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‘This paper locuses on the role of experiential learning as a component of
human growth and human and social service education. Employing student
development theory as a unilying theme, relations between experiential
learning, personal development and human and social service education are

expiored.

Writing on the preparation of the human
service professional, Gartoer {1976) has
argues that -an effective transfer of class-
room learnings to field settings requires a
careful delineation of what can be best
taught/learned in the classroom, what can
be best achieved at the work sitc, what
learnings best stem from practice, or from
theory, and how the two can best be inter-
connected.  More recently, Brittingham
and McKinney (1987) have addressed this
same concern within the undergraduale
human service curriculum; specifically, they
ask how classroom learnings can most ef-
fectively transfer to field settings. In this
paper we examine experiential-applied
learnings in human growth and develop-
ment, suggesting the relevance of student
development theory as a focal point for the
articutation and infegration of professional
development in human and social service
education.

Human Service 1deology and
Human Service Education

Basic competencies in human service

education, which include knowledge of sub-
ject matter, practical skills and anzltical
abilities, arc cssential components {or pro-
{essional preparation (Cherault and
Burnford, 1978). Here both theory and
experience serve as dual educational guide-
post for defining competencies to be ac-
quired. Yet, this integration of theorv and
application places additional demands/ten-
sions on the learner. Specifically, the stu-
dent must come 1o lerms with the inkzrent
conflicts between professional ideal: and
goals and their varied applications; he/she
must adopt a pluralistic approach to human
services management praclice, one which
will enable her/him (o value diversity in
persons, while operating within established
conceplual frameworks. A pluralistic per-
spective requires an awareness of th: dif-
ferences in various approaches o distinet
issues and needs, as well as knowlkedoe of
consensually-derived principles for zffec-

tive application. As such, students ¢f hu- .

man and social service education are chal-
lenged by the value-laden demands of their
mission. Moreover, their ability to appreci-
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ate, ani willingness to deal with value
premises and their considerations, be-
comes zn important component of their
educaticnal experience.

Hum:n services ideology, which under-
lies the zctivities of the human service prac-
tioner, ivolves the application of skills
predicaizd upon basic conceptual premises
(Chenatit, 1974). These include the basic
values w2 hold about people (viZ, the role
of indezendence and interdependence of
individuzls in society), our willingness/abil-
ity to act independent of authoritative ex-
pertise, our sense of accountability to oth-
ers, bota in fiscal and programmatic mat-
ters, our willingness to share responsibility,
our reccznition of the need for integrating
(rather than segmenting) services, our abil-
ity/willizgness to extend our knowledge/
activities to many target groups, both those
familiar. as well as those new, our involve-
ments iz systems approaches, and our con-
tinual scarch for alternative service models,

Student Development Theory - Integrating
Persona. Growth with Professional
Development

Studzat development theory preseats a
unique ‘ocus for examining how students,
through experiential-field learning oppor-
tunities, are able lo meet personal develop-
mental goals which, in a broader sense,
parallel human service learnings. Three
madels which suggest the relevance of ex-
perientizl learning to human services edu-
cation imclude the writings of R. Heath
(1964), W. Perry (1970) and A. Chickering
(1969; 1976). Each of these authors discuss
student growth, based on a developmental
view of emerging maturity.

In Heatl’s theory, the student learner
evolves over three levels of development
(low, madium, high)., Students at the low
maturity fevel appear to be narrow think-
ers, afrzid of risks, are externally controlled

and lack a clear awareness of themselves

7

and others, Students at the medivm matur-
ity level are more capable of meeting daily
tasks and are better able to cope with dif-
ferences in other people; further, thoughts,
behaviors and feclings are more ccherent
and better integrated. The student is also
now maore accepting of him/her. self. Stu-
dents at the high maturity level have at-
tained an acceptance and appreciation of
individual differences. Moreover, they are
less afraid of the complexities and diversity
within their world and are able to meet
tasks with competence. For these students,
the development of maturity is accompa-
nied by a clarification of purpose (Chicker-
ing, 1976).

Perry’s theory focuses on the student’s
changing social, moral and cognitive views
of his/her world within an evolving struc-
tural framework. In this context, students
pass through 9 stages of development, be-
ginning with dualism (stages 1 and 2), in
which students view the world in black-
white terms. Al this stage answers are ei-
ther right.or wrong; there appears to be
only one right answer to a problem; state-
ments or judgments are usually made with-
out evidence, and what appears in print is
viewed as embodying truth. In essence,
students act through appeal to authoritative
expertise {Chenault, 1974), During mudlti-
plicity (stages 3 and 4) students’ view of the
world is based on the recognition that there
is not only more than one answer to a prob-
lem, but that all answers are equally valid.
Here students feel that they have a right to
their opinions, as do others, whether they
are based on fact or belief. Over time
students acquire a sense of relativism
(stages 5 and 6) where they recognize that
knowledge does not exist in an absolute
sensc, but is contextual and relative, Such
students tend to see a problem from all -
sides. As such, relativists often have diffs-
culty making decisions because they can
now see the many varied alternatives to 2




single issue/problem. Still later, students
may achieve commitment in relativism
(stages 7-9). At this stage students inte-
grate personal identity and social purpose
through the performance of trails and
tasks, such as those afforded by experiential
learning opportunities, which enable an ac-
tive affirmation of self through recognition
of individual responsibility in a pluralistic
society.

Chickering’s (1969; 1976) views add a
further dimension to our understanding of
student development. - In this theory the
growth process is segmented into distinct
psychosocial phases, cach amplified upon,
over time, by the challenges for personal-
social integration created by increasing
tasks/demands for maturity. In part, these
demands cali for an expansion of caring
As Chickering (1976) notes, growth in car-
ing implics a “transcendence of the egocen-
trism that is natural in childhood and often
prominent, and not entirely inappropriate,
in adolescence” to an extended sense of self
whereby “the welfare of another person, a
group enterprise, or some other valued ob-
ject becomes as important as (or identical
with) one’s own welfare”.

Several common clements characterize
the ideas of Heath, Perry and Chickering.
These include recognition of the develop-
mental process as a foundation for the
understanding and charting of student
growth over time, awareness of the stu-
dent’s persona! commitment to ideological
issues as a cuiminating consequence of
her/his experiences, the realization of stu-
dent growth as a multidimensional eater-
prise and the acknowledgement of experi-
ential learning endeavors as forming a criti-
cal foundation for the synthesis of personal,
social and communal interests.

Experiential Learning, Student Involvement
and Training in Himan and Social Services

Experiential learning refers to learning
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characterized by chaages in judgement, at-
titude, feelings or skills acquired through
direct participation iz an event or series of
events. While events which typify an expe-
riential learning context often vary in form
(e.g., volunteer serviczs to the elderly, read-
ing to the blind, an internship at a hospital)
they usually share saveral common ele-
meats, including the idea of active partici-
pation and most often, the engagement of
activities associated with the performance
of some service to others.

As educators inveived in student train-
ing and development through experiential
learning, Chickering (1976) suggests that
we need “to develop conceptual clarity con-
cerning students’ motives and learning
styles, as well as th: major outcomes of
various oytcomes ¢ various educational
programs and teaching activities”. Phrased
in terms of human service education, we
need ask how experizntial learning can aid
individual students in their personal, as well
as professional development, and what spe-
cific outcomes may we anticipate through
the introduction of experiential learning
opportunities which serve these interre-
lated agendas.

Motives for parti¢:pation in experiential
learning endeavors very across students. In
a study examining cheracteristics and moti-
vations of college sivdents volunteering in
community service, Fitch (1987) observed
that different as wel’ as multiple motives
appear to guide decisions to participate in
such experiences. Hz notes, “although the
volunteers in this szmple may have been
invoived for altruisiic reasons, it seems that
the benefits of involzment were also 1m-
portant to them”, Tkat is, neither altruism
nor egoism alone delzrmined student inter-
est; rather, engagements such as those
studied, appear best viewed with regard to
student perceptions of the benefits of in-
volvement (i.e., costs of giving relative to
receiving)., Whereas. among these upper-
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classmen, motives such as “the exploration
of career options” and the belief that par-
ticipation fulfilled an “integral part of reli-
gious beliefs” were unexpectedly, ranked
near the bottom of those motives for par-
ticipation surveyed. ,
Student motives for participation differ,
just as levels of involvement in academic, or
experiential learning activities differ. This

latter dimension has been identified by
Astin (1984) as an important predictor of
student success. He argues that student
Jearning and personal development associ-
ated with an educational program are di-
rectly proportional to the quality and quan-
tity of student involvemnent in that program.
Specifically, he asserts, “the effectiveness of
any educational policy or practice is directly

Table 1
Some Selected Goals of Experiential
Education Programs

Academic/Developmental Concerns
1. To enhance learnings in an a.
academic discipline

b.
. ¢
2. To assist in the acquisition a.
of generic, cognitive, liberal
arts skills
b,
¢
3. To further ethical and moral a.
values
4. To aid career development a.
b.

5. To support personal development  a.

&

6. To promote related educational
outcomes

Purpose/Benefits

To acquire practical knowledge
in an academic discipline

To test and apply theories
developed in a particular discipline
To apply, integrate and
evaluate a body of knowledge
To acquire general functional
skills and attitudes for aduit
life

To become responsible
citizens

To develop and practice
self-directed learning

To develop and apply moral
reasoning and judgement

To explore career options

To develop career
competencies

To gain self-understanding
self-reliance, self-worth

and self-confidence

To increase motivation

{o learn

To gain a sense of self
empowerment

Adapted, with modification {rom Kendall, J.C., Duley, J.S., Little, T.C. Permaul, 1.S. and
Rubin, S. (1986) Strengthening experiential education within your institution. Raleigh,
NC: National Society for Internships and Experiential Education.




related to the capacity of that policy or
practice 1o increase student involvement”
(Astin, 1834),

The encouragement of active student
involvements, allowing for the personaliza-
tion of the learning experience, appears as
a critical theme in the student development
literature. Among precollegiate learners,
Rosenshine (1982) and Rosenshine and
Stevens {1986) present evidence which sug-
gests that learning is facilitated significantly
when th: learning environment in struc-
tured to sncourage active, rather than pas-
sive participation by the student. More-
over, as Entwistle and Ramsden (1983)
note ameag students in higher education,
“Students need to engage with the subject,
to develcp an intellectual passion to under-
stand. 17 students are studying mainly to
obtain % jualification - however relevant to
society's znticipated needs - our evidence is
that thers is a greater likelihood that the
knowledze will be obtained passively, in a
way which does not engage their active
critical “faculties”.

Training in the human and'social serv-
ices combines both academic credentialing,
with lezrnings derived from experientially-
based Hzld settings. These events repre-
sent two different arenas as well as struc-
turally distinct enterprises, although they
bear common interests. Classroom learn-
ing possssses both distinet characteristics
and expzciations of the learner which differ
from these created by experiential learning
opporiuzities (Cantor, 1953; Coleman,
1976; Gertner, 1976; Walters and Marks,
1981). A5 suggested in the introduction to
this pap:r the critical question indigenous
to the preparation of the human and social
service orofessional is what skills can be
best tavght in the classroom and what may
be best ‘earned in the field. Clearly, this
issue asks what may be best achieved from
theory, zad what may best result from prac-
tice. Ard finally, we need ask how the two
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can be best intezrated. Experiential learn-
ing exercises, eiifer in conjunction with es-
tablished internships, or ongoing field as-
signments as past of a student’s coursework
may aid both conceptual learnings and per-
sonal development. Student development
theory, suggests that such ventures are
most advantageous when learning is dy-
namic, rather than static, and where stu-
dents are actively involved in the learning
enterprize. Maoreover, it is apparent that
such learning zctivities are usually moti-
vated by realisic interests, in which cost-
benefit arrangements play a critical role.
Effective learniag through experiential en-
counters also zppears most profitable to
students wherz student involvement re-
quire that participants be sufficiently ma-
ture o extend moral-inteilectual under-
standings to rizl world concerns. Under
such condition: siudents are best able to
integrate theorv and practice through chal-
lenges to persoaal beliels which, by virtue
of their significance and time of occurrence
in the lifespace of the student; may serve (o
enhance her/ks personal growth and de-
velopmient, as well as professiondl training.
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