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. An Examination of SAFARI

effort between the Westfield-Wash-
ington and Marion-Adams School
Districts, two neighboring districts
located north of Indianapolis, Ind,
These districts combined resources .
to: develop a program’ manual, to.
provide inservice training for staff
members, and to provide education '
for the community. - :
‘At-risk behaviors Imw, no boundv
aries, and the importance of an
effort between neighboring commir-

21.9 percent of the class of 1988
indicated they first used alcohol
in grades 7 or 8

' 24 percent of students used mari-
-juana prior to high séhool, and 23
percent during high school :
The United Stateg leads all devel-
oped countries in teenage births
-and azbortions

56 millien American f'quhcs
indicated alcohol-related prob-
lems, with incidents of chiid

| Tlps for Implementmg a Student
_Asszstance Program

By Van E' Cooley

Naﬁmai Infarmation Center
for Servics Leaming
1534 Bulord Ave, Room Rgd

Here's how two neighboring school

L Payl, MW BEI0E-S

districts combined resources to
g develop a program for at-risk

¢ sludents. The program proved
successful and now operaies
countywide.

abuse reported by 41 percent of
the families
30 to 40 percent of females and 9
to 11 percent of males have been
sexually abused by the age of 18
‘The rate of serious erimes has
increased 11,000 percent since
-1950.
These statistics provide insight
into the range of problems that
teachers and administrators now
ce. Teaching and learning are
hibited by problems students
ring to school, and educators are
rced to assume the role of the
tended family and address prob-
lams that once ware the responaihili-
ty of the family.

tudent assistance programs are
mechanism to provide students
ith support and direction. SAFARI
tudent Assistance For At-Risk
dividuals) is a nationally-recog-
zed, comprehensive, K~12 pro-
am that addresses drug and alco-
ol use, sociological concerms,
nflicts experienced by students,
d at-risk behaviors that interfere
ith academic success.
'SAFARI began as a cooperative

A look at the demographics and other related statistics
reveals that today’s students come to school with Imany socio- |
logical and psychological problems that affect academics, stu- -
-dent behavior, attendance, and the general operation and .
management of schools. These problems include:

* One of every two marriages occumng since the early 1970

generally ends in z divorce

oo 24 percent of youngsters under 18 currently live with one
parent

= Nearly 70 percent of youngsters in a single parent situation

.. live with the mother ‘

. * 51 percent of women return to the labor force before their -
child reaches the age of one

* Nearly one of every six families with related children were

. living in poverty in 1987

¢ Nearly 16 percent of children livein a stepfamﬂy

® Suicide is the second largest killer among persons 14-25

Van E. Coofey is assistant superintendent, Westfield Washington
Schools, Westfield, Ind.
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nities cannot be overstated. The
SAFARI program expanded county-

wide, with six school districts now .

Worlung together. Although pro-
grams in these districts differ, there
is a cooperat1ve effort in the use of

local resources and networkmg of S

student act1wt1es

SAFAR{ Overwew e

SAFARI serves as an umbrelia sup— 3
portmg and coordinating other stu-
dent services offered in the West-

field School District. It does not
circumvent existing policies or
muridelines, but works in conjunction
with student services to provide a
mechanism to address the needs of
at-risk students. :

SAFARI con51sts of six baszc com-
ponents built aro_und prevention,
education, and intervention. These
components include adept-a-feacher,
support groups, parent education,
staff development, student activity
clubs, and peer facilitation.

A SAFARI coordinator is respon~
sible for the daily operation of the
program: The coordinator serves as




a resource person and facilitator for

all SAFARI activities. Implerhenta-

tion and management of SAFARI

. components is the responsxbzhty of
: buﬂdmg level core teams.

i Core teams are ‘composed of

' _-teachers counselors, school nurses,

and administrators from each of the
. three buildings. The role of the core
.+ team is to réview student referrals,
. assess the needs of the referred stu-
.. dent; and match the student with
the appropriate program compo-
nent. Student progress is monitored

by the core team, which meséts on a
regular basis.

The core team also serves as a
‘board of directors, reviewing policies
and procedures, and addressing
building level problems. The SAFARI
coordinator works closely with core
team members in the implementation
- -of SAFARI components. With the
. exception of the SAFARY cosrdinator,
= a1l other participants in the program
. are voiunteers

| _Adopt~a—Teacher o

- One’ of the most 1mportant compo—

- nents in the SAFARI program ig

. adopt-a-teacher. Adopt-a-teacher

.involves providing students with

self~concept enhancement activities

from a teacher and/or statf member
on a regular basis.

Personal contact is something

that occurs in schools every day, and

. in every school there is one signifi-

‘cant adult who is important to a par-

- - ticular student. The adopt-a-teacher

~concept formalizes this contact and

strengthens the chance of student
“success in academic areas by pin--
_ pointing specific student needs and .

providing support.’

8%  At-risk behaviors
have no boundaries,
and the importance
of an effort between
neighboring
communities cannot
be overstated.

The adopt-a-teacher concept-

allows students to identify several
staff members with whom they

would feel comfortable, matches stu-

dent needs to the skills and back-
ground of one of those staff mem-

- bers, and provides support/resources -
for the teacher. Program guidelines '

suggest a minimum of one contact *
hour per week for a teacher/student

" pair. Teachers and staff members -
meet with students before school,
‘after school, during tunch, and dur-

ing preparation periods. Adopt-a-
teachers are provided with ongoing
training and support. Feedback -

from the adopt-a-teacher and stu-
dent is required.

Taking a student out of the class-
room may cause conflict with some

teachers. Westfield teachers were |

surveyed to determine teacher pref-
erence for the most convenient time
for students to leave class. The mes-

sage to teachers and staff members

must be that significant learning will
not occur if 2 student has problems
or concerns that are not being

stand that student problems and con-

inhibit academic progress, they will
more likely be willing participants.

'_u[oport Groups

‘second program component is
upport groups. Providing students
 forum to discuss problems and
_ oncerns in a safe, appropriate envi-
-T()nmr ni inn mnjor program gonl,
‘Support groups are groups of stu-
‘dents meeting with trained facilita-
ors to discuss common problems
nd concerns..Support groups pro-
ide students with information and
“skills for decision making, problem
solving, and conflict resolution.
roups are based on student needs
nd facilitated by two trained
dults. Group leaders may be coun-
elors, teachers who have been
rained in specific areas of interest,
r professional staff members on
oan from outside agencies. '
-+ Groups conducted in the West-
“field Schools have dealt with topics
“such as self-esteem for retainees,
comfort for new students, bereave-
‘ment, divorce, pregnancy and young
~mothering skills, eating disorders,
insight drug/alcohol discussions,
-and recovery/after-care. Support
:groups provide an appropriate
avenue for peer discussion, explo-
_ration, and clarification of values
.and behaviors. :

addressed. When teachers under- -

flicts lead to disruptive behavior and. '

Parent Education

Parent educatlon is a key SAFARI
component. Providing support, edu-
cation, and 'dec:lsion—makmg skills to
students will have little effect if the
student réturns home at the end of
each'day to a negativé home envi-
ronment. Most parents want to do
what is best for their child, but

many do not possess the knowledge

and sklﬂs to be strong, assertive role
models. SAFART provides parents
the opportunity to enhance parental

knowle&ge and skills through sever»’-..;"l"'

al avenues,
Providing parents useful informa-

tion in reference to at-risk behavzors -

is an important first step. Each par:
ent in the Westfield district was
mailed a SAFARI parent handbook.

- The handbook provides an overview

of the program, program goals, a
policy statement, program defini-
tions, an alternatwe to expulszon

policy, substance abuse warning -
signs, a discussion of prevention

techmques and a hst of referral E

agenmes

" Another ed{lcatlonal component 1s_ o :
the SAFARI parent newsletter. Par-"
ents are mailed a quarteriy newslet-

ter that updates parents on SAFARI

actmtles The newsletter promotes -

awareness of at-risk behaviors and
provides cther useful information.

Core team members. and teachers
working with students are often fea—
tured in the newsletter.

.Community programming is used
to build parent awareness of and

. confidence in recognizing and

addressing student at-risk behavior.




The program, SAFARI Saturday, a
morning of professmnal}y led work-
-shops concermng needs determined
by survey, is only one cxample of this
approach. Such programs earn credi-
'mhty and establish the school a5 &

" resource when planning includes. -

_ complimentary breakfasts and local
“celebrities” such as an anchor of the

_ Iocai television news station.
... The most comprehensive effort of
T parenf; educatlon has been the' cr1s1s—
based parent conference. This con-

- cept involves school officials taking a’
- major role in matchmg parent/famﬂy _

. needs Wlth ‘the appropriate resource.
The uccess of this concept is based

ate lis g of available: Tesources.
_Another parent education service
s the“Active Parentmg Classes.”
- ActWe Parentmg is a‘packaged pro-
gram composed of videotapes and
- parent workbooks. This interactive
program prowdes parents with infor-
__ma‘_cl_on to improve parenting skills
;. and a support group to discuss simi-
~lar problems and concerns. The
- Active Parenting Class consists of six
two-hour sessions. The success of
Active Parenung can be seen through
Z contmued intéraction’ among group
members! Members of active parent-
,mg‘classes continue to méet and dis-
s muﬁlal problems :

AFARI Student Actmty Clubs

AFARI Actlwty Clitbs are cocurrie-
lar activities developed to comple»
entithe program. The major pur-
‘pose of SAFARI club is to promote a
‘drug/alcohol-free environment.

_actions student should take if offe
“alcohol or drugs. A third part of

“on ob}em 1dent1ﬁcat1on and an up— :

speaking on wellness; individual

cussing the importance. of seat bel
‘use; representatives from Iocal ut

.and alcohol abuse. Games and
ational activities are often part
16!SAFARI agenda. Refresh-
ts provided by parents are
at the conclusion of the for-

lated into a reduction in the num
of students using drugs (Johnste:
O’Malley, and Bachman, 1989): Th
elementary, middle level, and h
schools all have SAFARI clubs.

. In the elementary school, SAF.
club activities begin with the “Ju
Say No Pledge.” Normally, three sin
ulation activities focusing on-di
sion making are provided. The f
activity focuses on aleohol/drigs

iddle level SAFARI clubs meet
kly during an activity period,
monthly at an after-school meet-
irst semester activities are
ormational, focusing on'making’
ents aware of school resources.
ituations middle level students
ace are discussed.. Second
ester activities stress building
isapproval for drug/alcohol
The message conveyed is that
are fun and fulfilling activities
do not require drugs or alcoho}
elo;ament of a no-use value is
mely important.

‘program is an outside speaker.

* SAFARI activities
provide students the

ZPPOI'tunlty to AFARI activities provide st udenla

1SCUSE concerns an oppertunity to discuss concerns
to work through d:to work through school/family
school/family blems. Involvement with the coor-
‘problems. tor and core teara members is an

portant foundation for the trusting
ationship needed in identifying

ents with needs and encouragmg
- Topics presented at the elemen

tary SAFARI club have included ¥
resentatives from the Americ
Lung Society focusing on the harm
tobacco use; hospital personne

The high school SAFARI club isa
urricular activity that providés a
ber of social and community
ivities for students. One student
) _ _ ivity is the SAFARI Care Core.
from the Safety Task Force'd
aining, and must serve the comymi-
ity at least four hours per monih.
ny students are trained as peer
ilitators and work with SAFARI
Jubs at the clementary and middle
els. Other students volunteer

ty companies speaking on safety
the home; firemen discussing honig
escape routes in case of fire; and a
professional athlete speaking o

'1ghgschool students are provided

time at the elementary school, pro-.

.viding. posmve role models for mdi_ o

vidual students or small groups.
Members of the high school
SAFARI club also serve as a liaison o
the Hamilton County Youth Council,
which is composed of student repre-
sentatives from six area schools. The
purpose of the Hamilton' County Youth
Council is to promoéte drug/ alechol-

free social acﬁvities__county__Wide. TR RS

Peer Fac:htatson o

Peer facﬂltatzon is 1mportant to any

student'assistance program. Peers -
who serve ds role.models, group " -
facilitators; peer tutors; and teach~ .
“ersin regularly scheduled: classroom Sl

activities strengthen the younger

students’ resolve to'adopt healthy _"-_f:'.;-_j:;:.

life choices. SAFARI uses both “role’
model” and “at-risk” type student

facilitators. Success of this compo- .~

nent lies in careful screening, train- -
ing, monitoﬁng,and scheduiing. RSO

1mpiementmg a Program

Procedures foﬂowed m mpiementlng'._i.___ L
a student assistance program will; to TN
a large extent, determine if the pro- - -
gram will be successful. Student = °
assistance programs in most schools -

are voluntary programs; and teach- -

ers, staff, and commumty members
‘must have inpiit into’ program devel-
‘opment-from the start:Staffand -

cominunity members miust foel there
is a need for such a program. © . -~

= Administrators, teachérs; and par- -
ents munt realize that there are no
quick solutions for student misbehav-




‘ior, and that positive modification of
‘student behavior will take time.
-There are nine steps local school dis-
(tricts can take to ensure success.
They are needs assessment, forma-

- tion.of a community advisory group,

staffi inservice, material development,
-jm—house insetvice on-use of materi-
-als, implementation of SAFARI con-
“Cepts, recognition, consensus build-
ing, and planned evaluation.

1. Needs Assessment

- The first step in developing a |

'SAFARI program is to determine if
-there is a need for studeént assistance

programming. The procedure is

accomaplished through surveys, inter-
views, examination of records, and
other, data collection methods. An
assessment can normally be conduct-
-ed in a short period of time. Student

drug and alcohol abizse patterns,
-student absenteeism, dropout rates,
‘behavior, suicide, and academic
progress in the Westfield school dis-
“trict were examined. Information
pertaining to single parent homes,
latchkey children, and percentage of
student body qualifying for free

“mation was tabulated and the need
for a progran estabhshed

2. Formatwn of a Commumty Advz~
“sory Group- ..

Community advisory group mem-
ers were students, parents, law
rcement'personnel a'local attor-

‘d':aamm:&strators ThJs group
1 the_ needs assessment

lunch was also reviewed. The infor- -

developed a policy statement, and
examined several program options.

Other schools with student assis-
tance programs in operation were
visited. Members of the committee
reviewed literature.and collected

- data on program options, Once a

decision was made to implement a
student assistance concept, a pre-
sentation wag made before the
Board of Trustees.

3. Comprehensive Inservice for
Teachers and Administrafors
‘Eight teachers who were involved

in researching the student assis-

tance concept attended state and
national conferences. These teachers
returned with a great deal of infor-
mation on program development.

Each teacher assumed a specific

area of responsibility in developing

parent and teacher handbooks.

These teachers, representing each of

the three buildings, became charter

members of the district core team. A

consultant who had worked with

other school districts in implement-
ing a student assistance program
was hired to provide insight and
program direction. Three inservice
days were selected, and all teachers
in the Westfield-Washington School

District were invited to participate.
Substitutes were hired and inser-

vice activities were held during reg-
ular school hours. Approximately 85
percent of all staff members atiend-
ed the student assistance inservice
training. Local news media repre-
sentatives and members of the par-
ent advisory group also participated
in the {raining sessions.

administrators are encouraged to
attend state and national confer-

. ences on drug/alcohol abuse, suicide,
pregnancy, divorce, and other appro-
. priate topics. Teachers and adminis-
. trators returning from conferences

meet with core teams and dissemi-~

- nate information and resources.
Conference participation has .
. been a reward for teachers and
_administrators who have volun-

teered extra hours working on the
‘program. Many area hospitals and
drug treatment facilities provide

“educational programs at no cost to

school districts. It is recommended
that a substantial part of the at-risk

- 'budget be earmarked for trammg

and development.

4, Material Development .
The SAFARI program addresses
many sensitive issues. Teachers,

o administrators, and staff members
_ who participate must be knowledge-
able, and the program must have

established procedures for program

. operation and decision'making. One
© mistake can destroy program credi-

bility; therefore, care and time are
necessary in developing policies and
procedures. Written policy and pro-
cedures cannot be overemphasized.
 Information pertaining to the
SAFARI program should be packaged
in a teacher handbook. This docu-
ment should provide information on
student. referral, identification,
follow-up procedures, parental com-
munication, and student tracking

~forms. Information on the adopt-a-

~ Inservice and faculty development -
are ongoing activities. Teachers and

teacher concept and support group -

procedure should also be included.

' The teacher handbook’ shonld also

contain sugges‘ced group activities
and materials o be’ used with

" adopt-a-students. Guidelines for stu-
dent assistance activities are specific,

and record keeping and evaluation

forms should be provided. This docu- - :" :
ment helps to promote and mamtam o

program credibility. e
Parents must also be informed of
the purpose and nature of student

assistance programming prior to pro- -

gram implementation. It is recom-
mended that a parent handbook be
developed and distributed to parents

and the community before the pro- -
gram is initiated. Westfield-Wash- -
ington and Marion Adams core:
teams Jomﬂy developed a compre- . .
" hensive parent handbook. Commuri-
cation with parents and community

in the Westfield-Washington school

district has continued:througha -
SAFARI parent newsletter This doe-.
ument provides parents ongoing pro-
~gram. information and suggestmns R

for effective parenting. -

Extra time and effort in matemal' =

development are essential. The
“Medium Is the Message,” and com-
prehensive, polished documents
result in program credl’oﬂlty

5. In-House Inservice on Use of

Materiuls -
- Step five involves conductmg an

inservice on use-of the SAFARI-

teacher handbook. Each teacher and

staff member should be provided a’
handbook, and inservice sessions
held. to dlscuss procedures Wlth .




teachers. The importance of follow-
ing guidelines listed in the hand-
bock should be emphasized. Teach-
ers-are asked to record problems
they have implementing the pro-
gram manual and to share these
- concerns with core feam representa-
tives. Modifications can then be
made based upon feedback. The
- ongoing nature of this process is
- unportant to program success.

6. Implementatwn of SAFARI Con-
cepts.
““Adopt-a-teacher and support
groups were the first concepts to be
implemented on Westiield-Washing-
" ton. SAFARI clubs and parent infor-
mafion programming were soon
~‘established. Program awareness
- encourages families in need to seek
..support. Theserious natire of those
_ needs requires Tesponsible: ‘program

. tive taken by the Westfield-Wash-
- ington School District was that “it
- was better to do a few things right,
. than a lot of things wrong.” In the
. “beginning, emphasis was placed on
- adopt-a-teacher and support groups.

7 ‘Recognition for'\ifeac'he'fs'an'd Staff .

Who Participate in SAFARI
- SAFARI, a voluntary program
unplemented with' less than $30,000,
dopends on teachers, stafl munbcm,
. and parents who Volunteer time to
. work with students. It is critical that
tedchers, parents, and administra-
tors receive as much recognition for
their. efforts as possible. SAFARI
ersonnel must be recognized at
) ':'l‘board meetings Iuncheons

planningand growth The perspec-

who have worked to make the pro-
gram a suecess must be rewarded. for
their contributions. Recognition may
be informal, but it must be continu-
Ing and consistent.

8. Consensus Building

* This involves marketing and
enguring that core team members,
teachers, parents, and community
members have ownership in the pro-
gram. Comprehensive public rela-
tions must continue with the news
media encouraged to cover special
events. Presentations are made to
the parent-teacher organization and
civic groups, and parent volunteers
are asked to assist and supervise
SAFARI activities.

The SAFARI program, in two and

a half short years, has become the
most recognized and c¢redible pro-

‘gram in the Westfield-Washington
Schools.  The fact the program
-attempts to positively meet the
-needs of students, parents, and the

community has led to acceptance

 and support. However, this accep-

tance and support requires the mar-
keting of an awareness that a recog-
nized change in student hehavior
does not immediately follow the
implementaticn of a etudent assis-
tance program. Student assistance
programs address many senritive,
complicated topics, and the modifica-
tion of student behavior takes time.

One of the most important aspects
in consensus building is the SAFARI
coordinator. Program credibility and
the credibility of the coordinator go
hand in hard. It is important that
the SAFARI coordinator be organized

and child-centered, possess common
sense and strong communication
‘skills, be available to the commumnity,

and, most of all, be 2 people person. -

8. Program Evaluation

Evaluation procedures should be
established prior to implementing a
program. It is important to evaluate
each program component and activi-
ty. Each program component is eval-
uated by student, teacher, and
adminisirative participants. Stu-
dent grades, attendance, and behav-
ioral patterns represent criteria
used to assess changes in student
attitude and behavior.

Westfield students in grades 6
‘through 12 are given a drug/alcohol
survey each year. Survey results are
used to document changes in use,
perceived usage, and attitudes con-

cerning usage. The survey provides a . = ;0o ‘counseélors and therapistsin

“{nified student, ‘parent, counselor, -
- and school approach in the matters of © -
_ ~mcomg1bﬂ1ty, Jow self-esteem, lack of
- mnotivation, drig/ alcohol abuse; poor -
social skills, and other behaviors not -
o prewously addressed in the system- .
administrators, and staff. A 95 per- - gg;, A}gagnAB? Apﬁf,zzlé ;’;Z:Ziiie?;
- ig'also the success most difficult to
: document the ¢hange of attitude tak- .
- “ing place throughout the Westfield -

basis for continuing program’ assess—_ O

ment and modification.

Impact of SAFARI

SAFARI has resulted in a more stu-j .

dent-centered approach by teachers,

cent involvement of teachers and
staff in the adopt-a-teacher program

‘reflects program acceptance. More

than 62 percent of the students per-
ceive SAFARI as being for all stu-
dents, and not just a drug/alechol
program. In addition, more than 25

percent of the students stated they

knew of someone helped through
SAFARI. Nearly 60 percent of the

students reported that SAFARI had
encouraged less drug/aleohol use, -

and more than 59 percent of the stu- -
dents suggested SAFARI had made

it easier for students to be accepted

in schocl. : L

- SAFART’s success must also be .

measured by the increased requests .
for help. The program has respond-
ed to a seventh grade student’s
report of parent usage, a third grade -
student’s concern of an-aunt’s pos- . .

session of what the student per- -

ceived as cocaine;a landlord’s report -
of suspected zlcohol abuse and child

neglect, a family’s request to help an . .
elementary age brother and sister’

through a father’a arreat for DWT
and the family’s confrontation with
his aleoholism; and a father’s deci-
sion to confront his son about truan- .
cy and related chemical abuse. .. -
- SAFARI counts dmong its success-:
es a'strong working relationship with 5

commmn{.y

Conclusmn B

'Student asszstance Programs may :
- not be the solution for all the prob-

“lems students bring to school; how- :
_-ever, student assistance pregrams :
prowde a cost effectwe framew ork i




for addressing student behaviors
that affect the general operation
and management of schools. The
SAFARI program discussed here is
an attempt to address causes rather
than symptoms of student misbe-
havior. Schools, as a microcosm of
society, must address the problems
that affect society. Student assis-
tance programs provide a progres-
sive, aggressive approach to improv-
ing the educational environment.
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