| social situation, as possible.
A 1ist of nrinciples that constitute good "group living in
| a classroom”3l prepared by Burr, Harding, and Jacobs covers
| the problem so adequately that "Burton"3l reproduced 1t in full
in his text, The following is a summary of the 1list,
| 1. Good group work originates with purposes, plans and
problems as the children sece them,
2. Group work begins by pooling the contributions of all
members of the group.
3. Good group work provides appropriate responsibllities
for committees and individuals,
. Good group work teaches the individual how to partici-

pate effectively in cooperation with others,

30. Burton, W, He, op. cit.,, pe. 234,
31. Ibid., pe 2264 R
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5. Good group work depends upon devocratic procedures for
unlocking resources, resolving conflicts, and reaching
decisions,

6. Good group work develops leaders who create conditions
in which every member wants to bring his best thinking
and work to the cooperative undertaking,

T« Good group work demands continuous appraisal of group
accomplishment,

8, Good group work eventuates in broad participation, co=-
operatively efficient group action, and constructive
changes in individual behavior,

9. Good group work calls for appropriate recognition for the
group,

PROS AND CON3 OF GROUPING

It should be kept in mind that grouping within the class-
room, or within the school e= & whole, is only cne aspect of
school organization, Pfomotion policies, curriculum organiza-
tion and development, rerortinz and many other aspects of the
school program are intimately involved in decisions that may
be made in respect to grouping, Individual teachers need to be
concerned also with grouping practices within the school, as
well as in relation to their own classroom,

Attempts to divide heterogeneous pupil groups into homo-
geneous groups have often been described by the more or less
synonomous terms of ability grouping or classification. S3ome

cormon examples of this process may be given as the establish-




| ment of special clssses for subnormals, dull-normals and super- ‘
| normals, all of which atterpt to divide large groups of varied F
:%abilities, into smeller groups of more equal ability. Funda-

E;mantally, the claim of those favoring ability grouping has been

that; pupils learn more and faster as members of a homogeneous |

| group than those members of heterogeneous groups, On the other

| hand those opposing ability grouping contend that; grouping M
cannct be kept homogeneous becauss of the fact that children V
are constantly changing,
The principle factor in most systems of classification has
been as Telgs points out "intelligence (M, A, or I, Q., or

both)."32 More recently, chronological age, soclal maturation,

rure heterogeneity, and other factors have been advocated, al-

though most of the earlier plans for grouping were defended on

the basis of argument rather then uron reliable evidence,
Abllity grouping although not the only type of pupril grouping,

is by far the most widly accepted and used, As Telgs states

in his text "an extenslive literature has been produced in favor

of ability grouping.“33 Many arguments such as the following
have been added to, or amplified from the previous original
claim that greater and faster learning results from ablility
grouping, These arguments for, as well those presented against

ability grouping are presented in their entirety as outlined in

32, Teigs, E. W., Ops cit., p. 262,
33, Ibide, ps 205,

i
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. the text by Toigs.Bh

|
|
|
|
|
|
{f
“
|
|

l, Children work better in homogeneous groups,

2, Children are more social minded in homogeneous groups,

3. Children accomplish more in homogenecus groups than when
they are unclassified,

4o Grouping increases the enthusia=m of teachers, who
therefore work more effectively,

5. Discipline problems disappear under homogeneous grouping.

6. Pupils invariebly adjust betier in homoseneocus groups,

7. Superior students profit from the keener competition of
homogenecus groups,

8. Moral deterioration follows heterogeneous grouping since
80 meny will not work up to their best possibilities.

9. Inferior students sre frustrated cnd defested in hetoro-
geneous groups,

10, Homogeneous grouping reduces retardation,

11, Ability grouping is inevitable outside of school; grouping
in school is simply taking advantace of a natural law,

12, Teaching 1s easier in homogeneous groups,

13.- Children are happier in homogeneocus groups,

1. Instruction can be adjusted to pupil ability.

15, lore pupils succeed at more things,

16, If heterogeneous grouping is carried to 1ts logical con-
clusion, idiots and geniuses must be taught in the same
class,

34. Telgs, B. W, Op. cit., p._?62.
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Among the arguments against grouping are the following:

1.

24

3.

10.
11,

12,
13.

15,

Grouping is undemocratic; it will lead to deteriora=-

tion of democratic idesls and institutions,
Grouping results in the development of undesirable
personality traits, such as inferiorities and su=-
veriorities,

A co=orerative class spirit cannot be developed
when children are divided in this manner,

There is no insriration for dull pupils,

Bright children overwork,

Grouping is fatalism and determinism; it assumes
that individuals do not change.

Undesirable competition and selfishness are fostered
in homogeneous groups.

Instruction is not adapted to groups of varying
ability.

Groups cannot be kert homogeneous because children
are constantly changing.

Grouping 1s not a substitute for teaching,
Grouping as carried on 1s largely arbitrary and
much harm is done,

Parents are against ability grouring.

Homogeneous grouping alds in the perpetuation of
the traditional emphasis on static abstractions.
Grouring impedes soecial progress,

Children most in need of help are branded as educa-
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tionsl failures,

In sumary; there are many pros and cons on the values of

' grouping and the grour nrocesses in general, but as a rule the

| positive values se=m to far outweigh the negative at first

sight, But as Teigs points out in many cases the basis of

clnssification was not definite, grours were treated differently|

| end meny studies used no control groups rendering the studies

"naive and erroneous” and rroducin- "no real evidence in favor

of either side,"35

In types of grouping there seems to be much evidence to
the effect that grouping must be done on a basis of relative
success and achievement and more preferebly on a highly homo-
geneous basls, i1f it is to be most effective,

In the discussion of previous experiments it was noted
that a2 majority of exreriments found that grouping and group
evalustion does tend to increase interest, motivation and
learning, but that the amount to which it does is highly im-
measurable, It 1s influenced grestly by many other eriteria
rendering methods of evaluation meaningless, Also noted is the
fact that methods of grouping ere =o many and varied that 1t is

almost en impossibility to measure one against another reliably.

35. Teigs, B, W,, op. cit., p. 265,
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CHEAPTER THREE

I'HE PROBLEM

INTRODUCTICN:

In restating the problem it is noted that grouring, if it

l

is to be effective, must be based upon currently accerted rrac- j

tices and upon a careful research into the values of grouping

l

#s an organizational means of instruction., As listed r-r'.snriousljr-l

| under the definition of grouping there are eight points or va-

lues upon which grouping should be based, l

i STRUCTURING TH® PROJECTS '

In structuring the laboratory vroject portion of this re-
search 1t is necesssary to state briefly each value or pguide to |
effective grouping, and how each is to be imnlemented into the
structure of the v»roject,

l, In providing for individual differences, each group 1s to
be formed on the basis of interest In a given subject as
well as ability.

2. The groups will be structured so as to provide for inter-
action, in that they will be instructed tc share research
findings so that all reporting grours will be interderen-
dent,

3. In providing for substantial student direction and con-
trol, students will choose comittee torles and on what

committee they would like to serve (within a previously




outlined general fremework,) I
4. 1In provision for individuality, students will be encour=- f
aged to read widly and to contribute whatever they can. I

Se. In the provision for varied approaches to learning,
committees will be allowed to report orally, give written |
rerorts, or share by means of group buzz sessions, for- I

mal discussions and art work,

I 6. In the provision for evaluative oprortunities, use will

be made of discussions, comnittee work, committee revnorts,

j buzz sessions and extra projects,

| T. To provide for a cormfortable working climate, materials }

f will be made readily available, Desks, chairs and tables

ﬂ will be moveable for committee work and ample time will
be allotted when nesded,

8, In rroviding for a wholesome social emotional and aca-
demic climate, students will be allowed to pick their

committees, have freedom In selection of material be

encouraged to explore for other relevant materials, and

to interact as normally as permitted by the situation

thet prevails,
DESCRIFPTION COF THE GROUP:

This particular group of sixth grade students may be des-
eribed as children of lower middle socio-sconomie background
‘iand having a particular social stigma of being 50% discipline
problems, Approximately 257 of these students are borderline

cases being too fast for an ungreded slow learner class, yet too




slow (C rating or lower) for a normal group, There are several

students of very high caliber who were placed into this group,

| for administrative reasons such as late entry or for being dis-

cipline problems,
The range of scores for the general ability of this group

was taken from the results of the Henmon lelson test of general

| ability, and ranged from a low "D" to a high "C",

The range of scores for the reading ability at the start of
the project was taken from the Iowa reading ability test and

ranzed from grade levels 2,5 to 7.l, a range of L.6 years,

{ DESCRIPTION OF THE PROJECT:

A, Grouping will be exrerimented with in the following subjects
l., Reading
2. Social Studiles
3« Sclence

B, Division of the class will be into three groups for the

purpose of instruetion:

Group /1
l. Reading Group /2 Individual Text Books
Group i3
Group A - Climate and
Geography
2. Social Group B - People and Unit on Africa
Studies Occupations

Group C - listory and
Current Events

Group X - Types
3., Seience Group Y - Habits Unit on Animals
Group Z - Uses




CHAPTER FOUR

PRESENTATION OF DATA

READING UNIT

| I OBJBCTIVES:

Group #1 - Cbjective: To complste units 1 - #8 comrletely
in text "Wings to Adventure" (Grade 6) including understanding
and uze of vocabulary snd workbook exerciles, ixtra reading to
be chosen from class library and "loan plan"” readers. (Grades
6 -7

Group #2 - Objective: To complete unit 71 - #8 completely
in the text "Tralls to Treasure" (Grade 5) including under-
standing and use of vocabulary and workbook exercies, Ixtra
reading to be chosen from class library and "loan plan” resaders
(Grade 5).

Group #3 - OUbjective: To complete unit #1 - /8 completely
in the text "Trails to Treasure" (Grade 5) including vocabularly
and workbook exercises, Ixtra reading to be chosen from class
library and "loan plan" readers (Grades 5 - 6),

1T FROCEDURE:

In determining group composition for reading, the follow-

ing guides were used:

1, Frevious teachers! end-of-the-year stopping points, or
last page completed in the last text used.

2+ Individual oral and silent reading tests to determine




' comprehension levels and general ability., (To be administered

during the first two wesks of school,)
3, Cumulative records describing various background informa-
tion such as scores on 3, R, A,, I. Q. and other tests,

L, Temporary grouring nd assignments until more extensive

|
After the children had been adecuavely grouped three things |

evaluation could be made, followed by a procecss of re-grouping,

wore done:

l, ach group was given a text from which they could do their
basie work-study skills such as vocabulary, workbook exercises
and silent and oral reading,.

2. Bach group was given a "loan plan" reader from which they
could do extra reading, These extra readers were chosen at a
difficulty level corresponding to the level of the basic text
which was being used.

3+ In addition to the basic text and loan plan readers a
class library selection of over 100 books was made available
for general use by all three groups. The children were allowed
to choose their own library books, consuming them at their in-
dividual rates,

IITI Primary Observations:

Readily noticed were the facts that:
1. Group /1 which was the most advanced group at the outset
had very little trouble in msstering the many basic skills in-

volved in reading and began to progress rapldly.

2, Group #2 which, at the outset, was not too far removed in
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level from Group -3 begen to advance also, but not quite as ra-

| pldly as did Groups #1 and 3. As the work progressed and the

| vocabulary became -ore difficult Group /2 required increasingly

more help.

3« Group /3, although starting at the same level as Group 2,
also began to show signs of differentiation, in that some indi-
viduals needed less help than d4id others,

It was at this point of primary observation that a shifting
of students was needed snd undertaken,

l, Fost of the slower readers remained in the slowest Group
#2e

2. Some of the faster readers from Group /2 were then moved
to the faster or higher level Group 3.

3. The slower readers of Group /3 were moved back to Group
i#24

lis Interestingly enough, Group #1 continued at their own
fast pace neither gaining nor losing students.

5. As a result of this shifting of students, three distinct

reading levels or groups were obtained, Group #1 being the best,

Group #2 being the poorest, and Group #3 being the middle or

average group,
It was observed at this point that Group #1 had now begun
to read ahead, read extra stories, and even extra books, As
their skill in language fascility grew, 90% of them becan wri-
ting book reports on their extra readings, This writing of re~

ports on extra reading was true also of Group #3 but when group

T

-
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slzes were considered, there were porportionately fewer reports

from Group /3,

TABLE 7l

Surmary of extra reading reports at mid-point in unit,

Group /: (Past group) - six students

approx, 30 rerorts - (approx, five apilece).
Group #2: (3low group) - 12 students

aprrox, 10 rerorts - (aprrox. one apiece).
Group 73t (liddle group) - 10 students

approx, 2i rerorts - (approx. 2 apiece).

It was also found that Group 72 had relatlively fewer re-

ports, and along with a general overall slowness, began to lose
interest in reading, At this point it became increasingly
difficult to motivate this groun while Groups 71 and /3 reouired
very little motivation,

IV ADDITIONAL OBSTERVATICHSS

l, A notable observation made while grouping students for

rgading was that; in cases where a student would tend to be in
a poor reading group, they would tend, also, to be on the poorer
end of the scale in almost all subjectsz, with the exception of
just a few, This may possibly be exvlained as a result of a
basic lack of comprehension stemming from en inability to read,
2, There was a slight soclal uneasiness attached to being in
a poorer reading group. This is one of the problems in grouping
which cannot be avoided regardless of how the problem is ap~-

proached, However, the pupils in this particular slow group

|
|
!
f
|
|
|
|
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seemed to find comfort in the fact that they were in a group

| which was pretty nearly alike in general reading ability. As

| a result of this comfort, it is felt that every student in the

group wss placed in a position more conducive to learning.

3« In the overall accomplishment of objectives, Group 71
starting at a lovel one full year shead of Groups 72 and 73
proceeded to complete the basic text, workbook exercises and
vocabulary which were outlined as the term's work. In addition
Group /1 also complated the reading of two loan plan readers
on sn independent reading basis and turned in a total of 72
reports on extra readings,, This was approximately seven reports
per student, The assumption is made that this large number of
reportes was caused by allowing of students to proceed at thelir
own rate of speed, unhampered by the slower readers,

Ls Group #3, although not reaching the degree of skill and
accomplishment of Group ‘1, accomplished vossibly more than
did Group i1, because Group /3 started at a level almost one
full year behind Group #1l., (The same level as Group /2).

Group #3 turned in a total of L7 reports, which waes &sn approxi-
mate average of four reports per student.

S5« Group #3 had the widest range of reading ability. A di-
vision of this group into two more groups might have proven
valuable had time not been so important a factor, Also, a
possible lack of sdequate time for planning on the part of the

teacher might have arisen as a result of a further division of

groups,

i
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6. OGroup 72, the slowest of all three groups involved, was

| found to be not overly productive and possibly underproductive.

Fad they been left tc proceed as a part of a larger more ad-
vanced class, It 1s conceivable that, they may have accomplished
much less in the way of reading skills, It is assumed that as

a part of a homogeneous group, these pupils maintained some
small amount of procress. This, if it accomplished nothing

else, prevented a por=ible regression, Group #2 completed

approximately £0% of the material outlined as basic but did not, |

as did Group #3, advance into the next group's work. There
appeared a decline in the proportional rate of individual read-
ing done by Group #2 as evidenced by the 26 reports turned in,
(Approximaetely two renorts per studént). This, when compared
to an average of four reports aplece for'&roup +3 and seven

reports apilece for Group /1, was very low.




TABLE #2

Reading Progress of 6th Grade Class 1959-60,

GROUF #1

Started one grade
level ghsead of
Groups /2 and '3

GROUF 42
Started at some
level as Group

i3

GROUP #3 I
Started some |
level as Group
7e

Number of
Furils

(6)

(13)

(11)

dork complated

A, Basic text

(1)

3ixth grade level
100% complete

(1)

#ifth grade le-
vel, 080% com-
rlete

(1)

Fifth grade le-

vel, 1005 com-

vlete

(1) I
3ixth grade le- !
vel, 254 com-
plete

B. Workbook (1) (1) (1) .
Sixth grade level | Fifth grade le-|Fifth grade le-
1005 complete vel, 80% com~- [vel, 100% com- |
plete plete '
(1) .
3ixth grade le-
- vel, 255 com-
plete |
C. Loan plan (2) (1) (2)
reador for |3ixth grade level |#ifth grade P1fth and Sixth |
extra read- level grade level
ing
|
D, Total number
of extrs read- (42) (26) (L7)
ing reports
turned in
E. Average number
of ex%ra read- (7) (2) (L)
ing reports
per pupil

60
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TABLE 3
i Chart Showing Test Results for cth Grade Class 1959-60,
READING GENERAL ABILITY
TOWA SeReA. HGN NEL OT13
i STUDENT FRE TEST POST TEST PRE TEST POST TEST
; Grade level Grade level
| 1. Tsd 11.0 Ce A=
20 6.9 9.5 Ce B |
l 3 3.% Le5 D D [
1 l"' '-l»- 7.3 C B I
5. 3.8 5.0 c C
6. 3.3 absent B C
Te L.5 4.3 D C
8. 5.7 Te3 c C
9. L.5 6.6 C B
10, absent 53 D C
11, 5.3 10,2 (o] c
12, 5e3 6,8 D C
130 l-l-o’-]- hos D absent
1. | 5.0 C- c
15' 307 ,4-05 D- D
16, 3.3 absent De absent
17. La7 6.0 D D
18, 4,0 absent c D
19, S absent C c
20, L3 8.1 D D
21, 2.5 L.8 D absent
22, 3.8 5.8 D D
23, Lol 50 C- C
2. Lhe3 absent D D
25, Late lntrant Transferred Late Entrant Transferred
26. 4,0 . D D
274 3.7 5.0 C=- C
28, 4.9 T.6 C- c
Progressed - 20 Procressed 11
Regressed =~ 1 Regressed 3
Fean
Achievement - 1.8
No Chenge - O No Change 12
Incomplete = Incomplete
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It was noted that in most cases of reading testing, the
pupils' reading level was increased by better than one whole
grade level,

In the testing of general abilities it was noted that the
number nroaressigg was arproximately eoual to the number of
those scoring, no change. In the case of progression, the in-
crease in genersl ability was very slight in most cases,

SOCIAL STUDIES UNIT

"AFRICA"

I OBJHCITIVES:

Group A - Objective, to discuss, do research, and rerort

on the climate, the geography and the location of Africa in com= |

parison with other countries.

Group B - Objective, to discuss, do research, and report on
the peorle, the occupations, the products and the religions of
Africa,

Group C - Objective, to discuss, do research, and rerort on
the history, the wealth and the current status and events of
Africa as a nation.

II PROCEDURE:

In grouping the children for this unit in Sociel Studies, a
compogite plan of grouping was used,
1. The children were grouped primarily according to interest
in the different topiecs involved,
2. The children were next considered for certain groups on

the basis of ability and need,

—T‘i — —_———




3. Lastly, children were grouped according to friendship

; patterns,

After each group was formed two rules were outlined to in-

| sure smooth orerction.

1., Hach group was allowed to choose a group chairman and co=-
chairman, This was done by the use of a groupr sociogram de-
signed to determine which student was most capable for this job
in the eyes of his classmates. It should be noted that consi-
derable teacher influence was exerted at this point in determi-
ning who was best qualified, This was done only for the purpose
of eliminating the factor of best friends beingz chosen,

2. Before group work was begun it was pointed out that the

| group chairman had the duties of coordineting his group's re-

search, delegating special assignments, and sharing material
found with the chairmen of the other two groups,
In beginning their group work, several steps were followed:

l. Each group in a general buzz sesslon, discussed their
ma jor tople and objectives, and outlined them, with the help of
the teacher,

2., After these discussions each group began to look for ma-
terial with which their resrective topics were concerned, and
began to take notes on their findings, It was at this point
that a great exchange of material took place between groups,

3. As each group discovered material pertaining to the topic
of another group the chairmen of the groups exchanged the ma=-

terianls, It was through this type of interaction that the chil-

63



dren begcn to learn far more than they would have, had they

;just been handed the material to learn.

L. For their research the children were to use any material
that they could find, bring intc class, or report upon. Books,
magazines, television, newsvapers, and even souvenirs were used
as sources,

5. Daily and periodic discussion sessions were scheduled in
which group progress was evaluated by the children, These

sessions served as an excellent method of review, and even

| better, as a motivational device, 1In these sessions it was ob-

served that the children were possibly more critical of them-
selves than the teacher would have been under similar circum-
stances,

6, Aside from genersl buzz sessions, resesrch, and reading

periods, there were experiences in orsl reading and discussion

with a general class text, In conjunction, homework consisting

of several cuestions to be snswered as checking up guestions,
was assigned, This work was given primarily as a supplemental
activity to the basic group work, Freviously 1t had been used
as the basic activity with group work serving as the supple-
mental activity.

IIXI OB3BRVATIONS:

In the discussion of the accomplishment of objectives, it
should be stated that an assessment of the experience and know=-

ledge gained through the working together of individuals cannot

be based to any great degree upon the final report or end pro-
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| duct obtained, Accomplishment should be measursd in terms of
| what & group or class as individuals have contributed, A test
| upon the material covered 4id nect seem tc be an anprorriate
| method of sevaluation, an individual evaluation of what each per-
son contributed to the accomrlishment of major group objoctives
seemed to be more in order, This was based on the theory that
a person's contribution to a group rroject, will just about
equal the benefits received from the project, thus he may be
evaluated and graded accordingly and with a fair degree of re-
11ability., A teacher's judgment based upon the analysis of
careful observations seoms to be the best metho? of evaluation,
This may possibly be suprlemented by general quizzes on any
material read and discussed as being basic to the unit., This
procedure was followed, and as:igned grades accordingly,

It was not the purpose of this unit to determine whether
group "A" learned more about it's topic (of Afrieca) than did

groups "B" or "C", or whether group "B" learned more about it's

topiec than did groups "C" or "A", and so forth., The primary
purpose of this unit, was that groups "A", "B", and "C", while
doing ressarch and discussing their topies, share their findings
with the class as a whole, The reasoning underlying this pri-
mary purpose was that in this manner the mate;ial to be studied
could thus be systematically distributed, researched, and re-

ported upon in the most efficient and thorough manner possible.
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SCIENCE UNIT

"ANIMAL3"

I OBJECTIVES:

Group £ - Objective, to discuss, do research, and report on

| the different types of animals,

Group Y - Objective, to discuss, do research on, and report
on the different habits of animals (both eating and living).

Group Z -~ Objective, to discuss, do research on, and report
on the different uses of animals to man,

IT FROCEDURE:

In grouping the children for this Sclence Unit on "Animals"
the children were again divided as before in the Social Studies
experiment, on the basis of:

l, Interest in a specific topic.

2, Ability and need,

3. Friendship patterns,

Again, as before, group chairmen were chosen., This time

cholces Wore made on the basls of teacher influence rather than
on a basis of sociometric choices by classmates., In choosing
chairmen on this basis it was found that ability rather than
soclial popularity was used by the children as criteria for se-
lection,

In beginning their work in groups the class decided that

several things were important in the study of animals:

. MICNEENINIRNIPIE I » S0 (A
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l. Types of animals,

2., Heblits of animals,

3. Uses of animals,

It was then agreed that each group would take one of these
topics and present to the other two groups, in the form of a
group rerort, all the material and information which they could
obtain upon their choice of subjects, The following is a brief
outline of the rrocedure that was then followed by each group:

1. Zach group met individually, with the teacher, in a go-
neral buzz session to determine the content of their group rre=-
sentation, At this roint the children were enccuraged to share
any information that they encountered which might be of value
to anothsr group,

2. Sharing of informstion was handled through the chairmen
and co-chairmen, This served as a functionasl way for each group
to acaquire information from a source that previously might only
have been used by one nperson, This also served as a means of
keeping children a2lert to other torics or phases of the basiec
unit, rather than to just one phase,

3, As sources of material for research, it was agreed that a
any material thst could be found, which would make their report
interesting as well as factual would be acceptable, This
arrangement proved cuite satisfactory, in that our class had no
complete set of science textbooks, but several coples of differ-
ent text,

4. As basic material, each student made an outline to follow




68

which was compilad by the members of his group, This outline

consisted chiefly of a list of acceptable materials from which

information could be obtained,

5. Feriodic discussion sassions were held with each proup i
and occaslionally with the class as a whole., The purrose of H
these discussion sessions was to evaluate progress mede by each
group and the clasgss as a whole,

6. Aside from research and discussion sessions, basic silent i
and oral readings were assigned to supplement group activity. '
For this purpose it was necessary to borrow sets of text books
from other teachers to supplement our own "part sets,”

7. As an outgrowth of the reading and discussion sessions, a
basle class outline, was prevared, covering the unit content,
This outline sarved not only as a record of summaries of pgroup
reports, but as a basis for further discussion and exransion

into a major class renort,

IIT OBSERVATIONS AND =VALUATION:

In the evaluation of the accomplishment of objectives of
this unit, the general mowledge and experiences gained through
this type of group work cannot be measured to any great degree
by how much a child can memorize from what he has found. The
evaluation must come from the teacher's observations and be
dependent upon how well each child can apply 1deas and assoclate

his newly found facts with the basic concepts he is discussing*
In the evaluation of this unit three factors of special

significance were noted,
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l. Bach group, in giving its final report, seemed to show an

excellent cormand of material, discussing and answering ques-
tions rsadily.

2. Tach student ssemed to share in the presentation of ma-
terial snd in the clarificatlon of nuestions, It was on this
basis that a partial individual evaluation was made. The re-

i mainder of the evaluation was taken from daily discussions,
i observetions and general grourp work attitudes,
3, HKach child was severely criticized by his fellow group
ﬁ members when he wes not doing his share of the work. This left

? little in the way of discipline or supervision for the teacher,
f
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CHAPTER FIVE f

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

FOR FURTHER RESRARCH *

|
|
I LABORATORY PROJECT: f

I In evaluation of the experiment in reading it was noted
fithat when grouping students for resding:

| 1ls Separate and expliclt objectives must be set for each
?!different group used,

gi 2. Zach group must be divided according to overall general
!iabllity relying primarily, and heavily, at first, upon past

| records and tests, !
| .
; 3. The grouping must be both temporary and flexible., This I

|

tends to free each student to rroceed at his own pace and not

be slowed down by other slower readers,
j. Lastly, grouping although valuesble as an individualized !
i type of instruction definitely takes more of a teacher's school ‘
day. The purpose of this type of instruction can reach a point i
of diminishing returns when there are not enough hours in a
teesching day to adequately plan and teach by the grouping me-
thod. This shortage of time will necessitate the reducing the |
time devoted to other necessary teaching vplans,

II SOCIAL STUDIBES EAFSRIMENTS

When comparsd with the more traditional method of teaching

Social Studies whereby the materisl 1s merely presented, to the
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entire class, discussed and tested for, grouping has a distinct
advantege, Grouping is not limited to materiel outlined in a
single text boock or source of material, In group study a
variety of materials can be advantageously utilized. As a re-
sult of this utilization of varied matarials the students tend
to be batter informed. They beccme more highly criticel and
even unwilling to accept any single source of material as a
final suthority on any aquestion, A lack of this critical think-
ing and information is one of the more serious problems facing
our world today. This groupring also brought about a search by
each maember for new =snd different i14ess pertaining to the sub-
Joct, and a grest desl of use of a varlety of visunl aids in
their reports,

IIY 3CIENCE EXPRRIMENT:

In evaluation of the experiment involving grouping for the
teaching of Science, 1t was noted that the pre-set objectives
were moet to a very high degree, It was not the rurpose of this
experiment to separate the children to determine which group
X, ¥, or 4, learned more, but to group them into more homoge=-
neous closer sharing and working groups., These groups did work
well together =2nd shared any material which they encountered in
their problem-solving research, Another pre-set purpose of this
exreriment was to orient the children into an excellent methed
of systematic study and pursuance of a problem (in this case
the types, habits, and uses of animals), This systematic

approach served as an excellent basis for further and mores de=~
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talled study on an individual basis, It cannot be dabated here

. that ons of the prime objectives of educstion is to motivate

and train for individual study.

SUMF ARY I
i In surmary: Grouping and group evalustion are of vslue in
| the sesrch for better and more effective methods of teaching in

elementary education because:

1. It is not merely organized activity or vlay to group
children, Through the group processes resronsibilities sre
delegated, more information may be gathered, individusl wants
| and needs can be better met, and a direct recult learning is
more personalized, challenging and direct,

2. Through the group rrocesses individual members tend to
have a greater interest in the common problem, They tend to
use a greater source of materials in cecking informetion appli-
cable to thelr toplc yet different, Lastly, they tend to be
more netural in their responses thus riving the teacher a more
accurate picture of their general ability.

3. Through the group processes the teacher will play lesa the
role of information glver and assume more a role of resource
person and groupr member,

CONCLUSION

In conclusion: The matter of grouping, as America's edu-

cational svstem begins the 1960's, continues to be characterized

by three ms jor problems,

1, Problems of terminology including that which is over-
T —— i e —— — e —————— J:-—"—-— —ve—




' lapping as well as conflicting,
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2. Insufficient comrrehensive research data and conflicting
data,
3. Appreciable differences in both vractice and orinidn.

The best grouping procedures it seems reoasonable to con-
clude, are likely to differ from one school to another, the
most desirasble ones being dependent upon suech factor: as:

1, Compretence and maturity of the local staff,

2e Nature of the physical plant,

3. 3chool size.

L, Class,

5. Uesign of loeal curriculum =nd instruction,

6., Willingness on the part of tecchers and administrators to
make the nlan work,

Finally, of extreme importance to we as teachers, the
philosophy and ability of the able teacher are undoubtedly more
important than any grouping rlan in itsell, however, ingeneocus
it may be, with respeect to ereating a good environment for
teaching and learning,

B
In answering the major hypothesis of thils paper it 1s

meintained that thoere is sufficlent professional literature
relevant to guldance in the use of grouping as = means of or=-
ganization for instruction, DMoreover the material investipgated,
and the project conducted, tend to give credance to the idea
that grouping does serve a very fundamental need on the part of

both children and teachers, This need is thst of a more indi-




vidualized type of instruction,
In further research on this problem of grouping and the
evaluation of groups in education, it 1is suggzested that:

1, A longer term and more detailed laboratory project be
conducted., This project would not be limited to only onoe group
of children but would present a cross ssction of several diffar—]
ent classes, and over a pariod of several yesars,

2. The expansion of this research nroblem might also include

the use of a control group which would be selescted, tested, and |

evaluated,on exactly the same baals, the only veriation would
be in the manner in which it is instructed,

3. Testing, if possible, be done to both the experimental
and the control group, at a much later date, possibly 2-3 yenars
later, Thls post experimental test would be primarily for the

purpose of testing long term retention,
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