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ABSTRACT 

In this study an effort has been made to explore formulaicity in the Urdu language 

and its pedagogical implication in second language acquisition, both for English as a 

second language and Urdu as a second language learners. It is believed that formulaic 

sequences or prefabs make more than fifty percent of a language. These formulaic 

sequences are of various kinds encompassing idioms, proverbs, collocations and 

sometimes, simple fillers. For the current study, data will be collected from two widely 

circulated Urdu newspapers. The data will consist of lexical chunks or formulas, which 

will be identified on the basis of eleven criteria proposed by Wray and Namba (2003). To 

maintain the inter-rater reliability, the data will be shared with an Urdu language expert. 

After the identification, the formulaic sequences will be classified into six classes. 

Results of the pilot study show that there is formulaicity in Urdu language. It was found 
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that Urdu is also replete with almost all kinds of formulaic sequences, like many other 

languages. 
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Chapter 1 

Introduction 

Recent research includes many attempts to explore the complex nature of 

language and language learning (Ellis, 2002). This tradition extends from viewing 

language as systematic and rule-governed behavior to theories positing the innateness of 

language. In the same fashion, linguists are applying L1 language learning theories for 

second language acquisition (Larsen-Freeman and Long, 1991). Weinert (1995) is of the 

view that, “The notion that learner language, just like full adult language, is based on a 

system of generative rules still motivates the majority of SLA studies” (p. 01). Now, 

linguists and applied linguists are more interested in pattern-based or sequence-based 

learning instead of grammar-based patterns of language acquisition. Researchers are still 

struggling to explaining language learning process, identifying new ways of acquiring L1 

or L2 in an easy, simple and short way and designing suitable material for achieving this 

objective. For this purpose, scholars are analyzing language from various perspectives 

and trying to determine the impact and influence of formulaic sequences on learning 

language - L1 and L2 (Shmitt, 2008). 

This study explores formulaic language in Urdu. It will be the first documentation 

and analysis of formulaic sequences in Urdu, and it will have extremely important 

pedagogical implications in contributing to the literature on formulaic language and on 

linguistic representation and production, more generally. At present, Urdu is spoken by 

more than 165 million people around the world (Gordon, 2005) and for half of them Urdu 

is their second language. This research not only identifies the formulaicity in Urdu 

language and classifies them into different categories but also analyzes the importance 
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and value of learning formulaic sequences by SLA learners (ESL/USL). Further, the 

result of the study can be utilized in designing a customized syllabus by using formulaic 

sequences for L1 and L2 speakers. 

Purpose of the Study 

Though such kinds of studies have been done in many languages to identify and 

categorize the formulaic sequences, the current study is the first to identify and categorize 

the formulaic sequence in Urdu language. The purpose of the study is three-fold: First, to 

analyze Urdu language, see instances of formulaicity and identify what kind formulaic 

sequences are found in it. Second, to explore if learning formulaic sequences is helpful in 

second language acquisition or not. On the basis of identification, analysis and efficacy of 

the formulaic sequences (through review of various studies), I have proposed how 

language practitioners can design a successful formulaic sequence-based syllabus for 

native and nonnative speakers. For the above-mentioned purposes, the following research 

questions were developed for this study. 

Research Questions 

In this study, I explore three questions: 

• What types of formulaic sequences are in Urdu?  

• Are they helpful in SLA? 

• How can a formulaic-sequence-based syllabus be designed? 

Significance of the Study 

As it is mentioned earlier, , there is not a single study which talks about the 

formulaicity in the Urdu language. Urdu has been explored by various scholars from 

different perspectives which encompass Arthur Capell’s (1977 & 1999) work on primary 
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text; the work of Kevin Scannell (2015), Jawaid, Bushra; Kamran, Amir; Bojar & Ondřej 

(2014) on lexical resources; and research of Gumperz and Joseph (1922); Dann and 

James (1924); Daniels and Peter; Bright and William (1996), and the Max Planck 

Institute for the Science of Human History (2015) which describes the acquisition and 

development of language. In the current work, an effort is made to explore what are the 

formulaic sequences in Urdu language, how they can be categorized and how we can use 

them in the context of SLA. 

Limitation of the Study 

Earlier I planned to collect data from spoken discourse instead of written because 

of the fact that manifestation of formulaic sequences could be seen more easily in spoken 

language. Secondly, I wanted to investigate the efficacy of formulaic sequences for 

English speakers who are learning Urdu and Urdu speakers who are learning English. A 

corpus of target spoken language (like BNC) really helps such studies but there is no such 

corpus of Urdu language. Developing a corpus from a spoken discourse would have taken 

more time and finances which are beyond the scope of this study. Investigating the 

efficacy of formulaic sequence for Urdu and English speakers was not possible in this 

study because these kinds of studies are experimental in nature which was beyond the 

scope of the current research. 

 

Organization of the Study 

This study is comprised of six chapters including a chapter on an introduction of 

Urdu language. The Chapter 1 introduces the study and sheds some light on its 

importance and how people are studying formulaic sequences. It also includes, purpose, 
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research questions, significance and limitation of the study. Chapter 2 presents a review 

of previous literature by documenting the study of formulaic sequences by scholars at 

different times. This chapter has the following sections: What is formulaic language, 

Processing of formulaic sequences, Acquisition of formulaic language in L1 and L2. This 

chapter concludes with an overview of previous studies on teaching and learning 

formulaic sequences in SLA. Since this study is about identification and analysis of 

formulaic sequences in general and in Urdu language specifically, in Chapter 3 I give an 

account of Urdu language encompassing where this language is spoken, how many 

people in the world speak Urdu, what does its script look like, and what kind of sentence 

structure it has. Methodology and data analysis tools are discussed in Chapter 4. This 

chapter includes the following sections: Identifying the formulaic sequences, Inter-rater 

Reliability, Categorizing the data, and Sources of data. This chapter also includes the 

results of the pilot study. Data analysis and findings are presented in the Chapter 5 which 

is titled ‘Results and Analysis’. This chapter starts with an overview of the purpose of the 

study and research questions followed by a summary of the overall results and analysis. 

Individual results of each category are enumerated in the rest of the chapter. Chapter 6, 

which is the last chapter of the study, provides a comprehensive discussion on the results 

and analysis of the study. This chapter has the following sections: 

• purpose of the study; 

• research questions; 

• Questions no.1; 

• Question no. 2 with a sub-section on: 



 5 

• why are collocations, idioms, phrasal verbs and function words more frequently used in 

the Urdu Newspapers? 

• guidelines for designing formulaic based syllabus, and review of Wray and Namba’s 

(2003) Model.; 

This chapter concludes with a revised model of Wray and Namba’s (2003) and the 

summary of the chapter. 
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CHAPTER 2 

LITERATURE REVIEW 

This chapter discusses different perspectives within recent research on formulaic 

sequences, their processing, and their acquisition. I begin with a discussion of the 

literature on formulaic sequences. I then proceed to a discussion of the significance of 

learning and teaching of formulaic sequences in the SLA context and how different 

scholars define these. I then provide an overview of the literature, which looks at the 

processing of formulaic sequences by L1 and L2 learners. The last section presents some 

studies that discuss various strategies and techniques for teaching formulaic sequences to 

L2 learners.  

What is Formulaic Language? 

It is necessary to comprehend and grasp the meaning of formulaic language in 

order to recognize the position and use of these lexical chunks in language learning 

(Wray, 2000). Scholars have used several terms for labeling formulaic language these 

are, but not limited to: formulas, prefabricated language, ready-made language, chunks, 

wholes or unanalyzed language and these terms are being used alternatively. 

Formulaic sequences can be very diverse, ranging from simple fillers (e.g., kind 

of), functions (e.g., thank you), collocations (e.g., take an exam), phrasal verbs (e.g., fall 

apart), idioms (e.g., kick the bucket), proverbs (e.g., waste not, want not) to lengthy 

standardized phrases (Boers, Eyckmans, Kappel, Stengers, & Demecheleer, 2006). 

Diversity of formulaic sequences is also reflected in the literature; Wray and Perkins 

(2000) identify well over 40 terms for formulaic language, some of which include 

formulaic sequences, chunks, conventionalized forms, fixed expressions, 
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formulas/formulae, holophrases, lexical phrases, multiword units, preassembled speech, 

prefabricated routines and patterns, ready-made utterances, and sentence builders. 

Because of such range and diversity, it is a major challenge to categorize formulaic 

language into discrete classes because one could be “in danger of misrepresenting the 

nature of the native speaker’s knowledge” (Pawley & Syder, 1983, p. 212). 

Peters (1983) offers a comprehensive account of defining and explaining these 

terms. She presents various characteristics of formulaic sequences; namely: 

Phonologically coherent (fluent, non-hesitant encoding without break in intonation 

contour), have greater length and complexity of sequence, non-productive use of rules 

underlying a sequence, community-wide use of a sequence, idiosyncratic use (I carry 

you=I want you to carry you), situational dependence and frequency and invariance in 

form" (p. 183). 

On the other hand, Wray (2002) defines the term as: 

A sequence, continuous or discontinuous, of words or other elements, which is, or 

appears to be, prefabricated: that is, stored and retrieved as a whole from memory at the 

time of use, rather than being subject to generation or analysis by the language grammar. 

(p. 9) 

It implies that the term formulaic sequence covers a wide range of phraseology and 

cannot be defined in few words. 

Altenberg (1998) found that more than 80% of natural language consists of 

formulaic sequences. This assumption inspired Hoey (2005) who put forward alternative 

views on theories of language (like lexical priming), which substitute traditional notions 

of grammar. Instead of seeing lexical choices as constrained by the slots which grammar 
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make available for them, they regard lexis as systematically structured through repeated 

patterns of use. Sinclair (1991) is of the view that: 

By far the majority of the text is made of the occurrence of common words in common 

patterns, or in slight variants of those common patterns. Most everyday words do not 

have an independent meaning, or meanings, but are components of a rich repertoire of 

multi-word patterns that make up a text. (p. 108) 

Taking into account Sinclair's point of view, Hyland (2018), states, "Grammar is the 

output of repeated collocational groupings. Sentences are typically made up of 

interlocking bundles as words are mentally ‘primed' for use with other words through our 

experience of them in frequent associations"(p. 357). From these points of views and 

statements, it can be concluded that formulaic sequences can help the learner to be more 

fluent in their speech and comprehension. Frequent use of lexical chunks enables learners 

to save their time and effort spent on grammatical and/or syntactical planning and instead 

focus on their proficiency. Wood (2006) states that using formulaic language or 

expressions: 

Reduces the amount of planning, processing, and encoding needed within clauses. It 

gives the speaker time to pay attention to the multitude of other tasks necessary while 

speaking, such as generating specific lexical items, planning the next unit of discourse, 

syntactic processing of novel pieces and so on. (p. 42) 

 It implies that by incorporating lexical bundles into a speech a learner can speak 

more fluently because he or she does not need to spend time and bother with grammar 

and syntactical planning. 
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2.1 Processing of formulaic sequences 

There are many studies that discuss the processing and learning of formulaic 

sequences by native and non-native speakers. For instance, Pawley and Syder (1983) are 

of the view that multi-sequence chunks are processed easily and quickly. Formulaic 

sequences are processed with efficiency because they are stored in long-term memory as 

single units though they consist of many words. They explored the hypothesized 

dispensation advantage (means speed of processing formulaic sequences) for formulaic 

sequences by matching reading times for formulaic sequences versus equivalent non-

formulaic phrases for native and non-native speakers. They found that the formulaic 

sequences were read and processed more quickly than the non-formulaic phrases by both 

groups of participants. This result supports the assertion that formulaic sequences have a 

processing advantage over creatively generated language. Oppenheim (2000) is of the 

same view that native and non-native speakers process recurrent sequences more 

conveniently and efficiently. In another study, Boulder (1989) found that her Swedish 

students' speech is usually composed of formulaic sequences and they feel at ease in 

using lexical bundles in discussions as compared to non-formulaic sequences. Kuiper 

(2004) gave an interesting account of his investigation of the speech of sports 

announcers, commentators, and auctioneers. His analysis showed that these speakers, 

both L1 and L2, rely heavily on using formulaic sequences as they can impart and convey 

larger chunks of information to the audience without relying heavily on grammatical 

patterns. 



 10 

Schmitt and Underwood (2004) conducted an exploratory study to determine the 

processing of formulaic sequences by “examining recognition times of their (formulaic 

sequences) component words” (p. 187). There were two main questions of the study: 

1. How many of the component words does it take to recognize the sequence? 

2. Whether certain words play a greater role in the recognition? 

For this experiment, they selected twenty native and twenty non-native speakers 

of English (including male and female from undergraduate and postgraduate classes) 

from the university of Nottingham. Only non-native speakers who got a minimum 

required score on the TOEFL or IELTS were included in the study. 

The researchers used a ‘Self-Paced Reading’ technique to determine the 

recognition of formulaic sequences. In this technique, the words appear on the computer 

screen and the participants are asked to press the button to proceed to the next word. The 

computer measures the time spent between the push of the button. This time difference is 

considered as time spent on recognition of each formulaic sequence. The ‘Self-Paced 

Reading’ technique was based on Aaronson and Scarborough’s (1976) technique in 

which shows the words one-by-one on the computer monitor (as cited in Schmitt and 

Underwood, 2004, p. 174). 

In this study, the participants were called individually to complete the task. They 

were asked to choose the correct sequence from a 3-option multiple-choice question. At 

the end, the non-native speakers were asked to describe the meaning of the sequences 

they choose during the test. All the formulaic sequences and target words (the final 

component word in the formulaic sequences) were embedded in a contextualized story. 

The results were analyzed by using ANOVA. 
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The researchers measured the results on the following points: (i) recognition times 

of the native versus non-native speakers for words in the formulaic sequences, (ii) 

recognition times for terminal words versus control words, (iii) recognition times of non-

natives who knew the formulaic sequences versus those who did not, (iv) effect of length 

of the formulaic sequences and (v) effect of word position in the formulaic sequence. 

Results of the study show that native speakers process formulaic sequences more quickly 

than non-native speakers, which was expected. But it was not expected that recognition 

of the target component words did not affect the processing of formulaic sequences by 

native and non-native speakers. 

The study by Schmitt and Underwood (2004) is very useful for determining the 

processing of formulaic sequences at receptive level by native and non-native speakers 

but it does not produce expected results for examining the processing of component 

words at the initial and final position of the formulaic sequences. This study does not 

provide any information about the selection of the candidate formulaic sequences. 

Thirdly, it does not consider cultural context of the non-native speakers. For example, in 

some culture it is inappropriate to reaffirm something from the same speakers, as it was 

done in this study when the participants were asked to orally prove that they understood 

the meaning of the formulaic sequences, which they have selected in the test though the 

native speakers were not asked to appear in the same interview. Overall, the researcher 

used a good technique (methodology) for assessing the processing of formulaic 

sequences by native and non-native speakers. 

There is another study conducted by Jiang and Nekrasova (2007) to investigate the 

processing of formulaic sequences by native and non-native speakers of English. Their 
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study examined the representation and processing of formulaic sequences in an online 

grammaticality judgment experiment. The study focused on testing the claim that 

formulaic sequences are holistically represented and processed, which is also known as 

the holistic hypothesis. The holistic hypothesis predicts faster reaction time for formulaic 

sequences than for non-formulaic sequences both for native and non-native speakers. The 

researchers examined their hypothesis by comparing the participants' reaction times to the 

two types of test materials in a phrase judgment task. 

Data was collected from 40 participants including 20 native speakers (NS) and 20 

non-native speakers (NNS) of English. The NNSs had different language backgrounds. 

They were highly proficient speakers of English as an L2 and were all enrolled in a 

graduate and undergraduate program. There were 25 females and 15 males. The test 

materials consisted of 26 formulaic sequences, 26 non-formulaic sequences, and 26 

ungrammatical sequences. The 26 formulas were from several corpus-based studies (e.g., 

Biber & Conrad, 1999; Cortes, 2004; & Lenk, 1999). A set of grammatical non-formulaic 

sequences was then constructed by replacing one word in a formula with another word of 

similar length (in terms of a number of letters) and frequency. For example, for the 

formula to ‘tell the truth’, the last word was replaced by another word to form a non-

formulaic sequence, to ‘tell the price’. Finally, they came up with a set of 26 

ungrammatical word sequences which consists of: 

• Example of Formulaic Sequences: as soon as, in any case, to begin with, going back to, 

the point is, one of the most. 

• Example of Non-Formulaic Sequences: as mean as, in your case, to dance with, turn back 

to, the work is, one of the new. 
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• Example of Ungrammatical Sequences: corner yellow that, party than great, people in go, 

than less far, why you again, must so study. 

The participants were selected randomly. Each participant was required to respond 

(YES/NO) to one of the three test lists. Items appeared one by one, in a random order on 

the computer screen. The task lasted for 5 to 7 minutes. At the end of the task, three 

reaction times and three-error rate means were calculated for each participant one for 

each of three conditions: formulaic, non-formulaic and ungrammatical. 

On the basis of the results, the researchers concluded that low error rates among 

both NSs and NNSs suggested that the materials included in the experiment were 

appropriate in terms of their grammaticality status, which proved that the grammaticality 

judgment task can be successfully applied to phrases. Secondly, the data were consistent 

with those of several previous studies that examined the processing of idioms involving 

similar tasks. For example, in comparing processing time for idioms and non-idiomatic 

phrases in a similar phrase judgment task, a number of researchers reported that 

participants responded to idioms more rapidly than to control phrases. Considered in this 

context, the results of the experiment suggest that formulaic sequences, like idioms, are 

stored and processed holistically as single units by both NSs and NNSs. Thirdly; the 

lower error rates for the formula (formulaic sequences) items were also consistent with 

the holistic hypothesis. In a timed task, the additional process of syntactic analysis in 

judging a non-formulaic phrase entails more chance of making errors. A grammatical 

phrase may be considered ungrammatical when the syntactic analysis is performed under 

time pressure. Such errors are less likely to occur in the case of formulas, which do not 
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require syntactic analysis. A higher error rate can be expected for non-formulaic phrases 

than for formulas. 

In the grammaticality judgment task, the researchers were interested in knowing 

whether a syntactic analysis is performed in a phrase-judgment task or not? For this 

purpose, the participants are supposed to analyze the syntactic well-formed-ness of the 

word sequences they read before deciding whether the phrase is grammatical or not. That 

is what happens when non-formulaic sequences, such as on the chair, are the stimuli 

(case of formulaic expressions, e.g. ‘on the contrary’). The expression is lexicalized and 

represented as single units in the mental lexicon. Recognition of the component words 

would lead to the localization or activation of the lexicalized formula. The localization of 

an entry in the lexicon tells the language processor that this is a grammatical phrase, 

which, in turn, leads to a positive response. There is not any syntactic analysis occurring 

in the process. Thus, formulas can be responded to faster and with fewer errors than non-

formulaic phrases (Jiang, 2007). 

The study proposed that formulaic sequences might be introduced to students as 

unanalyzed phrases having a single translation equivalent in the learner's L1. In this 

scenario, such formulas are likely to be represented as unanalyzed units in the learners’ 

L2 lexicon from the very beginning. Secondly, formulas may go through an analyzed 

stage first when they are treated and function like regular phrases. They become 

holistically represented at a later stage as a result of an instance-based frequency-driven 

chunking process. It is conceivable that both developmental patterns may occur in the 

same learner.  
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Acquisition of Formulaic Language in L1 And L2 

Research in English and many other languages as L1 and L2 explore the role, 

efficacy, and impact of using formulaic sequences for improving reading, writing and 

speaking skills. For instance, there are a number of studies that discuss the phraseology, 

categorization system and lexicography of Russian as mentioned by Cowie (1998). These 

studies explain the existence of formulaicity in the language. There are many languages 

in which scholars found instances of formulaic sequences. For instance, Cardey and 

Greenfield (2002) studied the formulaic sequences in the French language; Butler (1997) 

studied the existence of formulaicity in the Spanish language while Togmini (2002) 

studied Italian. But there is still no study on Urdu. Schmitt (2008) is of the view that: 

Not only do formulaic sequences exist in many languages, but also their multilingual 

participants were largely able to transfer the meaning of formulaic items across L1, L2, 

L3, and L4. Although it is much too early to confidently declare formulaic sequences as a 

universal trait of all languages, the widespread existence of formulaicity in the above 

languages strongly suggests that such an assumption is not unreasonable and is probably 

worth allowing until proven otherwise. (p. 79) 

Recently, much importance has been given to ready-made chunks for learning L1 

or L2 though these were underestimated earlier (Nattinger & DeCarrico, 1992). The study 

of formulaic patterns has a long and eminent history in applied linguistics, which dates 

back to Jespersen (1924) and to Firth (1951), who propagated the term ‘collocation 

’along with the illustrious motto that ‘you shall judge a word by the company it keeps.’ 

More recently, Nattinger and DeCarrico (1992) accentuated the importance of frequent 

multi-word combinations as a method of support for communication by making a 
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language more expectable to the hearer. Both of them believe in the usage-based theory 

that encompasses teaching language by exploiting its formulaic aspects. These formulaic 

sequences or chunks play a significant role in learning the second language. In the case of 

degree and scope, the formulaic sequences make a major part of almost all types of 

discourses. Foster (2001) believes that one-third to one-half of language consists of these 

sequences. And these ready-made chunks are used in numerous ways. For Schmitt 

(2008), these formulaic sequences are being used to introduce and explain many concepts 

in our talk: 

They can be used to express a concept (put someone out to pasture / retire someone 

because they are getting old), state a commonly believed truth or advice (a stitch in time 

saves nine / it is best not to put off necessary repairs), provide phatic expressions which 

facilitate social interaction (nice weather today is a non-intrusive way to open a 

conversation), signpost discourse organization (on the other hand signals an alternative 

viewpoint), and provide technical phraseology which can transact information in a 

precise and efficient manner. (p. 2) 

This frequent use of these chunks of language and their significance has encouraged 

many linguists, applied linguists, and sociolinguists to explore this area for learning L1 

and more recently for L2. 

While discussing the usage of formulaic language by L1 learners, Carter (2004) is 

of the view that, "There is a consensus that some L1 acquirers do learn and use formulaic 

sequences before they have mastered the sequences' internal makeup" (p. 9). Unlike 

Carter, Nelson (1973) gives another perspective on L1 learner's preferences for learning 

these lexical bundles. He investigated that children who had referential preferences 
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usually learned more single words, particularly nouns. Conversely, children who had 

more expressive tendencies were more likely to learn whole expressions that were not 

segmented. It can be inferred that L1 users are more inclined towards learning formulaic 

sequences in the first place. This study does not encompass the processing of formulaic 

sequences by L2 learners, but it sheds light on learning these sequences early and more 

easily by native speakers. But it can be hypothesized that if the use of formulaic language 

assists L1 learners in acquiring the language, then it can help L2 learners too. 

In an empirical study Schmitt, Zoltán, Adolphs, and Durow (2004) investigated 

the acquisition of a set of target formulaic sequences under semi-controlled conditions. 

Dörnyei, Skehan (2003), Sawyer and Ranta (2001) believe that there are many factors, 

which affect the language-learning process. Zoltán, Adolphs and Durow (2004) assume 

that if these are the factors, which affect language learning then there might be some 

factors which influence the acquisition of formulaic sequences too. In their research, they 

measured the influence of these factors on learning formulaic sequences. 

For this purpose, the target formulaic sequences were selected on the basis of 

three principles: 

1. Relevant frequency of the formulaic sequence with comparison to language use. 

2. The formulaic sequence could be embedded into English for academic purposes (EAP) 

courses. 

3. Usefulness of the selected formulaic sequences for the SLA students. 

By following these guidelines, 97 formulaic sequences were chosen from Biber et 

al.’s (1999) list of lexical bundles and 59 formulaic sequences from Nattinger and 

DeCarrico’s (1992) list of functional lexical phrases. Some of the words were selected 
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from Hyland's (2000) list of words (words used to express doubt or certainty). In order to 

know the frequency of their occurrence, the list of selected formulaic sequences was 

compared with British National Corpus (BNC), CANCODE, and MICASE. Only those 

formulaic sequences, which were more frequent in all those corpora, made the final list. 

The second list of 74 formulaic sequences was compiled from the EAP material. Both the 

lists were compared and the third list of 45 formulaic sequences was compiled. This list 

was discussed with the EAP instructors and a final list of 20 formulaic sequences was 

compiled which followed the three guiding principles. 

The aim of their study was to measure acquisition of formulaic sequences through 

productive and receptive skills and aptitude and motivation of the learners. A cloze test 

based on contextualized stories was designed to measure the productive skills. For 

example: 

Learning English as a second language is a difficult challenge, but we do know 

several ways to make learning more efficient. 

Fi------- of a ------, almost every research study shows that you need to use 

English as much as possible. 

(Answer: First of all).  (Dörnyei, Durow, & Zahran, 2004, p.58) 

For measuring receptive skills, the same contextualized version of the story was 

used but this time the students were asked to choose a correct option from multiple 

choices. For example: 

International debt 

Speaker A: I ‘ve been watching the news report and they say that (11)-------the 

international debts of poorer countries might be canceled. 
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11. a. there’s a good chance that 

 b.  it seems to be happening that 

 c. the evidence is increasing 

 d. people are thinking that 

 e. I DON’T KNOW   (Answer: a). 

      (Dörnyei, Durow, & Zahran, 2004, p. 

59) 

For measuring the motivational profile of the learners, a 14-item aptitude test was 

used. 

For this study 94, students were selected who got minimum TOEFL (213) or 

IELTS (6.0) required for the entrance into the EAP professional program. There were 67 

female and 27 male who were 22-26 years old. Out of 94 participants, 63 spoke Chinese 

as L1. The SLA learners were enrolled in two or three months EAP (English for 

Academic Purposes) course. Participant's acquisition of formulaic sequences was 

measured through pre and posttests. 

Dörnyei, Durow, and Zahran (2004) developed a comprehensive methodology for 

collecting data. By applying this methodology, the researchers got satisfactory results 

about the participants' productive and receptive skills, but they were unable to collect 

data on participants' attitude/motivational levels. They could not find any relationship 

between learning of formulaic sequences and students' individual differences. There are 

few things that they should have considered for getting better results about all the 

influencing factors. For example, from the total number of students (94), 63 students 

spoke Chinese language as their L1. Secondly, 67 participants were female. All the 
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students were not enrolled in the same program. Some students joined two months and 

others three months EAP professional course.  Due to these factors, the researchers were 

unable to get satisfactory results as they saw a slight increase in vocabulary size of the 

students, but student’s knowledge of formulaic sequences was increased to a great extent 

(out of 70, 34 get full marks). 

In another study, Dörnyei, Durow, and Zahran (2004) investigated the effect of 

individual differences on the acquisition of formulaic sequence. The main question of 

their study was, “what learner characteristics and learning conditions/processes facilitate 

the successful mastery of formulaic sequences, thereby empowering learners to beat the 

odds?” (p. 91). 

For this purpose, the researchers selected seven participants from a pool of 24 

international (only Chinese and Japanese) who achieved ‘extreme gain scores’ on the two 

kinds of formulaic sequence tests (pre and post-test). Participants were divided into two 

groups: good and slow formulaic learners. ‘Good’ participants scored 10 or above on the 

tests while the ‘slow’ obtained 1 or below. 

Participants were enrolled in a two and a three months EAP (English for 

Academic Purposes) intensive course. After the pre-and-posttests, the participants were 

interviewed. It was a longitudinal study so the students who were enrolled in a two 

months course were interviewed at the beginning and at the end while those participants 

who were enrolled in a three months course were interviewed three times (beginning, 

middle and end). The purpose of these interviews was to observe and describe the reasons 

(students' motivation, attitudes and beliefs), which caused them to score high and low in 
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the test. On the basis of the pilot study the final list of interview questions included such 

issues as: 

Students' reaction to the host country; their attitudes and beliefs about learning a 

language; their language learning motivation and any possible changes in it; their 

perceived progress and any factors they thought might have facilitated or hindered it; and 

finally their social well-being. 

(Dörnyei, Durow, and Zahran, 2004, p. 94) 

The interviewer developed a good rapport with the interviewee. They often 

participated in social gathering and activities together. The interviewees were dealt as 

participants, not subjects. After establishing the rapport, the participants were asked to 

appear in the interview. 

On the basis of the quantitative (tests scores) and qualitative (interview) data, the 

researchers concluded that there are three factors, which play a significant role acquiring 

formulaic sequences of L2. These include language aptitude, motivation, and 

sociocultural adaptation. This study presents a different perspective on the acquisition of 

formulaic sequence by non-native speakers. The Research results are more reliable 

because they were analyzed not only quantitatively (pre and posttest) but also 

qualitatively (interviews). The results of the study could have been more generalizable if 

the participants were selected from the same course. In this study participants were 

chosen from a two-month and a three-month course. Participants from a two month 

course appeared in two interviews while participants of a three month course interviewed 

three times. 
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Researchers have paid much attention to identifying whether L2 learners acquire 

formulaic sequences in the same way as L1 learners or not. There are many studies that 

deal with processing of formulaic sequences by native and non-native speakers. Scholars 

used various techniques and methodologies for investigating language learning by L1 and 

L2 learners from this perspective. For instance, Underwood (2004) studied the use of 

formulaic language by native and non-native speakers by applying eye-tracking 

methodology. He offered a reading task to the learners that consisted of formulaic and 

non-formulaic sequences. He found that native speakers spent less time on identifying 

idioms and they ignored the following words after they recognized these lexical bundles. 

In the same way, non-native speakers also recognized the lexical bundles immediately as 

compared to non-formulaic language but spent more time in recognizing these lexical 

bundles as compared to native speakers. This study suggests that L2 learners, like native 

speakers access formulaic sequences faster as compared to non-formulaic sequences. 

Conklin and Schmitt (2008) examined the processing of formulaic language by 

native and non-native speakers (L2) by comparing reading times for formulaic bundles 

versus matched non-formulaic chunks. In this study, they found that ready-made chunks 

of language were processed more readily with less time as compared to non-formulaic 

sequences or phrases. Their findings support the hypothesis that processing of formulaic 

sequences has advantages over non-formulaic phrases or creatively generated language. 

From their findings, they concluded that non-native speakers, like native speakers, enjoy 

the same advantage in using and of course processing the formulaic sequences. 

In a similar experiment, Jiang and Nekrasova (2007) investigated the processing 

of formulaic sequences by second language learners. They conducted two online 
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grammaticality judgment experiments. They exposed English as second language 

speakers (ESL) and native speakers to formulaic and non-formulaic sequences or phrases 

matched for word length and frequency. The results found that both non-native and native 

speakers responded to formulaic sequences faster and with fewer mistakes as compared 

to the non-formulaic phrases. They concluded that formulaic sequences are stored as a 

holistic unit and produced in the same way by both the native and non-native speakers. 

As we know that learning a language is actually composed of two macro skill 

acquisitions: mastery of both receptive skills and productive skills. The above-mentioned 

studies discuss the impact of formulaic sequences on learning L1 and L2 from the 

perspective of comprehension or receptive skills. These studies suggest that language 

learners whether L1 or L2, recognize formulaic sequences with ease and in short time 

when the text is replete with formulaic sequences. In the following passages, I have 

mentioned a few studies, which examine and analyze the influence of formulaic sequence 

on oral proficiency or productive skills. In other words, these studies focus on, either 

more exposure or inclusion of formulaic sequence increases the oral proficiency of L2 

learners or not. 

The above studies discuss the use and processing of formulaic sequences by 

native and non-native speakers. These studies show how second language learners use the 

knowledge of formulaic sequences for improving their reading and oral proficiency. In 

the following, I mention studies which deal with teaching perspectives. These studies 

elaborate how teaching language, by incorporating formulaic sequences, can help and 

assist second language learners in learning the target or L2 language. 
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Many scholars have also researched and analyzed the effect and influence of 

using formulaic sequences on the oral proficiency of non-native speakers. Boers (2008) 

investigated the efficacy of formulaic sequences and their impact on oral proficiency. In a 

small experiment, he investigated whether the use of formulaic sequences helped learners 

improve their oral proficiency of L2 or not. He divided the learners into two groups: 

control and experimental. The experimental group was provided extensive listening and 

reading opportunities. The instructor's speech was full of formulaic sequences. At the 

end, both the experimental and control group were interviewed. The results showed that 

providing non-native speakers more exposure to formulaic sequences could increase their 

oral proficiency. 

Pawley and Syder (1983) discuss the necessity of mastery of a body of lexicalized 

sentence stems in order to achieve fluency. They are of the view that:  

A lexicalized sentence stem is a unit of clause length or longer whose grammatical form 

and lexical content is wholly or largely fixed; its fixed elements form a standard label for 

a culturally recognized concept, a term in the language. (p. 191) 

For Wood (2006) this sentence stem or: 

A string is needed for expression which links to the concept to be expressed. These 

prefabricated pieces are often strung together in a way appropriate to the communicative 

situation, allowing the speaker's energy or attention linked with single lexical units in the 

speech run to be freed up to plan larger stretches of speech. (p. 41) 

We know that using lexical bundles or formulaic language can articulate several of the 

most acquainted notions and speech acts. It can improve the oral proficiency of a learner 

if he or she can access these lexical chunks from memory and able to use these bundles 
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according to a target situation. Wood (2006) is of the view that, "A considerable amount 

of evidence exists that formulaic sequences, multi-word phenomena such as collocations, 

idioms, phrasal verbs and so on, play a significant role in the production of fluent speech" 

(p. 9). In his longitudinal study, he examined the effect of the intensive use of formulaic 

sequence in focused instruction on Japanese learners of English as a foreign language. 

After six weeks of focused instruction, he observed that there was a robust increase in 

fluency of the learners. He concluded that there is a strong relationship between 

formulaic sequences-based instruction and fluency of second language learners. 

Discussing the question of learning formulaic sequences by L1 and L2 learners, 

Schmitt (2004) explains that: 

For L1 learners, it has been proposed that unanalyzed sequences provide the raw 

material for language development as they are segmented into smaller components and 

grammar. If so, it is possible that they serve the same purpose for L2 learners. (p. 12) 

It means that learning these formulaic sequences by non-native speakers will help them 

acquire language easily as these sequences serve the native speakers. For Schmitt, 

sequenced-based learning appears to play a significant role in language but still it cannot 

be said how much part it can play as compared to grammar-based learning. 

Wray (2002) gave an account of sequence-based and grammar-based acquisition 

of L1. She presented how a balance between sequence-based and grammar-based 

learning developed, and how it varies at various stages of L1 development of children. At 

first stage (from birth to 20 months) children talk and communicate with memorized 

words, which they learn through imitation. This memorized vocabulary usually consists 

of single words and sequences. At the age of 8 (2nd phase of development) child's storage 
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of holistically processed language starts increasing though the amount of analytic 

language is greater than sequences. But it is interesting to note that a number of formulaic 

language increases and becomes more prominent as compared to the analytic grammar at 

the age of 18 (3rd stage). During 4th stage (18 and above), the child acquires a balance of 

formulaic and analytic language, which is similar to adult patterns.  From this account of 

Wray (2002), it can be said that sequence-based learning plays an important role in 

acquiring L1. But her study does not give any clue or indication about the influence of 

sequence-based learning on L2 learning. 

There is no empirical study which discusses the conundrum of whether formulaic 

language or sequence-based learning facilitates L2 learners more as compared to the 

grammar-based acquisition. Schmitt (2004), while discussing L2 learning, states that:  

Typically, there is an early use of formulaic sequences, often after a silent period. As 

learners' proficiency improves, there is the reasonable expectation of language, which is 

more accurate and appropriate. In natives, this is achieved through the use of formulaic 

sequences. Unfortunately, the formulaic language of L2 learners tends to lag behind other 

linguistics aspects. (p. 13) 

According to Irujo (1986), these aspects may include omission of idioms from speech 

addressed to L2 learners, L2 learners' deliberate avoidance from using idiomatic language 

and sometimes learners feel confident and safe in using grammatical patterns or analytic 

language as compared to sequence-based because of their less exposure to the formulaic 

language. From these assertions, it can be inferred that if L2 learners are given a 

maximum exposure to the formulaic language they can commence relying less on the 

above strategies in which they depend more on grammar-based learning. 
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Teaching and Learning Formulaic Sequences in SLA 

It has been acknowledged by many scholars that formulaic sequences play an 

important role in improving fluency in L1 and L2. In this way, SLA (ESL/EFL) learners 

should learn formulaic sequences in order to be more proficient in their target language. 

It has also been observed that learning formulaic sequences is somewhat a difficult task 

for second language learning (Scarcella, 1979 and Yorio, 1989). Researchers like 

Sarvenaz  (2015), Philip and Julie (2011) are creating techniques for teaching formulaic 

sequences to SLA students. 

In one of her studies Hatami (2015) investigated the previous approaches for 

learning and teaching of formulaic sequences to SAL students and developed a series of 

steps and techniques for teaching formulas to L2 students to improve the productive and 

receptive skills. In this study she discussed three psychological conditions, noticing, 

retrieving and generating for teaching formulaic sequences to ESL learners. These three 

conditions are used for teaching the single word. Nation (2001) is of the view that 

formulaic sequences can be learned in the same way as we learn isolated words (as cited 

in Hatami, 2015) 

Hatami (2015) suggests two important steps to follow before commencing 

teaching formulaic sequences to the learners, “(i) raising the awareness of the learners 

and (ii) selecting appropriate formulaic sequences to teach" (p. 199). She suggests that it 

is the responsibility of teachers to select and explain various kinds of formulaic 

sequences to the learners before actually starting to teach them. During teaching the first 

and the most important step is to encourage students to notice the occurrence of the 

formulaic sequences. This can be achieved by asking learners to read the text again. 
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Students can record this reading activity and listen to each other's monolog. At the second 

stage, the teacher should motivate the learners to retrieve the already learned and 

discussed formulaic sequences. Retrieval of the sequences will help learners to memorize 

these sequences. Retrieval can be done by asking learners to take a cloze test or by 

writing an essay by using some specific formulaic sequences. Both the third and the last 

stage starts with generating the text by using formulaic sequences. It can be accomplished 

by giving some situations to the learners on which they can use the formulaic sequences 

by creating a new situation. They can also create new text around the given sequences. 

Hatami’s (2015) study is one of a different kind, which focuses on the applied 

side of using formulaic sequences. Most of the studies within the field of formulaic 

sequences concern with the processing of formulaic sequences by L1 and L2 learners. 

She listed few strategies for the teachers to successfully teach formulaic sequences to the 

target learners.  

Elke and Paul  (2015) conducted an important study on teaching academic 

formulaic sequences by EFL and ESL learners. Their study reports on a classroom-based 

study that “explored the effect of explicit, vocabulary-focused instruction on English as a 

Foreign Language (EFL) students' recognition, cued output and spontaneous use of 

academic formulaic sequences (FS)” (Peters & Pauwels, 2015, p. 28). The study also 

examines and analyzes the type of activity most suitable and useful for teaching academic 

formulaic sequences. The study focused on two questions: 

• Does vocabulary-focused instruction have an effect on (a) the number of FS (formulaic 

sequences) recognized, (b) the number of FS recalled, and (c) the number of FS used 

spontaneously? 
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• Does the type of form-focused instruction have an effect on the number of FS?  

Data was collected from 29 EFL students whose L1 was Dutch. All the students were 

enrolled in a second year Business English class. Students were selected on the basis of 

their score (B1 to B2 proficiency level) on Common European Framework of Reference. 

Data was collected from only those students who participated in the pretest and posttests 

and two of three learning sessions. 

Material for this research consisted of twenty-four formulaic sequences, which 

were chosen from the Academic Phrase-bank from the University of Manchester. This 

Phrase-bank contains a collection of those formulaic sequences, which are used for 

academic writing. The target items were selected on three criteria: recognition items (e.g. 

a central issue), cued output items (e.g. little research into) and recognition and cued 

output items (e.g. a considerable amount of literature). 

The first set of treatments, which included three activities were tested with the 

students in a three-week learning session. In the first treatment, students were asked to 

recognize the formulaic sequences in the academic piece of writing. In the second 

treatment or activity, students were required to recognize some specific formulaic 

sequences, which have purely academic sense. In the third activity, students were given 

some sentences (which contained academic formulaic sequences) to use in their paper. 

The second treatment consisted of a cued output activity. In this activity, students were 

required to fill in the gap. At the end of these activities, students have tested on three 

tests: a recognition test, a cued output test, and a writing test. 

The students showed satisfactory results on all the tests. For example, in 

recognition tests the paired t-test was t = 8.40; df = 26; p < .0001. The cued output test 
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was t = 10.07; df = 28; p < .0001, and in the writing test students did not use many 

formulaic sequences but the result was satisfactory. For example, in the case of FS tokens 

p < .0001.   

This study concluded that explicit, vocabulary-focused instruction on academic 

formulaic sequences has the potential to enhance students' knowledge, cued output, and 

spontaneous use of FS and can be incorporated in any course on academic English or 

academic writing. The combination of (decontextualized) awareness-raising and 

recognition activities, cued output activities and repetition proved to be fruitful in having 

students engage repeatedly and thoroughly with the target items. 

All the above studies present and discussed the formulaic sequences from different 

perspectives. But all of these studies involve processing and application of formulaic 

sequences to an SLA context. Most of the studies investigate the processing of formulaic 

sequences by L1 and L2 learners. There are a few studies, which deal with application of 

strategies and techniques for learning these formulaic sequences to improve oral fluency, 

in addition, little work has been done on enhancing writing skills. There is a need for 

empirical studies for improving writing skills by learning formulaic sequences. 

The pattern-based model of acquisition addresses the issue of whether a learner 

who has greater knowledge of formulaic sequences relies less on grammar or not. 

According to this model, language learning is a human faculty which is based on the 

premise that learners have the capability of extracting patterns from input in spite of 

learning principles of grammar or relying on innate parameters (Ellis, 2002). The pattern-

based model suggests that learners learn those sequences of letters which are acceptable 

in a language and which they usually observe and see (sp can be word-initial but hg 
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cannot) in the language. In the same way, the pattern-based model is applicable on larger 

linguistic units. For instance, the sequence of morphemes combines to form words, like 

un-question-able. The same is the case with collocations in which learner acquires 

intuition for combining words which collocate together (blond hair for women and not 

for men). This illustration of the pattern-based model can be applied to formulaic 

sequences, which are based on patterns instead of grammatical rules. Now, it can be 

inferred that longer stretches/sequences or lexical bundles are pattern-based rather than 

rule or grammar-based. Learners do not need to rely on learning grammatical rules for 

learning these formulaic sequences. Consequently, it can be proposed that learners who 

have more knowledge of formulaic sequences rely less on grammatical rules or patterns. 

Their knowledge of formulaic language helps them avoid using grammatical principles, 

which, in the long run, improves their comprehension and oral proficiency because they 

can save their time and effort for planning utterances according to syntactical and 

grammatical rules. 

From the above discussion, it can be concluded that learning formulaic sequences play a 

significant role in learning a language with the emergence of sequence-based and pattern-

based approaches of language acquisition. By reviewing the above studies, it can be said 

that L1 and L2 learners show faster processing (i.e., comprehension or reading) of 

formulaic sequences than equivalent non-formulaic sequences. Secondly, learners show 

greater fluency after greater exposure to formulaic sequences. Finally, using formulaic 

sequences is a strategy L2 learners use to avoid relying on grammar. In other words, 

learners who gain mastery of formulaic sequence rely less on grammar and they are more 

fluent in their speech. 
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CHAPTER 3 

URDU LANGUAGE 

Urdu is the official language of Pakistan and one of the states of India. It is also spoken in 

many other countries of the world including, Bangladesh, Britain, USA, Canada, and 

many Middle Eastern countries. According to Gordon (2005), Urdu is the language of 

100 million people and is spoken in more than twenty countries of the world. According 

to the Urdu Ethnologue (2016), there are more than 165 million people in the world who 

speak the Urdu language: as L1: 68,619,830; as L2: 94,022,900). 

Urdu Ethnologue classifies it as Indo-European, Indo-Iranian, Indo-Aryan, 

Western-Hindi and Hindustani. “Urdu and Hindi share an Indo-Aryan base, but Urdu is 

associated with the Nastaliq script style of Persian calligraphy and reads right-to-left, 

whereas Hindi resembles Sanskrit and reads left-to-right” (The History of Urdu 

Language, 2016). Urddu language started developing since 711 A.D with the conquest of 

the subcontinent by the Muslims. Persians and Turks attacked the subcontinent many 

times from 11th to 16th century. Urdu expanded to the other parts of the subcontinent 

with the extension of the Mughal Empire. With the extension of the empire, Urdu was 

also influenced by the other languages like; Punjabi and Haryanvi (The History of the 

Urdu Language, 2016). The earliest verse dates to the 15th century and the golden period 

of Urdu poetry was the 18th–19th centuries. Urdu religious prose goes back several 

centuries, while secular writing flourished from the 19th century onward. After the 

creation of Pakistan in 1947, Urdu was chosen to be the national language of the new 

country. (Urdu Language, 2016).At present, Urdu is the official national language of 
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Pakistan whereas English is the second language. Urdu is the medium of instruction of all 

the educational institutes at all levels in Pakistan.  

3.1 Grammar 

Sentence Structure: Subject + Object + Verb (SOV) 

Adposition: Postposition  

Head: Noun Head Final 

Gender: Masculine and Feminine 

Articles: No articles 

Case: Direct and oblique cases 

Consonants: 30 

Vowels: 20 

Diphthong: 2 

Intonation patterns: Non-tonal, stress on penultimate syllable 

Urdu-Hindi Relationship 

Standard Urdu and Hindi are mutually understandable though they have different 

script or writing system. After learning one language, either Urdu or Hindi, one will be 

able to communicate with more than 680 million people around the globe. Both the 

standard languages share the same linguistic features at all levels: phonetics and 

phonology, morphology, syntax, pragmatics, and semantics. Urdu is written in Perso-

Arabic script while Hindi follows Devanagari. Because of their (Hindi and Urdu) 

resemblance, my research will be useful for both Hindi and Urdu language learners and 

language teaching practitioners. 
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Urdu Alphabetic Chart 
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Hindi Alphabetic Chart 

Summary of the Chapter 

Urdu/Hindi is one of the most spoken languages of the world as it is mentioned in 

this chapter. So, identification and analysis of formulaic sequences will help us 

understand both the languages deeply and will guide future researchers to explore this 

field for designing and developing syllabus based on formulaic sequences.  
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CHAPTER 4 

METHODOLOGY 

In this section, I describe the procedure for identifying formulaic sequences and 

then discuss the categorization scheme for the data collection. The sources of the data are 

discussed at the end of the section. A number of studies were reviewed for the purpose of 

selecting an appropriate methodology which could help find answers to the proposed 

research questions. Frequency count from a corpus and developing a corpus are two 

important methods for identification and selection of formulaic sequences. Because there 

is no corpus of Urdu language, selection of the formulaic sequences would have to be 

done by the researcher. One of the best methods for selecting and then organizing the 

formulaic sequences into a list is to choose them by individual judgment or intuition as 

discussed later in this chapter. 

Identifying Formulaic Sequences 

For the current study, I used Wray and Namba’s (2003) eleven criteria / 

characteristics for identifying formulaic sequences. Wray (2002) puts forward four major 

categories; form, meaning, function, and provenance for categorizing formulaic 

sequences. According to Namba (2010), “the four characteristics are not mutually 

exclusive, but overlap” (p. 132). Wray and Namba’s eleven criteria for the identification 

of formulaic sequences also cover the four categories of Wray’s criteria. Wray and 

Namba’s criterion are judgmental or based on intuition. Judgment or intuition is the 

weakest criterion in any empirical study (Chomsky, 1965): 

Any interesting generative grammar will be dealing, for the most part, with mental 

processes that are far beyond the level of actual or even potential consciousness; 
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furthermore, it is quite apparent that a speaker’s reports and view- points about his 

behavior and his competence may be in error. Thus, a generative grammar attempts to 

specify what the speaker actually knows, not what he may report about his knowledge. 

(p. 8) 

Wray (2002) criticizes Chomsky’s stance while supporting intuition or judgment as a 

method for data collection and analysis: 

Despite this clear assertion, Chomsky’s theories have consistently made intuitive 

pronouncements about what is and is not grammatical, often to the consternation of those 

who disagree about particular classes of example, or who do not believe that one person’s 

grammaticality judgment has anything to say about another person’s grammar. (p. 21) 

Grace (1995) expressed the same views, as of Wray, against Chomsky’s assertion 

of not relying on intuition / judgment. Grace (1995) argues that the idea of a single 

grammatical system cannot work for everyone as “grammatical knowledge [is] more like 

a collection of know-hows to deal with various contingencies” (p. 8). On the basis of 

these claims, Wray (2002) consider intuition as a legitimate source of data collection. 

Corpus linguistics provides another useful way to studying formulaic sequences. 

Usually, researchers develop a corpus of lexical chunks for studying the frequency of 

their occurrence. For example, DeCock, Granger, Leech & McEnery (1998) developed a 

corpus to study lexical chunks (two-word, three-word, four-word and five-word) on the 

basis of frequency count. Corpus is a powerful tool for linguistic analysis by using 

frequency count. But there are a few issues which corpus cannot address. For example, 

the corpus cannot study the pragmatic or context of lexical chunks. Wray (2002) argues, 
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“Corpora are probably unable to capture the true distribution of certain kinds of formulaic 

sequences” (p. 27). He further says that corpus cannot identify the boundary of any 

utterance. In the words of Altenberg (1990) “even a simple word string like thank you 

creates difficulties, since, besides occurring entirely alone, it is also found in longer 

strings such as thank you very much, thank you very much indeed and thank you bye (p. 

136). On the basis of these studies, it can be concluded that frequency count is not an 

accurate method of measuring formulaicity in any language. Even the Bank of English 

(the largest corpus at the University of Birmingham), which consists of almost 300 

million words is unable to present a single instance of many phrases that can be reflected 

as a regular / usual part of any L1 speaker’s repertoire (Foster, 2001). Along the same 

lines, Stubbs (2000) states that even if words are individually quite frequent, collocations 

of these words may drop to zero in corpora as large as 100-million words. 

In this study, data was collected on the basis of researcher’s judgment or intuition. 

As Wray reminds us: 

Frequency counts will not be able to differentiate between the occurrences of a 

configuration when it is formulaic and the same configuration as a novel juxtaposition of 

smaller units. For instance, keep your hair on is not formulaic when it means ‘don’t 

remove your wig’, but it is formulaic in its meaning ‘calm down’. Spotting the word 

string is the least of the problems here. Contextual and pragmatic cues would be used to 

disambiguate a sentence like this, and frequency counts are not sensitive to such cues. 

(Wray, 2002, p. 31) 
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Inter-Rater Reliability 

The selected formulaic sequences were shared with a native speaker of Urdu 

(Urdu language expert in this case) to have a second opinion and to maintain inter-rater 

reliability. In the second round, the selected formulaic sequences were analyzed and 

assessed on the basis of Wray and Namba’s (2003) eleven criteria. Only those lexical 

bundles were selected which qualified or exhibit minimum two characteristics of this 

model (The Eleven Criteria). Wray and Namba (2003) endorse using the minimum two 

characteristics for qualification of a sequence to be considered as a formulaic. Namba 

(2010) is of the view that, “out of the 11 criteria, criterion B ‘semantic opacity’ and D 

‘pragmatic function’ seem to be strong ones. Even when other criteria are not on either of 

these two alone can be evidence for formulaicity” (p. 138). 

Categorizing the Data 

After the identification, the lexical bundles were classified into six categories, which 

are given by Boers, Eyckmans, Kappel, Stengers and Demecheleer (2006). These 

categories are: 

1. Simple fillers (e.g., kind of). 

2. Functions (e.g., thank you). 

3. Collocations (e.g., take an exam). 

4. Phrasal verbs (e.g., fall apart). 

5. Idioms (e.g., kick the bucket). 

6. Proverbs (e.g., waste not, want not). 

The lexical bundles were selected intuitively. So, in the current study all the 

formulaic sequences were collected by the researcher according to his discretion or 
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intuition. Though intuition is the weakest and least objective method of research, all the 

other resources do not offer a reliable source for studying lexical bundles. Wray (2002) 

discussed and evaluated many resources and methods for selecting and analyzing 

formulaic sequences including phonological analysis, corpus, and intuition. Namba 

(2010) is of the view that “The difficulty lies in the inability to distinguish them from 

novel strings because they can be grammatically regular and semantically transparent” (p. 

64). Namba (2010) endorses the use of the above-mentioned criteria for the identification 

of formulaic sequences. He recommends the use of intuition by justifying the eleven-

points-criteria. He justifies this criterion in the following way: 

Table 1Wray and Namba’s Model 

A:  By my judgment, there is something grammatically unusual about this word-string. 

B:  By my judgment, part or all of the word-string lacks semantic transparency. 

C:  By my judgment, this word-string is associated with a specific situation and/or 

register. 

D:  By my judgment, the word-string as a whole performs a function in communication 

or   discourse other than, or in addition to, conveying the meaning of the words 

themselves. 

E:  By my judgment, this precise formulation is the one most commonly used by this 

speaker/writer when conveying this idea. 

F:  By my judgment, the speaker/writer has accompanied this word-string with an 

action, use of punctuation, or phonological pattern that gives it special status as a unit, 

and/or is repeating something s/he has just heard or read. 
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G:  By my judgment, the speaker/writer, or someone else has marked this word-string 

grammatically or lexically in a way that gives it special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, there is a greater than-

chance-level probability that the speaker/writer will have encountered this precise 

formulation before, from other people. 

I:  By my judgment, although this word-string is novel, it is a clear derivation, 

deliberate or otherwise, of something that can be demonstrated to be formulaic in its 

own right. 

J:  By my judgment, this word-string is formulaic, but it has been unintentionally 

applied inappropriately. 

K:  By my judgment, this word string contains linguistic material that is too 

sophisticated, or not sophisticated enough, to match the speaker's general grammatical 

and lexical competence." 

 

Table 2 Eleven Criteria Coverage of the Four Characteristics of Formulaic Sequences 
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A five-point scale was used to make a judgment about any lexical bundle. The 

scale consists of ‘Strongly agree (SA)’, ‘Agree (A)’, ‘Not applicable (NA)’, ‘Disagree 

(D)’ and ‘Strongly disagree (SD).” Some sequences got more SA / A than other but it 

cannot be said that these sequences are more formulaic than other, but it can be stated, 

“that there are more individual indicators of formulaicity for one example than the others. 

Formulaic status is a question of storage and access, to which tests of form, meaning and 

function can only give us partial access” (Namba, 2010; p. 134). 

Sources of Data: Urdu Newspapers 

Data were collected from two Urdu newspapers. These newspapers were selected 

on the basis of their popularity and daily circulation. The Daily Jang is the number one 

Urdu newspaper of Pakistan whereas The Daily Nawa-e-Waqt is the second most widely 

circulated, out of the top ten, Urdu newspapers of Pakistan. Both the newspapers are 

available online as ‘epapers’. Tokens were selected and gathered from only the front page 

of each newspaper. Due to the scarcity of time and resources, it was difficult to consider 

each and everything on the front page of the newspaper. So, I limited it to only the 

headings and subheadings of the front page. 

The data was organized by using Scrivener. Scrivener is a word processing tool 

and an outliner or classifier. Scrivener is a data organizing tool that offers organization / 

arrangement scheme for storing, categorizing and arranging documents, transcriptions, 

transcripts, audio/video files and meta-data. The software classifies various types of 

documents. 

Four hundred to seven hundred (200-350 from each newspaper) tokens were 

selected from both the newspapers. As mentioned in the previous section, corpus analysis 
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does not help in identifying the formulaic sequences. A word processor, for example 

‘Wordsmiths 1.0 – 7.0 falls short of encompassing the pragmatic aspect of an utterance, 

which compelled me to study each and every token individually. That is why the data is 

limited to 400-700 tokens only. 

Results of The Pilot Study 

I also conducted a pilot study to see the instances of formulaicity in Urdu. The 

results show that there is an abundance of all kinds of formulaic sequences in Urdu. 

Example 1. Baa Qaida Tasdeeq shudah: Baa Qaida Tasdeeq shudah Asha’at 

English Translation: A certified publication 

Table 3 Collocation 
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Example 2. Jaise keh: Jaise keh fauji jawan kertey hain. 

English Translation: kind of what military men do 
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Table 4 Phrasal Verb 
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Example 3. katehrey main laa na: krruption kerney waloñ ko katehrey main laaya jae. 

English Translation: The corrupt should be held accountable. 

Table 5 Idiom 
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Example 4. Shukriya adaa kernaa: Raiwand Jalsey k baàd “Shah Mahmood Qureshi” 

karkoono ka Shukriya adaa kerney aaj “Khabarnaak” pohnchey gey. 

English Translation: Shah Mahmood Qureshi will arrive at the “Khabarnaak” to say 

thank you to the workers after the Raiwand procession. 

Table 6 Collocation 
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Example 5. Doodh ka doodh or paani ka paani (See the forest from the trees/Separate the 

wheat from the chaff): Mukammal Aadut se Doodh ka doodh or paani ka paani ho jae ga. 

English Translation: They will be able to separate the wheat from the chaff after the 

comprehensive audit. 
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Table 7 Idiom 
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Example 6. Chaddar dekh k paon philana: Hakomat ko Chaddar dekh k paon philana 

chahye. 

English Translation: The government should not cross its limit / The government should 

not spend more than what they have. 

Table 8 Proverb 
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Summary of the Chapter 

This chapter presents an overview of various methodologies for studying 

formulaic sequences. Researchers have studied prefabs by using various tools including 

frequency count and corpus-based studies. I have argued that corpus and frequency count 

could not help me this study because of the unavailability of any corpus which can help 

selecting formulaic sequences on the basis of their frequency count. Secondly, as many 

scholars have mentioned, individual judgment and intuition is one of the best ways for 

studying word strings. On the basis of these studies, I decided to use my intuition and 

judgment, counter endorsed and checked by an Urdu language expert, to select formulaic 

sequences. I find Wray and Namba’s (2003) Model is the best for studying the selected 

formulaic sequences. Their model consists of eleven criteria to analyze and qualify a 

word string as a formulaic sequence. At the end of the chapter, the results of the pilot 

study are added. 
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CHAPTER 5  

RESULTS AND ANALYSIS 

This chapter documents the result of the study. The chapter opens with the 

research questions of this study and provides a rationale for the findings which follows an 

overall summary of the data and results in table 4.1. The table (4.1) not only shows the 

total number of the tokens collected in this study but also their different categories and 

forms. After this, all five categories of formulaic sequences, which are identified in Table 

4.1, are shown in separate tables followed with a few examples of each category. This 

chapter concludes with a summary of the results and rationale. 

Objectives of the Research and Research Questions 

As discussed in Chapter One, formulaic sequences or prefabs have been identified 

and categorized in many languages. Researchers have discussed these formulaic 

sequences from many perspectives including their different kinds and functions. In this 

study, I aimed to explore, identify, and categorize formulaic sequences, and also to see 

how they are useful for speakers learning Urdu as a foreign language and learning 

English as a foreign language. In order to achieve these aims the following questions 

were proposed: 

1. What types of formulaic sequences are in Urdu? 

2. Are they helpful in SLA? 

3. How are they useful for Urdu speakers learning English and English speakers learning 

Urdu? 

Findings of the study show that there are formulaic sequences in Urdu like other 

languages. These formulaic sequences are of many types, which perform different 
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functions to carryout various communicative events. Answers to these questions are 

documented in the following sections. For instance, the table below is a summary of 

types of formulaic sequences which are found in the data for this study. 

Table 9 Summary of the findings 

Category Idioms Collocations Functions Phrasal 

Verb 

Quantity 100 161 19 57 

Percentage 29.24% 47.08% 5.56% 16.67% 

Total 

Tokens 

337 

 

Initially, 427 tokens were collected from the three most circulated Urdu 

newspapers of Pakistan: The Daily Jang, The Daily Express, and The Daily Nawa-e-

Waqt. Out of these 427 tokens only a total of 337 formulaic sequences were selected after 

limiting the selection of the formulaic sequences to the newspaper’s front-page headlines 

and their first and second subheadings as it can be seen in the Appendix C. 

These results show some interesting trends in the use of formulaic sequences in 

written discourse generally and in the Urdu newspapers specifically. It is found that there 

are four most frequent categories of formulaic sequences in the Urdu Newspapers, and 

among these four categories, some of them are used most often as compared to others. 

For instance, collocations are the most frequent types of formulaic sequences, which 

makes 47.08% of the data. Idioms are second more frequent (29.24%) followed by 

phrasal verbs (16.67%) and functions (5.56%). 
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In the following pages the results and findings of all the four categories of the formulaic 

sequences found in the Urdu Newspapers are documented by using the following Wray 

and Namba (2003) model: 

Table 10 Wray and Namba (2003) Model 
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From A-K each letter presents one criteria or feature of a formulaic sequence 

under analysis. According to this model, each and every formulaic sequence should be 

analyzed and described in the following way: 

A:  By my judgment, there is something grammatically unusual about this word-string. 

B:  By my judgment, part or all of the word-string lacks semantic transparency. 

C:  By my judgment, this word-string is associated with a specific situation and/or 

register. 
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D:  By my judgment, the word-string as a whole performs a function in communication 

or   discourse other than, or in addition to, conveying the meaning of the words 

themselves. 

E:  By my judgment, this precise formulation is the one most commonly used by this 

speaker/writer when conveying this idea. 

F:  By my judgment, the speaker/writer has accompanied this word-string with an action, 

use of punctuation, or phonological pattern that gives it special status as a unit, and/or is 

repeating something s/he has just heard or read. 

G:  By my judgment, the speaker/writer, or someone else has marked this word-string 

grammatically or lexically in a way that gives it special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, there is a greater-than-

chance-level probability that the speaker/writer will have encountered this precise 

formulation before, from other people. 

I:  By my judgment, although this word-string is novel, it is a clear derivation, deliberate 

or otherwise, of something that can be demonstrated to be formulaic in its own right. 

J:  By my judgment, this word-string is formulaic, but it has been unintentionally applied 

inappropriately. 

K:  By my judgment, this word string contains linguistic material that is too 

sophisticated, or not sophisticated enough, to match the speaker's general grammatical 

and lexical competence. 

Idioms: The Second Most Frequent Category in the Urdu Newspapers. 

For the present study, the definition of idioms is taken from the Oxford English 

Dictionary (Online), which defines an idiom as: 
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A form of expression, grammatical construction, phrase, etc., used in a distinctive way in 

a particular language, dialect, or language variety; spec. a group of words established by 

usage as having a meaning not deducible from the meanings of the individual words. 

(Oxford English Dictionary, 2018). 

As mentioned in chapter three, these idioms are analyzed using Wray and Namba’s 

(2010) criteria for categorizing them as formulaic sequences according to their 

construction. 

Almost thirty percent (29.24%) of the research data is comprised of idioms, which 

makes them the second most frequent category in the Urdu Newspapers. These idioms 

are of different constructions, as it can be seen in the table below (Table 4.2). When these 

are analyzed using Wray and Namba’s Eleven Criteria (from A-K), it is found that 

seventy percent of the idioms have grammatically regular forms, but they are ninety 

percent semantically opaque. But I found that all of them are used in a particular situation 

or register and have pragmatic functions and performance indication. There is not a single 

instance that shows these idioms are idiolect and/or derived from some other forms. They 

are also appropriately applied to the particular situation and did not show any mismatch 

with the maturation. So, overall, these idioms can be classified as formulaic sequences in 

Urdu language as these are found in other languages. According to Wray and Namba’s 

(2010) model, any lexical unit or combination of more than one lexical unit, which can 

justify or fulfill only a single parameter of the model, is categorized as a formulaic 

sequence. In the following, I mention some examples of these idioms and how they are 

used in the Urdu Newspapers. This description also gives us an idea about how they are 

constructed. 
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Idioms 

Table 11 Summary of the Idioms 
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Example No. 1: Idiom without Grammatical Irregularity 

These idioms do not show any grammatical irregularity as it follows the same 

construction that is the norm in Urdu language, that is adjective + noun+ possessive 

pronoun+ verb (Schmidt, 199). There are many examples in Urdu where such 

constructions are found but these constructions do not qualify as a formulaic sequence if 

they are analyzed according to the Wray and Namba’s (2010) model. For instance, in 

apna kaam khud kerna (do your work by yourself), apna (my/your) is adjective, kamm 

(work) is noun, khud (yourself) is possessive pronoun and kerna (do) is a verb. This is not 

an idiom in Urdu, but it can be considered a formulaic sequence according to Wray and 

Namba’s model. In example no.2, zameen (land) is a noun, tang (squeeze/short) is an 

adjective and kerna (do) is a verb. If zameen is replaced with rastah (way/path), for 

example, rastah rang kerna, then this phrase is not an idiomatic expression, which 

literally means to shorten the way in English. In examples 3 and 4, dhool chaTana (to lick 

the dust) and Saanp songh gaya (snake had smelled) respectively, both phrases are 

grammatically correct but semantically opaque, which means that they do not convey the 

same message if we read them with their literal meanings. For example, a child can lick 

the dust and a snake can smell something. But the idiom in the example no. 3 means to be 

insulted and idiom in the example no. 4 means pin drop silence. 

Though the idiom in the examples no. 1, 2, 3 and 4 do not have any grammatical 

irregularity, they are semantically opaque or not clear and used in a particular situation 

(Example No. 1: When someone trapped in his own trap). So, they are categorized as a 

formulaic sequence because they qualify four criteria (B, C, D and F) of the model. 
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Urdu: apni maut aap marna: elzaam trashi ki manfi siasat apni maut aap mar chuki. 

(Appendix A. no. 1) 

Word by word translation: Its death itself die: allegation cut (ki-preposition) negative 

politics its death own die. 

English Translation: Dies its own death: Negative politics of allegation has died its own 

death. 

Table 12 Example 1: Idiom 
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Example No. 2 

Urdu: zameen tang kerna: kaan khol ker sun lo hum tum hare bachon aur khandaan kay 

leay zameen tang ker den gay. (Appendix A. no. 2) 

Word by word translation 

Land squeeze does: ear open listen we your children and family for land squeeze will. 
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English Translation: Listen carefully; we will squeeze the land for your children and 

family. 

Table 13 Example 2: Idiom 

 A B C D E F G H I J K 

   
   

   
   

   
   

 C
ri

te
ri

a  

  
G

ra
m

m
at

ic
al

 

irr
eg

ul
ar

ity
 

Se
m

an
tic

 

op
ac

ity
 Si

tu
at

io
n/

re
gi

ste
r  

Pr
ag

m
at

ic
 

fu
nc

tio
n  Id

io
le

ct
 

Pe
rfo

rm
an

ce
 

in
di

ca
tio

n  G
ra

m
m

at
ic

al
/l

ex
ic

al
 in

di
ca

tio
n  

Pr
ev

io
us

 

en
co

un
te

r  D
er

iv
at

io
n 

In
ap

pr
op

ria
te

 

ap
pl

ic
at

io
n  

M
ism

at
ch

 

w
ith

 m
at

ur
at

io
n 

 

  

 

S

D 

 

S

A 

 

 

SA 

 

S

A 

 

S

D 

 

S

A 

 

S

D 

 

S

D 

 

S

D 

 

S

D 

 

S

D 

 

 

Example No. 3 

Urdu: dhool chaTana: Pakistan bharat ko dhool chaTaa kar champions ka champion ban 

gaya. (Appendix A. no. 20) 

Word by word translation: dust (to) lick: Pakistan India (ko-prepositoion) dust (to) lick 

champions of champion became. 

English Translation: Pakistan became champion of champions after defeating India 

Table 14 Example 3: Idiom 
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Example No. 4 

Urdu: Saanp songh gaya: shikast per bhartion ko saanp songh gaya. 

(Appendix A. no. 22) 

Word by word translation: snake smell (ed): defeat on Indians snake smell (ed 

English Translation: Shocked: Indians were shocked at their defeat. 

Table 15 Example 4: Idiom 
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Summary of the Analysis 

• 70% of these sequences have grammatically regular forms 

• 100% are semantically opaque. 

• 100% of them are used in a particular situation or register, have pragmatic functions and 

performance indication.  

• They are appropriately applied to the particular situation and did not show any mismatch 

with the maturation.  

Grammatically regular but semantically opaque 

• Urdu: Saanp songh gaya: shikast per bhartion ko saanp songh gaya. (Appendix A. no. 

22) 

• Word by word translation: snake smell (ed): defeat on Indians snake smell (ed 

• English Translation: Shocked: Indians were shocked at their defeat. 

Grammatically irregular but semantically opaque 

• Urdu: mard e maedaan:21 runs banany per Sarfaraz mard e maedaan qraar. (Appendix 

A. no. 10). 

• Word by word translation: man of the field: 21 runs scoreing on Sarfaraz man of the field 

declared. 

• English Translation: Man of the match: Sarfaraz was declared man of the match for 

scoring 61 runs 

• Two, three and four words constructions ( انرم پآ توم ینپا  ,die a death). 

• Used to amplify the message ( ریھڈ اک تیر  ,sandbank). 

• Used at beginning, middle and end of a sentence, but usually at the end of a sentence. 

• Abstract form, used in the main headlines. 
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• Represent action and state ( ڑورمڑوت  , to Grable), ( ےئاگ سدقم  ,a holy cow) 

• Perform pragmatic function. 
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Collocations 

Table 16 Summary of Collocations 
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Collocations 

According to the Oxford Online English Dictionary (2018), collocation is “a 

combination of words in a language, that happens very often and more frequently than 

would happen by chance.” The data show that collocations are more frequently used 

formulaic sequences in the Pakistani Urdu newspapers as compared to any other 

categories like idioms, functions, fillers etc. Collocations made 47.08% of the total 

number of formulaic sequences found in this study. Almost all the collocations in this 

study share the same features on all levels except semantic opacity. Some of them are 

semantically opaque as can be seen in example no. 4, which is discussed later. 

Example no. 1-3 

In the example no.1 below, two words aman (peace) and amaan (safty) are 

combined with a short vowel ‘O’ (and) and this sequence can be read as aman and amaan 

(aman-o-amaan). Though this grammatical construction in Urdu is borrowed from 

Arabic, it is now a regularized form and many such kinds of constructions are found in 

Urdu, like Husn-o-jamal etc.  On the other hand, bar bar (again and again) in the 

example no.2 is also a formulaic sequence but it has a different construction as compared 

to the example no. 1. It can be seen that the same word (‘bar’ means again) is being 

repeated twice (‘bar bar’ again-again). In Urdu language adjectives are repeated to 

emphasize the situation or event etc. like jaldi jaldi (quick quick), taiz taiz (fast fast) etc. 

This kind of construction can be considered a formulaic sequence on the basis of how it is 

used in this sentence. In this example, it satisfies three criteria, but it can fulfill other 

functions such as, idiolect, lexical indication and can be used by the writer or speaker 

repeatedly (previous encounter). The formulaic sequence qabil e bharosa (able of trust) 
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in the example no. 3 has a same construction as example no.1 (aman o amaan) but the ‘o 

(and)’ is replaced with ‘e (of)’. The collocation aman o amaan is a frozen sequence but 

qabil in qabil e bharosa is also used as a stand-alone word as in, ‘Vo ye kaam kerne kay 

qabil hae’ (He is able to do this work) as well as a suffix to make other formulaic 

sequences such as, qabil e etimad (reliable) etc. which makes (qabil e bharosa) an open 

slot sequence. On the basis of this finding (frozen and open slot sequences), I proposed a 

new model for encompassing these kinds of formulaic sequences because Wray and 

Namba’s (2010) model does not cover this aspect. I have discussed the improved or new 

model in the discussion chapter.  

We obtained the following results after applying the model on example 1-3: 

A:  By my judgment, there is nothing grammatically unusual about these word-strings.  

B:  By my judgment, all of the word-strings do not lack semantic transparency.  

C:  By my judgment, these word-strings are associated with a specific situation 

and/or register. 

D: By my judgment, the word-strings as a whole perform a function in 

communication or   discourse other than, or in addition to, conveying the meaning 

of the words themselves.  

E:  By my judgment, it cannot be said that these precise formulations is the one most 

commonly used by this writer when conveying this idea.  

F:  By my judgment, the writer has accompanied this word-string with an action, 

use of punctuation, or phonological pattern that gives it special status as a unit, 

and/or is repeating something s/he has just heard or read. 
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G:  By my judgment, the writer, or someone else have marked these word-strings 

grammatically or lexically in a way that gives it special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, there is a greater than-

chance-level probability that the writer will have encountered these precise formulations 

before, from.other people. 

I:  By my judgment, although these word-strings are novel, it is a clear derivation, 

deliberate or otherwise, of something that can be demonstrated to be formulaic in its own 

right. 

J:  By my judgment, these word-strings are formulaic, and they have not been applied 

inappropriately. 

K:  By my judgment, these word-strings contain linguistic material that is sophisticated 

enough to match the writer's general grammatical and lexical competence." 

Examples 

1. aman-o-amaan: 235 billion ka taraqiyati program: aman-o-amaan kay leay 198, zaree 

sannati shobon per 155 arab and 50 kiror kharch hongey. 

(Appendix A. no. 96) 

Word by word translation: Peace and Safety: 235 billion of progress program: peace and 

safety for 198, agricultural industry on 155 billion and 50 kiror spend will be. 

English Translation: Safety: Developmental program of 235 billion, for safety 198, for 

agriculture industry 155.05 billion will be spent. 
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Table 17 Example 1: Collocation 
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2. bar bar: sharif khandan ka bar bar ahtisaab sofaid jhoot ho raha hae. 

(Appendix A. no. 97) 

Word by word translation: Again Again: Sharif family of again again audit becoming 

white lie is. 

English Translation: Time and again: Time and again audit of Sharif’s family is 

becoming a white lie. 
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Table 18 Example 2: Collocation 
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3. qabil e bharosa: hmain maloon kawn qabile bharosa hae. (Appendix A. no. 101) 

Word by word translation: worthy (able of) trust: we know who worthy trust is. 

English Translation: Trust Worthy: We know who is trust worthy. 

Table 19  Example 3: Collocation 
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Example No. 4-6 

Formulaic sequences in the examples 4, 5 and 6 share the same features and fulfill 

almost all the criteria like the formulaic sequences in example no. 1,2 and 3 except 

semantic opacity. For instance, in the example no. 4, ilzam (allegation) is not opaque but 

tarashi (to sharp) does not make any sense. Instead of tarashi (to sharp) there is another 

Urdu word, which is often used with ilzam (allegation) is lagana (to attach/to put). In the 

same way, sar e a’am (openly) in the example no. 5 is translated as head everywhere 

(common head) which makes this collocation semantically opaque, and the same is the 

case with khuda hafiz (good bye) in the example no. 6, which is also used to say an end to 

something along with literally saying good bye. 

Below is the step by step analysis of the formulaic sequences from example 4, 5, 

and 6, which clearly shows that these word strings are semantically opaque: 

A:  By my judgment, there is nothing grammatically unusual about these word-strings. 

B:  By my judgment, all of the word-strings lack semantic transparency. 

C:  By my judgment, these word-strings are associated with a specific situation and/or 

register. 

D:  By my judgment, the word-strings as a whole perform a function in communication 

or   discourse other than, or in addition to, conveying the meaning of the words 

themselves. 

E:  By my judgment, it cannot be said that these precise formulations are the most 

commonly used by this writer when conveying this idea. 
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F:  By my judgment, the writer has accompanied these word-strings with an action, use of 

punctuation, or phonological pattern that give them a special status as a unit, and/or is 

repeating something s/he has just heard or read. 

G:  By my judgment, the writer, or someone else, has marked these word-strings 

grammatically or lexically in a way that give them special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, there is a greater than-

chance-level probability that the writer will have encountered these precise formulations 

before, from other people. 

I:  By my judgment, although these word-strings are novel, it is a clear derivation, 

deliberate or otherwise, of something that can be demonstrated to be formulaic in its own 

right. 

J:  By my judgment, this word-string is formulaic, and it has not been applied 

inappropriately. 

K:  By my judgment, this word string contains linguistic material that is too sophisticated, 

or not sophisticated enough, to match the speaker's general grammatical and lexical 

competence." 

Examples of Semantically Opaque Formulaic Sequences (Collocations) 

4. ilzaam tarashi: ilzaam tarashi ki mannfi siasat apni maut aap mar chuki. (Appendix A. 

no. 100) 

Word by word translation: incrimination/allegation, to cut (to sharp): 

incrimination/allegation to cut (sharp) of negative politics its death own died has. 

English Translation: Incrimination/allegation: Politics of incrimination/allegation has 

died its own death. 
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Table 20 Example 4: Collocation 
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5. sar e a’am : musalman  samaji rahnuma ko sar e a’am shaheed ker dia. 

(Appendix A. no. 145) 

Word by word translation: Head (front) / openly common: muslim social leader of front / 

openly common martyr was. 

English Translation: Openly: A Muslim social leader was openly martyred. 
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Table 5.11 Example 5: Collocation 

 

6. khuda hafiz:hum paTwari culture ko khuda hafiz keh dain gey. 

(Appendix A. no. 125) 

Word by word translation: God, to safe: we clerks (office clerks: clerks who deals with 

lands) culture to good-bye say will. 

English Translation: Good Bye: We will say goodbye to clerk’s culture. 
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Summary of the Analysis 

• The most frequently used FS in Urdu Newspapers.  

• 90% of these sequences have grammatically regular forms. 

65% are semantically opaque 100% of them are used in a particular situation or register, 

have pragmatic functions and performance indication. 

They are appropriately applied to the particular situation and did not show any mismatch 

with the maturation. 

Semantically Opaque Formulaic Sequence 

• Urdu: ilzaam tarashi: ilzaam tarashi ki mannfi siasat apni maut aap mar chuki. 

(Appendix A. no. 100) 

• Word by word translation: incrimination/allegation, to cut (to sharp): 

incrimination/allegation to cut (sharp) of negative politics its death own died has.   

• English Translation: Incrimination/allegation: Negative politics of 

incrimination/allegation has died its own death. 

Grammatical irregularity 

• Urdu: aman-o-amaan: 235 billion ka taraqiyati program: aman-o-amaan kay leay 198, 

zaree sannati shobon per 155 arab and 50 kiror kharch hongey. 

(Appendix A. no. 96) 

• Word by word translation: Peace and Safety: 235 billion of progress program: peace and 

safety for 198, agricultural industry on 155 billion and 50 kiror spend will be. 

• English Translation: Safety: Developmental program of 235 billion, for safety 198, for 

agriculture industry 155.05 billion will be spent. 
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• Two words constructions ( داسف ہنتف  , Evil Riot). 

• Three words with a verb ‘to be’ OR conjunction ‘and’ ( انرک باقن ےب , to unveil). 

• Give a natural flow to the language (tell the story/say the story). 

• Used at beginning, middle and end of a sentence. 

• Abstract form. 

• Represent action and state ( دنبرظن , Under house arrest), ( یراب ہلوگ  , throwing 

shells/shellfire. 

• These word-strings are grammatically irregular/regular.  

• All of the word-strings do not lack semantic transparency. 

• These word-strings are associated with a specific situation and/or register. 

• The word-strings as a whole perform a function in communication or   discourse other 

than, or in addition to, conveying the meaning of the words themselves. 

• The writer has accompanied these word-strings with an action, use of punctuation, or 

phonological pattern that gives it special status as a unit. 

• The writer, or someone else have marked these word-strings grammatically or lexically in 

a way that gives it special status as a unit. 

• These word-strings are formulaic, and they have not been applied inappropriately. 

• These word-strings contain linguistic material that is sophisticated enough to match the 

writer's general grammatical and lexical competence. 

Functions 

In this study “function” mean those word-strings through which a speaker 

performs a function, for example, ‘thank you, ‘bye bye’, etc. Function words made 5.56% 

of the data, which is less in comparison to the idioms, collocations and phrasal verbs. 
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Their lesser frequency is because of the fact that language of the newspapers is formal, 

and efforts are made to save the time and space. Function words are more frequently 

found in the informal language. In the table below, it can be seen that all the function 

words found in this study are grammatically regular but 36.84% of them are semantically 

opaque. Most of the function words (84.21%) are used in a specific situation or have 

pragmatic functions, and were quoted by the news reporter, which, of course, implies that 

these are used by the speakers in a particular context (100%) but none of them is 

categorized as an idiolect. All the prefabs of this category are used by the speakers to 

perform some functions or for performance (100%) but they were not derived from some 

other lexical units, prefabs or phrases. These sequences were appropriately used 

according to the situation and as they are taken from the newspapers, so it can be said that 

they do not have any previous encounter or even if they have, it cannot be predicted from 

this data (newspapers). Below is an overall view of the function words found in this study 

when analyzed using Wray and Namba’s model (2010): 

A:  By my judgment, there is nothing grammatically unusual about these word-strings. 

B:  By my judgment, 36.84% of the word-strings are semantically opaque. 

C:  By my judgment, 84.21% word-strings are associated with a specific situation and/or 

register. 

D:  By my judgment, all the word-string as a whole performs a function in 

communication or   discourse other than, or in addition to, conveying the meaning of the 

words themselves. 

E:  By my judgment, it cannot be said that these precise formulations are the one most 

commonly used by this writer when conveying this idea. 
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F:  By my judgment, the writer has accompanied these word-strings with an action, use of 

punctuation, or phonological pattern that gives it special status as a unit, and/or is 

repeating something s/he has just heard or read. 

G:  By my judgment, the writer has not marked these word-strings grammatically or 

lexically in a way that gives it a special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, it can be said that the 

writer have not encountered these precise formulations before from other people. 

I:  By my judgment, these word-strings are not novel, and these are not clear derivation, 

deliberate or otherwise, of something that can be demonstrated to be formulaic in its own 

right. 

J:  By my judgment, these word-strings are formulaic, and they have not been applied 

inappropriately. 

K:  By my judgment, these word strings contain linguistic material that is sophisticated 

enough to match the speaker's general grammatical and lexical competence." 

Example No. 31: Semantically Opaque 

In this study, it was found that function words (sequences) are less opaque as 

compared to collocations and idioms. They made only 36. 84% of the total number of 

functions words sequences of the data. The sequence ‘narey baazi’ (example no. 31) 

consists of two words: narey means slogans and ‘baazi’ means turn, which in literal 

meaning does not make any sense. But as a formulaic sequence, this string performs a 

function: chanting slogans or process of chanting slogans. This formulaic sequence has 

same features as those in the example no. 32, 33. 34, and 35.
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Functions  

Table 22 Summary of Functions
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Examples 

1. narey baazi: apozishan ka panjab assembly main shaded hangama, budget ki kapian 

phar din, naarey baazi. (Appendix A. no. 262) 

Word by word translation:  slogan turn: Opposition (‘s) Punjab assembly in serious 

commotion, budget of copies tear, slogan shouting. 

English Translation: Shouting slogans: Opposition made a serious commotion in the 

Punjab assembly, tore of the budget copies, shouted slogans. 

Table 23 Example 1: Functions 
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2. awam ka shukria: tarekhi fatah, qaima committee difa main mutafiqah qrardad, 

yakjehti per Kashmiri awam ka shukria. (Appendix A. no. 269) 

Word by word translation:  public of thanks: historical victory, standing committee 

defense in agreed resolution, solidarity on Kashmiri public of thanks. 

English Translation: Thank you (people): An agreed resolution in the standing committee 

on defense on the historical victory, thanks for the Kashmiri people. 
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Table 24 Example 2: Functions 
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3. barhami: mahkama e mausmiat key lea barwaqt radar na kharid ne per izhar e 

barhami. (Appendix A. no. 270) 

Word by word translation: Expression of anger (irritation): department of weather for on-

time radar not purchase of on expression of anger. 

English Translation: anger: Expression of anger on department of weather for not 

purchasing radar on time. 
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Table 5.14 Example 3: Functions  
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4. afsos: sadder, wazir e a’azam, wazir e alaa, Marym aurngzeb aur diger ka izhar e 

afsos. (Appendix A. no. 271) 

Word by word translation: Expression of condolence: president, prime minister, chief 

minister, Marym Aurangzeb and other’s expression of condolence. 

English Translation: condolence: Expression of condolence by president, prime minister, 

chief minister, Marym Aurangzeb and others. 
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Table 25 Example 4: Functions 
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5. shukria: jamaima, aap per fakher hae, shukria. (Appendix A. no. 274) 

Word by word translation: Thanks: Jamaima, you on proud am, thanks. 

English Translation: Thanks: Jamaima, (I am) proud of you, thanks.  

Table 26 Example 5: Functions 
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Summary of the Analysis 

• 100% of these sequences have grammatically regular forms. 

• Not semantically opaque. 

• 100 % of them have pragmatic functions. 

• They are appropriately applied to the particular situation and did not show any mismatch 

with the maturation. 

• Example: aapka Shukria: jamaima, aap per fakher hae, aapka shukria. (Appendix A. no. 

274) 

• Word by word translation: You Thank: Jamaima, you on proud am, your thank. 

• English Translation: Thank you: Jamaima, (I am) proud of you, thank you. 

• Only Two words constructions ( انہاچ یفاعم  , to say sorry). 

• Not prevalent in the formal writing. 

• Used at beginning, middle and end of a sentence (Thank you). 

• Abstract form, used in the subheading or news story. 

• Expressing sympathy (  .(to express sorrow ,  سوسفا راہظا

• To greet ( لابقتسا ,to welcome). 

Phrasal Verb 

A phrasal verb is a verb that is made up of a main verb together with an adverb or 

a preposition, or both. Typically, their meaning is not obvious from the meanings of the 

individual words themselves (Oxford Online Dictionary, 2018). For example, she has 

always looked down on me. Urdu verbs consist of four parts or basic forms: “the root, 

imperfective participle, perfective participle, and infinitive. These elements are 

elaborated with auxiliaries and suffixes into a complex system of verb tense and aspect.” 
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(Schmidt, 1999; p, 87). According to Schmidt (1999), “the basic form of a verb 

determines its aspect, whereas the auxiliary determines its tense” (p, 86). In my data for 

this study, phrasal verbs made 16.67% of the total formulaic sequences. These phrasal 

verbs are found in the newspapers headings which consist of a verb + an adverb like loot 

maar kerna (do Plunder Punish) and a verb + an adjective like, dhaki chupi (covered 

hidden). Out of 16.67%, 83% of the phrasal verbs consist of denominative verbs and an 

adjective. Schmidt (1999) defines denominative verbs as verb phrases, which are 

comprised of a noun or an adjective plus an inflected verb. For example, in darham 

barham hona, darham and barham are adjectives, ho is a root verb, which is hona in its 

inflected form. So, barham hona is a denominative verb, which becomes a phrasal verb 

with the adjective darham. 

Example 1-5 

These examples have the same features, for that, I describe and analyze them 

collectively in the following lines: 

A:  By my judgment, there is nothing grammatically unusual about these word-strings. 

B:  By my judgment, all of the word-string lacks semantic transparency. 

C:  By my judgment, these word-strings are associated with a specific situation and/or 

register. 

D:  By my judgment, the word-strings as a whole perform a function in communication 

or   discourse other than, or in addition to, conveying the meaning of the words 

themselves. 

E:  By my judgment, these precise formulations are not the most commonly used by this 

speaker/writer when conveying this idea. 
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F:  By my judgment, the writer has not accompanied this word-string with an action, use 

of punctuation, or phonological pattern that gives it special status as a unit, and/or is 

repeating something s/he has just heard or read. 

G:  By my judgment, the writer has marked these word-string grammatically or lexically 

in a way that gives it special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, there is a greater than-

chance-level probability that the writer has encountered this precise formulation before, 

from other people. 

I:  By my judgment, although these word-strings are novel, it is a clear derivation, 

deliberate or otherwise, of something that can be demonstrated to be formulaic in its own 

right. For example, LooT maar instead of LooT maar kerna, dhaki chupi instead of 

dhaki chupi hona. 

J:  By my judgment, this word-string is formulaic, and they have been applied 

appropriately. 

K:  By my judgment, these word-string do not contain linguistic material that is too 

sophisticated, to match the speaker's general grammatical and lexical competence." 
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Phrasal Verbs 

Table 27 Example 5: Functions 
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Examples 

1. LooT Maar kerna: LooT maar kerney main muaawin, sharam aani chahye. 

(Appendix A. no. 330) 

Word by word translation: Plunder Punish do: Plunder punish in assistant, shame come 

should. 

English Translation: Plundering: Assistant in plundering, (you) should be ashamed. 

Table 28 Example 1: Phrasal Verb 
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2. darham barham hona: Bahawalpur ka sanitary worker aur mehnat kush chal basey, 

nizam darham barham hogya. (Appendix A. no. 316) 

Word by word translation: Jumpled disarranged is: Bahawalpur of sanitary worker and 

hard worker went live (died) system jumpled disarranged is 

English Translation: Disarranged: A Sanitary worker of Bahawalpur and a laborer have 

died, the system is disarranged. 
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Table 29 Example 2: Phrasal Verb 
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3. dhaki chupi hona: Pakistan ki qareebi doostoñ se, dahshat gardi key khilaaf iski 

qurbanian dhaki chupi nahin hain. (Appendix A. no. 327) 

Word by word translation: Concealed hidden are: Pakistan of close friends, terrorism of 

against its sacrifices concealed hidden not are. 

English Translation: Hidden/Secret: Pakistan’s sacrifices against terrorism are not hidden 

from its close friends. 
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Table 30 Example 3: Phrasal Verb 
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4. zaer-e-iltawa rakhna: private member bill ko taweel ersa tak zaer-e-iltawa rakhney 

per izharey afsos. (Appendix A. no. 317) 

Word by word translation: Under postpone keep: private member bill of long period for 

under-postpone keep on expression (of) sorrow. 

English Translation: To keep postponed: expression of sorrow for keeping the private 

member bill postponed for long period of time. 

Table 31 Example 4: Phrasal Verb 
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5. irdgird ghoomna: panama leaks key tamam elzamaat Nawaz sharif key irdgird ghoom 

tey hain. (Appendix A. no. 277) 

Word by word translation: All around whirl/turn: Panama Leaks of all allegation Nawaz 

Sharif of all-around whirl are. 

English Translation: Turning all-around: All allegations of Panama Leaks are turning all-

around Nawaz Saharif. 

Table 32 Example 5: Phrasal Verb 
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Summary of the Analysis 

• 100% of these sequences have grammatically regular forms. 

• 55.55% are semantically opaque. 

• 55.55% of them are have pragmatic functions. 
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• They are appropriately applied to the particular situation and did not show any mismatch 

with the maturation. 

Semantically Opaque 

• Example: irdgird ghoomna: panama leaks key tamam elzamaat Nawaz sharif key irdgird 

ghoom tey hain. (Appendix A. no. 277) 

• Word by word translation: All around whirl/here and there: Panama Leaks of all 

allegation Nawaz Sharif of all-around whirl are. 

• English Translation: Turning all-around: All allegations of Panama Leaks are turning all-

around Nawaz Saharif. 

• Only Two and three words constructions ( انکھج  ےنماس  ). 

• Not prevalent in the formal writing. 

• Used at middle and end of a sentence. 

• Abstract form, used in the subheading or news story. 

• Represent action ( انھڑب ےگآ , to go forward). 

Summary of the Chapter 

Formulaic sequences or prefabs has been identified and categorized in many 

languages. Researchers have discussed these formulaic sequences from many 

perspectives including their different kinds and functions. In this chapter I documented 

the results and analysis of the study. The data was analyzed to find the answer of one of 

my research questions: What types of formulaic sequences are in Urdu? 

It is found that there are formulaic sequences in Urdu language like other languages 

and these are of many types, like idioms, collocations, phrasal verbs and function words 

which perform different functions to carryout various communicative events. The table 
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(4.1) not only showed the total number of tokens collected in this study but also their 

different categories and forms. All the four categories of formulaic sequences, which are 

identified in Table 4.1, were shown in separate tables followed with a few examples of 

each category. The data was taken from Urdu newspapers. Language of newspapers is 

formal and used in a very precise manners to save time and space. For this reason, all 

those formulaic sequences which are common to spoken language, for example fillers 

like ‘kind of,’ are not found in this data. 
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Chapter 6 

Discussion 

This chapter discusses and provides in-depth findings of the study with respect to the 

proposed research questions, and the purpose of the study, including its pedagogical 

significance for SLA practitioners. This chapter is divided into three sections: 

1. Discussion of the findings with respect to the research question of the study 

2. Proposed theory for the analysis of various kinds of formulaic sequences 

3. Guidelines for designing a formulaic sequence-based syllabus 

Purpose of the Study 

Studies have been done in many languages to identify and categorize formulaic 

sequences, but the current study is the first to do so for the Urdu language. The purpose 

of the study is three-fold: to analyze the Urdu language for instances of formulaicity; to 

identify the kinds of formulaic sequences within it; and lastly, to explore whether 

learning formulaic sequences are helpful in second language acquisition. On the basis of 

identification, analysis, and efficacy of the formulaic sequences (through review of 

various studies) I have proposed a method to design a successful formulaic sequence-

based syllabus for native and nonnative speakers. For the above-mentioned purposes, the 

following research questions were developed for this study. 

Research Questions 

In this study, I purposed and studied the below questions: 

1.What types of formulaic sequences are in Urdu? 

2. Are they helpful in SLA? 

3. How can a formulaic sequence-based syllabus be designd? 
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Question No.1: What Types of Formulaic Sequences are in Urdu? 

Before exploring the types of formulaic sequences, I conducted a pilot study to search 

for formulaic sequences in Urdu. The results showed that there is an abundance of 

various formulaic sequences in Urdu as they are in other languages (studies have been 

done on 35 languages of the world to the see the formulaicity).  In the pilot study, I 

identified the formulaic sequences using the same model applied in the main study. On 

the basis of the pilot study, I proposed the aforementioned questions to find out the types 

of formulaic sequences and to see how they can be useful in SLA. 

In this study, I used Wray’s (2002) definition of formulaic sequence. Wray (2002) 

defines the term as "a sequence, continuous or discontinuous, of words or other elements, 

which is, or appears to be, prefabricated: that is, stored and retrieved as a whole from 

memory at the time of use, rather than being subject to generation or analysis by the 

language grammar." (p.9). Primarily, 427 tokens were selected from the three most 

circulated Urdu newspapers of Pakistan: The Daily Jang, The Daily Express, and The 

Daily Nawa-e-Waqt. Out of these 427 tokens, a total of 337 formulaic sequences were 

selected after limiting the selection of the formulaic sequences to the newspaper’s front-

page headlines and their first and second subheadings as seen in Appendix C. 

According to Wray (2002) formulaic sequences are usually categorized into six main 

categories: 

7. Simple fillers (e.g., kind of). 

8. Functions (e.g., thank you). 

9. Collocations (e.g., take an exam). 

10. Phrasal verbs (e.g., fall apart). 
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11. Idioms (e.g., kick the bucket). 

12. Proverbs (e.g., waste not, want not). 

Newspaper articles, including headlines and subheadings, are edited to be very 

precise to save time and space (to have economy of space), so certain combinations of 

words (formulaic sequences), particularly ‘simple fillers’, for example ‘kind of,’ and 

proverbs (like waste not want not), do not meet the requirements of precision and 

economy. All 337 tokens of data fall in four major categories of formulaic sequences 

which are: collocations, idioms, phrasal verbs, and functions. Simple fillers and proverbs, 

which are more often characteristics of spoken language, were not found amongst the 337 

tokens of formulaic sequences. The findings of the study indicate that there is 

formulaicity in the Urdu language, which contains all kinds of formulaic sequences. In 

the Pakistani Urdu newspapers included in my study, the following four types of 

formulaic sequences were found: 

Table 33 Summary of the findings 

Category Idioms Collocations Functions Phrasal Verb 

Quantity 100 161 19 57 

Percentage 29.24% 47.08% 5.56% 16.67% 

Total Tokens                                                  337 
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Why are Collocations, Idioms, Phrasal Verbs and Function Words More 

Frequently Used in The Urdu Newspapers? 

As mentioned earlier, simple fillers are more frequently used in the spoken 

language, usually when a speaker needs time to convey his/her complete thoughts. On the 

other hand, proverbs are used both in written and spoken language, but none are present 

in the newspapers. Proverbs are usually used to reinforce words of wisdom in a piece of 

advice to someone. Peter (2016) states, “people use them to connect with other people 

and the wisdom of the past.” (p. 01). So, newspapers’ headlines and sublines are not ideal 

places to use proverbs. In order to convey information quickly, reporters and editors use 

collocations, idioms, or phrasal verbs most of the time. Below is an example of a 

collocation which gives us a better idea of how it conveys a message better than a 

proverb: 

Example: qabil e bharosa: hmain maloon kawn qabile bharosa hae. 

(Appendix A. no. 101) 

Word by word translation: worthy (able of) trust: we know who worthy trust is. 

English Translation: Trustworthy: We know who is trust worthy. 

Context of the News: This is a subheading of a main headline of a June 02, 2017 

newspaper (https://www.nawaiwaqt.com.pk/E-Paper/lahore/2017-06-02). In this article, 

the Chief Justice of Pakistan rebuked the prime minister for his corruption and as well as 

a minister who threatened judges if they passed any judgments against the prime minister. 

The minister said that Judicial Inquiry Committee (JIT), which worked and analyzed the 

prime minister’s corruption cases, was not comprised of trustworthy people. 



 94 

I tried to find proverbs or quotes in Urdu and English to replace the above 

collocation (qabil e bharosa) but none of them conveyed the same meaning. The Wise 

Worker is Trustworthy (https://www.theologyofwork.org) was the first proverb I found 

on the internet when I entered ‘Trustworthy’ in the google search bar. However, I do not 

think that this proverb could convey the same meaning if the Chief Justice said it to the 

minister. So, collocations and idioms are more suitable and favored by news reporters 

because they can communicate messages in direct and less formal ways comprehensible 

by the common people. 

Question No. 2: Are They (Formulaic Sequences) Helpful in SLA? 

Formulaic sequences are very frequent in every language. Altenberg (1998) 

argues that more than 80% of natural language consists of formulaic sequences. As 

Sinclair (1991) states, "By far the majority of the text is made of the occurrence of 

common words in common patterns, or in slight variants of those common patterns. Most 

everyday words do not have an independent meaning, or meanings, but are components 

of a rich repertoire of multi-word patterns that make up a text" (p. 108). It can be said that 

these words or combine together on the basis of common use (sociocultural tradition of 

using these words together) in a frequent way. Sometimes these words convey absolute 

different meanings when used independently as compared to their meanings when joined 

with other words. For example, Khuda (God) and Hafiz (savior)/blind/a person who learn 

the Holy Quran by heart when combined (Khuda Hafiz) means “Good Bye”. This 

combination of two words does not require any grammatical base as we can see in most 

of the formulaic sequences. Hoey (2005) further explains this point by stating that, 

"Grammar is the output of repeated collocational groupings. Sentences are typically made 
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up of interlocking bundles as words are mentally ‘primed' for use with other words 

through our experience of them in frequent associations" (p. 357). From these points of 

views and statements, it can be concluded that formulaic sequences can help the learner 

to be more fluent in their speech and comprehension because there is less need for second 

language learners to learn grammar rules. Frequent use of lexical chunks saves learners 

time and effort for grammatical and/ syntactical planning which, in turn, slows down 

their proficiency (Ellis, 2002). 

Wood (2006) also explains that using formulaic language or expressions "reduces 

the amount of planning, processing, and encoding needed within clauses. It gives the 

speaker time to pay attention to the multitude of other tasks necessary while speaking, 

such as generating specific lexical items, planning the next unit of discourse, syntactic 

processing of novel pieces and so on" (p. 42). He implies that by incorporating lexical 

bundles in speech, a learner can speak more fluently because he/she does not need to 

bother with grammar and syntactical planning. So, second language learners have to think 

about a particular combination of words only and not about how to combine them by 

using specific grammatical rules (Wood, 2006). In this way learners save time and effort 

to think about grammatical constructions. Both native and nonnative speakers process 

formulaic sequences quickly as compared to non-formulaic sequences. But speed of 

processing is greater for native speakers than nonnative speakers (Pawley & Syder, 

1983). 

As mentioned above, formulaic sequences make up 80% of the natural language, 

and because of their frequency in a language, these are easily available to both native and 

nonnative speakers (Wray, 2000), which means that they are processed quickly and easily 
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as compared to the non-formulaic sequences. For example, Pawley and Syder (1983) 

describe that multi-sequence chunks are processed easily and quickly. Formulaic 

sequences are efficiently processed because they are stored in long-term memory as 

single units though they consist of many words. Pawley and Syder (1983) explored the 

hypothesized dispensation advantage for formulaic sequences by matching reading times 

for formulaic sequences versus matched non-formulaic phrases for native and non-native 

speakers. It was found that the formulaic sequences were read more quickly than the non-

formulaic phrases by both groups of participants. This result supports the assertion that 

formulaic sequences have a processing advantage over creatively generated language. 

They also found that native speakers process formulaic sequences quickly as compared to 

the nonnative speakers. 

In the same way, Conklin and Schmitt (2008) investigated the processing of 

formulaic language by native and non-native speakers by comparing reading times for 

formulaic bundles versus matched non-formulaic chunks. They found that ready-made 

chunks of language were processed more readily with less time as compared to non-

formulaic sequences or phrases. Their findings support the hypothesis that processing of 

formulaic sequences has advantages over non-formulaic phrases or creatively generated 

language. From their findings, they concluded that non-native speakers enjoy the same 

advantage as native speakers in using, and of course, processing the formulaic sequences. 

Researchers (Ellis, 2002; El-Dakhs, Prue, & Ijaz, 2017) have suggested that 

learning and teaching of formulaic sequences help improve all four skills (listening, 

speaking, reading and writing) of learning a language (L1, L2 or L3). Many researchers 

have investigated and analyzed the effect and influence of using formulaic sequences on 
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the oral proficiency of non-native speakers. In a small experiment, Boers (2008) 

investigated whether the use of formulaic sequences helped L2 learners improve their 

oral proficiency. He divided the learners into two groups: control and experimental. The 

experimental group was provided extensive listening and reading opportunities. The 

instructor's speech was full of formulaic sequences. At the end, both the experimental and 

control groups were interviewed. The results showed that providing non-native speakers 

more exposure to formulaic sequences could increase their oral proficiency. 

Recently, El-Dakhs, Prue, and Ijaz (2017) conducted an empirical study on 

foreign language learners learning English to assess the efficacy of formulaic sequences 

in improving their (EFL learners) writing skills. Formulaic sequences were imbedded not 

only in the teachers’ instructions but also they were added to the syllabus. The analysis of 

the students: 

Writing showed that the explicit instruction of formulaic sequences led to an increased 

use of the sequences in students’ writing. The results also partially supported a positive 

influence for the explicit instruction of formulaic sequences on the learners’ lexical 

choices and overall writing quality. (p. 21)  

In a similar study, Vahid (2018) analyzed the correlation between knowledge of 

formulaic sequences and L2 learners’ fluency. She found: 

A strong positive relationship between language learners’ knowledge of target language 

formulaic sequences and their level of language proficiency. Language learners at higher 

levels of target language proficiency demonstrated a better command of target language 

formulaic sequences than language learners at lower levels of target language 

proficiency. (p. 69) 
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The studies discussed show that providing material rich in formulaic sequences to 

students will help students learn and retain them, resulting in their increased fluency in 

the target language. The results of these studies can be used to make suppositions and 

inferences that exposing Urdu language learners to formulaic sequences will definitely 

increase their fluency in all four skills of learning the language. Formulaic sequences 

should not only be included in the teaching or speech of the instructor, but a formulaic 

based syllabus provides the most accurate genre-specific, formulaic sequences for the 

learners. Below are some guidelines for designing formulaic-based syllabi for native and 

nonnative speakers. 

Guidelines for Designing Formulaic-Based Syllabus 

This study has discussed that using formulaic sequence in learning and teaching 

material can improve the fluency of the L1 or L2 learners in the four skills of a target 

language. Many scholars applied different techniques and materials rich in formulaic 

sequences in their classes which produced useful and positive outcomes. In the following, 

I discuss some studies in which scholars introduced formulaic sequences in various ways 

to L1 and L2 learners to see their efficacy in improving fluency in the target language.  

Many studies have assessed that learners process formulaic sequences quickly 

compared to non-formulaic sequences (Jiang & Nekrasova, 2007). Jiang and Nekrasova 

(2007) prepared three lists of formulaic sequences to give to learners as an intervention to 

measure their processing time. The first list consists of the most frequent formulaic 

sequences. For the second list, they altered the first list by changing the first or the last 

letter of the sequence. In the third list, they made some grammatical mistakes. All these 

lists were based on the most frequent formulaic sequences. Underwood (2004) conducted 
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a similar task to examine the processing of formulaic sequences by native and nonnative 

speakers. He designed two reading comprehension tasks; one consisted of formulaic 

sequences and the second was based on non-formulaic sequences. He also chose the 

formulaic sequences on the basis of their frequency in the language. The above studies 

suggest that one of the best ways to introduce formulaic sequences to the learners is to 

make a list of the most frequent formulaic sequences to use for designing a syllabus. El-

Dakhs, Prue, and Ijaz (2017) determined the effect of the explicit instruction of formulaic 

sequences in pre-writing vocabulary activities on foreign language writing through 

reading comprehension tasks. The reading comprehension texts consisted of 450-850 

words. On the basis of the frequency of lexical bundles, they chose 20 formulaic 

sequences and 20 non-formulaic sequences for their interventions. Results of their study 

showed that there is “a positive influence for the explicit instruction of formulaic 

sequences on the learners’ lexical choices and overall writing quality” (p. 499). 

Another study by Rafieya (2018) titled ‘Knowledge of Formulaic Sequences as a 

Predictor of Language Proficiency,’ concluded that “language learners who possessed a 

higher level of language proficiency demonstrated a higher level of knowledge of target 

language formulaic sequences than language learners who possessed a lower level of 

language proficiency” (p. 67). She used an oral production model designed by Bardovi-

Harlig et al. (2015) to assess the knowledge of formulaic sequences of the participants. 

All these students were receiving formulaic sequence-rich material. 

Fotovatnia and Goudarzi (2014) investigated the analyzability of formulaic 

sequence by the EFL learners in their study. They prepared a list of the most frequent 

idioms on the three semantic domains of anger, revelation, and secrecy. “The main 
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instruments used for the collection of data were 90 English idioms selected from English 

idiom dictionaries, an instruction booklet, and a software program called idiom analyzer” 

(p. 500). On the basis of their experiment, they state that “the speed and accuracy with 

which participants assigned each idiom revealed that analyzability plays an important 

role in understanding the idioms of an unfamiliar language.” 

(p. 503) 

In all the above-mentioned studies, the basic instrument of data collection and/or 

intervention is based on a list of formulaic sequences. Some of the researchers used 

comprehension passages which were imbedded with required formulaic sequences. In 

most of the aforementioned studies, scholars collected their data by preparing lists of 

formulaic sequences. The most common or the most frequent formulaic sequences were 

added to these lists. These formulaic sequences were selected either from dictionaries or 

from the assigned teaching material in the target language. Their frequency was 

determined or matched by using available corpus, for example, the British National 

Corpus (BNC), or sometimes researchers developed their own corpus. For instance, I 

have developed my own corpus for the current study due to the unavailability of an Urdu 

language corpus. 

On the basis of this observation, I can suggest that a formulaic-based syllabus can 

be designed to improve the fluency and comprehension of native and nonnative learners. 

But the question is how to select formulaic sequences for use in the classroom. Below I 

have listed some of the ways to design a syllabus based on formulaic sequences: 

1. One of the most significant characteristics of the research reviewed in the current study is 

that these studies developed lists of formulaic sequences based on their frequency. 
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2. Some of the researchers developed their own corpus of formulaic sequences to use it as 

an intervention to collect the data. 

So, the first step for designing a formulaic-based syllabus is to bring in material 

which is rich with formulaic sequences in the target language. For this purpose, teachers 

have to design a customized syllabus for every class or group of students. This can be 

done by consulting some available corpuses like the BNC. If a corpus is not available in 

that language, a small corpus should be designed to meet the requirements of general 

subject class (like an ESL class). 

The syllabus should be genre specific for professional courses or for the specific 

purpose courses, like English for Specific Purposes (ESP). For example, in order to 

develop a course for L2 students who want to start their professions in a banking sector, 

then a corpus should be developed from the most relevant material (books, journals, 

reports, letter etc.) which contains genre specific jargon. Formulaic sequence-based 

material could be easily and appropriately designed by developing a small corpus based 

on the frequency of the formulaic sequences. The formulaic sequences can be imbedded 

in the reading passages and in the teachers’ instructions. 

Review of Wray And Namba’s (2003) Model 

Wray’s (2002) comprehensive analysis of formulaic sequences recognizes four 

major features or characteristics for describing formulaic sequences in the literature. For 

her, every word string or formulaic sequences can be described by all four or any one of 

the characteristics. The four characteristics are: 

1. Form 

2. Meaning 
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3. Function 

4. Provenance 

Namba (2010) analyzed these four features and argues that, “the four 

characteristics are not mutually exclusive but overlap. Some word strings which aren’t 

marked in relation to ‘form’ can be formulaic from other perspectives” (p. 135). So, these 

four features are not enough to explain various other features of a formulaic sequences. 

Namba (2010) explains this point, stating that: 

Very funny’ is not marked from the perspective of ‘form’. However, it can be used when 

the actual event is not funny, which is marked from the perspective of ‘meaning’ or 

pragmatics of use. (p. 135) 

In order to address this issue, Wray and Namba (2003) proposed eleven criteria 

which are sufficient to explain and capture all the features of a formulaic sequence. Table 

5.1 presents this model. 

Table 34 Wray and Namba (2003) Model 
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Each letter A-K presents one criteria or feature of a formulaic sequence under 

analysis. According to this model, each and every formulaic sequence should be analyzed 

and described in the following way: 

A:  By my judgment, there is something grammatically unusual about this word-string. 
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B:  By my judgment, part or all of the word-string lacks semantic transparency. 

C:  By my judgment, this word-string is associated with a specific situation and/or 

register. 

D:  By my judgment, the word-string as a whole performs a function in communication 

or   discourse other than, or in addition to, conveying the meaning of the words 

themselves. 

E:  By my judgment, this precise formulation is the one most commonly used by this 

speaker/writer when conveying this idea. 

F:  By my judgment, the speaker/writer has accompanied this word-string with an action, 

use of punctuation, or phonological pattern that gives it special status as a unit, and/or is 

repeating something s/he has just heard or read. 

G:  By my judgment, the speaker/writer, or someone else has marked this word-string 

grammatically or lexically in a way that gives it special status as a unit. 

H:  By my judgment, based on direct evidence or my intuition, there is a greater than-

chance-level probability that the speaker/writer will have encountered this precise 

formulation before, from other people. 

I:  By my judgment, although this word-string is novel, it is a clear derivation, deliberate 

or otherwise, of something that can be demonstrated to be formulaic in its own right. 

J:  By my judgment, this word-string is formulaic, but it has been unintentionally applied 

inappropriately. 

K:  By my judgment, this word string contains linguistic material that is too 

sophisticated, or not sophisticated enough, to match the speaker's general grammatical 

and lexical competence. 
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Though this model explains almost every feature of a word string, it still does not 

talk about some word strings/formulaic sequences which are unique in many languages. I 

want to explain this point through the following examples: 

Examples 

1. aman-o-amaan: 235 billion ka taraqiyati program: aman-o-amaan kay leay 198, zaree 

sannati shobon per 155 arab and 50 kiror kharch hongey. (Appendix A. no. 96) 

Word by word translation: Peace and Safety: 235 billion of progress program: peace and 

safety for 198, agricultural industry on 155 billion and 50 kiror spend will be.   

English Translation: Safety: Developmental program of 235 billion, for safety 198, for 

agriculture industry 155.05 billion will be spent.  

2. bar bar: sharif khandan ka bar bar ahtisaab sofaid jhoot ho raha hae. (Appendix A. 

no. 97) 

Word by word translation: Again Again: Sharif family of again again audit becoming 

white lie is. 

English Translation: Time and again: Time and again audit of Sharif’s family is 

becoming a white lie. 

3. qabil e bharosa: hmain maloon kawn qabile bharosa hae. (Appendix A. no. 101) 

Word by word translation: worthy (able of) trust: we know who worthy trust is. 

English Translation: Trust Worthy: We know who is trust worthy. 

In the first example, two words aman (peace) and amaan (safety) are combined 

with a short vowel ‘O’ (and), and this sequence can be read as aman and amaan (aman-o-

amaan). Though this grammatical construction in Urdu is borrowed from Arabic, it is a 

regularized form and is one of many such kinds of constructions that are found in Urdu, 
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like Husn-o-jamal etc.  On the other hand, bar bar (again and again) in the second 

example is also a formulaic sequence, but it has a different construction as compared to 

the first example. The same word (‘bar’ means again) is repeated (‘bar bar’ again-

again). In the Urdu language, adjectives are repeated to emphasize the situation or event, 

like jaldi jaldi (quick quick), taiz taiz (fast fast) etc. This kind of construction can be 

considered a formulaic sequence on the basis of how it is used in this sentence. In this 

example, it satisfies three criteria, but it can fulfill other functions like idiolect and lexical 

indication and can be used by the writer or speaker repeatedly (previous encounter). The 

formulaic sequence qabil e bharosa (able of trust) in the third example has the same 

construction as the first example (aman o amaan), but the ‘o (and)’ is replaced with ‘e 

(of)’. The collocation aman o amaan is a frozen sequence, but qabil in qabil e bharosa is 

also used as a stand-alone word as in the phrase ‘Vo ye kaam kerne kay qabil hae’ (He is 

able to do this work) as well as a suffix to make other formulaic sequences like, qabil e 

etimad (reliable), which makes (qabil e bharosa) an open slot sequence. On the basis of 

this finding (frozen and open slot sequences), I propose that another element 

(characteristic) should be added to Wray and Namba’s (2003) model which explains 

characteristics of specific word strings to justify their positions as formulaic sequences. I 

suggest that this element should be an open one to make this model universal so that any 

unique characteristic of any word string under analysis can be explained through it and 

can also identify the kind of formulaic sequence (collocations, phrasal verb or idiom etc.). 

This element can be worded like, ‘by my judgment this word string represents an 

open/closed slot and categorized as an (idiom).’ 
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In Wray and Namba’s (2003) model, the element ‘C’ is used to identify if the 

word string is used/spoken in a specific situation or not (C: By my judgment, this word-

string is associated with a specific situation and/or register.). I suggest that this element 

is not required and should be removed from the model because every piece of language 

has some context. It means that every word string has some context or used in a specific 

situation or register. Even isolated words have a context. On the basis of this observation, 

I can conclude that their model will have the same eleven criteria, as I am adding one 

criterion removing their ‘C’ part. The revised model will look like this: 

Revised Model 

A:  By my judgment, there is something grammatically unusual about this word-string. 

B:  By my judgment, part or all of the word-string lacks semantic transparency. 

C: By my judgment, the word-string as a whole performs a function in communication or 

discourse other than, or in addition to, conveying the meaning of the words themselves. 

D:  By my judgment, this precise formulation is the one most commonly used by this 

speaker/writer when conveying this idea. 

E:  By my judgment, the speaker/writer has accompanied this word-string with an action, 

use of punctuation, or phonological pattern that gives it special status as a unit, and/or is 

repeating something s/he has just heard or read. 

F:  By my judgment, the speaker/writer, or someone else has marked this word-string 

grammatically or lexically in a way that gives it special status as a unit. 

G:  By my judgment, based on direct evidence or my intuition, there is a greater than-

chance-level probability that the speaker/writer will have encountered this precise 

formulation before, from other people. 
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H:  By my judgment, although this word-string is novel, it is a clear derivation, deliberate 

or otherwise, of something that can be demonstrated to be formulaic in its own right. 

I:  By my judgment, this word-string is formulaic, but it has been unintentionally applied 

inappropriately. 

J:  By my judgment, this word string contains linguistic material that is too sophisticated, 

or not sophisticated enough, to match the speaker's general grammatical and lexical 

competence. 

K: By my judgment this word string represents an open/closed slot and is categorized as 

an (idiom). 

I hope that this revision of the model will make it more universally useful as the 

newly added element can be used to explain a word string if it is used in a unique way in 

any language and make it easy to recognize and categorize that word string as it is clear 

from the above examples (example no. 1 & 3). 

Summary of Chapter 

Findings of the study suggest that there is an abundance of formulaic sequences in 

Urdu language both in written and spoken genres. It can be said that Urdu language has 

formulaicity like other languages (research has been done in 35 languages). Urdu has 

almost every kind of formulaic sequences which are used to serve the same purpose as in 

English language. Generally, manifestation of formulaic sequences can be seen in the 

forms of idioms, collocations, phrasal verbs, function words, simple fillers and proverbs 

though simpler fillers and proverbs are rare in the Urdu newspapers. 

Secondly, the present study suggests that formulaic sequences are processed more 

easily and quickly as compared to non-formulaic sequences by both native and nonnative 
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speakers of a language. Due to their (formulaic sequences) efficacy and ease of 

processing, it is suggested that a formulaic sequence-based syllabus should be designed 

for teaching and/or learning a language. This study also offers some guidelines for 

developing formulaic sequence-based syllabus. One of the most significant and crucial 

consideration for such kind of syllabus is the selection of formulaic sequences. Frequency 

count and corpus can help identify and make a list of the formulaic sequences, but 

intuition or individual judgment is fundamental for the selection of the sequences. 

The results here may be influenced by the genre of the discourse examined. 

Newspaper articles are edited to be very precise to save time and space, so certain 

combinations of words (formulaic sequences) do not meet the requirements of precision 

and economy. Particularly ‘simple fillers’, for example ‘kind of,’ and proverbs (like waste 

not want not) are uncommon in written discourse. 

 

Fillers 

• I found fewer fillers because these are features of spoken language. 

• Biber et al (1999): Individual lexical bundles are “generally preferred in either spoken or 

written discourse, but seldom in both” (P. 73). 

Proverbs 

I also found fewer proverbs, as did Norrick (1985), who reported only one 

complete proverb, plus a few proverbial allusions, in a 43,165 line corpus of transcribed 

conversation. 

Idioms 
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These were more frequent because they allow the writer to convey more meaning 

in a short sentence. 

Collocations 

These were more frequent because they are:  

• less opaque; 

• easily formed; 

• offer an open slot construction; 

• are mostly composed of common patterns which make them strong candidate for using 

in the newspapers; 

As Sinclair (1991) puts it: 

By far the majority of the text is made of the occurrence of common words in 

common patterns, or in slight variants of those common patterns. Most everyday words 

do not have an independent meaning, or meanings, but are components of a rich 

repertoire of multi-word patterns that make up a text. (P. 108) 
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APPENDIX A 

Idioms 

 ےرواحم

 ۔یکچ رم پآ توم ینپا تسایس یفنم یک یشارت مازلا :انرم پآ توم ینپا ۔١

 ۔ےگ ںید رک گنت نیمز ےئلیک نادناخ روا ںوچب ےراہمت مہ ول نس رک لوھک ناک :انرک گنت نیمز ۔٢

 ۔اید نوخ ےن مہ ےئلیک ہیلدع ،ںیرک ہن یزاب گنر :انید نوخ۔٣

 ۔ےہاہر وہ ٹوھج دیفس باستحا رابراب اک نادناخ فیرش :ٹوھج دیفس ۔۴

 ۔تسکش ںیم چیم مہا ےس تراھب ،تباث ریھڈ اک تیر میٹ یناتسکاپ :ریھڈ اک تیر ۔۵

 ۔ےکناھج ردنا ےنپا ،ےرک ہن یشارت مازلاناتسناغفا :انکناھج ردنا ےنپا ۔۶

 ۔اگیرک مقر خیرات  یئن کیپ یس :انرک مقر خیرات ۔٧

 ۔ںیہ ےہر رک ششوک یک ےنرک قرغاڑیب یھباک ےنارپ رادیوعد ےک ےنانب ناتسکاپاین:قرغاڑیب ۔٨

 ۔یداھڈ اکنل ےن رماع ،زارفرس ہلباقم  زیخ ینسنس :اناھڈ اکنل ۔٩

 ۔رارق نادیمدِرمزارفرس رپ ےنانب زنر ۶١ :نادیمدِرم ۔١٠

 ۔تاعلاطا یک ناصقن یلام و یناج ،شوماخ ںیپوت یک نمشد ںیم یئاوراک یباوج :شوماخ ںیپوت ۔١١

 ۔ددشت ہنایشحو رپ ںولاو ےنانم نشج اک تیج یک ناتسکاپ ںیم چیم ٹکرک :ددشت ہنایشحو ۔١٢

 ۔ےگ ںیئاھٹا زاوآ فلاخیک یلاماپ یک قوقح یناسنا ںیم ریمشک ہضوبقم :اناھٹا زاوآ ۔١٣

 اتہر اپھچ ےھچیپ ےک ںودرپ بس بج ایگ ہنامز هو ،اید باسح اک یئاپ یئاپ  :باسح اک یئاپ یئاپ ۔١۴

 ۔اھت

 ۔ںیہ خر ود ےک ےکس یہ کیا ںونود :خر ود ےک ےکس ۔١۵

 ۔ےئگراہ یزاب یک ناج سدقم ہلاس ھڑیڈ ،لمزم ہلاس ۴ :انراہ یزاب یک ناج ۔١۶

 ۔ےہ ےنماس یھب ہیور اک ںولاو ےنرام نوخ بش :انرام نوخ بش ۔١٧

 ۔ںیئآلا گنر ںیئاعد۔ ،ٹسیب ید زا ناتسکاپ :انلا گنر ںیئاعد ۔١٨
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 ،تسکش کانتربع ےس زنر ١٨٠ ،ریھڈ رپ ١۵٨ امروس ،زنر ٣٣٨ ےک ںونیہاش :متام فِص ۔١٩

 ۔متام فِص ںیم تراھب

 ۔ایگ نب نئپمیچ اک زنئپمیچ رکاٹچ لوھد وک تراھب ناتسکاپ :اناٹچ لوھد ۔٢٠

 ۔ایاھکد ہنیئآوک ںولاو ےننیھچ ٹکرک ےن ناتسکاپ :اناھکد ہنیئآ ۔٢١

 ۔ایگ ھگنوس پناس وک ںویتراھب رپ تسکش :ایگ ھگنوس پناس ۔٢٢

 روزمک ںویک رپ ہلماعم فرشم ،ںیہ ےتنب ریش ہلخادرِیزو ،ںیہن ےئاگ سدقم یئوک :ےئاگ سدقم ۔٢٣

 ۔فلاتخا بِزح دِئاق ؛ےئگڑپ

 ہنم اک یماکان یھب ںیم ء٢٠١٨ وک ںولاوےنکور یقرت ےس تسایس انرھد :انھکید ہنم اک یماکان ۔٢۴

 ۔اگیڑپ انھکید

 ۔ںیرک تاب رک لوت پان ںیہک ےس ںونامجرت یتموکح ہتخاس دوخ :انرک تاب رک لوت پان ۔٢۵

 ۔ںیہ ےتسب ںیم ںولد ےک ںویناتسکاپ ماوع کرت :انسب ںیم لد ۔٢۶

 ۔ںیہن تسرد انلاڈ رپ ناتسکاپ ہبلماراس :انلاڈ ہبلم ۔٢٧

 ۔ایگ ایک شیپ رک ڑورمڑوت نایب :ڑورمڑوت ۔٢٩

 ۔مہرب مہرد ماظن ،ےسب لچ شک تنحم روا رکرو یرٹینساکروپلواہب :مہرب مہرد ۔٣٠

 ۔مہرب مہرد ماظن ،ےسب لچ شک تنحم روا رکرو یرٹینساکروپلواہب :انسب لچ ۔٣١

 بارخ ھکاس ینپاےھکل یضرم وج ایڈیم ،اگوہ ںیہن ھچک ےس ےنچنیھک ںیگناٹ :انچنیھک ںیگناٹ ۔٣٢

 ۔اگیرک

 ۔اگ ںوھٹیب ںیہن ےس نیچ کت یمہارف یک ںوتلوہس یبط وک یمدآ ماع :انھٹیبےس نیچ ۔٣٣

 ۔ےہ یڑھک رک نب راوید یئلاپ ہسیس روا دحتم موق فلاخ ےک یدرگتشہد :راوید یئلاپ ہسیس ۔٣۴

 ۔اکچوہ اکم کم ھتاس ےک مظعارِیزو ،اھتاڈنگیپارپ :انرک اکم کم ۔٣۵

 ۔ںیہ ےتلمےسراپدحرس ےنابےنات ،راتفرگ درگتشہد ۶ےس ہلاونارجوگ ،روپلواہب :انلم ےنابےنات ۔٣۶

 ۔ےئگ ڑوت مد یمخز ٢٢ دیزم :انڑوت مد ۔٣٧

 ۔ںوہوگاعد ےئلیک تاجرد ےک ںولاوےنھڑچ ٹنیھب یک یدرگ تشہد ںیم سدقم هِام :انھڑچ ٹنیھب ۔٣٩
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 ۔یدرک گنرئاف رک لوب اواھدرپ یکوچ یتظافح یک میڈ فیرش یتشچ ےن ںؤونگنج :انلوب اواھد ۔۴٠

 یتراھب ؛ںیہدوجوم نشپآ رتہب ےس کیئارٹس لکیجرس ےئلیک ےناھکس قبس وک ناتسکاپ:یکبھب ڑدیگ ۔۴١

  ڑدیگ یک فیچ یمرآ

 ۔یکبھب

 نشپآ رتہب ےس کیئارٹس لکیجرس ےئلیک ےناھکس قبس وک ناتسکاپ:یکبھب ڑدیگ :اناھکس قبس ۔۴٢

 ۔یکبھب ڑدیگ یک فیچ یمرآ یتراھب ؛ںیہدوجوم

 ۔ےہ دصقم اکنا انلاھچا ںایڑگپ ،یداع ےک ٹوھج نارمع :انلاھچا یڑگپ ۔۴٣

 ۔ۓگ چب لاب لاب ںیم ےلمح ےک ںوٹکارارزو ےکنا روا مظعارِیزو یلیئارسا :انچب لاب لاب ۔۴۴

 ۔ےہ فدارتم ےک ےناکٹا ےڑور ںیم هار یک فاصنا یلیدبت یک ڈراکیر :اناکٹا ےڑور ۔۴۵

 ۔یگیرک پیوس نیلک ںیم نشکیلا هدنئآ یپ یپ ،ںیل سک رمک نکراک  :انسک رمک ۔۴۶

 شیپ هدوسم این نیم یلبمسا ےئلیک ےنرک متخ راک هرئاد اک نوناق ےلاک ےک رود فرشم :نوناق لااک ۔۴٧

 ۔ےگنیرک

 ۔ںیکناھج ںیم نابیرگ ےلاو ےناگل مازلا :انکناھج ںیم نابیرگ ۔۴٨

 ۔ےلم اج ےس یقیقح قِلاخ ںیم روہلا لاتپسہ حانج دارفا۴ :انلم ےس یقیقح قِلاخ ۔۴٩

 یلیک ےئلیک ےنلاد رارق لہاان ،ےہر ےتٹاچ ےتوج ےک فرشم نیمریئچ یئآ یٹ یپ:انٹاچ ےتوج۔۵٠

 ۔ےہ یفاک سیک اینروف

 ۔ےہ اوہ ایاگل رازاب ہعمج اک نمس :رازاب ہعمج۔۵١

 ۔ےتکس رک ںیہن اکیب یھب لاب ارامہ هو ،ےہاہر کنھک وک نمشد کیپ یس :انرک اکیب لاب ۔۵٢

 ۔ےہر کیرش ںیم شزاس رہ ےلاو ےنرھد ،یرام ںیہن کھڑب یھبک :انرام کھڑب ۔۵٣

 ۔ےہاہرڑپ رثا رپ تیشعم اک تلاح یسایس بارخ ،ںیہ فاص ھتاہےرامہ :انوہ فاص ھتاہ ۔۵۴

 ۔اپنوھگ رجنخ ںیم ھٹیپ ےن پآ نکیل اید ھتاس اک پآ ےن مہ :انپنوھگ رجنخ ںیم ھٹیپ ۔۵۵

 ۔ںیہ لاثم هدنز یک روش ےئاچمروچ ناخ نارمع:روش ےئاچمروچ ۔۵۶

 ۔ےیئد لوھک لوپےنپا ےن ءارزو :انلوھک لوپ ۔۵٣
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 ۔باوج ڑوت ہنماک یزیگنا لاعتشا رپ یس وا لیا :باوج ڑوت ہنم ۔۵۴

 ۔ںیئاگل ہنرپؤادوک ںوراداروا تیروہمج رطاخ یک رادتقا فیرشزاون :اناگل رپؤاد ۔۵۵

 ۔ںیئگ مجرپ ٹروک میرپس ںی رظن یکرھب کلم :اناج مج ںیرظن ۔۵۶

 ۔یلاڈ ٹواکور ںیم ےتسار ےک فاصنا ےکرک ینایب طلغےن نیمرئچ ۔انلاڈ ٹواکور ںیم ےتسار ۔۵٧

 ۔ےڑپ ٹھپ رپ ےنلم ہن تاجایاقب ماکح وا سیا یپ :انڑپ ٹھپ ۔۵٨

 ۔باوج روپرھب اک جوف کاپ ،یمخز یرہش ٢ ،گنرئاف یتراھب ںیم لایکن :باوج روپرھب ۔۵٩

 ۔اید رک قرغاڑیب تموکح ےن ٹروپر یٹ ئآ ےج :قرغاڑیب ۔۶٠

 ۔یگلےنکب ھتاہ ںوھتاہ حرط یک ںولوان  )ٹروپر یٹ ئآےج ( :ھتاہ ںوھتاہ ۔۶١

 ۔یرگ لبےک ہنم  ٹیکرام :انرگ لب ےک ہنم ۔۶٢

 ۔ےگنوہ باقن ےب یشزاس ،یگ ےئاج یڑل گنج ینوناق :انڑل گنج ینوناق ۔۶٣

 ۔لااڈ ںیم ےناخ درس وک تاقیقحت فلاخیک نادناخ فیرش ےن بین :انلاڈ ںیم ےناخدرس ۔۶۴

 ںیہن ںیم رادتقا ےس ےزاورد روچ دوجواب ےک ںوششوک رت مامت نارمع :انآ ےس هزاورد روچ ۔۶۵

 ۔ےتکسآ

 ۔ںیہن ھجوب یئوک رپ ریمظ ،ےہ فاص نماد  :فاص نماد ۔۶۶

 ۔ںیڑوھچ ہن ےس ھتاہ نماد اک یئاچس زلنیچایڈیم :انڑوھچ Ìہن ےس ھتاہ نماد اک یئاچس ۔۶٧

 ۔ایاچنہپ کت ںاہی رک سڈ سڈےن ںوپناس ےک ںونیتسآ وک فیرشزاون  :پناس اک نیتسآ ۔۶٨

 ۔اگ ںوڑل کت مد یرخآ رطاخ یک ماوع :انڑل کت مد یرخآ ۔۶٩

 ےھٹیب ںیم ولہپ ےکسا دوخ جآ ےہر ےت اچب وک تیروہمج ےس سج هاش دیش روخ :انھٹیب ںیم ولہپ ۔٧٠

 ۔ںیہ

 ۔اوہ ےس ںوشواک یک ںورادا یٹرویکس ںیم ےنلاڈ رایھتہ ےک ںویرارف :انلاڈ رایھتہ ۔٧١

 ۔ےہ لتاق رِہزےئلیک کلم تسایس یک یشارت مازلا ،راشتنا ،یرفت ارفا :لتاق رِہز ۔٧٢

 ۔ایگ نب هاگن زک رم ںیم وش وٹیٹ رئیا لئار هرایط سیلوک رھ اک ہئیاضف کاپ ۔هاگن زِکرم ۔٧٣
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 ود وک تراھب اک جوف کاپ ،ےگنید باوج تخس وت یکور ہن یزیگنا لاعتشا :باوج Ì ماغیپ کوٹ ود ۔٧۴

 ۔ماغیپ کوٹ

 ۔اگ ےلکن یہ ےس ٹروک میرپس هز انج اک نشپرک :انلاکن هز انج ۔٧۵

 ۔ےہ یہرآ رظن یھکل رپ راوید یلہا ان یک فیرشزاون ۔انآ رظن اھکل رپ راوید ۔٧۶

 ۔ےگنیہر ںیہن لباق ےک ےناھکد ہنم زاون ئت یلھک دلج ںیو١٠ ۔انوہ ان لباق ےک ےناھکد ہنم ۔٧٧

 ۔اگوہ انآ ںیم ےرہٹک وک ںونئاخ ےلاو ےنلیکھد ںیم ںوریھدنا وک موق ۔انلیکھد ںیم ںوریھدنا ۔٧٨

 ۔شراب یک تاماعنا زور یرخآ ےک وپسکیا ریئ ریئک ڈنیا نشیکوجیا سیرپسکیا ۔شراب یک تاماعنا ۔٧٩

 ۔ےگ وئاج ےس ہنم سک ہبعک ولاو ےناگل مازلا ۔ےگ وئاج ےس ہنم سک ہبعک ۔٨٠

 ۔ۓاج ایل ہن ناحتما اک ربص ےریم ۔انیل ناحتما اک ربص ۔٨١

 ۔ےہ اہر بوڈ ےس ہجو یک نشپرک رادتقا اک فیرش زاون ،ےکچ اج ےنگ ند ۔اناج ےنگ ند۔٨٢

 ۔ےہ اہر اج ایک گنت اریھگ اک ںودرگ تشہد ۔انرک گنت اریھگ ۔٨٣

 ۔ایاکھج ںیہن رس یھبک ےنماس ےک ںوتوق یک داسف و ہنتف :اناکھج رس ےنماس یسک ۔٨۴

 مظنم روا طوبضم وک یٹراپ روا ںیئاج ہیرق ہیرق رہش رہش نکراک ۔ اناج ہیرق ہیرق رہش رہش ۔٨۵

 ۔ںیئانب

 یھب فیرشزاون ،ایکرک میلست مخرسےنماس ےک تلادعےن مظعآ رٍیزو ےرامہ ۔انرک میلست مخرس ۔٨۶

 ۔ںیرک

 ھتاہ ےک نیفلاخم ،نلاعا اکینرک میلست ہلصیف یتلادع رہ رپ سیک ام اناپ اک گیل ملسم ۔انآ ان ھچک ھت اہ ۔٨٧

 ۔اگیئآ ںیہن ھچک

 ۔ںیدرک مارح ںیدنین یک نیفلاخم ےن مارگورپ یتایقرت یلاثم ۔انرک مارح ںیدنین ۔٨٨

 خرود ےک ےکس یہ کیا نارمکح قباس هدز نشپرک روا پورگ انرھد ۔خرود ےک ےکس یہ کیا ۔٨٩

 ۔ںیہ

 هر مظعارِیزو ےک ںوٹنھگ دنچ فیرشزاون ۔مظعارِیزو ےک ںوٹنھگ دنچ Ì نامہم ےک ںوٹنھگ دنچ ۔٩٠

 ۔ۓآ ےل   این ئوک گیل ن ،ۓگ
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 فورح هایس مان اک بحاص یزاین ںیم ںوشزاس فلاخیک یقرت ۔ انھکل فورحےرہنس Ìفورح هایس ۔٩١

 ۔اگ ۓ اج اھکل ےس

 ۔اگوہ ہتخت نڑھد ںیم ء٢٠١٨ نشکیلا اک تسایس یک ںولا و ےنرھد روا رام ٹول ۔ہتخت نڑھد ۔٩٢

 ۔ایگآ دایص ںیم ماد ےنپا پآ ول ،ید ںیہن لیرٹ ینم ےن نارمع :ایگآ دایص ںیم ماد ےنپا پآ ۔٩٣

 ۔ےہ اہروہ گنت ادنھپ ںیم ےلگ ےک ناخ نارمع :انوہ گنت ادنھپ ںیم ےلگ ۔٩۴

 ۔ےہ لمع تِافاکم فارتعا اکینوہ ہن لیرٹ ینم :لمع تافاکم ۔٩۵

 ۔ایلرام نادیم رھپ ےن ابلط بیرغ راچ ود ےس تلاح نھٹک ئاہتنا :ایلرام نادیم ۔٩۶

 ۔ےگ ںید انب تربع ناشن  وک ںودرگتشہد :انانب تربع ناشن ۔٩٣

 ۔ایل ٹولےن “ڈنیل لا لا” ہلیم اک ڈراویا رکسآ :انیل ٹول ہلیم ۔٩۴

 ۔ںیھ بلاق ود ناج کی ناھٹپ یباجنپ :بلاق ود ناج کی ۔٩۵

 ۔ےہ ند کیا فرص ،ںیل ماک ےس لقع فیرش زاون ۔انیل ماک ےس لقع ۔٩۶
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Appendix B 

Collocations 

 نشیکولاک

 اھٹا ںیہن یلگنا یھب نیفلاخم ،ےئک مئاق ڈراکیر ےک راتفر روا رایعم ،تیفافش :اناھٹا یلگنا ۔ )٩۴(١

 ۔ےتکس

 ںید رک گنت نیمزےئلیک نادناخ روا ںوچب ےراہمت مہ ول نس رک لوھک ناک:اننس رک لوھک ناک ۔٢)٩۵(

 ۔ےگ

 رپ ںوبعش یتعنص یعرز،١٩٨ ےئلیک ناما و نما :مارگورپ یتایقرت اک نیلب ۶٣۵ :ناما و نما ۔٣)٩۶(

 ۔ےگنوہ چرخڑورک۵٠ برا١۵۵

 ۔ےہاہر وہ ٹوھج دیفس باستحا رابراب اک نادناخ فیرش :رابراب ۔۴)٩٧(

 ۔ےمدقم ٢ فلاخیک نیرہاظم رپ ؤاریھگؤلاج:ؤاریھگؤلاج ۔۵

 ۔ےئہاچ انکور راشتنا ،ںیہن تاب یلومعم ریغ ےئار فِلاتخا  :ےئار فِلاتخا ۔۶

 ۔یکچ رم پآ توم ینپا تسایس یفنم یک یشارت مازلا :یشارت مازلا ۔٧)١٠٠(

 ۔اگےکس رک ماک روا ہسورھب لِباق نوک مولعم ںیمہ :ہسورھب لِباق ۔٨)١٠١(

 ۔ےئ وہ ورخرس ںیم سیک شزاس هرایط :ورخرس ۔٩

 ۔ایگ ایک ےس یدنب ہبوصنم لتق ،یک ںیہن تلادع نِیہوت ےن لاثم:یدنب ہبوصنم ۔١٠

 ۔ےہ زیمآ کتہراک ہقیرط اک تعاشا ینوناق ریغ :زیمآ کتہ ۔١١)١٠۴(

 ۔هد فیلکت تسکش کانمرشےس تراھب :کانمرش ۔١٢

 ۔هد فیلکت تسکش کانمرشےس تراھب :هد فیلکت ۔١٣

 ۔لتق دارفا ٩ رپ ہعزانت ےک یشون بارش ںیم یڑپنوھج :یشون بارش ۔١۵

 ۔یگوہ انلدب یلمع تمکح،اکچ وہ تہب :یلمع تمکح ۔١۶

 ۔اگےئاج اید باوج روپرھب اک یئوج مہم یتراھب :یئوج مہم ۔١٧

 ۔اید رک دنب رظن وک ظعاو ریم ےن ہیماظتنا یلتپ ھٹک : :دنب رظن ۔١٨
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 ۔ےہ ہلسم اک تیملاس یرامہ کیپ یس ،گنا ٹوٹا ریمشک :گنا ٹوٹا ۔١٩

 ۔اگےہر یراج رفساک یقرتدوجواب ےک ںوشزاس :رفساک یقرت ۔٢٠

 ۔اید رک دنب رظن وک ظعاو ریم ےن ہیماظتنا یلتپ ھٹک :یلتپ ھٹک۔ ٢١

 ۔ےئاج یک ہن یہانپ تشپ یک ںودرگتشہد :یہانپ تشپ ۔٢٢)١١۴(

 ۔ےگنوہ جئاتن نیگنس ہنرو ،عقوم یرخآ اک ےنآ ںیم ےراھد یموق  :هراھد یموق ۔٢٣

 ۔یگ ےئاج یک شیپ ںیم ٹروک میرپس جآ ٹروپر ،یگدرک راک یک هام کیا :یگدرک راک ۔٢۴

 ۔یگی رک عافد اک نطورِدامےس تارطخ ےک مسق رہ جوف کاپ :نطورِدام ۔٢۵)١١٧( 

 ۔ےگنید لوھک لاس ںاور ےبوصنم ےسیج ےو رٹوم سرپسکیا تاوس :هامÌلاس ںاور ۔٢۶

 یدرگتشہد ںیم ناتسکاپ نیمزرس ناغفا بج ایک هرہاظم اک ربص یھب تقو سا :نیمزرس ۔٢٧

 ۔یئوہ لامعتساےئلیک

 

  ۔ےہ یرورپ ابرقاروا نشپرک ہجو یک ےنوہ ہن لصاح فادہا :یرورپ ابرقا ۔٢٨

 ۔کوھج کون ھتاسےکرکیپس ،ریش دباع ،ےآ ںیہن ےننس ںایلاگ مہ :کوھج کون ۔٢٩)١٢٢(

 ۔ےئاج ایک رگاجا صخشت دنسپ لادتعا روا یروہمج اک کلم :رگاجا صخشت ۔٣٠

 ۔ےئاج ایک رگاجا صخشت دنسپ لادتعا روا یروہمج اک کلم :دنسپ لادتعا ۔٣١

 ۔ےگنید ہک ظفاحادخ وک رچلک یراوٹپ مہ :ظفاحادخ ۔٣٢)١٢۵(

 یمسر ریغےس یدوم ،ید رک شکشیپ یک یثلاث ےن فیرشزاون :تاقلام یمسر ریغ Ìیمسر ۔٣٣

 ۔تاقلام

 ۔اگوہ دنبملق یھب نایب اک ہنازخرِیزو :دنبملق نایب ۔٣۴)١٢٧(

 ۔یتکس رک ںیہن یئوراک رپ تاہبش و کوکش تلادع ای تموکح یئوک :تاہبش و کوکش ۔٣۵)١٢٨(

 ۔ںیئہاچ ےنوہ تارکاذم رپ تلاماعم ساسح ،تافلاتخا یمہاب ،تاقلام ےس یدوم :تافلاتخا یمہاب ۔٣۶

 ۔ےہانرک ادیپ ںایمہف طلغ ںیم کلامم یجیلخ روا ناتسکاپ دصقم اک ںوربخ داینبےب :یمہف طلغ ۔٣٧

 ۔ںیہ تڑھگ نم تاعلاطا یلاو ےنآ قلعتم ےس ےناوجھب جوف ںیم غلابا عئارذ ینوریب:غلابا عئارذ ۔٣٨
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 یک لامعتسا ےا یئآ نیا ےئلیک ےنلچک یدازآ کِیرحت ہن ایآ ھتاھ دہاجم یئوک  :یدازآ کِیرحت ۔٣٩

 ۔ےہ یہراج

 ۔یداھڈ اکنل ےن رماع ،زارفرس ہلباقم  زیخ ینسنس :ہلباقم  زیخ ینسنس ۔۴٠)١٣٣(

 ۔ےئہاچ ینوہ یناثرِظن رپ ماظن ازیو :یناثرِظن ۔۴١

 یک ناصقن یلام و یناج ،شوماخ ںیپوت یک نمشد ںیم یئاوراک یباوج :یلام و یناج ۔۴٢)١٣۵( 

 ۔تاعلاطا

 ۔اگےدیرخ ہحلسا روا ےرایط دیزم ےک ےپور ںوبرھک  ،نونج یگنج اک تراھب:نونج یگنج ۔۴٣

 ۔ددشت ہنایشحو رپ ںولاو ےنانم نشج اک تیج یک ناتسکاپ ںیم چیم ٹکرک :نشج اک تیج ۔۴۴

 ۔اتڑپ ںیہن قرف ےس ےناج ےک ںوتسرپ دافم ،ےگنیرک عافد اک تیروہمج :تسرپ دافم ۔۴۵

 ےنیل سکیٹ ریال ١٠٠ ہناہم ےس نطو نِیکرات اک تموکح :برع یدوعس:نطو نِیکرات ۔۴۶)١٣٩(

 ۔ہلصیفاک

 ۔ےگ ںیئاھٹا زاوآ فلاخیک یلاماپ یک قوقح یناسنا ںیم ریمشک ہضوبقم :قوقح یناسنا ۔۴٧

 رارف هِار ناکرا،ایگ ایک فارتعا اک جیکیل ،ہعومجم اک تاداضت ٹروپر یک میٹ یتاقیقحت :رارف هِار ۔۴٨

 ۔ےتکس رک ںیہن رایتخا

 رلاڈ برا ١٢ ےس رطق ےن ہکیرما دعب ےک ےناگل مازلا اک یتسرپرس یک یدرگتشہد :یتسرپ رس ۔۴٩

 ۔ایل رک هدہاعماک

 ۔اگےئاج ایانم ےس مارتحاو تدیقع جآ یلع ترضح مِوی :مارتحاو تدیقع ۔۵٠

 ۔ےئگ ھٹیب فاکتعا  ملاسا نِادنزرف ںوھک لا ںیم کلم :ملاسا نِادنزرف ۔۵١

 ۔اید رک دیہش ماعرِس وک امنہر یجامس ناملسم :ماعرِس ۔۵٢)١۴۵(

 ،تسکش کانتربع ےس زنر ١٨٠ ،ریھڈ رپ ١۵٨ امروس ،زنر ٣٣٨ ےک ںونیہاش :تسکش کانتربع ۔۵٣

 ۔متام فِص ںیم تراھب

 ۔ےئگ وہ زیر هدجس ںیم ڈنؤارگ یڑلاھک :زیر هدجس ۔۵۴
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 رک انب ںایلوٹ گول ،راہب یک ںومچرپ یللاہ زبس فرط رہ :مچرپ یللاہ زبس :ںومچرپ یللاہ زبس ۔۵۵

 ۔ےئآےنھکید چیم

 ںیم ہلحم ،قحب ںاج ںینہب ٣ ےس ےناھک ےسومس روا ٹاچ تحصرِضم :تحصرِضم ۔۵۶)١۴٩(

 ۔ایگ چم مارہک

 اک ماوع یریمشک رپ یتہجکی ،دادرارق ہقفتم ںیم عافد یٹیمک ہمئاق ،حتف یخیرات :یٹیمک ہمئاق ۔۵٧

 ۔ہیرکش

 ۔ےہاہر اج ایک لابقتسا شوجرپ اک نامز رخف ںیم رواشپ :لابقتسا شوجرپ ۔۵٨

 ۔اگیئاج ایانم ےس مارتحا و تدیقع یبہذم لک عادولا ہتعمج ،جآردق بِش ںیم رھب کلم :ردق بِش  ۔۵٩

 ۔مہرب مہرد ماظن ،ےسب لچ شک تنحم روا رکرو یرٹینساکروپلواہب :شک تنحم ۔۶٠

 ۔اگےلچ ںیہن نواعت مدع ،لرنج ینراٹا رٹسم :نواعت مدع ۔۶١

 ۔ےگنیرک ںیہن تشادرب فلاخیک یراتخم دوخ ےلمح نورڈ :یراتخم دوخ ۔۶٢

 ےگل وک یئلاوج ١٠مرجدِرف،ںیہن بسانم ہیور ،شخب یلست ریغ باوج اک یمشاہ لاہن :مرج دِرف ۔۶٣

 ۔یگ

 ناگدنئامن نِاویا یکیرما ےئلیک ےنرک خوسنم ہجرد یداحتا وٹین ریغ اک ناتسکاپ :ناگدنئامن نِاویا ۔۶۴

 ۔شیپ لب ںیم

 ےنرک متخ ٹنوی یصوصخ قلعتمےس ناتسکاپ ناتسناغفا ںیم ہجاخ ہمکحم ہیماظنا پمرٹ :مرگرس ۔۶۵

 ۔مرگرسےئلیک

 چوس اک یلودع مکح یک تلادع ،اید ںیہن ڈراکیر اسنوک ہک یٹآےج یہرآ ںیہن ھجمس :یلودع مکح ۔۶۶

 ۔ےتکس ںیہن یھب

 ۔ایگ اھکر ںیہن رظندِم وک تاماکحا ےک ٹروک میرپس تقو ےترک بترم یسیلاپ جح :رظندِم ۔۶٧

 ۔ناکما یوق اک دیع لک ںیم ناتسکاپ :ناکما یوق  ۔۶٨

 ۔اوہ عورش ےس پیا سٹاو ،رتلااب ےس ھجمس ہلماعم ہماناپ :رتلااب ےس ھجمس ۔۶٩)١۶٢(

 ۔ںوہوگاعد ےئلیک تاجرد ےک ںولاوےنھڑچ ٹنیھب یک یدرگ تشہد ںیم سدقم هِام :سدقم هِام ۔٧٠
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 ۔ںوہوگاعد ےئلیک تاجرد ےک ںولاوےنھڑچ ٹنیھب یک یدرگ تشہد ںیم سدقم هِام :وگاعد ۔٧١

 رانکمہ ےس تمعن یک یدازآ وک ںویریمشک راکش ےک ربج روا ملظ یتراھب ّˇ :ربج روا ملظ ۔٧٢

 ۔ےرک

 قحلا قارطخ وک ےڈنجیا ےک یقرت ےس ںویمہف طلغ ںیم ناتسناغفا روا ناتسکاپ :یمہف طلغ ۔٧٣)١۶۶(

 ۔ےگنوہ

 قحلا قارطخ وک ےڈنجیا ےک یقرت ےس ںویمہف طلغ ںیم ناتسناغفا روا ناتسکاپ :قحلا قارطخ ۔٧۴

 ۔ےگنوہ

 ۔یناہد نیقی یک نواعت نکمم رہ ،ہطبار ےس تموکح باجنپ اک ہلخاد تِرازو یقافو :یناہد نیقی۔٧۵

 رکلاھک ںایئاھٹم رکانہپ راہ ےک ںولوھپ ےن براقاوزیزع وک ںولاو ےنھٹیپ فاکتعا :براقاوزیزع ۔٧۶

 ۔ایک لابقتسا

 ۔ےہاہررک ادا رادرک اک ےتسد لوارہ فلاخیک یدرگتشہد ناتسکاپ :ہتسد لوارہ ۔٧٧)١٧٠( 

 ۔ےہاہررک ادا رادرک اک ےتسد لوارہ فلاخیک یدرگتشہد ناتسکاپ :انرک ادا رادرک  ۔٧٨

 ۴٨ ،مکح اک ےنرک لطعم وک دابداش وا چیا سیا ،هاش یرصم یپ سیا یڈ اک یٰلعارِیزو :زاب گنتپ ۔٧٩

 ۔راتفرگ زاب گنتپ

 ۔تیادہ یک بآ یساکن ،نوف وک رئیم یٹپڈ ،ےلم دیع ےس ںونکراک ،وگتفگ ےسایڈیم :بآ یساکن ۔٨٠

 ۔ےہ هرطخ ےئلیک نما ڑوج ھٹگ یدوم پمرٹ :ڑوج ھٹگ ۔٨١

 اک ناتسکاپ رپ تداہش یک یرہش ےس گنرئاف ،یبلط یک زنشمک یئاہ یتراھب ماقم مئاق  :ماقم مئاق ۔٨٢

 ۔جاجتحا دیدش

 ۔یمہربرِاہظا رپ ےندیرخ ہن راڈار تقورب ےئلیک تایمسوم ہمکحم :تقورب ۔٨٣

 ۔ایگ ایک لامعتسا ےئلیک دصاقم مومذم وک نشوھبلک :دصاقم مومذم ۔٨۴

 ۔ںیہن لااب ےس نوناق یئوک ،جج ای وہ لیکو :لااب ےس نوناق ۔٨۵

 کور یک داوم ہعزانتم رپ ایڈیم لشوس ،یداش یک ںوتسرپ سنج مہ ںیم ٹنمیلراپ نمرج :سنج مہ ۔٨۶

 ۔روظنم نیناوق ےک ماھت



 121 

 یک داوم ہعزانتم رپ ایڈیم لشوس ،یداش یک ںوتسرپ سنج مہ ںیم ٹنمیلراپ نمرج :تسرپ سنج مہ ۔٨٧

 ۔روظنم نیناوق ےک ماھت کور

 ۔ںیہ ےتہاچ انرک لح ےس یبولسا شوخ لئاسم بلط ہیفصت :یبولسا شوخ ۔٨٨

 ۔ےگ ںید ےنہر ںیہن ںیم تلادع ،ےرک یہدناشن یک جج طلغ راب :یہدناشن ۔٨٩

 ۔فیرعت یک نیچ ،نانیمطارِاہظا رپ تاقلعت ےس سور :نانیمطارِاہظا ۔٩٠

 شیپ هدوسم این نیم یلبمسا ےئلیک ےنرک متخ راک هرئاد اک نوناق ےلاک ےک رود فرشم :نوناق لااک ۔٩١

 ۔ےگنیرک

 ۔ںیہ ےہررک دہجودج ےئلیک تیدارادوخ قِح مہ :تیدرادوخ قِح ۔٩٢

 ۔اگےلدب یگدنززِرط اک ماوع ےس لیمکت یک ںوبوصنم تحت ےک مارگورپ یتایقرت :یگدنززِرط ۔٩٣

 ۔ںیہن قوش اک ےناھٹا قودنب ،ےرک ےروپ ےدعو یردارب یملاع :یردارب یملاع ۔٩۴

 هدعو فلاخیک یلمیف فیرز ںیم سیک زرپیپ ہیبیدح ںیم رود  فرشم ہنازخرِیزو :هاوگ فاعم هدعو ۔٩۵

 ۔ےھت هاوگ فاعم

 یمخز دیدش ،ہلمح اک ںوشوپ باقن رپ ملع بلاط یریمشک ںیم یٹسروینوی :ھٹ ریم :شوپ باقن ۔٩۶

 ۔ایدرک

 ۔ںیہ لاثم هدنز یک روش ےئاچمروچ ناخ نارمع:لاثم هدنز ۔٩٧

 ۔یک یشک رادرک یک یٰلعارِیزو ،داینب ےب مازلا :یشک رادرک ۔٩٨

 ۔تدیقعِ جارخ رادناش اک موق وک دیہش یناو ناہرب :تدیقعِ جارخ ۔٩٩

 ۔رایت لمع ہحئلا یتاکن نیت اک میٹ لگیل یک یلمیف فیرش :لمع ہحئلا ۔١٠٠

 ۔ےہاہروہ قاذماڈنوھب ھتاسیک موق ،ےہاکچاجادیرخ بس :قاذماڈنوھب ۔١٠١

 ۔دنبرظن تدایق تیرح ،لیسربق یک دیہش :دنبرظن ۔١٠٢

 ۔یگوہ یفاصناانرسارسانرکزادنارظن وک طخ:زادنارظن۔١٠٣

 ۔قحب ںاج ںیم ہثداح رسیفورپرئنیس٣ےک ناتلم جلاک نسرمیا :قحب ںاج۔١٠۴
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 لکش یزیواتسد وک دہاوش روا تانایب مامت تیمس تباتکو طخےس ےدازہش یرطق :تباتکو طخ ۔١٠۵

 ۔ئگ یدید

 ۔ےگنوہ ہناور کلم ےنپا جآ ریگ یہام یتراھب ٨٠ یلاگس ریخ ہبذج :یلاگس ریخ ہبذج ۔١٠۶

 ۔ںیہ روکشم ےک ناتسیکاپ رپ یئازفا تزع :یئازفا تزع ۔١٠٧

 ۔ںیل سٹون اک یزاب نایب یک ںؤامنہر یگیل ن سٹسج فیچ :یزاب نایب ۔١٠٨

 ۔ایگ ایانب ہناشن اک یراب ہلوگوک ںؤاگ یلوا :یراب ہلوگ ۔١٠٩)٢٠١(

 ۔ںیہ فیرعت لِباق ںیششوک یک ناتسکاپ فلاخیک یدرگ تشہد :فیرعت لِباق ۔١١٠

 ۔ےگ ںیھکر یراج رفس اک یقرتوریمعت ںیم تدایق یک فیرشزاون مظعارِیزو :یقرتوریمعت ۔١١١

 کڈیپ وا یا یس روا نیمرئچ رپ یگدرکراک صقان ،نشپرک ہنیبم یک ںوبرا :یگدرکراک صقان۔١١٢

 ۔لطعم

 ۔ےگنوہ باقن ےب یشزاس ،یگ ےئاج یڑل گنج ینوناق :انرک Ìانوہ باقن ےب ۔١١٣

 ۔ےہ یرورض ماکحتسا و نما ںیم طخ ےئلیک کیپ یس :ماکحتسا و نما ۔١١۴)٢٠۶( 

 ۔ےھت اوتلارِیز تامدقم ئک فلایخ ےک نادناخ فیرش :اوتلارِیز ۔١١۵

 ۔اگنود ںیہن یٰفعتسا رپ ےنہک ےک ہلوٹ یشزاس :ہلوٹ یشزاس ۔١١۶

 ۔ےگنیرک ہلباقم رک ٹڈ اک ںودرگتشہد :انرک ہلباقم رک ٹڈ ۔١١٧

  رپ روما ےک یتملاس یئاقلاع تاقلام یک زنیشیمک یئاہ نیڈینک ےس فیچ یمرآ :لایخ ہلدابت ۔١١٨

 ۔لایخ ہلدابت

 ۔مرش ثِعاب انرک لصاح ازیو کرو :مرش ثِعاب ۔١١٩

 ۔ںیہر ےٹڈ ،نیما روا قداص مظعارِیزو ،هدنلپ اک ٹوھج ٹروپور :هدنلپ اک ٹوھج ۔١٢٠

 ۔ےئاج ایک لہا ان ،ںیہن نیماروا قداص کلم نمٰحر :نیما روا قداص ۔١٢١

 ۔ںوہ اتکس اھک مسق یک تناید ورا تناما یک فیرشزاون رپ فیرش نآرق :تناید روا تناما ۔١٢٢

 ۔یگیڑپ انارک قیدصت یک ےنکور تکرح و لقن یک ںؤجگنج رپ دحرس ناغفا کاپ :تکرح و لقن ۔١٢٣

 ۔ےہ نک هارمگ ٹروپر یٹآ ےج :نک هارمگ ۔١٢۴
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 ۔ںیہ مزع رپ ےئلیک ےنٹمن ےس تارطخ مامت ےس ںوششوک یعامتجا طوبرم :مزع رپ ۔١٢۵

 ۔ںیہ تن ایددب ناکرا یٹ آ ےج مامت :تن ایددب ۔١٢۶

 ۔یلرک بترم یلمع تمکح ینپا ےن میٹ ینوناق یک مظعارِیزو ۔انرک بترم یلمع تمکح۔١٢٧

 ۔اگےلھبنس ںیہن کلم ہتساوخن ادخ رھپ وت ےئگ لھبنس راب سا مرجم یموق  ۔ہتساوخن ادخ ۔١٢٨

 ےج ،یگ وہ انھکید تیثح ینوناق یک تازیواتسد ہقدصم ریغ  :تازیواتسد ہقدصم ریغ Ìہقدصم ۔١٢٩

 ۔ںیہن دنباپ ےک تروپر یٹ یئآ

 اج ےک شیپ رک ڑوم ڑوت تان ایب ،ےہ ر رک ںیہن شز اس ےرادا :انرک شیپ رک ڑوم ڑوت تان ایب ۔١٣٠

 ۔ںیہ ےت

 ۔ےہ زایتما ۀرط اک تسایس یک بحاص یز این ٹوھج ۔زایتما ۀرط ۔١٣١

 ۔نلاعا اک لاتڑہ ریگ کلم جآاک ءلاکو ۔لاتڑہ ریگ کلم ۔١٣٢

 ۔ےہ یتکسوہ یلہاان رپ دہاوش دیدرت لباق ان ۔دیدرت لباق ان ۔١٣٣

 ۔ںیئگ یئانب ںاینپمک ہہت رد ہہت ےیلیک ےناپھچ تامولعم ۔ہہت رد ہہت ۔١٣۴

 ۔ےگ ںیتگھب مظعا ریزو جئاتن وت ئوہ ہن تباث لیرٹ ینم ۔انتگھب جئاتن۔١٣۵

 ۔ایاکھج ںیہن رس یھبک ےنماس ےک ںوتوق یک داسف و ہنتف ۔داسف و ہنتف ۔١٣۶

 ،انرھد ںیم پمیک یجاجتحا ،سولج یج اجتحا کت کوچ وا یپ یج اک ءلاکو ۔سولج یج اجتحا ۔١٣٧

 ۔یزاب ےرعن

 ۔درتسم ہبلاطم اک نشیزوپا اک یفتسیاےک مظعا رِیزو ۔ روظنم ہبلاطم Ì درتسم ہبلاطم ۔١٣٨

 ۔اگوہرپ مظعارِیزو رثا وت اوہان تباث ندمآ ہعیرذ اک ںوچب ۔ ندمآ ہعیرذ ۔١٣٩

 ۔ایلاکل غارساک نھد لااک ےک ےپور رازہ١٩ ےن تراھب ،اماناپ ۔نھد لااک ۔١۴٠

 ۔ ظوفحم ہلصیف ،لمکم تعامس یک سیک اناپ ۔ ظوفحم ہلصیف ۔١۴١

 ۔ۓگآ ےنماس بیع ےک نارمع ےلاو ےنرک شلات بیع ےک ںورسد ۔انرک شلات بیع ۔١۴٢

 ۔ۓگ ےل تازیواتسد مہا رک رام ہپاھچ رھگےریم دارفا مولعم ان  ۔دارفا مولعم ان ۔١۴٣

 ۔ۓہاچ ینوہ یدنماضر یک ںوتعامج مامت ںیم تاحلاص ا یباختنا ۔ یدنماضر ۔١۴۴
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 ۔ںیہن روغ رِیز یئ وک ےل ےک مظع ارِیزو لد ابتم ۔روغ رِیز ۔١۴۵

 ۔اید رک )لات ڑہ( ماج ہیہپ اک لیر ںیم رھب کلمےن زروئیارڈ نیرٹ ۔ )لات ڑہ( ماج ہیہپ ۔١۴۶

 اج سلاجا ںیم سؤاہ یلعآ رِیز و بیرق ےک ہعوق و ۓ اج   تق و ےک ہک امھ د :ہعوق و ۓ اج ۔١۴٧

 ۔اھت یر

 ۔ںؤاج ھٹیب رک ےل تلام امعم یس ایس ہک ںیہن بس انم دعب ےک روہ لا ہحن اس :)روہلا( ہحن اس ۔١۴٨

 ۔ظوفحم کت تسگ ١٠ ہلصیف فلاخ ےک نارمع :سیک تلادع نیہوت ۔١۴٩

 ترثک داد رارق یک ےنرک شیپ نیسحت جارخ  وک فیرش زاون ںیم یلبمسا تگلگ :نیسحت جارخ ۔١۵٠

 ۔روظنم ےس ےأر

 ترثک داد رارق یک ےنرک شیپ نیسحت جارخ  وک فیرش زاون ںیم یلبمسا تگلگ :ےأر ترثک ۔١۵١

 ۔روظنم ےس ےأر

 ۔ےگ ںیرک ہمتاخ اک رصانع نمشد جامس ،ںودرگتشہد :رصانع نمشد جامس۔١۵٢

 ۔کاخ درپس ںیم ںوقلاع ئابآ ادہش :کاخ درپس ۔١۵٣

 ۔نلاعا یمتح  :اگوہ یہ ںیم روہ لا وک چرام ۵ لنئ اف اک لیا سیا یپ :نلاعا یمتح۔١۵۴

 ۔ئھکد کلھج یک نشپرک ںیم جوف یتراھب :اناھکید کلھج ۔١۵۵

 ۔هداعا اک مزع ےک ےن رک متخ تیراو ہقرف روا یدنسپ تیرکسع :تیراو ہقرف۔١۵۶

 ۔هداعا اک مزع ےک ےن رک متخ تیراو ہقرف روا یدنسپ تیرکسع :هداعا اک مزع۔١۵٧

 ۔دہش ٢۶ ،ہکامھد شکْ دوخ ںیم روہلا :ہکامھد شکْ دوخ ۔١۵٨

 ۔کلاہ دارفا ٣۵ ،ےلمح شکْ دوخ  یھب ںیم لباک:ہلمح شکْ دوخ ۔١۵٩

 ےنانب یٹآ ےج ےل ےک تاقیقحت یک ےک امھد ،راو گوس اظف ،روہلا :راوگشوخ /راو گوس اظف ۔١۶٠

 ۔ہلصیف اک

 بختنم رٹینس ہلباقم لاب  بیزہاشاغآ ئاھب ےکنا رپ تشسن یک ینارود زابہش اغآ :بختنم ہلباقم لاب ۔١۶١
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APPENDIX C 

Simple Fillers 

 رلف

 ۔ےہ اسیج ایف ام نیئلسس لمعزِرط یتموکح :اسیج ۔١)٢۵۴( 

 ۔ےگنید لوھک لاس ںاور ےبوصنم ےسیج ےو رٹوم سرپسکیا تاوس :ےسیج ۔٢)٢۵۵(

 ۔ےہ یرورپ ابرقاروا نشپرک ہجو یک ےنوہ ہن لصاح فادہا :ہجو یک ۔٣)٢۵۶(

 بارخ ھکاس ینپاےھکل یضرم وج ایڈیم ،اگوہ ںیہن ھچک ےس ےنچنیھک ںیگناٹ :یضرم وج ۔۴)٢۵٧(

  ۔اگیرک

 اک یلودع مکح یک تلادع ،اید ںیہن ڈراکیر اسنوک وک یٹ یئآ ےج ہک یہرآ ںیہن ھجمس :اسنوک ۔۵)٢۵٨(

 ۔ےتکس ںیہن یھب چوس

 ۔اوہ ںیہن یھب ںیم راودا ےک زرٹیٹکڈ اسیا ایگ ایاکمہد وک ںوچب ےک ںوجج :اسیا۔۶
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APPENDIX C 

Function Words 

 نشکنف

 ۔اید نوخ ےن مہ ےئلیک ہیلدع ،ںیرک ہن یزاب گنر :یزاب گنر ۔١

 ششوک یک ےنانب فوقوےب وک موق روا یروہشم یسایس یئارآ ہماگنہ یک نشیزوپا :یئارآ ہماگنہ ۔٢

 ۔ےہ

 ےرعن ،ںیدڑاھپ ںایپاک یک ٹجب ،ہماگنہ دیدش ںیم یلبمسا باجنپ اک نشیزوپا:یزاب ےرعن ۔٣)٢۶٢(

 ۔یزاب

  ۔ںیہ یہراج ید ںایکمھد یک جیئاتن نیگنس ،یراتفرگ :انید ںایکمھد ۔۴

 یک ناصقن یلام و یناج ،شوماخ ںیپوت یک نمشد ںیم یئاوراک یباوج :انارک شوماخ ںیپوت ۔۵

 ۔تاعلاطا

 ۔جراچ یھٹلا اک سیلوپ ،هرہاظم ،یراج جاجتحا اک زرٹکاڈ گنی :جراچ یھٹلا۔۶

 ۔ےہ یہراج یک یئاوراک تخس فلاخیک ںوروخ عفانمزئاجان :ںوروخ عفانم ۔٧

 ۔اگےئاج ایانم ےس مارتحاو تدیقع جآ یلع ترضح مِوی :انانم۔٩

 ۔ےئگ ھٹیب فاکتعا  ملاسا نِادنزرف ںوھک لا ںیم کلم  :انھٹیب ںیم فاکتعا ۔١٠

 یریمشک رپ یتہجکی ،دادرارق ہقفتم ںیم عافد یٹیمک ہمئاق ،حتف یخیرات :ہیرکش اک ماوع ۔١١)٢۶٩(

 ۔ہیرکش اک ماوع

 ۔ایگ ایک ںیہن لدبودر ںیم ڈراکیر ےک نادناخ فیرش ،ایدید اگنام وج ےن یٹ یئآےج :انید ےد ۔١٢

 ںیم ناگدنئامن نِاویا یکیرما ےئلیک ےنرک خوسنم ہجرد یداحتا وٹین ریغ اک ناتسکاپ :ےئلیک ےنرک ۔١٣

 ۔شیپ لب

 رکلاھک ںایئاھٹم رکانہپ راہ ےک ںولوھپ ےن براقاوزیزع وک ںولاو ےنھٹیپ فاکتعا :انرک لابقتسا ۔١۴

 ۔ایک لابقتسا



 127 

 ۔یمہربرِاہظا رپ ےندیرخ ہن راڈار تقورب ےئلیک تایمسوم ہمکحم :یمہربرِاہظا ۔١۵)٢٧٠( 

 ۔سوسفارِاہظا اک رگید روا بیزگنروا میرم ،یٰلعارِیزو ،مظعارِیزو ،ردص :سوسفارِاہظا ۔١۶)٢٧١(

 ۔یتہجکی راہظا ےس فیرش زابہش ،زاون اک زرئیم روا ںونیمرئیچ یعلض ١۵ ۔یتہجکی راہظا ۔١٧

 ۔راہظا اک تاظفحت رپ ےن رک زادنا رظن ںیم تلامعم یتامکحم اک ھدنس یجآ ۔راہظا اک تاظفحت۔١٨

 ٢٠١٧ نوج ٠٢ ،تقو ےئاون ۔ہیرکش ،ےہ رخف رپ پآ ،امئامج :ہیرکش ۔١٩)٢٧۴(
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APPENDIX D 

Phrasal Verb 

 برو لزیرف

 ۔ئگڑپےلگ ےک یمشاہ لاہن ریرقت طاتحم ریغ :)denominative verb(انڑپ ےلگ ۔١)٢٧۵( 

 ۔ایاکھج ںیہن رس یھبک ےنماس ےک ںوتوق یک داسف و ہنتف :اناکھج رس )adverb(ےنماس ےک یسک ۔٢

 ۔ںیہ ےتموھگ درگ درا ےک فیرشزاون تامازلا مامت ےک سکیل ہماناپ ۔انموھگ )adverb(درگ درا ۔٣

 ۔یکچ رم پآ توم ینپا تسایس یفنم یک یشارت مازلا :یشارت مازلا ۔٢

 ۔اگےکس رک ماک روا ہسورھب لِباق نوک مولعم ںیمہ :ہسورھب لِباق ۔٣

 ۔ےہ اسیج ایف ام نیئلسس لمعزِرطیتموکح :لمعزِرط ۔۴

 ششوک یک ےنانب فوقوےب وک موق روا یروہشم یسایس یئارآ ہماگنہ یک نشیزوپا :انانب فوقوےب ۔۵

 ۔ےہ

 ۔ےگنوہ جئاتن نیگنس ہنرو ،عقوم یرخآ اک ےنآ ںیم ےراھد یموق :جئاتن نیگنس ۔۶

 ۔شتآرِذنرھگ اک فیرش دمحم :شتآرِذن ۔٧)٢٨١(

 شیپ ںیم ٹروک میرپس جآ ٹروپر ،یگدرک راک یک هام کیا :)denominative verb(انرک شیپ ۔٨

 ۔یگ ےئاج یک

 ۔ںیہ ےتہاچاناچنہپ کت ماجنا یقطنموک ےلماعم مظعارِیزو:ماجنا یقطنم ۔٩

 ۔ےد یئاسر طورشم ریغ تراھب ،شیوشت رپ ملاظم ںیم ریمشک ہضوبقم : طورشم ریغ ۔١٠

 ۔تلااوس زیت و دنتےک ںویفاحص :زیت و دنت ۔١١)٢٨۵(

 ۔ےئاج یک یمرن ںیم یدنب ہکان :یدنب ہکان ۔١٢

 ۔ےہ هدنآ شوخ هابتنا اک ردص یکیرما :هدنآ شوخ ۔١٣

 ۔ےہ اتانب ہناشن وک ںویرہش موصعم رک ھجوب ناج تراھب :ھجوب ناج ۔١۴)٣٠٠(

 اک یناشیرپ یک ہناخ لِہا،یکرایت ےس ترواشم تساوخرد ےنایض دجاو هاربرس ےک میٹ :ہناخ لِہا ۔١۵

 ۔ایک هرکذت
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 ۔ایگاھکر ہّیور زیمآ نیہؤت :زیمآ نیہؤت ۔١۶

 ۔ےہانرک ادیپ ںایمہف طلغ ںیم کلامم یجیلخ روا ناتسکاپ دصقم اک ںوربخ داینبےب :یمہف طلغ ۔١٧

 ۔یکچ کر تفر شیپرپ نؤاٹ لڈام ہحناس :تفر شیپ ۔١٨

 ۔ںیہ تڑھگ نم تاعلاطا یلاو ےنآ قلعتم ےس ےناوجھب جوف ںیم غلابا عئارذ ینوریب :تڑھگ نم ۔١٩

 ۔ایانب ماکان شزاس رہ یک رصانع هدروخ تسکشےن ماوع:هدروخ تسکش ۔٢٠

 ۔یداھڈ اکنل ےن رماع ،زارفرس ہلباقم  زیخ ینسنس :زیخ ینسنس ۔٢١

 ینؤانھگ فلاخیک یقرت یکلم ےئلیک دافم یتاذ ےن یٹراپ انرھد :شزاس ینؤانھگ ۔٢٢)٢٩٨(

 ۔یک )denominative verb(شزاس

 ۔یک شزاس ینؤانھگ فلاخیک یقرت یکلم ےئلیک دافم یتاذ ےن یٹراپ انرھد :دافم یتاذ ۔٢٣

 دِم وک تاقلعت ےس نارہت ،یلہد یئن ،دابآ ملاسا ںیم یسیلاپ قلعتم ےس ےطخ :انھکر رظن دِم ۔٢۴)٣٠٠( 

 ۔اگوہ انھکر رظن

 ۔اھت یراط فوخ رپ تموکح یھب رپ ںودادرارق قلعتم ےس رطق ،ناریا :یراط فوخ ۔٢۵

 ۔اتکس ںیہن اکمھدارڈ یئوک ،ےہاہر وہ ھچک تہب ےئلیک ےنکور تاقیقحت :اکمھدارڈ ۔٢۶

 لامعتسا لئاسم مامت ےئلیک نما ،حیجرت نیلوا یلاحشوخ روا یقرت یک باجنپ یبونج :حیجرت نیلوا ۔٢٧

 ۔ںیئاج ےئک

 ۔یملاک خلت ںیم دومحم هاش ،ریش دباع رپ ےنہک ریپ یلعج ،ریپ ہبڈ :یملاک خلت ۔٢٨)٣٠٢(

 رارف هِار ناکرا،ایگ ایک فارتعا اک جیکیل ،ہعومجم اک تاداضت ٹروپر یک میٹ یتاقیقحت :رارف هِار ۔٢٩

 ۔ےتکس رک ںیہن رایتخا

 ۔ںیئاج یئلا ہن رپ ماعرِظنم تلایصفت یک سٹنؤاکا :ماعرِظنم ۔٣٠)٣٠٨(

 ہلمح ںیم یئاوراک یباوج ،یمخز کیا ،دیہش راکلہا سیلوپ ٣ گنرئاف رپ یڑاگ :یئاوراک یباوج۔٣١

 ۔کلاہ روآ

 ۔ےگنوہ دارمان و ماکان نیفلاخم ،ورخرس مہ :دارمان و ماکان ۔٣٢
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 تلادع ےئاروام ،نؤاڈ کیرک فلاخیک زوا یج نیا ،لامعتسا ےک ںوتلادع یجوف :تلادع ےئاروام ۔٣٣

 ۔دیقنت رپ۔۔۔لتق

 ،ترذم ےس ےنرک جرد ہمدقم یک سیلوپ رپ ریرقت زیگنا لاعتشا ہنینم یک یرادرز :زیگنا لاعتشا ۔٣۴

 ۔عمج باوج ںیم تلادع

 روزمک ںویک رپ ہلمعم فرشم ،ںیہ ےتنب ریش ہلخادرِیزو ،ںیہن ےئاگ سدقم یئوک :فلاتخا بِزح ۔٣۵

 ۔فلاتخا بِزح دِئاق ؛ےئگڑپ

 چم مارہک ںیم ہلحم ،قحب ںاج ںینہب ٣ ےس ےناھک ےسومس روا ٹاچ تحصرِضم :انچم مارہک ۔٣۶

 ۔ایگ

 ۔ںیرک تاب رک لوت پان ںیہک ےس ںونامجرت یتموکح ہتخاس دوخ :ہتخاس دوخ ۔٣٧

 ۔یگیئاج یک ینکش ہلصوح یک عیسوت کت ےصرع ےبمل یکازیو :ینکش ہلصوح ۔٣٨

 ۔ایگ ایک شیپ رک ڑورمڑوت نایب :ڑورمڑوت ۔٣٩

 ایگوہ مہرب مہرد ماظن ،ےسب لچ شک تنحم روا رکرو یرٹینساکروپلواہب :انسب لچ ۔٣١۶

)denominative verb(۔ 

 رپ ےنھکراوتلارِیز کت ہصرع لیوط وک لب ربمم ٹیویئارپ :))denominative verb(( اوتلارِیز ۔۴١

 ۔سوسفارِاہظا

 ےگل وک یئلاوج ١٠مرجدِرف،ںیہن بسانم ہیور ،شخب یلست ریغ باوج اک یمشاہ لاہن :شخب یلست ۔۴٢

 ۔یگ

 ۔ایگ ایک ںیہن لدبودر ںیم ڈراکیر ےک نادناخ فیرش ،ایدید اگنام وج ےن یٹ یئآےج :لدبودر ۔۴٣

 ہکامھد ارسود ،ںیھت یراج ںایئاورراک یدادمادعب ےک ےکامھد ںیم رانچاراپ :ںایئاورراک یدادما ۔۴۴

 ۔ایگوہ

 ۔ںیک تباث طلغ ہشیمہ ںایئوگ شیپ یک نیفلاخم :یئوگ شیپ ۔۴۵

 ۔ںیہ تڑھگ نم ںیتاب یک ےناچنہپ هدئاف وک یلمیف فیرش ےس گنرپمٹ ڈراکیر :تڑھگ نم ۔۴۶

 ۔ےتکس اٹہ ںیہن ےھچیپ ےس چس روا قح ےڈنکھتہ یفنم یتموکح :ےڈنکھتہ یفنم ۔۴٧
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 یک داوم ہعزانتم رپ ایڈیم لشوس ،یداش یک ںوتسرپ سنج مہ ںیم ٹنمیلراپ نمرج :ماھت کور ۔۴٨

 ۔روظنم نیناوق ےک ماھت کور

 ۔ںیہ ےتہاچ انرک لح ےس یبولسا شوخ لئاسم بلط ہیفصت :بلط ہیفصت ۔۴٩

 ۔یگ ںیئاج ںیہن ںاگیئار ںاینابرق یک موق فلاخ ےک یدنسپ اہتنا :یدنسپ اہتنا ۔۵٠

 ںاینابرق یکسا فلاخیک یدرگ تشہد ،تسود یبیرق ناتسکاپ :یپوھچ )adjective(یکھڈ ۔۵١)٣٢٧( 

 ۔ںیہ ںیہن یپوھچ یکھڈ

 ۔ےئہاچ ینآ مرش ،نواعم ںیم رام ٹول :رام ٹول ۔۵٢

 ۔باوج ڑوت ہنماک یزیگنا لاعتشا رپ یس وا لیا :یزیگنا لاعتشا ۔۵٣

 ۔ںیہن هاوخ ریخےک ماوع ےلاو ےنلیھک لیھک کافس ھتاس ےک تمسق یک ناتسکاپ :هاوخ ریخ ۔۵۴

 ۔یلاڈ ٹواکور ںیم ےتسار ےک فاصنا ےکرک ینایب طلغےن نیمرئچ :ینایب طلغ ۔۵۵

 ۔یدنم نیرت دب ںیم ٹیکرام کاٹس :یدنم نیرت دب ۔۵۶

 ۔ےلاڈڑوت ڈراکیر مامت ےک ٹوھجےن نادتس ایس رہام ےک یشارت مازلا :یشارت مازلا ۔۵٣

 ۔اگیہر روا ےہ ،اھت ھتاس ےک ماوع انرم انیج ارامہ ۔)verb +verb(انرم انیج ۔۵۴

 ۔ایک لامعتسا زئاج ان اک تارایتخا  ےن میٹ :لامعتسا زئاج ان Ì زئاج اک تارایتخا ۔۵۵

 ۔ںیہ ےتموھگ درگ درا ک فیرشزاون تامازلا مامت ےک سکیل ہماناپ ۔انموھگ درگ درا ۔۵۶

 ۔اگوہ ہتخت نڑھد ںیم ء٢٠١٨ نشکیلا اک تسایس یک ںولا و ےنرھد روا رام ٹول  ۔رام ٹول ۔۵٧)٣۴٧(
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