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‘Chapter 1
INTRODUCTION

It has been,recégnized that,_because of the
unprécedented'deveiopment of scientifiq and technological
p:ouéss, the world has been transformed into a global
villégé1--albgit a divided and hostile one--in which its
siblings must avoid thermonUclear warfare as well as a
whole ﬁost of well catalogued threats. . The tefm‘"village"
implies'at'leasf a mihimal concensus among the inhabitants;
on the global lqvel;'this suggests moanentai problems. In
fact, one uritef’has commented that it is not -technology
that will ultlmately destroy this planet, but rather the
socxo—polltlcal 1nfantll;sm that per51sts in encouraging
allegiences to long out-moded‘concepts, applying them to
tuehtynfirst.century problems.2

More and more, it has become apparent that the
values appropriate to other days, the myths and truths
that héve servéd each disparate~001ture, have become less

and less rational, 'Nevertheless, feu persons appear to

1Narshall McLubhan, The Medium is the Message:
Inventory of Effects (New York: Bantam BDDks, 1967).

: 2Allce Mary Hilton, The Age of Cyberculture
(Neu York. ‘The UUrld Publlshlng Company, 1963).

1




recognize the mandate for~developing neuw values From 
proyincial belief systems;'neu survival ﬁatterns_musf-be
forged from the ashes of long treasured hatreds; new
behaviors qill be>required and the time for developing
them was yestepdaym ‘ -

As lahgvago as 1948 the United Nations General
Assembly'identified some. minimal human rights, creating
a document that,”assured"'all members_ofvﬁhe‘human family
of their inalienable rights tobdignity, to freedom, to
equalityf.f. .-;3 Unfortunately, however well intentioned
were the aufhors of ‘this Universal Declaratidn, fhey had no
concrete ability to implement those rights. Nothing has
changed since the publication of this documenfldespite
ovefuhelming evidence that the vast majority of humanity
has no personal experience with even a fraction of these
rights., Tﬁere afe many things that simply cannot be
vaccomp;ished‘by prociamation;‘there are too few circum=-
stances‘under thch the United Nations may take action;
and there‘is'no other internatiqnél institution capgble of
protecting human beings_from violations of their most
fundamental rights,

There aré, of course, a number of social critiés
who insist that it‘is imperative Fof membérs of the human

tamily to recognize=--and to act upon~-their common kinship,

‘ 3United Nations General Assembly, Universal Declar-
ation of Human Rights., Document A/811, December, 1948,




their common problems, and their common fate. Some‘of
théée critics suggest that educétors may become effective
change agents; others are less optimistic about the
ability of the schools to do more than touch the tip of
the problems. Kenneth'Boulding, one of the most outsnoken
persons favoring glgbal seducation, deplorce the ocontinuing
gio:ifiéation of the nation state in a day when "spaceship
earth education" is essential.® Another critic, Thornton
'B. Monez, speaks of how dangerous it is to educate the
young to think of themselves " . . . in relation to
assumed manpouer and military needs .‘.‘.“5 rather than in
terms of their role as world citizens. Years ago, Adlai
Stevenson added his voice:

We travel togefher, passengers on a little space-
ship, dependent on its vulnerable reserves of air and
s0il:e « & o We cannot maintain it half fortunate,
half miserablses, half confident, half despairing, half
slave to the ancient enemies of man, half free in a
liberation of resources undreamed of until this day.
No craft, no creu can travel safely with such vast

contradictions. 6th9lr resolution depends the .
suru1val of us all, : :

‘ Kenneth E. Boulding,: MEducation for the Spaceship
Earth" cited in Global Dimensions in U. S. Education: The
Elementary School by Judith V. Torney and Donald N. Morris
(New York: Center for War/Peace Studies, 1972), p. 25.

SGeorge Henderson, ed., "Working for Peace: Impli-
cations for Education® in Education for Peace: Focus on
Mankind (Washington, D.C.: “Association for Superv1810n and
Curriculum Deuelopment, 1973), p. 38

6quoted in Global Development Studies (Neuw York: ‘
Management Institute for NatIional Development, [n.dd), p. 7.
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.'Harold_Taylor, former president of Sarah Laurénce
College, advocate of -world educaﬁion, and.qunding force
in the establishment of the United Nations University,
‘wrote in 1968 that the United States as a world leader--as
the world ieader-—Should*assume,its leadership responsibil-
'ity in promqﬁing'woild7education; beginning uith the educaé
tion (and re=-education) of the American teacher. '
There‘ére_some who would argue that.the United
Stéfes’is'no longer.theluorid'leadef; nonetheléss, this
perrFul country coqid, if it chose to do so, make consid=-
érable étrides”in giobalizing education. Taylof believes
that it'is‘vitél-For the,schoéls, as co-enculturators, to
begin tb'take an.activejroie in nurturing positive cross-
cultural attitudes invofder tb'aVoid the perpetuation and
reinforcement_of negative'attitudes. Nost'of'the attempts
_madelto date in this country to introduce such programs
have ehqbuntered serious problems. Too often the programs
have been poorly planned, poorly implemented, meagerly
financed, Too of ten fhey'haue'béen'the result of ambig-
‘uous cqmmitment,rleaving students more confused, and some-
times more'hpsﬁile to other cultures than they were before
theii exposufe to them began. |
| One source of remediation for theseé problems-

might well lie in an examination of teacher training

. 7The World and the American Teacher (Washington,
" D.C.: The American Association of Colleges for Teacher
Education, 1968),




institutions to ascertain the extent to which their
students are prepared to be world citizens as that phrase
has been defined in this study, It would seem that if
teaéhers were helped to become more sensitive to the needs
of an interdependent world community this sensitivity
would, in turn, be reflected to an incalculable extent

in the attitudes and behavior of their students.
PURPOSE

The purpose of this study, then, was to survey
qndergraduate and graduate teacher preparation programs
that were identified as having some kinds of internationai
education for pre- and in-service teachers and to consider
the extent to which they provided a basis for the teaching
of worldmindedness, The data shouid provide useful base-
line information for those educators who are concerned
with fhe preparation of American teachers for the unprec-

edented challenges of the twenty-first century.
PROBLEM

What are some of the problems and possibilities
involved in expecting teacher training institutions to
"assume some responsibility for the enormous task of

building a more peaceful and just world . . . ?"8 Where

8James M. Becker, "International and Cross=~
cultural Experiences," Education for Peace, George Hender-
SDn,-Ed., Opg Cit.’ ppg 113-114.




such attempts have been made, what is the nature of the
offerings and what kinds of learning experiences do the
students receive? Are there any models that might be

studied for the effective development of more globally

oriented teachers than is now perceived as occurring?
DEFINITION OF TERMS

"International education" and "world education" are
two terms often used interchangeably, For purposes of this
study, hpuever, the former is used to describe existing
programs for two reasons, The first is that this term is
generally used by colleges and universities; the second is
that "international education" is considered here to be
inadequate to meet the needs of a world in extremis since
it tacitly accepts the nation-state and national sover=-
eignty as inviolate entities. As practiced in this country,
"intefnational education" has several characteristics which
distinguish it from "world education." These are (1) emph-
asis on "single issue" studies, e.g., area studies, language
studies, (2) lengthy consideration of differences among the
vorld's peoples, advocating "diversity" rather than human
solidarity, (3) a predilection to pragmatic self=-interest
characterized by studies of cultures in perceived "critical"
areas, (4) the development of specialists, i.e., inter-
national bankers, experts in import-export affairs, and (5)
a failure to develop broad philosophical concepts with well-

defiﬁéd, human-centered goals and objectives,



World education, on the other hand, accepts Pope
John's admonition in the Pacem in Terris, that nuclear
arms, colonialism, racism, and nationalism " , ., . must be
consigned to the uwastebasket of history."9 Education for
world citizenship, then, explicitly eschews narrouwly con-
ceived allegiences as inappropriate to current world
crises, In survival terms, this requires that loyalties,
responsibilities and sensitivities extend far beyond prim=-
ifive local allegiences to include the entire human family.
World citizenship, from a political perspective, supports
patriotism only as it applies to the planet itself, From a

philosophical perspective, it views Homo sapiens as a single

species whose shared condition far exceeds superficial diff-

erences resulting from accidents of birth.
LIMITATIONS

There are a number of restrictions on the informa-
tion gathered that must be considered in evaluating the
results of this study. First, only teacher training insti-
tutions were ihitially surveyed, and these were the ones
that had already been identified as being involved 1in saome
aspect of intermational or world education. Second, the
information obtained depended largely upon what people said
they were doing rather than on what was being observed at

first hand since a lack of funds made on-site observations

9Pope John XXIII1, Pacem in Terris, 1961,



impossible. As a result déta have come almost entirely
from secondary sources such as letters, brochures, catal-
ogues, and from other materials which may or may not have
been used as intended., Thirdly, because of the fluid,
elusive nature of what is often termed "international
education" much that was learned occurred by accident,
i.2ey a chance conversation with a professor, an article in
a journal only indirectly connected with the issue, Another
limitation was the "open' nature of the data=gathering
instrument itself, which asked for "all information avail=-
able" concerning the institution's activities concerning
international or world education, Finally, it became nec=-
essary to glean a great deal of data indirectly, through
associations and organizations as well as from Federal

agencies,

ORGANIZATION

Chapter 2 contains an examination of the criticisms
of contemporary education, particularly with regard to the
charge that inadequate attention has been given to the‘cre—
ation of programs consonent with the interdependent world
community. These critics believe that traditional teacher
education programs serve only to perpetuate the provincial
attitudes that have already been inculcated as a result of
previous experiences, Furthermore, many critics con§ider
present attempts to "internationalize" education inéaequate
and, in some instances, counter-productive, Some of their

ideas have also been included in this chapter.



In the third chapter fhere is a description of the
procedures followed in obtaining data. Among the problems
encountered was the fact that so little interest has been
evidenced in this areaj; as a result, it was necessary to
consult library sources and to use those sources as a start-
ing point for seeking further sources., A number of personal
visits were conducted and these, too, are described in this
section.

Chapter 4 is devoted to an analysis of the data
which have been subdivided into four categories: (1) teacher
training institutions offering at least one course in inter-
national and/or comparative education but not offering a
degree in that field, (2) institutions offering a degree in
international and/or comparative education (3) peripheral
programs given by associations and organizations that serve
as resource centers for the addition of a "world" perspece—
tive to teacher education, and (4) governmental involvement
in the process of "internationalizing' education in general
and teacher education in particular.

In the fifth and firmal chapter will be found a
summary ofAthe study as well as recommendations centering
around teacher training institutions. A limited number of
suggestions are also included regarding non-institutional
sources of support for world education. There are also
some conclusions about the problems and possibilities of
creating world education programs for all teachers and,

ultimately, for all persons.



Chapter 2
ASPCCTS OF THE PROBLEM

« s o "education for world affairs" suqggests the
same preoccupation with the current world scene which
we have groun wary of ., . o « The first essential is
to. have educated persons. They must be educated to
live, to be truly themselves, in a world community,
They must undergo the kind of intellectual chastening
that is prerequisite to the exercise of any pouwer or
influence in the world. They must know themselves
better than they know world affairs, so that the
‘responsibilities they assume are commensurate with
their capabilities and not swollen with self=-conceit
-=-personal, natiQnal, racial, religious, social, poli-
tical and so on. S

How is this kind of unprecedented education to be
achievedf;if; indeed, it is possible ofbachiBVement‘in‘a
world where naﬁionél sovereignty is considered by most
persqns‘to be inviolate and raciél and religious pride a
positive value? Clearly, the tésk is monumental, for
”deépite a growing number of publications echoing deBary's
;emarks cited above, only a minute percentage of schools of
education have shifted from traditioﬁélt:urricglum and
methods to a mbre worldminded program; fewer still have
inCorporated the spirit, the philosophical'basis.that true

eduéation'?or world citizenship requires.

'de Bary, william Theodere, "Educaliun for a World
Community" Liberal Education, December, 1964 cited in Study-
ing Bther Cultures by Seymour Fersh, (New York: The Asia
Socisty, 196

10
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A recent survey made by the Amerigan Association
of Colleges for Teacher Education (AACTE) revealed that
fonly abbut‘eight percent‘of the 225,000 teachers-gradua;
ted Ffomlunited_stafes schools " o & & have_any‘acéess”to

information, analysis, or experience in the international

2 .

field," ‘Furthermofe, feuer than one percent of the

school distficts'in the United States

e o o make any attempt through hlrlng procedures
or in=service training 'to promote intermational educ-
ation,s In another survey by AACTE, it was reported
that of 900 deans of education polled from colleges
and universities throughout the United States, 60
percent of them said they had "absolutely no interest
in intermational education."™ Another 40 percent said
they were interested, but of these only ten percent _
indicated that their institutions provided anyaoppar—'
tunity or resources for international studies,

Yet in 1966, unde; President Johnson's adhinistration,
the Congress paséed“the International Educatiﬁﬁ Act which’
declared that it is vital for Americans to know more about
other'cpuntries and their peoples and that, thérefore,

e o o strong American educational resources are a
necessary base for strengthening our relations with
other countries; that this and future generations of
Americans should be assured ample opportunity to
develop to the fullest extent possible their intellec-
tual capacities in all areas of knouwledge pertaining
to éther countries, peoples, and cultures; and that it
is therefore both necessary and appropriate for the
Federal Government to assist in the development of
resources for international study and research, to

2Global Education: Helping Secondary Students
Understand International Issues (Zurich, Switzerland: The
Charles F'. Rettering Toundation and Gottlleb Duttweiler
Institute of Zurich, Switzerland, 1974), p. 11.

31bid,
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assist in the development of resources for inter=-
national study and research, to assist in the devel-
opment of resources and trained personnel in academic
and professional fields, and to coordinate the exist=-
ing and future programs.of the Federal Goveonment in
international edugation to meet the requirments of
uorld leadershlp.

The International Education Act was never funded.
The governmént.did, however, sponsor a study through the
combined e?forts’of the Department of Health, Education and
Welfare, Office of Education, ‘and the AACTE, to develop an
instrument for the "study of Internaticnal Education in
Teacher Educatien Programs of U. S. Colleges and Univer-
sities."

- Klassen and Moore reported that the programs they
learned about were " . . . uncoordinated, episodic in
nature, irrelevant in content; lacking intimate ties to
national fereign policy, and limited in their range of
impact across the whole educational spectrum."s"ﬂmong the
recommendations made im this 1968 study were fhat "'someone"

. (1) provide a comprehensive and systematlc

1nvent0ry, analysis and evaluation of all institutions
of higher education in the United States that are

4oJ.ted in Irwin T. Sanders and Jennifer C. Ward,
Bridges to Understanding (New York: McGraw Hill Book
Company, 1970), pp. 6-7.

5Frank He Klassen and Raymond S. Moore, Dsvelop-
ment of an Instrument for Study of International Education
1ln leacher tducation Programs of U.S., Lolleges and Univer-
sities rinal Report, U. S. Educational Resources Informa-
Tion Center, Document ED 032 010, August, 1968, (The
Center is hereafter referred to as ERIC.) '

O1bid., p. 4.
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invalved in the preparation of teachers, (2) provide
data and recommendations whereby institutions might

- share a knowledge of productive programs and methods,
(3) stimulate interinstitutional cooperation., Such a
-study would explore the variety of activity being
carried on and attempt to identify gaps and interests.
It would also assess the feasibility of including an
emphasis upon internat%onal'sducation within the
professional sequence, ‘ .

In responée.to a letter sent to the AACTE asking
for information about present teacher traimning institutions
that are preparing For>uorldmindedness,.thair Assistant for
‘Information‘Services, Robert E. Kaplan, feported that not
only was such a list non-existent but that this uwriter might
" « o+ o have to conduct-a primary survey effort." He added
that ”approximate costs-are_ﬁjﬂo.OO for computer produced
méiling labels on gummed stock;"B No other offer to help
was made and in the final paragraph of the letter he states
that "uhen'you formulate your official liét, I'd be inter-

ested in a cnﬁy."g

- DEVELOPING WORLD LITERACY

In the long developmental history of humankind, .
there has been a gradual widening of the groups to which
loyalties were given for Opﬁimal survival of the individual,

.Over the milleniag'ldyalties were extended outward from tiny

"lbide, pe 13.

Btetter.dated December 11, 1975,

?Ibid,
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primitive gfoups to include tribal villages and. then, very
slouly, to the city-states until allegiences were ultim-
ately grénted to the nation-state, at uhich point they
rest today. Stressing the inadegquacy of this present
stage, a prominent udrld educator explains that it has nou
become necessary

. . o to extend the dimension of.[his/ man's

loyalty to the entire human race. The conception of
education itself must now be one which locates man
intellectually in a universe described by scientists,
artists, and writers in a cultural setting as big as
the globe., To enjoy any longer the luxury of defining
one's nation, one's society, or oneself in terms of
pride of ancestry, social superiority, or power of
destruction is not only supremely dangerous to the
survival ?E the race, but intellectually and socially
obsolete. ‘

Obsolescence, social scientists declare, is seldom
recognized by the gene:ation experiencing it.,-Instead,
cultural lag creates a‘myopic condition that perpetuates a
state of "°0010-polltlcal 1nFantlllsm"11ﬁthat is wholly
inapproprlate to the realities of the technological level
of development.

A neu focus is needed " . . . to surmount the

restrictions and impediments imposed on human understanding

and progress by nationalistic concerns;"12 Indeed, there

UHarold Taylor, The World and the American Teacher
(Uashlngton, D.C.: AACTE, 1968}, p. 3.

11Alice_Nary_ Hilton, The Agec of Cyberculture (New
York: The World Publishing Company, 1963).

12An Introduction to Global Development Studies
(New York: Management Instltute For National Development

fpedd , (nepa .
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appears to be a need for radical measures‘ifuthere is to
be a true understandlng that "what mlght have been thera-
peutlcally valuable at one time may bhave fatal affects at
another--even though the name remalns‘the,same, 13 From
‘this perspective, it might be seen that the very idea ‘of
patriotism, a word (namc) that'uas_viable at one point in
time has ceased to be therapeutic if understood in nar-
rpuly nationalistic terms. To those responsible for the
educatiqn of teachers,.the‘tésk, the challenge, the imper-
ative is to-dramatically‘aiter traditional teacher prepar-
ation programs in‘order’that world education may proceed

~at a pace commensurate with the need.

Pédaéogical'ng

| Since teachers teach what teachers know and feel
comfortable uith, it_abpears unlikely‘that'thg average
teacher would undertake to delve into the study of world
affairs in her classes unless she felt adequateiy prepared
to do so. Moreover, if there is litﬁle:or no interest
expressed by her superiors in the school's system, it
séems evén iess likely that she uould‘riskvhef position by
introducing studies for which she might be chastened,

Thus, althodgh " . o - guestions of intercultural

and lnternatlonal conflict are crucial domestic 1ssues"

few teachers wish to get *"anolved. - - yet, they have an

13NeJ.l Postman and Charles uglngartner, Teachinc
as_a Subver81ue Act1vxty (New York: Delacorte, 19695 p. 108,
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obligation to grappie with the complex issues that
threaten man's survival,n 4
 Uhile~gran£ing that there are some eXcaptions,
. Harold féylor-declares that "those preparing’to become
téachers'remain politically inert and socially illiterate
o o o .“15 That_ﬁhis need not be the case has hean demon-
strated by other countries who have, to one extent or
‘another'avoided the pedagogical.lag of'which'the United
States stands accuéed. In Sueden, for instance, inter-
national education permeates all studies from pre-school
through life. Indeed, their Committee for Internatiocnal-
izing University Education consiﬁers'éducation*for world
difizenship‘as:the "nucleus" of their entire system and»
the internationalization of teacher training to be " o o .
a mission of utmosf urgency."16

In Poland a somewhat different, though related
kind of education-is offered. Polish textbooks are exam-
‘ined to emphasize'global»problems and they have assigned

publishing_hoqses different areas of the world so that each

- has its "specialty," The government also encourages parents

%James M. Becker, "International and Cross-
Cultural Experlences" in Education for Peace, ed, George
Henderson (Uashlngton, D.C.: Association for quperv151on and
Currlculum Development, -1973), p. 113,

' Taylﬂr, Ol ﬁit., Pe 106,

161nternationalizing Education: Summary of Reports
from the Swedish Committee for Intermationalizing Univer=
sity Education, ERIC Document 102 044, September, 1974.
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.énd other-adults to attend ﬁonthly'meetings in order that
a bettérmunderstanding of global affairs might become part
0f every0ne's:educatiﬁnél,ekperience,17 France and Italy'
have instituted a plan that they call the "10%" in which
~ there is a "voluntary surrender of 10% of the power of the
edQCational,establishment to determine the.educ?tipn in
eaéh claésroom."1$ .As-a'result, some of the ways in which
the 10% has been used include:

. « o problems of cultural minorities, e o o How
can developing countries be helped? . . . A Calendar
of the discovery of the Earth. « « « '« What was =
happening in the rest of the wgrld when Julius Caesar
conquered France in 55 B, C.7?

At the same.éonference (The Richard J. D. Belgrave
‘Memqrial'ConfepenCe.on'Education,About Global Deyélopment),
the United States panel Qeclared that its dhildren are
rarely ékposedAtUIQorld issues, particularly those that are
non-Western. _"For them, the world is limited to Europe to
the east, Canada-ﬁb the norfh, Mexico to the south and
Hauaii'to'thg uést,f’20 The conciusiqn'of'the panel
participants was that although |

'CUrricula;:materiais, méthodologieé and scholarly

research are in abundance for those who seek assistance
but U. S. education continues to be dominated by ethno-

'17Education About Global Development: Richard J. D.
Belgrave Memorial Conference, Colby College, New Hampshire
(New York: Management Institute for National Development,
1974), pe 7. (The Institute will hereafter be referred to

as MIND).

18 19 2

Ibid., p. 20. ibid., pp. 9=10.- 2Oibid.
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centrism and parochialism, and no concerted national

effort direct§? toward internationalizing education
has occurred.

The Teacher-Institutional Factor

‘Both teachers and institutions stand. accused,
then. Social critios have written volumes_énlarging upon
the failure of educators to oecome more cosmoceotric in
their attitudes(aod behavior.-.Too often, houwever, these
criticslignore the fundamental factvthét teachers.and
institutions alone are not responsible for either existing
problems or for their ultimate réso;ution. Rather, they
reflecf the ﬁroilties and strengths of the society they
serve. Enlarging oo Aristotle's concept, Robert Hutchins
_submits that "education is a secondaryosubject," depehding
for its philosophy on the polifioal interests it serve8122

All cultures, from the most pfimitive to the most
technologically sophiéticated, have a primary‘politioai‘
concern: toimaintain and to improve their survival potential
in accordance with their political philosophy. The role of
the teacher and of the institution, however formal or
informal, i; to inculoate and to perpetuate the social and
_bolitical values oerceived as necessary for the interests of

theip_éociety. If, for examplé, an educational system is

2
2Mbide, p. 11

22RobertfHutchins, "fducation and the Eternal

Values" in . Readings in School and Society, Carl H. Gross,
ed. (Boston: Houghton-Mifflin, 1962), p. 442,
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racist, sexist, elitist, it is not an irrational system,

bﬁt rather a very, very rationalfane.23 If American

teachers and their schools and universities cohtinde*to
réFlect narrowly nationalistic concerns, ﬁhen‘they are
béing fétional'in'accordance with the needs of their .
society as perceivéd by the political structure, There=
fore, wﬁenﬁattempts are made to “inte:nationalizé" educa=-
‘tion on any level iﬁ the United States, the Unde:iying
motivation must be understood. For example, |

e o « wWhile there is nouw 'an almost universal
agreement. among American educators that other cult-
ures should be studied, there is 'little agreement
about why they should be studied. And the why cert-
ainly affects the how. Houward Mehlinger ., . . says,
"More often than not, the objectives underlying ths
inclusion of a unit or course ., .. « 0on a Non=Western
area are stated in terms of natioggl interest rather
than on the values for the child. (Italics in’ the
original). :

James Becker agrees:

‘As long as the framework for international education
is based on the notion that education, like military
power, is but a means to achieve national ambitions,
progress in building better cross-cultural and global
relations among pecpleS’aag nations is likely to be
incidental and haphazard. ' :

23upyaX Papers on Education: What They Don't
Teach You in School!" Edcentric: A Journal of Educational
Change, December, 1974, p. 29, '

24Seymour.H. Fersh, "Studying Other CulturessilLook-
"ing Outward Is 'In'" The Asia Society from the National
Council for the Social Studies., Washington, D.C.: YEAR=-
BOOK, 1968, - ' ‘

2589cker, "International and Crst-Cultural

Experiences, ap. cit., pp. 105-106.
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Until, therefore, there is social and political
support for a human-based approach to world education, it
is unlikely that teachers and institutions can do more
than to continue teaching from an ethnocentric life vieu,

Harold Taylor reminds his readers that " ., . « we
are less than thirty years away from the isolationism
natural to the whole of American political thinking, and
a little more than ten years away from the chauvinism and
xenophobia of the McCarthy period."26 In fact, he contin-
ues, "we have never actually left the McCarthy period" with
the result that the "main framework for policy decision and
political alignments in the United States and abroad is
still the dialectic of pro- and anti—Communism."27 As a
consequence, the study of the world is, in American schools,
", . « not really global; it has been principally a study
of the American people and their origins=-from the Tigris-

Euphrates valley uestuard."28

The Enculturated Teacher

The processes by which a human being becomes a
functioning member of a society operate at an "out-of-

awvareness leuel"29 penetrating to the "roots of the nervous

26Taylor, Op. Cit., p. 24. 27Ibid.

2BFersh, OPs Citos Pa 1o

29Eduard T. Hall, The Hidden Dimension (New York:

Anchor Books, 1969), p. 188,
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system" and thereby determining hou the‘uorld is per-
,deiVed.SO In fact

« « o« most of culture lies hidden and is outside
voluntary control, making up the warp and weft of
human existance. Even when small fragments of cult=
‘ure are elevated to awareness, they are difficult to
change, not only because people cannot act or interact
at all in any meaningful way except through the medium
of culture, but because they are so personally exper-
ienced,”! (Italics in the original,)

Ruth Benedict explains that:
from the moment of his birth the customs into which
he is born shape his experience and behaviour. By
the time he can talk, he is the little creature of
his culture, and by the time he is grown and able to
take part in its activities, its habits are his habits,
its beliefs his beliefs, its impossibilities his
impossibilities. 32 |
Because the enculturation process begins so early
in life, continuing to function at "out—of—awarenesé"
levels, ‘it is cleaf that the lessons future teachers learn
about themselves and about others have been learned long
" before they enroll in their first professional education
class, Tao expect, therefore, that teachers can somehou
transcend cultural values that have penetrated to the
"rootS»oF the nervous system"'uithout a conscious, consci-
entious, consistent effort on the part of the political
institutiohs that shape the culture is, perhaps, to expect

more of teachers than is rational, Recogniiing this prob=-

lem, the Swedish Committee for internationalising_Univ-

Vrbig, 3
32 | :
‘Ruth Benedict, Patterns of Culture (New York:

Mentor Books, 1959),

Ibid,
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sity Education suggests that if ethnocéhtrism_is'to be
_overcohe N e ;'the attitudés*of teachers'will have to be
‘changed first; the practical realization of educational
-Chénge ifself then becomes a secondistep.”33

| "Attitudinal change is, of course, a monumehtal
task, ,Ta?lor'emphaaizes that -"since most American
teachers are unquestioning members of the white-middlé
.class ..+ o " it is‘essential that they be provided w;th
oppqrtunities to experience lives very different'Fpom their
an in order to be provided with something with uﬁich to
compare themseives,‘and " . . . by dombariSon e o o learn
to look at mankind from a broader perspective."34'

As co-enqulturators of the young, teachefs must
be made éénsitively aware of the inherently selective
‘nature of what they are conveying in words, in actions,
in materials used in and out‘oflﬁhe classroom. They must
becoﬁe‘consciqus that.they " o o W frequently communicate
assumptions and outlooks about human relations that are
not in agreement with their declared goais.”ﬁs "Invidious
words" frequently used to chéracterize dthef.people often

appear harmless to the user, yet do incalculable harm:

*3internationalizing Education, op. Git., p. 24.

34Taylor, ope Cite, pPpe viii-ix,

3SGeorge D. Spindler, "Current Anthfopology,"
.Education and Culture: Anthropological Approaches (New
York: Holt, Rinehart, and Winston, 1963), p. 43.
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"backuard," "underdevelqped," or "emerging" are‘ﬁisleading’
.Qhen in point of fact ﬁhey refer to technological dévelqp-
ment rafher than to hi.:m'an'_dé“velcn::rr_went.3’6 Viéual.materials
that purport to show ndh—uhitg peoples but are merely
“colored brduh"ihavela " . <« o Baccarine quality and

"pretty' look® that is "educatiqnally shameful" as are

faked photographs of historical ‘eue‘r:’t.‘s.z'7

But uho~is tD-teach tHe teachers?

.:Hafpld Taylor‘acknoulédges that the answer is to

38

be foundnuithin'ﬁhe présent academic system, Charles

Silberman agrees; he suggests that

e o o the study of education should . . « be put
where it belongs: at the heart of the liberal arts
curriculum, not at its margins. For the study of
education is the study of almost every question of
importance in philosophy, history, and sociology.
Our concept of education reflects our concept of the
.good life, the good man, and the good scciety; and
as already argued, thereccan be no concept of the good
life or the good scciety apart from a cggcept of the

" kind of education needed to sustain it,

Present schools of education, however, not only
do little to help create a broad world view, but maintain

an " . . . intellectualfleﬁel‘¢ . « and programs that

SGFBI‘Sh, OP e Cit.,, Pe Te

V 37Jean Dresden Grambs, intergroup Educatigﬂ:
Methods and Materials (New Jersey: Prentice-Hall, Ilnc.,
1968), p. 48. ‘ |

SBraylor, op. cit., pp. B3=84.

"395ilberman, Crisis in the Classroom (New York:

Random House, 1970), p. 384.
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border on the scandalQUS."ao

An intervieu uith"the‘dean of an education school

in a miduestern university was quoted in Crisis im the

Classroom:

Q. Do you have some conception of what kind of teacher
you're trylng to turn out?

Ao nght. ‘That's exactly right. Now we have decided
that we would do a kind of job analysis and say,

"Now, in the next four years, here are experlences you
‘ought to get, here is knowledge you'll nesed in some
way to get a hold of. And knowledge about learning;
for eﬁgmple, you ought to know how to use visual

aids.

The Pattern Maintenance Function
'QF_Institutipns

There are many apparent fUﬁctions performed by
inStitutions in a sociehy; their  primary fuhction, however,
might be said to be to sustain the system that gave them
birth, The Qniversitymas~institution is in a peculiarly
sensitive”situation,‘chafged as it is with the socializa-
tion process of tho e in higher education. The "pattern
maintenance-?unction" then,az,might be_posited as the univ-
.ersity‘s‘raison‘d'etne,'and resistance to changé its

"natural conditinn."ag

4leid., pe 439.  “Vibid., p. 440,

Talcott Parsons cited in "Accelerating the
Innovation Process in Educatlon” by Ladislav Cerych in.

and Demand,

UxfordMUnlver31ty Press,

F. Bereday‘"Neu‘York'“

édfﬁGeorgenﬂ.
1969), p. 35,

43Cerych, 0pe. cit.,
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Even when prdfessional educators are pérsonally
convinced that.ﬁhere is a need for society to change, and
even when they advacata'qhange_for others, " . . . their
oun professionai,societiesand their 6unvinstitutions are
exemptad“aé from their béhavior. The radical shifts in
intellectual)ahd emotional cdmmiﬁments required by intro-
ducing uofl¢ pitizenshib to teacher education can only
becbme a‘reality Qhen Univeréity personnel recognize that
world education demands fundamental chahges_in atfitudes,
‘in vaiueé, as ue1l as in curriculum and methods. Unfortu-
nately, those Qho write abbut‘suqh things echo the findings
”oF‘René‘Maheﬁjinnhis inaugdral"address to the Edropean
Conference of miniéters‘bf Education in 1973 when he said
oF‘universitiGS'that-their " e e e uorst‘disadvéntagej,‘. .
is their reéistanca‘to innoyation."45 In fact, hezadded,
" e e o in the debate about the functions of. universities
it is more and more recognized that this is the crucial
point. The ability of universities to implement profound
 changss_and renewal is intolerably ueak."46

In theit book surveying gemneral international

pfograms offered by American collegeé and universities,

44An Introduction to Global DeVelopment Studies,

op. cit.

45Franc1s X. Sutton and others, Internatlona1121ng
Higher tducation: A United States Approach; Occasional
Paper No: 13, ERIC Document ED 006 072, 1974, p. 46,

461hid.
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Sanders and Uard‘cite the following causes of reéistance
to internafional eddcation in institutions of higher
iearnihg:‘v . N

1. The training many faculty members have received
has ‘been so narrow that to deal with international’
matters moves them out of their area of compsetence,:
‘An honest people, they do not want to pretend to
knowledge that they do not possess. :

2., Policies with respect to leaves and lack of Fund-
ing ‘have discouraged those who would willingly have
devoted their energies to broadening their background,

3. Some academic people have prepared their materials
according to what they themselves were required to
master. Few departments look ahead five or tem years;

ythey simply yield to.the pressures of the present or
‘adhere to the lessons of the past

4, Some deans who are quite unhappy about the defici-
encies in Knowledge of world affairs on the part of
students are nevertheless not deeply enough committed
to wage battle with entrenched department chairmen,
The latter consider many international questions ephe=-
meral or better studied outside the classroom,

5. Far too much of the money available for academic
development is in the hands of the department chairmen,
whose focus is often upon their oun professional fleld
rather than on the students' liberal educatlon.

6. Career patterns for those who choose specialized
international currlcula are not at all clear-cut;
‘many graduates are unable to find jobs for which they
think they have been trained., :

%gg Many academic people are unaware of the extent to
ich both students and the public are concerned abobtt
international gquestions and look to the universities
to provide better answers than those offered in the

past.

8. The cost of building a whole new curriculum or intg;-
national program is high, and funds are hard to find,

47Irwin T. Sanders and Jennifer C. Ward, Bridges to
Understanding: International Programs of American Colleqges.
and Universities, (New York: McGraw Hill Book Company, 1970),
pp. 24—25. ’
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-Although there are no statistics available on the

number or kinds of international (or world) education pro=-

‘grams‘available to pre:_and in-service teachers, there are

Figpras demonstrating that, of all the degrees awarded in
_the'Uﬁited States during 1972, only 1.4% were for majors

in what thé Uorld Studies Data Bank-célls."inhurnatiunal/

47

intercultural” fields, of study. Of these degrees, .77%

were for_undergraduétes, 3.1% for masters', and 5.7% for

‘the dOQtorate;aa;

The Data Bank states that althbugh some
65,222 students participated in oﬁerseas study during
1573-74, this figure represents a serious decline in such
programs, They suggest that there be a substantial |
inc;eaée in the funding of all kinds of international pro-

grams if more studénts are to participate.SD

THE NEED FOR AN UNDERLYING THEORY

,In,criticizingyAmerican'education, Jerome Bruner
deplores the fact that there is no prescriptivertheory of
»linstruction‘in this country. He contends that what is
needed is " , . , a theory that is,ﬁeutral with reSpecﬁ‘tc

ends but exhaustive with respect to means}“51lehis notion

-47Internationai and Intercultural Edubation in

the United States, Larry A. Kubal, ed. (New York: UWorld
Studies Data Bank, 1975), p. 71.

48 49

I6id., p. 51, Ibid., p. 85.

SOJerome Bruner; Toward a Theory of Instruction
(New York: W. W. Norton & Company, Inc., 1966), p. 31.




28

that "ends" in education (or elsewhere) can be "neutral®
is a peculiarly American phenomenon-=-a phenomenon that
allows "free" schools to offer snake curriculum courses
as education and values clarification classes as value-
free. But ends exiét whether they are stated or silent,
conscious Or unconscious,

If teacher education programs are to be directed
to the preparation of world citizens, they must be con=-
cerned with the systematic exploration of world-uide
problems and with the creation of a sense of responsibility
that is absent even from those programs that are described

as being "international,"

Setting Priorities

In addition to the agreement on shared human char=-
acteristics and survival values, there must be an honest
assessment of the means and ends required to allow life
on earth to continue. No educational program, from pre=-
school through life can ignore the global realities,
whether their basic motivatiqn for including those
realities is centered on humanistic or practical ideals,

James Becker, after explaining the need to make
clear humankind's common humanity and common fate, con-
tinues by describing world education not as a "unique
academic compartment with a certain body of information
to be mastered" but rather as a way of "“developing skills

and insights in information selection and information
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451

processing .« . World education, however, is also

concerned with the need to escape from provincialism and
world educators are awvare that the greatest danger-~and the

greatest good--may come from exposure to cultures, ideas,

52

values that are very different from one's own, "The

intended consequence would be, mild or severe, a form of

emancipation--a break in the students! continuity with

their past value orientation.”s3

But it is the business of education in societies
such as ours to create these discontinuities, even by
conscious design, for intellectual and moral grouth
in advanced cultures comes from the successive break-
ing and mending of students'! relations with the old,
the known, and the secure.

Among the major priorities for an educated person
then, would be some clear concepts about human behavior and
how it develops approached from a cultural perspective., In
fact, " . . . without some attention to the ‘'culture con-
cept" information about other lands and other peoples,

55

ethnocentric tendencies may simply be reinforced,” Fact-

val "truths are not enoughj; they must be painstakingly

51Becker, Education for a Global Society, op. cit,.,

Ps 33,

521pid., pp. 36-37.

53Robert Ulich, ed,, Education and the Idea of
Mankind (New York: Harcourt, Brace, and World, Inc., 1964),
p. 133. \ ‘

SABecker, Education for a Global Society, op., cit.

“SFersh, op. cit., p. 14.
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examined to.diécdver whether they are also. contextual

truths,2®

For example, most of the reporting in American news=-
papers about Y"cow worship" in India has been fact-
‘ually correct but contextually false, Few Americans
understand the practical importance of cows in non=
industrial countries such as India. A couw gives™

milk but also provides dung--a valuable and dependable
.sourse of fuel, And let's do recall that American
pioneers used a similar commodity--buffalo chipsV=-=but.
‘that in American history textbooks this usage is ofte 7
explained as another example of pioneering ingenuity.

It is vital, then, that teacher training instit-
utions help their‘stUdeﬁtﬁteachers bachme aware of hou
their cultures.havé'shapad the characteristics of people,
aﬁd of houw éasy'it is to mis-interprét the unfamiliar,
Teacheré'need'to_" o o o SEE that no way of 1life is a
meaningless.and goalless jumble of add behaviors."ss‘
'Despite‘the dramatic diversity of tﬁe human family, teachers

59 They must go

need £0‘grasp.the essential similarities,
beyond the relentless‘influence of culture to thé realiza-
tion that children around the world are more alike than
they are differenf'Fromveagh other. "The'ver§ youhg in
'China, Brazil, Nigeria,‘Nicaragua, Neufoundland,'and the

United States are surprisingly similar"-says John'Goodlad;

‘dommentihg on their shared "joy in laughter,'abandon in

561hig, 97

Ibid.

5BGeor‘ge‘D.‘Spindler, Fducation and Cultures:
Anthropologigal Approaches (New WBTRT HOITt, Rinehart, and
Winston, 1963), pp. 21-22,

%91bid., pp. 22-23.
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Dlay."60 They are alSo‘identical in theirright to survive
--and to thrive--within the human famiiy;
‘All teachers, if they are to become world citi-
zens, need to learn that
o o .‘the.glofification.qf free enterprise, of ethno=-
centric nationalism, and of war all represent value
systems that have evolved out of the historical
necessities of earlier eras. UWe have now entered
upon an era in which these are no longer adaptive.
In view of this development, it becomes imperative
for man to consciously attempt to modify such out-
moded value systems and to replace them with others
that have greater -adaptive usefulness, To endeavor
to plan and change our educational, child-training,
and mass communication systems, as well as our social
institutions, along principles that enhance the dig=
nity, security, and potential of human life. is not
only an adaptive necessity, it is also cumpabiblas1
with the mest cherished values of a free society.
There are those who would argue that the foregoing
represents a rather romantic picture of human society; that
‘such altruistic principles bear little resemblance to a
uorld‘consisting of nation-states whose only principles
rest on the will to survive in'any'uay-that it'déems
rational"for'its self-interest., For such "realists" there
is the reality imperative described‘by MIND in discussing
the piight:of astronauts in space whose lone. chance for
survival rests on their ability to return to this planet,

There are no options, no. other places to run awéy to,
no alternatives but to co-habit this planet as one

GD;'Jphn 1. Goodlad, . "Elementary Education", Educa-
tion_and the Idea of Mankind, ed. Ulich, op. cit., p. 104,

o 613udd‘marmor,‘“Psychiatry and the Survival of
Man," Saturday Review, May 22, 1971, p. 77,
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,human>soéiety; ‘There is only one land mass upon
which all human beings must live and from which the
necessities of life must be derived . . .16

‘Neithéi chauuinistic-bombast or_my0pically con-
ceived notions of self-interest can gainsay the fact that'

there is one ocean, one sunlight, one atmosphere and only

"one priméry_purposé of life and that is to sustain‘lif‘e."63

MIND continues:

N . In theological terms there may be other pur-

poses to .life, but in practical terms Earth's popula-

tion has inherited a place to live . . and must pass
it on to those whe will live after, or else terminate

the only habitable environment for Man,64

This, then, is the underlying philosophy upon
uhichQa_fheory of educa@ion may be baéed for.the education
‘of world citizehs. The purpose of most importance is the
optimal survival of all members of the human family; the
method ié'to prepare all teachers tb understand this through

all available means.

Some Specific Goals
In addition.tdlthé relatively general principles
set Forth.above, there are some specific goals that were
offered by-Jémes Becker. In addition to discuSsing the
need for overcoming pfouincial attitudes he stresses
1. Overcoming the Western orientation found in most

textbooks and curriculums and helping students achieve
a more objective and global perspective on cultural,

62

An Introduction to Global Development, op. cit.,

Pe 3

631bid. %%Ibid.
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‘economic, ‘and political diversity.

4, Helping'students'develop the.independenCé'of ,
thought and the techniques and methods of inquiry
necessary to cope emotionally and intellectually
“with the continuing change, complexity, and ambig-
u1ty of . human ‘affairs. S
5, Helping students develop an understanding of the
process of decision-making in- regard to international
and global issues.b5

Other goals might include what Buckminster Fuller
refers to as the education of "generalists?,'i.e., those
persons who emphasize the seamless uéb of things, who are
as cognizant of the larger patterns in world affairs as
they are in the every-day information with which they deal.66'
Silberman refers to this as needing‘knouledge "about know=
ledge, about the ramifications of the subject or subjects"
being taught.®’ (Italics in the original).

'In‘short, teachers need to realize that there is
no such thing as objectivity, that everyfhing they say and
do is laden with values, and that those values must be
carefully defined. For, this reason, it is vital that
ethics becomes,part‘o./ﬁer bréparation. Far more important

than her intelligence,quotient‘and the ianlcation of

"facts" is her "ethical quotient" as Dennis Gabor phrased

65

~“Becker, Education for Peace, Henderson, ed.,

66R. Buckminster Fuller, 1 Seem to be a Verb
(Neu York: A' Bantam Book, 1970). ' '

67

Charles Silberman, op. cit., p. 489,
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. : 68 . - . .
it some years ago.. There is no room in an explosive
world for a teacher equivalent of a'Lieutenaht_Calley.uho
insisted that he
. . .. . was ordered to go in there and destroy the
enemy. That was my job that day. . . . I did not sit
down and think in terms of men, women, and children,
They were all classified the same, and that was the
classification that we dealt with--just as enemy
soldiers. « « « 1 never sat doun to analyze it; men,
women and chlldren.' They were Jjust enemy and just
peoplee ® ".69 ‘ e ’

To summarize: area studies, foreign language
training, travel abroad, and the other activities in which
some'teacher-traihing prdgrams indulge are; in and of
themselves, inadequate unless they are accompanied by a
worldminded philosophy. UithOUt'this‘"b. e « Vvision of
the central unity”70 of humankind, teachers have little
chance to eébape'the provincialism of which théy'have been
.accQsed;_mithout acceptanca of their responsibility,
‘'schools of education will continue to be'accused'of "mind=-
lessness ‘and purpbselessn-ess.”71 The Suedlsh Commlttee

for Internatlonallznng Unlvers;ty Educatlon phrased thELr

main motive simply: it is geared to the development'of

68Dennls Gabor "Fighting Existential Nausea“
Technology .and Human Ualues Santa Barbara: The Fund fDr
the Republic, 1966), p. 15. ‘

6gBecker, Education for a Global Society, op. cit.,

Pe 7e
Ty . .
‘Charles Silberman, op. cit.,

"M Ibid.
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", . o international solidarity and a sense of world

citizenship.”72

As already noted, there are no statistics avail=
~able regarding the number or kinds of world educatinn
programs évailable:to teachers in the United States today.
According to the "bost cotimates" made by Harold Taylor in
1968

e« o« o Not more than 3 to 5 percent of all teachers

e« « « have had in the course of their preparation to
become teachers in the social sciences or any other
area of the curriculum any formal study of cultures
other than their own in the West, or have studied in
a field yglch could properly be descrlbed as world
affairs,

2 N .
7“Internationalizing.Education, OPe. Cite, pe 44.

75Taylor, ope. Ccit., p. 26.



Chapter 3
PROCEDURES

The initial thrust of this study was to discover
the degree to which teacher training institutions offered
pre=- énd in=service teachers the opportunity to become
world citizens., As the study broceeded however, it became
apparent that little information existed in this area,
Thus an expansion of the original thrust seemed appropri-
ate when it appeared reasonable to concentrate on the
various ways 1n which attempts were being made to introduce
an international element into teacher education whether
directly through colleges and universities or through
governmental and private agency interest in international
education for teachers.

This study began with é consultation of library
resources to locate those teacher preparation institu-
tions whose programs were relevant. Data was obtained
from books, periodicals, college compendia and from Educa-
tional Resources Information Center (ERIC). The second
step was to.compile this information and to send letters
to those schools and associations whose activities were
germaine to this study. (See Appendix A for a sample aof.
the type of letter sent.) Personal visits were alsd\used
where feasible to obtain further information,

35
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LIBRARY RESOURCES

Tﬁere is a dearth of material on teacher education
fﬁr uorldmindedness‘and, in fact, only tuwo books were
found to be dlrectly related to the subgect of this study
although there are other publlcatlons dealing with 1nter-
nat;onal education in terms of study-abroad, teacher-.
exchange,‘and'ﬁiélingual_prqgrams; Periodicals deéling
with thiS'iséue'aré generally geared to cross=cultural’
education concenfrating quite specificélly on American
:ethnic groups, on local,problehs of learning to cope with
multi—eﬁhnic classes in ghetto‘é:eas, and on providing
materials éhd resources for teachers concerned_uith this
issue, | |

College compendia list degreé granting programs
for teachers but offer little infopmation about houw
frequently~--or infrequently--?uthré_teachers are exposed
to international affairs. A search of ERIC disclosed
several programs énd'attempts on the part of this govern=-
‘ment and other governments to add:éh‘internétional dimen-
sion tO'teacher‘education., Of particular interest‘was a
documenﬁldescribing Sweden's attempt to'internatianalize

university education in that co_untry.1

Books -

Among the books mnst helpful in terms of previous:

1Internatlonallzlnq Education: Summary of Reports
from the Suedish Committee for Internationalizing University
Education, ERIC Document ED 102 044, September, 1974,
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studies done in the area of world education was Harold

Téjlor'sﬂThe World and the American Teacher.2 This volume
contains both an elabdréte rationale for the globalization
of teacher education and a description of pruyrams foéred.
at fifty coelleges éhd universiﬁies in the United Sﬁatés 
where teachers are trained., Institutions examined include
large énd:sﬁall éch90133 rural, urban,'privafe and public;
the pattern used by’thé researcher and his team was to
spend tuo'days'oh each campus. observing and‘interviguing
participahts.

gAthher‘book, BridgesAto Understanding, was also

uséFul,although its thrust was only partially concerned

with teacher e_ducation;3 The authors uere ﬁore interested
in international programs for general stUdents"rather than
in those specifically related to teacher.education. To a

gfeat extent, the authors used Taylor's research methods.

- Periodicals

Under a series of headings, "Multi=Cultural Educ=-
ation," "Cross-Cultural Communication," "International
Understanding" may be found an abundance of articles

offering teachers ideas on how they might cope with

1Harold Taylor, The World and the American Teacher
(Washington, D.C.: The American Association of Colleges far
- Teacher tducation, 1968).

2Irwln Te Sanders and Jennifer C. Uard Bridges to
Understandlng (New York McGraw-Hill Book Company, 1970).
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mihority,children in their classes. 'Emphésis.is on encour-
‘aging and respecting diversity and dn a pluralistic society
rather. than on minimizing differences and maximizing the

icommonalitiés of the human family,

College Comﬁendia‘

. _Bebause of the concise mamner in which programs
are described in'collegé_compenaia, they were found tﬁJbe
of limited usefulness., Among those consulted uere:

The College Blue Book which uses narrative descrip-

tions of programs at American colleges and universities in
its listing of degrees offered in various educational (and

other) specializations.é

Barron's Profiles of American Colleges which offers

considerable detailed information.>

American Universities and Colleges which contains
‘the most useful descriptions of many programs whose thrust
is at least qF:peripheral;interest to thiS’study.6 Much of

the materiairoffered'is done so in considerable detail.

. 4The College Blue Book: US Colleges: Narrative
Descriptions, (14th ed.) (New York: C.C.M. Information Corp-
oration, 1973),

SBarron's Profiles of Amerioan>Colleges (9th ed.)
(Uoo?bury, New York: Barron's Educational Series, Inc.,
1974), ‘ '

b american Universities and Colleges, (11th ed.)
‘W. Todd Furniss, ed. (Washington, D.C.: American Council
on Education, 1973). : ' |
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Educatlonal Resources Informatlon
CentergTERICl

A search of ERIC materials revealed that there is
some activity on "internationalizing" education both in
this country and abroad. The most impressive work found

uas a SUmmary»of Reﬁorts from thc Swcdish Committee for

‘Internationalizing University Education.7 Another docu-

ment of impressive dimensions was one entitled Inter--

- pationalizing Higher Education: A United‘states Approach.8
LETTERS AND RESPONSES

‘Having studied the materials discussed above,
letters uere seﬁt to teacher training inétitutiohs'as
uell as to‘organizations and associatiohs.that'had been
- identified as being involved with international or uo;ld
education;_ Leite:s were also sent tu the United Stataé
Departﬁent of Health, Educatidn, and Welfare, Office of
Education and to Unesco. The thrust of these letters
varied, of course, depending-upon'uhat had been written
about their specific involvement; generally, however, the
letters asked that as much information be sent as:possible
to aid in the research préjqct of American teacher education

for world citizenship,.

7DD . Cit.

8Fran01s Xe. Sutton, et. al., Internationalizing
ngher Education: A United States Approach: Occasional
Paper No. 13, ERIC Document ED 098 890, 1974,
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bolleges‘and Universities

Thirty-éix letters were sent to Coileges and
uniVersities;;tuenty—FOUr responses were received.
Reépohdents ranged quite widely in their descriptions
of the,interééf‘taken Ey'their-institutions in world
education. (See Appendix B for the nahés of the schools
contacted.)

Dr. Frank Andres Stone, Director of the World
Educationlproject'and Professor of Education at-tﬁe
University- of Connectiout—stor:s,‘uas extradrdihafily
helpful in sending hatefials includinﬁ."Graduate Progfams
in Fandations of Education" which isAstrbngly inter-
nationai‘in thrusf,.several "inquiry modules".such as
“Three Anatolian Youth: An Inquiry Module'for'UOrldminded
Teécher'Preparatioﬁ" and curriculum materials of all kinds.

Ufher colleges and universitiés‘that‘uere
particularly genefous about éehding-information'uere‘the
‘University of Pittsburgh which has an impressive. array of
international prcgfams; Indiana Universiﬁy‘ét Bloomingtan
which is the home of the Mid-America Center for Global‘
Pefspéctives_in Edupation as well as being'acfive in areas
of pblitical.scienpe-from.a global perspective; the Unive-
ersity of Denver whose Center for Teacﬁing International
Relations.publisﬁes méhy materials deaiing Qith‘uhat they
. call "Us" and "Them" conflicts.
geuerél respoﬁdénts whose schools did not offer

‘ programs relevant to this study nevertheless included
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suggestiqnssfof_further resgarph; including the names aof
individuals amd universities as uwell as bibliographic
sources, Only tuo réspondents stated thét'there'uas:no
interest at all on their campus in this .sort of program;
one person_at San Francisco State explained-that there
were pfograms in intermnational education for graduate
students but none For‘undepgraduates because the latter

were so '"provincial,"

‘Ofganizations,and Associations

Using all of the available resources, appropriate
organizatiens and associatiohs were contacted for whatever
help they could offer in locating and describing programs
geared to the developﬁent‘of greater,uerldmindedness
among teachers., The following is a list of thése<that'
were contabteﬁ: |

American Association of Colleges for Teacher Education
Washington, D. C.

‘Association ﬁorAUorld Education
Huntington, New York

Center for uér/Peace Studies
New York, New York

1/0/E/A

Dayton, Ohio

Institute for UWorld Order.
New York, New York

Tnter/Culture Associates
Thompson,_tpnnecticut

Global Education Associates
East Orange, New Jersey

Mid=America Center
Bloomingtan, ‘Indiana
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Management Institute for Natlonal Development (MIND)
Neu York, Neu York

Unesco
New York, New York

World Studies Data Bank
New York, New York

of these.organizations, three were particuiarly
helpful: The Association for Uorla Education, MIND, and
The World StUdieS'Data Bank, esach of which were unusually
‘generous in fheir offers of assistance. 'The.Assoéiation

for World Education publishes a periodical, The Journal

of UDrld Educatipn'and the organization is currentiy
actively suppeorting a resolution to encburage degree
granting programs in world education. They hold regular
meetings with other organizations eqdally dedicated to the
development of beacé\studies,'crosé—cultural studies, and
.other, similar'programs. Friends World Collegelﬁf Hunting=-
ton ié_bloselyvassociated with the Association. .

Management Institute for National Development

(MIND) regularly prepares publications, several of uhich

were useful to this study. These. include: Eddcation_About

‘Global Development, AnAIhtrpduction'to Global Development

Studies, and a Model Curriculum for Secondary Schools and

.Undergraduate Colleqes.

"MIND was also an - excellent resource. Upon being
informed of this wfiter's prnjected visit to Ncu York City,
the organizationvissued‘an invitation to visit their pfFice

and to make use of their voluminous- files. It was during
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this visit that_seueral programs in global development
studies were found., |

:The~UOrld.Studies‘Daté Bank was equally générous
in‘cfferiﬁg théir‘Files during a:uisit to their office.
Tﬁeir direcfor, Ledhafd Iaquinta, p:dvidedutypeuriter“and
mate;ials which rasulfed in many notes that uere.of‘uée in

this study.

- Federal Government

‘Much material is available from the Department of
Health, Education, and Welfare (HEU), 0FFice of Education.
Several oflthéir'publicatiohsvuere useful to this study;
ambng these were Title VI National Defense Education Act
"Draft’Announcemsﬁf and Guidelines" which show the kinds
:bf programs the gOvérnménf is interested in deyelopiﬁg
‘through univefsitf education. Robert C. Suggs, Chief
' Centers and Research Section, International.sﬂudies Branch,
DiviSion_oF International Edﬁcétioh has lists‘o? programs,
sﬁhe af uhich are concerned with teacher education.
Included:in these lists ére the names 0f'program directors
at eachlinstitutiqn to uhom:letters may be addressed’
dipeptly.

HEW also publishes.bookletsléxplaining programs

that are available for teachers. Among these are:

Oppnrtunities Abroad for Teachers, 1976=77;

- American Students and'Teabhers Abroad: Sources

of Information,Abadt Uvefseas Study;
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‘Research and Training Dppprtunities Abroad and

“_Foreign'Curriculum Consultants in the U. S.

There are alsb several'independént Federal
| agencies uhose purpose it is to promote, dlrectly and
indirectly, the cause of international thinking. These
include The National Endowment for the Humanities (NEH),
The'Natiqnal Science Foundation (NSF) and the Smithsonian
Institute which hanﬂles'the Woodrou Uilsdn»lnternational
‘Pfogfamiand the'internationél Exchange of Scientific and
',Lite;ary“Publicatiohs and Govérnment Documents, UWithin
‘HEW there iS'a "saparate organizational entity," The
Fund for thevimprovement of POStsecondary Education, whose
purpose is the géheral improvémenﬁ of postsecondary educ-
ation and 1n this capacity, administers various programs.9
In: addltan there are prlvate firms such as the
Institute of Internatlonal Education which publish lists
of both government and private grants offered by American

and foreign governments. For example, the Institute has

a booklet titled Grants For-Graduate Study Abroad, 1976=77.

-SUMMARY
Because there is no compilation of uorld educa=-
tion programs for teachers availablevtoxstudy, it became

‘épparenﬁ that sources other than colleges and universities

9Educatlon'For Global Interdependence, Stephen K,
Bailey, ,ed. (Washington, D.C.: American Coun01l on Educa=
tion, October, 1975),
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had to be cchsulted. Thus, in addition to“pe:using books
and periodicals, a seérch'uas—made oF'ERIC,‘college comp-

. 3ndia,.anﬂ other, similar sources. _LetterS'uere élso;sent
to organizationé ana associations as well as to the United
States Department of Healfh, Edﬁcéfion and Uélfare; Dﬁfice
of EducatiOn, in an effmrt_to léérn_as,muoh as possible
about relevant pTograms. M

An analy31s of the data thus complled will be

found in Chapter-4 of this study.
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The follouwing represents the information gained
from the thirty=-six schools to uhom queries were sent:

Number
Responding Responses

15 Schools offer courses or pro=-
grams with an international
dimension, e.9., International
Relations, Study=-Abroad, to all
students, Those in colleges of
education may select from these
as their program permits,

5 Schools offer complete degree-
granting programs in International
and/or Comparative Education at
the graduate level., Only one
school offers a similar degree
for undergraduates.

3 Schools have no particular inter-
est in international education
but offer information about per-
sons or materials that might be
useful to this study.

1 School anncunced that they had
discontinued teacher training.

12 No replies. Follou-up letters
were senf one month after initial
ingquiry. '

It would appear from these responses and from other
sources that little has changed since Harold Taylor's estim=
ation in 1968 that " . . . not more than 3 to 5 percent of
all teachers have had in the course of their preparation to

become teachers . . . any formal study of cultures other

than their oun."1 Klassen and Moore's study which closely

1Harold Taylor, The linrld and the American Tsacher
(Washington, D.C.: The American Association of Colleges for
Teacher E£ducation, 1968), p. 26.

* : :
The follow=up letters retrieved three more responses,
none of which had programs.



.Chapter 4 -
ANALYSIS OF THE DATA

As noted in_this study, a survey of the:lifera—
.tUre'revéaled that there are no statistics’avéilable
'regarding'fhernumber*or‘kinds of "Qbrld educétiqn"
‘programs available to teachers iﬁ the United States today.
Colleges and'univérsities simply do not liét”suéh«programs,
’and despite the'receipﬁ of tuenty;fouf responses from the
fhirty-gix schools»queried, much of what hés been learned
might almost be said to have~QCcﬂrredv5y accident--a
Cﬁahce cbnversation:uifh a professor, a recommendation:
made by«someohefduriné'én interview, even a reference given
by some publicatioh only‘péripherally‘related to the topic
at hand, Parf oFithe reason qu the ”acCidéntaiﬁ nature
of ﬁhe information gleaned is that many of the responses
uere rather quuely general; another is that, alth0ugh maﬁy
colleges and universities do offer international courses
and even complete programs, few of theseiare specificaily
geared:to teachers.J_In‘fact, only five of the schools to
,uhbmireQuests FqT information were uritten stated that they
had complete degreeeg:an£ing programs for students in_their
professional education classes, .Furthermore, with few
exceptions, the concept of "uorld".as opposed £0 Pinter?
national® éduqation is scarcely considefed6

46
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‘Fdllouéd_Taylor's,"bonfirmed this state'of affairs, Their
,work, uhich'uas sﬁonsdredAby The Ameriéan Aséociation of
Coileges-?or Teacher Education under a grant‘made,by the
0ffice nf Fduration, Department OF’Health, Education, and
. Uelfare; cdnsidered American programs in internatiﬁnal
éducafiothO'ﬁe | |

.l. .‘uhcoordihated, episodic in ndture, irrelevant

in content, lacking intimate ties to national foreign

policy, and limited in their range of_impact across

-the whole educational spectrum. . . iy ‘

‘Klaésen andVMoofe also deplored the_ébsenCe of any
single source to which interested persons-might’turn if
‘they:required‘information about international education
programs for pre- and in-service teachers.3 Despite the
apparent interest of’the~American Association offCGIleges
for Teacher Education, they have done nothing to follouw
this recommendation'tb»ﬁfuition; Indeed, their 1975 letter
clearlyfstated that they knew of no list of relevant pro-
grams. |

The relative paucity of recent literature in this
area, too, would seem to confirm the lack oficoncern with
world education. A 1974 study made by The Intefnational

Council for Educational Development reflects on the

2Frank H. Klassen and Raymond S. Moore, Develop-
ment of Instrument for Study of International Education in
Jeacher tducation Programs nf 1J,S5., Colleges and Universit-—
1es: Final Report., U.S. Educational Resources Information
Center, ERIC Document ED 032 010, August, 1968, p. 4.

S1bid., p. 15.
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failure .to make a reality of sfated interests in creating
worldmindedness at all leuéls; aHd in all areas of educa-
tion from pre=school through‘graduate education.4

;Névertheless, there are progréms of fering some
aspects'of‘uhat.is generally termed "internétional’educé—
tion" to'pre— and in-service teachers, These programs are
ratﬁér'diverSifiédvand categorization problems exist in
describing them, One of the reasons for this is.that,
under the label "iﬁfernationai" may be found comparative
‘education programs, bi-lingual education and others, and
this uas,re?lebted in the'pesponses that were received
from collegesiand universities that were queried as well as
from a survey of the literature,

A further difficulty in considering a program
”intefﬁational"_is that.undé;g:aduate student-teachers
>take'feuer hours in proFeSsional education'classes than
are taken- in theirvacademic ma jor. Hence, those who are
in the social sciences or in language studies will almost
automatically be éxposed to some.intErnational concepts
however limifed, that are not dffered fo those in othef
majors,'particulafly t0'those in elémentary educations

| Because of the unique popu%atfon iﬁ this country,

there are numerous courses offered in ethnic studies of

“Frank X. Sutton, et. al. Internationalizing
Higher Education: A United StatesﬂApproadh:iUccasional
~ Paper No., 13, U. S. Educational Resources Informational
Center, ERIC Document ED 006 072, 1974, -
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the kind Focusihg on the cultural‘difﬁerenceé'among
American minority groups. These are not considered as

“world education" in this study.’
CATEGORIZING "INTERNATIONAL EDUCATION®

Since thélrange of teacher training programs is
so fluidly elusive, a description of cﬁrrent_"ihtérnational
education" programs presents some'difﬁiculty.. Therefore |
it seems reasonable to categorize interesf‘in‘this kind of
educaﬁion in terms'of‘the extent of involvement in its var-

ious aspects. Four categores, then, have been arranged:

Non—Degree’Pngrams

'This category involves_thosa collegés and univer-
sities offering oné or more courses in international
studies for teachers at either the graduate or undergrad-
uate level, but not leading to a degree in that field.
Included here afe courses that areraVailable to students
in the College of Education as either part of their major

or as an elective taken for credit.

Degree Programs

Colleges and universities that offer degrees in
either International‘ana/or Comparative Education at the

undérgraduate and graduate levels are included here.

Associations and Organizations

Since many associations and organizations prepare
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uorkshops,wseminars,‘conferendes and materials as well as
'other‘aids'Fof feachers interested in international affairs
é separateucategory.has beenm devised to include their

functions.

Governmental Programs

Botﬁ'Federal and State Governments have taken some
'part,in.adding an international dimension to teacher educ- -
atiop_and-their_éffcrts are included in this cafégof&.

Within these four categogies,may be found varying
emphases including the.follouingFéand often including sev=

e:al of them .at one time:

Area Studies

.Concehtratiéh on a single geographic area (only
rarely on tuwo or_mo:e) in an’effort‘to create a marketable
specialization. ‘Included in this category is usually the
study of a language. This emphasis is far the general
student of internatiﬁnal,sthdies; second thy to‘sﬁudy;

" abroad programs in popularity according. to the Uo:ld
Studies Data_Bahk. Schools of education in urban éreas
sometimes ihVolve.théir student-teachers in aspects of
gfea studies in order to give them‘some>badkground approp-

riate to the particular ethnic groups in that area. -

Topical_Studies
Topical‘Studies»are thematically based and inter-

disciplinary in approach,. Examples of this kind of study
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;include Peace Studies, Futuristics, Developmental Educa-
tion as well as more narrouly COhceived“topics. In
genéral, these progf;ms are confined to graduate'sohools
.of education or are available to the undefgr?dugﬁg..‘

. - through the colleges of arts and sciences.

Comparative/internatiqnal Education

These are oFten'cpnsidered‘syhonymous terms and
are described by institutions with virtuélly theisame'con-
;cepts. Emphasis,is,las might be surmised, on the educa-
tional structures of variaous cultures, uith some background
- given éboutltheiculfures themseives. Degrees are granfed

on the graduate level to those in this program.

Bi-Lingual Education

Except Fop those who plan to teach languages or
Fof,those.going fo school in preaominéhtly_Spanish—American
iocales, there are few educational institutions that
require languagé study as a norhél part of teacher<educa~
tion. 1In terms of studying non—Uestern_languaées, such
emphasis is entirely aEsent,.and; in Fact;;there are those
who bélieye'that languages as they are presently taught '
‘waste more time than'they are worth,

Considering the masses of people in the world, if we
say that the only wvay to know another culture is to
speak and think in another language, then the "pros-

pects. For international educatlon are very remote
indecod,

Global Educatlon (Zurlch Switzerland: The Kettering
Foundation, 1974), Pe 9, - S A
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Study Abroad/Student Exchange Programs

While these are extremely popular programs For both
teéchers and for general students in all ‘majors, there is
con31derable expense involved in avalllng oneself OF the
opportunlty_to travel abroad. Accordlng to Leonard P.J
Iaquinta, Director of the World Studies Data Bank,‘" ...
about tuq—thirdsiof the cost oF.a.study-abroad program must
be paid.by studehﬁs'themselVes."6 Thﬁs, despite continuing
intereét,-theré_has been a decline in the last two years
for study-abroad programs. Mr, Taguinta was also quoted as.
stating that groufh will not recur unless some means are
found " . o . to incfease the funds available to help
defray the costs students are beinglaSKed to bear."

| -Ex&ﬁange progfams-too, are in some difﬁiculty,
depending_as‘they do‘oh'gOVernmentél_funding and.bn private
sourges which may-~-or may not--be available according to
the DOlitical situation and the perceived need for such
programs;ﬁ | |

Too, Taylor noted that there must be a clear dis-
tinctioﬁ made betueen'ﬁﬁat iS'ordinarily understood as
"international educatlon," ise., the mere addltlon of some
CoUuTrses llke "comparatlue education" or "cultural anthrop=-

ology"‘uhlch do not constitute an approprlate'approach to

bcited in "Fewer Studying Abroad, But Interest
Holds Up", by Malcolm G. Scully, The Chronlcle of ngher

Education, January 12, 1976,[h Pa
7

Ibid,
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world -education, Instéad it is the total commitment that
isﬁnecessary.e (Italics in the origimal). In general,
Taylor states that it is.imperative

o - e that we stop thinking of the education of
teachers exclusively in. terms of formal academic -
requirements and proF8531onal'courses and consider
instead the ways in which their intellectual inter-

Bsts and experiences in the aftairs ofgthe world
can be increased in range.and quality.

NON-DEGREE PROGRAMS

As stated above, there were fifteen respondents
who explained that therg were courses available to students
of ed@catibn-ﬁhrough other,colleges and programs on campus,
and that these might be selécted'by education'maJArs if
they chose to db.so. ‘Typically, these courses are avail=-
able thpdugh the Arts and Science College-anéﬂafe geared
to highly specialized degrees.uﬁidh‘ére1h0tjespecially
coénizant of educatérsf specific ﬁeeds, nor‘df~the needs
for world citizenship as‘de?inéd by this étudy;

In SOmé instances, respondents have commented that,
while international[bourses‘are‘not parﬁ of their brogram,
they have tried to infuse all‘programs with some aspects
of international afféirs.10 One person wrote that his. school

provides oppoftunities for the study df'problems.concerning

®Taylor, op. cit., p. 292. ‘Ibid.

Herbert B. Wilson, Professor of Education, The
UnluerSlty of Arlzona, Tucson, Letter, November 26, 1975,
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international education."j1

The Uniueréity‘of uisconsin-Miluaukée might‘serve
aé.an example of a school offering a highly specialized
inﬁernational-relations program, Offered through their
College of Letters‘and Science, -this interdiscipliharf
major is, acCording;to their brochure

. . . designed for those students interested in a
career with the U.S. Government agencies abroad,
international organizations, export-import and
shipping firms, international banking houses or in

advanced academlc work in lnternatlonal studles or
serV1ce

Most uﬁdergraduate ma jors in education'in the
uast‘majority.ﬁf schoolé'gontinue to be offered traditional
.deérees, either in elemeﬁtary-or secondary education, or
Sdmerther'specialization thereof., If education ié.a-
| minor rather'than a major, there is more iikelihodd fhat
fhey‘will expérieﬁce some courses peripherally felatedxto'

world education,

The University of Michigan
The School of Educatidn‘ét the Univérsity.of Mich=-
igan offers undergraduates a considerable array of choices

among the reduirements for graduation, 'Here a student may

' 11Stahley P. Wronski, Professor of Education and
Soclial Scienc, Michigan State University, East Lansing.
Letter, November 25, 1975,

2Un1vsr31ty of Wisconsin=Milwaukee, College of
Letters and 501ence. Undated brochure received December,
1875, ' ' '
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elect to study anthropblogy, AfroeAmerican studiés, phil-
‘osophygﬂ He may'also avoid any of thess and concentrate
instéad an physics, art and design, economics and a pot
pourri of other courses_.13 Nowhere, however, is he
required toidevelop a worldminded view. If he decides to
go on to graduate school, he will find that his inter-
nationai oﬁtionS‘have-widened bonsiderably.‘ Although there
is no advanced degree in International Education, there is
an MA in Bilingual-Multicultural Education that ié avail=
able. At this level'therémis a coufse in International
Education offered aé_an e;ectiyé " « o . for-elementary and
secondary teachers and'college and community leaders who
‘seek backgrbund on the basic problems of naticnal and
international edubation."14 There is another course given
deaiing with the pdliticél socialization aspects of educa-
tioniuhich bears on |

social-psychologiéal.processes in education and learn-
"ing that relate to assimilation, practices, and devel-
gpment of polit%cgl v?%ues, behaviors, and institutions
in human communities.
Aﬁothen relevant course is called "Education and
Socic=Cultural Change" which. "presents cross=-cultural
studiesfdealing gith the problems of transitional and/or

rapidly changing national or community settings."16

2 .
1dThe University of Michigan Bulletin, School of

Education, 1975-77, March 26, 1975, p, 41.

1

14 16

Ibide, p. 127. °Ibid., p. 127. Ibid.
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To a‘greater ﬁr lesser extent, then, students at
this school Teceive some exposure at both the_undergrad-
vate and g:aduate;leﬁéls in international affairs if they
wish to do so; otherwise, any of these courses méy be
easily quided. This is a pattern that Has been found in
the schéois sUrveyed who have not offered degrees in inter-~

national education.

George Peabody College

In booperafion uith»Denmarkfs International Student
‘Committee, George Peabody Cﬁllege for Teachers has an
unde:graduate program in European Studies in which a
student may earn fifteen hours uhile'iiving in Denmark and
taking courses in subjects like "Introduction to Scandina-
vian Design" or int"Contemporary‘Danish Architécture and
Design." This program is offered for "selected American
collgge_and»university students"'and i£ is quite.pnssible
to avoid_learning Danish as " . . . English is commonly

spoken in Denmark. . . Coml?

"The Universify of Akron

Undergraduates at the University of Akron also have
an opportunity to travel for credit. Dr, Kenneﬁh Barker,
Dean of International Programs mails out colorful brochures

and chatty neusletters regularly, rich with illustrations and

‘ ‘7George Peabody College for Teachers, Brochure,
"Spring Semester in Copenhagen" for 1976-77, Nashville,
Tennessee, - '
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descriptions of exotic foods, seaside dining, and swaying
palmé. Travel is Ey Pan American World Airways and English
~speaking Quides are guaranteed. for tours of all iarge
cities; there is also the assurance that continental break-
‘Fasts'will be served in hotels. ‘Examples of some of the
ﬁfips possible through the Aqun program are: "Fine and
‘Applied'ﬁrts.sﬁfing Tgrmvin Amsterdamﬂ.of "Criminal Justice
Tour of Europe." The summer "Classrooms Around the‘Uorldﬁ
tour to South Ameriba alléus university crédit for educa-
tion majors who study various educational systems; five

credits 'a"n‘d‘ tax dedUctible.18

The UanEPSlty of Plttsburgh

In sharp contrast to the Unluer31ty OF Akron, the
Uniuersity»of Pittsburgh, through its Center-For Inter-
national Studieé, attempts to infuse an international dim=-
eﬁénion‘throughout university CUgricuia. Although‘the
Center itself offérs no courses it does encourage, sSponsor
and promote programs designed to this end. As a result,
its influence throughout the university is incalculable. ®
For‘uﬁdérgraduates in the School of Education

there is a new course being given called "Education and

1BLetters, Brochures, Neusletters from the Univer=
sity of Akron, The Center for International Programs, sent
on November 4, 1975. '

19Letters and Brochures from Paul Watson, Co-

Director, University Center for International Studies,
University of Plttsburgh December 11, 1975,
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Social Change'; in addition there are modules for use by
teachers‘uho afe‘already in schools. ‘The;Center also
supports Such'programé as "an optional master’s1ieuel
téaching degree uith‘heavy'conceﬁtration_in.an area studies
program."zo Theyvare also involved in the creation of"
“area studies uofkshdps and proqrams, and their Co-Difector,
Paul Uatson, has submitted a prOhosal tb the University for
a "New Program of Preparation in the Teachlng of Multl—
cultural and International Studies." This program may
culminate'in é master's degreé in education or, there is
'an-optional "special,certificafioh»in one or more fields
under the general heading of multifculturalﬁand‘intér;
national studies."21
Students in éll'departaents are encouraged to
creéte "selfbdesigned majors"’and to study languages eveﬁ
uhen'the;r diécipline does nét réquire such study; the
rationale: | |
If‘étudying a.Foreign’Ianguage.uas once looked
upon as frippery, it can no longer be so vieued.
Increasing cultural, scientific and tradg relations
among countries of the world make a fa01llty ‘in one

or more languages a_"near must" for today's uwell
educated man or woman,*

201pid,

21Paul Watson, "New Program of Preparatlon in the
Teaching of Multi-cultural and International Studies"
Unlvers;ty DF Pittsburgh, Decmber, 1975,

228rochure, University Center for International

Studies: Undergraduate International Studies at the Univer-
sity of Plttsburgh [h d]



60

DEGREE PROGRAMS

uhileccbmparativélor Internatibnél Educafidn
degrees are granted at‘the Maéter‘s and Doctoral ievels,
théy‘can scarcely'be said tovbelchmonplace; Of the
thifty—six.schools'queried, only five granted these
degrees, and only one_did_so at the undergraduate lewel;
So uncommon are these degrees, in fadt, that one univer-
sity prOFéssbr‘commgnted that schools have beenvknoun to
hire comparative educators to fill a-temporary, specific

need as that need araose during a single.semeéter.23

Teachers College: Columbia

| '-Améng thdse uhQ oFfer‘studies leading,to graduate
degreesfin this Rind of education may be Fnund Teachérs
bollege of_Cblumbia UniverSity, Its School of Inter-
national Affairs offers a joint prpgram leading to the
deg:ees of - Master of Arts; Master of Ihternational Affairs,
and Doctor of Education. 'In“the combined program, the
student.devotes half of his ceurse udrk_to the prbfessional
and”SChblarly study of education uith a specialization‘in
international eddcation, and-half of his course work to
internationél affairs, including a concentration of
courses. embracing a related social science discipline

’(public law.and,gbVernment; economics, geography, history,

*23Pr0fessnr Edward Nemeth, Uniuersity of Nebraska.
at Lincoln. Conversation, November, 1975,



61

_sociology.,vor’anthropo'logy.24

University of Chicago

At the:Univeréity of Chicago, the comparative
educatioh_canter.offers an integdisciplinary research and
graduafe training ﬁ:ogram pertaining to-relationships 
beﬁuaeﬁ eduCation‘and society among various culturasg
This includes uofk in sconomics, anthropdlogy, sociology
aof education,‘human_resourqes_and educational development,
_and edubationai'pléhnihg. Verying ovEfseas research is
carried out as student topics and funds permit. The
program has béen'in existence since 1958 and was begun
with the aid of é grant from the Ford Foundation. Addit-
ional supbort came from the Carnegie Corquation as well
‘;as from Ehe Office of Edgcation. "Their present Department
of Education has nine distinct fields‘of speciélizatioh,'
more or less gncompassing thefkinds of fieldé found in |
‘mést large_educafion departmeﬁts at major American‘univer—
sities,. Typicaily.they_include: "adult education, curfic-
“ulum and philosophy;‘edudational édminiétration; educational
psychology;‘higherveducatiOn;,measurement,'evaluation and
»statistical>analysis; language and reading instruction;
the study of’feaChér education and education and the social

25

order," It is the last named Field'that embraces work in

2%Jor1d ‘studies Data Bank, op.cit., (files).

Zslbid.,'and Brochure from The University of Chicégo,
"Graduate Study in Comparative Education, h.dd.
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 international and comparative educational studies.26

University of Southern California
Los Angeles

ThexCehte: for“Internatioﬁal Educatibn'at the
‘Uhiversity of Southern California, lLos Angaies,'began
its program in 196d. It initiates and administers inter=-
national programs'and domestic infercultural programs- that
are sponsbred,by the school of education. The three basic
functions of the Center inciuda'(1) provisi6n of study,
orientation, and Field internship programs in comparative
and,internétiéhal education, (2) suppbrt of research and
publication projects related to internati§nal education,
and (3) orgahiZatibn of service programs focused on educa-
tiohal.needs overseas and among diFFerent cultural groups.
in the UhitediStates; The Center cooperates with local
school districts in‘developing programs of study of cont=-
emporary societies, particularly non-Western societies, for

use in elementary and'sec0ndary schools.27

University of Denver’

One of the most ‘active schools in‘internéfionai
studies is the University of Denver graduate séhool‘whose
‘program began in 1968. Their graduate school of inter-
natignal studies, in joint sponsorship with the‘Centér for

War/Peace Studies of New York City, have undertaken to

281pid.  ?"1bid.
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create a center. for teaching international relations' at
thé University. Their goal is to promote global education
in elementary;‘jﬁhior and senior high schoois thrbughout
the Rocky Mountain area, By'linkiné resourceé in #his
joint venture, the tuo sponsoring;institutions aim at
'creating.a model’regional'programﬁdesigned'to'be of maximum
'serVice to teééhers and schobl-systems Ehroughout the
couﬁtry.' Ihiﬁhé implementation of this aim, they drau on
the academic expertise of the Graduate Schoolbof Inter-
national StUdies-of the University of thver and have
access as well to'experts mobilized at the national levgl
by the Center for War/Peace Studies which is the single
largest agency in the country specializing in the global
dimension of education af‘the pre-collegiate level. They
qunsor‘in—sérvice and pre—se;vice training programs‘Fbr’
teachers in Colorado and adjacent areas, maintain a mater-
ials distributibh center housing resources available to
- interested schools, and offer services for international
relations clubs in_Coldrado.high schoqls.28

A large Va;iety of materials are produced at this
university fo; use in publip schools, One example is their
boﬁklet,'"Global'Dimensions" which deals with "us'" and

"them" kinds of canflicts.zg' Another is 'a series of five

281154,

V bnglobal Dimensions, Number 4. Center for Teaching
International Relatlons, University of Denver, Spring, 1973,
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booklets dealing with the American and'Chinesgjvieué of
each other. These are Chronological units uhich‘trace
the_developmenf of the relationships betuween these ﬁuo
ma jor pouwers, beginningiuith‘"Part Iz Imagés of Othergs==
and Ourselves" and ending with "Part U:.The Cold Uar . . .

and Beyond."SU

Stanford University

Amongfthe‘degreeé granted at the graduate level at
--Stanford Uhive:sity is one offered under the auspices of
the "Stanford International Development Education Committee
(SIDEC)"_thch has both a Master's degree and a doctaorate
in international development education. Their bulletin
states that
. « «» both degree programs share a fundamental concern
with understanding the interdependence of education
and economic, political, and social development in the
context of an interdisciplinarg and comparative pro-
gram of training and research. 1 l -

At the Naster'é level, the degree presently
involbes;study difectly concerned with the interests and
needs of Latin American and Southeast Asian students whose
future careers will be in the fields of administration,

planning of education,. and educational research., There is

some e;péctation-that their.program may be extended " . . .

50The Mirror Images: How American and Chinese Vieuw
Each Other (5 part series): An tExperimental unit, by David

C. King, Center for War/Peace Studies, New York City, 1973,

31 The School of Education Bulletin, Stanford Univ-
erstiy, @.da, Pe 274
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>at some future stage « » « tO accommodate students from
.other major»deheloping areas, such as Sub-Sahéran

Africa."32

At the doctoral level phere.is.concentration
‘on the0retical_and methodological approaches to sociai and
behavioral sciencés and to an analysis of the role of
eduéation-in " . . . economic growth, political develop=-

ment and social change."

University of Connecticut-=Storrs

One of the most articuiate and‘actiye universitiesm
in the areas of international education, the University of
Connecti¢ﬁtestorrs5 operates.oh‘sevéral dimensions with
regard to interpational education. Through their Founda-
tions  and Curriculum Department tﬁeir School of Educafion
offers graduate programs in: elght areas, including Bi-
llngual/Multlcultural Educatlon and Comparatlve and Inter-
‘mational Education. Among»the basic competencies expected
of students are that she or he

1. Show a wide knowledge of the concepts 'and research
techniques of one of the social sciences: anthropol-
ogy, economics, history,-political science or sociol=-
0gy.

2. Act with perceptual acuity and sensitivity toward
social and cultural variety.

3, Manifest an extensive knowledge of one major uorld
area (Afrlca, Asia, Latin Amerlca, Middle East or
American ethnic: dlverSLty) with a scholarly expertise
about one country or culture.

4. Evince a knouledge of educational institutions,
developments and 1ssues in the major world area of
. specialization,

32 33

Ibid, Ibid.
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“5. Plan and interpret educationai change and innova-
tion 'using Z socially sophieticated conceptual
. frameuwork.
In expressing the basis of their commitment to
this kind of education, the Foundation Faculty states their
beliefvthat'" « e learningvis fostered by close faculty-
student rapport? ahd that "the departmentai base must be
coeplemented ahd(supplemented by drawing on many other
organizations and institUtions;" Further,'they‘believe
‘Tthat*it is necessary to work uithin multicultural circles,
teéting and apelying theories.q
A»typical:coarse, of fered during the Fall Semes=
ter, 1975, is designed as a foundation for "all of the
processes and structures of edpcation;" it is set up modu=-
larly and the student has considerable lesway in selecting
emphases after examining a booklet uhich outlines each
‘module and lists fhe required and 3uggested‘readings as well

as the name of the instructor. One may choose from "Anth-

ropological Perspectives on Education;" "The Educational
_ Anarehists," "Educational Futuristics," "International
| 36

“Schools," and several others,

Graduate Programs in Foundations of Education,
University of Connecticut, School of Education, ‘Department
Head, Dr, Philmore B. Uass, 1974,

351hid.

*®Foundations of Education, EDFC 200, SEC 2,
School of Educatlon, Foundations and Currlculum Department
Fall Semester, 1975.
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The'Univérsity also conducts seminars to which are
invited "citizens from all walks of life" on the principle
that'all'persons need a global pershectivg if they are to
- understand current events and, perhaps more importantly,
interpret those events from a cosmobolitan rather than
ethnocentric view., Thus, it is considered vitally import-
ant for educators to develop " . . . sophistiqated'cross-
cultural and international knouledge"j7 since all of
mankind‘s‘most pressing-odncerns: eliminating hunger;
reducing disease, overcoming poverty, establishing
the conditions for justice and peace, achieving
ecological harmony, and enably desirable development
are .all cross=cultural by their nature. For this
reason, it is imperative that educational leaders be
capable og facilitating multicultural and worldminded
learning,>8 '
Bringing'"internationalism"‘closer to home, the
university sponsors a world education projec£ focusing on
"the peoples of Connecticut™ whose ethnic diversity offers
a‘miCrocosmiC_viem of humanlinterrelations. To pursue
this concept, there have been developed a series of currice-
ulum materials for use in the Connecticut schoolss Among
the groups to be-étudied are Connecticut Blacks, Irish,
Italiansy Jeus, Puerto'Ricahs and Poles. It is eXpected.
that volunteers will add units on Connecticut Scots and

Scots~Irish as well as on Connecticut Suedes.

j‘7vl-"-rankAndreus Stone, "Culture and Edupation‘in
the Middle tast" Ed., 4483 Seminar in International Educa-

tion, School of Education, University of Connecticut, [ndl

“81bid.
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. The Experiment

'Cﬁmplétely.dedicated to the Eoncept‘of.uorldmind-
edness, The Experiment in International Living in Brattle-
-boro, Vermont was Founded in 1932, It began as a series
Qf’shorf-term suhmer‘programé and it was not until 1954
that its philoséphy ués expressead in'writihg: "to desvelop
mutual understanding andfrespedt among peopls euerYwhere
in tﬁe qdrld regardless of race, creed, or politics as one
means of furthering peace.39 Betueen 1956 and 1961, The
Experiment had bceome something of an authority on planning
and conducting overseas academic programs and other instit-
‘utiéns sought their expertise. At ths7présent time there
.are a great number of programs oFFered»there, each oflfhem
diffused uith>thevspirit'of\internaﬁionaiism.’ It is, in
short, " . . . a community of people of various national=-
ities,'ages and p;ofessions who have a communality of
cohcernS.ﬂao

Here one may earn a Bachelor's degree in Inter-
national St@dies'in which the program (for college
juniors and seniors) facuses Qn peace studieé,jenvironment
and ecology, populétion and family planning, and social~and

economiC‘develbpment. Typical of their required courses

3936hn A. Wallaca, "A Short Story of the Experiment
Since 1950," (staff bulletin), August 31, 1973.

40Internatlonal Career Tralnlng Bulletin, S5School for
International Tralnlng, The Experlment far Internatlonal
Living, [N. da. y
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are two modules devoted t0 intercultural communication and
one to world issues in which students are ‘encouraged to
‘examine'problems in a global context.?’

All students are required to spend a minimum of
five months overseas interning in a situation which they
themselves have obtained through‘active recruitment, Some
of the.countries in uwhich they have interned include Bénge
ladésh,.lndonesia, Palau, Nigeria and Iran as well as in
’Gefmany and‘other‘Eu:opean countries. ,

Anoiher degree one may obtain at The Experiment is
a new Master of Arts in Teaching for langQage'teachers.
John Cushing, writing about this program expalins. some of
its‘uniqué features:

Havihg assembled a group of dedicated and gualified
degree candidates, the program allows them to pursue
specific interests in the field of language educa-
tion, and requires that each be responsible for
~developing and implementing a personal philosophy
of teaching. Candidates share their ideas and
insights with each other at various fields essential
to effective teaching (psychology, linguistics, etc.)
are examined., Orientation is pragmatic; a sizable
portion of the year is devoted to practice teaching
in a foreign environment, ‘
The Experiment was the only teacher training institu=-
“tion Found in the literature to be completely dedicated to

the international dimension., Other world-minded schools,

such as The friends World College, share the philosophy of

“lgulletin, op. oits, p. &

42John A. Cushing, "Developing Student Responsib=-

ility: A New Master of Arts.in Teaching Program," foreign
Language Anpnals, December, 1971, pp. 111-115,
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The Experiment but offer degrees in Liberal Arts " ., . .

43

. with strong social concern and a glmbal outlook" but

with nothing specifically oriented to teacher needs,
PCRIPHERAL PROGRAMS

There are many associations and organizations
that, to one degreerr another, exist_fdr the purpose of
bpoadéninglteaéherestudent horiéons;.a.number-of these
supply‘litefatureiand other materials to teachers while
other ¢onduct workshops, cdnférences, seminars and thé like
for both pre- and in-service teachers; many.oF these‘assoc-

iationsfand_organizations do all of these things.

- Mid=America Center

. At Indiaﬁa-Univeféity; Blopmington, Indiana, James
A. Becker, long a prominent figure in the tealm of inter-
national egucaﬁiﬁn,ihas'become‘Director of the Mid-America
Program for Global Perspeétives‘invEducation; The program
is designed to serve the states of Illinois, Indiana,
Kentucky, Michigan and Ohio.. As stated by Beéker, it was

« o« o 0OTganized as a strateqgy center to promote and
improve global education . . . to: (1) focus attention
on the needs and issues in this field of studyat the
‘pre-collegiate level; (2)'provide‘leade:sﬁip for an
educational challenge which requires more and more
effective collaboration among existing institutions;
(3) encourage joint projects; (4) serve as a head-
gquarters of communication systems devoted to cross-
site and cross-program learning; (5) offer technical
assistanece for institution-building and instilutional

4‘:SFrJ',.e\r\ci_s World College, Huntington, Nsw York,
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revitalization; (6) provide a facility and locus for
increased -interaction among educational and civic
.groups; and (7) provide opportunltles for clinical
experience and training, and (8) develop QOdelS of
technology for export and demonstratlon.

One of théir‘projects, ﬂescribed by the Co-Direc-
"tor of the High SChooi'Politipal-Scienoe Curriculum
Projéct, consists of .a package designed for high'school
social studiQS~teacHérs who use it in conjunction with one

they already'have: Comparing Political Experiénces.45

Other projects and materials in-process includevAnthropol-

oqy CasevMaterials and American Political Behavior, both

of which come compiete.uith films, games, audio-tapes,

transparencies, books, and teacher's guides,

Center for Internatlonal Programs
and Comparative Studies

In Albany, New York, this Centér, under the direc-
tion of UWard Norehouse;'prepares'progréms.inbluding in-
service institutes and conferences for élementary and
secondary‘schobl teachérs. Seminars are conductedlfdrlthe

deVélopment Of research and teaching materials and programs

44P’lld America Center for Global Perspectives in
Education: R Statement of Purpose, First Draft, Uctober 7,
1974, pp. 7-8. ‘ ‘

45Judlth Re. Glllesplu, ‘Co-Director, High School .
Political Science Curriculum PrOJect Indiana University,
Letter, March 1, 1976,

6500131 btudles Development Center, Indiana
University, Bloomlngton, Indiana, Brochure, [n.dJ.
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are conducted for undergraduate study oF‘neglected lang=

uages.

The American Association of State
Lolleges and Universities

This association has a consortium of 275 state
‘collegeé and reéional colleges and univeréities iocatéd
in Forty-six states uhiéh are concerned with the improve-
ment of education and is commifted t§ "democratizing"
internationai studies‘és well as to giQing their étudents

an international"perspective.aB

The World Studies Data'Bank :

This bénk‘operates, in part, as an information
retrieval System, It is a program of the Academy for .
Educational Development and functions in cooperation uwith
thefﬂmérican Council on Education and is coordinated with
thé'Council on Intérnational?Educationalexchange, the‘
InstitUte»OFxInterhational_Education, and‘othérs,'including
scholars, educational groups, and governmental agencisess uwho
make use of the infdrmation fhey gather.:

Th:ougﬁ‘the use of avvery complete questionnaire,
the Bank has been able to accumulate massive amounts of

information from a wide variety of institutions. Among its

aTCenter for International Programs and Comparative
Studies, University of the State of New York, State Educa—
tion Department, Albany, Neu York.

BAésbciatlon‘located in Washington, D.C.
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publications are reports on: International and Intercult-

ural Progréms oF'U.S. Colleges and Uhiversities, 1973=74

available on microfilm for $75. or in looseleaf for $500.,

"Area Studies on U.S5., Campuses=-A Directory, 1974 with more

than 6DU_brogfams‘lis£ed for $9.50, A visit to their Neuw
York office, however, will allow one to peruse their files
‘at no cost according to their director, Leonard P.
‘Iaquinﬁa.ag

NanagemeNt Institute for
National Development (MIND)

It was through a study of ERIC files that the

discovery was made of a model curriculum (Global Develop-

meht‘Studies) and of the sponsoring organization: MIND.
‘Active since 1969, this organization has developed pub=-
lications as uwell aé‘curriculum materials for uée in teach-
ers"udrkshqps.and in classrooms acnossnthe éountry._ Their
mork has been éhared_uith over 400 educational institUtions
in‘fhe United Staﬁes‘and.comparable institutions in othef
countriés have requested copies of their'repofts. Among

the maﬁerials they have distributed is a sixty-tuo page

case study on tﬁe,global7i33ue of world food supply; another
is a tuenty-seveh.pége.report of an internétional éonference

held at Colby College in New Hampshire in June, 1974.50

“Fpata Bank and Letter, December 9, 1975,
S0, - |
“MEND, New York, New York, Statement'Paper,[hdl
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It was during a visit to MIND_during‘February, 1976, that
" much of the iﬁformation used in this study was found
because of their gemerosity in offering their files For 

‘perusal.

_Association.For World
Education

The Association for World Education, too, has
been-genérous in its help touwards this study., Their

publicétion,'Journal of World Education, contains much

informationvabout"uorld&wide activities on pertinent
topics as well as listing books curréntly available and
ConFerenﬁes in=progress or expected in the future., At
the present time, their editor, Leah Karpen, is planning
a trip to Ankara Turkey (June 21-25, 1976) which is the

host country for a conference: Expanding Dimensions of

World Education. This conference is also spansored by

‘the Association of Turkish Universities, the Institute

for UOrld‘D:dér, the Society for Edubaﬁional Reconstruction,
Uhiversiﬁies and'thé Quest for Peace and the World Educa-

tion Fellowship,®

Global EdUcatiDn'Associates

In New Jersey, Global Education Associates works
with teachers through Seton Hall'University and other
:dolleges to create Qorkshops For'teéchers. Their four

year project; World Order Symposia, concerns itself with

51Association‘ﬁor World Education, op. cit.
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'sixteen issues of current worldwide concern and involves
transnational personalities. Among theselooncerns are
war prevention, third world justice, women's rights, and
edUcation.sz Their workshops are " . . . designed to
familiarize teachers with concepts, methods and curric-
ulum materials that will enable them to deal effectively
with global interdependence,"SJ because ‘they are convinced
that
e o o uncontrolled global forces==-e.g., inflation,
monetary instability, competition over~depleting
resources~~are devastating the domestic scgnes and
priorities of rich and poor nations alike.

Seeking to develop a glebal framework, then, this
association prepares accredited graduate courses, mini-
courses, learning modules and in-service training classes
'bn weekends and as a series of sessions made by arrange-
ment with Seton Hall., = Workshops may'emphasize either one
or both of the following:

1. Aspects of Implementing Global and Psace Education:

a. Evaluating existing school phllosophy, programs

and interaction.

be Introduction to methods, materials and resources

for specific subject areas and grade levels,

c. Introducing global perspectives and peace educ=

ation by building on the strengths of the total
school community.

52Global-Education Associatés, brochure,[n;da.

53Patricia M. Mische, Director Edurational Development,
Global Education A53001ateo, East Orange, New Jersey, Letter,.
May 6, 1975, g ‘ '

" ®%Ibid., booklet.



76

2. An Introduction‘tq Specific Content, @.g.:

World Hunger Creative Non=-Violence
Population Values Clarification
Ecological Balance Human Rights

War Prevention Literature of War and Peace
Scecial Justice Global Ihterdggendence and

World Order

Center for ﬂar/Peace Sfudies

Thé Center for War/Peace Studies is a non-profit
"educational-development, research, and'coﬁsulting agency
working hatiohally to provide students with an enhanced
iunderstanding‘oé globél problems of war, peace, confiiét,
and change, and of how to deal with these to create a

W56 . . _
" As a clearinghouse for curriculum

better, safer world.
materials, it serves schools from grades-K'through tuelve;
it also Conducts:in-service uotkshops and acts as curriculum
consultants where requested. Their publications include
Intercom (uhichjcan be used as a complete resource by the

classroom teacher on a particular subject), Uar(Peéce

Report, which is a bi-monthly journal useful for teachers

at all levels, and a series ofﬁstudies, Global Dimensions

" in U.S: Education, two of which have been helpful to this

study.‘57

Institute for World Order

Similar in nature to‘The‘Center is the,Institute

>S1bid,

56Center,'Neu York, New York, ”57Ibid.
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for Uofld Order which, in conjunction with the Center for

Global Community .Education conducted a conference for

‘ eaucators‘on Disarament: Challenge to Peace Education, in
New Vork City from March Sth to March 7th, 1976,

The Insﬁitute;supplies teachers with a catalog
lisﬁing«many different ﬁaterials for their use and these

are sent to s¢hools at regular intervals,

InterCulture Assocociates

This organization supplies teachers with informa-
tion and.ideas about ways in which to introduce multi-
cultural‘experiences into their classes, Their publica=-

tion, InterCulture Neus, regularly lists programs, sources

and resources of interest to teachers who wish to learn

about the different kinds of materials that are available.
AR general list of associations'and organizations

involved in this kind of activity will be found in Appendix

C of this study. -
GOVERNMENTAL SUPPORT

Both Federal and State governmental support is
available in certain instances to helptbroaden teacher per=-
spectives about world affairs. .For example, stateménts
‘issued.by the Uniteﬂ States Department of Health, Education
~and Ueiféra (HEU).cleérly:indicate recognition. and concern
with Findingvoptimal ways for surviving in an interdepend-
ent world community and a considerable amount of information

is available from. them at no cost.
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.Federal-Gove:nment

Through HEW, International Studies Office, Federal
support is given to a number of programs concerned with
various dimensions  of introducing the international elem~-
ent into education. HEW publishes a series of tables
listing.the names of those institutinns and programs that
have received grants. It also includes the names of the
directors of those programs as well as the dollar amounf‘of
financial aid given to institﬁtions_betueen 1972 and 1976,

Among the materials sent by Robert C. Suggs of
Héu's International Studies Branch, were the three tables
described below:

Table IA: NDEA Centers for International and

Language and Area Studies, Distrib-
ution of Federal Support, 197376,
Table IB: NDEA International Studies Program
at the Undergraduate Level Distrib-
ution of Federal Support, 1372-76,
Table IC: NDEA Internationpal Studies Programs
: at the Graduate Level Distriggtion
of Federal Support, 1972-76,

An examination of these tables revealed that, of
one hgndred‘seventy—eight internationally oriented pro-
;grams Funded'at'one hundred forty-seven colleges and
univefsities, only three of these programs (all in Table

IB)) are'directly related to teacher training. The three

5-BU. S. Department of Health, Education, and

‘Ueifare, Office of Education, International Studies Branch,.
Washington, D.C., 20202, 1976, ' ’
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institutions receiving grants directly related to teacher
education are: Earlham College, Richmond, Indiana; Univer=-
sity of Kansas, Laurence, Kansas; and the University of
South Dakota, Vermillion, South Dakota.

As reiterated by Mr. Suggs, HEW no, « «» funds a
large number of programs under Title VI of the National
Defense Education Act and the.Fleright—Hays Act." He
also states that “many'of these,progfams(inudlue teacher
education in one way or another,m>”

This interest . is also reflected in various drafts
preparednbvaEU"announcing guidelines for the acceptance
of proposals_Froﬁ educators Concerned'uith,introducing an
interdisciplinary,vihternational dimension into general
education at both the graduate and undergraduate levels,
They give as their purpose the need to

. . . better prepare students and prospective

teachers for-lives and careers in an increasingly
interdependent world., It the program not only
contributes to the acquisition of knowledge and
understanding of the many lands and peoples with
whom Americans share the planet earth, but is also
intended to prepare future.citizens and teachers to
deal with transnational problems in knowledgeable
perspective by increasing their literacy in world

affairs.

Among the "transnational concerns'" listed are such

~ SJRpbert F. Suggs, Chief Centers and Research
Section, International Studies Branch, Division of Inter=-
- national Education, HEW, Letter, December 2, 1975,

V6DHEU_Ann0uncement and .Guidelines for the NDEA

Title VI Program for Strengthening the International Dimen-~
sions of. General Education at the Undergraduate Level, (h.dL
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"common supra-state_problems'as éﬁvironmeht,'disease, food
supply, raw materials for industfialized hations,Curban—
ization, violence énd conflict resolution, and social

Chahge;"ﬁ’l

Independent,Federal Agencies

There are several independent_Fedefal agencies
uhose pufpose it is to pfomoté,_directly and indirectly,
the cause oF‘intefnational thinking. 'The National Endow=
‘ment for- the Humanitie; (NEH), for example, strives "to
open curricula to non-Western studies and concepts."62
Recent grants have been made,throﬁgh the Endoument to
support international education on all levels., 0One of
these was given in order to " . ; . strengthen the under-
graduatejtéaéhing and study of Asian philosophies and

religiohs.“63

The National Science Foundation. The Foundation was

established in 1950 and serves to promote scientific
progress; its activities: '"research programs, education
programs, facilities programs, science information pro-

grams, international cooperative scientific activities,

face Lommities, American Council on Education, Washington,
D.C., October, 1975, p. 86.

631044,
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and othefs.” Recognizimg that 'science is not pafochial,"

NSF has always worked towards international cooperatioh.e4

The Smithsgnian Institute. Another'Federal‘agency, the

Smithsonian_lnstitute has a number of internationally
oriented programs among which are thexUOodr6u uilson
Tnfernatiqnal-Program,‘and the Intermational Exchange of
Scientific‘énd Litérary Pub;ications and Government.

Documen_ts.65

The Fund for the Improvement of Postsecondary Education.

Within HEW there is a*éeparate organizatiqnél entity, The
FUnd for the improvement of Postsecondary Educatioh,'uhosg
-purpose is the general imprdyement of postsecondary'edUca-
tion, and,'in this capacity, it administers various pro-~
grams.66 Their Comprehensive Pragram has five broad areas
under which proposals may be submitted:

(1) new approaches fo teaching and learning; (2)

implementing equal education opportunities; (3)

revitalizing institutions missions; (4) new educa- 67
tiocnal missions; and (5) encouraging an open system,

The Peace Coxrps., Referring to the Peace Corps as a

"teachers colleqge in world affairs,” Harold'Taylor recom=-
mended that colleges and universities incorporate many of

the Peace'Corps"ideas into their ouwn programs.68 Taylbrf

65 66

541bid., p. 87. Ibid., ps 89, Ibids, pe 9l

67Ibid. "68Taylbr,‘op, cit., p. 102,
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commends ‘their "self-correcting" ability uhich allous them
to learn "incombérably more about themselves as'they func-
£ion from déy to day than any other kind of educational
ihstitution."®” Unlike those institutions uhich take
"several ‘gensrations of students, even in the experimental
collegestifdr', . » change to occur"” the Psacs Corpe
changes guickly both in Shaping;its gaals and in the ways
in which its programs operate.70

it ié-precisely thé'rapiaity of change that causes
most edﬁcational inétitUtions to'escheu.Peace Corps ﬁech-
4ﬁiques according to Sanders and Uard} They urite that
"between 1961 and 1968, 122 colleges'and universities yere
involved in duer'7QO'training programs for the Peace

Cdrps."71

One of the greatest difficulties encountered
vas ‘the "action orientation" of the Peace Corps as opposed
‘to'uhat most colleges and’unnfersities see as fheir func=-
tion, i.e., "Undefstand;ng achieved through careful and
lehgthy research.s + o & . It dbes_no£ vieu short term

training as compatible with its primary mission. . . ."72

State Government
According to the American Council on Education,
there are a number of states that have‘actively SUpported

"internationél'énd intercultural preograms" in local school

*“1bid., p. 105,  Pibid.

71 12

Sanders, op. cit., p. 125. “ibid.
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districts, Included'are:.North Carclina, New York, Texas,
Indiana and Uisconsin.7; Among their activities are:

'« o« o the appointment of Foreign consultants in non-
Western areas to the State Department of Education;
statewide programs and conferences in international
educationj agency-sponsored exchange programs; agency
support or encouragement of bilingual education pro-
grams; and state—sponsored community projects in
world affairs.

The Council also reports that there is "an increas-
ing volume of teacher-training and curriculum-development
funds from both Federal and State agencies" which have
 been "targeted on global and intercultural issues,"75 and
‘New York State‘s Department of Education has used excess
'Forelgn currency funds " . . . to develop teaching mater=~

ials related to South A51an peoples anc cultures n?6

SUMMARY

Of ﬁhelthirpy-six SChbols to whom letters were
writﬁen-regarding teacher preparation for worldmindedness,
twenty-four responses were received. It was found that
fifteen institutions did expose their student-teachers to
some aSpeEts of internationalism although oFFeriﬁg no
degree in this.fie;d. 0f the five degree-granﬁing instit-
Qtions,replying, oniy one auardedfa dégree to undergraduates
~as well és.td'graduate students, This pattern was also

found in surveying the literature about degree programs in

75The American Council, op. cif,, Pe 91,

"Ibid., p. 24.  °Ibid.  ®Ipid., p. 28.
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Intérnafional and/pr Comparative'masters' and Doctoral
programs. Three of the schools‘surveyed‘étated that_they
had no interest whatever in this kind of education and one
.~ school announced that they no longer train teachers.

Of those schools that do offer an international
dimension, some, like the -University of Pittsburgh, do ﬁry
to infuse ”internationalism“ in all of their programs,
whether for teachers or for students in general. None,
houwever, excepﬁ for The Experiment in Intérnational Living,
Brattleboro, Vermoht; have as their raison dfetfe, the
total coﬁmitment to ubrldmindedness.- Indeed, in general
it might be said that ﬁhere is no attempt on the part of
most of the institutions to achieve the brbadly based
undefgirding poSﬁualtéd here as essential to the develop-
‘ment of worldminded teachers. Rather, there are courses
and prdgrams from uhiqh tp choose; some 5f these are quite
exteﬁsive; others are very limited, offerind one or two
programs, generally at.the”graduate level,

In addition to the exposure given by colleges and
universities, it was learnéd that there are organizations
and associations that have created méferials ahd prégrams
for use, for the most part, in in-service training exper=- .
' ien@es; Through fhese offerings, a teacher may select
not ohly courses for accreditation, but also from worke
shops, confersnces, seminars that range in focus from cross-
cultural communication to peacé studies, world history,‘and

similar areas. Sometimes these Courses and'programs are
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* conducted right at'the school where the teacher worksj; in
other instances they may be held at local colleges and
universities. Some organizations are primarily geared to
creating materials for classroom use; these materials have
a global dimension and include, besides textbooks, audio=-
visuais, films, transparencies, cassettes and other,
similar, materials._

Federal and State governments too, have contribu-
ted to the interhationalization_oﬁ teacher education in a
variety of ways, particularly through the funding of pro-
grams concerned with this issUe, HEW is especially active
although their major thrust is towards the intefnatipnal—
ization af education in general rather'than_tﬁrough the

creation of teacher-training programs,



Chapter 5
IMPLICATIONS OF THE STUDY
SUMMARY

This study is based on the postulate that the
overwhelming problems jeopardizing planetary:survival can
only be'alleuiatéd throUgh récognition of fhe shared needs 
and shared destiny of all members of the human family. One
vof‘the,uays:suggested for achieving the requisite degree of
uofld literacy is through the:preparatiop of primary and
secondary school teachers For‘uorld'pitizenship;

As revealed through an examinétioﬁkof the litera-
ture, such prbgfams are, with feu exceptions, not paft of
the ordinary edgcational experience of either pre- or
in-service teachers at the undergraduate levels, Although
some ZSQ,GOC American teachers are prepared annually in
over 1;000 institutions " . . . only 5% oF'these.tsachers
feceiVé any'kindﬂof international or intercultural training
whatsoever., " |

| - To learn uhat was actually happening in American

teacher training'institutions today, a survey of the

1Educatlon for Global Interdependence, (Uashlngton,
-D.C.? American Coun01l on Educatlon, 1972), pP. 2.

86
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literature'uas conducted. This survey revééled'that thére.
is relatively liitle.publishéd about "international" or
“tyorld® education'for teabhers; nor was anyﬂcentral source
Found‘fo which one might turn to‘learﬁ‘about the éxistence
ul such pbugrams. Thus, in addition'to writing to thifty-
six institutions that had been identified through the
'iiterathré‘as having some intgrest in international aFFairs,
other, less directly involved sources uwere also considered
to'beAUSeful. For this‘reason,'asSociationé and organiza-
tions that produce maﬁerialS'anﬁ programs of a globally
‘oriénted natU%e were contacted; the Office of Education,
Depaftment’of Health, Education and Welfare was also con-
sulted,

From the .twenty=-four replies received from teacher
training institutions and from data gérnered F:om these
other sources as‘ueli as from books, periodicals, college
Compénﬁia; and ERIC; from personal visits and intervieus,i
it became clear that(;hére is, indeed-some interest in |
~international and world education iﬁ thiS-COUhtry despite
the fact that there are feuw statistics availéble about their
nature, nUmber, ofilocétion.> H

An analysis:oF the data revealed that most student-
teachers who are exposedAat all‘to the globél dimension in
-their'education haugvthisrexposure gs'a result of majoring.
in social studies. If their major is in-another‘disciplins,
and they are interested in world affairs, they must deliber~

atély“seek related courses from those that may be available
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-from the college of Arts and Sciences since they are not

vgenerally availablé, especially to“undérgraduates, through
the college of education.

| The data also_feveaied~fhat<only a.comparatively
<§ew'teacher training ihstitutions offer'degreé grantihg

_programs.ihvInterhationai and/or ComparatiVe"Education}and
only one such program was found to be avéilébié:to under-
gréduates. "In fact, with the hossible excepfion of The
University oF-Connecticut;Storrs and The Experiment at
Brattleboro, Vermont, no attempt was foUnd to creaﬁe a
total immersion experience’in_uoridmihdedness. (1nsteaa,'
course offerings, when available, were too often of a
sporadic, episodic nature)

' still, considering the‘reiatiue paucity of organized
statistical data about internationalvoryuorld education pro-
grams for teacﬁers, it became apparent during the course of

) pursqing researchvfor'this study, that there'is more active
ity onlﬁampuses throughout the ¢ountry-than appeared to be
the case in the initial stages of‘thié étudy. There are,

.indeed,‘@chbols that havé made significant strides in
adding avgldbai dimension‘tﬁ the total school experience)'

- Among fhﬁse who have done this, the University 0% Pittsburgh
is an outstanding_egampie; Through its Centef.ﬁor Inter—'
‘national‘étudies it haé infused international awareness
“throughoutvuniversity curr;cula; its encouragement, sponsor-
ship, and promotion.bf-pfogramsfdesigned to,fhis end Have‘

had an incalculable impact on the‘rest of the’univeréity.‘
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Further, it is involved in creating'prqgrams specifically
gea:éd to teacher needs; one of these may‘féSult in,é 
Vmastef's degfée in multi-cultural and/or international
S£udiesg H

'G%e impact of associations and organizations like
‘Global Eduéaiion Ass0ciates and The Center for War/Peace
Studies should'not be‘minimized; tthth their efforts in
the_pfepérétion'and’disseminatiqn of materials; and through
their impfeséiﬁe workshops,léeminars.and conferences for
pre- and'inéservice'teachers, many more educatorshhavehbeeﬁ
exposed to ‘international and world education than would
appear to be the case Froﬁ simpiy examining teacher train-
ing_iﬁétituﬁionslalone.)

Federal supp;rt, uhile less impressive than it might
‘be, does, indeed contribute to teacher training through the
Funding of special programs. HEW maintains a ﬁﬁmber of
independeht.agencies as well, and these, Eoo, lend support
to intenﬁational edﬁcation at all levelé. (The poténtial
For goverﬁmental aid‘is, of course,‘enofmous, particularly
if the Congress should decide to fund the International
Education Act of 1966.,)

At théﬂstate level, too, it was learned that Depart-
ments'quEducatioh'in New York, North‘Carolina, indiahay
Wisconsin andvTexas contribute considerably to the.deuel—
opment of global'auareness both in teacher training instit-
uﬁions and-direc£ly,in public»schqolé themselves,

Finally, it should be'obsérved that4any teéchér.
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trainihg institution interested in adding a globai dimen-
‘sion to‘thei::students'“experiencé may select‘from a
considerabla\number of models élready in existence for sev-
'erél'of the country's leading schoolé,have demonstrated
that it is‘pquiblé'to create interest in ihterhétiénal
issues and‘that these issues can become part of a dynamic,
productive educatioﬁal EXDérience. {Feuer;have atiempt?d
nuorld_eduCation".althdugh even hefég there are some models.)
Although'theinumber of colleges of education
involved in internationalismfis relatively small, it is
perhaps worth néting‘that where interest does exist, it is
most often_Fqund at some of the largest universities~in the
United»States# Schools ;ike the Univérsity of Southern
California at‘Los'Angeles, The University of Chicago,‘the
’Universityiof Michigan educate a'huge percentagé of the
teachihg_populﬁtiﬁn'uho will, in turn, educate tomorrou's

aduits;
CONCLUSION

From an analysis of the data_iﬁ'is evident that
there is‘considérable»activity in attempting to:create an
international dimension in American college -and university
education, {Lnfcftunately; only a small‘poftion of this
educatibﬁ iS»speciFically’geared to the traininé of elem=
entapy and sécondary schqol teachers whose exposure to this
kind o?véducation is usually the result of student--rather

than'institutional--initiative{) Given the magnitude of. the
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 need;.the efforts currently being made:td'meet it appear
‘to be inadequafe_both‘in the‘absenqe.of.an_underlying 
philoéophical basis, and in the spo:aﬁic naturé of most
courses and prOgramé themselues.

;For_example,'altﬁougﬁ some major universities do
offer a'gréat vafiety OF‘intérnational courses, they'are
electives for studént—teachers and may well create diffic-
ulties uhen.a $tudent has to meet minimum requirements in
order'to qualify for teacher certification. 1In addition,
it-bearslreiteratignthat while a courée, or even several
courses dealing with aspects of world issues are prefer-
able'fo none at all, they Féll far shortlof creating the
requisite‘sensé-of involvement in the problems of an inter-
.dependeht,uorid community.

'As has been stated,'almost all teacher exposure to -
international issues is to be found at the'grad&ate level,
'HéueVef, even at this level, a tsacher may have no contact
with'these issues since, unless they elect to méjor'in
Internatiohal and/or Comparative Education, this under-
"exposure to world affairs will remain as it was before..
Those uho,méjor in Special Education, Educational Psych-
ologyland the like, continue to be offered quite trad=-
itional specializations having no particular coAnection or
interest inginterhational issues,

"IF educétion forfadrld citizonship is a vital "cnd"
for teacher education programs, then there is:heed for a

theoretical statement that provides purpose and has
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inherent inlit,the difection in which such education should
be going. Certainly the meape‘may be exhaustive; the ends,'
however, for uprld edpcation, are not, |
| fgince those'uho do have internetional programs
seldom recognize the difference betueen "internatiopal" and:
"world" edpcatipn'as definedein this etudy; and since they
_consider.uhat_they‘dO'oFfer satisfactory at an "elective"
level, it uould appear thatlthe current status of teapher

edpcation'For'uorld citizenship is all but nen-existenti/
RECOMMENDATIONS

:There‘are those uho-have:characterized American
teecher training institutions as stagnant, sHallou,
gppressive placesvuoefully.out.of step with the times;y
there are others who have'eccused'eome of these same
inst;tutions.oF:beingaplaces'where dizzying.cﬁahges occur
" more in the spirit of innovation'tpaﬁ‘For any rational
purpose. The recommenqatione_that follow attempt to avoid
both extremes, seeking. sound relevant and uorkable‘changes
in accordance uith the real needs of an interdependent world
community. <although changes in7curriculpm are considered
desirable, theee changes, unless part eF a totally dedicated
'endeavor; uill centipue as.e pateh4u0rk approach which has
chafactefized‘pestpattempts te infuse'teachervedueationfuith
uorldmindedneSs.) It will not be satisfactory merely to
finance pQSSageeabroad, or even to demand'Fluency in.the

appropriate 1angqage. Central to these there‘muet be a
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guiding philosophy fhat will ‘enable the atudent to learn
to identify on tﬁa daepest possibie levels ui?h the new
cuiture S0 thateyen_the most unFamiliar,gﬁhe most -shocking .
kinds of human behavior may be‘het with’puiseiand empathetic

\

understandlng ;

Goals and ijectlves

Among the qoals and obgactlves to be sought is the
overriding eed tc create an educational program for
teachers that would help them to become awvare of, know-
ledgable about, and sensitive to 1nterrelat10nsh1ps in
wbrld.affairs, focusing on humam gua human qualities,
Implled therefore are the folloulng._

kﬂ1) Teacher tralnlng ‘institutiens should craata
ihterdlsclpl;nary, problem—centered globally orlented
programs to help teachers achieva a sense szmembership in
the world community. ' |
| <.(2) Student—teachera_should'bacome acquainted with
materiais and methods that will help them to convey a sense
of'Uorldmindednéss in their own public school teaching
experience. .

((Sj-Thé‘educationai experience should help teachers
develop an underatanding'of-the'commonaneads and destiny .of
all persons in fhis ihtardépandent world, emphasizing like=-
nesses and postponing--or at ieasf minimizing-—ﬂdiffefencea"_
until a senseadf'human solidarity hasvbeen achiaved.

_((4)'The teacher.training_institutian should aid in
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‘the development of an upderstanding of the role of genetics
~and enuironment;iﬁlshapihg‘behavior,icéncenﬁratihg on the
infinitely suEtle physiological‘and cultural influences
that create "out-of-=awareness" zones which serve both tot
unite and to‘AiQide persons and groups one From the Dther;

(5) ThEre should be an effort made to devel0p a
wor ld-as~-system geopolitical graSp of human'history'in'ordér
to understand not only the process througﬁ<uhich'present
intefrelatioﬁships have evolved among some 130 ‘nation-
states but alsovtb be able to cope with current crises and
tp éxercise some degree of control over future evénts.

(6) Teacher training institutions shobld allou ample
‘bpporthity for students to clarify those values thatvare
appropriate to "spaceship earth! edupatioh,'recognizing the
need For spcially7respgnsibie behavior as well as the

uidely different values systems extéht;

Implementation~Pfocedures

~Ciuen an interest in world education,‘houvmight a
“fypicél" unidersity_implement an apprbpfiaté}program?,
Nuchnof the answer, of course, depends on the extent of the
interest, the commitmeht, and the funds auailable. Assum=
ing that these egist in réasonable suéply, there.are a’
numbé; of-procedureé that ﬁight be followed, both frem.

within the university itself;fand beyond.,

Infernal Procedures.  As a first step, it would appear
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necessary'to identiFY'all interested-personé,_?rom members
of the Board.qF~Tfustees through the professional staff,
ahd,including'students themselveg-—ail-af whom should: come
from within the COl%ege of Cducation and from the rest of
the universiﬁy‘éé wells, A committee formed of these per-
‘sons shoula.be-charqed uith thé'development of a program
‘consistent uith the goals and objeétives outliﬁed above,
The Follquing internal activitieé:might follous

(1) Steps should be takeﬁ to create a deéree-l
granting status to World Education programs at both'the
hndergraduéte'and gfadUate levels,
| (2) Through.the‘sefvicas~of variéus campus media,
the'effprts of_fhis.committee ahd tHe proposed program
should be made'knoun to both edupation‘andfon-educaﬁion
majors, invitiﬁg their input into the program,

| .;(3) Efforts should be made to actively involve
non-education sﬁéff'personnel,_particulérly from depart-
ments oszhthropolpgy, Sociology, Psychplogy; and the M
Huh;nitiés..

.(4) Professbrs of edﬁﬁation should work directly
‘with children, student~teéchérs; and ihéservice.téachers
so that they‘might reéexperience cr0ss-cultural problems
both in séhoois'having this diFFiéqlty and=-even more
impqrtahtly--iﬁ‘thOSe that are homogeniously complacent
2about othér;culturos'than thcirs'a

 '(5) Student-teachers should go into the classrooms

on a full time basis during their entire senior year, the.



second half of which should find them taking the full
responsibility Fo; the classes while the supervising
teacher attends uorksHOps, seminars, conferences on world
issuag_and on methods. in which to teach from a worldminded
perspective;‘ |

‘(6)-Th9'professi5nal staff of the college should
‘be offered Financiél and academic support as well as
other inducements to become as knouledgeable as possible
in uofldjaffairs and about the interdisciplinarylnature of .
their oun "disciplines." -‘

&zj/Foreign'sﬁudents~and professors who may already
be part of the University should be éctively:engaged in
‘providing inputzfor the optimal'preparatioh QF:cDurses of
study 1n world education,

(;§ At an early stage of the program there should
be an‘prlentatipn-pfogram»prepared that might introduce.
'students.intb the concept and help create-aAsenSe of cohes=
ion as uell as confldence in the efficacy of the program.

/) The college or unlver51ty should develop and
malntaln a well-stocked media center ulth materlals and
‘tpalned personnel avallable to everyone in the-lnstltutlon
including those not directly involved in world education.

&ﬁgy'AdUlt education programs,sﬁould be deualoped.
and madémgvailable to the Community; these might range from
single session film/lecture types to courses-pf?ering
coliege éredit. ‘Some of these could be espescially tailored

to"helping‘former‘teachers who are considering a return to
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‘the profession.

| (11) The university should use sophisticated tech-
nological instruments to link their efforts to other
American ahd non-American institutions and persons inter-
ested in dgveloping'uorld‘edupétion and .in sharing concepts,
‘ %(12 The institution should'spdnsdr all manner of
travel p}Bbréms-to_the extent‘thatltheir finances allouw,
‘These should be for both students and Faculty;~ofﬁering
acadehic rewards és well as financial inducements.

| (13) At reqular intervals, there should be an
”’évaluation'made of the program with special attention given
to the danger of having it become "internationai" rather
than “uorld" in its thfust; these evaluations should con-

tinue for the entire_duration of the program,

External Procedures. Since there are many other resources

Fdr.the‘univgrsity to use in its development of world 1lit-
eraéy, a number of these are listed below:

(1) The-uhiyersity should prevail on the Federal
government to fund the International Education Act, and to
use Titlé VI money to help support teacher training pro-
grams of the kindzfelevant to world education.'

(2) The Stéta,oepartment of Education should be
encouraged to offer certification fof graduafés of World
Education‘pfograms and to encourage teaéﬁerktraining instit-
utions to continue their efforts in this area.

(3) Close cooperation with the:public schools to

help create awareness of the need for worldminded teachers
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éould help to Create,embioyment opp0ftunities fof thqse
who might otheruise feel tHat they coﬁld'nOtfafFord to.
take'the’program.f‘

(4) Because the Peace Corps and Vista have.vast
experience 1in cross~cultural £elationships,“they should be
enlisted ih the task of‘aeveiopihg uorlq literacy programs;
a-balance should be sought between the over-eager "action"
orientation of which the Peace‘CorpS'has been accused, ahd
the limitlessfpredilection to research, of which the univ-
erSitiés Have'been charged. |

QE} Téachéf'training institutions shoUld‘avail
“themselves oF.thé expertise_déuéloped*by erganizations and
‘aséociations,'as-uell as by.Unesoo; choosing among their
materials anﬁ methods those that ‘are most appropriate fo'
the program. 

- (6) Because their,influenceyis so powerful, and
bécause‘both the Nationél Education ASsociation'(NEA) and
fhe Ahéricén.ﬁederation_of Teacheré (AFT)‘haVe formally
expressed theirﬂinterest in broadening teacher perspec-
tives‘uitﬁ regard to ihternational‘education, their inter-
ést should‘be cultivatedg

(7) Untapped’commuhity'persdnnelguith experience in
cross=cultural relations should be approadhed.as resource
'persohs‘uponHUhom the uhiuersity ban call for help in‘the
development and implementation af programs,

(8)'fhe university can send personnel‘into the high .

schools=--and even into the junior high schoolé-—to begin
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vauaintihg youngsters'gith,théir possibleifutﬁres as
"worid educatorsﬂ.
(9) Commﬁnity media genefally offérs some fpee iime
‘and- space to equational institutions; thesg‘bbuld be used
to introduce the hUBlic_to the university's world education
plans. Too, the univeréity might'develoh.ité oun television
progréms,'e.g;, skits, mini-lectures, films, and the liké;
for lo@q}»television channels. |
K(@) Because edu¢qtidn in its wltimate sense begins
long beg;}e the first day of 'school, ﬂhere should bé a con=-
scientious eFFoft made to work'uith‘pre~30hool personnel in
| developihg wor id BQUCation-programs for use uwith.very young,
very impressionable children.
uﬁrld Educations

A Four Year Program fof
_Undergraduate Education

The .curriculum outlinpd_in the following program is,
of course,'essenfially interdisciplinary, problemicenﬁered,
uofldwide in scope; it is recommended that, except for
electives, this program (or one ciosely,resembling it), be
required of all students uho'are(preparing‘to'become'
.teadhers Qhetherlthey expect to uo:k'Uith-primary or sec-
ondary grades; Eventually, it is suggested that all stu- 
dents could'bengfitjfrom ﬁhis curriculum sinbe ali-studénts
are, in ény%ihai sgnse,’teéchers.‘

Furthe;hore, this curriculum has built into it the

kind of chnd‘academic preparation that ié appropriate for
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 all college students regardless of area of specialization,

Other fEatures,Df.the program.ares:

(1) Unlike traditional programs in education‘(See
Appendik'D), thiévfour year sequence has: few "methods"
courses; instead, the gréduating-éenior uiil‘Have speht
.the.entire'iasf year of her or his work in the public school
sysfem.‘ ”

(ZZ) Generally, every college graduate ‘has to take
a §erieé-of Core, Or reQuired pourses‘in English, Social
'Studies,‘quanities,_and Natﬁral Sciences. .Few education
méjorsihave more than three to six hours in eachj; this
proqQram Crosses énd combines these "disciplines" and. the
student may have as many as ninety‘hours'or as feu as
seventy-two hours; in either case she or he will have been
exbosed to a far more sueeping academic curriculum, (Seé
page_?OS'For details).

L}) The focus is worlduide rather than b91ng
centered on America or even on Europe; students not - only
have an'opportunity‘thatvis'uirtually'unprecedentéd tb
become acqgaiﬁted with world history, geography,'sociél
~issues and so F&rth, but also to becdme_auafe of the great
literature ahd_art_and music of the world, the great ideas
of majop‘cultures, and of‘global issues, yesterday, todéy,
and tompgfpu{' -

;Qﬁ) Except-for'those:uho will teach iénquaqes. feu
colleges_oﬁ'educatioh require-—or‘euen encourage=--the study

of a‘séCOnd language. In this program not only are students
—_— ‘
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‘required to study another languageffor ﬁuo years, but they
areleﬁcouragéd,to'select'a non-Western language. Furﬁher,
pridr_tqueginning the Study of thét.lBHQUage,_itiis réc;
ommended that the étudent_be exposed to Dhe‘year of what
‘mighﬁ_be.ﬁe;mea_“lahguage theory," i.e., a course that is
designed_té‘helpkstudenté become aware of the enormous--
and enormously subtle-—infldence language has on‘shaping,
limiting;‘confining,_and expanding thought processes, values,
and behavior, |
(5)’Courses may carry credit in the traditional

méﬁner with threé hours‘pef'semester credit; they may. also
;be’broken into shopte: of‘longer:modules depending upon how
innovative the school ié’uilling to be. There is no
reasoh, houevet,-?or'this'to becoﬁe a major stumbling block
" since the program readily yieldsfto either method of count-
ing credits. |

; (6) A range of electives is offered; other elect-
ives may be selected with the,Consent-of'an adviser.,
‘Students wishing to specialize in a specific field, e.g.,
Urban Education, Physical Education, Education;l Psychology,
and the like, may select additional courses in their field
~of intérest from amDn§ électives., It isjrecommended; how=-
ever,”that‘”speciaiisfs" wait until, their graduate year(s)
for in=depth study in a §ingle area, using their undergrad-
vate years for bécomihg what Buckminster Fuller refers to
as:"generalists;"

(7) Although this program was designed‘épeci?ically
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for pndergraduate education since most teachers do not go on
to gradUate school, there is no reasonlwhy'an_adéptaﬁion
could not be made‘for thé graduate legel if a étudent
wanted to do higher level study inuuﬁrld education for eithef

a masters or doctoral deqgree,
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APPENDIX A

November 18, 1975

Dr. Guwen Baker
University of-Michigan
Ann Arbor, Michigan 48104

Dear Dr. Baker:

I am working on a thesis focusing on some of the problems
and prospects of preparlng teachers for greater global
awvareness and T am very much. ‘interested in learning about
the teacher training programs offered by the UnlverSlty
of Mlchlgan.

" If there are internationally oriented programs=—-uhether
degree granting or not-~at the undergraduate or graduate
levels, I would be-very much interested in learning about
them, For example, I would like to have some idea of
curriculum, methods, and, perhaps, a statement of your
guiding philosaophy.

Thank yoﬁ”ﬁery much for your help. I shall be looking .
forward to hearing from you, ;

:Sincerelyg

) g

A e fatee z”‘}gzt”hjﬂbg/

Natalie-K. Camper
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APPENDIX B

‘Academy of World Studies
San Franciscu, California

Antioch College
Yellow Springs, Ohio
Beloit College
Beloit, Wisconsin

Clark University
Worcester, Massachusetts

‘Earlham College.
Richmond, Indiana

The Experiment )
.Brattleboro, Vermont

George Peabody College
Nashville, Tennessee

Georgetown University
Washington, D. C.

Harvard College ‘
Cambridge, Massachusetts

International University
Kansas City, Missouri

Kent State
Kent, Ohio

Nichigah’State University

East Lansing, Michigan

‘New York State University

‘Planting Fields, New York

Northern Arizona University

Flagstaff, Arizona

Northwestern University
Evanston, Illinois

Ohio University
Athens, .Ohio

San Francisco State University

San francisco, California

~Stanford Univeréity

Stanford, California

‘Teachers College Columbia
New York, New York

‘University of Akron

Akron, Ohio

University of Arizona
Tucson, Arizona

Uniﬁersity.of Chicago

'Chicago, Illinois

University of Connecticut
Storrs, Connecticut

University of Dayton
Dayton, Ohio-

University of .Denver
Oenver, Colorado

University of Illinois
Urbana, Illinois

University of Kansas
Lawrence, Kansas

University of Michigan
Ann Arbor, Michigan

University of Minnesota
Minneapolis, Minnesota

~University of Pittsburgh
Pittsburgh, Pennsylvania



University of South Dakota
Vermillion, South ‘Dakota

University of Washington
Seattle, Washington '

University of Wisconsin
‘Milwaukee, Wisconsin
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Wayne State University
Detroit, Michigan

Uilmington~College
Wilmington, Ohio

Wisconsin State University

Platteville, Wisconsin



APPENDIX C

Center f@g Uar/Peace Studles
‘218 East 18th Street
New York, New York 10003

(West Coast Office):
50 Vashell Uay

Suite 300

Ounda, California

Fducational Resources Information Center (ERIC)
ERIC Ch ESS, Clearinghouse for Social Studies
Social Science Education

855 Broaduway _

Boulder, Colorado 80302

Foreign Policy Association
. 345 East 46 Street
New York, New York 10017

Institute for the Study OF Peace
"St. Louis Unpiversity
St. Louis, Mlssourl 63103

Institute for World Order
1140 -Avenue of the Americas
New York, New York 10036

InterCulture Associates, Inc.
Box 277 oo
Thompson, Connecticut. 06277

Internatiaonal Education Project
American Council on Education
One DuPont Circle.

Washington, D.C. 20036

Peace Studies Institute
University of Dayton
Box 104

Dayton, Ohio 45469

UNICEF

331 East 38 Street
New York, New York 10016
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Unipub

P. 0. Box 433

Murray Hill Station

New York, New York 10016

World Education Project
University of Connecticut
Storrs, Connecticut 06268

113



APPENDIX D
College of Education
Uniygrsity,of Nebraska at Omaha

Reduired subjects for all students:

English: 6 hours:

‘Humanities: 3 hours :

Natural Sciences and Mathematics: 3 hours minimum
Social Scisnces: 3 hours minimum

Physical Education: 1 hour mlnlmum--B hours maximum
Introduction to Professional Education: 3 hours
Human Growth and Learning: 3 hours »

Human Growth and Develaopment: 3 hours

Educational Psychology: 3 hours

The balance of the courses are taken in accordance
with the stUdent's area of specialization, Ffor example, a
candidate_in Elementafy and Early‘Childhood Education uduid
59 required to have the Follouing.courses in addition to
.those listed abbve; each of these carries 3 hdurs excepf
for s%udent teaching which " , . . normally takes 16 semes-
ter hours with a limit of 8 houfs per semester."

Health and Safety
‘Introduction to Teaching of Reading
Literature for Children and Youth
Teaching of Reading
Teaching of Language Arts
Teaching of Social Studies U51ng Audio=Visual Aids
Teaching of Mathematics
Teaching of Science ,
Beginning Student Teaching
Advanced Student Teaching
or
Aduanced Student Teachlng (Requires Special Permission)
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There are several options in the area of profess-
ional'Specialization or academic concentration, These are

Option 1: A professional specialization approved by
~the Department of Elementary and Early Childhood Edu~-
cation and the department offering the specialization.
~Specializations may be in the areas of Farly Childhood,.
Health Educatlon, or Special Educatlono

Uption 2: An Academic concentratlon in a broad area--
Humanities, Natural Science and Mathematics, or Social
Science. Tuwenty=four semester hours of 200, 300 or
400 level courses are required beyond the general edu=
cation requirement. Fifteen of the twenty-four hours
must be 300 or 400 level courses, UWithin the general
education and concentration requirements, credit is
required in at least 3 subject fields, and at least 15
semester Hours must be completed in one subject field.

Option 3: An academic concentration in one department
approved by the Department of Elementary and Early
Childhood Education and the academic department con=-
cerned,

1Undepgraduate Catalog '75-'76, The University of
Nebraska at Omaha. : ‘ :
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