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- - Through an understanding of the concept of servant-

' -leadership, administrators can integrate community-service
opportunities for all student orgenizations with the aim of
emphasizing the advantages of nonhierarchical over
hierarchical and power-oriented leadership models.
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- For years, student-affairs divisions of universities and colleges have sup-
-ported students who pursue 2 portion of their educarion through non-
“academic learning opportunities; this participation has often, if not al-
ways, included invelvement in student organizations snd clubs. Alza, in
the pust ten W fifeen years, many institutions of higher education have
started 1o recognize the importance of intentionally developing op-
“portunities to enhance leadership among their student populations. How-
“ever, these leadership programs have often only taught students in

eadership positions, through skill development, how to effectively man-
‘age student organizations. Historically,

leadership skills were once thought a matter of birth, Leaders were
born, not made, summoned to their calling through some unfathom-
able process . . . [At that time, leadership theory] saw power as being |
vested in a very limited number of people whose inheritance and des-
tiny made them leaders. Those of the right breed could lead; all others
must be led. Fither you had it or you didn’t; no amount of learning or
yearning could change your fate [Bennis and Nanus, 1985, p. 51

Nicoll (1986) writes that today,

our newest and best approaches to leadership .. . are still rooted in
Newton's hierarchic linear and dualistic thinking . . . To our detriment,

w23l aee a4 lender as nne person] sitling at the teyp of a ?air‘x.urh‘,',
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determining, for a group of loyal followers, the direction, pace, and
outcome of everyone's efforts [p. 361

The authors of this chapter support a new definition of leadership
that challenges every individual, whether or not ip a :;radit-ional leades-
ship position, to find a way to make a positive difference in th.e world..
By developing and demonstrating qualities of care, courage, ethical sen-
sitivity, responsibility, and the ability to empower others, each person has
the poten:ial to have the same impact that is generally assigned to a
“leader.” It is this form of “leadership” that institutions of higher educa-
Lot weed W lacilitate in sl students, o just b aeleat few.

By linking community-service and leadership-development opportu
nities, members and leaders of student organizations can develop them-
selves as servant-leaders, a concept developed by Robert Greenleaf (1977)_'
Greenleafl wrote Servant Leudership to express his wish that those who
iead first serve.

The servant-leader &5 servant first . . . It begins with the natural feeling
that one warlts to serve, to serve first. Then conscious choice brings one
to aspire to lead. That person is sharply different from cne who is
leader first, perhaps because of the need 1o assuage an unusual power
drive or to acquire material possessions. For such it will be a later
choice to serve—after leadership is established. The leader-first and the
servant-first are two extreme types. Between them there are shadings
and blends that are part of the infinite variety of humnan nature {p. 131

Greenleal goes on to explain that the servant-leader works to serve o‘iher

people’s needs 1n oxder to help them grow as persons, to “become wiser,
: 3 . - rexsn RIl

freer, more antonotous, more Hkely themseives to become servants

[pp. 183-14]. Rather than being demeaning, servant-leadership can bc:a__
means of mutually enhancing and empowering all members of an orga-

nization, including the group's leader.

By challenging students to develop themselves as servant-leaders,.

students will learn more than formulas for success. By learning about

leadership through community involvement, students have the oppor-’
tunity to observe a diversity of leaders at work and ask themselves such
quest;lons as: How does a person who is homeless mobilize other:
homeless people to work for change? How does a pregnant teenager

overcome many obstacles to be an effective role model for her child:
Why does a fifteen-year-old gang member have such a strong, Eoygl
following? What does this teach me about Eeadership_ and responsi-
bility in my own life? For what purpose is leadership? For whom
is leadership?
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o Greenleaf (1877, p. 4) asserts that ... we live in the age of the
anti-leader, and our vast educational structure devotes very little care
to nurturing leaders. . .. If there is any influence, formal education

seems to discourage such pursuits . . . educators are avoiding the issue
‘when they refuse to give the same care to the development of servant-

leaders as they do to doctors, lawyers, ministers, teachers, engineers,

-scholars.” If educators are to play a critical role in the development of

ethical, responsible citizens, we cannot discuss the concept of leadership

‘unless we discuss the concept of service.

"This chapier outlines strategies for integrating student service in the
tonununity with student activities and leadership progrms, whicl jn-

clude integrating carapus activities and leadership programs, integrating

leadership into community-service groups, integrating the community
nto service-learning programs, and finally, applying the Service Learning
Model to campus activities. Such a systematic approach is based on a

model developed by McManamon, Rice, and Wilson {1988}

Integrating the Servant-Leader Concept
‘into Leadership Programs

By incorporating community service and leadership development for ali

students involved in campus activities, students will have the opportunity

t¢ ¢hallenge the traditional assumptions often made zbout leadership.
Also, they will be better prepared to address the difficult issues of leader-
ship and responsibility in their careers, families, and cormunities during
and after their college experience.

The Role of a Camprus-Based Feadership and/or Community Service
Office. Building community-service opportunities into existing leader-
ship programs dacs not need 10 be difficnlt or expensive, Many camipses
have employed [ull-time stafl members to coordinate traditional student-
leadership programs or community-service programs. Some colleges and
universities, such as Albion College and Seattle University, have hired
professionals to develop and coordinate programs that teach the servant-
leader concept. A variety of staff members providing leadership develop-
ment, advisement for student groups, and support for community-service
programs can offer an excellent opportunity for collaboration between
faculty, staff, and students to raise awareness of, and possibie solutions
to, issues facing thessurrounding community. '

‘The mission of many student organizations includes providing ser-
vice to the community outside the campus. Such community-service stu-

“-dent organizations might include agriculture organizations that provide
~.emergency aid to farmers, sports clubs that assist high school students in
- developing athletic competencies, or fraternities or sororities that match




58 COMMUNITY SERVICE AS VALUES EDUCATION INTEGRATION OF Service LEarNiNG 50

each member with a child in the community. It is critical that studeqts
be aware of, and have wvailuble o ther, cuanpus resourees [I.ml cin ngsisl
themn in setting up these types of long- and_short-term projects. Appro-
priately trained and funded community-sen'ice: :_md leadership edun?ators
can play a valuable role in providing opportunities fgr students o dzscus§
what they have learned about themselves and the various models of com-
munity leadership they have witmessed (Delve, 1989).

‘also encourages students to discuss a variety of challenging community
ssues thiough a similar ganie, "The Game of Integrity.”

Orientation Programs. Other ways to develop student leadership
-and civic responsibility may come through orientation programs. For
instance, at Azusa Pacific University, through its Bridges Program,
‘student-orientation leaders experience a seven-day plunge into urban
life. Working on the premise that “by exposing siudents fo human
need and the paradox of that need in a land of plenty . . . their
ssumptions about others [will] be challenged” (Bunker, 1989, p. 1),
students go to San Francisco or Los Angeles to work in soup kitchens
and shelters, participate in cleaning and building projects, and assist
other service agencies. Additional activities include an opportunity for
students to experience what it means to be without practical necessities:
During the urban plunge, students are provided with limited financial
resources for a day and are told, via a scavenger hunt list, to find food
and social services in the city. Ample opportunities exist for students
to reflect on their experiences through group discussions and journal
writing.

Credit and Noncredit Leadership Courses. Both credit and noncredit
Ceourses ean pravide opportunities for community involvement, Seatile
- University oflers a leadership course where students are challenged 1o
examine their values as they relate to “global realities and local commu-
nity needs.” The University of Vermont includes a panel discussion of
community leaders in: its leadership course. Such courses also provide an
xeelient opportunity for students involved on campus W become In-
volved In a course-long community-service project. The class time pro-
vides a chance for students to reflect on their experience and discuss its
refation to leadership.

‘The University of Minnesota offers an intense program where 50
“students are matched with community or camapus leaders. Among other
~things. the student and mentor meet weekly to discuss the realities of
“leadership in careers, personal lives, and community involvement. To-
~-gether, mentors and students participate in two community-service days
that emphasize the role of service and leadership.

. Recognition. Recognition of students who are involved on campus
~and in the community is a critical component of servant-leadership pro-
grams. ‘The University of Vermont’s monthly leadership newsletter in-
‘cludes a regular section highlighting student organizations and
individual students wlio are serving the connnanity, The Office of Cone
~munity Service Activities at the University of Minnesota presents the
Community Service Award, which is presented at the President’s Annual
Leadership and Service Awards Program. The Campus Compact, a na-
tional organization of university and college presidents that seeks (o stim-

Integrating Community-Service and
Leadership Programs

There. are many opportunities for leadership programs (o incorpora;e
community-service experiences into their d'es1'gn. It is crm_cal tha‘t _these
programs be open to all students and not 1111}1ted to those in traditional
leadership positions. Through service-learning opportun}ue?, stude_nts
can recognize the effect and the difference they can make by serving
others and, conversely, zllow themselves to be affected and served by theT
COMIMLENILY. _

Retreais and Workshops. Many campus-activities offices hold annua@
retreids, seminars, or workshops, Some of these are for ):mri('nisf ilnvnlx-'r_‘,(z
i a variety of campus activities, while others are for more 51)9;111(‘ PO
lations such as African Americanr students, women, emerging leaders,
returning students, international students, and so on. ?here are many
opportunities to incorporate the servant-leader concept into these pro-
grams, including workshops on how to get students mvolvcd in the com-
munity and guest speakers who address the connection between leader-
ship and service. . . o

Creighton University begins their annual leadership retreat with 2
comraunity-service project. What siudents learn from this becomes s
springboard for discussions throughout th_e retreat. =

In addition to workshops on leadership styles, motivation, _and cort-
munication, the leadership programs at Southern Illinois University at
Féwardsville and North Carolina State Universiiy offer several two-hgur
modules that focus on issues related to community service and ethical
development. .

At these rewreats and workshops, experiential games can challenge
students to explore issues of the community. In playing “The Game oﬁ
Life,” students at Ithaca College take on the roles of people who are
menibers of howmelers, elderly, dizadvantaged-youth groupa, and pn"-\"Fljj
groups. Each participant plays the game as if he or she were a member of
that group. The dialogue that results helps students betier understand
the perspectives of oppressed populations and challenges them to explore
their own values. Likewise, the University of Minnesota’s YMCA staff
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ulate student participation in voluntary community ser_vice (Bro.z'af_
1987), each vear recognizes five student leaders through their competitive
“Student Humanitarian Award.” Recipients of the award are able'to
donate $1,500 to a program in which they are involved. e

“Greek” Organizations and Campus Activities. No chap_ter oI cam
pus activities and comrmunity service would be_ (.:o‘mplete without mer
tioning the long history of philanthropic activities sponls‘f)rf.‘d by fir
ternities and sororities. As Schmidi and Blaska (1977) describe,

Leadership Development for
Community-Service Students

While stimulating  sense of responsibility for the greater community
hould be an important aspect of all leadership programs and campus
activities, it is equally necessary to provide training specifically for those
who lead community-service organizations. Students who lead groups
hat work outside the confines of the “ivory tower’ inevitably face differ-
nt moral, cthical, and cultural issues rom those who lead more tradi-
ional camnpus-based groups. These students need the opportunity 1o de-
“velop their leadership skills and styles in order to serve effectively not

Greek members themselves see a variety of functions served by their -
organizations: a home-away-from-home, a place to learn leadership be- -

hiawi an envirosozient for close personal relationzhipe, o mdlicn of ily the stadent comnmunity but the nonacademic cuannity as well
1RV, fi iy 3 8 Tk E ke i ‘ P ! !

scholastic achievement, [and] a2 force for community service... . . Reireats. At Georgetown University, students organize and run the
[p. 164] : nnual Volunieer and Public Service Center Leadership Retreat. Using

le theme “From Charity to Justice,” students focus on traditional lead-
1ship issues, topics of racism and classism, the role of reflection and
ducation in volunteering, and what it means to be a leader in com-
munity service. Each year, the Campus Outreach Opportunity League
COOL) offers a weekend-long national conference featuring speakers,
jorkshops, and an opportunity for students to fearn from each other
bout community-service activities at other universities. Through confer-
nces, newsletters, and various resource books, COOL has established
seif as a vital source of information for students and administrators
ho'seek to start and develop service organizations on their campuses.

- Courses. Even though retreats can be effective in developing leader-
ship capabilities and a sense of civie responsibility, enhancing those skilis
gver a semester-long class can be as, if not even more, effective. For
mS_tance, the University of Minnesota’s YMCA. offers the Metro Internship
Program. As stated in the program description, the for-credit program
places 2510 30 siadenis in g fenoweek seinar on cthics, feadarship, anadd
power in organizations; the serninar is then [ollowed by a full-time, ten-

eek internship. Metro's purpose is to “have students ask themselves
what constitutes right action in the economic, political and social con-
fe;i;ts of work, and then test their work with ethical leaders” (Morton,
1988, p. 1). ;
The University of Vermont's Center for Service-Learning designed a
or-credit course in community-service leadership. Through ongoing com-
unity service, students were involved in applying the concept of servant-
'éadership to their own roles as leaders.
 Orientation Programs. Orientation programs can be an excellent
way to introduce students to a new or deeper understanding of commu-

ty service. Freshman Orientation to Community Involvement (FOCI)
t Georgetown University matches two groups of ten selected freshmen

- ndeed, while many “Greeks” appear 1o prefer a more nondiref:t ap
proach to community service (away from the site and the ;_)opmatl_qnl
served}, their often creative philanthropic efforts have raised muc
needed money and awareness for excellent causes. For example,-'_}
addition to widely publicized dance marathons and 1va1kaihon§, som
fraternities like Sigma Phi Epsilon at Northern Kentucky Umvez?s;t
have dribbled a basketball for 18 miles to raise funds for the Amerl_c‘g
Heart Association. The Kansas State University Greek community
“Operation Turkey” raised money and food to donate to a communit
holiday-food prograsm. _ =
In an effort to have a long-term impact in the community, a membt_e
of the Sigma Pi fraternity at Ball State -University founded ”Gre__e
Vision” in 1986. The “Vision™ proposes that each fraternity and sororit
in the U.5. and Canada raise dues each month by one dollar. Those extr
mendcs (an estimated §5 million) would he dcmulc—r?. ter L ;‘:.rr)jrﬂ(;is tha
support a holistic approach {10 combat the lack of} food, clothing, sin‘:llt_e
education . . . for immediate relief and for long-term development whic
[would] work toward a long-term solution to the problem[s]” (Swickar
1988, p. 13). : 5
- Historically, black fraternities and sororities have chosen projec
that engage them directly with peopic in the communii.y. Ai_ the Unive
sity of Maryland, College Park, the Pan Hellenic _Counczl SPODsOIE
“Adopting a High School Class,” where students assisted the admlssm_{l
office in its.efforts to recruit minority students to college. FQI two of i
community-service activities, Alpha Phi Alpha at the University of Mary
land, College Park, provided tutorial services for an elementary school 1
Washington, D.C., and sponsored “Project Alpha”—a teenage-pregnanty
prevention program for males.
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with upperclass leaders, just prior to new student orientation, to explor'e'
the needs of Washington, D.C. When freshmen receive their FOCI appli- -
cation they learn that Georgetown places a high priority on commun%ty
service. For three days, students erther paint or refurbish a community
agency. Throughout the week, the freshimen, uppercl.ass }ea}ders, and cam--
pus and community leaders engage in a series oE_dlscussmns to explore
the problems of the urban poor and to exchange ideas on social respon-
sibitity. Many of the [reshmen who have participated in TOOCT have gone
o (o become leaders in many ol Georgetowil’s COmMUniiy-scrvice
programs.

community leaders from the United States now join the students o serve
in Mexico. Similar domestic programs at many universities include
spring-break programs in Appalachia and Texas.
Commaunity Fairs. An effective way 1o break down the barriers that
may exist between campus and community is to invite community-service
agencies to recruit volunteers during the same fair at which student orga-
‘nizations are trying o recruit new members. At The Catholic University
“of Amerien, ageneies from around Washington, .0, are invited 1o prare
Heipate, aluong with student organiziccions, n the annual Qrganizations
Fair. Through this and the direct contact with leaders from a variety of
agencies, students sce that being involved in the community is legitimate,
institutionally supported, and co-curricular.

Involving Community Leaders in Service Programs

Learning about leadership should not be initiated and managed so]ely: _
by the instiution. Often, the peopie who know most about the commu:
nity, those who actually live and work in it, are neglected resources of
valuable information. . . ‘ B
Training. The community can serve as an obvious resource in train-
ing and orienting students to the work they will face when they voiunteer_
Agency supervisors are often very happy to come to campus to educgtc
studenis about tutoring, health care, or homelessness. These community
leaders can also begin to dispel any false assumptions students may have-
about the community and area of town where they will work, :
Invited Speakers. Leadership and civic responsibility are ofter% derﬁ, :
oped through critical analysis of curren: issues. Ohio W_eslyan Umver:qlg :
sponsors “The National Collequivum: Linking the ELIberal and C.mc'
Avtr,” The collacuinm rons throughout the arademie year and hrings
speakers to campus to address controversial public 1ssues. Likewise, Stan:-
ford University sponsors the “You Can Make a Difference” Con[ere_nce
which annually encourages students to reflect on a particular topic o
need and interest 10 the community. Planned and impiemented by st
dents, the Conference encourages students to become knowledgeabie.m
one social area so that they can make choices on how to be elfective
citizens for change. :
Cross-Cultural Exchanges. A challenging way to engage students in
work with community leaders 1s through an international, cross—cultur_al
experience. At Westmont College in Santa Barbara, Caiif-ornia., Potter’s
Clay offers over 350 students an opportunity 1o spend .thelr spring breik
working in teams with community and church leaders in Ensenada, Mex-
ico. Potter’s Clay was developed to expose students to a third-world cul:
ture. In addition to leading vacation Bible schools and evening churgh
services with the assistance of local pastors, students also provide manugl
Iabor to construct simple buildings and sponsor basketball and soccer
teams 10 play with local teams. The program has grown so popular tha

Application of the Service Learning Model

- Once one has an understanding of the Service Learning Model, its appli-
cations to campus activities and leadership development become evident.
Group activities, already described in this chapter, paraliel phases one
and two, exploration and clarification, and provide a structure that will
ncourage a student to identify with a particular student organization
‘while also providing a needed service to the community. As students
bgé_come confident as individuals and with their place in a group, they
may be ready to accept a more traditional leadership role within an
organization. As leaders and visionaries, such students will experience
- phase 3, realization, by recognizing their connection with the coTmunity
nd the implications for the campus organization.

Once these leadership qualities have been nurtured, stndents may
experience phase 4, activation, by starting their own organization (o
ticet a particular student and community need. Finally, students who
“have overcome many obstacles and challenges in their community-service
fforts and who have matured as a result of those experienices, may be
ady to internalize their experiences and apply them to a life outside the
ampus. This may come in the pursuit of traditional and nontraditional
eadership positions within the community. In addition, students who
- have experienced service-learning programs within their universities may
'ubSequendy be better prepared to serve their communities as agents of
hinge whether they direct 2 homeless shelter, sit on the board of a
ealth clinic, tutor an illiterate adult, or mentor a child.

Conclusion

t:is important to remember that leadership does not always have.to
ollow the traditional power-oriented model to which many of us have
become accustomed. As Greenleaf ( 1977) often suggests, being a servant-
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leader 1s the source of true empowerment for zll people. Moving a studen
from an understanding of charity to an understanding of justice ofte
requires a parallel move from the group to a sense of individualism tha
then pansiates back 1o he group and community, It is theough i
movement that students mature and develop as “‘whole people” commi
ted to the hetterment of the society of which they are a part. :
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