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Introduction
Who are we?
Who are you? 

Why this topic & this population?
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◦ *Learning Objective 1: As a result of attending this 
presentation, participants will be able to apply current research 
on counseling student’s research identity to their pedagogical 
practice.

◦ *Learning Objective 2: As a result of attending this 
presentation, participants will demonstrate increased insight 
into their own strengths and challenges regarding engaging 
Master’s level students in research.

◦ *Learning Objective 3: As a result of attending this 
presentation, participants will develop strategies for overcoming 
challenges and increasing research collaboration with Master’s 
level counseling students.

Learning Objectives 



What We 
Knew: 
Literature 
Review
Big Picture

5

Student Characteristics:

◦ Engaging clinically minded students in 
scientific research is central to their 
development and also fought with 
challenges (Jorgensen & Duncan, 2014; 
Huber & Savage, 2009; Steel & Rawls, 2014)

◦ Graduate students in clinical programs at 
teaching-focused institutions are 
increasingly working full time, and 
focused solely on practice, not on 
continuing to doctoral work (Barraclough, 
2006).



What We 
Knew: 
Literature 
Review 
Continued

Practitioner-scholar model:
◦ Balkin & Kleist (2016) stated, “a major emphasis of the practitioner-

scholar model is that research is beneficial to informing practice” 
(p. 243)

◦ ACA Codes: “Counselors have a responsibility to the public to 
engage in counseling practices that are based on rigorous research 
methodologies,” (ACA, 2014, p.8)

◦ Houser (2015) notes that “practitioner-scientist more appropriately 
reflect(s) the realities of how many master’s-level-trained 
counselors and educators use and participate in research (p.9) 

◦ The role of needs assessment and program evaluation in Master’s 
level research identity
◦ The needs assessment model impacted current study design
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What We 
Knew: 
Literature 
Review 
Continued
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Current State of Research at the Master’s Level

• Jorgensen & Duncun (2015) 
● State that RI is on a continuum
● Found 3 stages: stagnation, negotiation, 

stabilization
● Students stressed the importance of being 

exposed to research early in their programs 
(Jorgensen & Duncan, 2015)

• Steele & Rawls (2015)
● Overall, master’s level counseling students 

moderately agreed that their research 
training prepared them to understand the 
six objectives of CACREP RPES (Steele & 
Rawls, 2015)

● QAQ Results: highest rated was Value, 
lowest rated was Efficacy (Steele & Rawls, 
2015)



What We 
Knew: 
Literature 
Review 
Continued
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Development of Research Identity at the Master’s Level

● Environment, faculty mentorship, and how/when students 
are introduced to research determine the development and 
growth of RI at the Master’s level (Steele & Rawls, 2015; 
Jorgensen & Duncun, 2015; Barraclough, 2006).
○ “Again, although being involved in both research and 

practice, and using each to inform the other, were 
important, I was also shown that to fully integrate the two 
meant using the processes of one to improve the other,” 
(Barraclough, 2006)

● Professional identity development triggers research identity.
● Research identity is an aspect of professional identity 

(Jorgensen & Duncan, 2015)
● RI is considered an outcome of understanding what it 

means to be a counselor.
• Professional identity development is affected by interactions 

with self, others, and the professional community. Several 
overlaps in the RI development journey of participants. 
However, Each participants RI development is unique and 
is based on lived experiences. ( Jorgensen & Duncan, 2015 ).



“

9Jorgensen & Duncan (2015)



What We Wanted To Know:

Objectives & Research Questions
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The primary objective of this study was to better understand the benefits 
and drawbacks of engaging clinical Master’s level students in research 

as well as strategies for improving this process. This objective was 
explored by investigating the following research questions:

1. What are counselor educators currently doing that is working for them?

2.What barriers and challenges are they experiencing when working with 
Master’s level students in research?

3.What strengths and creative methods have they found for enhancing 
research relationships with clinical Master’s level students?



What We 
Wanted To 

Know: 
Study 

Design & 
Methods
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Study Design
Mixed methods web-based survey
12 quantitative questions, 9 qualitative

Population
Full-time counselor educators at 
primarily teaching-focused institutions.

Recruitment
CESNET and Social Media 

Analysis
Frequencies & correlations
Descriptive coding & triangulation

Trustworthiness



12

What We Found: Study Results 
Demographics

Response: N = 17
•Rank: 8-Assistant Professor 47% 5-Assos 3- Full 1-other
•Years working full time counselor education: Range 1-25, M-8.35 SD-6.6
•Age Range 29-59; M- 46, SD-10
•Optional Marital status and Kids (10 married 35% kids under 18 living at home)



13

What We Found: Study Results 
Demographics

Note: No significant relationships were found 
between demographic variables. However, 

our sample size was small. These ideas could 
be worth exploring in a more in depth 

quantitative study.
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What We Wanted To Know: 
Qualitative Questions

Satisfaction
Question 2: Are you satisfied with the amount of time you are able to spend on research? Please briefly explain your answer. 
Question 3: Are you satisfied with the number of students you are able to engage and/or mentor in the research process? 
Why or why not?

Challenges
Question 1: Do you include students as co-researchers in your current research projects? Why or why not? If you do, how 
many students are currently working on research projects
Question 4: What barriers do you find most prominent when attempting to engage Master’s level students in the research 
process?
Question 7: Has engaging Master’s level students in research hindered you in any way? If so, how have you dealt with these 
hindrances?

Benefits
Question 5: If you are currently collaborating with and/or mentoring Master’s level students in research, what benefits have 
you found for both them and yourself?
Question 6: Has engaging Master’s level students in your research helped you? If so, please share specifically how?

Suggestions
Question 8: Please share any suggestions for other counselor educators who may be struggling to make time for research 
and/or working with students on research related projects. What creative strategies have you used to improve this process?
Question 9 - Optional: Is there anything else you would like to share about engaging Master’s level counseling students in 
research?



What We 
Found: 

7 Themes

◦ 1. ST-Student Limitations 
(Motivation, Attitudes, Skill, Time)

◦ 2. FT-Faculty Time

◦ 3. US-University Support

◦ 4. M-Mentoring

◦ 5. SD-Student Development

◦ 6. IO-Intentionality/Organization

◦ 7. B-Benefits
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We then developed the summary statements 
for each of those seven themes back into the 

four categories from the questions….
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What We Found: Study Results
Satisfaction

● Are you satisfied with the amount of time you are able to spend on research? 
Please briefly explain your answer. 
○ 9-no; 7-yes

● Are you satisfied with the number of students you are able to engage and/or 
mentor in the research process? Why or why not
○ 7-no; 6-yes

● Mentorship: Mentorship emerged as an important aspect of research 
collaboration that added meaning and value for both the faculty and the 
student.

Research...“helps build relationships with students, I enjoy the mentorship process 
that typically occurs during the research process.”
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Benefits
● Overall Benefits: Engaging students in research is beneficial for both 

students and faculty.  Specifically, students' critical and analytical skills 
improve; it inspires students, increases a sense of connection to faculty; and 
facilitates students' professional development. Benefits for faculty include 
gaining inspiration, higher productivity, and allows for opportunities to 
implement research projects. 

● Student Development: Faculty report that students who engaged in 
research experience enhanced development in the following areas: 
research experience, writing skills, presentations, confidence, PhD 
preparation, and overall professional identity. 

“They learn as they do the research with me. We inspire each other. They feel 
more connected to faculty. It is good for students' professional development. It 

not only gives skills and knowledge but builds their CV.”

What We Found: Study Results
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What We Found: Study Results
Challenges

• University Support: Faculty expressed a consistent desire for university support 
through an environment that supports research in the following ways: expedited 
IRB processes, course releases, funding and educational assistance (stats/grant 
writing). 

• Student Limitations: Faculty reported that student time and motivation as the 
primary student limitations. They reported that students being busy professionals 
and additional family obligations, their normal coursework, followed closely by level 
of skill/preparation to engage in research, as the main barriers.

• Faculty Time: In relation to faculty time, the most common response is that they 
purely did not have enough of it. This was due to other responsibilities such as 
teaching or administrative tasks, or their own projects. Next, they reported that 
training and teaching the students to engage in research (statistics, writing, study 
design) added an additional time requirement.

“Time. Most of our students are also working and/or family caretakers, so they do not have 
time or the ability to cut back on work to make time to do research.” 

“Yes, the learning curve is steep, and some students need more supervision that others, have 
varying levels of maturity and motivation, and undeveloped writing skills.”
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Suggestions
• Intentionality & Organization: Faculty recommend that educators 

should be purposeful and intentional in involving students in 
research. They recommended taking a developmentally appropriate 
perspective in working with students, along with taking advantage 
of class assignments in creating research ideas and opportunities

“I recommend finding developmentally appropriate strategies to involve 
masters level students in research…”

“Possibly create a research interest group to outline what students can help 
with and help them identify their personal strengths and provide training if 

necessary.”

What We Found: Study Results



How Does This Apply To You: Pedagogical Implications 
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Application: The importance of active learning in bridging the gap between 
professional identity and research identity

Self- Assessment
● How satisfied are you with the amount of time you are able to spend on research 

with master’s level students?
● 1-Not at all Satisfied to       5-Very Satisfied

● How satisfied are you with the number of students you can engage or mentor in 
the research process?

● 1-Not at all Satisfied to        5-Very Satisfied
● Do you believe it is beneficial for master’s level students to engage in research? 

Why or why not?
● Do you currently have the time and/or motivation to incorporate or increase your 

research collaboration with master’s level students?
○ What would you need to create this space for yourself?
○ How might engaging master’s level students in research benefit you?
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Application: Implementation Plan

Our handout provides a few questions to help 
you apply what you heard today. We hope the 

information presented today will assist you 
setting goals for improving your experience of 
engaging master’s level students in research.



Question & 
Answers

Thank you for attending our presentation!

For additional questions regarding the 
presentation, please email 

aogieblyn@lynn.edu or akadirga@lynn.edu
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