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Name o f researcher: Charles S. Gaban

Name and degree o f fa c u lty  advisor: Edward A. S tre e te r , Ed.D.

Date completed: June 1982

Purpose

This study sought to determ ine the necessary competencies fo r  

secondary-school p rin c ip a lsh ip  functions as perceived by educational 

adm in istrators in  Sabah. A secondary purpose was to id e n t ify  the 

most fe a s ib le  time fo r acquiring the competencies.

Method

The subjects fo r  th is  study were three groups o f adm in istra

to rs : p r in c ip a ls , inspectors, and cen tra l o ff ic e  personnel. A ll the

159 secondary-school p r in c ip a ls , inspectors , and central o f f ic e  per

sonnel id e n tif ie d  in the study were included.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



3

A questionnaire was u t i l iz e a  to gather the data. Of the 159 

respondents, 116 (72 percent) returned the questionnaires. A fo u r- 

point L ik e rt-ty p e  scale was used to in d ica te  the e s s e n tia lity  o f each 

competency statement. Two non-parametric s ta t is t ic a l  tests  (C h i- 

square and Kendall's  concordance) were u t i l iz e d  in  the analysis of 

the data.

Results

The respondent groups did not d i f fe r  s ig n if ic a n t ly  in th e ir  

perceptions on the e s s e n tia lity  o f 41 o f the fo r ty -th re e  competencies 

included in th is  study. A ll these competencies were considered impor

ta n t s k i l ls  although some were perceived as more essentia l than others.

In the analysis o f the procedure fo r acquiring the competen

c ie s , s ig n if ic a n t d ifferences were noted among the perceptions o f the 

groups on nine o f the competencies. Analysis o f the responses in  

which there was agreement among the perceptions o f the respondents 

ind icated  th a t the groups saw more than one fe a s ib le  procedure fo r  

acquiring the competencies. The to ta l population saw th a t f iv e  of 

the competencies could be developed through pre -serv ice  course work, 

twenty-seven through in -s erv ic e  programs, and tw enty -e ig h t through 

experience on the job.

Recommendations

The fo llow ing recommendations are o ffe red  as a re s u lt  of the 

conclusions drav/n from th is  study:

1. The personnel o f the Department o f Education who plan for  

pre-serv ice  and in -s e rv ic e  tra in in g  programs fo r  p rin c ip a ls  in Sabah
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snould consider the resu lts  o f  th is  study to a r r iv e  a t meaningful and 

re levant programs fo r  p r in c ip a ls .

2. In planning fo r in -s e rv ic e  programs fo r p r in c ip a ls , com

munication between the inspectors , p r in c ip a ls , and cen tra l o f f ic e  

personnel should be improved.

3. The Department o f Education should provide the p rin c ip a ls  

with more opportun ities  to  do advanced course work in educational 

adm in istration .

4. In s titu tio n s  th a t provide courses in educational admin

is tra t io n  should re -e va lu a te  th e ir  course o ffe rin g s  so th a t they are  

re levant to the actual work the p rin c ip a ls  perform in  the schools.
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INTRODUCTION

The competency o f school adm in is tra to rs  is o f c r i t ic a l  concern 

and in te re s t in the school system. This is due to the b e l ie f  th a t the 

competence o f the adm in is tra to r o f a school has a strong in fluence  on 

the e ffectiveness of its  in s tru c tio n a l program. According to Trump 

(1972) the p rin c ip a l does more to in fluence the q u a lity  o f the school 

program than any other person. The accomplishments o f teachers and 

superintendents are g re a tly  enhanced or re s tr ic te d  by the actions o f 

the p r in c ip a ls .

The movement toward increased acco u n tab ility  and new approaches 

to in s tru c tio n  are stressing the importance o f s k i l l  competency. The 

National Association o f Secondary School P rincipals  says, 'The p r in c i

pal is a curriculum  a n a ly s t, execu tive , in te rp re te r , manager, m ediator, 

omcud^man, scholar, s tra te g is t ,  and teacher o f teachers" (Weldy, 1979, 

p. 195). i'his focus is net new. T -tz  (1955) categorized the s k i l ls  

needed by adm in istrators as conceptual, human, and technical s k i l l s ,  

l is te d  in h ie ra rch ica l order w ith  conceptual s k i l ls  being re la te d  to 

to p -le v e l management. Human re la tio n s  s k il ls  were associated w ith the 

m id d le-leve l management, w hile  technical s k il ls  were associated with  

the lower le v e l.
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Austin (1974) asserts th a t the recognition  o f the change in 

leadership roles o f the p rin c ip a ls  has caused a revo lu tio n  o f college  

tra in in g  programs, c e r t i f ic a t io n  standards, and p ra c tic e s . One such 

practice  is a movement toward tra in in g  and c e r t i f ic a t io n  programs 

based upon the demonstration o f the competency to perform the job 

e ffe c tiv e ly .

In discussing the use o f competency s p ec ific a tio n s  fo r pro

fessional development, H a rr is , M cIntyre, L i t t le to n ,  and Long (1979) 

assert:

Although we do not take the position th a t a l l  tra in in g  
a c t iv it ie s  must be shaped in  the competency mold, w e ll-  
designed l is t s  o f needed competencies could very w ell 
provide the framework fo r  planning many such a c t iv i t ie s .
(p . 124)

C astette r (1981) notes th a t despite s ig n if ic a n t  c r it ic is m  o f 

the competency-based movement in teacher education, competency l is ts  

have made a co n trib u tio n  to the personnel function  in  the development 

of improved position  guides, and in the improvement o f the re c ru it 

ment, se le c tio n , and induction process.

In te re s t in competency-based teacher education has also been 

expressed by educational leaders in Malaysia and the surrounding 

countries. The main purpose o f  the seminar held in  Thailand in 1978 

by the Asian Programme o f Educational Innovation fo r  Development 

(APEID) was to discuss a lte rn a t iv e  approacnes in the preparation of 

educational personnel and the ap p lica tio n  o f new techniques. The d is 

cussion included the need fo r  selecting  appropriate  competencies and 

settin g  them in a p r io r i ty  order fo r  tra in in g  programs (UNESCO, 1979).
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Statement o f the Problem 

Sabah is one o f the fourteen states in the Federation o f 

/'.alaysia. According to the s ta t is t ic a l  data in the Department o f 

Education (1977 ), a large numoer o f secondary schools, vocational 

and te a ch e r-tra in in g  colleges in Sabah need tra ined  and q u a lif ie d  

personnel. Taha (1979) confirmed th is  in his research concerning 

teacher education in Sabah. The rep o rt o f Malaysia to the APEID 

seminar held in  the P h ilipp ines  on September 1980 ind icated  th a t 

the M in is try  o f Education o f Malaysia was putting  fo rth  e f fo r t  to 

u p l i f t  the professional competence o f teachers through both pre

sen/ice and in -s e rv ic e  education programs (UNESCO, 1980). A w e ll-  

designed l i s t  of competencies were needed fo r the planning o f such 

a c t iv i t ie s .  As fa r  as can be determined, no such research has 

undertaken to id e n tify  the competencies needed by school p rin c ip a ls  

in Sabah.

The Purpose o f the Study 

The purpose o f th is  study was to determine the competencies 

necessary fo r  ad m in is tra tive  functions o f secondary schools as per

ceived by the central o f f ic e  personnel, school inspectors, and 

secondary school p rin c ip a ls  in Sabah.

Sub-purposes

In order to accomplish an adequate treatm ent o f the problem, 

the fo llow ing sub-purposes were id e n tif ie d :

1. To in v es tig a te  studies undertaken in the area o f admin

is t r a t iv e  competencies and attempt to  do a s im ila r  in v e s tig a tio n  in 

Sabah.
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2. To determine when the respondents perceive the most 

fe a s ib le  time fo r  developing these competencies— during p re -serv ice , 

through in -s e rv ic e , or experience on the job .

3. To determine how the respondent groups d i f f e r  in th e ir  

perceptions o f tlie importance o f the competencies and the procedure 

by wnich they are to be acquired.

S ig n ifican ce  o f This Study

In Sabah there  is an increasing awareness among educational 

personnel o f the importance o f in -s e rv ic e  education as a means o f  

professional growth fo r  teachers and ad m in is tra to rs . In -serv ice  

education programs are organized and conducted in  various forms.

The findings o f th is  in v e s tig a tio n  should be o f value to the school 

inspectors and supervisors in planning fo r  p re -serv ice  and in -s e rv ic e  

programs. The find ings could also be used in  supporting new d ire c 

tions fo r  p re -serv ice  and in -s e rv ic e  tra in in g  fo r  p rin c ip a ls . In s t i 

tutions th a t prepare in d iv id u a ls  fo r p r in c ip a ls h ip  re s p o n s ib ilit ie s  

could u t i l i z e  the find ings to determine i f  th e ir  programs are ade

quately addressing the areas the respondents perceive as being 

im portant.

D e lim ita tio n s

The population o f  th is  study was d e lim ite d  to the school 

inspectors, secondary-school p r in c ip a ls , and cen tra l o ff ic e  adminis

tra t iv e  personnel employed in the Department o f Education o f Sabah 

in 1981.

Mo attem pt was made to include a l l  conceivable minor compe

tencies fo r  secondary-school p r in c ip a ls h ip .
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Assumptions

I t  was assumed in  th is  study th a t the ad m in is tra tiv e  personnel 

of the Department of Education, school inspectors, and p rin c ip a ls  were 

the best q u a lif ie d  persons a v a ila b le  to id e n tify  the competencies fo r  

the performance o f the duties  o f secondary-scnool p rin c ip a ls  in Sabah.

Hypotheses

Since the id e n t if ic a t io n  o f the competencies was based on the 

perceptions o f the cen tra l o f f ic e  ad m in is tra tive  personnel, school 

inspectors, and p rin c ip a ls  the fo llow ing  research hypotheses were 

postulated:

1. There is no s ig n if ic a n t  d iffe re n ce  between the perceptions  

o f the cen tra l o ff ic e  a d m in is tra tiv e  personnel, school inspectors , 

and p rin c ip a ls  on the importance o f competencies needed fo r  secondary- 

school p rin c ip a lsh ip .

2. There is no s ig n if ic a n t  d iffe re n ce  between the perceptions  

of the central o ff ic e  a d m in is tra tiv e  personnel, school inspectors , 

and p rin c ip a ls  on the procedures fo r  acquiring these competencies.

D e fin it io n  o f Terms

APEID: The acronym APEID re fe rs  to the Asian Programme o f Educational

Innovation fo r  Development. I ts  members include A fghanistan, 

A u s tra lia , Bangladesh, In d ia , Indonesia, Ira n , Japan, Republic 

o f Korea, Lao People's Democratic Republic, M alaysia, Nepal, 

Pakistan, Papua New Guinea, P h ilip p in e s , Singapore, S ri Lanka, 

Thailand, and S o c ia lis t  Republic o f Vietnam. I ts  aim is  to 

stim ulate and encourage educational innovations linked  to the 

problems o f national development in the Asian region.
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Central o ff ic e  ad m in is tra tive  personnel: A d m in is tra tive  personnel a t

the cen tra l o ff ic e  includes the D ire c to r o f Education, Deputy 

D ire c to r o f Education, A ssistant D irecto rs  o f Education, 

Regional Education O ffic e rs , and Departmental O ffic e rs . 

Competency: The capacity  to perform a d m in is tra tiv e  tasks a t a s a t is 

fac to ry  level o f performance th a t s a t is f ie s  the requirements 

o f a sp ec ified  p o s itio n , such as the secondary-school p r in c i

pa lsh ip , is the meaning fo r  competency.

School inspectors: Educational personnel who are members o f the

School Inspectorate  Board o f Sabah are the school inspectors. 

Their main functions are to v is i t  schools and report on a l l  

aspects o f the school adm in is tra tion  and management to the 

sta te  D ire c to r o f Education and to the Federal Chief Inspector 

o f schools. They also advise school p rin c ip a ls  and teachers 

on how to implement educational p o lic ie s .

Secondary schoo1s : For the purpose o f th is  study, the term secondary

schools re fe rs  to both the ju n io r  and senior high schools in 

Sabah.

O rganization o f the Study 

The study is  organized in to  f iv e  chapters:

Chapter I presents the background o f the study, the problem, 

the purpose, sub-purposes, and s ig n ifican ce  o f the study, the l im i

ta tio n s , the assumptions, the hypotheses, and the d e fin it io n  of 

terms.

Chapter I I  consists o f a review o f the l i te r a tu r e  which 

includes the educational system o f Sabah, the competency-movement,
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tne aom in istracive competencies, and the professional preparation o f 

p rin c ip a ls .

Chapter I I I  presents an explanation o f the methods employed 

in conducting the survey. The presentation includes the sub jects , 

instrum entation , and procedures followed in c o lle c tin g  and analyzing  

the data .

Chapter IV reports the find ings and in te rp re ts  the re su lts  

w nile  chapter V contains a summary o f the findings o f the study, per

tin e n t conclusions, and recommendations.
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CHAPTER I I  

REVIEW OF RELATED LITERATURE

This cnapter consists o f four sections: (1 ) a survey o f the

competency-based movement in teacher preparation  programs, (2 ) a sur

vey o f re la te d  l i t e r a tu r e  on a d m in is tra tiv e  competencies, (3 ) a sum

mary o f the professional preparation o f p r in c ip a ls , and (4 ) a review  

of l ite ra tu re s  on the educational system o f Sabah. The review o f 

the l ite ra tu re s  on the h is to ry , s tru c tu re , and adm in is tra tion  o f  

education in Sabah was undertaken to provide an understanding o f the 

educational system.

Competency Movement

The competency-based movement in teacher preparation programs 

appears to be widespread in the United S tates. Its  o r ig in  and extent 

are described in  th is  section.

Rosener and <ay (1974) claimed th a t the competency-based 

education movement had its  o r ig in  in  the la te  s ix t ie s . However, 

opinions vary regarding what brought fo rth  th is  movement. Elam (1971) 

suggested th a t the social conditions o f the s ix tie s  probably c o n tr i

buted to the b ir th  o f the competency-based movement. He noted th a t  

the tra d it io n a l teacher preparatory programs were being c r it ic iz e a  

for th e ir  in a b i l i t y  to prepare teachers to work w ith m inority  c h ild ren .
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Scnmeider (1973) id e n t if ie d  the fo llow ing  as the beginning o f 

the competency movement: (1 ) the continual and conscientious in tro 

spection of the education community, (2) the press fo r  acco u n ta b ility ,

(3) the increased focusing o f p o lit ic a l  action  on f is c a l issues,

(4) the management o rg an iza tio n a l movement, (5 ) the press fo r person

a liz a t io n /in d iv id u a liz a t io n  o f education departments to develop more 

e ffe c tiv e  c e r t if ic a t io n  processes and standards, (7 ) the investment 

of federal funds in competency-based education development e f fo r ts ,

(8) the readiness of educational R and D, and (9 ) the increase in  

a lte rn a tiv e  educational systems w ith re su ltin g  need fo r  dependable 

measures of comparison.

Houston (1974) believed the movement evolved from the in f lu 

ence o f two fac to rs : the press fo r a cc o u n ta b ility  and the need fo r

more p e rso n a lizatio n . With increasing budgets and re s tr ic te d  funds, 

society pressed educators to re la te  systems input (d o lla rs , personnel, 

b u ild in g , resources) to systems output (increased student achievement 

re la te d  to goals o f the s o c ie ty ). He also said th a t the same cu ltu ra l 

press (a c c o u n ta b ility ) had caused the development o f management by 

objectives (MBO), and p lanning, programming, and budgeting systems 

(PPBS).

Rosner and Kay (1974) contended th a t the concept was spurred 

on by increasing demands fo r  a c c o u n ta b ility , re levance, and cost 

e ffe c tiv e  schooling, w h ile  Borich (1977) suggested th a t the o rig in  of 

the movement may have been more " p o lit ic a l  than substantive".

The actual exten t to which competency-based education was 

being implemented probably cannot be known, but Westbrook and
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Sandefur iI9 7 5 ) concluded th a t in s titu t io n s  were continuing to move 

toward some competency-based teacher educational model. At the 

federal le v e l,  the Natiohal Council on Education Profession Develop

ment (1976) recommended the continuance o f the study o f competency- 

oased education.

The competency-based education movement had also gained in te r 

est in M alaysia. Nong (1977) conducted a study to determine whether 

the concept o f performance-based teacher education (PBTE) had a poten

t ia l  ap p lic a tio n  to the Malaysian teacher preparation programs. His 

study showed th a t some elements o f teacher education in Malaysia were 

performance-based orien ted . He recommended th a t a PBTE-type program 

s ta rtin g  a t a modest size and growing as the need required should be 

introduced in  M alaysia.

While o rig in a tin g  in professional education as a movement to 

prepare teachers, competency-based education had also spread to many 

other f ie ld s :  i . e . ,  d e n tis try , social work, and business (Houston &

Warner, 1977).

Although the competency movement had not permeated school 

adm in istration  preparation programs to the extent th a t i t  had in  

teacher preparation programs, there were a number of pro jects such 

as P ro jec t R.O.M.E. and studies involved in a systematic id e n t i f ic a 

tion o f competencies required fo r  school adm in is tra tors .

In response to the demand fo r  a c c o u n ta b ility . P ro ject R.O.M.E. 

(Results Oriented Management in Education) was implemented in Georgia 

fo r the purpose o f id e n tify in g  competencies needed by p r in c ip a ls .

This p ro je c t was s tarted  a t Thomas County during the spring o f 1973
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as part of an on-going Management Objective Program. P ro jec t R.O.M.E. 

tiàs involved in the id e n t if ic a t io n  and development, and professional 

v e r if ic a t io n  and v a lid a tio n  o f competencies and performance ind icators  

fo r b u ild in g -lev e l adm in istrators in the s ta te  o f Georgia. One aspect 

of th is  pro ject was the u t i l iz a t io n  o f the id e n tif ie d  competencies in 

the development and implementation o f a fie ld -based  tra in in g  program 

model fo r school p rin c ip a ls  a t  Valdosta, Georgia, known as F ie ld  

Oriented Competency U t i l iz a t io n  Systems (FOCUS). A rep o rt o f th is  

program indicated th a t p rin c ip a ls  who had p a rtic ip a te d  in the f ie ld -  

oriented program perceived themselves as more competent a t the te rm i

nation o f the FOCUS program than a t i ts  inception . Teachers who 

worked d ire c tly  w ith the p rin c ip a ls  on school problems reported the 

p rin c ip a ls  more freq u en tly  and more e f fe c t iv e ly  performed ind icators  

of competency ( E l l e t t ,  1976).

Metzer (1976) presented a paper on a p ra c t ic a l,  research- 

based program fo r the eva luation  of ad m in is tra tive  performance. 

According to him, a d e f in it io n  o f ad m in is tra tive  competence and a 

re lia b le  measuring instrum ent fo r  assessing levels  o f atta inm ent were 

necessary elements o f a competency-based program. Basic to the suc

cess o f any competency-based curriculum  was the id e n t if ic a t io n  o f the 

required competencies fo r  a p a r t ic u la r  p o s itio n . Summaries o f admin

is t ra t iv e  competencies reviewed in  th is  study appear below.

A d m in is tra tive  Competencies

Among the e a r ly  studies in  the area o f a d m in is tra tiv e  compe

tencies was one conducted by the Southern States Cooperative Program 

in Educational A dm in is tration  in  1951 (SSCPEA, 1955). This pro ject
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/^às funaea oy the W. :<. Kellogg Foundation. The major purpose o f the 

study was to obtain some consensus on the competencies needed by edu

cational ad m in is tra to rs . The group id e n t if ie d  the fo llow ing e ig h t 

areas as the fu n ctiona l duties o f educational adm in is tra to rs :

(1) in s tru ctio n a l and curriculum  development, (2 ) pupil personnel,

(3 ) community-school leadersh ip , (4) s t a f f  personnel, (5 ) school 

p la n t, (6) o rgan ization  s tru c tu re , (7) school finance and business 

management, and (8 ) tra n s p o rta tio n .

Woodward (1954) conducted a study to determine the competen

cies needed by school p r in c ip a ls , superintendents, and supervisors in 

the state  o f V irg in ia . He found th a t the competencies needed by the 

three groups o f ad m in is tra to rs  were s im ila r . His primary conclusion  

was th a t the major portion  o f the p re -serv ice  tra in in g  programs fo r  

prosoective school adm in is tra to rs  should g ive major emphasis to the 

development o f competencies in  ten task areas: (1 ) function and scope

o f public education, (2) communication, (3 ) educational foundations,

(4) human re la t io n s , (5 ) community re la t io n s , (5 ) curriculum ,

(7 ) in s tru ctio n  and guidance a c t iv i t ie s ,  (8) supervisory serv ice ,

(9 ) evaluation and research , and (10) re la te d  educational agencies.

Lawrence (1958) developed a source book w ith  the assistance  

of secondary school p r in c ip a ls , supervisors, and u n iv e rs ity  professors 

o f educational a d m in is tra tio n . The source book was intended fo r use 

in programming in d iv id u a l learn ing  plans fo r  a d m in is tra tiv e  in terns  

and included s ix  areas o f a p r in c ip a l's  re s p o n s ib ilit ie s :  (1) budget,

(2 ) teacher e va lu a tio n , (3 ) community re la t io n s , (4 ) ad m in is tra tive  

procedures, (5) scheduling, and (6 ) comprehensive planning.
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A comprenensive study jo in t ly  conducted by the Research 

Foundation ana tne Department o f Education a t Oklahoma S tate  Univer

s ity  d ea lt w ith ro le  expectations o f p rin c ip a ls  as perceived by 

teachers, p r in c ip a ls , and superintendents. In g en era l, the study 

revealed s im ila r it ie s  among the respondents in  th e ir  ro le  expecta

tions fo r p rin c ip a ls  in  the areas o f (1) budget p rep ara tio n , (2 ) com

munity re la t io n s , and (3 ) teacher observation and eva luation  (S w eitzer, 

1963).

In a study o f the p r io r i t ie s  o f the competencies needed in 

educational adm in is tra tio n  undertaken in 1966, Treblas found th a t 

superintendents o f public  schools and college professors agreed th a t  

preparation programs in educational adm in is tra tion  should stress the 

importance o f: (1 ) the development o f s p e c ific  understandings and

s k i l ls  re la te d  to subject m atter areas and managerial tasks , (2 ) devel

opment o f general knowledge and s k i l ls  re la te d  to the adm in is tra tio n  

o f the to ta l school programs, and (3 ) development o f human re la tio n s  

s k i l ls .

A lberto  (1970) conducted a s im ila r  study on the p r io r i t ie s  of 

competencies in educational ad m in is tra tio n . His study revealed th a t 

among the top competencies considered as very im portant were s k i l ls  

in  planning, o rg an iz in g , and evaluating  the to ta l school program.

Such competencies were to be developed during p re -serv ice  tra in in g  

programs fo r  educational ad m in is tra to rs . Ranked as the next very 

important competencies were the development o f ta c t and the a b i l i t y  

to work w ith o ther people.

M artin  (1972) reported th a t members o f u n iv e rs ity  departments 

o f educational ad m in is tra tion  gen era lly  agree th a t the ad m in is tra tive

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



14

competency areas needing to be improved through in -serv ice  tra in in g  

programs fo r p rin c ip a ls  were: teacher e va lu a tio n , n egotia tions,

concepts o f labor re la tio n s  in the public  scnool s e ttin g , in s tru c 

tional ro le  o f the p r in c ip a l, team teacning, in d iv id u a lized  in s tru c 

tio n , educational systems and systems a n a ly s is , leadership s k i l ls ,  

development and up-dating o f s t a f f ,  group dynamics, computer tech

nology, c lin ic a l  supervision, management problems and s k i l ls ,  due 

process, communication s k i l ls ,  the cnanging ro le  o f p r in c ip a ls , and 

the m etropolitan school p r in c ip a l.

The primary purpose o f a study conducted by Cook and Van 

Otten (1972) under the sponsorship o f the K ettering  Foundation was 

to determine the basic competencies needed by p rin c ip a ls  as perceived  

by superintendents, secondary-school p r in c ip a ls , and secondary-school 

teachers. They id e n t if ie d  the fo llow ing  areas o f competencies:

(1) d is tr ic tw id e  p o licy  development and board o f education s ta f f  work,

(2 ) business a f fa i r s — budget, accounting, and purchasing, (3 ) commu

n ity  services and community re la t io n s , (4 ) pupil personnel— guidance 

and counseling serv ices , (5 ) student a c t iv i t ie s ,  including sports,

(5) pupil co n tro l— d is c ip lin e  and attendance, (7 ) b u ild in g -le v e l 

organization and control o f school p la n t, (8 ) a u x ilia ry  serv ices— 

c a fe te r ia , tra n s p o rta tio n , h e a lth , and s a fe ty , (9 ) s ta f f  personnel — 

assignment, working conditions, c e r t i f ic a t io n ,  and c la s s if ic a t io n ,

(10) s ta f f  improvement— eva lu a tio n , in -s e rv ic e  tra in in g , involvement 

in po licy fo rm u la tio n , (11) program evaluation  and planning, c u rric u 

lum development, in s tru c tio n , and (12) research and development pro

je c t— in v es tig a tio n  and tes tin g  o f new techniques, innovation , and 

change.
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McCleary and M cIntyre (1972) developed a competency-based 

curriculum model to a ss is t those who were involved in  the preparation  

of programs fo r ad m in is tra to rs . This model attempted to c la s s ify  

competencies to be mastered by the learner in  terms o f whether they 

were p rim arily  te c h n ic a l, conceptual, or human in  n atu re . They 

suggested th a t competencies in  each o f these areas should be mastered 

a t some specified  leve l o f p ro fic ie n c y , f a m il ia r i ty ,  understanding, 

and ap p lica tio n . The ir assumptions were:

1. Learning is e ffe c t iv e  when the things to be learned are  

c le a r ly  sp ec ified — the lea rn e r understands what is  to be accomplished, 

the p rereq u is ite  knowledge and s k i l ls  are known and the lea rn e r pos

sesses them, and the leve l o f performance o f what is  to be learned is 

understood by the lea rn e r and teacher.

2. Teaching is e f fe c t iv e  when content (tec h n ica l s k i l ls ,  

conceptual understanding, and human fac to rs ) is id e n t if ie d  and in te r 

re la te d , when the methods o f in s tru c tio n  are appropriate  to the nature 

o f what is to be learned and to the level o f achievement desired .

Using the McCleary and McIntyre model, in s tru c tio n a l methodo

logies could be ta ilo re d  to f i t  the competencies to be acquired by 

the learner. Factors th a t should be considered are whether the com

petencies or s k i l ls  to be acquired were te c h n ic a l, human, or concep

tu a l;  and whether the leve l o f p ro fic ien cy  to be acquired were fami

l i a r i t y ,  understanding, or a p p lic a tio n .

Oederick (1973) reported th a t the demand fo r  competency-based 

programs to prepare educators was growing. To develop a program fo r  

the preparation o f school ad m in is tra tion  he recommended th a t the
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fo llow ing competencies be included: (1 ) in i t ia t in g  and responding to

change, (2 ) decision making, (3 ) support fo r  in s tru c tio n a l and lea rn 

ing , (4 ) human re la tio n s  and m orale, (5 ) eva luating  school processes 

and products, and (6 ) responding to problem s itu a tio n s .

U t i l iz in g  the perceptions o f secondary-school p rin c ip a ls  in 

Ind iana, McDavid (1973) found the fo llo w in g  competencies to be valu 

able fo r  beginning p r in c ip a ls : ( I )  understanding o f teach ing /learn ing

process, (2 ) a b i l i t y  to b u ild  and m aintain  student morale, (3 ) a b i l i t y  

to b u ild  and m aintain s t a f f  m orale, (4 ) a b i l i t y  to e ffe c t iv e ly  commu

n ica te  w ith  parents and community, (5 ) comprehension o f general 

school-finance problems, (6 ) decision-m aking s k i l l s ,  and (7 ) c u rr ic u 

lum and in s tru c tio n .

In his study o f the components o f  ad m in is tra tive  competencies, 

W ilbur (1973) found th a t im portant competencies which p rin c ip a ls  per

form were concerned w ith : (1 ) organizing  and budgeting time commit

ments, (2 ) s e le c tin g , supervising and eva luating  s ta f f  members,

(3) u t i l i z in g  others by delegating  a u th o rity  to ind iv idua ls  or groups, 

and (4 ) re lie v in g  the fears  and doubts o f  those served or re lie v in g  

c o n f lic t  tensions between groups. Im portant competencies which p r in 

c ip a ls  coordinate were concerned w ith : (1 ) planning and estab lish in g  

in s tru c tio n a l goals and curriculum , (2 ) managing change in the school's  

operation by increasing student, s t a f f ,  and community p a rtic ip a tio n  in 

decision making, (3 ) in te rp re tin g  the school's program to the community,

(4 ) adapting the school's program to a changing society  w h ile  p ro te c t

ing the rig h ts  o f a l l  students, s t a f f  and parents in th e ir  dealings  

with the school, and (5 ) eva luating  the curriculum  and assessing the  

programs designed to help students and teachers reach th e ir  p o te n tia l.
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Weihnacht (1974) studied the competencies o f high-school 

p rin c ip a ls  in the major urban areas o f F lo rid a . His data were c o l

lectée through personal interview s w ith f i f te e n  high-school p r in c ip a ls .  

He found that a l l  o f the p rin c ip a ls  were concerned about th e ir  deal

ings w ith people— id e n t if ie d  as human re la tio n s , communications and 

school-community re la t io n s , and dealing w ith people from d if fe re n t  

ra c ia l and c u ltu ra l backgrounds. They also emphasized the importance 

o f s ta ff in g , student re la tio n s h ip s , and curriculum  and in s tru c tio n  as 

functions of the p r in c ip a ls .

‘ From the perceptions of superintendents, p r in c ip a ls , teachers, 

and college professors in  the s ta te  o f  Texas, Austin (1973) id e n t if ie d  

e ig h t general competency areas fo r secondary school p r in c ip a ls . They 

were: (1 ) organization  and ad m in is tra tio n , (2 ) curriculum  design and

improvement, (3 ) the in s tru c tio n a l process, (4 ) business and fin a n 

c ia l management, (5 ) student management, (5 ) personnel management,

(7 ) f a c i l i t i e s ,  equipment, and supplies, and (8 ) communication.

Burgess and his associates (1975) investigated  the leadersnip  

and management requirements o f p rin c ip a l ship functions fo r the use o f 

those who are involved in the preparation o f p rin c ip a ls  through pre

service and in -s e rv ic e  programs. They concluded th a t p rin c ip a ls  need 

competencies in e ig h t components o f the ad m in is tra tive  processes; 

planning, o rg an iza tio n , coord inating , communicating, e va lu a tin g , con

t r o l l in g ,  changing, and s tim u la tin g .

Bhandahari (1976) asserted th a t the fo llow ing  competencies 

were necessary fo r  p rin c ip a l ship functions:

1. Ensuring th a t the a va ilab le  resources, both human 
and m ateria l are adequate fo r  the task ahead.
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2. Deploying the academic and non-academic s t a f f ,  
delegating duties and re s p o n s ib ilit ie s , and 
supervising th e ir  work.

3. Planning and organizing fo r  the learn ing -teach ing  
process including the c o -c u rric u la  a c t iv i t ie s .

4. Estab lish ing  d a ily  routine  procedures.

5. Estab lish ing  and m aintaining pupil d is c ip lin e  
and providing guidance services.

5. Managing school funds and m aintaining accounts.

7. Attending to routine o f f ic e  correspondence.

8. M ainta in ing  human re la tio n s h ip  w ith in  the school.

9. E stab lish ing  school-community re la tio n s h ip .

10. Executing governmental p o lic ie s  and d ire c tiv e s .
(p . 17)

Conley (1975) conducted a study to determine the competencies 

needed by beginning school p rin c ip a ls  in Northern I l l i n o is .  He u t i l 

ized elementary-school p r in c ip a ls , middle or ju n io r  high-school p r in 

c ip a ls , high-school p r in c ip a ls , and superintendents as his respondents. 

His instrum ent was developed from the research of McCleary in Utah, 

p ro jec t R.O.M.E. in  Georgia, ana Cook and Van Otten in Colorado and 

Utah. Twenty-four o f the twenty-seven competency statements he used 

were id e n t if ie d  as needed by the beginning school p rin c ip a ls  a t e ith e r  

the understanding or a p p lica tio n  leve ls  o f  p ro fic ien c y . In te rn sh ip , 

p re -s e rv ice , and workshop were ind icated  as e ffe c t iv e  procedures fo r  

developing many o f the competencies.

M cIntyre developed a set o f th ir ty -tw o  in s tru c tio n a l lead er

ship competency statem ents. Zechman (1977) u t i l iz e d  these statements 

to id e n t ify  which in s tru c tio n a l leadership competencies were expected 

o f the secondary-school p rin c ip a l in the school d is t r ic ts  o f
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Pennsylvania. In p r io r i t iz in g  the th ir ty -tw o  competency statements, 

the respondents (superintendents, p r in c ip a ls , and teachers) chose the  

fo llow ing as most c r i t ic a l :  (1) ass is tin g  in  the recruitm ent and

selection  o f personnel fo r in s tru c tio n a l re s p o n s ib il it ie s . (2) d e fin 

ing goals and ob jectives , (3 ) c o lle c tin g , o rg an iz in g , analyzing, and 

in te rp re tin g  data concerning the performance o f teachers, (4) assign

ing or re-assigning in s tru c tio n a l s ta f f  to optim ize conditions fo r  

lea rn in g , (5 ) re la tin g  needs o f students to school-system goals and 

legal requirements, (6 ) recommending s ta f f  members fo r  re-employment, 

promotion, or d ism issal, (7 ) a r t ic u la t in g  goals and objectives fo r  

sub-units w ith in  the school, (8 ) es tab lish in g  communcations w ith  the 

school constituency fo r the purpose o f assessing needs and settin g  

broad in s tru ctio n a l goals, (9 ) communicating to the professional s ta f f  

the fee lih g s  and desires o f the school constituency and (10) a llo c a t 

ing time and space to various in s tru c tio n a l purposes.

Burnham (1978) used superintendents, school-board presidents, 

and high-school princ ipa ls  as subjects in  his study to determine the 

importance o f the functions o f high-school p r in c ip a ls  in the areas o f 

curriculum  and in s tru c tio n a l leadersh ip , personnel guidance, school- 

community re la tio n s , ad m in is tra tive  re s p o n s ib il ity , evaluation respon

s ib i l i t y ,  and professional improvement. The three groups ranked evalu

ation  re s p o n s ib ility  and personnel guidance as f i r s t  and second, res 

p e c tiv e ly . The ranking o f the remaining fo u r categories d iffe re d  

among the three groups, but the groups' combined responses ranked them 

as fo llow s: ad m in is tra tive  re s p o n s ib ility , professional improvement,

curriculum  and in s tru c tio n a l leadersh ip , and school-community re la tio n s .
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Lyons (1978) u t i l iz e d  the competency-based curriculum model 

that was prepared by McCleary and M cIntyre in 1972 to determine the 

competencies needed by beginning secondary school p rin c ip a ls  in  North 

C aro lina. He used both superintendents and p rin c ip a ls  as his respon

dents. The respondents were requested to in d ica te  on a fo u r-p o in t, 

L ik e rt-ty p e  scale (1 ) the e s s e n tia lity  o f fo r ty -th re e  competencies fo r  

beginning p r in c ip a ls , and (2) the pre ferred  time each o f the compe

tencies Should be acquired— p re-serv ice  course work, in te rn sh ip , or 

through experience on the job. The respondents ind icated  th a t a l l  

fo r ty -th re e  competencies lis te d  in  the questionnaire were important 

s k i l ls  fo r  beginning school p r in c ip a ls , although some were more essen

t ia l  than o thers. They suggested th a t t h i r t y - f iv e  o f the fo r ty -th re e  

competencies l is te d  should be acquired a t the ap p lic a tio n  leve l of 

p ro fic ien c y , e ig h t a t the understanding le v e l,  and one a t the fam i

l i a r i t y  le v e l.

The second research question in Lyons' study pertained to the 

procedure fo r acquiring the needed competencies. The respondents 

reported th a t th ir ty -o n e  of the competencies should be acquired  

through experience in the p o s itio n , three during the in te rn sh ip , and 

ten during the p re -serv ice  course work.

Grant (1978) conducted a study to ascerta in  and analyze the 

re la tio n sh ip s  th a t existed among perceptions o f senior high-school 

p rin c ip a ls , th e ir  teachers, and th e ir  superintendents regarding the 

importance o f c e rta in  key areas o f in s tru tio n a l re s p o n s ib ility  o f the 

p rin c ip a ls , and the degree o f competency w ith  which the p rin c ip a ls  

performed th e ir  re s p o n s ib ilit ie s . G rant's re fe re n t groups were
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ranaomly cnosen from a population located w ith in  one hundred miles of 

Corpus C h r is t i,  Texas. The instrument used to determine the percep

tions was derived from a l i s t  o f th ir ty -tw o  competency statements 

developed by M cIn tyre . The competency statements were divided into  

eight areas o f key re s p o n s ib ility  of high-school p r in c ip a ls . They 

were; (1 ) goal s e t t in g , (2 ) s ta ff in g , (3 ) a llo c a tin g  time and space,

(4) a llo c a tin g  m a te ria ls  and equipment, (5) n o n -in s tru c tio n a l serv ices,

(6) community re la t io n s , (7 ) in -s erv ic e  tra in in g , and (8 ) program 

evaluation . The th ir ty -tw o  statements were lis te d  on two survey 

instruments. The respondents were requested to make value judgments 

on a weighted scale fo r  each o f the two instrum ents. To estim ate the 

sig n ifican ce  o f d iffe re n c e s , two-way analysis o f variance procedures 

were used. The re su lts  o f G rant's study ind icated  th a t there was a 

high c o rre la tio n  between the perceptions o f the teachers on the p r io r 

i ty  o f the e ig h t areas o f re s p o n s ib ilit ie s  and th e ir  evaluation  of the 

performance o f the p r in c ip a ls . The p rin c ip a ls  were perceived as per

forming best in those areas considered most im portant by the teachers 

and performing lowest in  those areas considered le a s t im portant. The 

areas ranked in  the top four fo r  both p r io r ity  and performance by a ll  

three groups were: (1 ) s ta f f in g , (2) community r e la t io n s , (3) time 

and space, and (4 ) goal s e ttin g .

The UNESCO Report (1979) of the Regional Seminar held in  

Thailand centered on the a lte rn a t iv e  approaches in the preparation  

of educational personnel fo r  education in  Asia and Oceania. The 

problems discussed centered around the s tra teg ie s  used by teacher 

education in s titu t io n s  on the one hand and by schools on the other
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:o implement tne oroad curriculum  goals set up by the M in is try  o f 

Education. A f f i l ia t io n s  were required to ensure th a t teacher educa- 

:ion in s titu tio n s  do not remain iso la te d  from the real s itu a tio n  o f  

the scnools and the communities served. I t  was recognized th a t in 

order fo r the educational system to contribu te  to rura l development, 

educational personnel needed to be tra in ed  in the competency o f in te r 

personal re la tio n sh ip s  w ith the community and its  members and in  com

petencies re la te d  to work as a change agent w ith in  the to lerance  

l im its  o f the p o l i t ic a l ,  s o c ia l, and c u ltu ra l environment o f the  

population.

Hansen (1980) asserted th a t in s tru c tio n a l leadership should 

include the a b i l i t y  to id e n t ify  the in -s e rv ic e  needs o f teachers. 

Geering (1980) u t i l iz e d  cen tra l o f f ic e  s t a f f ,  p r in c ip a ls , and teachers  

in the Independent School D is t r ic t  196, Rosemount, Minnesota, as his 

respondents. He id e n tif ie d  three competency areas th a t should be 

included in an in -s erv ic e  education program fo r p rin c ip a ls  o f the d is 

t r i c t :  scnool-community re la t io n s , student counseling and guidance,

and research and development techniques.

One o f the most c r i t ic a l  challenges facing society today is  

the need to strengthen the e th ic a l standards o f the youth. V io le n t  

crime and ju v e n ile  delinquency have been ascending. The ro le  o f  the 

schools in th is  area is becoming c ru c ia l. Cannon (1981) suggested 

th a t schools should strengthen and expand programs encouraging broad 

<fudent p a r t ic ip a tio n , p a r t ic u la r ly  by those \no  gen era lly  hang back, 

thereby providing more students w ith  a sense o f personal success. His 

suggestions imply th a t p rin c ip a ls  must possess competency in  th is  

e th ic a l area.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



23

Trump (1981) wrote a paper in d ica tin g  th a t the p rin c ip a l 

snould be competent in the area o f in s tru c tio n a l leadersh ip . In 

addition  to m aintaining the operation o f the school b u ild in g , he/she 

snould fo s te r and exercise h is /h e r  ro le  as an in s tru c tio n a l leader.

Professional Preparation o f P rin c ipa ls

From his review o f l i t e r a tu r e  focused on the e ffec tiven ess  o f 

senior high-s^hocl p r in c ip a ls - Hemphill (1965) found no s in g le  set o f 

q u a lit ie s  o f leadership th a t could be id e n t if ie d  w ith  successful p rin 

c ip a ls . He noted, however, th a t successful p rin c ip a ls  overwhelmingly 

support in ternsh ip  as the most e ffe c t iv e  way to improve competencies 

required fo r adm in is tra tive  functions.

According to Farquhar and M artin  (1 9 7 2 ), the predominant ten

dency in  the program contents fo r  ad m in is tra tive  preparation  since 

the m id - f i f t ie s  has been away from techniques-oriented subjects based 

upon p ra c tic a l experience to  a theory-based approach drawn from social 

d is c ip lin e s  such as socio logy, social psychology, economics, p o l i t ic a l  

science, and anthropology. The school adm in is tra to r has come to be 

viewed as an applied social s c ie n t is t  whose decision-making and 

problem-solving behavior can be more in te l l ig e n t ly  informed by theore

t ic a l  ins ights  than by procedural “cookbooks".

Rasmussen and Hughes (1972) suggested the use o f sim ulation  

to acquire competencies. According to them the use o f sim ulation  

techniques could aid students o f educational ad m in is tra tio n  to "opera

tio n a l iz e  theory." The sim ulation  a c t iv i t ie s  could take place during 

the formal u n ivers ity  courses or a t seminars during the in ternsh ip  

period.
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Using puo iic  secondary-school p rin c ip a ls  as his respondents 

McDavid (1973) round th a t the most valuable  background or adm in istra

t iv e  experience fo r  a person preparing to become a secondary-school 

princ ipa l was to be an in tern  as an a ss is tan t p rin c ip a l or dean.

McCabe and Compton (1974) noted th a t inform al modes o f lea rn 

ing ad m in is tra tiv e  ro les and competencies were more important than 

formal modes. According to them there were four informal methods 

that emphasized the development o f s k i l ls :  Modeling superordinates,

performing a d m in is tra t iv e - lik e  d u tie s , becoming c e r t i f ie d ,  and lea rn 

ing on the jo b .

Cunningham (1974) s tated  th a t the preparation  of p rin c ip a ls  

required three  im portant components: (1 ) knowledge/theory, (2 ) expet -

ience, and (3 ) a d is c ip lin e d  knowledge o f s e l f .  The omission o f any 

o f the components could render the person in e f fe c t iv e .

S la te  (1975) recommended th a t students should undergo an 

in ternsh ip  experience a f te r  the completion o f the course work in 

educational lead ersh ip . Recognizing th a t c e rta in  competencies could 

be acquired on the jo b , he recommended an on-going tra in ing  program 

fo r school ad m in is tra to rs . The program should in d u c e  v is it in g  o th er  

school systems to  observe grouping p ra c tic e s , teaching methods, and 

p u p il-re p o rtin g  techniques.

In a 1977 paper, Reed made several comments based on his 

review of re la te d  l i te r a tu r e  and observations. Among the observa

tions were: (1 ) p rin c ip a ls  were c r i t ic a l  o f the lack of f ie ld  o rie n 

ta tio n  in most tra in in g  programs and (2 ) in ternsh ips  were considered 

to be the most useful tra in in g  fo r  p r in c ip a ls .
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Walters (1979) u t i l iz e d  s ix ty - f iv e  p rin c ip a ls  from school 

d is tr ic ts  in Pennsylvania and Mew York to ra te  a l i s t  o f th ir ty -n in e  

ad m in is tra tive  competencies. The respondents rated the importance 

o f each competency statem ent, stated the time when the competencies 

were acquired, and ind icated  the degree to which th e ir  own prepara

tio n  programs had helped in acquiring the competency. W alter's  

study ind icated  th a t a l l  but f iv e  competencies were acquired prima

r i l y  on the job . The f iv e  competencies c ite d  as oeing acquired  

p rim a rily  before entry were tasks in the area o f curriculum  and 

in s tru c tio n . Most p rin c ip a ls  reported th a t th e ir  own academic pre

paration  programs had been o f some assistance in acquiring  the 

competenci es.

According to Chaffee and Sloan (1 9 8 0 ), an e f fe c t iv e  program 

preparing school adm in is tra tors  should include: (1) knowing what,

(2 ) knowing how, and (3 ) having the opportunity  to develop s k i l ls  

th a t p rac tic in g  professional were required to perform. Competency 

development o pportu n ities  could be in the form o f f ie ld  experience, 

in te rn sh ip s , s im u la tio n , and ro le  p laying .

Arizona S ta te  U n iv e rs ity  conducted a two-year study to d e te r

mine the school-community competencies fo r  p rin c ip a ls  (Paddock, 1981). 

The p ro jec t had two major o b jec tives : (1 ) to id e n tify  school-community

competencies and (2 ) to generate ideas about how competenices might be 

acquired. The study found twelve competencies rated as top in impor

tance. The p rin c ip a ls  ind icated  th a t s ix  o f the twelve competencies 

should be acquired on the jo b . These were: (1 ) ro le  or re s p o n s ib ility  

c la r i f ic a t io n ,  (2 ) generating s ta f f  support, (3 ) serve as l ia is o n .
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,4 ) neeas assessment supervision, (5 ) s ta f f  re c ru itm e n t/s e le c tio n , 

and (6 ) f a c i l i t y  use p lanning /supervis ion . Those acquired through 

in -s e rv ic e  were: (1 ) program eva lu a tio n , (2 ) p o licy  and goal imple

m entation, and (3 ) needs assessment supervision. C o n flic t management 

and curriculum  planning/supervision ought to be acquired through pre

service tra in in g .

Educational System in Sabah

H is to r ic a l background

The h is to r ic a l background o f the educational system in Sabah 

is s im ila r  to  tha t o f other former co lo n ia l states in  M alaysia. Two 

d is t in c t  fac to rs  have contributed to the development o f the present 

educational systems: the English educational system during the colo

n ia l periods and the system o f education in  Malaya a f te r  the formation  

o f Malaysia (Wong & Ee, 1971).

During the co lon ia l period the C h ris tian  m issionaries took 

the lead in es tab lish in g  schools, usually  wherever a large cnurch 

congregation was organized. 3y the s ta r t  o f the tw entie th  century, 

English-language mission schools had been established in nine towns 

o f Sabah (Vreeland et a l . ,  1977).

The annual report (1977) o f the Department o f Education of 

Sabah ind icated  th a t the f i r s t  government school was established in 

1915 a t Jesselton (now Kota K inabalu). The main o b je c tiv e  o f the 

school was to tra in  the sons o f n a tive  ch iefs  fo r  government posi

tions .

Even from the turn o f the tw entie th  century , the government 

has recognized the ro les played by the various church organizations
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in cne aevelopment of aaucation in Sabah. Some fin a n c ia l aid  was 

given to scnools operated by these agencies. 3y 1917 there were 

tw enty-three mission schools receiving p a r t ia l government aid (D epart

ment o f Education o f Sabah, 1977).

On July 15, 1946, Sabah became a B r it is h  Crown Colony. I t  

was then c a lle d  the B r it is h  North Borneo. The f i r s t  D irector o f 

Education was appointed, and a f iv e -y e a r  educational development plan 

was drawn to cover the period 1947-1952. Very l i t t l e  inform ation is  

a v a ila b le  regarding the educational p o licy  o f the department o f educa

tio n  during th is  period. However, the 1977 annual report o f the 

Department of Education gives the fo llow ing  inform ation about the 

co lon ia l plan:

W ithin the framework o f th is  p lan , p rovision  was made fo r
a new education p o licy  which aimed to work towards 5 years
of primary education fo r  a l l  and the e lim in a tio n  o f i l l i t 
eracy. Health education and a g r ic u ltu re  were to be
stressed in p a r t ic u la r .  . . . Much importance was placed 
on the need to increase secondary education and provide a 
source o f tra in ed  teachers fo r  the colony's schools.
(p . 5)

With the form ation o f Malaysia on September 16, 1963, the

Sabah Education Department became part o f the Federal M in is try  o f

Education. From th is  date the D ire c to r o f Education became d ir e c t ly  

responsible to the M in is try  o f Education in Kuala Lumpur, the 

n atio n 's  c a p ita l. Since then there has been a rapid  move to in te 

grate  the Sabah educational system w ith th a t o f West M alaysia. The

Department o f Education o f Sabah (1977) fu r th e r  s ta tes  th a t the 

educational p o licy  i^ :

a. To provide a fre e  place in  school fo r  every 
c h ild  o f prim ary school age.
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0 . To extend f a c i l i t i e s  fo r secondary education espe
c ia l ly  in ru ra l areas.

c. To improve the q u a lity  o f education in primary and 
secondary scnools.

a. To develop tecnnical ana vocational tra in in g .

e. To extend f a c i l i t i e s  fo r te a c h e r-tra in in g  in  order
to cope w ith  the rapid expansion envisaged in  the 
primary and secondary enrollm ents.

f .  To introduce Bahasa Malaysia as the main medium o f 
in s tru c tio n , (p . 5)

The Malaysia Act o f 1963 made a provision fo r  Sabah to con

tinue using English as the o f f ic ia l  language fo r  a period o f ten 

years (M ilne & Ratnan, 1974).

On December 1969, the Sabah Government announced th a t as o f 

January 1970, primary schools in Sabah using English as the medium

of in s tru ctio n  were to switch to Bahasa Malaysia (Sabah Times, 1970).

The English language, however, would remain as a compulsory subject 

in the curriculum .

The demand fo r education in Sabah has increased over the 

years (see ta b le  I ) .  To meet th is  challenge the basic educational 

objectives c ited  e a r l ie r  were re ite ra te d  in the Fourth Malaysia P la n -  

including: ( I )  to strengthen the un ity  o f the people w ith in  the

nation through the educational system and (2) to improve the q u a lity  

of teaching and learn ing  environment in the area o f science and tech

nology (Department o f Education, 1980). The Fourth Malaysia Plan 

covers the period from 1981 to 1985 (Sabah S ta te  Government, 1980).

The s tructure  o f educational system

The basic s tru c tu re  o f the educational system in  Malaysia is  

presented in fig u re  1. A m a jo rity  o f the ch ild ren  begin th e ir  formal
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TABLE 1 

STUDENT ENROLLMENT

Year .Primary School Enrollment Secondary School Enrollment

I960 46,957 3,806

1970 110,607 30,503

1980 141,292 53,085

education of primary school a t the age o f s ix . The primary education 

continues through s ix  grades. Students desiring  fu rth e r education 

a f te r  primary school can seek entrance to lower secondary schools.

The lower secondary education consists o f three years, forms 1 

through 3 , a t the end o f which students take an examination to q u a lify  

fo r a Lower C e r t if ic a te  o f Education. Students who pass the examina

tio n  can continue th e ir  general academic education in two years o f 

upper secondary school, forms 4 and 5. Among those who q u a lify  fo r  

the Lower C e r t if ic a te ,  a small number may take an option to enter  

in to  a combined program o f general academic and technical tra in in g  

in a g ric u ltu re  and commerce (Vreeland e t a l . ,  1977).

In form 5 , students take the Malaysian C e r t if ic a te  Examina

tio n s . Some o f the students who pass the examinaL^un -iL c t a u ne-to 

th ree -year program in a co lleg e  o ffe r in g  technical education or 

teacher tra in in g . A small proportion go on to p re -u n iv ers ity  t r a in 

ing in form 6, a two-year academic program consisting o f lower form 6
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and upper form 5. The upper form 6 students are  e l ig ib le  to s i t  fo r  

the Higher Scnool C e r t i f ic a te  examinations, and those who can pass 

are e lig ib le  to enter u n iv e rs ity  (Vreeland e t a l . ,  1977).
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Figure I :  Basic s tru c tu re  o f the educational s tru c tu re  in Malaysia

The adm in istration  o f education

The o v era ll re s p o n s ib ility  fo r the a d m in is tra tio n  o f schools 

in Malaysia l ie s  w ith the M in is try  o f Education. As mentioned above.
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a t the time o f the Federation of Malaysia in 1963 the Sabah Education 

Department became p art o f the Federal M in is try  o f Education. Hence

fo r th , the D ire c to r o f Education o f Sabah is d ir e c t ly  responsible to 

the Federal M in is try  o f Education in Kuala Lumpur, the nation 's  c a p ita l  

(Department o f Education o f Sabah, 1977).

The department is  adm inistered by a cen tra l o ff ic e  and a 

regional o f f ic e  s t a f f .  According to the o rg an iza tio n a l chart pre

pared by Jamali Kassen (1 9 81 ), there are s ix  educational regions in  

Sabah. Each o f  these regions is under an education o f f ic e r  with a 

s ta f f  o f school supervisors fo r  language, science, and mathematics 

(Department o f Education o f Sabah, 1977).

The re s p o n s ib ility  o f reporting  on a l l  aspects o f school 

adm in istra tion  and management to and from the D ire c to r of Education 

and the Malaysian C h ief Inspector lie s  w ith  the Regional C hief Inspec

to r . The in s p e c to ria l group also advises p rin c ip a ls  on how to imple

ment educational p o lic ie s  (Department o f Education, 1977).

Summary

The review of the l i te r a tu r e  ind ica ted  th a t competency-based 

movements were growing in the tra in in g  of school adm in is tra tors . The 

l i te ra tu re  fu r th e r  ind icated  th a t basic to the success of any 

competency-based program was the id e n t if ic a t io n  o f the competencies 

required fo r  a p a r t ic u la r  p o s itio n .

G en era lly , the l i te r a tu r e  reviewed ind ica ted  th a t increasing  

a tte n tio n  had been focused on the c h a ra c te r is tic s  or competencies o f  

p rin c ip a ls . Some competencies were described in functional terms 

and others in behavioral terms. For example, some a r t ic le s  lis te d
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competencies as job function— p lan n in g , preparing budgets, and evalu

a tin g  personnel. Other a r t ic le s  presented a p r in c ip a l's  competencies 

in terms o f personal s k il ls  such as a b i l i t y  to lead , to conmunicate, 

or to de legate . In th is  study an attem pt was undertaken to in v e s ti

gate p r in c ip a ls ' competencies in terms o f personal s k i l ls .

A common thread found in the l i te ra tu r e  was the recognition  

th a t competencies needed fo r p rin c ip a l ship must be id e n t if ie d  fo r  

estab lish in g  the pre-service and in -s e rv ic e  tra in in g  needs o f p r in c i

p a ls , and fo r developing a program fo r  students in educational admin

is t r a t io n .

Methods used in the professional preparation o f school p rin 

c ip a ls  had taken the forms o f in te rn s h ip , s im ulation , problem so lv ing , 

and v is i ta t io n .  There appeared, however, a growing consensus th a t  

in te rn sh ip  and in -serv ice  tra in in g  were more e ffe c tiv e  than pre

serv ice  course work taken in preparing p rin c ip a ls  fo r  th e ir  jo b .

A review o f the h is to ry  o f education in  Sabah revealed that 

there were two factors th a t had influenced the development o f i ts  

educational system— the English educational system and the system o f 

education in Malaya (West M a lays ia ). The adm in is tra tion  o f education 

is  a c e n tra lize d  type w ith the d ire c to r  o f education as the head. The 

educational work is expanding and the adm in is tra tion  is  becoming more 

com plicated. Such growth demands more competencies on the part o f 

the p r in c ip a ls .

The review of the l i t e r a tu r e  provided s u ff ic ie n t  inform ation  

fo r  developing the instrument u t i l iz e d  in conducting th is  research. 

Chapter I I I  presents the d e ta ile d  procedure.
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CHAPTER I I I  

METHODOLOGY

As nas been s ta te d , the purpose o f th is  study was to determine 

the competencies needed fo r  p rin c ip a l ship functions in Sabah. The 

description o f the sub jects , instrum ent, procedure, and analysis o f 

the data are described in th is  chapter.

Subjects o f the Study

Commenting on the determ ination of competency, McCleary and 

McIntyre (1972) pointed out th a t the " id e n t if ic a t io n  o f competencies 

must include the p a r t ic ip a tio n  o f p rac tis in g  school adm inistrators  

i f  they are to be re le v a n t and properly analyzed in to  th e ir  component 

parts" (p. 56).

I t  was assumed in  th is  study th a t the ad m in is tra tive  s ta f f  o f 

the Department o f Education, school inspectors , and p rin c ip a ls  are the 

best q u a lif ie d  persons a v a ila b le  to id e n tify  the competencies fo r the 

performance o f the duties  o f secondary-school p r in c ip a ls  in Sabah.

They con stitu te  the p ra c tis in g  school adm in is tra to rs  advocated by 

McCleary and M cIn tyre.

The annual s ta t is t ic a l  report o f the Department o f Education 

o f Sabah provided the necessary inform ation regarding the subjects fo r  

th is  study. The s ta t is t ic s  ind icated  th a t the Department of Education 

had tw enty-three school inspectors, e ig h ty -e ig h t secondary-school
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p rin c ip a ls , ana fo rty -e ig n c  cen tra l o ff ic e  ad m in is tra tive  personnel in 

1981. For tn is  stuoy the to ta l population o f eacn o f the above cate

gories was used.

Instrum entation

The instrument u t i l iz e d  to generate the data was a m odified  

questionnaire based on the research by Cook ana Van O tten, 1972. They 

designed the instrument fo r the purpose o f id e n tify in g  some o f the 

prime competencies required to perform the tasks o f secondary school 

p rin c ip a l ship in  the states o f Utah and Colorado. The competency 

statements were c a re fu lly  developed by a panel o f professors, graduate 

students, superintendents, and secondary-scnool p r in c ip a ls . Subse

quent researchers have used th is  questionnaire . Conley (1976) and 

Lyon (1973) m odified and u t i l iz e d  the questionnaire to  generate the 

data fo r  th e ir  research.

A panel o f e ig n t judges was chosen to p a rtic ip a te  in the v a l i -  

oation o f the competency statements. The judges are Sabah educators 

who were studying in the United States in  1981. Their names are  

l is te d  in appendix A. P rio r to coming to the United States two o f 

them had served as education o f f ic e r s ,  two as supervisors, three as 

p rin c ip a ls , and one as a le c tu re r  in a teacher's  co lleg e . The survey 

questionnaire was mailed to each panel member fo r  v a lid a tio n . They 

were requested to evaluate each competency statement in  terms o f i ts  

relevancy fo r  inc lus ion  in the survey instrum ent. A space was pro

vided a t  the end o f each category o f competencies fo r  the panel mem

bers to suggest ad d itional items to be included on the f in a l in s tru 

ment (see appendix B).
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The m a jo rity  o f the responses o f the judges indicated that 

eacn of the competency statements was re levan t.

In the f in a l d ra ft  o f the instrum ent the competency statements 

were rateo on a fo u r-p o in t L ik e rt-ty p e  scale on the basis o f th e ir  

e s s e n tia lity  fo r p rin c ip a l ship functions in Sabah. A column based 

on Conley's research was added to determine the perceptions o f the 

respondents regarding the most appropriate  time fo r  developing the  

competencies (see appendix C).

For fu rth e r refinem ent and c la r i t y  o f words, the instrument 

was p ilo t- te s te d  u t i l iz in g  ten Sabah teachers and p rin c ip a ls  wno were 

studying in the United States in 1981. No s ig n if ic a n t d i f f ic u l t y  was 

encountereo by the respondents in  completing the questionnaire.

C o llec tio n  o f Data

The respondents fo r th is  study included the p rin c ip a ls , school 

inspectors, and cen tra l o ff ic e  personnel in Sabah. Questionnaires 

were mailed d ire c t ly  to the p r in c ip a ls , school inspectors, and 

regional o ff ic e rs  on November 25, 1981. Questionnaires fo r the 

centra l o ff ic e  ad m in is tra tive  personnel were mailed to Mr. Herbert 

Gaban, a departmental education o f f ic e r  who assisted in d is tr ib u tin g  

them personally to the respondents. The respondents a l l  work in the 

same b u ild in g . A cover le t te r  (see appendix D) and a self-addressed  

envelope were enclosed with the instrum ent. A ll respondents were 

in s tru cted  to return the questionnaire  to Mr. Gaban who, in  tu rn , 

forwarded them to the researcher.

Approximately six weeks a f te r  the i n i t i a l  m a ilin g , a fo llo w - 

up le t t e r  was sent to respondents who had not turned in th e ir
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questionnaires. These procedures resulted in a re tu rn  o f 116 ques

tio n n a ires , or 72 percent (see ta b le  2 ).

TABLE 2

RATE OF RETURN OF QUESTIONNAIRES

Position of 
Respondents

Number
Mailed

Number
Returned

Percentage 
o f Return

Central o ff ic e 48 37 77

Inspectors 23 18 78

Principa ls 38 51 68

Totals 159 116 72

Analysis o f Data 

The f i r s t  step in  the a n a ly tic a l procedure was the tab u la tio n  

o f the data into  simple frequency d is tr ib u tio n s  by category. This 

was used fo r determining the means fo r a ll  o f the competency s ta te 

ments, and as a basis fo r  determ ining the mode score o f the procedure 

fo r acquiring them.

The Chi-square analys is  was used to determine i f  there  were 

a s ig n if ic a n t d iffe re n ce  between the way the three respondent groups 

rated the competencies and the procedures fo r  acquiring  them. A four- 

point L ik e rt-ty p e  scale was used to  in d ica te  the degree to which the 

respondents perceived the importance of each competency statement.

The values assigned on the scale were: 4 = very im portant; 3 = moder

a te ly  important; 2 = f a i r ly  im portant; 1 = not im portant. S ignificance
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fo r the re je c tio n  of the nu ll hypotheses in th is  study was set a t 

the .05 level o f p ro b a b ility .

K endall’ s concordance method was u t i l iz e d  to determine the 

degree o f c o rre la tio n  between the ranking o f the respondent groups 

on the a d m in is tra tiv e  task areas on the basis o f th e ir  importance.

This chapter describes the procedures used in c o lle c tin g  and 

analyzing the data . The tabulation  and d e ta ile d  analysis  o f the data 

are reported in  chapter IV.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



CHAPTER IV 

PRESENTATION OF FINDINGS

While th is  study was p r im a r ily  to determine the necessary com

petencies required fo r secondary school p rin c ip a l ship in  Sabah, the 

treatm ent o f th is  problem included the in ves tig a tio n  o f three sub

purposes :

1. To in ves tig a te  studies undertaken in the area o f  
ad m in is tra tive  competencies, and attem pt to  do a 
s im ila r in v e s tig a tio n  in Sabah.

2. To determine when the respondents perceive the most 
feas ib le  time fo r  developing these competencies; 
during the p re -s e rv ic e , in -s e rv ic e , or through ex
perience on the jo b .

3. To determine how the respondent groups d i f f e r  in  
th e ir  perceptions o f the importance o f the compe
tencies , and the procedure by which they are to be 
acquired.

The findings re levan t to these research questions are presented 

in th is  chapter. The responses o f the p r in c ip a ls , inspectors , and 

centra l o ff ic e  personnel were tabu la ted  in to  simple frequency d i s t r i 

butions fo r  d escrip tive  purposes. The responses to a l l  the competency 

statements are presented in  appendix E. The raw data shown in each 

tab le  ind icate  how the respondents answered each competency statement.

Chi-square analysis was used *n th is  study to in v e s tig a te  

wnether the respondent groups d if fe re d  s ig n if ic a n t ly  in  the proportions
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of responses they assigned to ind icate  the importance of each compe

tency statement and the procedure fo r  acquiring i t .

In the computation o f the ch i-square, the observed frequencies  

on the ratings "not important" and " f a i r ly  important" p erta in in g  to 

the e s s e n tia lity  o f  the competencies were combined. This was done to 

ensure th a t a t le a s t e ig h ty  percent o f the c e lls  had expected frequen

cies o f equal to f iv e  or more. Runyon and Haber (1975) suggested th a t  

when the degree o f freedom is  greater than one then the expected f r e 

quency in  eighty percent o f the ce lls  should equal or exceed f iv e .

The same method was taken w ith  the observed frequencies re la t in g  to 

the procedure fo r acquiring the competencies. In the computation o f 

the chi-square o f the e s s e n tia lity  o f competencies, four degrees o f  

freedom in d ica te  th a t two c e lls  were combined. In the computation o f 

the chi-square on the procedure fo r acquiring the competencies, two 

degrees o f freedom in d ica te  th a t two c e lls  were combined.

To guide in  the in te rp re ta tio n  o f the weighted mean score fo r  

eacn competency statement and the d is tr ib u tio n  o f responses on the 

procedure fo r acquiring the competency, the fo llow ing a rb it ra ry  rules  

were set up: A mean score between 3.50 and 4.00 was considered as

very im portant; 2.50 to 3.49 as moderately im portant; and 1.50 to 2.49  

as f a i r ly  im portant. The procedure th a t had the highest percentage o f 

frequencies was considered as the most appropriate means fo r  acquiring  

the competency. However, due to the nature o f the d is tr ib u tio n  of the 

observed frequencies, the procedures which had frequency percentage 

th a t were w ith in  twenty percent from the highest were also considered 

as appropriate means fo r  acquiring the competency.
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In the presentation o f the resu lts  o f th is  study, the analysis  

of the data on the e s s e n tia lity  o f the competencies, the procedure fo r  

acquiring them, and the d iffe ren ces  and s im ila r it ie s  o f the percep

tions of the respondents were presented sim ultaneously.

Analysis o f Competency Statements

The research questionnaire comprised twelve ad m in is tra tive  

task areas and the competency statements were subsumed under each o f 

these areas. The twelve a d m in is tra tiv e  task areas are:

1. Po licy  development

2. Business a f fa ir s :  budget, accounting, purcnasing

3. Community services and community re la tio n s

4. 3upil personnel serv ices: guidance, counseling services

5. Student a c t iv i t ie s ,  including sports and music

5. Pupil c o n tro l: d is c ip lin e  and attendance

7. B u ild in g -le v e l o rg an izatio n  and c o n tro l, and school p lan t

3. A u x ilia ry  services: c a fe te r ia ,  h e a lth , and safety

9. S ta ff  personnel: assignment, working cond itions, c e r t i 
f ic a t io n ,  and c la s s if ic a t io n

10. S ta f f  improvement: eva lu a tio n , in -s e rv ic e  tra in in g ,
involvement in p o licy  development

11. Program evaluation  and planning, curriculum  development, 
in s tru c tio n

12. Research and development p ro je c ts , in v es tig a tio n  and 
te s tin g  o f new techniques, innovations and change.

Policy development

The f i r s t  ad m in is tra tiv e  task area d e a lt  w ith  p o licy  develop

ment with three competencies subsumed under i t .  The data in tab le  3
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TABLE 3

RESPONSES TO ADMINISTRATIVE TASK AREA 
POLICY DEVELOPMENT

---------------------
Competency Respondents E s s e n tia lity xZ Procedure xZ

I

P rin c ip a ls Very
important

2.192  

d f = 4

In -s erv ic e
Experience

6.012  

d f = 4

Inspectors

.

Very
im portant

In -serv ice

O ffic e
personnel

Moderately
im portant

In -s erv ic e
Experience

2

P rin c ip a ls Moderately
important

2.150  

d f = 4

In -s erv ic e
Experience

1.939 

d f = 2

Inspectors Moderately
im portant

Experience

O ffic e
personnel

Moderately
important

In -s e rv ic e
Experience

3

P rin c ip a ls Moderately
im portant

3.411  

d f = 4

1

In -s e rv ic e
Experience

0.096  

d f = 2

Inspectors Moderately
important

Experi ence

O ff i  ce 
personnel

Moderately
im portant

In -s e rv ic e
Experience

in d ica te  the perceptions o f the p r in c ip a ls , inspectors, and cen tra l 

o ff ic e  ad m in is tra tiv e  personnel regarding the competencies re la te d  to  

p o licy  development.

Competency I  (work w ith  the school board, school inspectors , 

supervisors, and s ta f f  personnel in  the establishm ent, c o o rd in a tio n .
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and in te rp re ta tio n  and enforcement of educational p o lic ie s ) was per

ceived oy the p rin c ip a ls  and school inspectors as very im portant. 

Although the central o f f ic e  personnel perceived th is  competency as 

only moderately im portant, tne d iffe rences  were not s ig n if ic a n t .  With 

a mean score o f 3.51 the groups as a whole perceived th is  competency 

as very im portant. The mean score fo r every competency is found in  

the tables in appendix E. The inspectors perceived th a t th is  compe

tency could be acquired through in -s erv ic e  programs, but the p r in c i

pals and central o f f ic e  personnel considered both in -s e rv ic e  and 

experience on the job as necessary procedures. The d iffe re n c e , how

ever, was not s ig n if ic a n t .  As a whole, in -s e rv ic e  programs and exper

ience on the job were perceived as the most appropriate  means.

Competency 2 (co n su lt w ith  Department o f Education personnel 

on educational and o rg an izatio n  m atters) received a mean score c f 3.25  

from a ll  the respondents which ind icates  th a t the groups perceived  

th is  competency as moderately im portant. The inspectors viewed exper

ience on the job as the best means fo r acquiring th is  competency.

While the p rin c ip a ls  and cen tra l o ff ic e  personnel perceived both in -  

service and experience on the job as the best means. As ind icated  by 

the chi-square value, the d iffe ren ces  between the perceptions o f the 

groups on the e s s e n tia lity  and procedure fo r  acquiring th is  competency 

were not s ig n if ic a n t. As a whole, in -serv ice  and experience on the 

job were perceived as the most fe a s ib le  means fo r  acqu iring  the com

petency.

Competency 3 (serve  as lia is o n  between the school, the d is 

t r i c t ,  and the s ta te ) was perceived by a l l  three groups as moderately
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imoortant w ith a mean score of 2 .93 . The inspectors perceived exp e ri

ence on the job as the ideal means fo r acquiring  th is  competency w hile  

the p rin c ip a ls  and central o ff ic e  personnel perceived both in -s e rv ic e  

and experience on the job as necessary. The d iffe ren ces  were shown 

to be not s ig n if ic a n t .  As a whole the respondents perceived in -s e rv ic e  

programs and experience on the job as the ideal means fo r  developing 

th is  competency.

Summary

Two o f the competencies (2 and 3) re la te d  to policy develop

ment were perceived by the respondents as moderately im portant, and 

competency 1 was perceived as very im portant. In -serv ice  programs 

and experience on the job were considered as the best means fo r  d eve l

oping a l l  the three  competencies.

Business a f fa i r s :  budgeting, accounting
purchasing

The competency statements in the area o f business a f fa ir s  were 

l is te d  as competency 4, 5, and 5. The data presented in tab le  4 in d i

cate the perceptions o f the p r in c ip a ls , inspectors , and central o f f ic e  

personnel concerning the competencies re la te d  to  business a f fa ir s .

Competency 4 (organize, supervise, and manage the business 

a f fa ir s  o f the school) was perceived by the inspectors and central 

o ff ic e  personnel as moderately im portant. Although the p rin c ip a ls  

perceived i t  to be very im portant, the d iffe re n ce s  in th e ir  percep

tions were shown to be not s ig n if ic a n t . The perceptions o f the res

pondents as a whole leaned toward very im portant w ith a mean score o f  

3 .50 . The perceptions o f the three groups d iffe re d  s ig n if ic a n tly  on
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TABLE 4

RESPONSES TO ADMINISTRATIVE TASK AREA 
BUSINESS AFFAIRS

Competency Respondents E s s e n tia lity Procedure .<2

P rin cipa ls Very
im portant

P re-serv ice
In -s e rv ic e

4 Inpsectors Moderately
im portant

2.513 Pre-serv ice 22.473*

O ffic e
personnel

Moderately
im portant

d f = 4
In -s e rv ic e

d f = 4

P rin c ipa ls Moderately
important

In -s e rv ic e

5 Inspectors Moderately
im portant

7.395 Experience 4.956

O ffic e
personnel

Moderately
important

d f = 4
In -s e rv ic e  
Experi ence

df = 2

P rin c ipa ls Moderately
important

In -s e rv ic e
Experience

6 Inspectors Moderately
important

2.558 Experience 2.751

O ffic e
personnel

Moderately
im portant

d f = 4
In -s e rv ic e
Experience

df = 2

^ s ig n if ic a n t a t  0 .05  level

the procedure fo r acquiring th is  competency. The chi-square o f 22.473  

re fle c ts  th is  s ig n ific a n c e . The p rin c ip a ls  perceived both in -s e rv ic e  

and pre-serv ice  programs as the ideal means fo r developing th is  compe

tency, w hile  the inspectors perceived p re -serv ice  alone as s u ff ic ie n t .
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The cen tra l o ff ic e  personnel perceived in -s e rv ic e  programs as the best 

means fo r acquiring the competency.

Competency 5 (make resources a v a ila b le  to the s ta f f :  supp lies ,

money, equipment, e tc .)  received a mean score o f 3.02 in d ica tin g  th a t  

the groups perceived th is  competency as moderately im portant. The 

p rin c ip a ls  perceived in -s e rv ic e  programs as the best procedure fo r  

acquiring th is  competency, but the inspectors believed th a t the p r in 

c ip a ls  could acquire th is  competency through experience on the jo b . 

O ffic e  personnel on the o ther hand considered both in -s e rv ic e  and 

experience on the job as necessary procedures. These d iffe re n c e s , 

however, were not s ig n if ic a n t. As a whole the respondents perceived  

both in -s e rv ic e  and experience on the job as the best means.

Competency 6 ( u t i l i z e  resources and money to provide fo r  the  

educational program in h is /h e r school) was perceived by a l l  the groups 

as moderately important w ith  a mean score o f 3 .3 5 . The p rin c ip a ls  and 

centra l o ff ic e  personnel perceived in -s e rv ic e  programs and experience  

on the job as the most fe a s ib le  means fo r  developing th is  competency, 

w hile  the m a jo rity  o f the inspectors considered experience on the job  

as s u f f ic ie n t .  As re fle c te d  by the ch i-square va lue , these d i f f e r 

ences were shown to be not s ig n if ic a n t .  As a whole the perceptions  

o f a l l  the groups leaned toward in -s e rv ic e  and experience on the job 

as the best means.

Summary

Competencies 5 and 6 o f the competencies re la te d  to business 

a f fa ir s  were perceived by a l l  the respondents as moderately im portant 

and could be acquired through in -s e rv ic e  programs and experience on
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"he joo . Competency 4 was perceived as very im portant, but tne groups 

o iffe re o  s ig n if ic a n t ly  on the procedure fo r acquiring  th is  competency.

Community services and community 
re la tions

The four competencies in the area o f community services and 

communiiy re la tio n s  are lis te d  as competency 7 , 3 , 9 , and 10. The 

data presented in ta b le  5 ind icate  how the p r in c ip a ls , inspectors, 

and central o f f ic e  personnel perceived the e s s e n t ia lity  o f the compe

tencies re la te d  to community services and community re la tio n s , and 

the procedures fo r  acquiring them.

Competency 7 (e s ta b lis h  a public re la tio n s  program w ith the 

community— parents , teachers, and students) was perceived by the 

princ ipa ls  and inspectors as very im portant, and the cen tra l o ff ic e  

personnel as m oderately im portant. The chi-square value indicates  

that the d iffe ren ces  o f the perceptions o f the th ree  groups were not 

s ig n if ic a n t. T h e ir perceptions as a whole leaned toward moderately 

important ra t in g . The respondent groups perceived in -s e rv ic e  programs 

and experience on the job as the best means fo r  developing th is  com

petency. There was no s ig n if ic a n t d iffe re n ce  shown among the three  

respondent groups in  th e ir  perceptions concerning the procedure fo r  

acquiring i t .

Competency 8 (communicate w ith school patrons) which received  

a mean score o f 2 .62  was considered by a l l  the respondent groups as 

moderately im portant. Respondents also f e l t  th a t the acq u is itio n  of 

th is  competency could best be gained through experience on the job.

Mo s ig n if ic a n t d iffe ren ces  were indicated in  the perceptions o f the
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TABLE 5

RESPONSES TO ADMINISTRATIVE TASK AREA: 
COMMUNITY SERVICES AND 

COMMUNITY RELATIONS

Competency Respondents E s s e n tia lity
9

x“ Procedure x2

P rin c ipa ls Very
important

In -serv ice
Experience

7 Inspectors Very
important

4.747 In -s e rv ice 
Experience

2.468

O ff i  ce 
personnel

Moderately
important

d f = 4
In -s erv ic e  
Experi ence

d f = 4

Prin cipa ls Moderately
important

Experi ence

3 Inspectors Moderately
important

0.580 Experi ence 2.468

O ffic e
personnel

Moderately
important

d f = 4
Experience

d f  ̂ 2

P rin c ipa ls Moderately
important

Experience

9 Inspectors Moderately
important

2.835 Experi ence 5.981

O ff i  ce 
personnel

Moderately
im portant

d f = 4
In -s e rv ic e
Experience

d f = 2

P rin c ipa ls Moderately
important

Experience

10 Inspectors Moderately
im portant

5.469 Experience 1.192

O ffic e
personnel

Moderately
important

df = 4
In -s e rv ic e
Experience

d f = 2
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groups regaraing ere e s s e n tia lity  o f th is  competency and the procedure 

fo r acquiring i t .

Competency 9 (mediate disputes among parents, ueachcrs, s t a f f ,  

and students) received a mean score o f 3.25 in d ica tin g  th a t the three  

groups considered i t  as moderately im portant. No s ig n if ic a n t d i f f e r 

ences were snown among the groups in  th e ir  perceptions regarding the 

e s s e n tia lity  o f th is  competency and the procedure fo r  acquiring i t .

As a wnole the three groups perceived experience on cne job as tne 

best means fo r  acqu iring  th is  competency, even though the p rin c ip a ls  

saw th a t in -s e rv ic e  programs could also be e f fe c t iv e .

Competency 10 ( id e n t ify  the community forces which a ffe c t  the 

operation o f the school and the implementation o f those forces) 

received a mean score o f 3.15 which ind icates  th a t th is  competency 

was also considered as moderately im portant. The perceptions o f the 

groups did not d i f f e r  s ig n if ic a n t ly  on the e s s e n tia lity  o f  the compe

tency and the procedure fo r acquiring i t .  As w ith  the competencies 

w ith in  the task a rea , the respondents as a whole ind icated  th a t th is  

competency could best be acquired through experience on the jo b , 

even though the c en tra l o ff ic e  personnel perceived th a t th is  compe

tency could also be developed through in -s e rv ic e  programs.

Summary

A ll four competencies re la ted  to community services and commu

n ity  re la tio n s  were perceived as moderately im portant and could be 

acquired through experience on the jo b . For competency 7 , an in -  

service program was also seen as an e f fe c t iv e  means.
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Pupil personnel services: guidance
ana counseling services

The competencies in the area o f pupil personnel services are 

lis te d  as competency 11, 12, 13, 14, and 15. The data in  ta b le  5 

snow the perceptions o f the p r in c ip a ls , inspectors, and cen tra l o ff ic e  

personnel concerning pupil personnel services.

Competency 11 ( u t i l i z e  counseling techniques and provide a 

guidance program fo r s tu d en ts ), w ith  a mean score o f 3 .3 4 , was con

sidered by the three respondent groups as moderately im portant. The 

preferred procedure fo r  acquiring  i t  was through p re -s erv ice  and in -  

service programs. Although the p rin c ip a ls  and inspectors perceived  

in -serv ice  programs as the most e ffe c t iv e  means fo r  acquiring the  

competency, the perceptions o f the groups as a wnole leaned more 

toward the u t i l iz a t io n  o f both means— pre -serv ice  and in -s e rv ic e .

Competency 12 (encourage students to p a r t ic ip a te  in develop

ing and implementing student programs), which received a mean score 

of 3 .31 , was seen by a l l  three groups as moderately im portant. A l

though the groups did not d i f f e r  s ig n if ic a n t ly  in th e ir  perceptions  

of the e s s e n tia lity  o f th is  competency, they did d i f f e r  s ig n if ic a n t ly  

regarding the procedure fo r  acquiring i t .  This was re fle c te d  in  the 

chi-square value o f 13.13. Each group held d if fe re n t  opinions regard

ing the a cq u is itio n  o f tn is  competency. While the inspectors pre

ferred  its  a cq u is itio n  through experience on the jo b , the p rin c ip a ls  

and central o f f ic e  ad m in is tra tiv e  personnel f e l t  th a t the most fe a 

s ib le  means should be through in -s e rv ic e  programs. The p rin c ip a ls  

perceived th a t th is  competency should also be developed through exper

ience on the jo b .
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TABLE 5

RESPONSES TO ADMINISTRATIVE TASK AREA: 
PUPIL PERSONNEL SERVICES

Competency Respondents E s s e n tia lity x2 Procedure .<2

11

P rin c ip a ls Moderately
important

5.872

d f = 4

In -serv ice

i .A f :  

df = 4

Inspectors Moderately
important

In -serv ice

O ffic e
personnel

Moderately
important

Pre-service
In -serv ice

12

P rin c ip a ls Moderately
important

2.026  

d f = 4

In -serv ice
Experience

13.131* 

d f = 2

Inspectors Moderately
important

Experience

O ffic e
personnel

Moderately
important

In -serv ice

13

P rin c ip a ls Moderately
important

5.400  

d f = 4

In -serv ice
Experience

5.913  

d f = 2

Inspectors Moderately
important

Experi ence

O ffic e
personnel

Moderately
important

Experience

14

1

P rin c ip a ls Moderately
important

7.585  

d f = 4

Experience

4.111  

d f = 2

Inspectors Moderately
important

Experience

O ffic e
personnel

Moderately
important

Experi ence

♦significant at 0.05 level
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TABLE 6— Continued

Competency Respondents E s s e n tia lity x2 Procedure
?

X-

15

P rincipa ls Moderately
important

4.346 

d f = 4

Experience

1.341 

d f = 2

Inspectors Moderately
important

Experience

O ffic e
personnel

Moderately
important

Experience

Competency 13 (e s ta b lis h  methods fo r reporting  pupil programs) 

received a mean score o f 3 .1 6 . I t  was considered as moderately impor

tan t by a ll  the respondent groups. Althougn each o f the groups f e l t  

th a t the appropriate procedure fo r  acquiring the competency was 

through experience on the jo b , the p rin c ip a ls  perceived th a t in -s e rv ic e  

programs could also be e f fe c t iv e .  As a whole the perceptions o f the 

groups leaneo more toward the u t i l iz a t io n  of both in -s e rv ic e  and 

experience on the job as the best means fo r developing th is  compe

tency.

Competency 14 (advocate, speak fo r ,  the students wnen appro

p r ia te ) ,  with a mean score o f 1 .7 9 , was perceived as moderately impor

ta n t by a l l  the respondent groups, and they f e l t  th a t the a cq u is itio n  

o f th is  competency was through experience on the job . No s ig n if ic a n t  

d iffe re n ce  was shown among the groups in th e ir  perceptions o f the 

e s s e n tia lity  and procedure fo r  acquiring  th is  competency.

Competency 15 (communicate w ith students concerning a l l  

aspects o f th e ir  scnool l i f e )  received a mean score o f 3 .21 and was
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/ ’ e-ved as noaeracely important oy tne three groups. As w ith the 

other competencies in th is  task area, the respondents f e l t  th a t th is  

competency could be acquired through experience on the job. Their  

oerceptions on the e s s e n tia lity  of th is  competency and the procedure 

**or acquiring i t  did not d i f f e r  s ig n if ic a n t ly .

Summary

A ll the competencies re la ted  to pupil personnel services were 

perceived as moderately important. Experience on the job was con

sidered the best means fo r  acquiring competency 13, 14, and 15, and 

in -serv ice  and p re -serv ice  course work fo r competency 11. The groups 

d iffe re d  s ig n if ic a n t ly  in th e ir  perceptions on the procedure fo r  

acquiring competency 12.

Student a c t iv i t ie s — including music 
and sports

The competencies re la ted  to student a c t iv i t ie s  are lis te d  as 

competency 16, 17, 18, and 19. The perceptions o f the p r in c ip a ls , 

inspectors, and cen tra l o ff ic e  personnel on these competencies are 

presented in  ta b le  7.

Competency 16 (o rganize, coord inate, and adm inister the to ta l  

a c t iv it ie s  program) was perceived by tne three  respondent groups as 

moderately im portant w ith a mean score o f 3 .2 1 . There was no s ig n i

f ic a n t d iffe re n c e  in  th e ir  perceptions o f the e s s e n tia lity  of th is  

competency. The groups, however, d if fe re d  s ig n if ic a n t ly  in  th e ir  

perceptions regarding the procedure fo r  acqu iring  th is  competency.

This was re f le c te d  by the chi-square value o f 11.04. The central 

o ff ic e  personnel considered the acq u is itio n  o f th is  competency through
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TABLE 7

.RESPONSES TO ADMINISTRATIVE TASK AREA; 
STUDENT ACTIVITIES

Competency Res pendents E s s e n tia lity
9

Procedure x2

Principa ls M oderately
im portant

P re-serv ice
In -s e rv ic e

16 Inspectors Moderately
im portant

6.382 P re-serv ice 11.038*

O ffice
personnel

Moderately
im portant

d f = 4
In -s e rv ic e

d f= 4

P rincipals Moderately
im portant

P re-serv ice
In -s e rv ic e

17 Inspectors Moderately
im portant

5.747 P re-serv ice  
In -s e rv ic e  
Experi ence

11.849*

O ffi ce 
Personnel

Moderately
im portant

d f = 4
In -s e rv ic e

d f = 4

Principals Moderately
im portant

In -s e rv ic e

18 Inspectors Moderately
im portant

20.584* Experi ence 0.600

O ffice
personnel

F a ir ly
im portant

d f = 4
In -s e rv ic e  
Experience

d f = 2

Principals M oderately
im portant

Experience

19 Inspectors M oderately
im portant

4.496 Experience 4.484

O ffice
Personnel

Moderately
im portant

d f = 4
Experience

d f = 2

♦S ig n ific a n t a t 0 .05  level
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in -serv ice  programs, w n ile  tne scnool inspectors viewed i ts  acq u is i

tion through p re -s erv ice  course work. As fo r  the p r in c ip a ls , they 

indicated tha t both in -s e rv ic e  and p re -serv ice  programs were e ffe c 

tiv e  means fo r  acquiring th is  competency.

Competency 17 (eva luate  the student a c t iv i t ie s  program) 

received a mean score o f 3.07 and was perceived by the three groups 

as moderately im portant. Although no s ig n if ic a n t  d iffe re n ce  were 

indicated in th e ir  perceptions o f the e s s e n tia lity  o f th is  competency, 

th e ir  perceptions on the procedure fo r  acquiring  i t  did d i f f e r  s ig n i

f ic a n t ly  w ith  a Chi-square value o f 11.84. W hile the cen tra l o f f ic e  

personnel f e l t  th a t in -s e rv ic e  programs would be the most fe a s ib le  

means fo r  acquiring th is  competency, the p r in c ip a ls  saw th a t both 

p re-serv ice and in -s e rv ic e  were e ffe c tiv e  means. As fo r  the inspec

to rs , they perceived th a t a l l  three procedures (p re -s e rv ic e , in -  

service, and experience on the job) could be e ffe c t iv e .

Competency 18 (m aintain p a rtic ip a tio n  standards fo r  student 

a c t iv ity  program) was perceived by the p rin c ip a ls  and inspectors as 

moderately im portant, w hile  the cen tra l o f f ic e  personnel saw i t  as 

f a i r ly  im portant. The d iffe rences  in th e ir  perceptions were shown to 

be q u ite  s ig n if ic a n t  as re fle c te d  by the chi-square value o f 20.684 .

In the procedure fo r  acquiring the competency, the p rin c ip a ls  and 

central o f f ic e  personnel saw in -s e rv ic e  programs and experience on 

the job as the fe a s ib le  means fo r acquiring i t .  The inspectors saw 

only experience on the job as the best means. As a whole the respon

dent groups perceived both in -s erv ic e  and experience on the job as 

the most fe a s ib le  means fo r  acquiring th is  competency.
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Competency 19 (m ainta in  a program o f spectator control a t a ll  

scnool a c t iv i t ie s ) ,  w ith  a mean score o f 2 .7 5 , was perceived by a ll  

tne respondent groups as moderately important and should be acquired 

through experience on the jo b . The perceptions o f the three groups 

on the e s s e n tia lity  o f th is  competency and the procedure fo r  acquir

ing i t  did not d i f f e r  s ig n if ic a n t ly .

Summary

The perceptions o f the groups d iffe re d  s ig n if ic a n t ly  on the 

e s s e n tia lity  o f competency 18, and on the procedure fo r  acquiring  

competency 16 and 17. The re s t o f the competencies were perceived 

as moderately im portant. Experience on the job was considered as 

the best means fo r  acqu iring  competencies 18 and 19.

Pupil con tro l: d is c ip l in e , attendance

The competencies re la te d  to pupil contro l are  lis te d  as 

competency 21 and 22. Table 8 indicates the perceptions o f the 

p rin c ip a ls , inspectors , and central o ff ic e  personnel on these compe

tencies.

Competency 20 (e s ta b lis h  attendance accounting procedures) 

was perceived by a l l  the groups as moderately im portant w ith a mean 

score o f 3 .39. In the procedure fo r acquiring th is  competency, the 

p rin c ip a ls  and inspectors saw in -serv ice  and experience on the job as 

the best means fo r  developing th is  competency. The cen tra l o ff ic e  

personnel saw only in -s e rv ic e  as the best means. As a whole the 

respondents considered only in -serv ice  as the best means. The 

groups did not d i f f e r  s ig n if ic a n t ly  in th e ir  perceptions on the 

e s s e n tia lity  o f th is  competency and the procedure fo r  acquiring i t .
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-ABLE 3

RESPONSES TO ADMINISTRATIVE TASK AREA 
PUPIL CONTROL

Competency Respondents E s s e n tia lity x2 Procedure x2

20

P rinci pals Moderately
important

5.965  

d f = 4

In -serv ice
Experience

1.258  

d f = 2

Inspectors Moderately
important

Pre-service
Experience

O ffic e
personnel

Moderately
important

In -serv ice

21

P rin ci pals Very
important

4.568  

d f = 4

Experience

14.047*  

d f = 4

Inspectors Moderately
important

Pre-serv ice  
Experi ence

O ffi ce 
personnel

Very
important

Pre-serv ice
In -serv ice
Experience

♦ S ig n if ic a n t a t 0.05 leve l

Competency 21 (es tab lish  student contro l and d is c ip lin a ry  pro

cedures w ith  the assistance o f parents, teachers, and students) 

received a mean score o f 3.55 from a l l  th ree  groups. This ind icates  

that the perceptions o f the respondents as a whole leaned more toward 

very im portant. Although the groups d id  not d i f f e r  s ig n if ic a n t ly  in  

th e ir  perceptions regarding the e s s e n t ia lity  o f th is  competency, they 

did show s ig n if ic a n t  d iffe ren ce  in th e ir  perceptions on the procedure 

fo r acquiring i t ,  w ith  a chi-square value o f 14.047. These d i f f e r 

ences were ind icated  as fo llow s: The p rin c ip a ls  perceived experience
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inspectors saw pre -serv ice  and experience on the job as the best 

means ; and tne central o f f ic e  personnel saw th a t a l l  th ree  procedures 

(p re -s e rv ic e , in -s e rv ic e , and experience) could be e f fe c t iv e .

Summary

In the area o f pupil c o n tro l, the respondents perceived  

competency 20 as moderately im portant and competency 21 as very impor

ta n t. They d iffe re d  in th e ir  opinions regarding the procedure fo r  

acquiring competency 21, but agreed th a t competency 20 could be 

acquired through in -s e rv ic e  programs.

B u ild in g -leve l organization  
and control of school p lan t

The competencies re la te d  to b u ild in g -le v e l o rg an iza tio n  and 

control o f scnool p lan t are l is te d  as competency 22, 23, 24, and 25. 

The data in tao le  9 snow the perceptions of the p r in c ip a ls , inspec

to rs , and central o ff ic e  personnel on the competencies re la te d  to 

th is  task area.

Competency 22 (o rgan ize  and manage a school program which 

implements the school philosophy) received a mean score o f 3 .26 . A ll 

three groups considered th is  competency as moderately im portant. Mo 

s ig n if ic a n t d iffe ren ce  was shown in th e ir  perceptions regarding the 

e s s e n tia lity  o f th is  competency. In the procedure fo r  acqu iring  th is  

competency, the inspectors perceived th a t p re -serv ice  and in -s e rv ic e  

programs could be the best means, w hile  the p rin c ip a ls  and central 

o ff ic e  personnel saw th a t a l l  th ree  methods (p re -s e rv ic e , in -s e rv ic e ,  

and experience on the jo b ) could be e ffe c tiv e  means. The d iffe rences
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in th e ir  perceptions, nowever, were shown to be not s ig n if ic a n t . As a 

wnole, the respondents saw a l l  three metnods as e ffe c t iv e  means fo r  

acquiring the competency.

Competency 23 (schedule the school academic program) received  

a mean score o f 3 .41 . Even though th is  competency was perceived by

TABLE 9

RESPONSES TO ADMINISTRATIVE TASK AREA 
BUILDING LEVEL ORGANIZATION 
AND CONTROL OF SCHOOL PLANT

Competency Respondents Essential i ty X? Procedure x2

22

P rin c ip a ls Moderately
important

8.810  

d f = 4

P re-service  
In -serv ice  
Experi ence

3.597 

o f = 4

Inspectors Moderately
important

P re-serv i ce 
Experi ence

O ffic e
personnel

Moderately
important

P re-service
In -serv ice
Experience

23

P rin c ip a ls Very
important

3.501  

d f = 4

In -serv ice

10.420* 

d f = 4

Inspectors Very
important

P re-serv ice
In -s e rv ic e

O ffi ce 
Personnel

Moderately
important

In -serv ice

24

P rin c ip a ls Moderately
important

9 .9 7 4 *  

d f = 4

In -s e rv ic e  
Experi ence

1.193 

d f = 4

Inspectors Very
important

In -s erv ic e
Experience

O ffi ce 
personnel

Moderately
important

In -s e rv ic e
Experience
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TABLE 9— Continued

Competency Respondents E s s e n tia lity 2.( Procedure x2

25

P rincipa ls Moderately
im portant

5.725 

df = 4

In -s erv ic e
Experience

6.530  

df = 4

Inspectors Very
im portant

P re-serv ice
In -s e rv ic e
Experience

O ffi ce 
personnel

Mooerately
im portant

In -s e rv ic e
Experience

♦ s ig n if ic a n t a t 0 .05  leve l

the p rin c ip a ls  and inspectors as very im portant, and by the central 

o ff ic e  as moderately im portant, the d iffe rences  were snuwn to be not 

s ig n if ic a n t. The mean score in d ica tes  that th e ir  perceptions as a 

whole leaned more toward moderately im portant. In the procedure fo r  

acquiring th is  competency, the groups d iffe re d  s ig n if ic a n t ly  in th e ir  

perceptions. The cni-square value o f 10.420 re f le c ts  th is  perception. 

The p rin c ip a ls  and cen tra l o ff ic e  personnel perceived the acq u is itio n  

o f th is  competency to be througn in -s e rv ic e  programs, w nile the inspec

tors f e l t  th a t i t  should be acquired through pre -serv ice  and in -s erv ic e  

programs.

Competency 24 (manage the sciiool p lant and f a c i l i t i e s )  was 

perceived by the p rin c ip a ls  and cen tra l o ff ic e  personnel as moderately 

important w h ile  the inspectors perceived i t  as very im portant. The 

chi-square o f 9.974 ind icates  th a t th e ir  perceptions on the essen

t i a l i t y  o f th is  competency d iffe re d  s ig n if ic a n t ly . In the procedure 

fo r acquiring th is  competency, th e ir  perceptions did not d i f f e r
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s ig n if ic a n t ly . In -serv ice  and experience on the job were perceived by 

a ll  the respondents as tne best procedures.

Competency 25 (operate the school w ith in  the framework o f the 

law) was perceived by the inspectors as very im portant, and by the 

p rin c ip a ls  and central o f f ic e  personnel as moderately im portant. 

Although they appeared to d i f f e r  in  th e ir  opinions regarding the 

e s s e n tia lity  o f th is  competency, the d iffe re n c e  was shown to be not 

s ig n if ic a n t .  The mean score o f 3.57 ind icates  th a t the respondents 

as a whole perceived th is  competency as very im portant. In the pro

cedure fo r  acquiring th is  competency, the respondents as a whole saw 

th a t in -s e rv ic e  and experience on the job were the best means. Even 

though the inspectors f e l t  th a t p re -serv ice  course work could also be 

e f fe c t iv e ,  the d iffe ren ce  did not appear to be s ig n if ic a n t.

Summary

The perceptions o f the groups d iffe re d  s ig n if ic a n t ly  on the 

e s s e n tia lity  o f competency 24, and on the procedure fo r  acquiring  

competency 23. Competency 25 was considered very im portant, and 

competencies 22 and 23 moderately im portant. In -s e rv ic e  and exp e ri

ence on the job were perceived as the best procedures fo r acquiring  

competencies 22, 24, and 25. P re-serv ice  was also considered an 

e ffe c t iv e  means fo r  acquiring competency 22.

A u x ilia ry  services: c a fe te r ia ,  h e a lth ,
and safety

Competencies under the task area o f a u x ilia ry  services a r*  

l is te d  as competency 26 and 27. The data in tab le  10 in d ica te  the
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TABLE 10

RESPONSES TO ADMINISTRATIVE TASK AREA 
AUXILIARY SERVICES

Competency Res pendents

"1

E s s e n tia lity <2 Procedure

1

x2

26

P rin c ip a ls Moderately
important

3.946 

o f = 4

In -s e rv ic e
Experience

7.606 

df = 4

Inpsectors Moderately
important

P re -serv ice
In -s e rv ic e
Experience

O ffi ce 
personnel

Moderately
im portant

In -s e rv ic e

1

P rin c ip a ls Moderately
im portant

9.488  

d f = 4

In -s e rv ic e
Experience

2.569 

d f = 4

Inspectors F a ir ly
im portant

Experience

O ffi ce 
personnel

Moderately
im portant

In -s e rv ic e
Experience

♦ s ig n if ic a n t  a t  0 .05  leve l

perceptions o f the p r in c ip a ls , inspectors, and cen tra l o f f ic e  person

nel concerning the competencies re la ted  to a u x il ia ry  serv ices .

Competency 26 (organize and manage a u x il ia ry  serv ices: cafe

t e r ia ,  h ea lth , and s a fe ty ) received a mean score o f 2 .88  in d ica tin g  

chat the respondents as a whole considered i t  as m oderately im portant. 

In the procedure fo r  acqu iring  th is  competency, the c e n tra l o ff ic e  

personnel perceived th a t in -s e rv ic e  was the best procedure, w hile  the 

p rin c ip a ls  perceived th a t in -s e rv ic e  and experience on the job could 

both be e ffe c tiv e  means. The inspectors saw th a t a l l  th ree  procedures
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! p re -s e rv ic e , in -s e rv ic e , and experience) could be e ffe c tiv e  means.

The cni-square value, however, in d ica tes  th a t these d iffe rences  were 

not s ig n if ic a n t .  The respondents as a whole perceived in -s e rv ic e  and 

experience on the job as the best means.

Competency 27 (evaluate  a u x il ia r y  services) was perceived by 

the inspectors as f a i r ly  im portant, and by the p rin c ip a ls  and o ff ic e  

personnel as moderately im portant. These d iffe rences  were not s ig n i

f ic a n t .  With a mean score of 2 .53 from a l l  the respondents, th is  

competency was considered moderately im portant, and the procedure fo r  

acquiring  i t  was through in -s e rv ic e  programs and experience on the 

jo b . Even though the inspectors f e l t  th a t experience on the job alone 

could be e f fe c t iv e ,  th is  d iffe re n c e  was not s ig n if ic a n t.

Summary

A ll the competencies re la te d  to  a u x il ia ry  services were per

ceived by the respondents as m oderately im portant and should be 

acquired through in -s e rv ic e  programs and experience on the job .

S ta f f  personnel: assignment, working
co n d itio n s , c e r t if ic a t io n  and c la s s i
f ic a t io n

The competencies in the area o f  s t a f f  personnel are lis te d  as 

competency 28, 29, 30, 31, and 32. The data presented in ta b le  11 

show the perceptions o f the p r in c ip a ls , inspectors , and the cen tra l 

o ff ic e  personnel on the competencies p erta in in g  to th is  task area.

Competency 28 (develop and improve the s ta f f  by a ttra c t in g  

and re ta in in g  competent personnel) was perceived by the p rin c ip a ls  

and o f f ic e  personnel as moderately im portan t, and by the inspectors
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TABLE 11

RESPONSES TO ADMINISTRATIVE TASK AREA 
STAFF PERSONNEL

Competency Respondents E s s e n tia lity 2X Procedure x2

Principals Moderately
im portant

In -s e rv ic e
Experience

28 Inspectors Very
im portant

0.225 P re-serv ice  
Experi ence

12.188*

O ffi ce 
personnel

M oderately
im portant

d f = 4
Experi ence

d f = 4

Principals Very
im portant

In -s e rv ic e
Experience

29 Inspectors Very
im portant

1.134 Pre-serv ice
In -s e rv ic e
Experience

5.868

O ffi ce 
personnel

Very
im portant

d f = 4 P re-serv i ce
In -s e rv ic e
Experience

d f = 4

Principals Moderately
im portant

In -s erv ic e
Experience

30 Inspectors Moderately
im portant

1.107 Experience 7.890

O ffice
personnel

Moderately
im portant

d f = 4
In -s erv ic e  
Experi ence

d f = 4

Principals Moderately
im portant

In -s e rv ic e
Experience

31
1

Inspectors Very
im portant

2.573 Experience 5.792

I O ffi ce 
personnel

M oderately
im portant

d f = 4
Experience

d f = 4
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FABLE 11— Continued

Competency Respondents E s s e n tia lity x2 Procedure
---------------

x2

32

P rin c ip a ls Very
important

2.930

Experience

6.105Inspectors Moderately
important

P re-serv ice
In -s e rv ic e
Experience

O ffic e
personnel

Very
important

Experience

♦ s ig n if ic a n t a t 0 .05 level

as very im portant. The d iffe re n ce  in th e ir  perceptions was not s ig n i

fic a n t . The mean score o f 3.48 fo r th is competency ind icates  tha t i t  

was perceived by a l l  the groups as moderately im portant. The percep

tions o f the groups d iffe re d  s ig n if ic a n tly  on the procedure fo r  

acquiring th is  competency. Although each group saw th a t experience 

on the job was an e ffe c t iv e  means fo r aeveloping th is  competency, the 

p rin c ip a ls  and inspectors saw th a t in -serv ice  and p re -s e rv ic e , res

p e c tiv e ly , could also be e ffe c t iv e .

Competency 29 (o rgan ize , coordinate, and supervise s ta f f  

assignments) had a mean score o f 3.53 ind ica ting  th a t the three groups 

perceived i t  as a very important competency, and th a t i t  should be 

acquired through in -s e rv ic e  and experience on the jo b . There were no 

s ig n if ic a n t d iffe ren ces  in the perceptions o f the three groups as to 

the e s s e n tia lity  o f th is  competency and the procedure fo r  acquiring i t ,  

even though the inspectors and central o ff ic e  personnel saw th a t pre

service could also be an e ffe c tiv e  means.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



53

Competency 30 'a s s is t ,  advise, counsel, and provide guidance 

to tne s ta f f  In th e ir  personal and school problems) was perceived by 

a ll  the respondents as moderately Important w ith a mean score o f 3 .41 . 

No s ig n if ic a n t d iffe ren ces  was snown among the groups in  th e ir  per

ceptions on the e s s e n tia lity  o f th is  competency. The respondents as 

a wnole saw in -s e rv ic e  and experience on the job as the most fe a s ib le  

means fo r  acquiring th is  competency. Although the inspectors saw only 

experience on the job as an appropriate means, the d iffe re n c e  was not 

s ig n if ic a n t.

Competency 31 ( id e n t i fy  the needs and in te res ts  o f the e n tire  

school s ta f f )  was perceived by the p rin c ip a ls  and cen tra l o f f ic e  per

sonnel as moderately im portant, and by the inspectors as very impor

ta n t. The d iffe rences  in th e ir  perceptions were not s ig n if ic a n t .  As 

a wnole the respondents perceived th is  competency as moderately impor

tan t w ith  a mean score o f 3.47 and should be acquired through e xp eri

ence on the jo b . Although the p rin c ip a ls  saw also in -s e rv ic e  as an 

e ffe c t iv e  means fo r  developing th is  competency, th is  d iffe re n c e  was 

not s ig n if ic a n t .

Competency 32 (fo s te r  and m aintain s ta f f  morale) received a 

mean score o f 3.55 from a l l  the respondents in d ica tin g  th a t they 

perceived th is  competency as very im portant. The perceptions o f the 

groups on the e s s e n tia lity  o f th is  competency did not d i f f e r  s ig n i

f ic a n t ly  even though the inspectors saw i t  as moderately im portant.

The groups saw experience on the job as the best means fo r  acquiring  

th is  competency. Although the inspectors saw that p re -serv ice  and 

in -s e rv ic e  could also be e ffe c t iv e  means, th is  d iffe re n ce  was not 

s ig n if ic a n t.
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Summary

Two o f toe competencies re la te d  to s ta f f  personnel were con

sidered as very important and the res t as moderately im portant. Exper

ience on tne job was perceiveo as the best means fo r  acquiring the 

various competencies except fo r  competency 28 where the opinions of 

the groups d iffe re d  s ig n if ic a n t ly .  In -s erv ic e  was also considered 

e ffe c tiv e  fo r  competencies 29 and 30.

S ta ff  improvement: e v a lu a tio n ,
in -serv ice  tra in in g , and involvement 
in policy formation

The competencies in  the area o f s ta f f  improvement are lis te d  

as competency 33, 3^, 35, and 36. The data presented in  tab le  12 

ind icate  the perceptions o f  the p r in c ip a ls , inspectors , and central 

o ff ic e  personnel re la t in g  to s ta f f  improvement.

Competency 33 (e v a lu a te  school personnel) had a mean score o f  

3.24. I t  was perceived by a l l  the groups as moderately im portant and 

should oe acquired through p re -serv ice  and in -s e rv ic e  programs. Their 

perceptions on the e s s e n t ia l i ty  o f th is  competency and the procedure 

fo r acquiring i t  did not d i f f e r  s ig n if ic a n t ly .

Competency 34 (keep teachers abreast on cu rren t educational 

improvements) received a mean score o f 3 .29 . The three respondent 

groups considered the e s s e n t ia l i ty  o f th is  competency as moderately 

im portant, and th a t i t  should be acquired through in -s e rv ic e  programs. 

The perceptions o f the groups did not d i f f e r  s ig n if ic a n t ly  on the 

e s s e n tia lity  and the procedure fo r  acquiring th is  competency.

Competency 35 (encourage teachers to p rac tice  c rea tiv e  and 

innovative techniques) received a mean score o f 3 .38 from a l l  the
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TABLE 12

RESPONSES TO ADMINISTRATIVE TASK AREA 
STAFF IMPROVEMENT

Competency Respondents E s s e n tia lity x2 Procedure x%

P rin c ip a ls Moderately
important

In -s e rv ic e

33 Inspectors Moderately
important

3.274 P re-se rv i ce
In -s e rv ic e
Experience

8.631

O ff i ce 
personnel

Moderately
important

d f = 4
P re -se rv ice
In -s e rv ic e

df = 4

P rin c ip a ls Moderately
important

In -s e rv ic e

34 Inspectors Moderately
important

4.526 In -s e rv ic e 2.790

O ffic e
personnel

Moderately
important

d f = 4
In -s e rv ic e

df = 4

P rin c ip a ls Moderately
important

In -s e rv ic e

35 Inspectors Very
important

7.915 In -s e rv ic e
Experience

6.094

O ffic e
personnel

Moderately
important

d f = 4
In -s e rv ic e

d f = 4

P rinci pals Moderately
important

In -s e rv ic e

36 Inspectors Very
im portant

1.978 In -s e rv ic e
Experience

4.718

O ffic e
personnel

Moderately
im portant

d f = 4

■1i .

In -s e rv ic e
d f = 4

i
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responaents. A lthougn tne inspectors perceived i t  as very im portant, 

the respondents as a wnole saw i t  as moderately important. The d i f 

ference in th e ir  perceptions was not s ig n if ic a n t .  The perceived pro

cedure fo r acquiring th is  competency was in -s e rv ic e  programs. The 

inspectors saw th a t experience on the joo  could also be e ffe c t iv e ,  

but th is  d iffe re n c e  was not s ig n if ic a n t .

Competency 36 (in vo lve  the school s ta f f  in the development 

and re -eva lu a tio n  o f educational goals and o b jectives) was perceived 

by the p rin c ip a ls  and o ff ic e  personnel as moderately im portant, and 

by the inspectors as very im portant. The d iffe re n c e  in th e ir  percep

tions was not s ig n if ic a n t .  With a mean score o f 3 .3 4 , th is  competency 

was considered by a l l  the respondents as moderately important and 

could be acquired through in -s e rv ic e  programs. The perceptions of 

the groups on the procedure fo r  acquiring  th is  competency did not 

d i f f e r  s ig n if ic a n t ly  even though the inspectors saw that experience 

on the job could also be an e ffe c tiv e  means.

Summary

A ll four competencies re la te d  to s ta f f  improvement were per

ceived as moderately important and should be acquired through in -  

service programs, except fo r competency 33. Pre-serv ice and in -s e rv ic e  

were considered as the best procedures fo r  acquiring competency 33.

Program evaluation  and p lanning, 
curriculum  development, in s tru c tio n

The competencies re la te d  to program evaluation and planning 

are lis te d  as competency 37, 38, 39, and 40. The data presented in  

tao le  13 show the perceptions o f the p r in c ip a ls , inspectors and
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centra l o ff ic e  personnel on tne competencies re la tin g  to th is  task  

area.

Competency 37 (plan and evaluate the in s tru c tio n a l and c u r r i 

c u la r programs with the assistance o f parents, teacners, and students) 

was perceived by a l l  the respondents as moderately im portant w ith  a 

mean score o f 3 .32 . Although they aid  not d i f f e r  in th e ir  perceptions  

regaroing the e s s e n tia lity  o f th is  competency, they d iffe re d  s ig n i f i 

can tly  in th e ir  perceptions concerning the procedure fo r acqu iring  i t .  

The chi-square value o f 12.109 ind ica tes  th is . The p rin c ip a ls  and 

centra l o ff ic e  personnel * e l t  th a t the acq u is itio n  o f th is  competency 

snould be through in -s e rv ic e  programs, w hile  the inspectors in d ica ted  

th a t i t  should be acquired through p re -serv ice  course work. The p rin 

c ip a ls  also saw th a t in ad d itio n  to in -s e rv ic e  programs, th is  compe

tency could also be developed through experience on the jo b .

Competency 38 (assess program needs involving teachers and 

students) was considered by a l l  the respondents as moderately impor

ta n t w ith  a mean score o f 3 .0 1 . They were o f the opinion th a t th is  

competency could be acquired through in -s erv ic e  programs and e x p e ri

ence on the job . The groups did not d i f f e r  s ig n if ic a n tly  in  th e ir  

perceptions concerning the e s s e n tia lity  o f th is  competency and the 

procedure fo r acquiring i t ,  even though the inspectors saw only exper

ience on the job as the best procedure.

Competency 39 (provide c u rr ic u la r  and in s tru c tio n a l le a d e r

ship) received a mean score o f 3.37 in d ica tin g  th a t the respondent 

groups perceived i t  as moderately im portant. The perceptions o f the 

groups did not d i f f e r  s ig n if ic a n t ly  on the e s s e n tia lity  o f th is  com

petency. Although the inspectors saw only pre-service and in -s e rv ic e
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TABLE 13

RESPONSES TO ADMINISTRATIVE TASK AREA 
PROGRAM EVALUATION AND PLANNING, 

CURRICULUM DEVELOPMENT,
AND INSTRUCTION

- —

Competency Respondents E s s e n tia lity Procedure

P rin c ip a ls
I

Moderately
important

In -s e rv ic e
Experience

37 Inspectors Moderately
important

3.280 P re-serv ice 12.109»

O ffic e
personnel

Moderately
important

d f = 4
In -s e rv ic e

d f = 4

P rin c ip a ls Moderately
important

In -s e rv ic e
Experience

38 Inspectors Moderately
important

5.977 Experience 5.287

O ffic e
personnel

Moderately
important

d f = 4 In -s e rv ic e
Experience

df = 4

P rin c ip a ls Moderately
important

Pre-serv ice
In -s e rv ic e
Experience

39 Inspectors Very
important

4.325 P re-serv ice
In -s e rv ic e

2.597

O ffic e
personnel

Moderately
important

d f = 4
P re-serv ice
In -s e rv ic e
Experience

d f = 4

P rin c ip a ls Moderately
important

In -s e rv ic e
Experience

40 Inspectors Moderately
important

3.412 P re-serv ice
In -s e rv ic e
Experience

5.277

O ffic e
personnel

Moderately
important

d f = 4
In -s e rv ic e

d f = 4
i
i

s ig n if ic a n t  a t 0.05 level
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programs as .ne oest procedures fo r  acquiring th is  competency, the 

groups as a wnole saw a l l  three procedures as e ffe c t iv e . No s ig n i

f ic a n t d iffe rences  were snown among the groups in th e ir  perceptions 

of the procedure fo r acquiring th is  competency.

Competency 40 (supervise and coordinate education programs 

and experiences) was perceived by a l l  the respondent groups as moder

a te ly  im portant w ith  a mean score o f 3 .28 . The perceptions o f the 

groups did not d i f fe r  s ig n if ic a n t ly  on the e s s e n tia lity  and on the 

procedure fo r  acquiring th is  competency. As a whole the respondents 

saw in -s e rv ic e  and experience on the job as the best means fo r acq u ir

ing th is  competency.

Summary

A ll four competencies re la te d  to program evaluation and plan

n ing , curriculum  development, and in s tru c tio n  were perceived as moder

a te ly  im portant. The groups d if fe re d  s ig n if ic a n t ly  in th e ir  percep

tions on the procedure for acquiring competency 37, but agreed th a t 

in -s e rv ic e  and experience on the job could be e ffe c t iv e  means fo r  the 

re s t o f the competencies. They also agreed th a t pre-serv ice could 

also be an e ffe c tiv e  means fo r  acquiring competency 39.

Research and development p ro je c ts . 
in v es tig a tio n  and tes tin g  o f new 
techniques, innovations and change

The competencies re la te d  to  the task area o f research and 

development are lis te d  as competency 41, 42 , and 43. The data pre

sented in  ta b le  14 ind ica te  the perceptions of the p r in c ip a ls , in 

spectors, and central o ff ic e  personnel on the competencies p erta in in g
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TABLE 14

RESPONSES TO ADMINISTRATIVE TASK AREA 
RESEARCH AND DEVELOPMENT PROJECTS, 

INVESTIGATION AND TESTING OF NE’W 
TECHNIQUES, INNOVATIONS AND 

CHANGE

* ’ '  ------------------------- I

Competency Respondents E s s e n tia lity Procedure x2

P rin cipa ls Moderately
im portant

In -serv ice
1

41 Inspectors Moderately
im portant

5.297 Pre-serv ice 10.349*

O ffice
personnel

Moderately
im portant

d f = 4
In -serv ice
Experience

d f = 4

P rin c ipa ls Moderately
im portant

In -serv ice  
Experience

42 Inspectors Very
im portant

5.057 In -serv ice
Experience

0.717

O ffice
personnel

Moderately
im portant

d f = 4
In -s erv i ce 
Experience

d f = 4

P rin cipa ls Moderately
im portant

In -serv ice
Experience

43

1

Inspectors Moderately
im portant

3.501 In -serv ice
Experience

4.075

1

I
j
i

O ffice
personnel

Moderately
im portant

d f = 4
In -serv ice  
Experi ence

d f = 4

^ s ig n if ic a n t a t  0 .05 leve l

Competency 41 (employ professional research techniques and 

findings in the so lu tion  o f educational problems), which received a 

mean score o f 2 .7 8 , was perceived by the three groups as m oderately
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important. The perceptions of the groups on the e s s e n tia lity  o f th is  

competency aid not d i f f e r  s ig n if ic a n t ly , but they d id d i f f e r  s ig n if i 

cantly on the procedure fo r  acquiring i t .  The p rin c ip a ls  indicated  

th a t the procedure fo r  acquiring th is  competency should be through 

in -serv ice  programs, w hile  the inspectors saw th a t i t  should be 

through pre -serv ice  course work. The cen tra l o ff ic e  ad m in is tra tive  

personnel saw th a t th is  competency snould be acquired through both 

in -serv ice  and experience on the job.

Competency 42 ( i n i t i a t e  long-range planning procedure invo lv 

ing teachers and students) received a mean score o f 2 .9 7 , ind icating  

th a t the respondent groups as a wnole considered th is  competency as 

moderately im portant. The perceptions o f the groups did not d i f f e r  

s ig n if ic a n tly  on the e s s e n tia lity  o f th is  competency and the procedure 

fo r acquiring i t .  In -s e rv ic e  and experience on the job were perceived 

as the best procedures fo r  acquiring th is  competency.

Competency 43 ( i n i t i a t e  and encourage professional research) 

nad a mean score o f 2 .64  from a l l  the respondents. The perceptions of 

the groups did not d i f f e r  s ig n if ic a n tly  on the e s s e n tia lity  o f th is  

competency and the procedure fo r acquiring i t .  The groups as a wnole 

perceived i t  as moderately important and should be acquired through 

in -serv ice  and experience on the job.

Summary

A ll the competencies re la ted  to research and development pro

jec ts  were considered as moderately im portant. The groups d iffe re d  

s ig n if ic a n tly  in  th e ir  perceptions on the procedure fo r  acquiring
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;omoetency 41, Dut agreed th a t in -s e rv ic e  and experience on the job  

douid be tne best means fo r the rest o f the competencies.

Ranking of the Twelve A dm in is tra tive  
Task Areas

The respondents were also requested to rank the a d m in is tra tiv e  

task areas on the basis of th e ir  e s s e n tia lity  fo r  secondary-school 

p rin c ip a l ship functions. This was done to determine the magnitude 

o f the competency areas in terms o f p r io r i t y .  The ranking score fo r  

each task area was computed by d iv id in g  the aggregate score each res

pondent group had assigned to each task area by the to ta l number of 

respondents in  each group. The data presented in  tab le  15 in d ica te  

the scores received by each task area.

Using th is  technique the ranking of the twelve ad m in is tra tive  

task areas was generated. The data presented in tables 15, 17, and 

18 in d ica te  the ranking of the p r in c ip a ls , inspectors , and cen tra l 

o ff ic e  personnel , resp ective ly , in descending magnitude.

In order to determine whether the rankings o f the three 

groups had some agreement, the data were subjected to s ta t is t ic a l  

a n a lys is . K endell's  c o e ffic ie n t of concordance was u t i l iz e d  to  

determine the degree o f corre la tions  between the rankings. The fo r 

mula used was:

U = _ ,125
( N ̂ -  N)

where S = sum o f squares o f rank sums fo r  N items, 

m = the number o f group rankings,

M = the number o f items ra ted .
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TAULt 15

RANKING SCORES OF (HE TWELVE AUMiNlS(RAHVE TASK AREAS 
BY PRINCIPALS. INSPECTORS, AND 

CENTRAL OFFICE PERSONNEL

A dm inistrative Task Area

1. Policy development
2. Business a f fa ir s ;  budget, accounting, 

purchasing
3. Community services and community re la tio n s
4. Pupil personnel: guidance, counseling

services
5. Student a c t iv i t ie s ,  including sports and 

music
6. Pupil contro l; d is c ip lin e  and attendance
7. Building level organization and co n tro l, 

and school p lant
H. A u x il l l ia ry  services; c a fe te r ia , trans

p o rta tio n , h ea lth , and safety
9. S ta ff  personnel; assignment, working

conditions, c e r t i f ic a t io n ,  and 
c la s s if ic a tio n

10. S ta ff  improvement; eva luation , in -serv ice  
tra in in g , involvement in policy formation

11. Program evaluation and planning, c u r r i
culum development, in s tru ctio n

12. Research and development p ro jec ts , 
investiga tion  and testing  of new tecli- 
niques, innovations and ctiange

P rin c ip a ls ' Inspectors' Central O ffice
Ranking Ranking Personnel Ranking

6.05
5.84

(6 th )
(4 th )

3.83
5.29

(2nd)
(4 th )

7.30
6.22

(9 th )
(3rd )

6.79
6.41 1: 1:1

7.78
7.83

(8 th )
(9 th )

7.22
6.54

(8 th ) 
(7 th)

7.44 ( i i t h ) 8.33 (11th) 7.78 (11th)

5.90
6.85

(5 th )
(9 th )

7.11
6.94

(7 th )
(6 th )

5.16
6.32

(2nd)
(4 th )

8.77 (12th) 8.72 (12th) 7.86 (12th)

5.39 (3rd) 6.50 (bth) 6.34 (5 th )

4.97 (%nd) 4.00 (3rd) 6 .38 (6 th )

4.64 (1 s t) 3.78 (1 s t) 4.84 (1 s t)

7.13 (10th) 8.11 (10th) 7.43 (10th)

*-4U1
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TABLE 16

RANKING OF THE TWELVE ADMINISTRATIVE 
TASK AREAS BY PRINCIPALS

1. Program evaluation  and planning, curriculum  development, and 
in s tru c tio n

2. S ta ff  improvement: eva lu a tio n , in -s e rv ic e  tra in in g , invo lve
ment in po licy  development

3. S ta f f  personnel: assignment working cond itions, c e r t i f ic a t io n ,
and c la s s if ic a t io n

4. Business a f fa ir s :  budget, accounting, purchasing
5. Pupil co n tro l: d is c ip lin e  and attendance
5. Po licy development
7. Pupil personnel serv ices: guidance and counseling services
8. Community services and community re la tio n s
9. Building level o rg an izatio n  and c o n tro l, and school p lan t

10. Research and development p ro je c ts , in v e s tig a tio n  and tes tin g  o f 
new techniques, innovations and change

11. Student a c t iv i t ie s ,  including sports and music
12. A u x ilia ry  serv ices: c a fe te r ia , h ea lth , and safety

TABLE 17

RANKING OF THE PÆLVE ADMINISTRATIVE 
TASK AREAS BY INSPECTORS

1. Program evaluation  and planning, curriculum development, and 
in s tru c tio n

2. Policy  development
3. S ta f f  improvement: eva lu a tio n , in -s e rv ic e  tra in in g , involve

ment in po licy  form ation
4. Business a f fa ir s :  budget, accouting, purchasing
5. S ta f f  personnel: assignment, working conditions, c e r t i f ic a t io n ,

and c la s s if ic a t io n
6. B uild ing leve l o rgan ization  and c o n tro l, and school p lan t
7. Pupil c o n tro l: d is c ip lin e  and attendance
8. Community services and community re la tio n s
9. Pupil personnel serv ices: guidance and counseling services

10. Research and development p ro je c ts , in ves tig a tio n  and tes tin g  o f 
new techniques, innovations and change

11. Student a c t iv i t ie s ,  including sports and music
12. A u x ilia ry  serv ices: c a fe te r ia , h ea lth , and safety
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TABLE 18

RANKING OF THE TIVELYE ADMINISTRATIVE TASK AREAS 
3Y CENTRAL OFFICE PERSONNEL

1. Program evaluation  and planning, curriculum  development, and 
in s tru c tio n

2. Pupil c o n tro l: d is c ip lin e  and attendance
3. Business a f fa ir s :  budget, accounting, purchasing
4. Building level o rgan ization  and c o n tro l, and school p lant
5. S ta f f  personnel: assignment, working cond itions, c e r t if ic a t io n ,

and c la s s if ic a t io n
5. S ta ff  improvement: eva lu a tio n , in -s e rv ic e  t ra in in g , involvement 

in  p o licy  form ation
7. Pupil personnel serv ices: guidance, counseling services
3. Community services and community re la tio n s
9. Policy development

10. Research and development p ro jec ts , in v e s tig a tio n  and tes tin g  of 
new techniques, innovations and change

11. Student a c t iv i t ie s ,  including sports and music
12. A u x ilia ry  serv ices: c a fe te r ia , h e a lth , and safety

Using th is  formula the c o rre la tio n  c o e e fic ie n t between the 

rankings o f the p r in c ip a ls , inspectors, and cen tra l o ff ic e  personnel 

was found to be 0 .393 .

Since N is g rea te r than 7, the ch i-square te s t was u t i l iz e d  

to te s t the s ig n ific a n ce  o f the c o e ff ic ie n t  o f concordance W. The 

formula th a t was used is x - = m(N - 1)W. Using th is  formula the 

chi-square was ca lcu la ted  to be 29.47 which is s ig n if ic a n t a t the 0.05  

level o f confidence. This indicates th a t w ith  a c o e ff ic ie n t co rre la 

tion  o f 0 .8 9 3 , there is a s ig n if ic a n t agreement between the rankings 

o f the p r in c ip a ls , inspectors , and cen tra l o f f ic e  personnel on the 

ad m in is tra tive  task areas.

Although as a whole there was a high c o rre la tio n  o f agreement 

in the rankings o f the three groups, i t  was observed th a t there were
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rioticeaole d iffe rences  in th e ir  rankings o f some o f the task areas. 

A dm inistrative  task area 1 (p o lic y  development) was ranked s ix th  by 

the p r in c ip a ls , second by the inspectors , and ninth by the cen tra l 

o ff ic e  personnel. A dm in istrative  task area 5 (pupil co n tro l- d is c i

p lin e  and attendance) was ranked seventh by the p rinc ipa ls  and inspec

to rs , w nile  the cen tra l o f f ic e  personnel ranked i t  th ird . Adminis

t r a t iv e  task area 7 (b u ild in g  leve l o rgan ization  and c o n tro l, and 

school p lan t) was ranked by the p rin c ip a ls  and inspectors as s ix th ,  

w hile  the central o ff ic e  personnel ranked i t  fo u rth . The p rin c ip a ls  

and inspectors ranked a d m in is tra tiv e  task area 10 (s ta f f  improvement: 

e va lu a tio n , in -s e rv ic e  tra in in g , involvement in  policy form ation) as 

th ir d ,  w hile  the central o f f ic e  personnel ranked i t  s ix th .

The data presented in  tab le  19 in d ica te  the rankings o f  the  

three groups combined. The groups perceived adm in is tra tive  task 

area 11 (program evaluation  and planning, curriculum development, 

and in s tru c tio n ) as top in  importance, and adm in is tra tive  task area 

8 (a u x il ia ry  services: c a fe te r ia ,  h e a lth , and safety) as the le a s t.

Summary o f  the E s s e n tia lity  o f the 
Competencies and the Procedure 

fo r  Acquiring Them

The data th a t have been presented in the various tables demon

s tra ted  th a t the p r in c ip a ls , inspectors , and central o ff ic e  personnel 

did not d i f f e r  s ig n if ic a n t ly  in th e ir  perceptions o f the e s s e n tia lity  

of the fo r ty -th re e  competencies except fo r  competency 18 and 24.

When the perceptions o f the three groups were combined, six o f the 

fo rty -o n e  competencies in  which they agreed were considered as very  

important (competencies 1, 4 , 21, 25, 29, and 3 2 ), and t h i r t y - f iv e
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TABLE 19

lOMBIMED RANKING OF ADMINISTRATIVE TASK 
AKcrtS BY p r in c ip a l s , INSPECTORS, AND 

CENTRAL OFFICE PERSONNEL

1. Program evaluation  and planning, curriculum  development, and 
in s tru c tio n

2. Business a f fa ir s :  budget, accounting, purchasing
3. S ta f f  improvement: eva lu a tio n , in -s e rv ic e  t ra in in g , involve

ment in po licy  formation
4. Pupil c o n tro l: d is c ip lin e  and attendance
5. Building leve l organization  and c o n tro l, and school p lan t
5. Po licy  development
7. S ta f f  personnel: assignment, working conditions, c e r t i f ic a t io n ,

and c la s s if ic a t io n
3. Community services and community re la tio n s
9. Pupil personnel services: guidance and counseling services

10. Research and development p ro je c ts , in v es tig a tio n  and tes ting  
o f new techniques, innovations and change

11. Student a c t iv i t ie s ,  including sports and music
12. A u x ilia ry  serv ices: c a fe te r ia , h e a lth , and safe ty

were considered as moderately im portant (competencies 2 , 3, 5, 5, 7,

3 , 9 , 10, 11, 12, 13, 14, 15, 16, 17, 19 , 20 , 22 , 23 , 26 , 27 , 28 , 30, 

31, 33, 34, 35, 36, 37, 38, 39, 40, 41, 42, 4 3 ). No competencies were 

id e n t if ie d  by the respondents as f a i r l y  im portant or as not needed.

The ad m in is tra tive  task areas in which the various competen

cies were subsumed were ranked according to th e ir  e s s e n t ia lity .  

Analysis o f the ranking showed th a t there was a s ig n if ic a n t agreement 

among the rankings o f the p r in c ip a ls , inspectors, and cen tra l o ff ic e  

personnel. The p r io r i t iz a t io n  o f the ad m in is tra tive  task areas was 

th e re fo re  based on the combined rankings o f the three groups.

The data was also analyzed to determine the perceptions of 

the respondents on the procedures fo r  acquiring the competencies.

The perceptions o f the three groups d iffe re d  s ig n if ic a n t ly  on the
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procedure for acquiring nine o f the competencies: 4 , 12, 15, 17, 21,

23, 28, 37, and 41 (see tab le  20 ). In the analysis o f the re s t o f 

the competencies in  wnich there was agreement in th e ir  perceptions, 

i t  was noted that the groups perceived more than one procedure fo r  

developing some o f the competencies. In some cases, a l l  th ree  pro

cedures were considered by the groups as e ffe c tiv e  means. The com

petencies that the groups perceived could be developed through pre

service were 11, 20, 22, 33, 39. A m a jo rity  o f the competencies were 

perceived to be acquired through in -s e rv ic e  and experience on the job . 

Competencies tha t could be acquired through in -serv ice  programs were 

1, 2 , 3, 5, 5 , 7, 11, 13, 18, 20, 22, 24 , 25, 26, 27, 29, 30, 33, 34, 

35, 36, 37, 38, 39, 40, 42, and 43, and those that could be acquired  

through experience on the job were 1, 2 , 3, 5, 5  ̂ 7, 8 , 9 , 10, 13, 14, 

15, 18, 19, 22, 24 , 25, 26, 27, 29 , 30, 32, 36, 37, 38, 42 , and 43.

Research Hypotheses

Based on the purpose o f th is  study two hypotheses were formu

lated  to  guide in the pursu it o f th is  research. The research hypoth

eses were:

1. There is no s ig n if ic a n t  d iffe re n ce  between the perceptions 

of the central o f f ic e  personnel, inspectors, and p rin c ip a ls  or. the 

e s s e n tia lity  o f the competencies needed fo r secondary school p r in c i

pals in Saoah.

2. There is no s ig n if ic a n t d iffe re n ce  between the perceptions  

o f the central o f f ic e  personnel, inspectors , and p rin c ip a ls  on the 

procedure fo r acquiring these competencies.
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TABLE 20

SUMMARY OF THE PERCEPTIONS OF THE PRINCIPALS, 
INSPECTORS, AND CENTRAL OFFICE PERSONNEL 

ON PROCEDURES IN WHICH THEY 
DIFFERED SIGNIFICANTLY

Competency Respondent
Groups

Perceived Procedures

4

P rin c ip a ls Pre-service In -s e rv ic e  Experience

Inspectors Pre-service

O ffic e
personnel

In -s e rv ic e

12

P rin c ip a ls In -s e rv ic e  Experience

Inspectors Experience

O ffi ce 
personnel

In -s e rv ic e

16

P rin c ip a ls Pre-service In -s e rv ic e

Inspectors Pre-service

O ffi ce 
personnel

In -s e rv ic e

i 21
1
j

P rin c ip a ls Experience

Inspectors Pre-service Experience

Of f i  ce 
personnel

Pro-service In -s e rv ic e  Experience

i

23
[

P rin c ip a ls In -s e rv ic e

Inspectors Pre-service In -s e rv ic e

O ff i ce 
personnel

In -s e rv ic e
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rABLE 20— Continued

Competency Respondent
Groups

Perceived Procedures

P rincipa ls In -serv ice

28 Inspectors P re-serv ice Experience

O ffic e
personnel

Experience

P rinci pals In -serv ice  Experience

37 Inspectors P re-serv ice

O ffic e
personnel

In -serv ice

P rin c ipa ls In -serv ice

41 Inspectors P re-serv ice

O ffic e
personnel

In -serv ice  Experience

The data presented in tables 21 to 63 in appendix E in d ica te  

th a t the perceptions o f the central o ff ic e  personnel, inspectors , and 

p rin c ip a ls  d iffe re d  s ig n if ic a n t ly  a t the 0.05 level o f s ig n ific a n c e  on 

the e s s e n tia lity  o f competencies 18 and 24. This leads to the re je c 

tio n  o f hypothesis I  fc^ competencies 13 (m aintain p a r tic ip a tio n  

standards fo r  student a c t iv i ty  programs) and 24 (manage the school 

plan t and f a c i l i t i e s ) .  Hypothesis 1 is re ta ined fo r the re s t o f the 

competencies.

In the procedure fo r  acquiring the competencies, the percep

tions o f the p r in c ip a ls , inspectors , and cen tra l o ff ic e  personnel 

d iffe re d  s ig n if ic a n t ly  a t the 0 .05 leve l o f s ig n ifican ce  on competencies
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4, 12, 16, 17, 21, 23, 28, 37, 41. Hypothesis 2 is re jected in the 

procedure fo r  acquiring  the follow ing competencies:

1. Organize, supervise, and manage the business a ffa irs  of 
the school

12. Encourage students to p a r tic ip a te  in  developing and imple
menting student programs

16. Organize, coordinate, and adm in is ter the to ta l a c t iv it ie s  
program

17. Evaluate the student a c t iv i t ie s  program

21. Estab lish  student vontrol and d is c ip lin a ry  procedures 
w ith  the assistance of parents, teachers , and students

23. Schedule the school academic program

28. Develop and improve the s t a f f  by a ttra c t in g  and re ta in in g
competent personnel

37. Plan and evaluate the in s tru c tio n a l and c u rric u la r pro
grams w ith  the assistance o f teachers and students

41. Employ professional research techniques and findings in
the so lu tio n  o f educational problems.

This chapter presented the analysis  o f the data to answer the 

major and sub-purposes o f th is  research. The summary o f the fin d in g s , 

conclusions, and recommendations are presented in  chapter
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary

The purpose o f th is  study was to determine the basic compe

tencies needed fo r  secondary-school p rin c ip a lsh ip  duties  in Sabah as 

perceived by p r in c ip a ls , in sp ecto rs , and central o ff ic e  personnel.

In order to tre a t the in v e s tig a tio n  adequately the perceptions o f 

the groups on the procedures fo r  acquiring the competencies were 

sought fo r ,  and the c o rre la tio n  o f perceptions among the groups were 

analyzed. I t  was expected th a t the findings o f th is  study would be 

of value to the school inspectors and departmental o ff ic e rs  in p lan

ning fo r  in -serv ice  programs fo r  p rin c ip a ls  and to in s t itu t io n s  th a t 

prepare ind iv iduals  fo r p r in c ip a ls h ip  re s p o n s ib ilit ie s .

The review o f l i t e r a tu r e  conducted as a background fo r  th is  

study revealed th a t the competency-based program fo r  tra in in g  school 

adm inistrators is growing. The l i te r a tu r e  claimed th a t basic to the 

success o f any competency-based program was the id e n t if ic a t io n  o f  

competencies required fo r a p a r t ic u la r  p o s itio n . In g en era l, the 

l i te r a tu r e  revealed th a t increasing a tten tio n  had been focused on 

the competencies o f p r in c ip a ls . Much a tten tio n  had been devoted to 

defin ing  and l is t in g  competencies necessary fo r  p rin c ip a lsh ip  duties  

fo r  a p a rtic u la r  lo ca tio n . Competencies were lis te d  in  general and

34
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:n very sp ec ific  :erms. Some a r t ic le s  l is te d  competencies as job  

-unctions and others lis te d  them in terms o f personal s k i l ls .

The l i te r a tu r e  recognized the competencies needed fo r p r in c i-  

oalshio duties should be id e n tif ie d  fo r  es tab lish in g  p re -s e rv ice , 

ir.ternsn ip , or in -s e rv ic e  programs. There was a growing consensus 

th a t the most productive method fo r developing the competencies o f 

p rin c ip a ls  was througn in ternsh ip  or in -s e rv ic e  p-ograms.

The instrument th a t was u t i l iz e d  to  generate the data fo r  th is  

study had fo r ty -th re e  competency statements in twelve ad m in is tra tive  

task areas. The questionnaires were m ailed to e ig h ty -e ig h t secondary- 

school p r in c ip a ls , tw enty-three school inspectors , and fo r ty -e ig h t  

central o ff ic e  personnel in Sabah. Usable questionnaires were 

returned by 58 percent o f the p r in c ip a ls , 78 percent of the inspectors , 

and 77 percent o f the cen tra l o ff ic e  personnel. The to ta l response 

ra te  was 72 percent.

D escrip tive  s ta t is t ic a l  procedures were u t i l iz e d  in analyzing  

the data which were compiled in to  simple frequency a is tr ib u tio n s  (num

ber and percentage) by category fo r  each o f the fo r ty -th re e  competency 

statements. The ad m in is tra tive  task areas in which the competencies 

were subsumed were then rank-ordered in  descending magnitude from 1 

to 12 to show how the respondents perceived the p r io r ity  o f the com

petencies by area. Chi-square analysis based on the frequency d i s t r i 

butions was used to te s t  the hypotheses th a t there were no s ig n i f i 

cant d ifferences in the proportions o f responses the respondents had 

assigned on the competencies. The 0 .05 leve l o f s ig n ifican ce  was estab

lished fo r re je c tin g  the hypotheses.
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when the responses o f the p r in c ip a ls , inspectors , and central 

o ff ic e  personnel were analyzed, i t  was found th a t there was no s ig n i

f ic a n t d ifferences ooservea among the perceptions o f the three  groups 

on tne e s s e n tia lity  o f fo rty -o n e  (95 percent) o f the competencies.

The to ta l responses o f the population indicated th a t s ix  (14 percent) 

of the competencies were regarded as very im portant, and t h i r t y - f iv e  

(79 percent) as moderately im portant. No competencies were perceived  

as f a i r ly  important or as not im portant. The fo llow ing  l i s t  ind icates  

how the respondents perceived the e s s e n tia lity  o f the fo rty -o n e  compe

tencies in which there was agreement in  th e ir  perceptions:

1. Competencies perceived as very im portant— 1is ted  according to the

o rig in a l competency numbering.

1. Work with the school board, school inspectors , supervisors, 
and s ta f f  personnel in  the establishm ent, coord in atio n , and 
in te rp re ta tio n  and enforcement o f educational p o lic ie s

4. Organize, supervise, and manage the business a f fa ir s  o f the 
school

21. Establish student contro l and d is c ip lin a ry  procedures with
the assistance o f teachers , parents, and students

25. Operate the school w ith in  the framework o f the law

29. Organize, coord inate , and supervise s ta f f  assignments

32. Foster and m aintain s t a f f  morale

2. Competencies perceived as moderately im portant— lis te d  according

to the o rig in a l competency numbering.

2. Consult w ith the department o f education personnel on educa
tio n a l and o rg an iza tio n a l matters

3. Serve as lia is o n  between the school, the d is t r i c t ,  and the 
state

5. Make resources (s u p p lies , money, equipment, e tc .)  a v a ila b le  
to the s ta f f
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5. u t i l i z e  resources ana money to provide tne education program 
in n is ;her scnool

7. E stao lisn  a public re la tions  program w ith  the community 
(.parents, teachers, and students)

3. Communicate w ith  school patrons

9. Mediate disputes between parents, teachers , s ta f f ,  and 
students

10. Id e n t ify  the community forces which a f fe c t  the operation o f 
the school and the im plications o f those forces

11. U t i l i z e  counseling techniques and provide a guidance program 
fo r  students

12. Encourage students to p a rtic ip a te  in  developing and imple
menting student programs

13. E stab lish  methods fo r  reporting pupil programs

14. Advocate (speak fo r) the students when appropriate

15. Communicate w ith  students concerning a l l  aspects of th e ir  
school l i f e

16. O rganize, coordinate, and adm in ister the to ta l a c t iv it ie s  
program

17. Evaluate student a c t iv it ie s  program

19. M ainta in  a program of spectator contro l a t  a l l  school 
a c t iv i t ie s

20. E stab lish  attendance accounting system

22. Organize and manage a school program which implements the 
school philosophy

23. Schedule the school academic program

26. Organize and manage a u x ilia ry  services (c a fe te r ia , h ea lth , 
and s a fe ty )

27. Evaluate a u x ilia ry  services

28. Develop and improve the s ta f f  by a t t ra c t in g  and re ta in in g  
competent personnel

30. A s s is t, advise, counsel, and provide guidance i.c tne s ta f f
in th e ir  oersonal school problems
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Id e n tify  the needs and in te re s ts  o f the e n tire  school s ta f f

33. Evaluate school personnel

34. <eep teacners aoreast about current educational improvements

35. Encourage teachers to p ra c tis e  c rea tive  and innovative  
techniques

36. Involve the school s t a f f  in  the development and re -e va lu a tio n  
o f educational goals and o b jectives

37. Plan and evaluate the in s tru c tio n a l and c u rr ic u la r  programs
with the assistance o f teachers and students

38. Assess program needs in vo lv in g  teachers and students

39. Provide c u rr ic u la r  and in s tru c tio n a l leadersnip

40. Supervise and coordinate educational programs and experience

41. Employ professional research techniques and find ings in the 
solution of educational problems

42. In i t ia t e  long-range planning procedure involving teachers  
and students

43. In i t ia t e  and encourage professional research

When the competencies, by ad m in is tra tive  task areas , were

ranked, a s ig n if ic a n t agreement among the perceptions o f the respon

dent groups was noted. The p r io r i t ie s  o f the competency areas were 

ranked as follows in  descending magnitude:

1. S ta ff  evaluation and p lann ing , curriculum development, and 
in s tru ctio n

2. Business a f fa ir s :  budget, accounting, purchasing

3. S ta ff  improvement: e va lu a tio n , in -serv ice  tra in in g ,
involvement in p o licy  form ation

4. Pupil con tro l: d is c ip lin e  and attendance

5. Building leve l o rg an izatio n  and control o f school p la n t

6. Policy development

7. S ta ff  personnel: assignment, working conditions, c e r t i f ic a 
t io n , and c la s s if ic a t io n
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3. Community services and community re la tio n s

9. Pupil personnel services: guidance, counseling services

10. Research and development p ro je c ts , in v es tig a tio n  and tes tin g  
of new techniques, innovations and change

11. Student a c t iv i t ie s ,  including sports and music

12. A u x ilia ry  serv ices: c a fe te r ia , h e a lth , and safety

In the section  which pertains to the procedure fo r  acquiring  

the competencies, s ig n if ic a n t  d ifferences were noted in the percep

tions o f the p r in c ip a ls , inspectors, and cen tra l o ff ic e  personnel on 

nine (21 percent) o f the competencies— 4 , 12, 16, 17, 21, 23, 28, 37, 

and 41. The perceptions of each group on these competencies are 

summarized in ta b le  20 on pages 81 and 82. Although there was no 

attempt made to in v e s tig a te  the reasons wny the groups d iffe re d  in  

th e ir  opinions, the d iffe ren ces  in th e ir  perceptions do in fe r  th a t 

the three groups had d if fe re n t  expectations as to where the p rin c ip a ls  

ought to fin d  answers to the problems they encounter on the job on 

these nine competencies.

In the analys is  o f the remaining competencies in which there  

was agreement in  th e ir  perceptions, the groups saw more than one 

procedure th a t could be e ffe c tiv e  fo r  developing the competencies.

The to ta l population saw th a t f iv e  (12 percent) o f the fo r ty -th re e  

competencies could be developed through p re -serv ice  course work, 

twenty-seven (63 percent) through in -s e rv ic e  programs, and twenty- 

eight (65 percent) through experience on the job . The fo llow ing l i s t  

indicates how the respondents perceived the acq u is itio n  o f the compe

tencies which are l is te d  according to the o r ig in a l competency number-
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Competencies that could be acquired tnrough pre -serv ice :

11. U t i l iz e  counseling techniques and provide a guidance program 
fo r students

20. Establish attendance accounting procedures

22. Organize and manage a school program which implements the 
school philosophy

23. Schedule the school academic program

39. Provide c u rr ic u la r  and in s tru c tio n a l leadership

2. Competencies th a t could be acquired through in -s e rv ic e :

1. Work w ith the school board, school inspectors, supervisors, 
and s ta f f  personnel in the establishm ent, coord ination , and 
in te rp re ta tio n  and enforcement o f educational p o lic ie s

2. Consult w ith department o f education personnel on educational 
and organizational matters

3. Serve as lia is o n  between the school, the d is t r ic t ,  and the  
s ta te

5. Make resources (su p p lies , money, equipment, e tc .)  a v a ila b le
to the s ta f f

5. U t i l iz e  resources and money to provide the educational pro
gram in h is /h e r school

7. Establish a public re la tio n s  program with the community
(parents , teachers, and students)

11. U t i l iz e  counseling techniques and provide a guidance program
fo r students

13. Establish methods fo r  reporting  pupil programs

18. Maintain p a rtic ip a tio n  standards fo r  student a c t iv i ty  programs

20. Evaluate the student act v it ie s  program

22. Organize and manage a school program which implements the
school philosophy

24. Manage the school p la n t and f a c i l i t ie s

25. Operate the school w ith in  the framework o f the law

26. Organize and manage a u x il ia ry  services (c a fe te r ia , h e a lth , 
and safety)
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11. Evaluate aux il ia ry  services

29. Organize, cooro inate, and supervise s ta f f  assignments

30. A ss is t, advise, counsel, and provide guidance to the s ta f f  
in th e ir  personal and school problems

33. Evaluate school personnel

34. Keep teachers abreast about cu rren t educational improvements

35. Encourage teachers to p ractise  c re a tiv e  and innovative tech
niques

36. Involve the school s t a f f  in the development and re -e va lu a tio n  
o f educational goals and o b jectives

37. Plan and eva luate  the in s tru c tio n a l and c u rric u la r programs
with the assistance o f teachers and students

38. Assess program needs invo lv ing  teachers and students

39. Provide c u rr ic u la r  and in s tru c tio n a l leadership

40. Supervise and coordinate educational programs and experiences

42. Employ professional research techniques and findings in  the 
so lu tion  o f educational problems

43. In i t i a t e  and encourage professional research

3. Competencies th a t could be acquired through experience on the job :

1. Work w ith  the school board, school inspectors, supervisors, 
and s ta f f  personnel in the establishm ent, coord ination , and 
in te rp re ta t io n  and enforcement o f educational p o lic ies

2. Consult w ith  department o f education personnel on educational 
and o rg an izatio n a l matters

3. Serve as lia is o n  between the school, the d is t r ic t ,  and the  
state

5. Make resources (su p p lies , money, equipment, e tc .)  a v a ila b le  
to the s ta f f

5. U t i l i z e  resources and money to provide the educational program 
in h is /h e r  school

7. Establish a pub lic  re la tio n s  program with the community 
(p aren ts , teachers, and students)
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3. Communicate w ith school patrons

9. Mediate disputes between parents, teacners, and students

10. Id e n tify  the community forces which a f fe c t  the operation of
the school and the im plications o f those forces

13. Establish methods fo r  reporting pupil programs

14. Advocate (speak fo r )  the students when ap p ro p ria te

15. Communicate w ith  students concerning a l l  aspects o f th e ir  
school l i f e

18. Maintain p a r t ic ip a tio n  standards fo r  student a c t iv i ty  programs

19. Maintain a program of spectator control a t a l l  school a c t iv -  
i t i  es

22. Organize and manage a school program which implements the
school philosophy

24. Manage the school p la n t and f a c i l i t ie s

25. Operate the school w ith in  the framework o f the law

26. Organize and manage a u x ilia ry  services (c a fe te r ia ,  h ea lth , 
and s a fe ty )

27. Evaluate a u x il ia ry  services

29. Organize, coord inate , and supervise s t a f f  assignments

30. A ss is t, advise, counsel, and provide guidance to  the s ta f f  
in th e ir  personal and school problems

32. Foster and m aintain  s ta f f  morale

36. Involve the school s ta f f  in the development and re -eva luatio n  
of educational goals and objectives

37. Plan and evaluate the in s tru ctio n a l and c u rr ic u la r  programs 
with the assistance o f teachers and students

38. Assess program needs involving teachers and students

39. Provide c u rr ic u la r  and in s tru ctio n al leadersh ip

42. In i t ia t e  long-range planning procedure

43. In i t ia t e  and encourage professional research
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Conclusions

The fo llow ing conclusions are drawn from the resu lts  o f th is

study:

1. A ll fo r ty -th re e  basic competencies included in th is  study 

are considered im portant s k i l ls  fo r  p rin c ip a lsh ip  functions in  Sabah, 

although some competencies were perceived as more essential than 

others. Those competencies th a t are considered as very important per

ta in  to: (a ) the establishm ent, coord ination , in te rp re ta t io n , and 

enforcement o f educational p o lic ie s , (b) o rg an izatio n , supervis ion , and 

management o f business a f fa ir s  o f the school, (c) establishment o f 

student control and d is c ip lin a ry  procedures, (d) o rg an izatio n , coord i

nation , and supervision o f s ta f f  assignments, (e) operation o f the 

school w ith in  the framework o f the law , and ( f )  maintenance o f s t a f f  

morale.

2. The respondent groups perceived in -serv ice  programs and 

experience on the job as the most e f fe c t iv e  means fo r developing  

these competencies. In -s e rv ic e  was perceived as a strong preference  

fo r developing a l l  the competencies l is te d  in the areas of (a ) p o licy  

development, (b) a u x il ia ry  serv ices , (c ) s ta f f  improvement, and

(d) program eva lu a tio n , including the m a jo rity  o f the competencies 

lis te d  in the areas o f (1 ) business a f f a i r s ,  (2 ) build ing  leve l organ

isa tio n  and control o f school p la n t, and (3) research and development 

pro jects . A ll the competencies lis te d  in the area of community serv

ices and community re la t io n s , and a m a jo rity  o f those lis te d  in the 

areas o f (a ) pupil personnel serv ices , (b ) student a c t iv i t ie s ,  and

(c) s ta f f  personnel were perceived as competencies th a t could be
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developed tnrougn experience on the job. I t  is  noted th a t w hile the 

respondents in th is  study ind icated  almost equal preference fo r in -  

service and experience on the job as the fe a s ib le  means fo r  developing 

the competencies, the respondehts in Lyons' study (1978) indicated a 

strong preference fo r  experience on the jo b .

3. P re-serv ice  course work was not perceived by the groups 

as a strong preference fo r developing the competencies. I t  is also 

noted th a t th is  fin d in g  tends to support the conclusion reached by 

Lyons in his study o f competencies needed fo r beginning p rin c ip a ls  

in  North C aro lin a . The few competencies which the respondents per

ceived could be acquired through pre-serv ice course work perta in  to:

(a ) the u t i l iz a t io n  o f counseling techniques, (b) establishm ent of 

attendance accounting procedures, (c) implementation o f the school 

philosophy through organ ization  and management o f school programs,

(d) scheduling o f the school academic program, and (e ) c u rr ic u la r  and 

in s tru c tio n a l leadership .

■Recommendations

The fo llow ing  recommendations are o ffered  as a re s u lt  o f the 

conclusions drawn from th is  study:

1. The data from th is  study should be u t i l iz e d  by educational 

personnel who plan fo r the pre -serv ice  and in -s e rv ic e  programs fo r  

p rin c ip a ls  in Saoah. This could provide a d ire c tio n  to the planners 

in th e ir  attempts to have re le v an t tra in in g  programs fo r  p rin c ip a ls .

2. Communicdt'on between the inspectors, p r in c ip a ls , and 

centra l o f f ic e  personnel should be improved p a r t ic u la r ly  in  the areas 

o f (a ) business a f f a i r s ,  (b) pupil personnel serv ices , (c ) student
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a c t iv i t ie s ,  .̂d) pupil c o n tro l, (e) b u ild in g  leve l organization  and 

control o f school o la n t, ( f )  s ta f f  personnel, (g) program evaluation  

and planning, ana (h) research and development p ro jec ts . The three  

groups d iffe re d  s ig n if ic a n tly  in th e ir  perceptions o f the procedure 

fo r  acquiring twenty-one percent o f the competencies lis te d  in  these 

areas. I t  appeared th a t in  some areas the p rin c ip a ls  expected in -  

service programs to provide them the answers to the problems they 

encounter on the jo b , w nile  the inspectors expected p re -serv ice  or 

experience on the job to provide them the answers. Improvement in  

the communication could be done through seminars or workshops.

3. The department o f education should include in th e ir  in -  

service tra in in g  programs fo r  p rin c ip a ls  the fo llow ing adm inistra Live 

task areas: (a ) po licy  development, (b) a u x il ia ry  serv ices , (c ) s t a f f

improvement, (d) program evaluation  and p lanning, (e ) business a f f a i r s ,

( f )  bu ild in g  leve l organization  and contro l o f school p la n t, (g ) research 

and development p ro jects . Most o f the competencies lis te d  in  these 

areas were perceived by the respondents to be acquired through in -s e rv ic e . 

P r io r ity  should be given to (a ) program evaluation  and planning,

(b) business a f fa i r s ,  (c) s ta f f  improvement, which the respondents 

ranked as the three top p r io r i t ie s  in e s s e n tia lity .

4. I t  was noted above th a t p re -serv ice  was not p re ferred  fo r  

developing most o f the competencies. Although no attempt was made to 

in ves tig a te  the reasons why the respondents did not consider p re -serv ice  

as a fe a s ib le  means, the fo llow ing  possible reasons are suggested:

(a) I t  is  possible th a t most o f the p rin c ip a ls  were placed in to  p r in c i

palship positions w ithout f i r s t  having taken formal education in the
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area o f eaucational ad m in is tra tio n . They th ere fo re  could not appreciate  

ore-service tra in in g , (b) I t  is also possible th a t wnat they had 

learned through p re -serv ice  tra in in g  were not re levan t to the actual 

Guties they perform as p rin c ip a ls . With these possible reasons in mind 

the department o f education should provide the p rin c ip a ls  with more 

opportunities to  do advanced course work in the area o f educational 

adm in istra tion . L a te r, a follow-up study could be undertaken to d e te r

mine whetfier th e ir  perceptions on p re -serv ice  remain the same and why 

they do not p re fe r th is  proceudre.

5. In s titu t io n s  th a t provide courses in  educational adminis

tra tio n  should include the follow ing competency areas in th e ir  course 

o ffe rin g s : (a ) pupil personnel serv ices , Ib ) pupil c o n tro l, (c) b u ild 

ing level o rgan ization  and control o f school p la n t, and (d) program 

evaluation and planning. The few competencies perceived by the respon

dents to be acquired through pre -serv ice  are l is te d  in these areas.

5. A fo llo w -u p  study could be conducted using the resu lts  o f 

th is  study as the c r i t e r ia  to determine the leve l o f performance o f 

princ ipa ls  and to  assess th e ir  s p e c ific  needs fo r  fu r th e r  tra in in g .

7. A s im ila r  study in d if fe re n t  s ta tes  in Malaysia could also  

be conducted to determine i f  the find ings are pervasive across the 

country or i f  they are p ecu lia r to the area researched.
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NAMES AND ADDRESSES OF PANEL OF JUDGES

1. Mr. Afandi Angkangon
185-3, Evergreen Terrace 
Carbondale, I l l in o is  52901

2. Mr. Abdul Rahman Juman 
175-5, Evergreen Terrace 
Carbondale, I l l in o is  62901

3. Mr. H a ji Ruhimir. Adz in
186-8, Evergreen Terrace 
Carbondale, I l l in o is  62901

4. Mr. Liew Cyn Chung 
189-5, Evergreen Terrace 
Carbondale, I l l in o is  62901

5. Mr. Yasin Amit
187-6, Evergreen Terrace 
Carbondale, I l l in o is  62901

6. Mr. Othman Menudin 
186-2 Evergreen Terrace 
Carbondale, I l l in o is  62901

7. Mrs. Hasnah bte Oatuk Abdul Rahman 
708 W. M ill  , Ivy Hall #202 
Carbondale, I l l in o is  62901

3. Mr. Edmund S ia g ian
A-49 Beechwood Apartment 
Berrien Springs, Michigan 49103
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COI-gSTENCISS STATS-ENTS

The following twelve areas of competencies have consistently 
been iden tified  as highly important by previous studies of secondary 
school principals. Please indicate your opinion with a check ( i/  ) 
whether each of the competency statement is  relevant or not relevant 
for the study of competencies needed by secondary school principals 
in Sabah, Include other suggestions in  the spaces provided.
« S 3 S a a 3  3  3 3 3 3 3 a 3 3  3 S S 3  3 3 S a S 3 S 3 3 S S 3 3 3 S S S S 3 S 3 3 S S S 3 S 3 S 3 3 a a S 3 3 S 3 3 3 3 3 3 3 S S S 3

Not
Policy Development Relevant Relevant

1. Work with the school board, school inspectors, ____  _____
supervisors, and s ta ff personnel in  the estab
lishment, coordination, and in terpretation
and enforcenent of school polic ies.

2. Consult with department of education personnel ____  ____
on educational and organizational matters. _

3. Serve as lia ison  between the school, the d is - ____  ____
t r ic t ,  and the state.

U.

Business A ffairs; Budget, Accounting, Purchasing
1. Organize, supervise, and manage the business 

a ffa irs  of the school.
2. 'lake resources (supplies, money, equipment 

etc. ) available to the s ta ff .
3. U tiliz e  resources and money to provide the 

educational program in his/her school.
U.

Community Services and Community Relations
1. Establish a public re lations program with the 

community (parents, teachers, s ta ff , and 
students}.

2. Communicate with school patrons.
3. Mediate disputes between parents, teachers, 

s ta ff and students.
h. Id en tify  the community forces which affect 

the operation of the school and the im pli
cations of those forces.
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Pupil Personnel: Guidance, uounsellng Services Relevant Relevant
1. u t i l iz e  counseling techniques and provide a guidance ____ ____

program fo r students.
2. Encourage students to partic ipate in developing and ____ ____

implementing student programs.
3. Establish method for reporting pupil programs._____________ ____
1. Advocate the students wnen appropriate. ____ ____
5. Commun-'cate with students concerning a l l  aspects of ___  ____

th e ir school l i f e .

Student A c tiv ities  — including music and sports
1. Organize, coordinate, and administer the to ta l ___

a c tiv it ie s  program.
2. Evaluate the student a c tiv it ie s  program.___________________
3. Maintain a program of spectator control at a l l________ ____

scnool a c t iv it ie s .
Ù. lo in ta in  partic ipation  standards fo r student 

acti-vity programs.
5 .

Pupil Control; D iscipline, Attendance
1. Establish attendance accounting procedures. ____
2 . Establish student control and d isc ip linary  procedures ____

with the assistance of parents, teachers, and students.
3.

Building Level Organization and Oonrol of School Plant
1. Organize and manage a school program which implements ____

the school philosophy.
2 . Schedule the school academic program. ____
3. Z-^nage the school plant and fa c i l i t ie s .____________________
u. Operate the school within the framework of the law. ___

5 .

A uxiliary  Services; Cafeteria, Transportation, Health and Safety
1. Organize and manage a u x ilia ry  services (cafeteria , ____

transportation, health, and safety).
2 . Evaluate aux ilia ry  services.___________________________ ____

3.
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î.'ot
Staff Personnel: Assi^ment, abrkinz conditions. Relevant Relevant
C ertifica tio n , and C lassification ^ -------- -
1. Develop and ir.prove the s ta ff by attracting and 

retaining competent personnel,
2. Organize, coordinate, and supervise s ta ff assignments. ____ ____
3. Assist, advise, counsel, and provide guidance to the__________ ____

sta ff in  th e ir personal and school problems.
U. Id en tify  the needs and in terests of the entire school 

s ta ff. ~
5. Foster and maintain s ta ff morale. ____ ____
6.

Staff Improvement: Evaluation, In-service fra in inz,
Invoive;nent in  ro lic y  Formation
1. Evaluate school personnel. _ _ _  ____
2. Keep teachers abreast of current educational improvements. ____
3. Encourage teachers to practise creative and innovative ____ ____

techniques.
Zi. Involve the school s ta ff in  developing educational ____ ____

goals and objectives.
5V

Program Evaluation and Planning, Curriculum Development,
Instruction
1. Plan and evaluate the instructional and curricular _____ _ _ _

programs with the assistance of parents, teachers,
and students.

2. Assess program needs involving teachers, parents, and ____  ____
students.

3. Provide curricu lar and instructional leadership.______________ ______
U. Supervise-and coordinate educational programs and ____  ____

experiences.
5-

Research and Development Projects, Investigation and
Testing of New îschnisoues. Innovation and Change
1. Employ professional research techniques and findings ____  ____

in  the solution of educational problems.
2. In it ia te  long-range planning procedures involving ____  ____

parents, teachers, and students.
3. In it ia te  and encourage professional research._________________  ____
k.
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QOESTICHNAISS OK COMPETENCIES NEEDED BT SECOHQABI-SCHOOL FRIHCIFALS

Ib «  purpose o f th is  questionxuiire is  to  detenmiue the competencies 
needed fo r  secondary-school p rin c ip a ls h ip  In  Sabah. I t  consists o f th ree  
sec tio n s . Each sec tio n  should be answered fo llo w in g  it s  own in s tru c tio n .

Section 1 ; In fo rm atio n  about the respondents.

1. P o s itio n :

______ D ire c to r, Deputy D ire c to r, and A ss is tan t D irec to r o f Education;
Departm ental S e c re ta ry /O ffic e r; and Regional Education O ffic e r .

School In sp ecto r 

P rin c ip a l

2 . Tears o f ezp erien ce: _____ In  your cu rre n t p o s itio n .

_____ In  o th er ed u catio n a l a d m in is tra tive  w ork.

3. H ighest le v e l o f ed u catio n a l a tta in m en t and o th e r pro fessional tra in in g :  

_ _ _ _ _  SC/MCE; HSC/STF; o r e q u iva len t

______ B achelo r's  Degree

_ _ _ _ _  K a s te r's /D o c to ra te  Degree

_ _ _ _ _  Teacher's T ra in in g  C e r tif ic a te

______ DiploBia in  Education

S ection  I I :  R ating  o f competencies and the procedure fo r  acqu iring  them .

This sec tio n  consists  o f U3 competencies which are fre q u e n tly  
considered necessary fo r  the fu n c tio n  o f school p rin c ip a ls . Column A 
shows a ra tin g  o f scale to  ln d lc a \^  the isqpcrianca o f each competency 
fo r  p rin c ip a ls h ip  fu n ctio n s  in  Sabah, and column B shows a ra tin g  to  
in d ic a te  when you fe e l the ccaq>etency should be acquired; before e n te r
ing the p rin c ip a ls h ip  work (p re -s e rv ic e ), during In te rnship or in -s e rv ic e  
tra in in g , o r experience on the jo b . C irc le  your ra tin g  using the fo llo w 
ing  guide.

Column A Column B

U -  Very im portan t 1 •  P re-serv ice  coursework

3 ■ M oderately im portant 2 ■ In -s e rv ic e  t r a in ing

2 •  F a ir ly  im portant 3 “ Experience on the job

1 ■ Hot im portan t
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Colamn A: Importance ColMja^^^^J^ocedurs

s  I

iilî ill
I  M condary-school p r in c ip a l in  Sabah should have the a b i l i t y  to :

P o lic y  PsTelopment

(1 ) 1 2 3 ii Work u ith  th e  school board, school In s p ec to rs , 1 2 3
su p erv iso rs, and s ta f f  personnel In  the e s tab - 
lis fa a e n t, co o rd in atio n , and In te rp re ta tio n  and 
enforcem ent o f educational p o lic ie s .

(2 ) 1 2 3 U Consult w ith  Department o f Education personnel 1 2 3
on ed u catio n a l and o rg a n iz a tio n a l m a tte rs .

(3 ) 1 2 3 U Serve as lia is o n  between th s  schoo l, the d is t r ic t  1 2 3
and the s ta te .

Business A ffa irs : Budget. Accounting. Purchasing
( li)  1 2 3 li O rgan ize, sxqjervise, and amnage the business 1 2 3

a f fa ir s  o f the school.

(5 ) 1 2 3 L Make resources (s iq ip lie s , money, eqolpm ent, e tc ) 1 2 3
a v a ila b le  to  the s ta f f .

(6 ) 1 2 3 k U t il iz e  resources and money to  provide the 1 2 3
ed u catio n a l program in  h is /h e r  school.

r*vtiw M  ty  Services and Coanronity g e la tio n s
E s tab lis h  a p u b lic  re la tio n s  program w ith  ^ e  1 2 3
Gcemnmity (paren ts , teach ers , and s tu d e n ts ).

Ccomunicate w ith  school p a tro n s . 1 2 3

M ediate disputes between p a ren ts , teach ers , 1 2 3
s t a f f ,  and students.
Id e n tify  the conannity forces which a ffe c t the 1 2 3
o peratio n  o f the school and the im p lic a tio n s  
o f those fo rce s .

P u p il Personnel S erv ices: Guidance, Counseling Services

(7) 1 2 3 2i

(8 ) 1 2 3 U
(9) 1 2 3 k

(10) 1 2 3 li

(11) 1 2 3 li U t il iz e  counseling techniques and provide a 
guidance program fo r  students.

1 2 3

(12) 1 2 3 li Encourage students to  p a r tic ip a te  in  develop
ing and implementing student programs.

1 2 3

(13) 1 2 3 li E s tab lis h  methods fo r  re p o rtin g  p u p il programs. 1 2 3
(H i) 1 2 3 li Advocate the students when a p p ro p ria te . 1 2 3

(15) 1 2 3 li Cosanxaicate w ith  the students concerning a l l  
asseets o f th e ir  school l i f e .

1 2 3
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Student A c tiv ltx e s  —  In c lu d in g  Music and Sports

(16) 1 2 3 d Organize, coordinate, and administer the 
to ta l a c tiv it ie s  program.

1 2 3

(17) 1 2 3 li Evaluate the student a c tiv itie s  program. 1 2 3
(18) 1 2 3 li Maintain partic ipation standards for student 

a c tiv ity  programs.
1 2 3

(19) 1 2 3 li Maintain a program of spectator control i 2 TV
a t a l l  school a c t iv it ie s .

P u p il C o n tro l: D is c ip lin e , Attendance

(20) 1 2 3 U E s tab lis h  attendance accounting procedures. 1 2 3
(21) 1 2 3 li E stab lis h  student c o n tro l and d is c ip lin a ry  1 2 3

procedures w ith  the assistance o f paren ts , 
teach ers , and students.

B u ild ing  le v e l O rg an iza tio n  and C ontro l o f School P lan t

(22) 1 2 3 li Organize and manage a school program which 
implements the school philosophy.

1 2 3

(23) 1 ? 3 li Schedule the school academic program. 1 2 3
(2k) 1 2 3 li Manage the school plant and fa c i l i t ie s . 1 2 3
(25) 2 3 li Operate the school within the framework 

of the law.
1 2 3

Auxiliary Services: C afeteria, Transportation, Health and Safety
(26) 1 2 3 li Organize and manage auxilia ry  services 1 2 3

(ca fe te ria , health, and safety).

(27) 1 2 3 li Evaluate au x ilia ry  services. 1 2 3

Staff Personnel; Assignment, «forking Conditions, C ertification  
and Classification
(28) 1 2 3 li Develop and improve the s ta ff by attracting 1 2 3

and retaining competent personnel.
(29) 1 2 3 li Organize, coordinate, and supervise s ta ff 1 2 3

assignments.
(30) 1 2 3 li Assist, advise, counsel, and provide guidance 1 2 3

to the s ta ff in  th e ir  personal and school 
problems.

(31) 1 2 3 li Id e n tify  the needs and interests of the 1 2 3
entire  school s ta ff .

(32) 1 2 3 li Foster and maintain s ta ff morale. 1 2 3
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s ta f f  Improvement : S v a liia tio a , In ~ aerv lce  T ra in in g , Involveineat 
in  P o lic y  form ation

1 2 3

1 2 3

1 2 3

1 2 3

Program E valuation  and P lanning, Curriculum  Develoiament, 
In s tru c tio n

(33 ) 1 2 3 !x Svaluata school personnel.

(3 li) 1 2 3 U Seep teachers abreast o f curren t ed u catio n a l 
improvements .

(35 ) 1 2 3 u Encourage teachers to  p ra c tis e  c re a tiv e  
and in n o vative  techniques.

(36 ) 1 2 3 u In vo lve  the school s ta f f  in  the development 
and re -e v a lu a tio n  o f educational goals and 
o b je c tiv e s .

(3 7 ) 1 2 3 k Plan and evaluate the in s tru c tio n a l a«d 
c u rric u la r programs w ith  the assistance o f 
p aren ts , teachers , and students.

(3 8 ) 1 2 3 k Assess program needs in vo lv in g  te a ch e rs , 
p aren ts , and students.

(3 9 ) 1 2 3 k Provide c u rr ic u la r and in s tru c tio n a l 
le a d e rs h ip .

(liO) 1 2 3 k Supervise and coordinate educational programs 
and experiences.

Research and Develotanent P ro je c ts , In v e s tig a tio n  and T estin g
o f New Techniques , Innovations and Change

( la ) 1 2 3 k Baploy p ro fe ss io n a l research techniques and 
fin d in g s  in  the s o lu tio n  o f ed u catio n a l 
problem s.

( l i2 ) 1 2 3 k In i t ia t e  long-range planning procedure 
in v o lv in g  p aren ts , teach ers , and stu d en ts .

( l i3 ) 1 2 3 k In i t ia t e  and encourage p ro fess io n a l research .

PLEASE ADD OTHEE COMPETENCIES lOD FEEL ARE IMPORTANT

(U l) 1 2 3 h

(1x5) 1 2 3 h

1 2 3

1 2 3

1 2 3

1 2 3

I 2 3

1 2 3

i 2 3

1 2 3 

1 2 3
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SectioD I I I ; Ranking o f A dm in istrative  Task Areas

The following is  a l i s t  of twelve administrative task areas 
of secondary school principalship. Please rank them from 1 to 12 in  
terms of thei importance as you perceive them fo r a principal. The 
area you fe e l is  most inqportant would be rated 1 and the least im
portant is  12.

Administrative Task Areas Ranking of Importance

1. Policy development _ _ _ _

2. Business a ffa irs : budget, accounting, purchasing ______

3. Community services and community relations ______

ii. Pupil personnel services: guidance, counseling 
services

5. Student a c t iv it ie s , including sports and music

6. Pupil control: discipline and attendance

7. Building le ve l organization and control, and 
school p lant.

3. Auxiliary services: cafeteria , health and safety.

3, S taff personnel: assignment, working conditions, 
c e rtific a tio n , and c lassification .

10. S taff impi-ovement: evaluation, in-service tra in 
ing, involvement in  policy development.

11. Program evaluation and planning, curriculum 
development, instruction.

12. Research and development projects, investigation  
and testing of new techniques, innovation and 
change.
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1 0 6

A -72 Maplewood Apartment 
Berrien Springs, MI 49103 
October 7, 1981

I am a graduate student o f  Andrews U n ivers ity  taking education 
majoring in educational adm in is tra tion . At present I am working 
on my d is se rta t io n  research which pertains to competencies needed 
for secondary school p r inc ipa lsh ip  duties in Sabah.

Before putting the survey instrument into i ts  f in a l  form, the 
competency statements have to be scru tin ized  fo r  relevancy v a l id 
i t y  fo r  use in Sabah. Due to your experience in and f a m i l ia r i t y  
with the educational work in Sabah, you have been selected as 
one of the panel of judges fo r  the v a lid a t io n  o f th is  instrument. 
Please read through the enclosed questionnaire and ind icate  your 
response.

Thank you very much fo r  your cooperation. The e f f o r t  you are 
putting in to  th is  is g re a t ly  appreciated.

Very S in c e re ly ,

Charles Gaban

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



107

A -72 Maplewood Apartment 
Berrien Springs, MI 49103 
U.S.A.
November 20, 1981

Dear Fellow Educator,

A Research Questionnaire to Determine the 
Necessary Job Competencies fo r  Secondary 

School P r in c ip a lsh ip  in Sabah

I am a graduate student o f  Andrews U n ivers ity  under the sponsorship of 
Sabah Foundation. At present I am working on my d is se rta t io n  research 
which pertains to competencies needed fo r  secondary school p r in c ip a l 
ship in Sabah.

I am sure th a t you are aware o f the current movement o f  competency- 
based programs fo r  the preparation o f educational leaders. The 
enclosed questionnaire is  an attempt to determine which competencies 
are necessary fo r  secondary school p rinc ipa ls  in Sabah. As an educa
to r  I am requesting you to evaluate these competencies according to 
the in s tru c t io n  given.

This research is a p a r t ia l  f u l f i l lm e n t  o f  the requirements of the 
education course I am pursuing a t  Andrews U n ivers ity .  However, i t  is 
expected th a t  the resu lts  o f  th is  study w i l l  be o f value to the educa
t iona l personnel in Sabah who deal w ith the pre -serv ice  and in -s e rv ic e  
programs fo r  p r in c ip a ls .

This study is very necessary fo r  the completion o f  my course. Thus I 
am seeking fo r  your cooperation. I appreciate i t  i f  th is  question
naire  could be completed and mailed w ith in  three days a f t e r  you have 
received i t .  A self-addressed envelope is enclosed fo r  you to use to 
re turn  th is  questionnaire to Mr. Herbert Gaban. I have requested him 
to receive and to forward them to me.

Thank you fo r  your cooperation in th is  undertaking.

Very s in ce re ly .

Charles Gaban

cc: Mr. Herbert Gaban, Department o f  Education, KK
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A -72 Maplewood Apartment 
Berrien Springs, MI 49103 
December 29, 1981

On November 20 you were mailed a copy o f  a survey instrument designed 
to c o l le c t  data on the competencies fo r  secondary school p r in c ip a l
ship duties in Sabah. My record, however, indicates th a t I have not 
received the questionnaire I sent to you.

This research is very important fo r  the completion o f  the course I 
am pursuing a t  Andrews U n ivers ity . I t  is also necessary that every 
questionnaire I have sent out is returned to me to increase the 
v a l id i t y  o f  th is  research. Thus I am pleading fo r  your cooperation 
to p a r t ic ip a te  in th is  undertaking.

Enclosed is another copy o f the questionnaire in case the f i r s t  one 
did not reach you. A self-addressed and stamped envelope is provided 
fo r your convenience to return i t  to Mr. Herbert Gaban. I have 
requested him to receive and to forward them to me.

Thank you fo r  your cooperation.

Very s in ce re ly .

Charles Gaban

cc: Mr. Herbert Gaban, Department of Education, KK
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KtSl^ÜNStS lu CUMPtlLNCY 1: WÜKK WITH î l l t  SCIIUÜL ÜUAHÜ, SCHOOL INSBtCfOKS
SUPEUViSOKS, AND STAKF PtKSONNEL IN THL ESTABLISHMENT, COORDINATION 

AND INTERPRETATION AND ENFORCEMENT OF EDUCATIONAL POLICIES
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tssenliallly Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No, % No. % No. %

3 6 10 12 20 41 67 3.51 61 Principals 14 23 27 44 20 33

0 0 1 5 3 17 14 78 3.72 18 Inspectors 3 17 12 67 3 17

1 3 4 11 10 27 22 59 3.43
37 O ffice  

personnel 6 16 14 38 17 46

3 3 11 9 25 22 77 66 3.51 116 Total 23 20 53 46 40 34

M 9 2 df 4 X* = 6. 012 df = 4
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RESPONSES TO COMPETENCY 2: CONSULT WITH ÜEPARTMENT
OF EDUCATION PERSONNEL UN EDUCATIONAL AND 

ORGANIZATIONAL MATTERS

Essential 1ty Procedure

Not
important

f a i r l y
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No, % No. % No. % No. %

3.23

No. % No. % No. %

1 I 7 11 30 49 23 38 61 Principals 2 3 33 54 26 43

0 0 2 11 6 33 10 56

41

3.44 18 Inspectors 1 6 6 33 11 61

1 3 5 13 16 43 15 3.22 37 O ffice  
personnel 1 3 18 48 18 48

2 2 14 12 52 45 4b 41 3.25 116 Total 4 3 57 49 55 47
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CD =* 2.160 df , 2  _ 1.939 df -  2
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KtSPüNStS TO COMPtrtNCY 3: SEPVt AS LIAISON UEfWEEN
THE SCHOOL. THE DISTKICT, AND THE STATE
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E ssen tia ) Ity Procedure

Not
important

F a ir ly
important

Moderately
important

Very
Important

Mean P re -se rv ice In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

5 8 16 26 22 36 18 20 2.87 61 Principals 1 2 25 41 35 57

0 0 1 6 9 50 8 44 3.39 18 Inspectors 0 0 7 39 11 61

3 8 8 22 19 51 7 19 2.81
37 O ffice  

personnel 0 0 15 41 22 59

8 7 25 22 50 43 33 28 3.29 116 Total 1 1 47 40 68 59

8.411 df ; 4 X * = 0. 096 df = 2
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KLSPÜNSLS TU CÜMPtItNCY 4: 0KÜAN12L, SUPtKVlSt, AND MANAüh
IIIE BUSINESS AEKAIRS ÜF THE SCHOOL
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E s s e n tia li ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. t No. % No. % No. % No. % No. t

1 2 6 33 14 23 40 66 3.52 61 Principals 26 43 25 41 10 16

1 6 2 11 2 11 13 72 3.39 18 Inspectors 11 61 6 33 1 6

1 3 3 8 11 30 22 59 3.46 37 O ffice  
personnel 2 5 23 62 12 32

3 3 11 9 27 23 75 65 3.50 116 Total 39 34 54 47 23 20

2.b l3 df 4 X 2 = 22 47 df = 4
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KESPÜNSES lü COMPETENCY 5; MAKE KESüUKCES (SUPPLIES. MONEY, 
EQUIPMENT, ETC.) AVAILABLE TO THE STAFF

Essenlid li ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 13 21 23 38 23 38 3.10 61 Principals 0 0 38 68 23 38

0 0 1 6 11 61 6 33 3.28 18 Inspectors 0 0 7 39 11 61

4 11 9 24 16 43 B 22 2.76
37 O ffice  

personnel 1 3 15 40 21 57

6 5 23 20 50 43 37 23 3.02 116 Total 1 1 60 52 55 47

- 7.89b df 4 X'  = 4. 956 df = 2
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KtSPÜNStS lü CUMI'EIENCY 6; UTILIZE KLbOUKCES ANÜ MONEY 
TO PKÜVIDE THE EüUCATlONAL PKUGRAM 

IN HIS/HER SCHOOL

E s s e n tia li ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

0 0 5 U 25 41 31 51 3.43 61 Principals 2 3 28 46 31 51

0 0 21 1 7 39 9 50 3.39 18 Inspectors 1 6 4 22 13 72

1 3 6 16 14 36 16 43 3.22
37 O ffice  

personnel 2 6 16 43 19 51

1 I 13 11 46 40 56 48 3.35 116 Total 5 4 48 41 63 54

- 2.S5U df ; 4 X = 2. 757 d f " 2
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HtSI'UNStS 10 COMHtltNCY 7: tSTAÜLlSH A PUBLIC RELATIONS PROURAM
WITH TUE COMMUNITY (PARENTS. TEACHERS, ANÜ STÜÜENTS)

E ss e n tia li ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

1 2 6 10 15 25 39 64 3.51 61 Principals 12 20 19 31 30 49

0 0 1 6 7 39 10 56 3.50 18 Inspectors 2 11 7 39 9 50

2 5 6 16 11 30 18 49 3.22
37 O ffice  

personnel 4 11 16 43 17 46

3 3 13 11 33 28 67 58 3.41 116 Total 18 16 42 36 56 48

- 4 .7 4 / d f = 4 X  ̂ = 2. 468 df = 2

%
O
3



115

CO

CO<
cn

o =O I—

V IuJ
z
o
2_(/)

I

COm CM

'O
CM

CO
CM

m

CO

Q.
<a

o

VO

CO

CM CM CM

CM
CM

CO
CM

CO

<3 4-1

CO CM

CO
CM

00
CM

CM
CMLU

CM

O CM

S_

o e

CM

II

O
ovO
o

ll

II

u--a

o
CO
lO

o

!»

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



CD
■D

â
8
Q.

■D
CD

C/)(/)
o'
Z3
0 
5
CD

§■O
(5-=r

13
CD

CD"O
5
Q.
C
go3
"O
o

CDÛ.

0 C
"O
CD

1 
(/)' CO
o'

TABLt 29

KtSHüNStS 10 CÜMI t̂TtNCY 9: MEDIATE UlSHUIES BETWEEN PAKENIS,
TEACHERS, STAFF, AND STUDENTS

E ss e n tia li ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Exper ience

No. % No. % No. % No. % No. % No. % No. %

1 ? 8 13 23 38 29 47 3.31 61 Principals 4 7 14 23 43 70

0 0 3 17 10 55 5 28 2.94 18 inspectors 2 11 0 0 16 89

0 0 6 16 13 35 18 49 3.24 37 O ffice  
personnel 2 5 14 38 21 57

I 1 17 15 46 39 52 45 3.28 116 Total 8 7 28 24 80 69

* 2.835 df 4 X* = 5. 981 df = 2
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KLSHONStS TO COMBEFENCY 10: IDENTIFY IIIE COMMUNITY FONCES
WHICH AFFECT THE OPERATION OF THE SCHOOL 

AND IHE IMPLICATIONS OF THOSE FORCES

E s s e n t i a l i l y Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. t Ho. % No. t No. % No. % No. %

1 I 8 13 23 38 29 47 3.31 61 Principals 4 7 19 31 38 62

1 6 3 16 9 50 5 28 3.00 18 Inspectors 2 11 5 28 11 61

I 3 11 30 14 38 11 30 2.95
37 O ffice  

personnel 4 11 14 38 19 51

3 3 22 19 46 40 45 39 3.15 116 Total 10 9 38 33 68 59

x=‘ « 6.469 df  ̂ 4 X 2 = 1. 192 df = 2
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UtSPÜNbtS ro CüMHtrtNCy l l :  U IIL IZL COUNSELING TECHNIQUES
AND PROVIDE A GUIDANCE PROGRAM FOR STUDENTS
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E ssen tia li ty Procedure

Not
importanc

F a ir ly
Important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. //
70 No. % No. % No. %

I 2 8 13 20 33 32 52 3.36 61 Principals 19 31 32 52 10 16

0 0 9 0 10 56 8 44 3.44 18 Inspectors 6 33 10 56 2 11

1 3 3 8 19 48 15 41 3.27 37 O ffice  
personnel 13 35 16 43 8 22

2 2 11 9 48 41 55 47 3.34 116 Total 38 33 58 50 20 17

s 5.872 df = 4 X  ̂ = 1. 466 d f = 4
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KtSPONSES TO COMPETENCY 12: ENCGUKAGE bfUUENfS
TO PAKTICIPATE IN ÛEVEL OPING AND 

IMPLEMENTING GTUDENT PKOGRAMS
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Esstnticj) j t y Procedure

Not
important

1 a i r l y  
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

0 0 6 10 26 43 29 47 3.37 61 Principals 4 7 31 51 26 42

0 0 3 17 6 33 9 50 3.33 18 Inspectors 1 6 2 11 15 83

1 3 5 13 17 46 14 38 3.19 37 O ffice  
personnel 0 0 25 68 12 32

1 I 14 12 49 42 52 45 3.3,1 116 Total 5 4 58 50 53 46

2.026 df ; 4 X  ̂ = 13.131 df = 2
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Ktbl'ONStS 10 COMPETENCY 13: ESTAOLISII METtlOUS
FOR REPORTING PUPIL PROGRAMS

3
CD

CD
T3

IC
aO
3

■o
S

CDQ.

O
C

"O
CD

Essentia li  ty Procedure

3

o

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. t No. %

0 0 6 10 36 59 19 31 3.21 61 Principals 6 10 29 47 26 43

0 0 2 11 a 44 8 44 3.33 18 Inspectors 0 0 5 20 13 72

3 Ü 6 16 17 46 11 30 2.97
37 O ffice  

personnel 2 5 13 35 22 60

3 3 14 12 61 53 38 33 3.16 116 Total 8 7 47 41 61 53

5.400 df 4 X  ̂ = 5. 913 df = 2
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RESPONSES TO COMPETENCY 14: ADVOCATE (SPEAK KOK)
THE STUDENTS WHEN APPROPRIATE

Essentia li  ty Procedure

?  Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

1  No.
O

% No. % No. % No. %

2.87

No. % No. % No. %
Q.

1. 2 3 16 26 31 51 12 20

17

61 Principals 1 2 11 18 49 80
u
^  0 0 7 39 8 44 3 2.78 18 Inspectors 1 6 3 16 14 78
u
3"

5  3
6

8 7 19 26 70 1 3 2.59
37 Office  

personnel 3 8 11 30 23 62

1o
4 30 26 65 56 16 14 2.79 116 Total 5 4 25 22 86 74

ro
ro

■D
CD * 7.585 df = 4 “ 4.111 df = 2
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TABLE 3!)

KESHÜNSES TÜ COMPETENCY 15: COMMUNICATE WITH STUDENTS
CONCERNING ALL ASPECTS OF IITEIR SCHOOL LIFE

Essentia li  ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
Important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

0 0 7 11 29 48 25 41 3.29 61 Principals 9 15 11 18 41 67

0 0 1 5 12 67 5 20 3.22 18 Inspectors 0 0 4 22 14 78

1 3 7 19 17 46 12 32 3.08
37 O ffice  

personnel 2 5 12 33 23 62

1 1 15 13 58 50 42 36 3.21 116 Total 11 9 27 23 78 67

-  4.646 df ; 4 X  ̂ = 1 341 df = 2
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KLSl'ONSES TO COMPETENCY 16: OKOANiZE. COOKUINATE,
AND ADMINISTER THE TOTAL ACTIVITIES PROGRAM

8■D
ci-3"

i
3
CD

3.
3"
CD

3"O
oQ.C
aO
3
■D
O

CDQ.

■D
CD

I
(/)W
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Essentia liLy Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % Mo. % No. % No. %

1 2 9 15 27 44 24 39 3.21 61 Principals 22 36 26 43 13 21

1 5 3 17 3 17 11 61 3.33 18 Inspectors 10 56 5 28 3 17

I 3 5 14 19 51 12 32 3.13 37 O ffice  
personnel 5 14 20 54 12 32

3 3 17 15 49 42 47 41 3.21 116 Total 37 32 51 44 38 33

X2 , 6.38% df 4 X  ̂ = 11 .038 df = 4
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KtSPÜNStS TÜ COMPETENCY 17: EVALUATE THE
STUDENT ACTIVITIES PROGRAM

3
CD

CD"O
Ic
aO
3
■D
S

&

Oc

E ssen tia lI ty Procedure

Not
Important

F a ir ly
important

Moderately
Important

Very
important

Mean Pre-service In-se rvice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 5 8 34 56 2U 33 3.13 61 Principals 17 28 28 46 16 26

1 5 1 5 12 67 4 22 3.06 18 Inspectors 5 28 5 28 8 44

1 3 7 19 24 65 5 13 2.89 37 O ffice  
personnel 3 8 26 70 8 22

4 2 13 11 70 60 29 25 3.07 116 Total 25 22 59 51 32 28

- 5.747 df 4 X * = 11 .849 df = 4
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KtSI'ONÜtS TÛ CÜMHtTtNCY 18: MAINTAIN PARTICIPATION
STANDARDS FOR STUDENT ACTIVITY PROGRAMS

Essential 1ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

0 0 10 16 33 54 18 30 3.13 61 Principals 5 8 25 41 31 51

1 5 1 5 14 78 2 11 2.94 18 Inspectors 2 11 5 28 11 61

1 3 19 49 13 35 4 14 2.46 37 O ffice  
personnel 1 3 16 43 20 54

2 2 30 25 60 52 24 22 2.91 116 Total 8 7 46 40 62 53

20.684 df ; 4 X'  = 0. 600 df = 2
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RLSPONStS 1Ü CÜMPtrtNCV 19: MAINTAIN A PROGRAM OF
SPECTATOR CONTROL AT ALL SCHOOL ACTIVITIES

3
CD

C3.
3"
CD

cB
■ D

IC
aO
3

■ o

3

CDQ.

OC
" O
CD

Essential 1ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 15 25 35 57 9 15 2.83 61 Principals 2 3 12 20 47 77

1 5 3 17 10 56 4 22 2.94 18 Inspectors 1 5 5 28 12 67

4 11 12 32 18 49 3 8 2.54 37 O ffice  
personnel 3 8 13 35 21 57

7 6 30 26 63 54 16 14 2.79 116 Total 6 5 30 26 80 69

4.496 df = 4 X  ̂ = 4. 484 df = 2
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TABLE 40

KtSPUMSLS lu COMPETENCY 20: ESTABLISH
ATTENDANCE ACCOUNTING PHOCEDURES

Essentia]i ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. %

61 3.44

No. % No. % No. %

1 2 8 13 15 24 37 61 Principals 16 26 28 46 17 28

0 0 1 6 8 44 9 50 3.39 18 Inspectors 6 33 8 44 4 22

3 8 6 16 6 16 22 59 3.27
37 O ffice  

personnel 11 30 19 51 7 19

4 3 15 13 29 25 68 59 3.39 116 Total 33 28 55 47 28 24

'  6.956 df = 4 x ' = 1 . 2 5 8  df = 2
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TABLE 41

KtSPONbEb TU CUMPEIENCY 21: ESTABLISH STUUENT CÜNTKOL
AND DISCIPLINARY PROCEDURES WITH THE ASSISTANCE 

OF PARENTS. TEACHERS. AND STUDENTS

3
CD

CD"O
5
Q.C
aO
3
"O
5

CDQ.

O
C

"O
CD

E s s e n t i a l i  ty Procedure

3
(/)■

o'

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 4 7 9 15 46 75 3.62 61 Principals 8 13 18 30 35 57

2 11 3 17 3 17 10 55 3.17 18 Inspectors 9 50 1 6 8 44

1 3 3 8 5 13 28 76 3.62 37 O ffice  
personnel

12 32 11 30 14 38

5 4 10 9 17 15 84 72 3.55 116 Total 29 25 39 26 57 49

4.668 df = 4 X 2 .  14 .047 d f - 4
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KtSPÜNSES TÜ CUMPhlLNCY 22: ÜRGANlZt ANü MANAGE A SCHOOL
PROGRAM WHICH IMPLEMENTS THE SCHOOL PHILOSOPHY

Z5
CD

CD"O
8
Q.
C

aO3
"O
8

CDQ.

"O
CD

Essential 1ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No, t No, % No, % No. % No. % No. % No, %

1 I 8 13 20 33 32 52 3.36 61 Principals 22 36 25 41 14 23

0 0 4 22 2 11 12 57 3.44 18 Inspectors 9 50 7 39 2 11

1 3 12 32 10 27 14 38 3.00
37 O ffice  

personnel 10 27 16 43 11 20

2 2 24 21 32 28 58 50 3.26 116 Total 41 35 48 41 27 23

s 8,810 df ‘ 4 X2 -  3. 697 df = 4
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TABLE 43

RESPONSES TU COMPETENCY 23: SCIIEUULE THE
SCHOOL ACADEMIC PROGRAM

E ss e n tia li ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No, % No. % No. % No. % No. %

û 0 7 11 15 25 39 64 3.52 61 Principals 8 13 41 67 12 20

1 5 2 11 3 17 12 67 3.55 18 Inspectors 8 45 6 33 4 22

0 0 6 16 17 46 14 38 3.22 37 O ffice  
personnel 7 19 25 68 5 13

1 1 15 13 35 30 65 56 3.41 116 Total 23 20 72 62 21 18

= Ü.5Û1 df ; 4 X  ̂ = 10.420 df = 4
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KtSHüNStS 10 COMPETENCY 24: MANAGE HIE
SCHOOL PLANT FACILITIES

8■D
(O '3"
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O
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CDQ.

■D
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Essentia li  ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

1 2 6 10 28 46 26 42 3.30 61 Principals 7 11 31 51 23 38

0 0 3 17 5 28 10 55 3.67 18 Inspectors 3 17 7 39 8 44

1 3 6 21 21 57 7 19 2.92
37 O ffice  

personnel 6 16 18 49 13 35

2 2 17 15 54 47 43 37 3.29 116 Total 16 14 56 48 44 38

3.974 df = 4 X  ̂ = 1. 193 df - 4
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KLSI'üNStS 1Ü COMPETENCY 25: ÜPEKATE THE SCHOOL
WITHIN THE FRAMEWORK OF THE LAW

E ss e n tia li ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No, % No, % No. % No. % No. %

2 3 4 7 22 36 33 54 3.40 61 Principals 6 10 33 54 22 36

0 0 1 6 4 22 13 72 3.61 18 Inspectors 6 33 6 33 6 33

0 0 8 22 12 32 17 46 3 24 37 O ffice  
personnel 6 16 16 43 15 41

2 2 13 11 38 33 68 59 3.57 116 Total 18 16 55 47 43 37

» 5.725 df : 4 X  ̂ = 6. 630 d f = 4
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KhSPONStS TO COMPETtNCY k6: ORGANIZE ANU MANAGE AUXILIARY SERVICES
(CAFETERIA, TRANSPORTATION, HEALTH, AND SAFETY)

E ss e n tia li ty Procedure

■D
CD

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No, % No. % No. % No. % No. % No. %

2 3 15 25 28 46 16 26 2.95 61 Principals 10 16 25 41 26 43

1 6 6 44 6 33 3 17 2.61 18 Inspectors 6 33 5 28 7 39

0 0 8 24 19 51 8 22 2.92 37 O ffice  
personnel 3 8 21 57 13 35

4 3 32 28 53 46 27 23 2.88 116 Total 19 16 51 44 46 40

3.946 df ‘ 4 X  ̂ = 7. 606 df = 4
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KtSPÜNStü TO COMPtTtNCY 27: EVALUATE AUXILIARY SERVICES

Essentia li  ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No, % No, % No. % No, % No, % No, % No, %

2 3 20 33 29 48 10 16 2,77 61 Principals 7 11 24 39 30 49

2 11 11 61 2 11 3 17 2,33 18 Inspectors 3 17 4 22 11 61

1 3 IB 48 14 38 4 11 2,51
37 O ffice  

personnel 5 14 16 43 16 43

5 4 49 42 45 39 17 15 2,63 116 Total 15 13 44 38 57 49

9.488 df 4 X  ̂ = 2, 569 df = 4
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KtSHONStS TO COMPtTtNCY 28: DEVELOP AND IMPROVE THE STAFF
BY ATTRACTING AND RETAINING COMPETENT PERSONNEL

E s s e n tia lI ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. t No. %

1 I 8 13 18 29 34 56 3.39 61 Principals 9 15 28 46 24 39

0 0 2 11 5 28 11 61 3.50 18 Inspectors 7 39 2 11 9 50

1 3 4 11 11 30 21 56 3.40
37 O ffice  

personnel 10 27 8 22 19 51

2 2 14 12 34 29 66 57 3.41 116 Total 26 22 38 33 52 45

X *  - 0.225 df ; 4 X * = 12 .188 d f = 4
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TABLE 49

RESPONSES TÜ COMPETENCY 29: ORGANIZE. COORDINATE,
AND SUPERVISE STAFF ASSIGNMENTS

3
CD

C3.
3"
CD

3■D
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aO
3

O
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&

Oc

Essential 1ty Procedure

Mot
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

Ho. % No. % No. % No. % No. % No. % No. %

2 3 5 8 13 21 41 67 3.52 61 Principals 7 11 31 51 23 38

I 5 2 11 3 17 12 67 3.56 18 Inspectors 6 33 5 28 7 39

0 0 3 8 9 24 25 68 3.68
37 O ffice  

personnel 8 22 15 40 14 38

3 3 10 9 25 22 78 67 3.53 116 Total 21 18 51 44 44 38

X *  •» 1.134 d f ; 4 X '  = 5. 868 df = 4
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RESPONSES TO COMPETENCY 30: ASSIST, ADVISE, COUNSEL,
AND PROVIDE GUIDANCE TO THE STAFF IN 

THEIR PERSONAL AND SCHOOL PROBLEMS

Essential U y Procedure

Not
important

F a ir ly
Important

Moderately
Important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. %

3.39

No. % No. % No. %

1 2 8 13 18 29 34 56 61 Principals 5 8 25 41 31 51

1 5 1 5 6 33 10 56 3.38 18 Inspectors 4 22 3 17 11 61

1 3 2 5 13 35 21 57 3.46 37 O ffice  
personnel 7 19 17 46 13 35

3 3 11 9 37 32 65 56 3.41 116 Total 16 14 45 39 55 47

w
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x" * 1.107 (Jf = 4 X̂  = 7.890 d f = 4
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KtSPONSES TO COMPETENCY 31: IDENTIFY THE NEEDS
AND INTERESTS OF THE ENTIRE SCHOOL STAFF

E ss e n tia lj ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 8 13 13 21 38 62 3.43 61 Principals 8 13 24 39 30 48

0 0 1 6 6 33 11 61 3.55 18 Inspectors 5 28 3 17 10 56

0 0 4 11 11 30 22 59 3.49
37 O ffice  

personnel 5 13 8 22 24 65

2 2 13 11 30 26 71 61 3.47 116 Total 18 16 35 30 64 55

2.573 df 4 X2 = 6. 792 df = 4
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RESPONSES TO COMPETENCY 32: FOSTER AND
MAINTAIN STAFF MORALE

3
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E ssentia li  ty Procedure

%

C/)(g
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Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service in -serv ice Experience

No. % No, % No. % No. % No. % No. % No. %

1 2 8 13 12 20 40 66 3.50 61 Principals 7 11 11 18 43 70

1 5 1 5 5 28 11 61 3.44 18 Inspectors 4 22 7 39 7 39

0 0 3 8 5 14 29 78 3.70
37 O ffice  

personnel 6 16 9 24 22 60

2 2 12 10 22 19 80 69 3.55 116 Total 17 15 27 23 72 62

2.930 d f = 4 X * = 6. 105 df = 4
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KtSPÛNStS TÜ CÜMPtIhNCY 33: tVALUATt SCHOOL PERSONNEL
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E ss e n tia lI ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-servi ce In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

0 Û 8 13 33 54 20 33 3.20 61 Principals 15 25 33 54 13 21

0 0 0 0 11 61 7 39 3.39 18 1 spectors 5 28 5 28 8 44

1 3 5 13 18 49 13 35 3.16
37 O ffice  

personnel 14 38 18 49 5 13

1 1 13 11 63 54 40 34 3.24 116 Total 34 29 56 48 26 22

s 3.274 df ; 4 X  ̂ = 8. 631 df = 4
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RESPONSES TO COMPETENCY 34: KEEP TEACHERS AtiREAST
ÛT CURRENT EDUCATIONAL IMPROVEMENTS

3
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Essential U y Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

1 2 8 13 20 33 32 52 2.70 61 Principals 5 8 38 62 18 30

0 0 2 11 6 33 10 56 3.44 18 Inspectors 3 17 10 55 5 28

1 3 6 16 IB 49 12 32 3.11
37 O ffice  

personnel 7 19 19 51 11 30

2 2 16 14 44 38 54 4/ 3.29 116 Total 15 13 67 58 34 29

X* » 4.526 df 4 X2 « 2. 790 df - 4
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TABLE bb

RESPONSES TO COMPETENCY 3b: ENCOURAGE TEACHERS
TO PRACTISE CREATIVE ANU INNOVATIVE TECHNIQUES
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Essential 1ty Procedure

Not
Important

F a ir ly
Important

Moderately
important

Very
important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

1 2 7 11 20 33 33 54 3.39 61 Principals 13 21 32 53 16 26

0 0 1 5 3 17 14 78 3.72 18 Inspectors 1 6 8 44 9 50

1 3 5 13 17 46 14 38 3.19 37 O ffice  
personnel 4 11 22 59 11 30

2 2 13 11 40 34 61 52 3.38 116 Total 18 16 62 53 36 31

» 7.915 df 4 X  ̂ = 6. 094 d f = 4
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RESPONStS TO COMPETENCY 36: INVOLVE illE bCllUOL STALE IN
THE DEVELOPMENT AND RE-EVALUATION OF EDUCATIONAL 

GOALS AND OBJECTIVES

Essential 1ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 7 11 22 36 30 49 3.31 61 Principals 6 10 35 57 20 33

0 0 1 5 7 39 10 56 3.50 18 Inspectors 1 6 9 50 8 44

1 3 6 16 11 30 19 51 3.30 37 O ffice  
personnel 8 22 19 51 10 27

3 3 14 12 40 34 59 51 3.34 116 Total 15 13 53 46 38 33

1.978 df = 4 X'  = 4. 718 df = 4
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RESPONSES TO COMPETENCY 37: PLAN ANÜ EVALUATE THE
INSTRUCTIONAL AND CURRICULAR PROGRAMS WITH THE 

ASSISTANCE OK TEACHERS, AND STUDENTS

Essential 1ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. X No. .%

2 3 10 16 22 36 27 44 3.21 61 Principals 31 21 28 46 20 33

0 0 4 22 10 56 4 22 3.00 18 Inspectors 9 50 5 28 4 22

1 3 7 19 16 43 13 35 3.11
37 O ffice  

personnel 4 11 23 62 10 27

3 3 21 18 48 41 44 37 3.15 116 Total 26 22 56 48 34 29

3.280 df ; 4 X2 = 12 .109 df = 4
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KL5PÜNSES TO COMPETENCY 38: ASSESS PROGRAM NEEOS
INVOLVING TEACHERS, AND STUDENTS
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Essential U y Procedure

Not
Important

F a ir ly
Important

Moderately
important

Very
Important

Mean Pre-service In-serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

1 2 15 25 24 39 21 34 3.07 61 Principals 5 8 35 37 21 35

0 0 1 6 13 72 4 22 3.11 18 Inspectors 4 22 5 28 9 50

2 5 8 22 17 46 10 27 2.95 37 O ffice  
personnel 6 16 16 43 15 41

3 3 24 21 53 46 35 30 3.01 116 Total 15 13 56 48 45 39

6.977 df = 4 X* = 6. 287 d f = 2
00
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KESPÜNSES ro COMPETENCY 39; PHUVIDE CUHRICULAK 
AND INSTRUCTIONAL LEADERSHIP
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E ss e n tia li ty Procedure

Not
Important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service . In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

1 2 9 15 18 29 33 54 3.36 61 Principals IB 29 23 38 20 33

0 0 0 0 8 44 10 56 3.56 18 Inspectors 8 44 7 39 3 17

1 3 6 16 11 20 19 51 3.30 37 O ffice  
personnel 10 27 16 43 11 30

2 2 15 13 37 32 62 53 3.37 116 Total 36 31 46 40 34 29

X* - 4.325 df = 4 X  ̂ = 2. 697 df “ 4
(/)
o'
3



CD■D
0 Q.

1

■D
CD

%
Ou

I T
CD

8
5
C5-
I T

TABLE 60

KtSPONStS m COMPETENCY 40: SUPERVISE ANU COORDINATE
EDUCATIONAL PROGRAMS AND EXPERIENCES
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E ss e n tia li ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

2 3 8 13 28 46 23 38 3.18 61 Pi incipals 6 10 33 54 22 36

1 5 1 5 5 28 11 61 3.44 18 Inspectors 5 28 6 33 7 39

0 0 5 13 14 38 18 49 3.35 37 O ffice  
personnel 4 11 23 62 10 27

3 3 14 12 47 15 52 45 3.28 116 Total 15 13 62 53 39 34

3.412 df = 4 X  ̂ = 6. 277 df = 4
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RESPONSES TO COMPETENCY 41: EMPLOY PROEESSiONAL RESEARCH
TECHNIQUES AND FINDINGS IN THE SOLUTION 

OF EDUCATIONAL PROBLEMS
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Essentia li  ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean P re -se rv ice In-serv ice Experience

No. % No, % No, % No. % No. % No. % No, X

5 8 14 23 29 48 13 21 2.82 61 Principals 17 28 30 49 14 23

0 0 6 33 6 33 6 33 3.00 18 Inspectors 9 50 5 28 4 22

4 11 11 30 18 49 4 11 2.59 37 O ffice  
personnel 8 22 12 32 17 46

9 8 31 27 53 45 23 20 2.78 116 Total 34 29 37 32 35 30

y}  » 6.297 df ' 4 X  ̂ = 10 .349 df = 4

•t- U *
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TABLE 62

RESPONSES TO COMPETENCY 42: INITIATE LONG-RANGE PLANNING
PROCEDURE INVOLVING TEACHERS ANU STUDENTS

Essential 1ty Procedure

Not
important

F a ir ly
important

Moderately
important

Very
important

Mean Pre-service . In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

3 5 10 16 28 46 20 33 3.07 61 Principals 8 13 27 44 26 43

0 0 4 22 9 50 5 28 3.56 18 Inspectors 2 11 7 39 9 50

1 3 15 41 12 32 9 24 2.78 37 o f f ic e  
personnel 6 16 14 38 17 46

4 3 29 25 49 42 34 29 2.97 116 Total 16 14 48 41 52 45

6.057 df 4 X* = 0.717 df = 4

LnO
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RtSPÜNSES 1Ü COMPETENCY 43: INITIATE AND
ENCOURAGE PROFESSIONAL RESEARCH
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E ss e n tia li ty Procedure

Not
important

F a ir ly
Important

Moderately
important

Very
important

Mean Pre-service In -serv ice Experience

No. % No. % No. % No. % No. % No. % No. %

5 8 19 31 26 43 11 18 2.70 61 Principals 5 . 8 25 41 31 51

1 5 4 22 10 56 3 17 2.83 18 Inspectors 3 17 6 33 9 50

6 16 12 32 16 43 3 8 2.59
37 O ffice  

personnel 7 19 17 46 13 35

12 10 35 30 52 45 17 15 2.64 116 Total 15 13 58 50 53 46

3.501 df = 4 X * =  4. 075 d f = 4
(/)
o'
3
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